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S Thisiéﬁugﬁan‘ Bobo. This is Mamma.
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Mamma makes rice and chicken.
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Mamma needs a big pot.
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- Juan carries the pot’
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Juan is tired. He isvery tired.
- Juan puts the pot down."
. L




S He choks at the pot. -
J‘he pot has three legs. Juan has two.legs.
Juan can walk The pot can walk.
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~ Juan walks home.
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Mamma sees Juan. She is mad.’
~Juan doesn’t have the pot.
‘ . , 10
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Mamma hits and hits and hits Juan.
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Juan brings the pot home.
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.~ TEAROFF

\ : —

Juan Bobo and the Pot

This-is Juan Bobo. This is Mamma:
Mamma makes rice and chicken. Mamma
needs a big pot. : '

Th|s iS Graﬂdma She gives Juan
a big pot. The' pof isold. Ithas
three legs. Juan carries the pot. Juan
is tired. He is very tired. Juan puts :
the pot down. He looks at the pot. The
pot has three legs. Juan has two legs.
Juan can walk. The pot can walk.

~Juan‘walks home. Mamma sees: ..Juan
"She ismad. Juan doesn’t have the pot.. ..
.- Mamma hits and hits and hits Juan,
;;Juar“l brlngs the pot home
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. “INTRODUCTION -
o
' This sthall coloring bools tells a story which is appropriate for children leaming to yead English.

The Stﬂr’y is an adaptation of an \:ld Puerto Rican folktale which has been rewritten {ntg very simple
English. But while there are many other stary/cnlcnng books available whlch use simplified Engllsh,
we feel that this one is different than most It is specifically designed to teach Epglish to children
Whn speak another language In other. vlvcn'cis, it is an ESL (Enghsh as a Secohd.Language) stnry/ '

coloring book. 7

gt
In making this an ESLstory book we had to do two very important things. First, the vocabulary

e

had to be véry carefully controlled. This é:taré doesnot require that your student know many words:
X infact, it uses a tonial of about thirty-seven. Jisﬁag importantly, tﬁese thirty-seven vocabulary words
are all among the most commonly speken words irf our language, (See the list on page 24.) In addi-
tion, these words are repeated over and cwér throughout the story so that when a student engolﬁntezs
a new word, he’ll have a chance to see it again mar:y times. This makes learning new warg; much

J

Secondly, the grammar also had to be cabefullygomimlled. A controlled grammar means that

easier.

the story maj use only certain sentence constxuctions and verb tenses; all other tenses and construc-
tions are mot allowed. For example, this stotry uses anfy the present simple tense (I eat, you eat, she

eats), command forms (Go home!) and the mf:nst rudimentary sentence patterns (‘This is mamtim;

\
-~ Mamma needs a b:g pot). - Other structures, such as the preant chtmlmus (I am eating) or the past

tense ([ ate) are not allawed here. They are, hDWEVEﬁ a]lcwed in Story Book Num ber 2 because it
is controlled to allnw'slightly more difficult words or structures, (So much for controlled reading.

!

You can find more information in a guide on controlled readinj published by Longman Group Ltd.,

of London: A Handbook to Longman Structural Readers.)




"% As you look through this booklet it’s impc;rtant to remember this is only one of three booklets.
There are two others which tell the same story but at different levels.of control. Perhaps one of the
t . i

others might be even better for your students.

-

-

]

Story Book Number 2 is geared to children wh,;:a knpw a little more English. These students
must have mastered not only the present sinfijle tense (Hi_lcvcnks) but also the present continuous
tense (He is looking). The vombulai/'y; though. basically’ the same, has several new words. (See the
li§t on page 24 of Story B'D.,Dk Number 2.) Be sure to consider Number 2 if you suspect that Number

i

1 may be too easy.

Story Book Number 3is fDr those ESL students who are older but have a low reading level.
It has the same vocabulary and sentences as Nurnber 2, but it is not a calarlng bDDk The physn:al
Layngt of the text and pictures maké&’%lt lc;mk much more maturé TTus bciak was developed this

E

j_ way so that your older students would not be embarrassed by having to use a “kid” bcgk.

- \ . O
In summary, you have th?e?’ﬁﬁﬁgts: )

Number 1 — A Stcxry Bonk/chlDrmg ijk for children who are just

Number 2 — A Story Book/Coloring Book for children who are above
the beginning stages of learning English.

Number 3 — A Story Book for Adolescents who are hlgh interest, low
level readers.

i " One last thing should be méntiangd here. This teacher’s guide is meant to aid you, not to give
vou a lesson plan. Omit anything that seems irrelevant. The story is the main thing and it is care-

\ﬁ.:hkc’untmlled $o that the students can get the most out of it. Have fun!

18




SDMETHING ABOUT PUERTO RICAN FOLKTALES!

Puerto Rico has many cultural influences. The Taino and Carib Indians were the aborigines
living there at the time when the Spaniards settled. Following the\Spanish Conquistadores were
, the Africans imported as slaves by these Spamards As a result, folktples have Indian, Spanish and
African influences.

=

icardo Alegria, a well known Puerto Rican author and Director of the Instituto Cultural de
Hico, says that some of these stories originated in the Near East and were brnught to Spain
-abs who invaded and llVEd in Spain for many cenﬁunes Others originated it West Africa.

r.,

 BAGOF TRICKS\’“

If you are looking for\ideas on how to use this story book, try using some of these:

1. Identifying Actions
You can begin this activity by having a group of flash cards. Have action pictures

" (stick flgure drawings) such as hitting, walking, running, etc. Tell your students to
identify the action they see on the picture flash card. This is a simple oral or written
activity. It is a simple way of introducing the vocabulary in the story. In.fact, it
may be a very good idea to first introduce the vocabulary yords in ‘this way before
actually doing the story. It is essential to know most of the words if the students
are to read and enjoy a story.

19
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'\ 2. Read and Look Up
¥
il This is an old technique but it is still an excellent one.

; 1.Read each sentence of the story aloud and have the students immediately ; )
i repeat it. Go thmugh the story this way.

2.Go back to the beginning. Starting at the first sentence say “Read!”. The
students should read the sentencesilently*to themselves; pause while they
do this. Then say “Spesk!”. The students should look directly at you
~ (not at the'book) and say the sentence aloud. -

= 1
This technique of having students reading a sentence silently to themselves first and
thensaying it aloud has proven successful in breaking habits of reading word by word
instead of by thought groups. It also improves their pronunciation and intonation. -
(Putting it simply, it sounds mox¢ like regular spoken speech.)

3. Role Playing

'Have your students act out the story. Select students who will act as the main .
characters of the story. Somé can memorize lines, others can merely speak’ “in
theif own wm-ds” It they enjay a littlie more saphistication have the students%

fmnj actlng befcire an audlence, use masksg By usmg masks that resemblg the
characters, your students will better understand who is talking and who is doing
the acting. Masks also can serve as a cover for those who feel embarrassed while
being in frent of a group.

If you have students who don’t speak English, you may permit silent acting or
mime. As your students mime, you can check their comprehension skills. For
example, when you say, “Juan EDbD is very tired”, the studerits should wipe their
brows in mock fatigue. When you say, “He puts the pot dawn" the students should
pretend to put a heavy pot on the floor, and so on. The important point is that
when you read something aloud they can show they understand by pretending to
do the action. Be sure to look at the gestures on page 23 of t.hls bfmk,let if you
decide to try using mime,

4. Directions .

Have yourstudents work on commands. “Come here! Go! 3 to Grandma'’s house!”.
Go through the story and point out the ‘‘comimands” or words that give directions,
Say the commands and have your students perform the action. Perhaps you can have
various students also give commands. This will train your students and develop their
speaking skills. ‘A simple game activity related to giving directions is “Simon Says”.
(For language comprehension practice, the leader should not make the gestures but
rely on the words of the.commands.)

20
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5. Sequencing

Have your students retell some of the incidents of the story in the mger in which joit
they occurred in the story. This activity can be done orally*ot written 2 asa writing
activity. If you want to do this as a reading exercise make cards with key sentences
on them. Then have the students arrange the cards into the proper order to tell the
) story. If you want to do thisin oral form only, make sketches or trace the pictures
- in this booklet and have the students arrange the pictures into the proper order. They
~ should tell the story as they goalong.

6. Mitching Picture Cards 1
= .E '
Agam usmg the picture cards you made in number 1, you may ask your mere ad-
vanced students to reread the story silently and circle the words that appear i both
the story and the cards. ‘This is a simple reinforcement exercise; it will prepare stu-
dents for the forthcoming stories since many of the vacabularir words in: tl‘us story
will appear in future stories.

7. Deleting Letters -

If you still want to emphasize spelling or vocabulary recognition, make a list of words
and delete one or two letters from each word. The objective in this activity is just to
develop spelling skills. Divide your list: In the first 5 words, delete only vowels; in
the next group of 5 words, delete common endings such as ing, etc. Your student

may improve his spelling if he notices that the sound in ing is spelled j-n-g. This applies
to other troublesome words.

8. Drill 3rd Person Singular -s Ending Verbs

- Many Spanish Speaking students yill tend to omit the final -s of some words. One
of the causes of this is that many of the consonant clusters such as ts, ns, ks, etc. do
not exist in Spanish; therefore, they cause pronunciation d:fflcultles Often the
Spamsh speakér will say “he walk” instead of “he_walks”, “he run” instead of “he
runs”. There is also another problem. The -sending in these verbs can be pronounced
three dlfferent ways: as a /z/ sound (runs, gives), as an /s/ sound (hits, works) and
an /ez/ sound (washes, kisses). To help students say the right sound for this -s
ending, please look at the Vocabulary List on page 24, Drill verbs together which

) have the same sounds for the :s ending before mixing up the three sounds.

oy

9. Captions _
After your students have read the story, you may find it interesting to have them fill
in captions. Retrace the drawings and instead of writing the words at the bottom of
the page, have them fill in the empty bubble or caption. You may have them complete
the captions with the story as they remember it or they may fill the captions freely-
with whatever words they prefer.




10. Magazine Cut-Out Activity

Ask your students to cut out pictures from magazines and paste them on construction
paper. Tell them to recreate the story with these new pictures. This actmty is good
forcomprehension and oral practice as students retell the story when they Show their
pictures, :

11. Body Language

Using the List of Gestures on page 23, retell the story by incorporating body language.
Have the students practice the gestures by retellmg each other a portion of the story
with gestures.

12. Color Activity

Have the students use the booklet as a coloring book but control the assignments,
If you want to review vocabulary, ask them to. “Color the pot™. “‘Color the hat.”
If you want to review colors, ask them to *“Color the pot — make it black, Color
the hat — make it vellow”.

13. Changing Sentences to the Past Tense

For your more advanced students, you may tell therh to rewrite the story and change
every verb to the past tense form. This is a controlled exercise. By doing this your
students must be aware of time expressions such as: now, at thismoment, etc., which
also have to be changed to a past expression, ' ' -

=

14. Sentence Dictation

If your advanced students enjoy writing, you may dictate sentences from the story
and have them correct the sentences themselves by comparing their sentences directly
with the ones in the story. You may also havgtudems dictating to each other.
»
15. Change the Ending .

If your advanced students enjoy inventing and recreating ideas, have them change
the end of the story — orally or in writing. They may enjoy explaining their funny

or sad endings to their classmates. Q

16, Testing Booklet/Survival Activity -

Those students who are not capable of using the test booklet properly as a test, may
use the booklet as an exercise booklet for spelling and/gr reading. Have the student
copy directly from the story book and fill in the words in the testing booklet.
y .
22
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17. Story Progression

After the story has been thoroughly read and activities have been carried-out by the
students, you may want to challenge them by letting them read the next level.

&
Rt Y

BODY LANGUAGE?

i N $713 ¥ ) {
The following gestures may be incorporated in the “story telling” portion of a lesson. Please
note that these gestures are particular to Latin Americans but they may vary from cguntry to
ccuntry The common gestures are the following:

1..dumb/stupid Tapping the side of forehead With*”fﬁe tip of your fingers or
with the bottcm portion of the palm of your hand.

2. lots of (rice and chicken) Tauching the tip of your fingers with the thumb and combining
all tips by moving the tips back and fc:rth or opening and
closing your hand. Use both hands.

3 bxg( ot) Spreading out arms wide like a letter C. Hands should be
opened.
4.1, 2 3 (legs) ' Make a closed fist. Begin by pointing to pinky finger with

index finger of other hand bringing pinky to astraight position.
Continue by using index finger and lifting the ring finger and
proceed to do the same with the middle finger.

5. tired Use index finger. Clean your brow with a fast motion and |
/ ) snap or release the hand quickly. :
kS
6. thinking (Mmmm. . .) Scratch one side of head repeatedly.
1. mad (frowning) Use an angry frown or point the index finger forward, shaking
it up and down.
8. Go! Go! ' Use hand and wave in an outward fashion. Move wrist as if

shaking something off the hand, back- of the hand facing out,

y ' . . .
2From an unpublished article by Dr. Judith Ninei(zzt, **Non-Verbal Communication in Puerto Rico™.

. T35
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VOEABULARLLIST .

N\

The following is an alphabe‘ﬁgal list of the words used in this story: .

a Grandma Mamma . _——tired
and " has/have ( needs = two
-at he old . very
- big , © ., hits - pot . walk
brings ‘home puts :
can : is : rice -

carries it ,‘ sees

chicken legs she - dJuan Bobo .
doesn’t looks : the

down mad this

gives makes three

%
Here is a list of the verbs used in this story. They are listed in categories by the sound of their -
ending. Before mixing verbs from the different categories, try to drill thern from the same category
together: .
§

In this category the s ending has an /s/ sound:

walks
makes
hits
puts
looks

In this category the -z ending has a /z/ sound:

.
needs

has

gives

says K .
brings . G{

chrries T f

e
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Somethmg Aimut the Giﬂze P!chdure PR g R ; -

"The Clgze pmced whieh simp ;"mvalves deletmg avery nth werd’(5‘th Gth Tth Bth‘ gtg)

“from a-_ss:nple of vmtten tei:t was originally des:gned asa ‘measure. of readaﬁnty Smce then; it = .-

.- has‘come to be recognized as a useful tool in assessing comp ehension of written material. Scores ’ 
derived from a “Cloze pmcedure are alsa Iecogmzed as pravndmg a gaﬂd mdex to- gene:al language
prgﬂmency _ . . o . . .

* A Pretest and a Pusttest emplaymg the ie pmcedure, aecnmpany t.hese stgry- bDBkS These :

”pretests dnd posttests will help you'find out whether your. student.s have unpmwed the:r reading -

- proficiency by having worked w1th these matenals The- tests appear in separatg but\klets

Pretestmg will also help you diagnose some of the language prablems that yaur students mlghtA
have Fm' example, the fﬂllnwmg dlsplays errors that may turn up o .

A Wc;rnan lwes wnth her son. He is dumb Peaple call him Juan Babc: or Slmple John, Dne :

A

/, ) ' .
, ‘In the flrst mstance (¢ 7“""0/), you cuuld determlne that the student has a problem with
coordinate conjunctions, for although a noun (CHICK.EN for example)-or a verb (LEAVE, for

"+ example) might fit in that context, an objective pronoun (THEM, in- thlsmstance) eement:
" betweerl subject and verb can be dlagnnsed ‘s a problem 4in the second instance M

), and
,51mllarly a problem thh defmlte and/nr indefinite art:cles can. be as?:értamed froin the thlrd,

Admiiiistering* ind Searing the Tests ©

. 1 There is no time-limit fgr this test. Your students 5hould not be pressured If you.
determlne that your student cannut tespmld to the mstrument simply dlscantlnue -
t the testmg pmcedure . S .
2. Tell ynur students to read the- cnmplete stmy fltst blanks and all. Em:ourage them
to “make up words” that fit in the blanks as t.h‘ey are readmg sﬂently Then have "
. them go back to the begmnmg and start flllmg in the $lanks,

©3. There 15 no cme pmper \w&:n-d” or correct word’”™- that fits in. each blank. "Several
alternatwes ‘may be perfectly satlsfactnry The lmpc:rtant l;hmg to remember is that‘ B

. one blank space :

*:

4, Let the atmosphei*e be very mgnrmal



the stm'y chbeihe Judge BN

7 5 Ta scm'e t.he test, accept any wmd wh h’ flts the blank thhm the tatal cantext af '

B 6 Pcsttest lmmedlately after you ‘ve fimshed then materials, and then a week*o: ten days -
" latei-to give yourself some idea of how well the student is progressing over time.

" You'll* ‘need to make a copy of the- arlgmal posttest fc)r addltmnal admmlstxatmn_. S

O P ve Wik

_.since, we' ve gnly_gmwded one. mj:h this paaket

¥
I

WDRDS THAT YC)U ' _, INK BELC)NG THERE. .

certam that y(xur students understand it. ) R _ -

4, DO NOT RUSH TAKE YDUR T]ME

i

2. WHEN YOUEINISH READING, GO BACK AND FILL IN THE BLANKS WITH

| 3. WRITE DNLY ONE WORD ]ZN EACH BLANK SPACE. DD NDT WRI'IE TWO OR
THREE WDRDS (To the teache: REPEAT tl'us msﬁuctmrl several tnmes Make o E

1. LEA EL cﬁ:ﬁﬁm NO- ESCRIBAS TRATA DE INVENTAR PALABRAS QI_TE !

SE PUEDEN USAR EN LOS BLANCDS MIENTP.AS LEAS.

‘é'

| .2, C‘.UANDG TERM[NES DE LEER REGRESA AL PRINCIPID Y CDMENZA A

PERTENECEN ,ALLI

. 3. ESCRIBA SQLAMENTE UNA PALABRA EN CADA BLANCD "NO ESCRIBAS
DOS O TRES EN UN BLANCO. (Repeat this mstruetmn several tlmes Make
certain that your students understand it. ) : R . et -

4.NO HAY PRISA. TOME SU TIEMPO.

o=
=




