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ABSTRACT
The University-of Southern California (USC) Librar

School, offered an experimental self-paced, independent learning
program during the 1976-1977 academic year tc help those students who
desire this type of professional training but are unable to attend
classes on a daily or semi-weekly basis in the traditional pattern of
scheduling. Program objectives included allowing students to pursue a
degree or continuin4 education program under circumstances convenient
to them, researching and evaluating the independent study curriculum
as compared with the regular traditional program, and prodrcing not
ufinished" graduates., but life-long learrers. Six courses sere offered
in several time frames: late afternoon, evening, and Saturday. For
each course, faculty members developed supplemeztary enrichment
materials, course outlines, modules, and study guides. Student
°evaluation consisted of refined pretests developed for each of the
three types of classes, periodic tests and examinations, and
post-tests. Findings indicate that the program was successful because
all of the, students increased their scores ketween the pre- and
post-tests, self-paced students' performance was generally equal to
that of students in the regular program, and they tended to have
fewer incompletes. Recommendations and suggestions for future
programs are included. (JPF)
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Going Beyond the Rigidities of Formal Traditional Education;
Independent, Self -Paced University Study

by Martha Boaz, Dean
GraduateLibiary School

University of Southern California

at is Currently beings done to accommodate adults in-
\

hi he education? Today, any people--because of age, money,

time, job requirements, family, or personal responsibilities--

-
are prevented from learning by the. rigidit of formal educe-

tion. Society is asking and'expecting more from the indiVidual

and from the organization. This-- demonstrates the importance of
4

life long learning and of the need to provide'echicational oppor-

tunities for all. One profeisior;a1 school, The Graduate School

of Library Scienee.atthe University of Sautherh California,

come forward with a. program in self - paced, independent learni

to help those who are motivated towards this type

and who are unable' to attend sehoola. daily or semi-weekly
10'

basis, in'the traditional hedule- pattern of.education.

The USC Library School was able to,- offer, t is program
1

of education

through a grant from the-Research DiviSion,,Bureall of Library

Services of the U.S. Office of Education.. The title of the

project was "Library School Educational Program Without Walls."
/

This independent self-paced educational program, -was offered during

the l976-7 acad6i6 year.
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to-thos6.p

The =enera ves a d needs __e pro =ram were:

To provide opportunities for independent, self-paced s=tudy

rsons Who canndt, inanCial, family, or personal

r*asons, pursue traditional egularlyacheduled clasees; (2) to

'allow individuals to pur e a degree or continuing education

program,in a manner-a d under circumstenceeYdonvenient to the__,

(3) to Assist periOns t,o get An edu n' who must integrate

their educatio With their ongoing lives;- (4) to offer oppor-

tunities

,life pa

and

ed

lxed work study program in order to help focus

s away from specifically compartmentalized time, age

cational levels -to more integrated normal mixtures of

tion and work at a1,1 ages and throughout a life time;

to help profeseional, career- orioni d individuals become

more:effec4ve and more perceptive members of society; (6) to

ram which will assist individuals in their self-
,

.deVelop

enrichment goals edome more knowledgeable, imeginatiye,

,creative, critical, and useful people;' (7) to provide educe-
,-

tional opportunities to persons. who wiehto take reeponsillility

for their own learning; ) to in still a desire for continued.
/ /

education and to provide skills tht will enable the udent

to pursue independent, self enrichment study beyond this partic-
'

ulax program; (9) to provide opportunities for research about

independent-study and evaluation of the independent, self-paced

studycurriculum as compared withthe regular traditiOnal pro-

.gram; (10) to serve as a ,prototype prefessional_school in



this experimental pilot progra designed to assist in supplying

the future information needs of society. (11) to place strong
,

emphasls on student self - direction in learning, and, at the same

timdimeintain close teaching- earning relationships between

students, teachers,.and other people; (12) to ptoduce not

"finished" graduates but life-long learners.

In order to fulfill the above objectives the faculty

focused on new approaches to teaching and teaching methods. The

following work was done: Each teacher prepared outlinek,, modules

and study guides for each of-the independent, self-paced courses.

Each teacher developed supplementary enrichment materials for

the courses. Refined tests were prepared to measure the self-

paced as well as the traditional learning which took :lace in

the classes: The group of faculty members teaching in this

project met with the director of the program, in committee

sessions, to review and plan the work.

SsanA.Lictlglishiti.e: Six courses were offerea in several time

frames: late afternoon, evening and Saturday. The later afternoon

and evening classes met one a week, six to eight times dUring

a semester and the Saturday classes met in "intensive" block

sessions-on six Saturdays spread out over the semester. The

latter met from 8:30 a.m. to 4,30 p.m. on the six scheduled-
ge"

Saturdays.



Evaluation: Cl) Periodic tests and exminations were

_given in each_course and students: learning and performance

were cohipared with that of students in the regular program.

'7(2) An improved and refined student information sheet was

admin4s9 gyred the first day cif classes. ) Refined pre-tests

of relevant preparation were developed for each the-three

types of classes. These tests were screened for items which

were jndged to reflect significdnt advantage to t self-paced

or to the control- normal classroom approach. (4) Post-tests

were also administered; there 'was particular interest in the

results of one course which had two sections--one in the regular

program and one in the-selfpaced. The posts -,Fest scores showed

that the self-paced group had a significantly greater gain in

learning.the material, but when the differences in test scores

were compared by ah independel7lt t-test the. results showed only.

slight significande e .05 level. This test tended to

dicate little` difference in effectiVeness of the two methods.
4

ective and ineffective activities: Effective activities

included the development of course ate ials that were especially

adapted to self-paced learning and, in some cases, certain,media'

were very helpful. The requirement for currency kept the faculty
F-

alert, with regularly updated materials. (At least one `textbook

will probably be devbloped as a-result of this program.) According

to one teacher, this type of'study prevented the students from

submitting "canned" bibliographies, calling them their own work.

Another benefit was presentation of sound cours_cdntent in a

.

time frame that accommodated individual differences and allowed

students to hold full time position' and to come from distances
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production of audio- visual materials to supplement instruction.

than 100 miles from-the camp .

Ineffective work was, to some extent, related to tie

,The personnel,, time and skill required for production has hot
ee

always availaIlle -remere some problems'connected with the

testing prodedure The testing instrument was-not pre - validated

\.,

end iii several cases there was no control group. However, as

one faculty member-noted, "Every single student made a gain int
,

score between the pre and post tats, That means they all

learned something in the course,

significant cwhen you have 100%

it is" statistically

the class improving.

Significant associated data to be considered in planning

such projects: It is important that provision be made for:

(1) time for counseling and advising. students whb are con-

templating taking these special courses; motivation playsan

important part-in the success or failu

visement should occur as f

possible; 2rpreparation, by -the faculty 4-6-1 course materials before

-f the student*, ad-

in advance of registration ae .

the coursesbegin,--self-paced courses require much more in the

matter of materials for student guidance;, provision for

access to materials should be made so that students will be

readily able to locate needed library and audio visual materials,

either on 'the university cam as or in locations adjacent to ,

studenls' work or living env_ onmen (4) provision for tutorial

assistance from faculty members- =this can be done by telephone,

let -ter or pe visits; (5) skilled professional and technical

staff should be available for media production and for evaluation

.

procedu-es* (6) -adequate budgets. bhould be provided for the

7



developthent of 'the above needs as well as to Compensate faculty

A /
mbers who Are Willing and -interested in teaching the course

Recommendations: For future or simiAlar programs it is

commended: (1) that an alternative be found in the university re--

istrat -ion system which requires completion of the course within

the Semester; alternate plan allowing more time would be more

Ice ping with the independent, Self-paced concept df learning.

It should be noted-that this:format Will require even more time

of the instructor and the library school administrator, but it

pA0bably will be more eff ctive in serving the individual); (2)

that regular up-datinv:)f course materials be required of faculty,

for this is essential.to teaching and learning effectiveness in the

classes; (3) that Taculty members be requested to prepare all

materials for the courses, well in advance of-the time when

the courses are-to be offered;
.

(4) that-students be instructed in

early session(s) about."how to de independent study and that

only mature, well-Motivated students be all=owed to take the courses;

that-a test We devised to check stud'ents' ability to perform in

independent, self-paced courses;. (5) that plans be madefor

.studen s to have regular.contactwith instructor§ .(when needed or

desired); (6) that pre-tests, post-tests and other testing '

instrumeAts be pre - validated and balanced inlcontenc; (7) that,

when possible, the self-paced group of student` 74, compared with

the control group-of students in ord&/' to make a direct statistical

comparison between the two;-- 8) that other variations of the format use



this experi ent he tried;' for example: two-week intensive

courses, in which a class might be held three or f hours

per day; six:days per week for a two week

two weak periods might-ineldde phristmass vacation and two weeks

period; (Suitable

in June between the end of spring and beginning of summer session.

(It was hoped that this could have been done,, in this program,

this year, but personnel was not available for it.) (9) that courses

in simulation and gaming be: offered in the self-paced curriculum;

thse might be highly amendable to the flexible formats of -self-
.

paeed and "Intensive" that have already been used -i. this program;
. .

(10) that research be done in several areas: (A) adult learning

_andthe effectiveness, in general, of self-paced independent study;

(b) an analysis of learner responses to the use of media .(particularl

television)'in this type of curriculum; and, (c). a comparison of

self,paced, independent curses with those in the traditional
.

format; (11) that the self -paced coarse offerings be limited to

certain classes which beat lend themselves to this format; thata.

Artain number of courses always be required in a regular full

schedule: for a degree. '(Note The self-paced course wl never

be better than the well prepared and well taught classroom course

with a live instructor It does, however have a place in library

education. That place is to serve students whose work schedules,

family responsibilities-, or geographic locations do, n t permit

regular attendance atscho61).



Another recommendation which has no bearing on this

particular program but might have significant results is t:-

some. institution or agency aponaor A conference for an.exchange

of ideas on non- traditional modes of study. everal institutions

haVe already been experimenting and would have valuable information

to share. Among these have been JohnstorCCollege. of:the University

of Aedland; The University of.Mid-America at Lincoln, Nebraska;

and Goddard College at Plainfield, Vermont; A number of .public

libraries have also been'involved:4n .independent study prQgrans.

In 1971; the-Dallas Public Library entered into a grant proposal'

in cooperation with Southern Methodist University to provide learning

aid to College.Level Examination Program (CLEP) test-takers in

five branch libraries Of the Dallas Public Library System. -Other

public libraries involved in independent ktudy programs have been:

Atlanta, Baltimore, Cleveland, Denver, Miami -Dade, Portland, Salt

Lake City; St. Louis, and Woolbridge. The number and variety

4

of these programs illustrate the need for new types of learning

opportunities- and they seem to Portell future trends in non-
,

traditional education.

10
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Conclusions

This self-paced program was, on the whole, a successful

one. The. quality of the students and ,the level of their per-

formance were, generally Speakipg, equal to 'the students in the

regular -.rogram. The self-paced students fended to have fewer

incomplete than students in the regular courses. The progra

provided- a curriculum and schedule variation that accommodated

motivated students who, because of. personal or job problems,

could not conveniently attend school ip the traditional schedule

of two to three class meetings each week. The program compared

well with its traditional counterpart.


