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Preface

-

The behavior categ@:;es which make up the fDllQWlng |

‘observation system:wére formed: by refining or combining

categories from existing observation instruments,* and

by adding other categories appropriate to the goals of
Project Developmental C@ntlnu;ty (PDC). The behavioral
categories were further examined by High/Scope Faundat;an
staff, and categories were eliminated if staff mémbers
expected that the categories might occur very infrequently
or that they might be unduly difficult to identify. ‘Thus,
;t is expected that the PDC Classroom Observation System
is one that inexperienced observers can learn to use

"reliably within a short period of time,and one that

pétentlally will assess thé goals af PDC. .

~*The principal instruments which formed a basis for this

system were: Bronson, M. . Manual for Executive Social

Skill Profile for Preschaal Children. Cambridge, Mass:
Harvard University, Graduate School of Educatlan, 1973,

:0gilvie, D. and Shaplré, B. Manual for assessing social

abilities of one to six year old children. In B.L. White
and J.C. Watt (Eds.), Experience and environment: Mggér

influences on the development of the vyoung child.

Englewcmd Cliffs, N.J.: Prentice- -Hall, 1973.
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A. INTRODUCTION TO THE INSTRUMENT -

k » The PDC Classrésm Gbservatlcn SyEtam has been @evelaped
o s iy -

by H;gh/Sz@pé Educat;@nal Résearch F@unda an to regar&nv

-chlldren s be ehaviors 1n'the;classracm. It was developed
s - . . u
. for use in ihé e?aluatian of Proje:t Develdpmental CDntinulty

F

e i-: (PDQ)}éﬁﬂ willibe used in P'T and :ampagls@n classes.

Théggurp@Sé'Df thlS manual ‘is to 1nstruct Dﬁservers in théj!

¥

usé<1Eth;5@bservat;ansystémi - The' mand%l ;ncludes an exglaE’

natian @fzhaw to préparé for the DbEEIVathﬁS in a classroom, ¥
how to ;dentlfy each behavior category,,and how to mark (or

] b ? :
"cod e ) the cbsérvatlan recazd sheets. .Yauxmus learn and

memorize théxgg@cedures and the identifying features of .

o 'éaéh behavior category. Close adherence to these procedures

will all@WYYQu‘tQ attain an accurate and Iéllablé record of

. .

. what happens in classrooms. » . o A SRV

What is .this bbse:vatiaﬂ system all about? *Baslcally,
. T : o : : B | .
:.jﬁu will spend a period of time in a classroom and watch o

what "the children do and say. You will watch one child at

a time aﬂd "code g}make caded marks far) the béhaVlDfS/éf
. aﬁ*" * -
that Ehllﬂ on a record sheet.’ , : ‘)

. o . . B B i o
‘There are specific types of behaviors which you will

look for and there is a specifié way in which you do this
. .

'watching The types of behaviors are discussed- later in
. ¥ .

this manual .ThE-timingbmf_the observations is as follows:

*

%

¥




*watch the-child for 5 seconds and spénd the-néﬁt 15

»

, seconds marking th ‘record sheet. A series-of "beeps"

on. a cassette tape will tell you when SiSEEDnds'ana
.o , ) ST ’ . ) ' e a . )
a 5 seconds have passed. Afte’ a rtaln amaunt ‘of tlme oo

- )

) _yau éhange tc another ch;ld., The details af th;s

m—.ﬂ
]

. timing are dlSEUESéd later in- thls méﬁﬁal as are all the

pr@ggag:és that you will need to fallaw.

i

- B. PREPARATIDN FOR C ASSROOM DBSERVATIGNS

[

Introducing C;asgggpm Observation to théiTégﬁhgg / L e

- ’ - . -

Althaugh thé teaaher ;11 have had a brief intrai MJ:
duction to the :lassracm DbSEIVatth sysﬁem,* you shauld
plan to cover the follaw;ng areas with her before school
starts on the first day you are szhedu;ed to observe. ' !%

(1) Inform ghe teacher that you will try to’ g; as
inconspicuous as possible by positioning voursglf so as
O not to interfere with classroom’activities. However, point
- out: te—her that your position may change as the target -
, child moves :around the raam so that you can watch and listen

2 to the child and code hls!her behavior accurately. The -

' teacher may have some squestlans as to where you should be
e located to observe speciflc activities of the children

' (for example, where to observe the chlld in an art activity

or during group time). ' >
- 4

> SRS . N

Y . *This meetlng ig referred t@ en paaea 9(:f the F;Eld Proced-
~ ures Manual. , - N




’ fw'at Jou are listening to. You should offer the teacher

(2) €heck - whether the days designated for observations

" include any special events such as field trips which may
.interrupt regular classroom activities. If a party is in-

" tended for one of;these days, plan to, observe anyway. There’

will still be’ pl%ﬁty g%rgpga:tunlty to observe and code in-
“teractions.. _ R LA

(3) Ask the teacher to review the list of children to

‘be ‘observed that day and identify any children who may have
- special instruction(e.g. speech ‘therapy, appointment with
social worker) which necessitates absence from the classroom
for a period of time on an observation day. With this
information, you should meodify your observation schedule
where nécessary. For example, if a child you, are to obsgerve
on Monday goes for speech therapy on Mondays, Wednesdays
- and Fridays, plan to observe him on Tuesday or Thursday

and substltute another ch;Ld for Monday' s Dbservat;ans.J

(4) Find out from- the teacher what the .dajily routine
- is like in order to familiarize yourself with the routine
-or events of the day. You may also ask the teacher to re-
view this schedule and identify which peridds of the day
correspond to the three descriptors of Interaction Capacity
(Categaory 3) on the observation system. This information
will gulde you ln coding Qbservat;ons oot
b

. (5) Also to avoid unnécessary ihtar:uptiéng during
Dbservatléns, you should ask the teacher to hriéfly explain
-ﬂawxhe children what you will be doing in the classroom and’

"use of the "beep" tape‘'during a group time so that all
children can hear the sounds and understand they "tell" you
when to .mark thlﬂgs down on your paper. This may reduce
the numerous questions the children will have about you

and your tape recorder. @

Daily Preparatlan af Materl als

Dufiﬂg the evening prior to abservlng}ln the classrdom,

you should do the following:

(1) Check your PDC Evaluation Package*Roster to see
which children need to be observed. As much as
possible, observe them in the order they appear
on the roster. This roster will be prVldEd

%

1



i ) ‘é"-’:

_ ) for you before you begin any classroom abser—
‘J o .vations. From this roster, select the children

- you will observe the next day. You should plan

Preparé your ébservatién mates

to observe at least twelve children during one
half-day session. / Have alternate children
selected in’ case a :h;ld is absent._

ials:

i

Tape recorder 5 » o - I S

Cassette tape (Ybeep" tape)
Earplug . . S A

' Extra batteries

Observation manual -
Clipboard

" Child record sheets N
Pencils with erasers - : ¢

List of children to be observed
;?i 5 7,

It is important to keep extra batteries handy

during observations. If the tape recorder
breaks, see if you can borrow one from the Head
Start or PDC program. The site coordinator has

“an.additional casiitte tape, in case any diffi-

\on the record -sheetsg
-JStart center, date,
“may want to wait to:fill in a child's name in-

case he/she is absent and you have to pick an =

R (2)
- 3

‘L

9 |
s T (3)
q
o
. ‘ T

culties are encou e;ed w;th\ydur tape.., If
another tape is need4d, contact Mary Morris at
ngh/Scope 1mmediate'y (313 485-2000) '

Flllscut some Qf th ;dentlflcatlan 1nfarmat1@n

observer, and so on.  You .

alternate.:

ue

.

C. OBSERVING

When to Obsesve S "

A child is observed for 5 minutes at astime. 'This is

called a “cycle". This SémihuteAapservati@n period, or’

anleg is broken up into seqments callei units." A unit
% . g4 . N
f
. ) b
. j:Q,‘ -

(for example, teacher, Head °

bt

A



~is 20 seconds long-- 5 seconds Of watching and .15 seconds '

af-réeéfdiﬁg. ' There are 3 units pér minute, 'so there are

15 units in a 5-minute éy l - Thé 5- and’ 15-:second e
_intervals are signaled bg ortable cassette tape r%cé:der
. - ¢ - : - -
;// o whichfqives a "beep" or tcné into an'earphané worn by the
’ '

\
observer. The first toné tells you to begin your 5 secon ,§§

of watahlng the ch;ld¢ Then the aecand tone tells yau to
. " record fég 15 seconds”. The tones' ﬂnd the intervals they _ %$§_

. %l . . Tg . -:

Slgnlfy may be dlagrammed in the fallaw;ng manner: B

=1 - —— —

5 secg, 15 seconds 15 seconds I

/OBSERVE  RECORD OBSERVE RECORD ETC.
, | ' v , f vf
®b3§rvatiéns should begin as oon ds ‘opening exe arcises (e.g.,
‘roll cail‘iflag pledge, hanging up caats) are Egmplétéda You
sshould plan to EbSéfVé during all pérléds of the day except :

t@lletlﬁg, nagt;me, and @utd@cr Playir In addltlan,_observa—'
tions should not take pla:e during the fDllQWlng Situations:

. e The regular Head Teacher 'is absent and there . _

e " “Is a substitute. : :

e The child iS:wgtching a movie.

= ; -

. . *For those sites that conduct regula} classroom activities
‘outdoors (e. g., story time, art, snack) observe during
these times. ' : : .




oy

_ Yau shguld stcpvabserv1ng and ccdlng whén chiléren bé%iﬁ
to. %gt ready ta ge haméi If at the,end cf the séhaélvﬁayp-icu
_are in the dedlE of.an’ abservatign Eycle, begln the fgllaw1n§
.day w;th this chlld and f;nlsh the cbsexvatlan. Far example,%
flf ycg are ;éd;ng a ch;ld in Cy'l' "Aigﬁ%d the s:haal day. ends;
'retu:n to this ehild the naxt day and begln .coding where you
(hléft off.- BE SURE TO INDICATE IHIS ON: YQUE CODING SHEEI BYA
DBAWING A LINE BEIWEEIV THE UNIT .YC)U STQE‘E‘E‘D AT AND THE UNIT
WHERE You SIAETED THE NEXT DAI
Who to Observe

‘ - You will observe one child at a time for a period of

Sfminutes in-a Eyciel ﬁheh you have finished one 5~minute
cycle for this child, yéﬁ will :@ﬁplete anetheriséﬁinqﬁéi
cycle on the same child. ThéSE‘tWG cgg;es_a:é referred to
aéf"éycie A and Cycle B." Whén you have c@ﬁplete&-twé
 ch;ld‘fo two Siminute cycles; then‘c@ﬁtinue with a third
-éﬁila; Thus, each child on ycur roster w;ll be Dbserved for .
twg'céﬁSEFuLLVE cycles or taQ mlnutes, The following

‘illustrates the sequence of child observations:

]‘

R

Y ;o o 7" " observe 5 minutes: Cycle ? RS
-\( lst Cchlilad : Observe 5 minutés: Cycle o

RUEY

w

Observe -m1nutes=; Cycle
- Obsérve 5 mlnutess Cycle

o] b

2nd child

o ,,;,f . ; ‘ Observe 5 minutes: . Cycle
: - 3rd C?;lj ST Observe 5 minutes: Cycle

.

I - - ?- | 12 o . Cd
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Slnce kt w11l také?yau a’ few ﬁlngtesifg sw1tch from Dne .
- fch;ld ta anathér, it Wlll prgbably‘%ake ycu more than 30 ~
;';f o minutes to. f;nlsh 30 mlnutes of observatlan an thfée : :
Ehlldrén (lQ mlnutés on each); but it hc\;ld not‘? take yt:u
l onger than 45 minutes- to finish.
y e - Thé,prggeigre'in the classroom. Before you begin i
w T ) o ) - ot ) . “ - 5
anyrabé;:véticns, you will chéak with the teacher to find \
;,é T out if ‘any activities %;e che duléd ﬁ%ét will keep the )
;j . chlldren @ut*gf the classreom on thé day au pign to '
: observe (this was d;scussed opf§age 3) . You will aijﬁét j

your schedule to flt in w1th the . children® S&he%g%egg As

nearly as péSSlblé, trgftc observe the children iﬁ the Same -

‘ordér,gs ;hby1a:2‘listed DﬂiﬁhE;IQStéf; however, it will

rﬁndcpbteé}g"haﬁggn that some wiil be_abseﬂt on the éay* ff7

yéu planééé GbServé!them_ In that case, you will substitute
. h)

on gﬁothér day.

On observation days;ﬁYcu should tell the teacher the

.‘q.m‘”w'"

names of tﬁe children you plan to observe. Ask the teacher
B 4“, -r
to identify or point out thes; chlldr;n so that you know
which :hllareg to observe. If they are not-'wearing name
2 I Y

tags, ‘you should write a description of each child's

L]

P
. .!i‘;i" - ﬁw{}" i ) ) . ) )
. "w7=clothing or physical features on his/her record sheet to

: o s ‘;:V' ) - ) _ 3 : _- - )
‘m SE; }}f%ﬂ sl IR R P
i AT _ R

'y



3
. :ﬁﬁékésure you can remember which child goes with which
-”. name. : P
You will begin YGﬁr observations with the first child
on your roster. When you have :@mpleted two cycles on
v this child, abserve the next child apPearlng on the roster.
¥Du shauld repeat this pr@:eduré for each child on your
B gﬂ%ter_gnt;l the s;h@al day e;ds. Remember to mark Yyour
record sheets if you myft stop bgf re completing the two °
. ' L4
' ) L i W .
cycles on a child.
! '%ityéE;@ng tgét inte:igpt Observations
Duripg observations, you fiay encounter situations which
interrupt your.observations or reguire a madifisationriﬁ
observations schedules. A list of potential situations is
included below with methods of handling them. . P
) . - f' ) R S, !
’ e ligfghlld to be observed is absent. Dbaagve
' another child on your roster and schedule .
the absent Ehlld for another day. :

2. Chlld yDu are observing leaves the room or
.uses toilet. Wait 2-3 mlputes "“for. the child
to return. If after this period, the child
has not returned, go on to the next child
for one cycle (5 minutes), and then go back
and complete the qadlnq for the missing child.
If the child leavé&s the classroom for the day,’

‘ complete the observations for ‘that particular
child on the following day ( :

3 Class leaves for DuthDLBPliy or other 5§EC131
unplanned activity (e.g. goes to gym, goes to
~library.) '%top coding and wait until the class
has returned.” IF THEFCLASS HAS LUNCH IN

B 8 , .
= ]




B

“ a0 ' ANQTHER ROOM, THE OBSERVER'SHDQLD‘ ?@_Lriow
*"’" i : AND CONTINUE CODING DURING LUNCH.: ,

Foffthe most part, observers w;;i ﬂEPénﬂ on the;r own

gudgememts ag§‘resaur§efu;n253 gf gituat;cns shauld

I r

S

( arise that yol féel unsure in handllng, consult w1th your .

site zcord;natér or éontact Mary M@r%is at High/Scepé.

You. OBSEEVED

lw
]
O
o
|
P
=
s
=]
i
M

15 iﬁ ihe Form éf a check-

U.n
L]
g
1
I
rt
)]

The Dbsarvatlon record

R

llSt (see quufe l). Five categories with cafrespcndlng
descrlptlans of. ch;lﬁ behav;cr are listed déwn{the‘iéﬁ%ssidé;
falléwed by -columns of carrespand;nq numbers, Each nuqbe;
represents a hehavior or classroom des&riptiéﬁ Which!you
might see ha ppen ,g_iaé . ﬁally, we want §Qu to mdke a slash-

mark (/) across a nqﬁbéf‘lf-yau see that behavigr in the « -

,.'<w. ~ unit of observation. (, e

£
£

Each Eqiﬁmn of nuﬂéets represents 5 éec@ﬁdsy_aﬁfoﬂe
"unit" Qf:ébéervatianf For ease in codinq, the columns are
divided off in: one minute intervalsg Five minutes ér one.
"cycle" of @bsg}véticny is reprESénted on one record sheet.
Each ob:grved child will have two separate record

sheets, one for each 5-minute cycle of observation. There-

T

fore, it is lmportant that identification informations be

U’]\

S written in the appgogrlaté

1;25 on the 'right side of each

"u

E
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: Figure 1 T
PDC CLASSROOM *OBSERVAT I'ON SYSTEM
) B RECORD SHEET :
1) wNowtwv | [1)01) (1] "'[1]12;’] (1] " [1]01](1]} (1] [1‘] (1] 1] [1] [1]
5| soc (13 (11[L] (1] (1] (2] Ll][l]fi] [1][;1[11 [1][11[1]
) NS OC [21[2](2) [2]1 2][?1 [2][2][2] [2][2).[2] [2][2] (2]
212 lvens | IOl o) Al wehnd -y
Z| |p| vsp ! (2]2][2) “(2}(2](2] [2]{21[2] ([2](2]([2] [2](Q][2]
Sjveoms | (31031031 “[31(3)(3]1 [3}(31(3] [3]1[3][3] (3][3](3].
- NoNv D41 L4) - (6114114 (414D 161 4] (AD°04]  [4] (4] [4)
NEG- (=) | [L1[1][1) [u)(11(1] [1)E)(1) (LR(i) ] (1] 01) (1)
=] (*) . i! ': 7 7
CNT (2] [2] (2] [2){2)(2] (2] (2}M2]. [2](2](2] (2] [3-f=zP™
CRESISTS | (31031031 [3103]1(3]" [31[3)(3])- [31(3](3) ([3][3][3] [
= OTHER (4] [41 (4] fa)[41[4] [4d[4104) [a1[41(4) [4] [4]14]
= . -
Sl [T ~ — — T
= W3] | sav (0] @A) ()] [0 (10
= b| DO J2ZFL2102] (23(2)[2)  [2][2) (2] [2)T12)(2) (2)[2][2] | «.
= SURBQRT ~f »43] [31(3) (3] [31(3103] [31[3][3] ([3)[3](3) 3
- NA -y | [ATIeTT4] [a) 14D (4] B6104) (4] [4)04] (4] [4]) [41°(4) by
_ . . _ — o * . i ,,13,,}; — 1 é
| REQ [1] 1) (1] [1][1) (1] (1](1]{1] ([1](1)(Z) (1] m [1]
| GIVE . (2)02)[2) [2](2)[2] (2]1(2)[2] ([2]{21(2] (2}[2)[2] {
NA (31 (3] [3] [31[31[ 10 (31131031 (3)(3](3] [31[31103]
NEG (-) | [1][1][1] (L1017 [13013(1) (11 01301) (1) (1) (1]
S S C
CNT (21 (21 (2] [2][21(2) [21(2){2] ([2](2)(2] (2)(2](2)
RESISTS | [3]1[3] (3] -[31(3113] (3)[31[3] (3)[31(3] [3](3](3] ,
z OTHER [4104] 4] [4)(6) (4] [41[4) (6] [4)[4)(4) [4](4]14]
zal | | sar JLPOUOL) (1) (ap(a) (1) (u). [yl (o) |
Sl |00 ofT2i(2) 2] [2ll2ll2) (2l (2)[2) (2] (2)(2] (2] (2] (A]
z " | SUPPORT | [31[3] (3] (31(3)(3] (31(3)(3] (31'(31(3} (3113)(3]
NA (6141 (4] 6] (a) ] (4] (6] [6]  [4) (6] (6] [4] (4] (4]
REQ W] I - (o () () (a0 ()
c | GIVES [27(2) [21 (21 (2)(2) [2)(2)(2) (2)(2](2] ([2][2)[2] X
NA (31031031 (31(3113] (3103131 (3131031 [31(3])[3] .
o : _ . _ e - i éi
MAX (U0 (Y 0] (il (gl | .
5| Moo [2) (21 02) (21 (2) (2] (20 (2) (2] (2)(2] (2] . [2112] (2] } &
| MIN BIBIBE BIBIBE BIBIGE BBl BIBIBE |
- ’ 10 '
g Lo
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name and cle to be é’”pleted during thE;TECérdlﬂg 1ntervals. .

g -

As.méntlm,ed earlier, 1f the Eh;ldren d n't wear tags, you

will be| signaled @;th " éepé“ on the tape¥re€@rder

will observe each Ehild fcﬁ,lo qgﬁéecutive minutes. Since -
£ "' . i * J{L :

!i}; & ]

'Eprésents 5 minutes~of @bservatlcn, you-

will code\two separate record sheets fgrbeachf;hilﬂg Be

lentify on your record sheet whether the behavior

you are cad;ng Qccurred during Cycle A or Cycle B. For

P

each CY%} lyéu wjll watch the child for. 5 seccnds and then

code the ch;ié s

: J ‘
next 15 seconds, ‘moving to a new column f@r each successive
Er} ¥ A; f E
n t ( :

ehav1ér on the iecgrd sheet during-the

d

After cbserﬁgng and coding the behavior of the first

target’:hild forJlQ mlnutes, you should then quickly locate

the next child f@r Dbservatlans and station ygurself ln a
/ ‘

good location fér proper ﬁbservatiéﬁt‘agecaus of time

—
=

'
§

-,



canstralnts, this ﬁran51tlon shauld nct }ﬁke langer than

Ewa mlnutes so that @bservat;an of the second ch;ldvcaQ b

beg;nnas soon as Pass;ple. You should then observe the -

5eaonﬂ Ehlld repeating the abave procedures; then proceedé
to the third child. Within a 45 minute period or less, /.
e ;oo

you sheuld camplete 10 m;nutes of observatign on three [ e

éhildren. ‘ o p

What to Code

-~

Each .child in the sample group will be observed, and

ﬁéu will code each child's behavior individually. Following

¥
i

‘the 5 seconds of observation, yo first place a slash
.mark in the gpproprlate columm to 1nd1§ate whether the cPllﬁ

”éi?ls Nonlnvglved (Category 1) or Involved (Categ@ry 2). (Fhése

ER =

and he other categg'l 5 are explalned in the next sectlbn )

Sl ® In each égsarvatian unit (of 5 seconds) you always dec;dé
= _ : l
-~ first whether tézmaf§ﬁfﬁategory 1 or Category 2. When yqgu

have decided on Cateéﬁry 1l or 2, you do the fallowing?
‘o If ﬁhe Category 1 (Nanlnvolved)ls se;ected R
you place a slash mark next to Category 1. <
~‘Then you skip Categories 2 thraugh 4 and.
E@de Categary 5. ) .
l 4 =
e If Lategéry 2 (Involved) is selected, you .
place a slash mark next to one item of each .
of the two spubcategories of Categary 2. You
may also code Category 3 and/or 4. You do
U .rcode: Categar\ 5.

Y
-
-
{1
b

Within catégcries and subcatega&iegflﬁhiéh abpéaf:as boxes
: 3 2 2 s . ' ) b = . : . N e s v
on the record sheet, only one 1tem can be marked for each unit.
y .

SRR A ) sha by 3% S : . “
Q s, 1 T N I
« . 1. .




Spe claﬂixodlng procedures shéuldfﬁé foilcweﬂ{Whén more
“than one behaviér*ogcurs within 222%5;—e33n5 "observe" interval.
N If duting the 5 seconds ﬁhéiﬁarget :h%Zdvinteracts'wiﬁh b@th 
a ééer and an adulﬁi(éither simultanecuslyiai one following

the other), items in subcategories (a,ﬂb, and c) of .Categories

'3 and 4 should be coded. When other behaviors aacu& during -the.

5 seconds, you should decide which behavior had the longest

duration and mark that category or descriptor item. For

P ‘ example, if the target child is painting a picture-and stoés
for a.second to gaze out the window, you would disregard this
Noninvolved behavior and place slash marks in Category 2:

g Involved. Over half of this "observe" iﬁtérvaifﬁas spent .

L i

working with materials, an example gf/Nonsealal Involvement.
When behaviors have equal dufatian (i.e., each behavior lasts ﬁ&
for approximately one-half of the "observe" interval) and you

have difficulties making this ﬂiStiﬁCtiD&, mark thé behavior
. v ’ ' *
occurring last in the sequence. '+ , o

E. BEHAVIOR CATEGORIES . -

This section lists and describes all of the behavior cate-
R ir“'

gorieés you will need to know how to code. The definitions tell

s R

} you how tGQdECidéLif a particular category of behavior is

‘happening. Then kxamples are given of types @f%ﬁFhaviQrS that

would fit ‘into those categories. There wi ll be tlmEijhen the

actual behavior you observe doesn't seem to you to fit exactly

into the categories. You will need+tg dedide where the

Ltz .‘i'p £ i ;_‘%’Kf : v . Ta i 13 \




You need to memgrize%the category definitions so that
yéurcan‘makg most‘af your éaéipg decisions without ref%:ing i
fmﬁ 5 to this maﬁual. You should' always have your maﬁual with : i
o . ?@u, ho&ever, in caseiyéuﬁrun into problems. E)

volvement (gapégof%egrllgna 2)

Category 1. Noninvolved, ’
(NONINV)

Category 1 is coded when the child is not interacting
with a peer, adult, or object and i’s not doing anything else
that seems to have a purpose. This category includes instan-
ces where the child is looking at a person, but the person

is not looking at or talking directly td the child. 1In other C
words, it is not a reciprocal interaction; the child is ’
merely watching someone who is not paying attention to him. )
When this category is coded, you{do not code Categories 2
th:gugh'é_‘_?éﬁ do code Catégé:y%E -

i

e Thé child is staring into spe2
to. the ‘things going on around

S l‘”“%
= s,
® The child is aimlessly wanderlng around %he classroam1 ]
andadaesn t seem to have any purpose or lnteﬁt;an in .
mlnd. "»_y - :
. - - 3 %

r ® The child 13 h@ldlng an object, sﬁeh"és a. bloz&, bét .
. doesn't do anything with. it. - And he doesn't seem to
~+be. planning, to do anythlqg with it. :

) v e The child is watéh;ng two bdys bulld a block tower. - s
o The bayg are not looking at the target child. e

.- ® The Ehlld is watchlng the aide who. is helPlng another
«child make a kite. The teacher is directing her
attention anlyjanithg child ‘making the kite

o b

Categ;éyrg{ig;gvalved! ’ ( v
! ~Category 2 is ccdgd when the target child is inter- 7

acting with a peer(s),hadglt(g), or object(s) or is involved

in an observable directed behavior, such as singing to

: B P
+ - =
o, F NS,

#

14 L

e |
f“ ,f“;avlg; T . . y
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himself. If the child is involved in any of these ways during
the 5-second observation interval, his behavior is coded in < Y
two subcategories to indicate:r (a) the context of the activity

s (for example, interacting with people and/or materiajs); and
(b) the language' spoken during ‘the activity, if any. In order
to code Category 2, you place a slash mark in each of these
subcategories (2a and 2b) to describe the child's involvement,
After coding the subcategories of Category 2, you will look at
Categories 3 and 4 and mark any that furthér describe the
child's behavior.

-

SubcgtégQEiés. When you have decided that Category 2
applies to th& child's behavibr, you must place a slash mark
on one item in each of two subcategories: 2a and 2b. N

5 1 .
Subcategory 2a. Focus @ﬁwchi;aﬁsgattentjéﬂ_; If the -child
' 1s "involved: in an activity, then yod must decide
. Which of the following two items describes the focus of
». S ﬁh% cAjild's attention: social or nonsocial.

Nonsocial (NSOCJ: The child is paying attention to
' - objects by looking at and/or touch- ‘ g
- ing those -objeéts or the child is - /f
.. engaged in some other gbservable,
5 ‘ . ' directed behavior'which does not
' involve other persons (such as
singing "to himself).

Eﬁgmglesz D - o
E . & The child is quietly putting a puzzle together at the
' toy table without talking to anyone else,

® The child is skipping alo?% around the rooi.

@ The child is sitting %on the ;ug’singing to himsélf;
L . ' ’ I S .
Note:  When this item'is marked you skip Categories 3 T

and 4, and code Category 5. L . f

L8
B )
1

S0C) 3, The child is paying attention to another
‘e - : person (peer or adult) b;—loaking at org
. : B , listening .to this person/ The pers@néghe
co child is looking at-ij?istening to must €
/ . also be looking at the’child or speaking
directly to the child. During small or
large group activities, .this item is coded
only when the child is looking at and
listening to the person leading the activity

e 15

iy
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Srefélking to the group. A, child may also
(in addition to looking at or’ listening to)
be pPaying attention to another person by
shar;ng materials and working on a common
project, talking Lo and/or touching the
pPerson. This item is coded when the child
interacts with both perscons and- objects
(either at the same time or one fallaw;ng the
other) during the 5 second 1ntervali_

Xamples: | o '%x

A ’ .
The child is Slttlng on the teacher 7flap listening ta
a story and is helping tell parts oflthe stcry.

® The child is :alang 4 peer a name.

The child is llsten;ng to a. peer who is-telling him
how \to, paint his p;cture : L

The child is playlng a lotto game with' the teacher.

If tha chlld is sa:;ﬁL w;th a pger,
pPeer and adult, you must code the appt'prlate 1tems
in Categories 3 and/or 4 that best desrrlbe the .

ch;ld 5- Saclal ;nteractlans : B

e

Subcategory 2b, Languaﬁe spoken durlﬁg the a:t;v1tv.
If the child 1s "involved™ in an ‘agtivity then you

must decide which one of the fDllGWlng four items &

describes the behavior: verbal in English, wverbal
in Spanish, verbal in combined Engllsh and Spanish,
++ Or nonverbal. .

L

yiggéig%n‘En%lish (VENG) : Whilé engaging in acdtivities

A B o ~ with people and/or ijEQtS"_

& =

, . the child speaks only in
’ . e ~ English.

| Verbal,inggpanigﬁiTVSEL:. While engaging in activities

wjith people and/or objects,
the child speaks only in .
Spanish.

“.Verbal in Combined

Engl#sh and Spanish (VCOMB): While engaging in activ-

N - o ities with people and/or .,

L objects, the child speaks -
o N a combination of- English

, . and: Spanifsh or .uses apan—

3 = ' gllsh. .




s,
A

A

Nonverbal '(NONV): While engaging in activities with
o - people and/or objects, the child
does not speak. ' \ ‘

= - %

Category 3. Ing,gggtions?witbﬁg%g; R

é .. Category 3 is coded when the target .child iMteracts with
peer(s) by looking at, listening to, talking with, ‘or
sharing materials and working on a. common project, The peer
the child is looking at or listening to must be looking.at

~the child or speaking directly to the target child. .If the

child is interacting with a peér in any of these ways during

- the 5-second interval, his behavior is coded- in three sub- .

categories to indicate: (a) the type of peer interaction;

(b) the purpose of the peer -interaction; and (c) the role
played |during the peer interacgion. In order to code Category
3, you place a slash mark in each @ftfhe$e subcategories

(3a, 3b, and 3c) to describe the child's interaction with a
peer(s). , If more than one of. the items in a givén subcategory
occurs during the S5-second interval, put a slash mark beside
the item having the longest duration.

Eab;aggégx;gsg When you have de&idéd'that Category 3
applies to the «child's behavior, you must place a slash mark
on one item in each of the three subcategories: 3a, 3b, and

'J,3:i _ . - ‘ .

Subcategory 3a. Type of peer interaction. If the
child is interacting with a peexr, then you must
decide which one of the followirng four items best
. 'describes the behavior: negati?é, contrelling,
resisting, or other. -

gl . . = :
Negative [NEG (-)]: 'The child expresses verbal and/or
) S nonverbal aggression or hostility
toward the person he is interacting -
wl,pth- . . -

Examp%%s: ' ; 'g

® When the child attempts to join a group of peers
building a block structure, one of the peers says,,
"You can't play here." The child responds by
knocking down the block structure and’ building
another in {ts place.

R

-~

e The peer pu'hes.a peer away from the drinking
fountain knocking her down onto the floor.

Ly



;:’ L’« ‘g - ;) r
i g, .
e When asked by a peer to play a game., the child
. _ responds, "It's my turn to paln%sngw," and pushes
% the peer away . : [ =
‘ ' ?3. - , o L
e For no apparent reason; the child hits another child
"~ in the stomach. - )
e The child threatens a peer by saying, “Yau better
watch out 'cause I can beat you up."
_ i o
e  Controlling [ENT (+)]: The child attempts verbally and/or
T ' - nonverbally to direct, influence,
! ' : ‘ or manipulate the behavior of a
: ~ peer(s) in a positive manner (i.e.,
. v * without showing verbal or physical
- : ST aggfessign)g The intent of the
\ child's behavior is directed
L - ) = toward. one of the fall@wlng out=
1 ‘ " comes: changing:the peer's course
o of action, initiating a new peer
behavior, or telling (and/or
showing) the peer what to do or
hqw to act. -
%
Examples: ) L , G e ) A
- - Vd 2T i %
ro #:The child appraaches a peer sth;ng h;m a game an
. @ &isays,%"LEt s play thlS game.' ,
g - . R
" +«® The child goes over to a peer and grasps his hand,
, then leads him to the aquarium to view the fish.
() The child tells a peer, "I'1l show you how to do that."
o The child says confidently to a p er, "Watch me do this."
e The child says to her peers, "You guys be the horses
and I'll be the cowboy." :
/ -
18 <
. £y
(;; u 'i
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Resisting [RgSISTS (+)]: The child does not comply with

‘ _ or ignores in a positive manner -
. * verbal and/or nonverbal peer
attempts to control his behavior.
Examples: | o ’

e.When asked by a Peer to join in an art activity,
the child says .amiably, "I want to go play with the

blocks." '

2

‘e The child Simgly says "no" when asked by a peer to

. go get a hammer.

When a peer comes over and asks the child to’ cohe.
ints the house, the child ignores the peer's
question¢and does not respond.

Other [OTH (+)]: The child interacts in a c pérative
. and’ pDSLﬁlVE manner with a peer(s) .
The child is sharing, helg;ng, taklng

turns, working jointly, listening,
.or talking to the peer(s). This item

\ ;isgggrkeﬂ for each positive behavior
) ; that is clearly not a Qantralllng or
Ve ' resisting behavior.
. '\! - ) ..
E§am§lé5: / ot
ill

s i : . o )
e While playing with playdough at the art table, the
child divides apd shares his playdough with a peer
who does not have any.

e The child is playing a lotto game with a peer.

The child is listening to a lpeer who is talking
directly to her. \:

The child and a peer are playlng falléw the leader 1‘,
down the ﬂllmber

e During snack, the child and a.
each other and making funny fa
- E

e
[
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SubcategcryFBb ‘Purpose of peer interactions. If.the
child is.interacting with.a peer(é) then you must
decide which one of the following fauf items best
describes the purpose’ of the child's lntefaétl@n.-
say, do, support, or nonapplicable. ' ‘To.correctly
code this- categcry, you should focus on the Lntentlon
of the chjI®severbal or nonverbal béhav;@r.- ! .

124

Say: . The \child regquests. or §ravidESZTé§;;al statements
or ekplanations concerning a task, a problem, a
causal relatl@nghlp or Dther events and 51tuat;éns
in his environment.

Examples: _ v N . ' .

e While playlng with a peer at the workbench} the

“child asks, "Where's the hammer?" \

s

e The .child asks a peer, "Why are you doing that?"

e The child turns to a nearby peer and says, "Look
it's snowing outside.” o .

@ When asked a question by a peer, the child simply
replies, "No." . )

x

“

Do: The child requests or provides physical aésistance
or materials. = : -

Examplesz

® The child réquests a peer to come over and ‘help
obtain a_.toy from another peer.

e At Snagk time the child helps a éeer pour her juice.
e The child hands a peer. a block.
® The child tells a péer, "Make a 'J' for me."

Suppoxt (SUP): The child is used by or uses a peer
: ' for obtaining comfort, protection, .

| and/or reassurance after a hurt,

? disappointment, or other problem

9 siﬁuati@na!_ The child does not seek
| or provide 3231stanaé or information
for salvinggthé problem. This item

P is also coded for verbal expre;s;@ns
of“sympathy or empathy.

20
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" @ The child and a peer dre palntlggsg!mcnster glcture !

g—a\\-hA peer telLs the chlld HZt té do’ sgméthing y {

‘Examples:

‘@ A peer tells the éﬁild, "I ate lunch af’

£y -
® . 3 JE .
- ' PR . -
i =t ’ tg{ Ti1 t
= N i o 2
3 ;
N e e
. " T, . I
T -E%:‘E;\ *
. 5 S . CoAn ’ T e e
Examples: j‘: . _ , -,’ . S e

- ‘Egﬁﬁfchild puts her’ arms araund a srying Peeri AR

o :
'@ The rhild takés ‘a hala of & pger's hand after ‘he
has ;aen slugg d by anathei child. '

)
a Bl !

- The ch;ld says to. anq;her Ghlld,i"Eﬁb tcck my tzuck.
The ch;ld dces natéask the peer to help get it back.
R

. Afte: falllng eff a trlcycle,rthe chlld cfies to a :
- peer, "My -‘knee hurté”" - f , S

. . o
5 ) . ) = ‘7! o ) E‘. . .-
. . - a i

_Naﬁapgl .cable (NA) This 1tgm is marked whenever the -
s - purpqse of the child's interaction . -

q;”f,j%f e with a peer is clearly not one of

e

assistance, materlals, or emotional
*Suppért. \;s ) . i

-

rid

|
together at ‘the art easel. ) 7 1

= x,—‘ . . 1
‘e s : O

“The' child laughs at a peer s antics. The péeg looks
‘oyer and glgglss 1 o . ‘ :

nt "
‘Note: When a'beﬁav;or occurs that a@uld be :@dé&las ithé/T o

'Say or Do, you should code Say. For example, if a
child -asks a peer, "How do I do-this?", assume the .
child's intent is to get information (not.physical
hélp) and mark Say. * : o

LN i

.8 bcategaty 3c. Rcle’play:d during peer ;ntera;tlmns.i

If the child 1s interacting with a peer, then you
mist decide’ which one of thé fﬂll@Wlng three items
best describes the child" s role: requester, giver,
or nonapgplicable. e .

_:\ : . . .

M
".—l\

Ine
“d

kM
\m'
b
o
it

“to a Péér “I dldé t mean ta knack M;;; 

4 requesting-er. providing information,

e

&




P

“ .8, The chlld gestu;es to a peer to come over and Qee

*'»i?Thé’Ehlla hands a peer a block.

'® The

;.

Nonapplicable (NA):

' Requester " (REQ) { The thild requests the peer to an
R - of do something or give emotional
o0 support by 9551ng,a question, making °
: ‘ ~ ‘a demand, or in some. manner'indlcat;ng
' " (i.e., physical- gesturgz) a need’ gf !
r o halp,}mater;als, in arm‘;icn, or -
oo “emotional’ Suppartff 1

“ExampleS'-?'

@ The. child asks a peer,g"Why are you doing that?P

g-fh;,;hil& asks a peer, "ng do-you make a 'J'?"

s with a friend 1mmed1ately

i.Thé child hclds ha
%gs scolded the ‘child."

';after the téachef
i~

‘what shg is dcingf

|
\
legr (GIVE)

?

:eThe Ehlld gives ;nfcrmatlan, asslstancgg\
matexials, or emotional support to a
"peer in the form of. factual statements,

ﬁexplanatlﬂns, or ‘physical gestures. The

- child may. pr§v1de this Ep?ntanegusly»@:
on the peer -] request. . ‘

Em

\
Exaﬁples: S
. . *

® The child turns to a nea
skncwing @utsiaé'“

£

rby peer and says, "Look it's '

.

e - "

?\s

The chlld puts hér arms ar@unﬂ a. crylng Péer.

i

child shows a peer how to mix blue and green
paint together to make a new color.

§

The child is not requesting or:

providing information, assistance,
materlals, or emﬂtlanal suppcrt

ﬁcnappllcable is c@ded i ¢
subcategory 3c.

22
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v o' with an aduit(s).

DR

ST V@gfggé item in eagh of the, tifree subcategories:
' L A v TE

- Examples: - :Lﬁg; | J ‘
e Tﬁgéghila'liéighs to a.peer tell a story. ' The
cHild -did not ask the peer to tell the 'story.-

e The child and ‘a peer are.painting a monster .
~ picture together at the art easel. :

P— _., N _(_ 7 : ) =
- ® A peer comes @%er to the child and,says;%*"
- cleanup time." - - @ ST _
e The chilﬂ:pusﬁés a’'peer away’ from tle¢ drinking. ' | '
, ., fountair¥ knocking Jer down onto the flgor.: = =,

Category 4. Interactions with Adult _ A ”;;; ,
: i'Categcry 4 is coded when.ﬁhé target child interacts with
an adult(s) by looking at, -listening to, talking with, or °
sharing materials and ;working on -a common project. The adult ..

the child is looking ‘at’ or listening to must be looking at

" . . the child or speaking directly to the target child. If:the

~child is interacting with an adult in any of these ways =~ &
during the 5-secondyinterval, his-behavior is coded in three
subcategories to indicate: (a) the type of adult interaction;
(b) the purpose of the adult interactién; and (c)Atheziole -

'f_j played dﬁ;ingwthe adult interaction. In order to codé .

Category 4, you place a slash fark in each of these sub- .

. categories (4a, 4b, and 4c) to describe the child's iﬁ;aragtidn;"j

' ' If more than one of the items .in a given

 subcategory occurs during the Eiseccgd interval, put a slash

- mark beside the item having the longest duration. E
Subcategories. When you have decided that Category &

/. applies to the child's behdvior, you must place a slash mark «

: 4a, 4b; and(z

E : z
# . -t R '

s V ) S et (o
Subcategory ‘4a. Typé éf?adu1;~igt&za;tig§, 'If the chii®g °
- 'is interacting with an adult, then you must decide -
which one of the following four items best describes: -
the type of adult interaction: negative), -controlling,
resisting, or other. - -

. _ -

" Négative [NEG (-)]: 'The child expresses verbal and/or

. toward the adult he is interacting
with. | g N : i

&

nonverbal aggression or hostility - V

s
oy




-

" ) . 2 '13‘1
ia * - :
. Examprés; S e ) g
‘@ The child screams“kgithe adult, "Shut-upl" we T
e The child hits the ‘addlt. {
e The child tells: an-aide. “Leave me l ne;" and
pushes her away. ! . ! i .
e When the- téacher asks the chlld to flnlsh h;s snack,
the child throws the ccckles on the flcar, Gumpin
-over .the milk. - <, a
R . '

The chlid attempts verbally

‘Controlling -[CNT (+)]:

and/or” nonverbally to direct,

influence, or- manipulate the .
behavior of an adult(s) in a - ) .
-posftive manner (i.e., without °

) . . showing-verbal or.physical
R . : aggress;@n) ‘The intent of the 0
T T child's behavior is directed ; C
‘ -z téward one of the fallaw1ng cut— SR 1,
: comes: ~changing theé adult's’' .- =
L L course of aetlan,rlnltlatlng a g " '
¢ S new ‘adult .behavior, or telling , “% . o
L : (and/or showing)- the adultfwhat s
N tD do or hcw to act. e
“*Examples: = | ., P ) - - xim 7 . -
.- 7 . . ’ ? H o ( . E-" I
® The child yells to the teacher,” "Mrs. Brown, come over -
" here!l™ . ' B R
e N . o V- L :
@ The child approaches an -aide ané says, "I wanﬁ you tc"' E
build *this block' tower w1th me , S
fi- “id g@es Qver to a teaghér and shaws her hi's o =
unz;pped pants. m(The tea;her zlps up his pants. '

KT ;
tells an alde, e ll show yéu how ﬁs do, 1t‘“ : .

The child does not acmgiy.with

or ignores in a positive manher
verbal and/or nonverbal adult , .

R o ‘ attempts to control his,  behavior
24 . ,/ R

530,



,,,,,,,

: F o jar with another peer, the" éhild moves the paste t@

'r,,mples-‘; Aﬁ' P .

When the teacher saysi“clean!up tlme . the chlld

o

Atold by the teaGhe ¥

gyt
fass%:ts “I'd rathar gqtgiay gt the tgy table.

-

d

., The teacher addressés a questlén to the ch;ld an
the child ;gnores her.

oo
- w

[
a 5o

chgr,[GTH,(+)j= The child 1nteracts in'a cooperative
T - manner with -an adult(s) The child is .

i : } ) with, listening, or talk;ng to the
,’, S . radult(s). This item is marked for,
/ L - “+ . i each positive behavior that .is clearly

helping, following 1nstruct1ans, Wworking

- frm. o = . s

1
/
_/ : Examplés-

-

11_ Put away the dress -up clathes. ' -
v ..e The cglld llstens tD the teachef exyla;n ‘a game. -

& When Eha teacher asks the chlld tg share the’ pasté

. ~ the. mlddle Gf the table for. sharlng.
'f;éiirThe ¢hisld and the tedacher are talklng as they bath
o carzy . the snacks to the table. - R

& -5

— Suggatggéty 4b Purpcse of adult 1nte;§§tlcns. If
~ the child 1s Interdcting with an adult(s), then yow
’ must decide which .ong of the fol#owing four items
/ .- “best .describes the ﬁﬁrpq;e of the child's inter-
action: say, do, support, or nonapplicable. "o
éérrectly code thls category, you should focus on -~
thre intention of” the child's verbal gr nanverbal K

f' . - “behaviors "
] _ : g ey s
e - Say: The child requests or prav;des fagtual statemants
' e _ éxplanat;ans concerning a task,. .a prablem,sg
N ﬂr,cadsal relationship or cher.events and situations’
‘ ¥ in hls env1ronmént.,' - ; ,

e Th@ child aEpraaches the teacher and foers tD help -

et a controlling or :eg;;g;ng,behavlér;-

y




T ) ” . V .
B i }\ ) ! ' e
Examples; * .
'“?ia;uﬁi_i'Whenﬁaskeﬁ by the teachér tc tEll wha shapé she was
: ﬁald;ng in her hand, the ch;ld resgcndsg “That's ‘a
e ci:cle. , ‘ ' : :
" _ . The chlld talls the taacher that’ tcday is . his
13y i : k> A . o, - B -
2T iy Ty ; _ . Ve A - )
» ent alde where ‘the paint:’ brushes ' o
- ey - _ B ey A ‘j ;;a - . | 7 | Hor
7 : e The child asks: the teacher[ﬁ“When_is it going to be . "k
s e lunch tlmé?“:"ﬂi fo. e o I o T
Do: T h, d requésts or pr@v1des Phys;cal ass ,sﬁan¢eL-’
F aterials. ‘ .
Exam l S B ' - . ‘ - "v‘ -; e =: - LT - “éi*ﬂ”:é@u

™ After an unsuccessful attempt to Play w;th Playéaugh,.
the child goes over .to the teachgr and jamﬂnds,,"Make |

L ~ he sharg with mé." _ e ® s
. TN e g Lo ‘ wo L S s -

T e Agter using. the tDLlEt the child’ g@%S'EVEf to th% T
W : . teac5¥} and walfs fcr her‘ta zip ug,hls pants,. :yafrfﬂﬁl P

® Thé chlld hel‘ps the alde put the. blcck’s on the ‘sheilf. o

L e wd -+ ’
s =1 ,,E n ; Co=
¥“ S ‘e ‘The chlld handsvthe Egékie tray to thé teacher.
g C s R Y k.

. « Note: When a: behav;gr occu:s that - :Duld be coded elther as

Say or-Do, you should code Say.  For example, if a
« %« child asks an adult, "How:do T do this?", assume the
o | child's intent i5 to get information (n@t Phys;cal

L help) and ‘mark Say '
L ) 5
i ) S v ' . ) 1
,  Support (SUP):  The child is used by or uses an adult,
. L "« for obtainihg comfort, protection, and/or . .
P reassurance -after a hurt, dlsappalntmeqt, o
IR _or other problem situations. The child
. T does not seek or provide assistance or R
. o -j;nformatlan for solving the problem. v : .
) Thls*;}em is also coded for verbdl =~ 4 ¢ i
expressions of sympathy or emgathy. -
:r;vav s ., 7_;:\_‘ . ) . » o g; ® ._f- ] . ,:__3! ) %;::’ g’:‘
N Lt Y ' . Bl 00 : S
"\I. . - " . \ ) . ¥ -
5 " . : . Bf“\ "_g 1 ;
- Ja 3




Examples-- T

Lﬁ A e The. chlld holds hands with an adult 1mmediately
L : é after a peer has hlt hér.;

S e During a loud ralnstarm, the® child. gagg ovér to T
o the .teacher and slts ;n haréla = a' . -

. _ L The child rubs the taachez s head after she bumpgd
P R it,gng ueupbcard door. . .

o0 R ~';!The child says .to a. parent a;dE; "I'm sa :yfyau'g
T g.:t a bad.cold. SR R

¥ = e N e ¢
. = = I i >

[ + Nonapplicable (NA): This item is marked henever the’ :
S - . . purpose of the child's interaétion - _
» . with an adult is clearly not one
- o . .7 of requestlng or prav;dlng infor- - . _ _
. ' : : ... . mation, assistance, mater;als, Q:fw?,~ M
G % .. oL %thanal suppcrt . -

k] . - =

8
h

.
|
L]
e
K

e, T e . o : £ oy g iner

., IERETE gxgmplg;s:_ S e T e ﬂ T ST
e N "i"'sl - B . . H &

N Whgn ‘the’ teachér asks the “chi1ld ‘to- fmplsh hits snéck.q ﬁﬁy‘;lﬁé
. . .- ™ .sthe child throws the caak;es on the %le@r, dumplng o
- : . « " - over: t'he milk. _ ) , _ REENEIRY P ,‘
K] Th% chlld'l;stens to a volunteer Qarént aidaftgll a

story. ‘ - N

. @ The child and the teacher smile at each other as'theyi
. eat their snack. Lo

e The child hits an aide. . _ '

- Subgategory 44. RalevPlayed durlng adult 1nteract;ansi
If the child is jinteracting with an-adult, then you
_ . must decide which one of the following three items
Py : o " best describe the Ehlld's rale- requester, giver, -
or n@nappllcable. o L p

5

Requester (REQ): The child requests the adult to say,~

~ . do, or give emotional support by posing-

a question, making a demand, or in .

. " R . sSome manner indicating (i.e., phys1cal“¥
gestures) a need of help, materials, .
information, .or emct;anal suppart from:

.an adul€. * . . "

&'
1




" _ f
'\ . : § - )
Examples- Lo . N
B e After an unsuccessful attémpt to ﬁlay ‘th thé‘ E?f;;

praydough, . the_ehlléfgges over tc the téacher ang
’ demaﬂds, "MakewhBr are wi ' A

SR ;;-VThe ch;l&n holds hand5+w1th an adult lmmediately
‘ o after a peer has hit her.

L ‘e The child ,'k, a Parenﬁ aide: where, the pain nt br shes .
% . , . R . afe . . .. ig.} ‘l h L = - V \— B R
e The child asks the. teachér, “When,is it g@ing'téfbé E
, 1un:h tlme?“ . U 151;, B
+ B v L e ¥ - - P ' .
f;,hiie . ' 'Y: The chjdd" g;ves 1nfarmat%gn, asslstance,
e - . materifls; or emotional _support to a
e me _ ;-Q:peer in the form of factual Statements, o
Ll B . ‘- e¥planations, or phys;eal gestures. The
: R L -c?;l may p:cv1de this™ spcntané@usly or
' . on ti E adult s :équest -
: mr‘ExamPlEs*% L \ ::V-V - -
L - - % -
ST S ] Tﬁa cﬁ;ld’té;;s the. teachar thaﬁ today r§'hls,b1rthdayi
T i;Thé chlld ansWers the alﬂe s questlan.
' ® The éhlld rgbs the teacher s head after she bumgéd
it on a cup ard door. _ \
L . ® The child hands an aide her gcoat.. a . !
B ) - = - 'é ¥
Vﬁanépglieable (NA) : 'Tﬁ; child is not re estlng or glVlﬁg
_ information, assisg ace, materials, -
. - e or emotional suppo¥t. This item is
. marked whenever n@g;gpllﬂabie is -
a ! L . ' coded, in subcategary 4c. :
& . A N
'Examples, - . '
’ Y ‘The teaaher tells thE ﬁhlld to :lean up his toys. v
5 ! e The child listens to the @eachgr exg;aln a game.
& o L} 13
L - o 28
o C . .
! x5 ; * ig; 4;,.!_,§ ¥ % z g
Q 3"” R .
. LAy \

B



co : . . = . w7
& 2 7; N .
' L : . N =7 : . N

- e s s =
L A R
b ; .j SR

Q The child listans tg the teacher explaln hew ta dD a
prcblem. _{f . _ A L

;} ' - o The velunteer alda glVeS’thé chlld a hug. ' N PR

:‘Tha Ghllﬂ b;tés thetteacheri_ ) T - ;f;!f

Categggyis.ﬂ',l assroom Interactlon Capacity T

- The k;nds of 2h1ldﬁchlia g:chlla-adult intéracyi
' : “that are -likely to happen vary cording to, the: t;me e
_ or actlv;ty schedule.IVSa it ;sanQESsary for the “obferver £o

wow ** describé the classgpam .8 interaction capacity during’each :
Pbservatlan unit. To-do this$“the: observer surveys the class-
] v room in Qrder to determzne thée " degree of interactions cccﬁ%rlng~
: <'i" .among_ chlldren §nd gdults after each 5-gecond- observation. - The ,
observer's atténtidn is no- ‘longer directed t ard the? target T
fchlld, but on. the classrcam as a whole. Thus, even- thaugh the .
: 7 target’ child's behavior is nqt congruent wath the ‘behavior - LT
Yoy ﬂ of the athar children (e.g., the focal child is being restrlcted - ‘
> -hy an aduilt), ,the ebserver still indicated to what extent -
1nteract1gns may stur durlng that @bservat;anal unlt.- :

- =._.. _For Catego:y 5, the. observer looks at the whgle clagssroom

" and indicates the interaction capacity of the classroom during
each observation unit by placing a slash -mark next to the
appropriate item. The: items are: maximal, moderate, and
minimal. : o ’ : :

T . Maximal (MAX): This item réfers to those parts of the day
' ‘ S - in which children and adults are free to \
Zitlate or maintain spontaneous inter- \
.- attions (verbally or physically) among

- - - ... themselves. ‘The children re.generally

! T able tc chcose their own act1v1ty, w;th” .

oA

‘adult. These perlads are scmetlmes
A labelled by teachers as "free play" or
"f;ee EthEé" perlods. )

‘. " Examples: : { ' B - o ¥"r

For a .thirty-minute period, children areéfree to
choose and move at the;: own discretion among any

acﬁ;v;ty avallable ;n the ﬁaom. : .
: . - % ) Le

™
®




i Maderate (MDD)

!

e For a fifteen-minute period, childrern are free
to choose and move at their own discretion amcng
activities. grePared and set up-bBy an adult.®
Actiwvities are carried out individually by the

) ch:ldran with minimal. direction _by the adult_

— e e ¥

Thls item réfer " to- those parts cf
the day in which\the. opportunity for:
spontaneous interdction among adults =,
and ‘children is substantially reduced.
During -this period, classroom behavior
-is typically less decided by cKildren
and more directed by an adult. There
, is still some opportunity for spon-
e taneous interactions to ocgur w1th1n
<t thfs glVéﬂ structuré. S - =

Ca

Examples:”

4

a small group (3-8 children) where the teacher
reading a story. The ¢hildren are expected to
ain with the group, but may talk to the teacher
other children at ﬁ@lnts durlng the story or
';ter the stary is completed.

i'AftEI a thl;tysm;nute Eer;@d af "free play", the
children are engaged in "clean-up" activities.
The children may interact with ‘one another, but théy v
are all expected to help the tgacher or s;t 1n a '
*designated area of the é:r:c:m.,_: . e T
Q,Durlﬁg snack -and-meal--times, thé chlldren are aséigned
.~ to a: gi&ln table and adult. The chxldren aré expectéﬂ

This item ,afers to. thDSE parts of the
. day. in whidh childrén-are not free to
) e 1n1t1ate/ma;ntaln spontaneous inter-
~y- - .. . actions (verbally or thSLGaliy) ~among-
' ﬁhemseLves - Classroom behavior of the
children is primarily cantralled and A
dlré;%ed by an adult. =




ExamplES' ' C i
@ Durlng a flfteenim;nuté pe:;ed, all the ch;ldfen
. 'are sitting in a large group listening to the
R ., teacher's story. The. -children are expected to
4 : ‘pay attéptieni apa,nct interact (ph y51cally or
s o _verbally? éﬁring this period.. )

ﬁinuzlng enack ‘and meal tlmes, the ‘children.are
agsigned: to tables and an adult. The children
- are expected to use this time for eating, not

" interacting.
.- e »qﬁDur;ng a twenty-minute period, all.the children are
E P "sitting in a large group singing with the teacher.

EAll children are expected to participate and
interactions among ch;ldren are dlscau;aged and

restrlcted
- 7o
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