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The right of middle—aged men and women to Ehagge their minds abaut -
what they uant out of life has ‘emerged.as a new and iegitimate demand,
. Human dgvelapmantal choices’ do ‘not stop w%?h marriage or after forty, -
. There'isfé marked increase in. secqnd,careera in general, but particula;ly ,
for th@é; over thirty—five (10) .
z',’Qn one hand we are being tcid that tha mandatary retiremeﬂt age s ¢
; DQH seventy. On the other hand, 1ife expectancy - cantinues ta rise and !
_ R;;/f \ny people plan to retire earlier than ever before., ‘A person bcrn in
I;X 4 1906 eauld expect te speni éhly aixteen years ‘of lifEadoing scmething
. other: than e&rning a living; fgr _one born in 1970 the period riseg to
VAR tﬂenty—geven yeaTs, (24) Thie number of years immediately before and.
//f o tx\ after :etirement is, equivalent #a the time spent in preparation for
' aj; living, (20) At age sixty-five, life expectancy is 15.3 years, (259
| To tcp it all, the spry sixty—five—year-alda of each recent generatign
‘seen to be ‘in much better physical and mental shape than the ones before. (24)
. . The implicatiuns for the Qﬁmmunity ccllége in termsiof these two graups
¢ ' _ cf éhcple are astaunding Older Amerieans have for many years. supported

participate (zl) The day is eaming or is perhaps already here,. when .
these. alder adults will demand their place’ in higher education, Ihe
,munlty callegé is the logical choice to pravide service tq méet ‘the’
ex _nding phanamenen of people changing vocatians and ear@hing ‘for new
®hiTlenges in life. o
_This paper will focus primarily with the first group abeve: thaée

adults wha turn to the community college for a%Fistance in some sort efp
- ;/i . mid-1ife aareer change. Huch of the infgrmatien, however, is equally

“ " applicable to the group of young=61d retireeb who turn to the community
//f college’ for help in finding new challenges and interesis in life,
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7 career—hopping Accardlng to ngnn;nger (lD), thlE is due to changes in

Older, adults are returning to thexeampus in ever=increasing numbers_’. g
. These are adults Hha, for whatever reason, want to change careezs or life
patterns in 'mid-life. ' Come of these adults may feel that they are in a .
mid-life crisis. Others, as$ gheehy (23) points aut nay bey in transitiaﬂ
from one life stage to anather t A
 The traditional iIrE\rerslbility of a single ca:eer has given’ vay to
~Job requireménts earlyaeompletlon of families, theiabillty to work and
~gtudy gimultaneougly,ithe desire ta. léad a. more satisfylng life. edarly

retlrement liberallsgd pen31cn plans, and a rise in the available saclal

o securlty benef;ts ' : R

*

Entine (5) indfcates that there are fou: ;nfluences leading to mid-life

, redirection, The first of these has been the effe:t cf the women's movement

u?eﬁ work fél% and life gtyles af_wamen? The second is technoloegical change‘

The third is unemployment and recession. He says that one-half of the'zv -

" unemployed are persons in mid-life. The fourth influence is retiremenﬁ’

\ The retirement age is drapplng but life expect§ncy is grawlng ThlS creates

_what Bernice Neugarten calls the ycung—old .of healthy, educated newly r ';

rétlred people who are 1ack1ng for new and varied . 1ife options, '
Kiﬁmél (11) ieemg to sum up the trends in scciety thatilncrease the

;mpartance of adult transitionss ‘

* 1, A longer life span and‘a grow;ng praportion cf the total
pcpulatlcﬂ that are.older peoplé: ,
2. More leisure time and earlier retiIEﬁent
. 3. Betber health, health care and education of adults
L, More emphasis on the quality of life. ,
5. Greater tolerance for varied life styles, . : .
The response on the part of community| colleges to these devalcpments

¥ kil

in society will center around more mid=life vocatlanal counseling, more

'151gure counseling programs, more wido /er ccunsellng, and more preretlrement

workshops. = These will be in addition/to the gerv1ces-already foered and

well established, 'such as. famlly tal counseling, academic advising, etc, ;f-\i
This author firmly agrees- w1t,'Qplrk (22) who states that educatlanal o

”oughaut the life span, not only to

l%fe, but also to guide her/him thrcugh

épp@rtun;tleslﬁhauld beavailable

prepare the individual for future

j" -

-
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each stage. of 1ife Even Ginsberg, thé noted vccatianal th earist haa Y

w

e

: prolang vitality. #andel (14) corroborates that view. He malntalng that

-revised his theory and now says that occupational decisian-making is an-

OPEH=EﬂdédAprGEESE that can co-exist throughout an individual's work life, (9)
Quirk (22) suggests that ‘the worlds of learning and earning need to be .
integrated with the aptian to do bcth thrcughout life. ,

- In thlE seﬁse ve mlght want to take a look at our vecatlgnal tralning )
pfagrams at “entry level. " Perhaps, as HbH;llan (16) suggeéts*'we*shauld e
training peaple far multiple careeré since any one. accupatian may not
ragresént the work af an individual's life, The HthE ldea behind
dsvelopnental ‘change 1is that th;ngs can never be settléd gnce ang!fcr
all, (23) VT; : , AR

Q}Banian (18) finds the task of helping students with vacational concexns:
dlfflcult He .contends that the community eollege mst be adept at helping
Htudents nake educational and vocational choices that appear ccnslstent with
bath ‘their characterl stics and the era in which they iive. Yet in this day

that will reduce their flexibillty in future’ years. , .
A nyth cperates that adds to the c@mplexlty of the p:ablem_' ‘As, O'Néiil
(21) lndicates, many of us buy into thé idea that if we can Just make the

"rlght" choices as a young adult, we Will be hame safe by the time we are

in Qurslate!thlrtles or early forties, If we Just make the "right" choices,

we will be guarantee& fulfillment for. the rest of our life. Even théugh .
we see increasing evidence that this is a myth and not a fact, the idea vi
persists. How isvit paas;ble to know at tﬂenty what one w111 vwant at age
forty?_ Or age flfty? It is difficult enough flndlﬂé out at twenty what

' one wants at twenty!!

Shéehy (23) thinks that we will have made progress when we come to thiﬂk

’{ of serial careers, not as signifying failure, ‘but as.a fEallatlc way tg Low

. 7
-

“Wwe use many terms--adult education, aantlnulng=educatlan llfelang learnlng,

recurrent éducatlcn, or whatever--but that the net result is that we a;e

-

/
explarlng alternative 9321a1 mechanisms for the cantlnuaug_educatlan of
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o }=§ur entireé population. He gdes an to say that the United States has a -
R - - }-long history of resistance against lang-range planﬂing, and is only now
' beginning to consider adult education ds a potentially fruitful area for
attention., He suggésts a holistic system of education that would enable

. . the entire clt;zenry to pre—adapt adapt, and reﬁadapé to change
. : , :

« ' Mcmillan (16) clains that when an individual is satisfied with her/his'”"
" career, all is well, It is when some sart of dissé£1sfaeti@n develops
. that the individual ugually gttempts to re—evaluate her/h;s position in
' + the world of wcrk K » . :
| He&deshelqEF (9)‘has an 1nteresting suggestion for 1Qaking at the
sources .of Pressure for change inh job. She suggests that pressure can
»iﬂame from the environment in the fo:mvéf‘familj’presaurés'(divarce~'deathi
kids 1eave home),. job pressures (1@55 of job, demand of employer to upgrade
skills, mllitary retlrement) or saeiétal pressures (JDb Eatlsfactlon the
need to "make something of ycurself“) Pre;s - can alsc come from the
self in the sense that theé person is: la@klng for more aatisfactlon, wants
to- be more praduct1VE more creative,  or whatever. To the degree that
T these pressures from the environment and from the self aperate they
‘Produce oné of four ca:eer patterns:

- ) 'ﬁ!'y

%

{ ' Pressures f:gngelghf ,, . -

. : . 'J* L oW . ) HIGH

= e —t— = —— =

! _ Routine Career Pattern Self-Determined
- LeW - o _ Career Pattern

N*;s“

HIGH Sltuatlanallysdetermlnedf Self-directed
e career pattern - * Accommodation
o career pattern

|

|

+

.;
e

Environment

Fressures from

B . . " . ’ B .,\ - B [ ) )
In a ;@g@iggrgareegéfittern; there is aﬁ'é'sehée of career change, perhaps

only an uneventful series of job changes.




career pattérﬁ cﬁange-is brought about as a result

. . Ina self-deterniped
of the ind;viduaf's desire to change rather than the change being forced .
by environméntal preggu:ea Reasons might include desire for more challenge .
or interest, ToTe 1eisure or ‘more ecancﬁic gain.i HEﬁy Pegglé seekiﬁg a
: mid-career shift fall into th;s categcry | , . §f> | |
A person in a Eitua¢ipnally determiﬁed career pattern lacks self-drive

Job changes are detérmined by the énvironmént Militaxry, men Hha reach ‘

' retirement w;théut ever having considered civ;lian cpportunities far

. o employment are in this category. ,
) The individual in a self—dlr cted a:commodatlon ‘career pattern shapes the

work sltuatlon in the face Qf ;nVlranmental gressures to change JQbS
: . -
) N\ : -
i ASSESSMENT ' .
McMillan (16) contends that the flrst step in 1on1ng at the Posslbllity

A } of f;ndlng a .second career is a careful assessment of @ﬂeself in relation to

~— what one does for a living, Is it the kind éf work involved or the ‘particular
job that 15 dlscouraglng? Hle thinks that the jﬁu should .-be QDnEIdEIEd an -
1n3trumgnt rathér than-an end in ‘itself.- Eﬂﬁlndicate§ that other stepg
to be cqnsldered in choosing a secomd cari_f are to consider one‘s own

f
Hsgvalue system, and tc lock ca;efully at the dlscrepancy between onets
eat at mid-course,

Heﬂdeshelmer (9) :em;nds us also to be aware that ambivalence usually
aécompanles occupational change. While moving away from one thing, we ar®
moving tpward another, There may be a sense of loss at leaving a job

" behind, but also relief to be free of the negative.a’pects of £hat job,”
érhefa nay be excltement but alsa fear about the new, the untried, the

L

1 \unknown. \ . _
! As part of some future!écenarlc Mandel (IQZ!Predlct; that ¢ince llfelang

- learning is essential to .;elfsfu,lf,j,ZleEtlt‘.,l some means wWill allow for easy
exit from and reentry into the labor force so that the individual can enjoy
educational opportunity without suffering loss of income or prestige, Closely

related to this will be a high degree of tolerance for varying life styles,

=
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'Individuale ef’any age will be able to move in and out of the labcr and

learning fdrces, shift ceneumption standards, and change rblationships:
H%&h@ﬂt suffering excessive fecial eeonemic or legal penalties ' 7
It is never too late==or too eaxly—-tquea:n,tc shift gealrs. (El) _ f

I

CADULT STUDENIS | © oo i e a,f e ;Lf;TPr_ﬁ_;;

in the abillty te abeorb unfamiliar or lnapplieable material that a loss

- is notieed 1ater 1n life, (23) - Doctors are now findiné that _many dimlniehing

capacities are elmply caused by diauee rather than an ineVLtable and +fixed

. bielogleal decline and that these capacities even those of our: bxain, can
“be appreelably modified by outside means througheut life, Although the -
inumber of neurons==brain cells--each pa?eon has-is set at harth, the i
quantlty of certain other cells in the brain increases as it matures, and
centlnuee te increase with ekperlenee and new skills we aequire Stlmulatien,
In other Horde if you thlﬂk your braln is too old and sléw for ycu to learn.
anything new or take on a new career; you are simply wrong. (20)

X According to O'Banion (18), adult students of today are eebe:ed but not
subdued, concerned but net‘eelleegzé and socially conscious, theugh highly
individualized. Gallagher (7) reports that the adult may bring ﬁaturlty ‘
and experience to ‘the eollege scene, but may still have a greater need fer
céunseling than heg/hia younger ceunterpart Studlee done by Nejedlo in
1974 and Thompson in 19717and reported in Kr;nge (13) found five.major

.aifferences bagween adult and youth:

.1) In the learning setting, the adult etudent hae a different ‘ .

self-concept; he is ‘used to more independence and responsibility. 555
Eg The adult has had more experience because ehe/he has lived longer. / '
3) The young person enters education with the idea of pestponed use s

of learnings; the adult has been used to problem-solving proeeiurea e
which cause her/him to want to use learnings immediately.
4) Young students typically confront similar developmental tasks, lff _
whereas the adult population is more varied in age range, henpe
more varied in developmental stages.
5) Youth are not typleally as met;vated to learn as adults, /5

A
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focus on vocatignal and academic factors and on persanalasacial adjustmenti
. . The academic factor in particular, that of being unfamiliar with formal
instruction and the rigorcus demands of learning, can be-f¢ rmidable

Dbstacles for the adult returnlng to school.
. ‘Another’ diffe:gnggeggggrtgﬁ by Krings (13) is that ,adults are more

keenly!fyare of, the impartance of career: planning. Adults may féelithaﬁzr
learning for the sake of leapning is frivolous and an ungustlfiable ’

?
’\
I
!\ N

expense, FlﬁaRGES are often a %Entral c&ncern for the adult 5tudent
"%,'v ~ Sheehy (23) agreee saylng that the “I should” at twenty gives vay to the
"1 want® oft'thirty and becomes %he "I must™ at fartf Algng these same
lines, Hoeﬁn ger (10) cautions that there is-a sense, of extreme importance
attached to deala;on& made by people in midalife Be_eareful not to let
a person discard a lifestyle that can be recycled . ,
Neugarten -in Ullmann (25) says that for people between farty .and Eeventy
the perception shifts from seeing the enylroni\ﬁtgas one that rewards boldness
~and risk-taking to a perception of the environment as complex and dangerous.
There is an increasing concern witﬂ inner life, a preoccupation with personal
.needs, a withdrawal frou eoﬁplex involvement with other people in the
enVernmént | 7 | ' L
Heddesheimer (9) claims that the sh;fts in the VlEH of one's self and
one's world that happen in middle age are d;fferent for men and wonmen, vShe
N ' sees men moving frém a focus on mastering the outer wgr;d toa more§§;551ve
and introspective (nurturing) stance,. %omen, on the other haﬂ@, who have
) been” passive and nurturing, from forty on-are more concerned with conguering
_ the world and mastering themgelves and a job, o K
Harjmr;a quke(Lawenthal in: Entine (5) coricludes that men have more in
commcn with other men in facing mid-life change and women with other wgmen

than an and women do faclng similar changes simultanecusly l She finds a

g

) ‘key difference in their networks of personal regéurcas- Ehé thinks womer
- tend to adapt .Jbetter ta change than men’ becaufe women have devalaped better




| * . *‘e':-f'   &

2 relatives, and prafessionél counselors, She finds that mef of middle age .
(er interpersonal relations to serve as a resource against crisis,
Tt Would be a mistake of great magnitude to lump all adults of middle

.f;age or at mld—llfe in one pot and pronounce a sentence of equal treatment
,;aw:;;;:animggfzgelingfazuall. In -counseling adults it is imgartant to remember -
~that they have divergent needs, Grabowski (8) tells us of Porter's study

which specified these- needs, some of whtch seem sPécial to adultss = ° 4
.- lack of self confidence in one‘'s ability to learn’
. unrealistic expectations of the program . :
conflicting values- and attitudes, . : S
theoretical or irrelevant learning tasks. :
seeking help too laté or in the wrong: places
lack of efficient readlng/study habits
press of time
significance of long-range goals
implications of family life
10, greater life experiences
11. employment and job circumstances
: 12, mechanics of attend1ng class
- 13, past memories as obstacles
) : 14. voluntary basis of continuing education
15. lack of continuity with faculty and counselors

‘wwwwm#wmw

ig conclusion o% this section, it seems tﬁat fhe comnunity collegé is
rapidly becoming the great distributive agency in American education. (3)
= Hefe the student can make a fuller and perhaps more accurate inveﬁtory of
her/hls characterlatics, test her/his agtituie% and intérests Here the
more neérly irr line w1th her/hla reasonable expectati@ns The student is
likely to do these things effectlvely only if the college Iecafﬁizes the |
process of self-discovery as one of its principal purposes, and‘lf:the
institution's personnel services are adequate in scope and quality to

give the student the necessary assistange.
g he r. £
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. G'Baniéﬁ'(la){stateé "o date there has been a paucity of re&eareh ,
in the’ area af student services." This makes it difficuit to draw
meéaningful conclusions -about their effectiveness.' Berry (2) agregs‘
‘that there is hardly any,warthwhlle ibcumentatian of a research néture
_._about’ ccun;eliﬁg:adults in education. _ S@me stu@ieaigxg beginning té“
appear but many of them deal only with women. e -,§ 
Grabowski (8) guggests ‘two ‘studies warth noting The first was done
in Lculglana in 1966a67 It coﬁcluded that guidance and caunseling does
asgigt the gtudent in the areas cf education, ocggpation and social 7
o » | relatigns " The sec?nd study examlned ‘the guidance pragram of the Lo% >
& MgQBSCﬁyAmﬂtSﬂmﬂ@_fﬁéshﬁyfmmm

‘1) a predominance of educational over vacatlonal ccunseling

2 ;extremely limited informational services - .

3) inadequate data on the student'ﬂ personal, 5021&1 and >
mental status | :

4) 1ittle attention given to the student's vacatianal interests,
aptitudes, preferences, personallty, Qut-of—:ihaol act1v1tles

or work experience
5) too much expenditure of working ‘time on rout

: . because of personnel shortages -
o 6) lack of suitable training and experience among‘about half the

. guidance counselors
7) poor provisions for fcllow=up services

Grabowski (8) goes on to say that even at the 1nstltut10ﬂs where there

e clerical duties - .

were trained and qualified counselors, their 1Qai was éverwhelmlng He
found the ratio at one of the better institutions to be 1 to éDD He
indicates that at some 'of 'the major institutions the ratio is much larger
He adds that another problem i5 ‘that many administrators mouth the need iﬁr
and the usefulness of counselors, but they don't back up their words with
dollars, " E : ”
Krings (13) thinks that a major ‘obstacle.to developing a viable .
counseling program for adult learners involves the v;siblllty and
accéssibility of the counseling center itself. Shé contends that’'a

progressive counseling center must extend. its open hours in order to




serve all”%tudents This authaf would add that'CQunseling services should
- : o be taken to where the clients/students find it eaay to utilize the Services.
' ‘ (To expect an adult student to find her/hi% Hay tc a counsellng center in a

gertain bulldlng on a certaln campus at a certain time of day is totally
f

unrealistic. . :

_ Other dlfflqultles center arcﬁnd m151nformatlon As Mrs, antgaﬁery (17)

. said, "The right hand doesn't know ﬁhat the left hand, ;s d01ng " (She ﬁgﬁed
'the sage question of three different pecple regarding the transferability

\of a course, and was given three different answers:)

« A further problem seems te be thaj there are so many Sgeciallinﬁerest \
groups who need special help. Minority groups, women, foreign students,
veterans, the handicapped, all have sgecial needs. It is suggested (1)

that there be a specialis st in women's affairs for every 1, DDD female

- students enroiled . Extend that ilgure to all epe21al graupa and the

A

- 1mpllcat10ns are tremendoue' n
: """ Hardee is cited in 0'Banion (18) Hlth respect to views held by facul*y
«!‘menbers who fall to be enthusiastic about counselors:

# 'T" &) The view that the relationship between teacher and student
o S *is a near-sacred one, a private affair with no interference-

from the counsklor, 0

. 2) The view that. "anybody can counsel™ and that "an occasional
- pat on the back” is all that is needed.

L

Phts

3) The Kiew that students who are old enough to come to college
o are ature enough to have solved all their problems; thus,
o there 'is little need for any professionally trained counselors
SR ‘ _ on the college staff.

) 4) The view that.only a few students really need the profe sslonal
.counselor's help, and counselors may be using these as objects. SRR
of clinical cxp011mrntq _ o

5) The view ‘that, since there are counselors gn campus, the teachers
) . can leave to them most student problems, especially any concern
. for the "whole student”. The faculty member can be concerned
) only with lectures, cxaminations, and scholarly-papers.

6) The view that faculty advis sement tiktx badly nceded time away
from teaching, and thg teacher is too swafiped trying to be a
good teacher to be dbf to be an advisor to students also,

i

L




Altﬁaugh some of those views are directed more toward faur-yea: Ains titutians

some observatians seem equally pertinent tD the community coilege

'_Gaunaelors also hold disabling viewa,,such asi

1) The view that the counselor alone has discovered the “total
individual#, Such counselors agsume that the faculty member,
immersed in a subject field, has no real knowledge of the
student and no wish to acguire such knowledge,

2) The view that the counselors on campus represent a very
’ select circle, who can communicate only within the group,
and that outside this group are the other people-~teachers, .
administrators, eto.

3) The view that all students needscounsé&ing, regardless of
whether they feel they do. A motto for this would be, "Ye.
will/ help you with your proble?, even to finding one far you."

4) The 'view that faculty members are well-intentioned but
misgulded and inept and, thgrefore, mishandle student
problems, Counselors need 0 “prctect“ students from
themn, . :

5) .The view that there are only‘a small select number of students

- with interesting prgble ,that can be _fruitfully used in
professional circles. ~run of the mill" stutf is not

for then,

5) The view that the faculty should nat be included in counseling
or academic advisement, because students tend to think of them

-as counselors and in daing g0 hurt the Qnunseling profession
and 1ts work,

O'Banion clearly states that views Sucp as these have no place in the
community college and violate its spirit. (18) '

An unspoken criticism is often that the results of counseling can
‘not be,canczetelgrseen! McMillan cautions us to remember that counseling
is an gxglo:ﬁtarj process to which the professional brings her/his knowiedgé
of human:developmnent and the world of work for the adult client to consider
in order to determine hef/his own goals and aspirations. There are no A
guarantees that the process will terminate in the client having all
questions answered or fhat they will in fact change careers, What should
develop 1is a relationship in-which the exchapge of information and insights
leads to an analysie on the part of the clieAt so tg%t they understand what

it takes to get where they want to go. (16)
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STUDENT EERSGNHEL PRDGBAHS

O*Banion claims that the ccapelling purpaae-ef the student personndl
services is the individualizing of the tgtal impact of the college community
upon each individual student. ”EE goes on to say that the first requisite of
a good student personnel program in'a junior college is a favorablé,climata
of opiniaﬂ=concérning both it and the junior college as reflected in the
attitudes held by the staff members and students. A second requirement--
and an bbgjpus one--is that of qualified personnel. A third and last
requirement is that student personnel services be organized in a manner
that enables them to permeate the entire campus, There is considerable

diffexrence of apinicn&as to whether centralized ser\rir;es or decentralized
se:vicezaﬁggi serve. the purpose, Implementation of student personnel -
prograns differs from cailegé ia,college; but the,emghas;s*on services
;that facilitate effective student’deveiapment remains constant. (18)
More specifically, Grabowski (8) Suggésts these guidance roless

1. aid in the adjustment of the individual adult learner by
' providing a climate in each set of léarning experienc§s

:tﬁv ] Hhich prcmota desirable learner adjustment.
‘ 2. integrate occupational, educational and personal-social
i§djg stment information into the adult learnmer‘'s experience, ;
3. encourage the adult learmers to avail thenselves of thé Xssgf
guidance programs. < s
4. provide information to help keep the adult learners personal - <;zc

recards current.

. . 5. be alert to lthe use of cbmmunity agency facilities that nay.
fﬁ? - assist in reaching the objectives of the guidance program.

6. assist the adult learners in developing and maintaining a -
pattern of attitudes and behavior that facilitate maximum
learning.

Another way to understand the role of the counselor is to examine what
tasks the counselar performs. Grabowskl (8) suggests theses

assist in course selection; help make long-range educational or
- vocational plans; help deflne and resolve. personal problems;
K select, adninister, score tests and interpret results; take
care af publicity, advertising, recruiting, reglstering and
Hhatever else needs doing,
.

s
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ired behavioral change. They arei -

~ Orientation Functions
" 1, Precéllege Informations dissen

.clients and their parents, )
2, Student Inductions geographlc
psychological orientation.
. Group orientation: study skills, test intérpratation, educatignal

; planning, rules and regulations, “

4. Career Information: help ‘narrow occupational choice,

. Appraisal Functions )
5, Personnel recordss cumulati%é file of educatienal pzﬁchalngical.

ation of information-to prospective

1, acadenic, sacialr attitudinal and

physical, personal develapmant .
6. Educational testing: aptituﬂe, interests, values, achievement; iagnastia‘;
’o. 7. Applicant appralsals. subsunes all devieea to effect proper placement b

and to asgist students in decision-making and planning , "
74, Health Appraisals health recards health counseling ,

Consultation Functions
8. Student counsellngs clarifying. decision making, formulating ‘plans,
resolving problens . . . o
9. Student advisements: selection of courses, transfer, study wmethods
10. Applicant consultings information pertinent to interpretation of:

tests and other daia . , )
Pa:tieipatlgn Functinns ¢
& 11. Co-curricular activities: cultupal-activitig€,7®pReial interest
' froups, any activity that contributes taiéducation growth and
developuent: .

12. Student self-governments citizenship trainin§ F}

Regulation Functions stf‘

13. Student registrations registration, class éﬁanges withdrawals

14, Academic regulations probation policies, pre-auditing for gradudtion,
petitions for readmission -

15. Social regulationss‘ social Tnitiea, nbral and ethical conduct

Service Functions A . . . J
16. Financial aidsniglcana scholarships, part-time jobs, budget management
17. Placements emp: oyment for students and prospective employers

7

Grganizaticnal Functions *

18. Program articulation:. 2-way flow with feeder schools and cq
transfer, lines of communication with community

19. In-service educations consultants, research, workshops, senin:

20. Prdgram evaluations follow-up, dEVElaZment of norms

"21. Administrative organization: adequate staffing, housing, evaluation,
and effective relation to total mitsign of the college

Q' Elig;
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- funetian

Vk' ) I Reutine eervicee FOR students end college 7

‘ Colleges are really run by clerks: eeteibge, eelendere, ‘scheduled,
records, transcripts, enrollment lists, grades, books, money, etc.
Most of this work can be done more eeeuretely and more repidly
by good clerks than by preeeeupied professkonals,

II Professional services for students (by working with students)

.. making decisions, choosing major, career plans, select courses,
scholarships, health, friends, sex, help shipe pereanel philosophy.
These functlons require eeuneelare, Qeyehelegiete, phyeiciane :
nurses, social workers, placement officers; activity direetere
financlal aid offieere, tutors, ete

III College-community activities with etudente T \

e work with students and towspeople tefdevelep new dimeneiene i

In eenelgei;n, 0*Banion (18) says that the effective eeeemgliehment of the
goals of a college requi:ee the provision ef services thet meet student ~
needs, an ergenieetieﬂ of services into a pettern that is eenpetible with

the character of K the college, and administration of the services in-'ways
that are mutueli} supportive, and that collectively reinforce college

L\,

goals, _
P |
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