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PREFACE

Although the méjarity of the 50 states have embraced competency

:

based education fCEE)i there is little agreement améﬂg these states on-:

what CBE is or how it should be implementad;- Interpretations of CBE range
from basié skills testing p:égrams in reading, writing and computation

to CGmbrehensige systems Gfganizéd around sets of intended student
outcomes that focud on®successful functioning in variﬂué life rclés.
implemantéti@n Stfétegies vary from encouraging-local school systems to
be aware of different aspects of CBE to mandating sgatéwide.rules for
incorporating CBE concepts and procedures into the educational sjstem.

In the midst of this diversity of positions.on CBE, the Competency
Bésed ﬁducatian Program has Eaen attempting to identify and develop
apprépriaéé activities and products to assist local and state gdﬁcatianal
agencies in the implementation of CBE. In order to do this, the Pragfam
d2veiaped its own conceptualization of what CBE is, what it has in

common with other individualized outcomes-based learning programs and

"how it differs. Due in part to the diverse interpretations of CBE which

are available and in part to the dynamic nature of educational systems,

this conceptualization will undoubtedly continue to evolve. However,
i

(W
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if school systems want to estimate the assistance that this Program’s

activities and products will provide to them, they may bé interested

in the Program’s present position on what constitutes CBE.

ompetency based education has much in common with such

approaches to learning as u;rfux mance=based instruction, mastery

learning and individualized instruction. It is outcomes-based, and

it is adaptive to the changing needs of students, teachers and the

community. Time is flexible, both in terms of task completion and

graduation. And CBE is an integrated system of outcomes, measures,
L

instruction and instructional management.

The Fhafactvtl%tlc of CBL that best distinguishes it from Dt}e

s-based éducati@nal systems lies in the term "competencv."

Generally speaking, mpetencies are intended student outcomes which

a school system bélieves its students should attain before graduations

student goals and objectives in that they describe the student’s
ability to apply basic and other skills in situations that are cammonly
s

m‘

apncountered in everyday life. Thus, CBE is based on a set of outcomes

that are derived from an analysis of tasks typically required of

r]’Tu

students in life role situations.

I

m‘

tic of CBE is the high-

Another distinguishing characteri

h
r,’

community involvement in the identification of th

considered important teo or tyvpical of- £

In addition, thes “role-related cutcomes should be displayed

/ publicly 'so: that students, teachers, parents and others in the community
are awarce of the focus of education in their schools.

e
i
-1
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. .
A CBE program, then, is an indi lualized, outcomes-bhased, adaptive
and Ele:ﬁ{ibldif_i integrated system of Dutcomez;dmeasurgsj inétructian and
instructional management which fDCUSé; on student attainment of a ’
K - E .
publicly determined and publicly disﬁlaycd set of life role=related .
outcomes. -
Given tbi: int:rpfctatian of competency based education, one can
sea that the pfdcess of identifying, sclecting and adopting, a set of
implementdtion of a CBE
for interested educational
Program has developed this
.
}
. .
‘ €
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Each graduation competency statement presented in this document

of extensive analyvsis of the different types of student
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outecome statements that have heen adopted a

a wide variety of school districts. They

competencies frequently identified by school sy:
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student graduation from high school.
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. : PURPOSE

This guide is intended to assist local and state educational agency

personnel to do three things:

e ldentify some of the mote important: un%tlﬂﬁ§ that are 1i ely to’
arise during the process nf establishing CUmpetenclc% féqulr;d of
students for high school graduation;’

%

-

° Lyplo e alternative answers to" these questions;

UndEfgtaﬂd how these questions were addréssed by the CBE - Efégfam
as it developed the set of 1Lluﬁtfat1vE competencies. .

0]

1
This document is not intended EJ assist educational personnel

e

directly with the processes of measurement, instruction or instructional

management as they relate to gfaduatian co 'p tencies!t However, many of

m

the questions that arise during competency identification--and the way in

<

which these questions are answered=-have definite .implications for these

1

b

the guide is on identifying

o
[

processes. *Thus, while the emphasis

X
b

I‘J

mpetencies, consideration is given to issues relating.to measuring and

promoting competency attainment and,to instructional martagement processes.
Although both the issues discussed and the content of the competency

statements included were derived from extensive work with state and local

:

educators, neither is intended to be delinitlve nor exhaustive. Many

= o
= :
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readers will be able to think of other important questions or be able to
conceptualize them more effectively. Also, many may take issue with the

type of competencies that haVe beeh included. ‘Hopefully,. such reactions

&

will be commonplace. Perhaps that is the most important purpose of this

document.

Li]
E

O
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.to illustrate each resolution.

issue of whether competencies should incly

- ISSUES ENCOUNTERED IN
- COMPETENCY IDENTIFICATION

During the development of the set.of graduation competencies

Ty

as the nature of competencies, their role in the educational fsystem and
what their adoption as graduation requirements means in terms of -

¥

measurement, instruction™and instructional management were ‘identified.
This section -describes these issues, discusses alternative means of

-t : .

resolving them, presents the way they were resolved to identify i

i
e

format. For example, the

=

Edach issue is presented in a questio

de basic skills.or adult. life
role.skills or both Is framed in the question: What kinds of knowledgeé,

skills-and attitudes should be'included in student graduati@%

competencies? Following each question is a discussion of the issue and
some perceived alternative answers. The particular way in which the.

issue was resolved during the
FRSEEES EE A A S E Y L T PN PO Y

deve
fas f Pooidys

lopment of the set of illustrative

t

B P
segal

LR

competencies is then-deseribed. Finally, the competency statemerits
identified "for this guide are used to illustrate the result of having

resolved the issue in that particular way.

. ; 1€5

included in this guide, a number of ‘issues were encountered. Such issues

]



Ag stated earlier, the questions that are cousidered here are not

meant to be definitive or exhaustive. They merely relate the experiences
of the Program staff during the development of a set of illustrative

‘student graduation campecéncies,' However, .these queétians'shﬂuld be
CéﬁSidEEEszEfiQUSlY.by any school system interested in identifying and
adopting a Set @E graduation competencies. Not only did they arise in
the idgntificatian of outcomes for this dodument, they also havé been
raised cén3;5§9ﬂﬁly b?_l@éal_ind state‘educaéianal agency personnel th
havz;been deegiyﬂinvglved in competency identification sand wh§ have

shared their experjences with the CBE Program. -

What is a graduation competency? : ' ' -
Those interested in competency identifi:a;iaﬁ often fequeSt a

y brief description of a 'EDmpEEEﬁQy" that communicates what

[id

reasonahbl

educators mean when they use the“term. Existing descriptions may take

" the Eéfﬁ of prl cit defiﬁiﬁians or be implied in a list of adopted ’
Qcméeﬁanéy;statémentsg ;C@ﬁside; a few examples éf éefiﬂiti@ﬁ? of
: :éampetencias: ; " |
o A competency is 'a cluster of related measurable skllls ﬂEEE;&ﬂIy
I to perfcrm a given task. ‘
_F : ‘ .. A cﬁmpf i;% a 1Qafn1ﬁg GuEEDmE which a school sjstém Judges

essential fo 5Luﬁ;nt% td attain in orfder to-be prPﬂEEd to
meet successfully the ‘requirements of extra -school 1ife fDlES.
e A competency ié éistat;mgﬁt of desired student performance.

* representing demonstrable ability to apply knowledge,
understanding ‘and/or skills assumed to contribute to success in
life role functions.

&
. CDﬁPktéﬁC? refars cgclualvely to the ability to perform
aucfQQ%fully in the patterned activities which constitute adult

Tife roles

P
-~
-
o
"
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rhese definitions are similar, but they contain enough d fferences tn

i

create some confusion concerning the nature of a competency. For .

example, they variously describe a com ten;v as a "ecluster of skills,"
E b i 2 3 3

.8

a "learning outcome,' a '"'statement of paerformance" or an "ability to o

perform." T

— number of implicic definitions of a competency. Sone educators seem to

hat a anpete cy is any. oal or Ob]éE ive that all studénts must

o
]
[
e
T
<
i)
w”

4

]
[n1
T
fa
-
=
ﬂ

in grades 9 through 12 in order to graduate. Others belie

competency 1is thc ability to pass an examination in a basic area \

/ A

T
oy
o
T
i)

1

of the curriculum such as féﬂdlﬁ” or QGmpLE ation.

’ After having spent discussing,
comparing and contrastin g,manjxexpligiﬁ and  implicit definitions of*

fa%

competencies, the CBE Program develope

F

a set of descriptive guidelines

to communicate its understanding of the tafm eompetency." . These
=] p.‘._y

guidelines summarize many of the typical chafﬂEtEflstlcs of competencies

as they have been defined, ldentifiéd and adopted by a large number of

L
o]

4 school, systems. . However, their primary function is describe thé -

nature DE”gfaduatlcﬂ competencies as understood- by the Program. These

guidelines are:

e A competency is a statement of .an intended student outcome.

s The outcome is

The outc
. ¥T==—F== 5

The outcome 18 measurable in that procedures fét 1nd1:at1np 1t;

attainment appear plat ausihle | nnd _practical.

Bt

bl
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e - The outcome refers to a relatively general domain of

student behaviors.

The outcome statement describes an a lication of
kﬁ@wledgk, skills or attitudes in ways perc91ved
necessary to function Successfully in adult life roles.

e " The outtome is stated in a' uniform format, namely, "The
student can..i(tran51t1ve verb)...(pfedlcate) "

= . These guidelines were develcped gd help identify and select

competency Statements for this guidég They also provide an abhrev1ated

.
=
o
T,
o
|
|

ERIC!
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“séatemeﬁts. (

i

dESCflptlDﬁ of what the- :rcgraﬂ means by ‘the term cgmpetgncyg" A more
complete undétsgaﬁding of the Pragramfs interpretati@n of competencies,
however, can be obtained by reading the rest of this guide,gingludiﬁg

the discussion of other issues and. the illustrative set of competency

N

These desgripcivexguidelines for competencies are admittedly very

general and subject to interpretation. Howevér, they do allow one to

exclude a dumber of statements that might be included in a set gf

camggtéﬁgies‘develﬁpéd by another educazional agency. Here are some

,Examplés of dtatements ‘that do not conform ED these gu1de11n'

e, The Studant can multlply and divide whale numbe rs by . _
multlples of ten. _ ) 1 o T
(Not an appllcatlgn of: kﬂﬁwledga, sklll or attltude
too specific.) ‘ .

. 'Thelstgdént values good lit§rature- Ca C.
(Difficult ta meastre; not vetry clear.)
s The student can apply a knowledge DE dlfferentlal et
. equations. o ’
'(Nat generally ac;eptable as a graduatlmn
EequifLmEnt ) - . - N . .
e The -student can mgaqurg the area to be cavered in
pane iin ng one wall of a room.
(Very specific.)
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Business and English. These Guccbmes may or may not be secen as relevant -

| -
Any educational agency that Secidés to ideﬁzif? g:éduati@n

competencies may be interested in using the guidéliﬁes presented here.

Before doing this, it isire;gﬁmended that thE\Entire set of competencics

included in this guide be reviewed to see the —ype of outcomes that

result from employing these guidelines. Each school system must determine -

what it means by the term "competency' before identifying a set of

agraiuatianffequireméﬁCSg If this is not done, the set may well end up
being composed of an unrelated mixture of Stateﬁents_abaﬂt desirable
edu;étianal processes and products that pleases po one and confuses

all. )

What kinds of knowledge 31;{1115 and attitudes should be included -
in graduation competencies?

WhiIE%most educators may ‘agree that c@mpetenciés féquifed for

graduat;on should be relevant to functlnnlng in everyday llfe, there

st;ll may be considerable dlSCuSaIDﬂ about which types of. Gutc@mes most

clearly cnmﬁuﬂlcata thls fElEVaTCE. This dl%cu551an genarally EEHEEES_

'arcund CDﬂgldEtathﬂ af three different types of . skllls ‘school subjecﬁ

skills, basic skills and adule life %aléskills;

School subBject skills include the g@als and objectives requifed'féf

successful ’studént achievement in typical subject areas such as Art,

1
&3

to, functioning in: adult- -life fDlEE, depcndlng on che anJECE area and

one’s péint of ‘view. Eablc Skllls generally EEELE tc schaal subjEEt

- skills that most people agree are necessary to functlcnlnﬁ in everyday A
i s -‘>, : = IR o .-,— 5 P _ 3 _
life, e.g., reading, writing, womputing and decision making. .
L3
£
& 3
1}



Adult life role skills, én the other hand, refer to the ability to

transfer éf apply the knowledge, 5ki115»%nd attitudes usually écqgired )
in Sthol to frequently encountered, specifiable task situati@ﬁs in
1va?i@u5;}£fé roles, séch as citizen, worker, Eéﬁily mambefé_cansumer or
learner. For example, constructing § Eamily budget (see page 99) would
be seen as an application of decision making and computational skills as
well as knowledge of the Eléménté of é family budget. Participating in
a job ;ﬁtéfviEW'(sée page 124) wauié be an application DE.listeniﬂg and

spealking skills as well as knowledge of one’s own interests and abilities

-and ways jobs vary.

Before a school system identifies and adopts a set of graduation
!campccén;iesg it should address this issue of aﬁpfcﬁtiate Qcméatencﬁ’
Qante&tg Shauld-gam§egencies iécludé Dnl§ sahaalfédbject Skiilé, only
basie Skilis @tADnly 1iEé-a§plicaEiéns? Dr-pgfhaps Q?mpgténciesxshauld
:be cambinatiqms of these different tyﬁes @E;skills. School subject
skills are.the Easis'cf a sound, general éducaEiQn, butxséme will -
éugééian thgir relevance to the demands DE‘Q;EEydéy iiﬁe.:'Basic'skills

are,.by'ﬂefiﬁitigng,Eunﬂameﬁtal to Euﬁcti@ﬁiﬁg in and out of school,

ot

. but some will argue that there.is more to getting along in adult life
than demonstratling and apélying the basics. Focusing on life:.role skills

increases the apparent relevance of education to tlie demands of everyday .

. life, but such skills are difficult +to identify and agree upon and they.

= ="
e,

.may require significant changes in the instructional program. Life role
R \ -, - N -

applications may be interdisciplinary in naturé. As such, instructional

activities and materials may not fit ecasily into the existing curriculum.
k] N

———

n
[wa]
~
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a
w
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The type of competency content that is to be emphasized will .

W

E';SNQI .

L]

also have implications for measurement procedures. The as

el
=y

student acqul ition of school éubjéct and basic skills has traditiodall
. L i

been handled by a variety of paper.and pencil tests. Whether or not
such heasures are seen as adequate for assessing s;hégl skills, they
will undoubtedly be qULStlﬁnLd ‘as apprﬁprlate for 3552551ng life role
skills. Alternative mech@ds of rneasuiement that deal directly wit?
student performance in actual life role situdtions or simulations of
" these gltuatinns "will need to be LDnbldEde.-
During the d§v§lppménﬁ of the set of competencies in this guide,
a great deal of time and-effort wanc_intavanalyzing the content ﬂf.
ﬁearly(1D;DDdxcampetaﬁcy-Scétamenté adoptad by élﬁcst'lDD‘sehoDlv
distficts in the state of Dregangﬂ In add én competencies from

several school districts outside, of Dreggn were acquired and reviewved.

i The results of this»aﬁalySis have beeﬁsincaréofaced_into the set of
competencies p' ﬂEEd here. Each statement r;pr;seﬁt; the’ k;nds
. TDf skllls and- kncwledge ffequently mantl@ﬁeﬁ in the ;aﬁpeten
2 : idEﬁtified by Eheée-laaal school districts. - I N ,=  R
R ﬁazh stétement,alsa,refléét% the Program’s ihtefpfécaci@g
‘ of cémp%t@ﬁay based education in that it descf}bes thé‘étudéﬁﬁé’ o
’abili;y to apply basic anﬂ_gthéf;535631'skillgvin Eaﬁ%anly encountered
tuéEiOﬂS of eve:y%&y.iifé_ . - 7
Therefofgixthg competency statements, included in thisbguide Eaéus
» “on the appliéatian or usé of school Skillg'iﬁ-é yda; lifey while
. répfesénﬁiﬁg_the pafﬁicular skills found most Efeﬁuéﬁtly!in school
i :

dl%trlct -adopted rompatenci;s. since many of these competencies were

i

SO -
- et

O o o i
\
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‘concerned diré;tly with basic and school subject skills, some of the .

guide’s competencies will appear to be applications only in the most

formal seénse. For example, on -page 51 the competency reads:

i

The student can use the operations of addition, subtraction,
'multlpllaatlan and division in everyday problems involving
money, time, quantlty, welght, area, volune, dlSEaDCL speed
and temperature. ' '

Clearly, applications of these arithmetic operations skills.are not

described "in aﬁy specific way. Bﬁﬁ the intent to,focus on everyday

applications should be obvious.

Also, the competencies in this guide indicate the need for the

assessment of student performance in life role situations. Conpetency

1

number 706 suggests that students sﬁculd actually paftiaipate in a jcb
iﬁtarﬁiew,_ar samé reasonable simiulation, in order to deménst%aﬁé
CGmPECéﬂC?vaéEaiﬁméﬁtfz - SRRE

This guidé attempts to indicate some of these impl?cations for

instructiﬂﬁ and measurement by reférénéing each ccmpezency gtatement to

role perfarmanée for each competency. The related t:adicianai curriculum

H

program areas and the examples of life role performance are listed for

P

each competency.

}iﬂvcanQneckﬁelﬁnnethatthecover e of a etafgraduaﬁgn
competencies is adequaté? . S
This quasticn refergﬁca\che?need to specify the areas or categories

N

of Etudent outcomes that shDuLd be included in a set of competencies.

Detéfminiﬁg the Sc@pa and organization of, the Qontent of a competency set

serves at least three EUﬂEtians. It communicates -effi ently the nature

D
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of the set of competencies; it assists efforts to locate specifiec.

kinds of Qompataﬁéiés within the set; and it helps the identification
. o - : L B
and filling of gapég
“There.are Sevafai appraaahés_tﬁat a school system can use to détermine
the sc@pé and organization of ‘a set of competencies. Public Gpiﬁid@ can
be tapped in a variety of ways. The séope and organization of exisﬁiné
ngté of competencies can be appliéd; And the nature .of adult life
roles can be analyzed, empirically or zéncaptuélly. |
Public opinion can hélpxdétéﬁmiﬁe the scope of a set of compeéencias

in_at least two ways. A state legislature or board of education could

' i

i . : .
maﬁ'ﬁte the areas in which .competencies are to be identified. Or the

community served by a local school district could be responsible for

either specifying the general areas to be covered or identifying specific

competency statements. While a district may have little to say about the
process of obtaining public opinion in the case of a statewide mandate,

it can usually influence the typg and degree of community involvement 'at

H

the local level. - o ',ﬁff o - R -

" The use of existing competency sets might=simply mean gd@ptiﬂg'the
framework Eafiafggnizéng_gampetéﬁciés used by anothef.éducaticnal agep;g.
Or it @ould mean using another S§ézamés é@mpa£2ﬁcigs'as‘a %taréing p@iﬁti

L . S
in some éasesa ane;ézh931 disgri¢t might even dééide Eé adopt in its

entirety another’s set of competencies. In any case, a school system

should carefullysfeviéwlthé appropriateness of ddopting any part of
another set of graduation competencies.’ ' -
The third manner in which the coverage of a &ct of competencies can

be determined is to describe, in some analytical fashion, the nature of

the skills typiﬁally required in various life roles. Using this méth@d

‘_f =-,,. - .-
o B

"



migﬁt involve conceptualizing the different roles that are part of
" everyday adulﬁblifé, sﬁch'as worker, citizen dnd consumer, and then ,
iagﬁtifyiﬁgléampetencies that describe the ﬁbiligy:ta function in thesF‘
roles. Or a school system mighﬁfééaptvsame férsiﬁn of Ehé cognitive-

affective-psychomotor taxonomies of -educational objectives. It would .

also use pre-existing curriculum program areas, such as Language Arts,

Business Education,

Science, etc., especially if it believed that its

.graduation competencies should céncain'énly school subject skills. A

district might also adopt or adapt the types of objedfives developed in
such national studies of appropriate educational outcomes as the Adult

‘Performance Level study or the National Assessment of Educational Progress.
The scope and organization of the compeétencies in this guide reflect
all of the approachaés discusséd above: public opinion, existing compe-

tencies and life role analysié. Each cgmpecchy statement included
s ﬁ |

here was derived ftom analysis of existing g?aduation competencies

adopted by the school districts in Oregon.. In addition, an examindtion
- : : X . . =T i B . -
of competencies from school systems outside Oregon and life fsleErelated

objectives from national studies of eéducational outcomes. contributed to
-the scope and organization of the competencies. Furthermbre, these

competencies reflect additions, deletions and modifications suggested

. il o B . \ s
by teachers, administrators and parents in Oregon, Pennsylvania, Geqgrgia
and California who reviewed earlier drafts of this guide.

lEGf further information on the Adult Performance Level study, contact
The American College Testing Program, APL Department,--P. O. Box 168,
Iowa City, Iowa 52240. For a description of the publications available
on the National Assessment of Educational Progress, write to NAEP,
Départmcﬂt of Field Services, 700 Lincoeln Tower, 1860 Lincoln Street,
. ~Denver, Colorade 80295, '

W ’ 12 94
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Because of the strong relationship td competencies adopted by

uq

Oregon school districts, the competency statements in this guide have

been IEfEfEﬂC d to the. ten required competency areas as stated in the

. , i . 2 o . ' L
Oregon Minimum Standards. The related Oregon conpetency areas listed-

for each competency statement indicate the likely location uf such an-
ortcome within the Oregon structure. A later section on "Using the

in more detail thg way’ each competency is

H‘

Competency Entries"

related to the Oregon

The competencies included in this guide havé been organized into

saven toplc areas:

¢ Compmunication

e (itizenship : » ) . -

« & Consumer .

-
[
o
t
[k
e
o

‘Elementary-Secondary Guide for Drégon %ch@clg.rggfpg I. HLnlmum :
Standards for Public. Schools, Documents Clerk, Oregon Department of
Edugatlaﬂ, 942 Lancaster Drive, N.E., alc@, Oregon  97310. The ten
areas are: 4‘! Cs
#. Read, write, speak, listen. ) .
e Analyze. ) L
e, Compute. v - v
e Usec- basic bCléﬂtlELE and technological process i
® Déevelop and maintain.a healthy mind and body. '
# Be an informed citizen in the community, state and ﬁﬂtlDﬂ.
e Be an informed eitizen in-interaction with the environment. .
e - Be an informed citizen on the streets and highways. ’
e Be an. informed consumer of goods and services. .
® Function within an nccuaniun or continue education leading

tﬁ 4 CAreor.

.
i



These topic areas serve to describe the general nature of the competencies

"

i A
= - a -

included in each area. : : _ -

School systems'that use the competencies presented here as a basis

M A N : . & . &
for identifying their own set should realize that the scope of this set
represents the areas of coverage that-:.were typical of a large numbér of

school’ districts and other competency-related studies; they do not

B

represent all of the areas in which competencies have been or could be

&

identified. For example, éﬂmpetéﬁéiés in the affective and psychcmﬂtcr“

- _ domains are not represented, and competencies related to such curriculum .

-, . . . v ‘
<) . Y N I 4 N L . ) i = s
.- program areas as Art, Music and Second hanguage will not be found. This .

is simply because competencies in these areas were not identified very

often in the sets that were analyzed.
Whether a school system uses community involvement, existing frameworks

© ror an analysis of life roles to help determine adequate coverage in a .set
of competencies, it should develop some rational mechanism for establishing

. cea ¥y
3 o

1 scope and organization for its competencies.

How general or 'Speciﬁéc should the content of a competency be?
» _ ¥ . : :
- B ’iTQere are two reasons ﬁhy the lévelwgf generalityvaf a campéténcy
outcome statement tan be an-?ssue: ?ifSE,%EthE isvlittle e?i@enée to
;néicate that a paftiéulat level Df-gEﬁéralicy Ear_anf aut;@m%_statgment
is always more appropriate than any other level. Sécﬁﬁd? %t is diffigul§

to quantify the concept of generality'so that one can compare aﬁy two

outcome Statement

i}

and obtain a reliable, consistent judgment that one is .,

more (or less) general than the‘other.  However, it is possible to make
some observations based on the differences between very general and very

specific competenries. . .. ... ' ik

O T f ' T . ’ : . " : *
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Very specific competency statcuwents will better communicate the

exact nature of what Che ?Euéant = téqniged to do. Specific stater mnmts
élsc make it easier to develop measmures nE~c@mpetency_attaiﬂant and to
.design instructional activitlies and materl ials that will promote their
attainment. On the other hand, very gencral cDmpztengies allow gfaatér
flexibility in the ways students cap attain them, making it much more

reasonable to require the same competencies of all students. General

a
w

scope of ;

m

statements will require EPHEE coppetencies to cover . a specified.

r o ﬁmunlcatlﬂg with school board

0

content. Fower statements are better f

parents and orher compunity members. TFewer statements also

&
e
o
m
=
w
w

ne
simplify the record~keeping for doc umentlnn and monitoring ;QﬁpetEﬁCJ
attainment.

A related concern is whethey competencies should be written at:the

w

same level of generality. Thdis scems appropriate because the perceived

evel @E generality:

\r‘l’
=

importante of a competency is of ten related to its

more generdl competencies. are-typleally perceived as more important. Fot’

_example, it would be difficult to

is as impéftanc as "using different Lorms of vy, SO
-The campptrniy statenments included in this guide re fleét-é preference

toward general competenc cies rather than épécifig ones. This is due to

the CBE Program’s belief that cﬁmmunicaéisﬁ and” 1nstruat1@nq1 flexdibilicy

are important aspects of coppatency based education. - Also, for the

reason given ahove,> an atte mpﬁ 1 a8 been made to keep the same level of

2
[
i

genardlity across the
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~ hand, the competencies

" should be atta

What dew‘l ee ol difficulty should nnu{ uation competencies r epresent?

Actually, this gﬁgséiﬂn should not be an issue for Qmmpetgncies;
The most épparénély'difficult outcome stacement can be made very casy to
attain by ééléctiﬁg a measure that is very ecasy. And simple competencies
can be represcnted by measures that test the capabilities of extremely
camﬁetént adults. >ALSQ, if a number of measures are used‘t@ assess tlic
attainment of a single competency, the difficulty of that_cmmpetengy:caﬁ
be varied py rhanging éhé proportion of measures that must be passed.

Tﬁ& campﬂtencieé selected for inclusion here do not reflect aﬁy

direct consideration of the question’ of difficulty because measures for

attainment were not included in this‘guide. Or the other

1]
H

assessing thei

ent the skills ﬁLCdEd to Euncﬁlmn in

m

do re pre

commonly encountered situations in adult life roles.

-Sh@uhﬂthe LﬁﬂébetofﬂﬁddUdtﬂnlHﬂﬂpekju‘ %beadeﬁﬁiﬁ) all
=Studenta

A logical answer to this question would be, "Of course!™ Graduation

conpe te

e
m

encies are intended student outcomes that a school system bélieves

,Qd before graduation. Hovever, there are some consequences

of this position Lhat should be considered.. What about héﬁdiﬂﬂpped;

What ébaut the varying interests and abilities of students
;‘j‘_ ) - :

that are found in most school 5y5t9r§

students?

'AW)
L

16
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Even if a school system involves a broad representation of teachers,

!

{sdministratmfg; students, Pifénés and cnﬁmunity members in the idénﬁifiﬁ
Latlaﬂ of 1ts ‘set of graduat ion competencies, ﬁhéré will be a Sghggantial
Vﬂumber vho feel Eﬁe éat‘is incomplete, too SEELEELVL, too bfdag or that
it emphaéizes the wrong skillé; .Aﬂd.ifvthé competencics required in one
school district have bﬂénviﬂfluEnCéd by the concerns nf nthef districts--as
in the case of regional Dfsstatéwiég adoption of a set of competencies--then

these feelings will be magnified.

The CBE Program believes that educators can address these concerns

by providing flexibility in hov and when students attain a set of graduation

ctencies. S ince graduqtlan CDHpEtEﬂElEE represent only a part of the .

i

om

o

Eduﬂaﬁiﬂﬁalééxpéfiéﬂiéﬁ available to students, flexibilitv $lsa exists in
the wide range of additional life role z@mpétencies expected of individual
~stud ents, > -

Perhéps the time Willlcamérwheﬁ;an educational system can cléaglf

specify the life role relevance bf everything that students are required

”““””“éﬁa“éilb@ad to .accomplish-in school. Perhaps not. For nov it seems

‘e significant that educators and community members can and are willing

to lden ify the relevance .of .some learning outcomes to adult life roles.

L
by : 4

Who, %hnuld be mvnlved in ch afting and adopting a set of graduation C
competenmes ? S SO

.

Ideally, a

[fa]

et of competency %tatemeﬁts sh@uld fefl@ft as adequdtcly

-
+ i " _ 7 I . B s = 7»7 s T _ _ N
as possible the knowledge and values of everyone.in a community who has a

direct, vested interest in the capabilities of the community’s high
school gfaduatés: Any school sydtem interested in identifying a set of °

graduatloﬂ compe cies will want to. consider involving representatives

oo
C

ERIC | ’
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from the community-at-large, parents, the hoard of education,

students and educators. Which of-these groups cdn be represeanted

and how adgquscglyVtheifwknawledgé and values can be reflected”
will depend a great deal upon "the time and financial resources that

are available. N -

Districts considering community involvement will want to weigh the
advantages of community ownership of the pgraduation competencies, broad

CDVEfag& of competency content and positive political atmosphere against

the pchnilal disadvantages of community divisivéness and possible

unrealistic community expectations.

atonciles included in this guide reflect the types of statements

* The comp

e

adopted by school districts t hat applaﬂchLd the community involvement

question in a variety of ways. .Some of thesc school systems had sufficient

\m\

res

e

urces to obtain a b"gd tEpf sentation of the groups mentioned above.

= Others did not. However, since the competency statements included’ .
exemplify the most Eféquentiy identified types of compeotencies,’ they

represent, lﬂdlvidUilly, compétencies important to all of these groups.

‘What format should be used for 5tat,mg graduation wmpetencm"‘?

=

Compared to some of the other issues raised in this dDCuméﬂE,

mpe tency EDleE mthEfdpPEET insignificant. However,

ot
=
1o
_n
m
,,..
o]
o
o]
[l
9]
g
n;j‘

sets of good competencies can be fLﬁdEfed ineffective by a confusing
format. It Is very important that any document: containing a list of

competency stattments clearly inditate which entries are the competency

statements and ‘that the competencies communicate what was intended.

i

18 LY XY
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‘procedures. Information about tae coubscs te whi

is meant to EDmmUHicﬂLE that the school sys

Typically, the competencics in an adopted sot will be presented in

SN = 3
1 competency to

conjunction with other information that relates each mp

lﬁathEtLDﬁﬂl measurement and instructional management activities and
N &

€

~h competencies have

been assigned, sugpested measurement procedures in the form of more

nstructional resources and activities, and

w

Mt

e

I

specific outcome statem »

related program or i1%Eruct1D13¢;gOQ19 may be printed on the same page
. 1

Tt

as the competency. The competency statements should be clearly indicated

. .-“ﬁ

in such a complex arrangement. One way to facilitate this is to state

format that clearly distinguishes it from

Dthefz infofmation that could be Tmeerpreted as a competency statement.
T
* It is Equslly important to develop a format that will consistently

.=

communicate to all readers exactly what was intended. For example, if

'school system decides that its competencies are to be intended student

outcomes, the format should not allow such statements and phrases as

"money management,' or "the student
" ‘&imilarly, if"a school system wanta its competencies

to communicate what its students will do after graduation, it should say

bS

s0 by usi ﬁg a format that begins, "After graduation the student will..."

ion might be, "The student will he able G, ."

A more reasonable vers
The important point is to determine a cdnsistent and clear format

and stay with it. The format for competencies present gd Jin this guide

is, "The student can...(transitive verb)...(predicate)." The word "can"

=

tem has pgathered evidence that

it

the student i{s able to do something, given the ﬁ@tlvatlmn, DppDrLUﬁg'y'

and means. In addigiﬂn, Eﬁthiéﬂmpéﬁéﬁﬂy in this set is miﬁkéd'pff

.
. +
= Ba
i -
19 YL p
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‘fSumnEWy

by two lines of asterisks'and is prec

‘statement.” This is to help s

2ded by the words 'competency

-

parate the competency from the examples

of 1ife role-related performance that are listed on the same page.

These examples are meant to clarify the competency and to suggest ways

] i

of assessine its attainment. They should not be mistaken for the

compétencies.

In this section, a number of competency identification issues were

identified and discussed.. These issues and sone related tentative

conclusions are listed below:

i Issues BT

“What is ‘a graduation

competency?

"1 What kinds of knowledge,

skills and attitudes should
he included in graduation
competéncies? ...

“-How can one determine that

the coverage of a set of
-graduation competencies is.
adequate?

low general or specific
should the content of a
" graduation competency he?

What degree of difficulty
("should graduation competencies
represent?

Tentativé Conclusions

it

There is a need for a clear seto
definitional guidelines. '

Life role-focused competencies
may require the schools to '
significantly change their
instructional, management and
measurement ‘procedures.
Public ‘opinion, existing
competency frameworks and life
role studies are sources of
assistance, i

Generality can lead to fewer
competencies, greater flexibility
and ease of reporting, but
specificity can.lead to more:
focused' instruction and mieasurement.

The difficulty of a competency is
largely a function of its #easures.

20 38 L



Issues (Continued) ™~ o Tentative Conclusions (Continued)
Should the same.set of A single set of graduation
graduation competencies (nmthan1 as ﬁeems logical. But,
be adopted for all students? ‘ructd
- ur
r

What groups should be

involved in-drafting and : has owner 7 and
adopting a set of gradu1tLén p@11L1caIAadvant1gass but it
-competencies? has the potential for divisiveness

and unfeaﬁlqtlc expectations.

‘What format should be used A consistént “format®can facilitate
" for svating graduation ‘ ) = of instruction,
competencies? measuremgnt and reporting:
A nunber of competency identification issues were not discussed in:
this'section. As other issues are identified, they will be incorporated
in any revisions of this chument. - . 7 o : C
The section which follows provides examples of graduation competencies . -
- and life-velated performance. The Qxampies were developed in the context
.of the issues dls ~ussed in this section. d '
# X =
— 4
0o
. N —‘,7u rn
- 21 -
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Competencies

- Communication | .
Computation
Technology |
- Health
Citizenship
Consumer

Career

)
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GRADUATION COMPETENCY STATEMENTS

i
1

This section of the guide is divided- into three parts. The first

part, "Using the Competency Entries,” explains the one-page entries for
‘ ) ,‘ ’ , i_
thé. graduation competency statements. Next is an index to the competencies

which lists in abbreviated form all of the competencies by topic area. ‘
Part three consists of the actual competency entries.

st

Using the Competency Entries

The 77 csmpetenciés in this guidé-are Grganized intalsevén topic
‘e Communication

® Computation
- o Technology -
e . Health
. Aéitizensl{ip
o Consumer

e Career : N 5

25



. . Ty .
The Communication area includes ninc competenc ies that deal with very |

broad applications of readihg, writing, listening and speaking skills.
: f ¢ f

The L@m;uta tion

area contains eight frequently encountered outcome

i

statements- that involve very general applications of computing and

measuring skills. The Technology group consists Qf

‘LI"A

evep oubtcomes that

represent various usces of hasic scientifie and to echnological knowledge

and products. The 16 GmpEthtlgS in the Health area «deal with vari@us

asﬁects-ﬂf'health maintenance and the prevention and treatment. of 111ﬂe 85,

The Citi

zenship

area includes eight competencies-which are common applica-

tions of knowledge about governmenty structure and function. The Consumer
area 1s the largest with 17 competencies having ito do with the management

of personal finance and the purchase, of £00 ods and services. The 11

Career competency statements represent career identification and job

-

il

seeking skill
‘Each of the EGHPEEEﬁFy statements a ppe rs on a single pap printed

i

U‘

ctween two lines gf astLrlgks. Above the coipetency statemént on each -

age 'is basic, descriptive information for that. Campaten cy:

'

ide ntlflcatlaﬁ ﬂumbéf - : -

"o

- " ‘e The

8]
o
=
"
ol
-
i)
o
i
b

o
[
o

=
e
0
par
it
I
fra]

e The compctency

[
s
b}
e
ey
T
f=a
o)
=
-
I
[
)
=

@ The compe

cation number consists of three digits which

ideﬁtify'the i@mPEEEﬂcy. The first digit specifies the topic arca to
which the statement belongs. The last two digits identify the competency
within its topic area. Thus, compctency number "504" would be the ‘fourth

Qéﬂpetenéy in the fifth topiec-area, Citizenship. The competency topic

v

arca is-'the topic area undér which the competency is organized. The

. A cee B . e . y
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e

competency shmrt form pfovldC% a brief, verbal label that summarize

“the content of Qach competency statement. The index to cnmpLLenL a8

. uses ‘the short form to refer to cach competency.,
Below ecach competency statement, the one-page entry contains some
o ‘ G ' '
interpretive information for the campéténzy: '
- L .
e Related traditional curriculum prmgfam;
= yo? . “ #
i ® Related Oregon competency areas
; - .

e Exariples of life role~related performance consistent with the
' competency i

ms that are listed below a

-The g; tﬂd;;gadltlanal Curflculum prqgl

competnancy statement indicate the program areas in which one would likely

s

find lﬁStqutLGﬂal aLtlvltiesvand materials and assessment procedures

relevant to the aétainmeﬂt!pf that competency. Each competency statement
\ ) - - ’ -
¢ N 3 = B = . 3 'V ) = ' =
: 1n!Eh15‘gu1dé ias been referenced to one or more of ten curriculum
1" dlprogram titles:
f @ Biological and Physical Science R T

s Busi ess Education
| ' L8]
} i

g~ Gareer: Education

’ ® .Health Education ‘ . ' ,
e Home Economics
¢ Industrial Education

[ .Language Arts . . .
© e Mathematics -

e Physical Education

@ Social Science

3
[ms
=
iy
0]
!
[

The number of program areas listed beneath a competency statem
indicator of-the flexibility in curriculim structure that may be required

to’ promote such an outcome. Certain traditional program areas, such as

4
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1

s = ' s i
Art, Music and Second Language, have not been included because few of
the competencies

LS

is

used as-the basis for this set were concerned with
applications of the knowledge and skills generally asso
program areas.

158 ciat§d>with th

i
]
F

The ﬁfimaty purpose éflthé related Oregon gqmgetggéy areas is ﬁ@
indicate the relationship @fragmpéténcies in this suide to the areas of
éequiféd competencies in Uregon. This relationship is important because
ahmcst

Ore

el

all of the competencies use
pon ¢

d as th

]

b

to one

asis for this set were- from
5chool districts. ELach competency statement is referenc
of more of the fallowing

Oregon c

~ed
Read, write, speak, listen
Compute ’

,
Use basic scientific and technological processes
e Develop and maintain a

an informed

citizen

healthy mind and Eady
i

n the commurity, state and nation
L H :

an informed:citizen
art informed citiz

en

in inferaction with the environment
e le

an informed

on the streets and highways
consumer vf goods and services

Function within an occupation or continue education leading

a career : ‘

L]
Hone of the competencies in this gu

ruide
of "Analyze."

are“referenced to the Oregon
]
%

The last interpretive information

I »

B

statement consists of examples of life

for each competency

lated performance
consistent with the competency. These

more specific

143

1
B
=

| lustrate
types of 1life role applications that are consistent with the intended

O
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+applications and do nol in any way tepr
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that make up any one
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short Form

R

Read newspapers and magazines . ... .

Follow wiitten directions .

Use reference paterials -, ..

Summarize oral content . .

+Sumnarize aidisvisual content . . . .
Follow oxdl directions .
- Write letters ., , o - v 4

Give writtey directions . .-

Ask and ansver questions .

Give oral d {rections . . o

Use four basic operations .
: Je : . :

USE EDfmulaS [T L B} _i: =
Fstimate solutjoms .. . . .

_Order magnl tude of measures

Convert measurement units o .

Use meagSurement devices . o

Interpret chargs and graphs

Use ratlos, proportioms and

= LI L3

%m
(ma
Fﬁ

39
40
0
42
43
b
45
46
47

48
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INDEX TO COMPETENCIES (Continued)

Topic Area. ' Competency Short Form : ' Page

:Téchnﬁlégy Use a calcul@Eor o « + v o o v v o o v oo 61

- Use simple maghinéé, e e ;:}._ 62

W

- : Substitute sources of ?nefgy e e e 63
RBduEE Eﬁetgy USG= = * l H - - . s L] 1 = [ ot 64
Reduce environmental péllution + v « . . . 65

Operate an. automobile. + « o « wvs & + 4o v 66

- Interpret traffic control devices . -. . . 67

HEalth ) . F’l-ﬂn balaﬂccd mEaLS Co# % s = = & x a = % 3 71
Identify drug abusne effects ~w .o . W . . . 72

73

Develop ékercise program . . . . . .
. Develop recreational program . . ., ... « . 74
Detect common illnesses- .+ « « + & o « .+ . 75

2 . . T Tt tbraad oownedinzed cne,doapy 3RS th wnl oo L a0t
Treat common 1llnésses 700 Jeio :

]
L O

Locate medical facilicles . o o o\ o o oo 77

coApply first ald L. ... ... .. 78

""‘ L pasiLt R 4 f el LI B e PR N o) e

Employ safety measures . . . . . . e e 79

. . . Recognize potential hazards . . . . . . . - 80

i
w

Obtain emérgency assistance . « v 4 . - .. 817

Locate..community r@sources « i e.s 4 & « 82

. Cope with conflict . . “e s C e e e e s 83

Maintain dental health- . . . . . ',; = 84"
Interpret drug 1ahé151;, D 85

“Interpret danger symbols s s s s s s e s 86

-

% v
a

e ey Loy od p faf sl e?



INDEX TO COMPETEN CIES (Continued)

&

"To ig;Arga Competency Short Fggi"

A o4 -

Qitisenshié’ Intergret rescurce_ggiggs e e e e
Locate ggvernﬁenzzserviceé C e e e
REEQEﬁiEE:ViDIEEiQPS of rights « « « v
Employ véting pracgdures;!? s e e s s s s

Influence government decisions . . . . .

e 3R I et g g P pe T e K

Complete government fOIMS « « &+ o « « +

v : Lﬁtérpret legal materials . . . . & . .

/

Interpret; permit requirements . . . . . .

N ° -

; aﬁstfueﬁ;s_budggt R T

E}’PSC’E fﬂﬂnéj__ T O L -'-i . s
Keep Einaﬁgial records . . C e e e e

Preparc tax fOIMS « « v o & o o & « o o o

i Maintaln bank dccounts .« « « « o = s + &
Select: insuranee .« 4+ o v ata e e o s
. .Complete insurance forms .« . + o o« « o o

SeE o
, . -

H

Apply for credit . v o .'e o . . 4 e
e : " Determine credit COSES  « 4« + 4 s o« o

. Identi

fy credit violations R

. : Cﬂmpsrl produets and services . . . . ..
o ll[ ! : » . ,
H 5 : .
Interpret product guaranteas . v . =. .
| , X :
!

R

O
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Determine legal contractual requirements

" "Use consumer publications . « . . . . . .-

" Determine - financial responsibilities . .™#
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INDEX TO COMPETENCIES (Continued)

&

Topic Area - Competency Short Form . Page -

" Consumer Evalgéte advertising techniques.,. . . . .« . 114
(Continued) . a i
' Obtain consumer assistance .« « + +» « « 4 . 115

Career ideatif}“p@ssible’cicupaticﬁs s s s e s o« os -119

Dgtatminefcccupatioﬁal requirements . . . . 120
Determine occupational characteristics . . 121

®".  Obtain.information about jobs . .);i. e . 122

S - Complete job applications.. « « ¥ s ' w’v « 123

Participate in job Interviews . A 124

£

Determine employer procedures . . » . + . 125+

Détéfmiﬁé work saéety'pracedures “. fe e 126

PEEPBIE i fESUmE T I P 127

7

7 Vrite application 1eLteTS « « + « v » « 4.0 128.
DLER APRIACAR: , b

:”ﬂétérﬁiﬁe wagés and befiefits . « + o« « W 129

*
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CIGMP’ETENCY IDENTIFICATIGN NUMBER: -101 -
- COMPETENCY TOPIC AREA: Communication . .
CDMPETFNCY SHORT FDRH Read newspapérs and magazines

’ s\t****ﬁ****************k*##**éﬁ#**k%’Eak*****kﬂ**a&**%**##tkk**k*#******ﬂ:*ﬁ*#%**

: CQHPETEHCY_STATEHENI' The ‘student can read' newspaper and mag321ne
X ) articles, buslness and social letters and

‘ other commonly encountered feadinw mateflals;
k*s*is*gg***********gs*s*****#****#***1******%**#*#*&*****#****s***#****#
RELATEDszAEITIQNAL CQRR;QHLHH_PROGRAMS:

Lgnéuége ared " S -
; - .o * if
:EELATED DRFGQN CDMEETENCY AREAS: e
Read, wrlta, 5peak listen x,. ' , - .

=

EXAMPLES OF LIFE RDLE*REiATEH PERFDRMAHCE ¥
Read classified ads, editorials and news releasas
Read- letters from utility companies, banks and friends
3 ) S
.
A ) £
- . k. A - :, -
£ ) ;.";
- - R 4 .

A . : s



COMPETENCY IDENTIFICATION NUMBER: 102
COMPETENCY TOPIC AREA: Communication -
CDHPETENCY SHQRT FORM: Follow WEitten directions

*****#**k*k%:&#*#****%*******x**ﬁ*ﬂ**###**k**#?’t#**k***g****#%#*w#**#;‘###*%*

CDMPE*ENFY STATEHEN;; The student can follov written directions for
carrying out canmnnlv encauntered tasks and
ait1v1tiesg .

T . IR : =

L : e

****é##*ﬁ*k*f*%**#**#*** <§$3§**§§§§**#*****%k*#*ﬁ*ﬁ*i##***#*if******%**

T B .

C RRICULUH PRDCRAMS '

RELATED TRAntTf6T¢i -

AlL

Ty : : ' i
i : ., A f

RELATED: OREGON COMPETENCY AREAS:.
. : U
Read; wrife, speak; listen
P . . . \f,—ﬁ
EXAMPLES OF LIFE RO LE-RELATED PERPORMANCE: S
Répair-. hcusehald appllance using’ directions in
a repair maﬂual o .
L Fgllaw a writcen recipé t@ﬁprepafe a méal o
X Perférm a routine auto Eafety check us;ng directions
; in an. ﬂwnér 5" maﬂual . : :o . -
etaar : e ) ! ;

40




COMPETENCY IDENTIFICATION NUMBER: 103 .
-COMPETENCY TOPIC ARFA: Communication L
COMPETENCY SHORT FORM: . Use reference materials

HERKARRKKERKRAKARTERAKEAAAKIARRRARRRR AR RIAARAARARR AR IR AR Rk AT A RR R ARk FAk

COMPETENCY STATEMENT: The student can locate information in common
- reference materials ‘such as dictionaries,
', . - telephone hooks, transportation schedules,
.library card catalogues, encyclopedias’ and
AtElEV1SLGﬁ programming s:hedulas.

-

£t X ****f****_ﬂz***‘k****#****#***#*%?*ﬂé******i&**?ﬁ***1’:*’:‘E3§:h'c**_*‘****%*****%*****f*
+ RELATED TRADITIONAL CURRICULUM PROGRAMS:

All

RELATED O REGDN COMPETENCY AREAS: . v o , o Car

Read, writg, speak, listen

#

~~EXAMPLES OF LIFE ROLE-RELATED PEREDRnAECEé
. )
- Use a digtlgﬂary to determine the gorrect prDﬂHRCLQElQﬂ .
/ - 7 of .a word B, A . . . ! »
Scan the yellgw pages for merchants wha sell a
- particular item
e .
Locate a. particular subject in an encyclopedia

v Select the day, time and EhaﬂﬁEIVGﬁra news, sparting
- or special event from a TV programming schedule

i

&

41




CDMPETENCY IDENTLFICATIDN NUMBER; 104
) " COMPETENCY TOPIC AREA:. Ccmmunlcatlcn
COMPETENCY SHGRT FORM: Summarize ordl c@ntent

*

.********%*%kﬂk*i#ﬁ#***ﬂ**%*iﬁ***%éé**#*##*éﬁ%*#*%#*ik*#%*%&**#*##********-»:

CDMEETENCZ STATEMENT: ~ Tha sﬁudent can summarize the CDﬂtEﬁt of a short
: ’ ' Spaech or dlscu551an_ S .

: **i**i#:&lfﬁki**#*,3&*:&_#':*:k’*s&**s‘f*%ﬁe*#*%*3‘:***********;&****%**#i***#k:&***ﬂ:ﬁ#*i%%*

'RELATED TRADITIONAL CURRICULUM PROGRAMS: - o
ALl
" RELATED OREGON COMPETENCY AREAS: :
Read, wé?ta, speak, listen . : o . . f
EXAMPLES OF LITE EDLE*RELATED' PERFORMANCE: . o
iRepgrﬁ on the content Ef a speech at a receﬂt . -
meeting atterided# -~ ) & i !
. Explain the two. sides Df an issue discussed during
4 \a@ political debate o
]
\ N
.- o
)
o * -
,,;
f 49
i S 42
:\‘.‘




CDMPETENCS IDENTIFICATION NUMBER: 105 . . = -
COMPETENCY TOPIC AREA: Communication
- COMPETENCY SHORT FORM: . Summarize audiovisual content
*****%#éﬁ##%k*gﬁk*i$**%§**%%§ﬁ§*%*##%%*ﬁ#*%f%*k*ﬁ**é&k*#*#ﬁ*k***#&*##k%%ﬁ

ie =

COMPETENCY STATEMENT: "The. student :can . %ummaflga the content. Df bILEf
- ' aud10v1sual présentatlang (IV fllms, slldes)

. -
i

‘i;***:E;*'k‘kﬁ**%3‘:*:‘:’****ﬁ******}{‘k%#ﬁ*%#*****:&?‘::‘nﬁ"ﬁ%*k*:E*%#%ﬁ*ﬁ**k_*a%ﬂ:*iﬁ****%k*ﬁﬁ
5, , . o v
RE}ATED TRADITIONAL CURRICULUM PROGRAMS:.
: ’ . © . . :
ALL o S v

. RELATED OREGON COMPETENGCY AREAS:

I Read, write, speak, listen , L '
© EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: o
: : ﬁ. ’ . :
) snalyze th?emalﬂ 1dea and laglc reparted in- a ’
¥ ‘recent TV néws conmentary
. Describe the details'gf a job offer viewed on a
reader at an employment office ,

ol

RIC - -

Aruitoxt provided by Eic:
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CDUPFTENCY IDENTIFICATION BUhBER. 106 '
-COMPETENCY TQPIC AREA: . Communication
COMPETENCY SHORT FORM: _Féllcw oral directions

Kok RR Ik Ak ko k ek ek ek ok ko Rk R ek Ak ok ok ok ok ok ok R Rk sk ok Rk ok e e

CDHPE?EECY STATEMENT: The Student can follow oral directions for
o ; ~ carrying out commdnly encountered tasks Aﬁd
b act1v1tles. ' -

**#*éi*k*%#**%*ki****##:&‘k*****%ﬁ#******é:*_%**a%***********k***#ﬁ:&**%***%i&;&* .

T i
RELATED TRADITIONAL CURRICULUM PROGRAMS:
ALl '
RELATED DPFGDH COMPETENCY APEAS 2 f ‘
Read, Utlte,rspeak, llstcﬂ f
EXAMPLES OF LIFE RDLE;RELATED'PERFOR,»EANC& .
Lgcate a business or persgnal address ffam Qral
) directions : * :
Mend, fepair or assemble a product Eram oral
Anstructions by telephone ..
= ) H
r \ . ?
1 S‘i -
‘ 44



COMPETENCY IDENTIFICATION NUMBER: 107 )
COMPETENCY 'TOPIC AREA: Communication

) COMPETENCY SHORT FORM: Write letters

*;***fﬂﬁﬁﬁ*ﬁkﬁtkﬁf*¥***%i%é%**éﬁ*t%é#*##*k%**%**#ii*i?é#*ﬁ***%kk#**#*ﬁﬁ*%

‘The student can write business and.social letters

ém-iP:EIENéY STATEMENT ¢

S and  informal messages.
*t****#******;¥£#**%****§fﬁ***éﬁ;#***k%**#&*ﬁ*k****x***********é*#*#**#**
If:ELATEfD-}"":i‘BADEET icij_m;{ CURRICULUH PROGRAMS: . | |
L .ﬁusiﬁessvedﬁéétiaﬁ ' o o _ ﬁfk

.Career ‘education

Language arts

" RELATED OREGON COMPETENCY AREAS:
‘Read, write, speak, listen

EX’@QIPLES [OF LIFE ROLE<RELATED PERFORMANCE
Order a replacement part for a small appliance

I

Write a brief lLetter-to a close friend

"

i
-F
1] /-

!

i

/ -

{

i

! 1 .
' I
- : -
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CDMPETENLY IDENIiFILATIDN NUWBFR - 108 - . )
COMPETENCY TOPIC AREA: Communication T R
CDHPETENGY SHDRT FORM: Give WflEtEn dlrEEEanS

1 CGMPETENCY STA;EHENT: ThHe student can give written directiéﬂS;
o descriptions or opinions.

#**&**ﬁ*é#*%##*%*i***#*******k#ﬁ*%*%*%#kﬁ%%%*%%*ki#**%**%****%#%*#%ﬁ%é%%k
RELATED TRADITIONAL CURRICULUM PROGRAMS:

) . - ’ ¥ . B

RFLATED OREGON CDMPETENCY}AREAg

Read write, spegkg listen

) N ' ] . ‘ ; ]
EXAMPLES OF LIFE RQLE*REL%TED PERFDRHANCE?

Urite directions f@r)travel frcm Qne'lacatlan in a

Qammuﬁlqy to anather’ L

i I,[ .

Write a mamé to cher EmplDyéES 1nfarm1ng .then af a
change in plans or pfaaedurés :

.

I

L

w B3




109 o
"Cﬂﬁmuﬂlﬂatlnﬂha ;
Ask and answer! queqthHE

*GDHPE?ENCY STATEMENT: The student can-ask ﬁﬂdeﬂSWéf quésﬁi@na in
‘ a clear and logical manner Whllé conversing ‘with
Dther people.

s!:'*é%**ﬁ****’**s’f**#*éﬁ%*#*#ﬁ#*%%*i#*?‘t#**%**:ﬁ:***#*k**k**ﬁk*ﬁ%%#*%%*f****ﬁ*ﬁ#**

n

'_RELATEDfTRADITIDNAL CURRiGULUH PEDGRANS:

AllL o : : .
RELATED ORLGON COMPETENCY ‘AREAS:
+  Read, write, speak, listen
T '-‘*'"{A,HE’LES OF LIFE RGLl’ﬁRFLATED PFPF‘DRMANCE : N ¢ '
-Express in a cléar:and concise manner a questlan at
S = a- écmnlttée meetlﬁg o ) . ;
N «
R ; . ” &
I 1
J I
E]: -
, ; \ ;
: j
. I
i i
, y
7 S
o N . e
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CDNP ETE NCY IDENTIFICATION NUMBER: 110 )
COMPETENCY TOPIC AREA: Laﬁmun;iatiﬁ
COMPETENCY SHORT FORI: Give oral directions

#*ZI‘S%:‘E*#*******#*#****#**#***********ﬁ*ﬁ##***ﬁﬁ*******#ﬁ*********#?ﬁ*#}%#ﬁ#*

COMPETENCY STATEMENT: The .student can give oral directions for.
carrying out commonly encountered tasks and
activities. "

RELATED TRADI ONAL CURRIGCULUM PROGRAMS: - ) ‘“ag\
- | J
. All B o A
RELATED OREGON COMPETENCY AREAS: ' )
Réad, wricc, speak, listen
GF LIFE ROLE-RELATED PERFORMANCE: -

=

Direct a traveler to a specific location

. .Peliver an informationsl message to fellow employees

~Ekplain job-related-tasks to coworker, e.g., frying
I a a cash register
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'CDHPLTENCY IDEMTIFICATION NUMBER 2
-COMPETENCY TOPIC ARIA: C@ﬁputatln1
COMPETENCY SHORT FORM: Use four hasic operations (N

'ak****ﬁ**a‘c**#***ﬁ#**s’eﬂ:‘kQ%%*s%%:*:&;%%*?%*****:E**:‘:'3:"3%:ﬁf#*ﬁ*%##%k***fiﬁ%%#ﬁ:***##*3&#

The student can use the operations of addition,
multiplication, subtraction and division in

) everyday problems involving money, time, .
quantity, weight, area, volume, distance, spead

COMPETENCY STATEMENT: .
-and temperature. . o
Jok ARk ko ko ok ek ok e kR ke ke ek Rk ek k

RELATED TRADITIOMAL CURRICULUM PROGRAMS:
Biologica’ and physical science
%
Business education - . (
Home ccononics
Industrial educdtion

Hathematics

RELATED OREGON COMPETENCY AREAS:

Compute
EXAMPLES OF LIFE RGLEERELATED PERFORMANCE:
3 ’Prapare a shopper’s catalogue order form

EA o Aﬁd a list of gro %y prices while shopping within .
a budget : ’

Determine equivalent times in different time zones

'

51



CéMEETENCY IDENTIFICATION NUMBER: 202 .
o COMPETENCY TOPIC AREA: Computation :
" COMPETENCY SHORT FOR!:{ Use ratios, proportions and
' : - percents o

) **ﬂ:*i***':E****'a‘ea%ak**‘k‘kéHr%fk’**#%**.ﬂc'}c***'}:*:?\’*:kai:*k#;’c*S:fk:k}‘H‘tk****#********ﬂféﬁ#%f%#*

COMPETENCY STATEMENT: The student can use ratios, proportions
and percents to increase, decrease and
relate measures of distarce, cost, time,
quantity, weight, speed, arca, volume and
temperature. ’ : _ .

-

ﬁ*****k*********é***#********#*gﬁf**#%*%*****k#*#***f**#***ﬁ********%#%&ﬁ
RELATED TﬁAﬁITIQNAL CURRICULUH PROGRAMS:
Biological and physical science
Business education . _ ) R : - .
Home economics
Industrial EdUCSEiGﬂ?
Mathematics

. 5ocial science-

A2

RELATED OREGON COMPETENCY ARFA

1

[md
o

Compute

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

in a recipe

L]
[l

Halve or double the ingredient

Mix ingredients in fuels and art and building
- materials e ' '
Determine carpeting cost of a room from dimensions
and per unit cost figures

T

. . _
Modify the family budget, accounting for. a pay raise
‘and an increase in the cost of living index ‘

- - - ¥

58

(W]
Tt

O
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LDHPETENCY IDENTIFICATIDN NUMBER: .203 - .
COMPETENCY TOPIC AREA: Computation
COMPETENCY SHDRT.FQRH: Use formulas

CDHPETENCY STATEHENT:’ The gtudént can use formulas to calcu1ate the
- perimeter, ETEJ and volune of comnmon %pﬂtés,
DthCE% and’ containers.

v
H
3

- ***3"."**i".&".&‘#**33{*%*#'***'}é*****‘fé*7**###**3&***#***&%********ﬁ#**#*****%‘é##******#

RELATED TRADITIONAL CURRICULUM PROGRAMS:

= .. Biological and physical science
Business education T ‘
2 ‘ - N f

Home-: economics

. 'IﬁdQétriél educatibn )
Mathematics
RELATED OPEGON COMPETENCY AREAS:
Cqmput§~'
Use basic scientific and'tgchnclagicai processes ?
EAAMPLFS OF LIFE ROLE-RFELATED PEHFDRHANCE.
Purchase the proper amgqnt of fer;ilizer to

spread on a lawn

Compute the amount of cement required to build
a sidewalk

N -
. “Select a dish of adequate size for 'a recipe
T
\

\[:_'Fl

(W]
(o]

O

Aruitoxt provided by Eic:



.f} COMPETENCY IDFNTIFICATIDN tUHBFR
i i COMPETENCY TOPIC AREA:

CDHPETENQY SHORT

W“R,AUE ‘ )

FDRM;

204
Computatioen
Estimate soivrions

= ******%***k*h******#‘.****}Lﬁ*i&*****ﬁ*****ﬁ}*ﬁ*ﬁ*ﬁ*?’C*'}fh*****************kk*** '

' CDHPETENCY STATEHENT : Thﬂ student can Qstimate-the solutions
- 3 to problems involving the application of -
. ’ : computational skills.
. y *****ﬁ***ﬁ*g***ﬁ****ﬁ%***xﬁfiﬁﬁiﬁ**ﬁﬁﬁﬁﬁxﬁﬁﬁﬁkﬁ*a*é***#*#%*##*é**#*%ﬁﬁ***
’ - . ’ i,:.
R,LATLD TRADITIDNAL CURRICULUM PROGRAMS : Co /’
‘ Blcl@glcal ‘and physical science »/}t
} .’ _Budiness education ; o
! Home econonmics '
:‘\‘ ) ' .
! : Industrial education
- . i
Mathematics o . .' "
Social science -
dRFLATED OREGOR LDHPEIfNCY ARTAS:
' Cqmpute .
EXAUPLES .OF LIFE ROLE-RELATED PERFCRIANCE:
Estimate the dmount of gasoline needed to travel from
" one city to another ‘ ‘ : 4
Estimate the total cost of an appliance purchased
s on a tim@ payment plan- ' »
. ';{ I
5 = - 57 i
, 4 i D
o s

ERIC
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COMPETLCNCY 1DENTIF ﬁiTIDN HUMBER: 205

COMPETENCY TOPIC AREA: Computa ation . ‘
QDMPEQ;NCY SHORT FORM: Order magnitude of m;ﬁ5Ufca :

*********##**ﬁ#*x****i****k**ﬁ#*****#*#****#x*#*s*#%
- i %S | - : . .
. COMPETENCY STATFMENT: " The student can order numbers which express the

gk ddkkkhRRdkkhkkhkk Ry

magnitude of cnﬁmmnly EﬂCﬁUﬂEEfEd measures.
© that appear in the same and different forms,
¢.¢., whole numbers, dcz;mals, fractions and _

Péfcg@tsi” . - | i

*#********#**%&*****#*****#ﬁ**%#%%%#**#ﬁ***k*ﬁ##***#%kiﬁgﬁﬂ

FEELEEEEEES 1

. . . _ ™
= ’ st 5 . i
RELATELD TRADITIONAL CURRICULUM PROGRAMS:
Bi@i@gic31 and physical- science
B Business education ' ' RN
lome economics
fndustrial Eduaagi@n . ¥
R 7 * ¥
Mathematics
Sgc%al science
RELATED OREGON COMPETENCY, AREAS: '
Lk .- '
Compute
EXAMPLES OF LIFE ROLEERELKTED PERFDRHAHCE:
Determine the order of size QE praducts 1ib;1éd in -
different forms, e.g., 24 0%.; one quart, 1/3 gallan
\ 6L ‘
Q B " 55 o A ’ _

ERIC L Ty |
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COMPETENCY LDENTIFICATION NUMBER:
" COMPETENCY "TOPIC AREA: .
CDHPETENCYJSHOET FOR!H:

206-
Computatian _
Convert measurement units
*#**#i&**#**i***é%ﬁk**i#*##**ﬁ#**%ﬁk*##%*%kk*#%*&*#%***é**#*%#%#%***#ﬁ%*ﬁ
COMPETENCY STATEMENT: The student can convert between the different

’ units of the English and metrie measurement -

systerms in order to express commonly encountered
measures. ‘

****:&**#é‘#**#*?@%}:##ﬁ**#*
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- RELATED TRADITIONAL CURRICULUM PROGRAMS:

Biological and physical science

7 Home economics” o ;
Industrial ‘education
) hazhamatics -
Physi;él education J:J i

Social science o s '
'RELATED OREGON COMPETENCY AREAS:

[

Compute . . ’

Use basic 'scientific and technological pfocesses

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:
Prepare a-food dish from a recipe in each -
system of measurement _
Report a Sahfenheit temperature from a Celsius
thermometer ’

Aruitoxt provided by Eic:



COMPETENCY IDENTIFICATION NUMBER: 207
'~ COMPETENCY TOPIC AREA: .Computation
‘ ’ COMPETENCY SHORT FOR!:. Use measurement devices

t

L
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COMPETENCY STATEMENT: The student can use common measurement
v : devices to measure time, weight, distance,
. Srca}\;élunﬂ, temperature and speed.

R e e e T T N N  F L 1L T

'RELATED TRADTTIONAL CURRICULUM PROGRAMS:

k3

Eiglagicéliand pﬁysical science

Home economics h ' .
Indus;rial education .

ﬁathematiﬂs -

Soeial science

RELATED OREGON COMPETENCY AREAS:

. Compute i i

Use basic scientific and technological processes

EXAMPLES QF LIFE ROLE-RELATED PERFORMANCE:

- "*Read a meat thermometer to determine whether a
’ roast is._cooked to taste -

" "Select a mumber of .pounds of fruit-at a grocery
store by utilizing a balance scale . -

- Use a.tachometer to- determine engine revolution

-

O
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Aruitoxt provided by Eic:



COMPETENCY IDENTIFICATION NUMBER: 208 : ’ L ,

' COMPETENCY TOPIC ARFA: Computation ' : .
COMPETENCY SHORT FORM: TInterpret charts and graphs

f ****#i*#ﬁ*#*%%*****ﬁk***%*i**ﬁ***%****i*ﬁ***#*ﬁ*%*#****k*#ﬁ****#*ﬁ*ﬁ#*#%#
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COMPETENCY STATEMENT: The student can interpret charts, maps, tables =~
and graphs. A L .

.:ﬁfﬁi*#%******#**%ﬁ****ﬁi#k#**ﬁ#********#*****ﬁ*i%###é%#i*é*k*#***éi%*#f*%%
RELATED “TRADITIONAL CURRICULUM PROGRAMS:. - . c
Biological and physical science
:Language:afﬁs
Mathematics

{ -Social science

RELATED OREGON COMPETENCY AREAS:

Read, write, speak, listen ) -
x ' ' :
Compute

Use basic scientific and technological processes

Be an informed consumer of goods and services

i : :

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: ,

Use a cost of living graph to dEtEtmiﬂE:EhEApéfCént
inecrease over the past- five years

. Determine the best product to purchase by
* ) comparison of facts as stated in a table . . o -

Determine distances between cities using a mileage
chart

O
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Aruitoxt provided by Eic:
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' CDHPETENCY IDENTIFICATION NUMBER: 301 . s
COMPETENCY TDPIC AREA: Technology . . :
COMPETENCY SHORT FOX{: Use a Qalculatof

. ) **;;:;;;::;; %>*&*}*ﬁ***ﬁ#ifﬁi***#****%***ﬁx****kk***********%#*ﬁ*******#
;,';--'”"'f:cquETSr\Jg:Y STATEMENT "The student“can Jse a calculator c‘g perfnt;ﬁ
- . . basic arithmetice camputgtlcns r;qulred in
» : 1 ev;ryday life. :
##*%*****iﬂkiﬁk*#*******#*#ﬁ#*#*%*###*#*k*w####*****##**##ﬁ***k*k#*#*###*
N RELATED TR,ADIIIO\;lAL CURRICULUM PRD(;RAI«fs: ae "
i Biological and pbysicél sziancg. )
Business educatian | ’
Hachemé;ics L - S " -
Séciai Sciénéa : )
RELATED OREGON COMPETENCY AREAS:
'Compute‘ o - B . .
T Use b351c ;CIEﬁtlflc and téEhnDnglcal progesses
f EXAMPLES OF LIFE ROLE~ RFLATED PERFDRAANCT‘ |
VBalance a chaéking gcc@uﬁtfby computing depasité
) gﬁd expenditures
Keep a 'running total of costs while shopping in
a grocory store - v '

L

O
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Aruitoxt provided by Eic:
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COMPETENCY “IDENT LFICAT ION NUMBER: 302
COMPLTENCY TOPIC AREA: Technology
. COMPETENCY SHORT FORM: . Use simple machines

*i’**’:‘:i;‘si**i**%******‘***ﬁ****#*#*‘k*%:'k}h’ﬂlr:k*‘k'.k,"ka!:‘k:!s"k}!r##**%’t*%#k%*##*ﬂ:#*#a&*#a‘f#;’e

COMPETENCY STATEMENT: The student can apply the principles of: the
six simple machines (pulley, wheel, inclined

- plane, screw, lever and wedge) to perform
commonly encountered tasks.

RELATED TRADITIOHAL'CUREICULU; PROGRAMS:
Biological and éﬁysical science
Hcﬂe éénncmizs
Industrial oducation

Physical education:-

i - £

" RELATED ORECO!N COMPETENCY AREAS: o )
Use basic-scientific and technal@gica}\prgcesses
EXAMPLES OF LIFE ROLE-RELATED PERFORIMANCE: :
i . - i i , . }'
: o Split winter wood
Raise a heavy ébjEép with block and taekle

I

Yy
S

O

Aruitoxt provided by Eic:
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COMPETENLY IDTNTIFICATION HUMBER: 303
/ CQMPETENCY TOPIC AREA: lichﬁalagv'
! COMPETENCY SHORT FORM: Substitute sources Df energy
Fhkddkkdk ok ke k ok k ko ko ko g A gk gk kR e ko R R R Rk ko ke ke a Rk
COMPETENCY STATEMENT: * The student can substitute renewable for
! ] : non-renewable sources of energy "
**********k**#********#*s**ﬁ*********ﬁ******#********ﬁ**é**#*****#*******
RELATED TRADITIOMAL CURRICULUM PROGRAMS: i
! Biological and physical science .
Saecial science
RELATED OREGON COMPETENCY AREAS:
o3 2
Use basic scientific and technological procésses
" .Be an .informed citizen in interaction with the
environment
EXAHPLE% OF LIFE ROLE!RELATED PERFORHANCE
Establlsh a home system’ Df callectlan, storing
and returﬁlng recyclable items o
. - Walk or ride a-bieycle to work
= L Fl
"1( -
3 ,I . 1
! ?\
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Aruitoxt provided by Eic:



COMPETENCY TOPIC AREA: Technology

COMPETENCY SHORT FORM: Reduce encrgy use

‘COMPETENCY STATEMENT: The student can evaluate indiViéual actions
‘ that will help reduce the use of energy and
- COnserve resources. i

R AR A AR R A AR R AR R AR R AR R AR AR A AR KA AR R AR R AR AR AR A AR A AR AR iR h Rk ik

RELATED TRADITIONAL CURR%CULUH PROGRAMS:
Biological and physical science
 HDmé$EQGnGmiCS |

vIﬁdustfialeeduéatiQn

/ Social science : -

RELATED OREGON COMPETENCY AREAS:
‘Use basic scientific and technological processes

Be an informed citizer in interaction with the
envirenment :

o
= 3

" EXANPLES OF LIFE ROLT~RELATED PERFORMANCE:

During a water ‘shortage season, display personal
water-saving habits o -
Take steps to reduce the energy needed to heat

a home adequately : )

RUER
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Aruitoxt provided by Eic:
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Technology
Reduce EﬁVif@ﬂﬁéﬂtal pollution

'COMPETENCY IDENTIFICATION @ ‘(BER:
COMPETENCY TOPIC AREA:
COMPETENCY SHORT FDRH:

The student can evaluate individual actions that
will reduce environmental pollution. .

COMPETENCY STATEMENT:
e L L T T g e T L T Ll Lt st

TRADITIONAL CURRICULUM PROGRAMS

RELATED
Biological and physical science

5848

Use basic s
Be.an informed citizen in interaction with thé environment

=T

ELATED PERFORMANCE:

EXAMPLES OF LIFE ROLE-RE
Select methods to Ellmlﬁat T ering
- Identlfy careful way G Lo mp and leave nature as
1t was found _ e,
7 ) ;j
{ /
- .,"' “
. | .
, W
¢ i)
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COM“ETENCY IDENTIFICATION NUMBER: 306
COMPETENCY TOPIC AREA: Technology
COMPETENCY SHORT FORM: Operate an automobile

COMPETENCY STATEMENT: The student can operate an automobile in a
' ' safe and efficient manner. » : -

Jokok Rk Rk AR AR Rk Kk ok KRR Rk ek ok koo ok Rk R R R Rk
= - = )_" N
¥

RELATED TRADITIONAL CURRICULUM PROGRAMS:

This conipetency is not eésily referenaeigtg‘any
traditional curriculum program area. .-
EXLATED DREGON COMPETENCY AREAS: -/
i B an informed zigizéﬁ on the streets and higﬁways

FOMIPLES OF LIFE g@EE;RELA:En PERFCAUMANCE :

Drive in heavy traffic in an alert and defensive
~manner : .

Pass a written or performance state drivers’ exam

66
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Aruitoxt provided by Eic:

>COHPETENCY IDFHTIFICAIIOV NUMBER : . 307

COMPETENCY TOPIC AREA: Technology
- COMPETENCY SHORT FORM: Interpret traffic control
‘ devices :

COMPETENCY STATEMENT: The student can interpret different types -
’ of traffic control signs and signals.

**************%*i;&***ﬂ:***i*%**:‘n‘:*###*##s%*;%';%7*;&*‘.3:;!:':Ek*******#*******k***ﬁ***

- RELATED TRADITIONAL CURRICULUM PROGRAMS:
. This competency is not easily referenced to any
/" traditional curriculum program area.
RELATED OREGOHN COHPETENCY AREA:
Be v informed citizen on the streets and highways
EXAMPLES IF LIFE ROLEWR LATED PhREDRMANCE
Uhile dflVlng, anticipate the next highway
. condition by ﬁbservlng the s;gns
Drive according to contrml 51gnals in heavy.
city traffic

I“‘! J

67
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COMPETENCY. IDENTIFICATION NUMBER: 401
COMPETENCY TOPIC AREA: Health
COMPETENCY SHORT FORM: "Plan balanced meals

‘;E*'Iq*#*%*i**ﬁ**#é**#*#****#*##‘é%***%#*:ﬁ‘kﬁ***##;&ﬂ:*:E;;e**i#*************#**%##

,COMPETENCY STATEMENT: The student can’plan nutritional, balanced
o S meals. e T :

il

i*

Hk kKK KA

- 'RELATED TRADITIONAL CURRICULUM PROGRAMS:

Health education

RELATED OREGOM COMPETENCY ARLAS:

Develop and maintgiﬁ'a‘healtﬁy mind and body

EXAMPLES OF LIFE ROLE~RELATED PERFORMANCE:

Using the four basic food groups, prepare a weekly
menu for a family of four '

Plan a balanced meal for someone on a special diet

=

71
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' COMPETENCY IDENTIFICATION NUMBER: 402
v COMPETENCY TOPIC, AREA; Health _
COMPETENCY SHORT FORM: Identify drug abuse effects
: **&******i*****#*é***’%*i#i**&*%%*%ié*#********ﬁ***#*ﬁi#ﬁ#*i*%**?******%ﬁ :

7 COMPETENCY STATEMENT: The student can 1dent1fy the effects of drug
' abuse.

”*”““5‘”%ﬁé%*é******%**ﬁ*é**#*f*k***é**#**é#ﬁ*é*********%3***k*#**%%*********ﬁ**
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Health education

RELATED OREGON COMPETENCY AREAS:

Develop and maintain a hecaithy mind- and ‘body s

e
&
i

//\EXAMPLES’ OF LIFE ROLE-RELATED- PERFORMANCE:

Use a prescribed or over-the-counter dfug for its,
intended use

Ldentify the rélatlaﬂghlps between alcah@l/drug
usage and daily activities such as working and

driving -




COMPETENCY IDENTIFICATION NUMBER: 403
g COMPETENCY TOPIC AREA: Health S
'COMPETENCY SHORT FORM: Develop:exercise program

- C ) .
KRAKAKARARKKKARARARARRKRARAKRKARAKARR AR KRR R AR AR AR AR AR Ah KA Rhhhxdhdihrkik .
GDMPETEN§Y=STATEHENI; The student can develop and perform a personal
regular exercise program that will promote an
appropriate level of physical fitness.

4

.**************Eﬁ*****?\‘********‘i***i**#*************‘k**#******;***********

RELATED TRADITIONAL CURRICULUM PROGRAMS: |

!Healgh education’ _ Y
Physical, education o oo . ——%J

~  RELATED, OREGON COHPETENCIES AREAS:

o

a

~ Develop and maintaiﬁ a healthy mind and body
'EXAMPLES OF” LIFE ROLE-RELATED PERFORMANCE:

" Select physical-dctivities that fit with the ' -
individual’s life style and -daily schedule
while conditioning parts of- the body not
exercised in other activities

o

Establish a regular routine of daily exercise '

73 o _ ) ;




’CQMPETENCY IDENTIFICATION HUMBER: :484 ‘ .
COMPETENCY TOPIC AREA: ‘Health . -
COMPLTENCY SHORT FORM: Develnp recreatianal program

******#*#*#**ﬁ#%****k***#*****:&#**';%?k35:'*%***k:&%i}%#*}%*ﬁi#%%*%k*%*#******é***ﬁ%%

COMPETENCY STATEMENT: The student can develop a pEfsanal prcﬁram of
participation in regreatlaﬁal and leisire time
. activities.

kkkkokk kR kkk Rk ko kg k kR kAR AR AR R AR ARk ek de kR Rk Sk ke
RELATED;TRADIIIONAL CURRICULUM EROGRAHS:
Hezlth Eduaaﬁféﬁ

Physical education

RELATED OREGON COMPETENCY AREAS: . i

Develop and maintain a healthy mind and body

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Participate in local recreation programs. -
organized by various community and private s
agencies, such as tennis, golf, softball, :
_baskettall, crafts and cards

. 1Y 2
Develcp an interest and 1ﬂVD1VEﬂEﬁt in a
séagonal activity such as hunting, skiing
or sailing
% .
el
. =1
{
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COﬁPEZENCY IDENTIFICATION NULMBER: 405 ,
~ COMPETENCY TOPIC AREA: ‘Health _ . : .
COMPETENCY SHORT FORM: Detect common illnesses

‘ i***#*i***k%*t*******#***#****#*#**ﬁ*#ﬁ**ﬁi*****%***ﬁ**********#é****%***#
COMPETENCY STATEMENT: The student can recognize obvious signs.
of illness.

*k**************#**#**ﬁ#********ﬁé***k***#****é****i%****ﬁ%***************
. P

RELATED TRADITIONAL CURRICULUM PROGRAMS:

Health education

Physical education

. RELATED OREGON COMPETENCY AREAS:

Develop and maintdin a healthy mind and body

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

‘Take a person’s temperature to determine the =
presence or absence of infection : S

_Locate and feel another”s pulse to determine
the presence or absence of stress - s

e
FT,
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COMPETENCY IDENTIFICATION NUMBER: = 40&
~° COMPETENCY TOPIC AREA: Health
COMPETENCY SHORT FORM: Treat common illnesses

***ﬁ***%****%********ﬁ*ii*********ﬁ*****;***i*i%%%*éi*#***%****f**%i*?*%
COMPETENCY STATEHEQis'fThé student can eﬁﬁlcy éépr@ptiate treatment

' ) procedures for common illnesses and ailmggﬁsg
ﬁé****#***;*%******#gﬁ*%*t****#**iiﬁ******s*************&**f****éfk*****-'
RELATED.TR%DITIDNAL‘CURRICULUH PROGRAMS::

Health edudation

Physical education

- RELATED OREGON COMPETENCY AREAS:

Develop and maintain a healthy mind and body

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: T
Properly use over-the-counter drugs -

Know appropriate eating procedures when tneating
a common illness ’ :

Know procedures for a&miﬂisgeting cardio-pulmonary
resuscitation ’ ’

E

7.
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_COMPETENCY IDENTIFICATION NUMBER: 407 _ ;

' " COMPETENCY TOPIC AREA: Health ~ o _ ‘ :

COMPETENCY SHORT *‘FORM: Locate medical facilities )
o - _ f )

- ***i%*i*é*i**?@****#***#*tk%*i*******%***&****é***#**ii?fﬁ***%%%*##**i*#

=

COMPETENCY ﬁé;TEMENT: The student ean Jniotel variov 'ri v of medical
: : /ﬁ . facilitjes and health” servie: » @4t are available .

g in the communrity.
- - F

- T ! =% o ! B . .
%Sﬁ%*****%****#*%********#*ﬁ****

******#%**ik#**ﬁ**ﬁﬁ%*ﬁ****%*iﬁ********é

RELATED TRADITIONAL CURRICULUN PROGRAMS:
Healtﬁ education
.

'RELATED OREGON COMPETENCY AREAS:

Develop and maintain a healthy mind and body.

. EXAMPLES OF LIFE RQLEfRELATED PERFORMANCE:

Determipe the shortest route from home to the - o
hospital and the doctor’s office -
Know the telephone numbers for emergency medical

services - ' : -

~ bﬁ:_ et
<
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COMPETENCY IBENTIFICATION NUMBER: * 408

COMPETENCY TOPIC AREA: Health _
COMPETENCY SHORT FORM: Apply first aid

. RERARARRARARRARA AR kA RkhhkRhkhhhhdddkhhhhhkddhh b dhrthdhhhnrihhhathhhhdihid

COMPETENCY STATEMENT: The student can apply basigxfirst

C aid techniques.
Kk dek ok Aok ks kR kA R KR AR ARRAAR AR AR RAAARRARRAARRRARREAA AR AR
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Health education

/Physical education

RELATED OREGON COMPETENCY AREAS:

Develop and maimtain a healthy mind and body

" EXAMPLES OF LIFE ROLE-RELATED PERFORMANGE:

Use simple bandages, compresses and pressure
to stop-bleeding; use appropriate techniques
- to restore breathing

Treat for shock

1
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. COMPETENCY IDENTIFICATION NUMBER: 409, )
., " COMPETENCY TOPIC AREA: Healch ‘

o COMPETENCY SQDPT FbRH' Emplayt afety measures "

?2%%*******3‘:*******#****ﬁﬂe*ﬁ***:r:i*é***i*%ﬁ*:E*%E******i***ﬁé***i#*i**é*:Ein;:E ‘- )

EQQQMPETENCY STATEQ;&T: ‘The student can empléy basic safety meaé fEE"
.%*é***%**ﬁé#****&***é?*#*%*$§ﬁ*ﬁ#ﬁ#*i*ﬁ*é*#***k*ﬁ%**Q;*Q********#*iﬁﬁﬁ#* .
. RELATED TRADI%IQNAL CURRICUFUM§ERd§R§MS: : L I\

ﬁealiﬁ éducaticn" | | 4 |

.. Home economics

L

Industrial education
£ .

- Physical education - S .
- cal : , - L it
i | | L. B
RELATED OREGON COMPETENCY -AREAS: ‘ ] -
:i N ' ! . . - !! , -.l
Develop and maintain.a healthy mind and body

| EXAMPLES QE;LiFE ROLE-RELATED %ERFDRHANCE; Lo T,

. . FEtPEmlﬂE an ascapé ruute and. safety plan to
use in the’ case of fire .
Provide safe stéfagg for first aid supplies
and harmful products in the home.
a . s L o
Avoid overloading electrical c¢circuits . :
° . -

82\
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CONPETENCY IDENTLFICATION NUMBER: 410
COMPETENCY TOPIC AREA: llealth '
" COMPETENCY SHORT FORM: Recopnize potential hazards

D R R AR AEA KRR A AR AAEARAKE TR A AR AR AR AL AR AR A d R d b Ao timhAhe ik okt folhih %

COMPETENCY STATEMEMNT: The student can detect poﬁeﬁﬁial hazards ro
the safety of people.

Fode kot ek ok ko A Rk ok R e e ok Ak R bk R e AR AR ke o s ot kA ke ok
RELATED TRADITLONAL CURRLLULUM PROGRAMS:

Hearth education

Physical education

REIATED OREGON COMPLTENCY ARFAS:

Develop apd maintain a healthy wind and body

EXAMPLES OF LiFE ROLE=-RELATED PERFOE&AECE:

Qanduct“aﬂsaféty checle of a home and property
Recognize household chemicals and medicines that
should be out of the reach of children :

'

Q B

ERIC | *

Aruitoxt provided by Eic:



COMPLTENCY IDENT1FICATION NUMBER: 411
COMPETENCY TOPLC AREA: .Health
COMPETENCY SHORT FORM: Obtain emergency assistance
. ': . . 5
*k#ik*%*ﬁ#**#****k**#**k*%**ﬁ%##i%iﬁ***#i#*****ii**%k*ﬁ**k**ki#%%i**ﬁ%%*

i

COMPETENCY STATIMENT: The student can obtain appropriate assistance
in emergencies.

****#*ik*%iﬁikkﬁ*#*%#*ﬂ#%iﬁﬁ#*%*#k##***ﬁk***#*ik**#*k**#%ﬁti*#*#*ik*k**#
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Health education
RELATED ﬂRFGDN COMPETENCY. APFAa.

evelcp and malﬁtgln a healthy mind and bady
EEAHELEE OF LIFE ROLE -RELATEI» PERFORMANCE:

Fn@w the l@:aﬁi@n @E aﬂd procedures for using

the telephone ta’@btaln emergency services in

‘the home and af_yafk

Select and contacét the appropriate agency, to

resolve a specific emergency -

Qo
N
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Aruitoxt provided by Eic:



CQHPETE@C?iIﬂEN?[FICATLDN NUMBER: 4}2
: COMPETENCY TOPIC AREA: Hedlth
) COMPETENCY SHORT FORM: Locate cormmunity resources

**#%i*éw%ik*#kﬁ#*%ﬁ**%#**%&&*ﬁ**#*#**k%%**ﬁ#&ékﬁ*#%#*ﬁ#*k*éﬁ*#%é#*%ﬁ*#%ﬁ
éCﬁPETENCY STATEMENT:, fﬁe student can locate community resources f@z
' the resolution of personal and family needs.
kvkdkkkk? *k*#****ﬁ**%***#*%#**ﬁk*ﬁ#%#%%#%ﬁ#*#*ié#ﬁ#%*#;%*%#%#*%#k#k%ﬁ
RELATED TkanLTIONAL CURRICULUM PROGRAMS:

Health education

Social science

RELATED OREGON COMPETLNCY AREAS:

7D2v21ﬁ5 and mzintaln a healthy mind and body

EXAMPLES OF LIFE ROLE-RELATFD PERFORMANCE:
Select from a list of community agencies those
which' offer aid in a particular problem area

Recognize a parent/child home conflict and
choose a resource to lead toward conflict

Identify educational alternatives

U

ERIC

Aruitoxt provided by Eic:



CDHPETENCY IDERT IFICATION MNUMEER: 413
COMPETFNCY TOPIC -AREA: Health
o

KdkRRRA AR AR AR R AR AR R AR A SRR RS A AR AR AR R AR ANA R AR LR A TR RLA AN AR

The stadent can utilize techniques to cope

COMPETENCY STATEMENT:
with porsonal confli bt and stress.

Tdekdkok Ak Ak kR ko Ak kR R AR A ek Aok Ak Rk R kR R AR AR R Ak ek Ak kA
RELATED TRARLTTIONAL CURRTCULHM CROGRAIS:

Health ecducation

Home cconomics

Social Science
RELATED OREGON COMPETEMNCY ARFAS:
Develop and maintain a healtny mind and body
EXANMPLES OF LIFE ROLE-RELATED PER/ORMANCE:
Select appropriate alrternatives for co'vg wiun
changes in roles
ldontify relaxation techniques
= [ ]
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

COHMPETENCY IDENTIFICATION NUMBER: 414
- COMPETENCY TOPIC AREA: Haalth
COMPETENCY sSHORT FORM: Maintain-dental nealth
A A A A A S S A S B O L T T T T DRI PP R A R T T P T
COMPETENCY STATOHENT:  The student can maintain dental health.
Rk Rk R e AR R A A A R A AR AR KA KA SR A AN AR AR RARR AR RN R AR ARk Ay

RELATED TRADITIGNAL CURBRICULWM PROGRAIS:

Health education

RELATEDL OREGON COMPRTENCY AUFAS:

Develop and me ' ain a healthy mind and

EXANPLES OF LIFE ROLE-i LATEL PERFORMANCE:
ctice a daily pregram of dentel care _
Schedule bEfiadic examinations with the dentist "
Select proper foods o

84



COMPETENCY IBDENHTIFLCATIGH HUMBER: 4lS
* COMPETENCY TOPLC AREA: Health
COMPETENCY SHORT FORM: Interpret drug labels

e R Rt e et P FE T P E LT P AT

COMPETENCY STATEUENT:  The student can interpret drug prescriptions,
warnings and labels.

ke deok okt ek sk e A e o ok de s o o o S ke ek o e e o ok S ek ot o e g e Sk e ok de v ok e o o ok o e
RELATED TRADITIONAL CURRICULUM "PROGRANS:
Health education

Home cconomics

RELATLD OREGON COMPETENCY AREAS;' ' | o
DéveLap and maintain a healthy mind and body k
Be an inforwed consumer of goods wnd scrvices .
EXAMPLES OF LIFE ROLY -RELATED PERFORMANGE :
Schedule the use of a drug as prescribed according .
to time,and dosage

Discard unused prescribed medicine at the end of

- treatment
84
e e
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COMPETENCY IDENTIFICATION HUMBERY 416
] COMPETENCY TOPIC AREA: Hanlth : :

) < COMPETENCY SHORT FORil: Interpret- danzer symbols
'#**k*gﬁﬁﬁﬁg#%kﬁwgkﬁ#*#ﬁgkiék***géiék**%#k*%ﬁ#ﬁ%g#ﬁﬁﬁﬁ%ﬁg%*%%gﬁﬁﬁﬁkﬁg*ﬁﬁé
CCOMPETENCY STATEMENT: The student can interpret warning and danger

- : signs and svmbols. : '
B TP e R P T R R P T P T T T T TP S P e T P L T T SR T e
RELATED TRADITIOHAL CUREICULUM PROGRAMS:

Health education

Home cconomics

Industrial education ¢
RELATED OREGO!N- COMPETENCY AREAS:

Develop and maintaip a healthy mind and body - '
LXANPLES OF LIFE ROLE=RELATED PERFOIRMAHCE:

chpand appropriately to safety signs on an industrial

site

Recoenize identilication symbols that people wedr

when allerpic or diabetic

i '

o )
—

O
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Aruitoxt provided by Eic:
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NCY IDEN I[ICATLDN W ER: 5010

COMPETEN
) COMBETENCY TOPIC AREA: Citizenship
COMPRETENCY SHHR? FORM Interpret resource guides
gﬁkﬁﬁﬁfﬁﬁkﬁakﬁ#ﬁ:g%%kﬁﬁ#%kk$§ﬁﬁ*é#ﬁﬁ*%ﬁ#kk#*##ﬁf*%*§ﬁ*#k**ﬁé&*%kﬁﬁ*gééﬂﬁ
CoHPECEACY STATEMENT:  The student can. interpret Cﬂﬁmuﬂit§
resource directories, guides and listings. '

whkE kAR AR N A ANVAERARANAAS ﬁnhakgkkk*kﬁ#*#kxx*éknﬁ%n#xwxxsx#kksﬂﬂx#nxkﬁ*i

RELATED TRADITIOMAL CURRICULUM PRGRAMS:

Languagc arts

Social science

RELATED OREGON COMPETENCY AREAS:

Re an informed citizen in the community, state
and nation

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:
Koview a community directory and select An agency
to assist with the formation of a recre ational

team or activity

Salect those agencies which offer assistance to
senior citizens

8y
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Aruitoxt provided by Eic:

2

COUPETENCY IDENT-LFTICATION NUMBER: 502

N COMPETENCY TOPIC AR[CA: Citizenship s
S COMPETENCY SHORT FORM: lLocate government services

2

'=#***%**%**&*#*#*#i*#*ﬁ#é%%#%#%ﬁﬁﬁﬁ%%ﬁ*#*####ﬁﬁﬁ#ﬁ%k*kkik*#%%%##&ﬁ#%ﬁ%%kﬁ

COMPETENCY STATEMENT: The student can locate appropriate governmental

T agencies and services to contack-for assistance
h basic problems or concerns, c¢.g., police,
e; legal aid and regulatory agencies. =

etk e ks ok ek ek ok kA e e o Rk R S Tk 6o e T o ek e e e o
REVATED TRADITIONAL CURRICULUM PROGRAMS:

Health education
55 T

Social service

i

RELATED ORECON COMPETENCY AREAS: . o,

and natiogn
FXAMPLES OF LIFE ROLE-PELATED PERFORMANCE:

Secure assistance for completing a federal or state
tax form

" Dial directly to the local lav enforcement agencies
and fire department '

¢
,
) .
X
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COMPETENCY LOENTHF [CATTOR LUMBER:
CCOMPETENCY TOPIC ARFA:
COMPETENCY SHORT FORI:

COMPETERLY STATEMENT:

Ffe ke ki ke Ad Rk

BELATED ORECOU COMPETENCY ARFAS:

YL
Plife

o

svsLen.

T T I T T I I L R

FehekkRERE

F

KRR RRARRAC R KA AR LR DRI ARG AR AANERE
: [} B )

student can recognize chvious violations of

asic individual rights within the American lepal

R R R ARNARRERANR

srate

B oan itonformed citizen in the community,
and nation ' ; ;

<,

s Ed s

EXAMPLES OF L1FE ROLE-RELATED PERFORIMANC
.r a denial of service is 5 vialation

Q

S 4

Det
f

proéecss

3
B
;
/ -
;
;
!
i
i
! .
i
- i

‘mine whether
of rights or the withholding of a privilege

Derermine whether -a conviction is legitim
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COMPETENCY IDENTIFTCATION NUMBER: 504 -
COMPETENCY TOPIC AREA: Citvizenshirp
COMPETENCY SHORT FORIM: CLmploy voring procedures
_%gﬁé*ﬁ§§t&*%s&*ﬁ%gﬁfﬁ%ﬁ%%ﬁ*#éfﬁ%kﬁﬁg#kﬁiﬁ&gﬁﬁaﬁ*f?*ﬁ*éﬁ*ﬁ%*ékk%**#&ﬁ§*#i
COMPETENCY STATEMENT: The student can emplov apnropriate pracaduréé for
refgiscering and voting.

T
=

*éﬁﬁﬁ**#&#*###iiﬁ%#**&iﬁki#ﬁEiﬁ#%##&ﬂﬁ%ﬁkk#kﬁi*ﬁ&ﬁkk*%ék*kéﬁ#k%ﬁﬁ*#ﬁé#%#
RELATED TEADID il JVRRICULUN PROGRAMS:
Speial scicnen B
.
QELATED OREGON COMPETENCY ARFEAS:
Be an informed citizen in.the community, state
and natinn : :
. , b
EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: . . .
Identify from media sources the location of the
appropriate precinct in which to vote -
Correctly use a punch card voting systenm
“ Know how to re-register to vote after an
address change _ .
7
N
i
. ~—_
’ -

O .

Aruitoxt provided by Eic:



COMPETENCY LDENTIFICATLON NUMBER: 5057
COMPETENCY TOPIC AREA: Citizenship . ’
COMPETENCY SHORT FORM: Influcnce government decisions

Ak kAR AR AR A A A A A AR A A A AR R R AN R AR AR R AR kR AR AR AR Rk R E A RA s AR

' COMPETENCY STATEMENT: The student can follow accepted procedures for
influencing the decisions of government,
e.z., letters, lobbying, voting, petitions and
referenda. >
***%k&*%**ﬁ%%i**%i*i#*%#k%iﬁ%ﬁ#%%k##&ﬁ*%%*#ﬁﬁ*ﬁ*#%%*%é#%#**%*##*k*##**%k
RELATED TRADITIONAL CURRICULUM PROGRAMS:
Social science
. RELATED OREGON COMPETENCY AREAS:
Be an informed citizen in the zgmmunity§ state
and nation
.EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: - AV
Write a clear, to the point, and legible 1ettefﬁtm
the editor of a local newspaper )
Ideatifj_thé prséér official to contact about a local
state or federal issue
? Carry a petition and obtain signatures ;
. ] ) 7 _ .
.85
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Aruitoxt provided by Eic:



COMPETENCY IDENTIF ICATTON NUMBER: 506
COMPETENGY TOPIG AREA: Citizenship

COMPETENCY SHORT FORM: Complete government forms o

B A RAE SRR RERRRREAF AR AR A h bk khkkhhbdhn RERRFRETRRERARAS AR AT RLRTARNRANRE

COMPETENCY STATEMENT: The student can cowpicte forms necessarcy for
: obtaining government scrvices and permits.

odrded fe kAR ek e Rk e A Rk Sk R A ke ek e ek X
RELATED TRADITTIONAL CURRICULUM PROCRAMS:

Language arts

. R “Social science -
=l L3

B

RELATED OREGON COMPETENCY AREAS:
Be an.informed citizen in thé comnunity, staté
and nation ,

EXAMPLES OF 'LIFC ROLE-RELATED PERFORMANCE: , -
Cbmplate ah application for a social é;ggtity .
card , ‘ oA -

Detarmine the difference between necessary and.-
voluatary information requested on a government
- b . .

foom

3
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-
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.
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COMPETENCY IDENTIFICATION NUMBER: 507
COMPETENCY TOPIC ARFA: Citizenship
COMPETENCY SHORT FORM: Interpret legal materials

HRARRAERRARRARRRRIRARRRARAASRARRAARANERRRRIRAERRAA AR BRAARAACRAARRAAARRL - —

COMPETENCY STATEMENT: The student can interpret common legal forms,
rulzs and ordinances.

RAKFRANE

o

KRS ARR A AR ATR IR AR AR R AR R AR R A e ek A
RELATED TRADITIONAL CURRICULUNM PROGRAMNS:
Language arts

Social science

£

RELATED ORECON COMPETENCY AREAS:

Be an informed citizen in the community, state
and nation

EXAMPLES OF LIFE ROLE~EELATED PERFORMANCE:

Upon recei

ving a traffic violation form, be able to
determine pr

ocedures and rights as indicated on the
{orm '

State the nature of the commitment when signing
a cortain contract form

97
b
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COMPETENCY IDENTIFICATION NUMBER: 508
COMPETENCY TOPIC AREA: Citizenship

COMPETENCY SHCORT FORM: Interpret permit requirements
**ﬁ**#%#k*ﬁ%#%*&#*%%*#*#%#%*ﬁ*&##%#%**%ﬁﬁﬁﬁ&%*ﬁﬁﬁﬁ#*ﬁk#*%#ﬁ###%*ﬁ**ﬁ%ﬁﬁ#_

COMPETENCY STATEMENT: The student ecan interpret information about
permit requircments,

'**#**k#*ggﬁﬁiﬁﬁgﬁéﬁ%ﬁ%##k&g*k*#*#gkﬁ&*g****éﬁg*k%#&ﬁﬁﬁ%ﬁ%géﬁﬁﬁﬁ*ﬁ**ﬁgkﬁ#
RELATED TRADITIONAL CURRICULI}M PROGRAMS

Language arts

Social science

(9

RELATED OREGON COMPETENCY AREAS:
Be an informed citizen in the community, state
and nation

EXAMPLES OF LIFE ROLE-BELATED PERFORMANCE:

Follow the step-by-step procedures for obtaining
a building permit

List the conditions required to obtain a business
permit ' '
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COMPETENCY IDENTIFICATION HUWMBER: 601
COMPLETENCY TOPILC AREA: C
CCOMPETENCY SHORT FORM: Construct a hudset

F R AR AR AR R AR AR AR A RARR R A AR ARRRRAAT R IR AR R AR AR AR R AR A AR RS Ak kiR

COMPETENCY STATEMENT: The student can construct a budget for families

cg

with different needs and incones.
e e R I L I I I I I I I T I I I T I T T e e
RELATED TRADITIONAL CURRICULUM PROGRAMS:
Businesg cducation
Home ecoﬁgmics

Hathematics

RELATED OREGON COMPETENCY AREAS:

[
e}
Ly}
<
i
e}
]
[£¥]

Be an informed consumer of goods and

EXAZIPLES OF LIFE ROLE-RELATED PERFORMANCE:

Project .earnings and required cxpenditures
over a designated time period

List potential sources of income, 1ﬁclkd1ﬁg
work, 1HVP%LmPﬂE: and insurance

O
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Aruitoxt provided by Eic:



COMPETENCY IDENTIFICATLON NUMBERT - 602 »
COMPETENCY TOPIC AREA: Consumer

COMPETENCY SHORT FORM: Use types of money
R e L T T g L g e A AU R A A A A S AP AT
COMPETENCY STATEMENT: The student can use appropriate types of s
money, e.g., cash, cheek, credit card,
money order, in different purchasing
situations. :
B L T E LT T R T T I A AR AN AR NN O O AR AP A

RELATED TRADITIONAL CURRI&ULUH PROGRAMS:

Business education

3 ' Hathematics

RELATED OREGON COMPETENGY AREAS: ’

o]

Be an informed consumer of goods and service

3

EXAMPLES OF LIFE ROLE-RELATED PLRFORMANCE:

Select the proper type of money to enclose

in a mailed payment

Select the proper ‘type of money to use when traveling
‘Select the type of payment which will supply

needed recaipts for tax purposes

<3
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CONMPETLNCY IDENTIFICATION NUMBLL: (073
LUMPEU;NLY TOPLC AREA:  Consumer
COMPETENCY S5HORT FORM: Keep Financlal records

L]

kéa*ad*ﬁ*ﬁk#ﬁ%kﬁk*xﬁnﬁ**ik*k%kksﬁﬁ:ﬁ T AR fﬁkhﬁ%ﬂn%ﬁ*v%xﬁfﬁnﬂﬁﬁﬁﬂxxx

COMPETENCY STATEMENT:  The student can keen financial records of
Income and expenditures.

5

w*kkikﬁﬁké#kxkk%#ak;ﬁx%kxk#nﬁf%a%xaﬂi;n&xks ERRAAAARA T AN AN AN Ah A h ek ki
RELATED TRADITIONAL CURBICULUM PROGRANS:
Business oducation

Hathematics

RELATED>DREGDN COMPETENCY ARLAS:

Be an informed consumer of eoods and services

&
=]

EXAMPLES OF LIFE ROLE=RELATED TJLPEDI TANCFE:

For tax purposes, keep a record of all income
including wages, interest on savings, dividends
and tips '

Haintain a household record-keeping systenm

102

101



COMPETENCY IDENMTIFICATTON NUMBER: 604
COMPETENCY TOPIC ARFA: Consumar
COMPETENCY SHORT FOR!M: Prepare tax forms

L EL L R T L e e e R P T e T

COMPETENCY STATEMENT: The student can preparc state and federal
income tax forms.

**ﬁkﬁ%%ﬁﬁ%#%ﬁ#ﬁﬂﬁkk#ﬁﬁ##ﬁ##gkﬁﬁ%%*#%ﬁ%**#%###ﬁ*#k%#%#*#*#%ﬁ*ﬁki%#“'
RELATED TRADITIONAL CURRICVLUM PROGRAMSG:

Business cducation

Hathematics

Social science

RELATED OREGON COMPETEMCY AREAS:

Be an informed citizen in the community, state
and nation

Be an informed consuper of goods and services

EXAMPLES OF LIFE ROLF=RELATED PERFORMANCE:
Select the proper form to complete by reviewing
the advantages of short and long forms

Read tax schedul

]

5
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COMPETENCY INDENTIFICATION HNUMBER: 605
COMPETENCY TOPIC ARFA:

Consuner
COMPETENCY SHORT FORil:

Haintain bank accounts

R R A R R A R A R R A R T R N R L R A A A N A A A A AR AR A kS

COMPETENCY STATEHMENT: The student can maintain checking and savings
accounts. )

1

£

RgLATED TRADITIONAL CURRICULUM PROCGRAMS:
Business education
Home economics

Hathematics

RE%ATED OHECQN'CDHPETENCYQAREAS:

!
i Be an informed corsumer of poods and services
EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:
- .
| Balance a check ag account’s deposits and
i expenditures ‘
] Select the savings account which will produce

the hest interesgt return for the savings
time peried deésired

[

ERIC

Aruitoxt provided by Eic:
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COMPETENCY IDENTIFICATION HNUMBER: 606
COMPETENCY TOPLC AREA:  Consuner
COMPETENCY SHORT FORM: Sclect inaurance

""" R A A A R e AR A A A R A bk
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COMPETENCY STATEMENT: The student can select insurance that siatisfies
typical financial and legal requirements.

R e T T L L L L L L L LT A anrar SRt A AP
RELATED TRADITIONAL CURRICULUM PROGRANS:

Business edurcation

RELATED OREGON COMPETENCY AREAS:

Be an informed citizen in the community, state
and nation 2

Be an informed citizen on the strects and highways

Be an informed consumer of goods and services

EXAMPLES OF LIFE ROLE-RELATED PERFORHANCE:

Purchase liability insurance for personal
protection on vehicles, buildings and other
property

List risks around the home and purchase the
' ) insurance which best protects against loss

ERIC

Aruitoxt provided by Eic:
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COMPETENCY IDENTLFLCATLON NUMBEL: 607
COMPETENCY TOPIC ARFA: Consumer
CONPETEMCY SHORT FORIl: Complete insurance forms

e

I L L e T T LT T T BT E ST R e e R A

COMPETENCY STATEMENT: The student can complete insurance
application and claim forms,

R R R R R R A R R R A R e A A A A A A R A R U A R A A R A A A ko

Business aducation

RELATED ORECON COMPLTENCY AREAS:

Be an informed consumer of poods and scrvices

i

EXANPLES OF LIFE ROLE-RELATED PERFOIIIANCE:

Prepare an application for a life insurance
policy

When a property loss occurs, prepare and present
a claim



COMPETENCY LDENTLFICATION NUMBER: 608
COMPETENCY TOPIC AREA: Consumer
COMPETENCY, SHORT FORM: Determine financial

responsibilicies )
%ﬁ%%***%#*##%k*#*%#ﬁ#*%*#ké%ﬁ#%**kﬁk*kkﬁ&ﬁﬁk##*#ﬁk#*%ﬁ#ﬁ#ﬁ#ﬁ#%%ﬁ#ﬁkﬁ#*ik
COMPETENCY STATEMENT: The student can deternmine the total cost

and monthly pdyments in common purchase

and rental apreements.
%*%#k**ﬁ*ﬁ%kﬁ%%%ﬁ*#ﬁ#*ﬁ%i*ﬁﬁ*#*kii#&*ﬁ#**#ﬁ%%k%#%k#ﬁ%ﬁ*%%&k*%ék#*%ﬁ#%*ﬁ#
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Business education

Home cconomics

Hathematics

!
RELATED OPEGON COMPETENCY AREAS:
Be an informed consumér of éa@ds and services
EXANPLES OF LIFE ROLE=-RELATED PERFORMANCE:
Compute the total cost of an autonobile
' purchase B
1

Compute the total yvearly rental cost for an
apartment, including potential damage and
early departure penaltics

“f
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COMPETENCY IDENTIFICATION NUMBLR: 609
COMPETENCY TQPIC ARFA:

COMPETENCY SHORT FCORI:

Consumer
mine lepgal contractual

roquiraements
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COHPETENCY STATEMENT: The student can determ
and resgponsibilities o
r

ne the legal rights

o
the consumer in
cements.

conmon contractual ag,

1 -
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RELATED TRADITIONAL CURRICULUM PROGRAMS:

Business education

puage arts

RELATED OREGON COMPETENCY AREAS:

§ . - -t . x
Be an informed consumer of goods and services

EXANPLES OF LIFE ROLE RELATED PLRFORMANCE:
List the individual’s rights and responsibilities

in a lease contract, a land contract and a rental
contract

107



OHPETENCY IDENTIFICATION NUMBER: 610

COMPETENCY TOPIC AREA: Consumer '

COMPETENCY SHORT FORM: Apply for credit
*%**#*é%*k**k%é####***ﬁ**ﬁ***#%#*ﬁ*#ﬁ*#kﬁ#%k*###%*k%#iﬁﬁ*%%ﬁ*#%ﬁgﬁﬁéﬁkﬁﬁ
COMPETENCY STATEMENT:  The student can apply for different kinds of

. : credit.

5’6*#**#R*#x?ﬁ%*#ﬁ##x*xx#k?ﬁ%####%‘ta@ﬁ'ﬁ%‘ks%:a!:X:E*#’:t:k#k***k#ﬁ*‘k*k#*#izﬂk#}tﬂ"ﬁﬂf?‘eis‘h%z%xk
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Business education

Home economiecs

RELATED OREGON COMPLETEMCY ARFEAS:

Be an: inforped consumer of zoods and services

EXAMPLES OF LIFE ROLE-RELATED PERFORMANGE

‘Establish a credit rating by making payments
on time

e Complete an application for a bank credit

o ' 108 | : -
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COMPETENCY IDENTIFICATION NUMBER: 611
COMPETENCY TOPIC AREA: Cons
D

' COMPETENCY SHORT FORM: etermine credit costs

fu

: 2

A A A A A R AR A A A A R A A R R R e A e A e A R A R R e A R A A A e A A A S

COMPETENCY STATEMENT: The student can determine the costs of
different kinds of credit.

ek kg ek Ak A AR gk e AR AR R R AR R AR A AR R AR ARk AR AR AR KAk A R
RELATED TRADITiONAL CQRRICQLUM EROCHAM%Q

E;Siness education

Hamefecaﬁgmicsi

Hacﬁématigs

RELATED OREGON COMPETENCY ARFAS:

Be an informed consumer of goods and services

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Compute the cost of a deferred purchase financed
by: a credit card, a credit union loan and a
personal bank loan '

O X N ) 109~
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. COMPETENCY IDENTIFICATION HUMBER:
COMPETENCY TOPIC AREA: Consumer
COMPETENCY SHORT FORM: . Identify credit violations

%**#%*#*#*3‘:*#*#*ﬁ**#**#%%ﬂct##%'s%;&*ﬁ*}k:&ﬁ'{*%‘3’6’é:;%ﬂc#e*iﬁ;k*f*#z%#%#ﬁh’fk*s’f#**ké?:é‘ﬁ%;‘::‘:

COMPETENCY STATEMENT: The student can identify obvious violations
- of the law in typical credit transactions.

%#%;gﬁ#%éﬁ##é%ﬁ*%%*ﬁ####k*#i*ﬁﬁ*#*%#####k#%%k**##&#%*%ﬁ*%#*%;#%ﬁ#%#%*###
RELATED £RADITIQNAL CURRICULUM PROGRAMS: - .
Business education -
H;me acononics

Mathematics

RELATED OREGON COMPETENCY ARFAS:

Be an informed citizen in the community, state
and nation

Be an informed consumer of goods and services

- EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Identify the legal and credit implications
of securing moré than one loan on a single
asset ' - '

.Identify the legal and credit implications
of supplying false information concerning
assets and liabilities

f
5

Identify illegal creditor ptsctizesgze-g.s
high interest

ERIC

Aruitoxt provided by Eic:



COMPETENCY IDENTILFICATION NUNBER: 613
COMPETENCY TOPIC AREA: Consumer
COMPETENCY SHORT FORil: Compare products and services

R R A R A A A R R A AR A A A R R A R A R A A R A A R A A R AR AR R A AR R AR SR A AR ARk s

COMPETENCY STATEMENT: The student can make price-quantity
comparisons of products and services.

"

EELATED,TRADITIONAL CURRICULUM PROGRAMS:
Business education

Home economics
Mathematics . :
-RELATED_QREGQN COMPETENCY ARFAS:
" Be an informed consumer @f“géads and services
EXAMPLES OF LIFE ROLE-RELATED PERFDRHANCE:

Select three appllznce fepa;f services and
compare EhElf servicé rates

CDmparE the tcleph@ne rates for long
distance at various, times on weekdays

.and weekends

11
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COMPETENCY IDENTIFICATION NUMBER: 614
COMPETENCY TOPIC AREA: * Consumer ]
' COMPETENCY SHORT FORM: ~ Interpret product guaranteos

5

*%#*ﬁ***#ﬁ*ﬁ**%*%k**%%*#ﬁ%é:&#:&*iﬁ%*#éé###*ﬁ#%ﬁék*#%#&***##*#%*##%**#*{:%*#

COMPETENCY STATEMENT: The student can lﬁtetprét product guar ntees

and warranties.

#**ﬁ:&;’ea’c:i::‘:3’:‘#*’;&ﬂnk****%‘3‘:#7‘:**%:»H:'sk':h‘s3‘:?‘6%%‘%ﬁfe#aﬁﬁk*‘.x%:a%}'é}'c#'s%*:-h'\’#*;%:’:*%#ﬁ:‘:*#*%%*é*#ﬁk

RELATED TRADITIONAL CURRICULUM PROGRAMS:
I a ) .

Business education
Home economics .
Hathematics: ' ’
RELATED OREGON COMPETENCY ARFAS: | -
Be an informed consumer of goods and services ‘

EXAMPLES OF LIFE ROLE-RELATED. PERFORMANGE:

-Fu lE 11 the consumer respo ﬁSibiliEiés that
validate

1
idate a guarantce

Distinguish between product services
covered and not covered by a guarantee

o

J
e
- ’ 1 l “y
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COMPETENCY IDENTIFICATION NUMBER: 615
: COMPETENCY TOPIC ARFA: Consumer L
COMPETENCY SHORT FORM: Use cousumer publications

%******#ﬁ:’#'a%*#*#*gﬁ'iﬁ:E':ics:'***;hﬂ::&:;‘c’:k'ﬁ:’a!e'§n!=%:He'fe**#*#‘#;‘f;E*-k*###ﬁ%*#%%%*%}%é%?’c*k***iﬁ

COMPETENCY STATEMENT: The sﬂudent‘caﬁque consumer publications
) ‘to identify and evaluate products and services.

*#**&*##ﬁ#é****#ﬁé%*#k**#k*&ﬁk%#**gék%*%é****&*%k##*%%*éé*%ﬁﬁﬁk**%**#*ﬁ#
 RELATED TRADITIONAL CURRICULUN PROGRAMS:
Busiﬁeés education
Home economics -
Hathematics
'RELATED OREGON COMPETENCY AREA%:

Be an informed consumer of goods and services

EXANPLES OF LIFE ROLE-RELATED PERFORMANCE:

When considering the purchase of a néw auto,

read a consumer puide to compare values and.

advahtéges of various makes in order to - o .
select the bést buy with the features , C .o

" .

desired-. 7 | _ ¢

3

e

r - etk ettt s b e i S e
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CDb PETENCY IDENTIFICATION-NUMBER: 616
: COMPETENCY TOPIC AREA: Consumer .
COMPETENCY SHORT FORM: Evaluate advertising
' techniques

*****ié#****ﬁ*%****ﬁé#*#***é##é***éiﬁk%%ﬁ%%#*%&###éﬁ*#%é%***%ﬁ**%ﬁ**k*%%
COMPETENCY STATEMENT: The “student can evaluate deceptive and

- persuasive advertising and mﬁféhaﬁdl5l1g

o techniques.
*#**ﬁ*iﬁ**%*i***%*&**ﬁi****ﬁ%****?*ﬁ##k#%####%*&%##k%#*#éﬁ#*#&%#*é**ﬁ*%%
RELATED TRADITIONAL CURRICULUM PROGRAMS:

Business education
i .

Homé economics -

RELATED OREGON COMPETENCY AREAS: ) : 2

i

Be an informed c@nsumar of goods and services

EgAHELES OF LIFE RDLE!RELATEDXPERFDRMANGE:
Compare thé net amount of - package contents hy
welght rather than by package size

DESCEle hero. worship, "band- wagaﬂ and

A W
7 gthar appeal. and pressure EECHHIQUE%
2 T . - B
®
, Lis
Q T o 114
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COMPETENCY IDENTIFICATION NUMBER: 1617
COMPETENCY TOPIC -‘AREA: Consumer
COMPETENCY SHORT FORM: Obtain consumer assistance

%ﬁ###*%#**********#*;&3:*;&%*##5#:%*%##*%%#}%#%*%\ﬂ%:&‘*%3%3’:’3%##**s‘e**k*%****%*k*ﬁ%#%

COMPETENCY STATFMENT: fThe student can obtain %SEiEfgﬁCE from

- various consumer protection agencies.

e s e e o ok ko ok ke o o e o KR ok ok ko e s ok ks ok ok ko ke o ok ki e o sk ek
RELATED TRADITIOWAL CURRICULUM PROGRAMS:
.Business education

i

"Home economics

:,RELATED OREGON COMPETENCY AREAS:

Be an informed consumer of goods and services

"EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Verify evidence that is contrary to a
sales statement :

Secure expert help in breaking a contract
- based on false information’ s o ,
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COMPETENCY .IDENTIFICATION NUMBER: 701

COMPETENCY TOPIC ARLFA: Carecr

COMPETENCY SHORT FORH: Tdentify possible oceupat Lons

Fedede ek KRR KRR R AR R RAR TR R AR R AR AR R Ak R R e fe R Ak A e

COMPETENCY %TAT!!F'T The student can identify o
r

upations

closely

elated to p;rgonal interests and abilitles.

RELATED TRADITIONAL CURRICULUN BEOGRAMS:
Career education

Industrial education

RELATED ﬁREGDN COMPETENCY AREAS:

Function vithin an occupation or CGntLﬂUL
Ieadlng to a caraser’

=

EXANPLES' OF LIFE ROLE~RELATED PERFORfAHCE:

.. Relate the "I want t
" statement to DELupat

\H U
’:.'la
W—‘

,;thgfs

1Edfﬂ more ahout _

education

rengths and weaknesses

Identify person ﬁl st
as they relate to patticulaf vocational areas
i AN
: i
a : i
- 113
119 ‘ "
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COMPETENCY IDENTIFICATION NUMBER: 702’
COMPETENCY TOPIC AREA: Carcer
~COMPETENCY SHORT FORM: Determine occupational
: requirdments

**#ﬁ%*##***%%é**#%ﬁ##%**#***%*ﬁ***é*ﬁ%#%***#%**###%%ﬁ%é#*ﬁ%&**#*#&ﬁ%ﬁ##kﬁ

COMPETENCY -STATEMENT: The student can determine educational
: ’ and training requirements of occupations
in a career field.

i

**%****%*#**%***%é*#*i*k%§#*ﬁ#*#*ﬁ#%*&k%#ﬁ#%#***ﬁ**k#ﬁ*éﬁi*#%kﬁ*k&#ﬁ*%*k%

Fl

RELATED TRADITIONAL CURRICULUM PROGRAMS:
Caree: education

- Industrial education

"RELATED OREGON COMPETENCY ARFAS:

Function within an occupation or continuée education
leading to a career

-3
F
Rt

"EXAMPLES OF LIFE ROLE~-RELATED PERFORMANCE:
Read arﬂEUSpapéf help wanted ad and list :
educational and training requirements 3 e
for a particular job . - . -

115
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COMPETENCY IDENTIFICATION NUMBER: 703 ’
COMPETENCY TOPIC AREA: Career
_COMPETENCY SHORT FOR!M:

characteristics

Determine occupational

1

*#*ﬁik*%k%****#*%%#**##*%****#ék#****k*ﬁ*ii#ﬁk*%*k#*#&ﬁ*#**é%ﬁ**#*#***#&*

COMPETENCY STATEMENT

The student can determine the major duties

and working conditions of occupations in a

career field.

L L L R Ty T e L L e i e L T LI I T T T T

RELATED TRADITIONAL CURRICULUM PROGRAMS:

Career education

Industrial education

RELATED OREGON COMPETENCY AREAS:

L

Function w1th;n an @Ccupatlcn or
" leading to a-career °

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Discuss with a job placement officer or

an employment agency the duties and wafklng
conditicnus of an occupation

Use a career.information system to find job
duties and working conditions

e F
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COMPETENCY IDENTIFICATION NUMBER: 704

COMPETENCY TOPIC AREA: Career : ,

COMPETENCY SHORT'FORM: Obtain information about jobs
***’**S‘:*:&ﬁ******%******%#%#k******#*ﬁ%;ﬁ##%#%#*'#’:’ti’c‘;‘«%*:ﬂ:#*#*ﬁ*##*%??k&*ﬁﬁ%%#*k*
COMPETENCY STATEMENT: The student can obtain' information about =~

: jobs from various sources. :

RELATED TRADITIONAL CURRICULUH'PRDGRM[S:

Career education ‘
Industrial education
RELATED DREGDN COMPETENCY AREAS:
Function within an DLCupatlﬁﬂ ﬁf EDﬁtlnuE education
= leading to a career - . -
.. e . ) TR
o . , e LW S L
EXAMPLES OF LIFE ROLE-RELATED-PERFORMANCE: . Lt
- :f(g H IV
Review a newspaper help wanted ad
Identify-publications that have information .
' about .Fequirements for a particular career field
Discuss with placement officers or employment
~agencies information concerning current openings
, . légi;

ERIC
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COMPFLUENCY IDENTIFIGATION NUMBELR: 705
COMPETENCY: TOPIC AREA: Carcer
COMPLTENCY SHORT FORM: Complete job applications

v

%*ﬁ#ﬁ*%%*%ﬁ%*%ﬁ#ééﬁﬁﬁ%***###%#*ﬁﬁ#%#*ﬁ%ﬁﬁ###k##ﬁﬁ*%i**ﬁ%%&ﬁ**k%ké%%*%%#*#
SR, ' o - ro 1

COMPETENCY STATEMENT: The student can complete typical sjob application

! : )  forns. :

i ) .
#xk%**;&k#kkxzka‘e:k:’fi'-}':k&a%:!e;Hcé#*ﬁkk#x*&k###xkk#x%k#k*k&#xak%x*kﬁ#;‘e*éﬁr*?ﬁ%*#*k#**

RELATED TRADITIONAL CURRTICULUM PRUGRAHSf

Career education

“RELATED OREGON COMPETENCY AREAS: ’ ) S

Function within an occupation ﬂF“QDﬂtiﬂﬁédéddCﬁEiGﬁ”
- leading to a,carcer ‘ - ‘
EXAMPLES OF LIFE ROLE~BELATED PERFORMANCE:
Identify personal skills, talents and
experiences :
‘ l Accurately, and cloarly complete employment - T
' ! office forms : ’ . Y
S
W , :
E(' ) ) ; - ,
4 LR
L -
I
.
R \
! ‘f\_ )

O
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COMPETENCY IDENTLFICATION NUMBER: 706
COMPETENCY TOPIC AREA:. Career
COMPETEMCY SHORT FORIl: Participate in job interviews

LEL et ke ke kA A R A A AR A RA AR AN R AR AR AR R AL AR AR AR AR ARE S RAR

COMPETENCY STATEMENT: The student can ask and answer questions abguf
’ : ~ self and joh characteristics in a job interview
situatcion. .

ek e ke ek Rk ok ke Ak ek skl sk ek e o A ek ek e ek e S Rk
RELATED TRADITIONAL CURRICULUM PROGRAIMS:

Career cducation

‘Language arts

RELATED OREGOHN COMPETENCY AREAS:

Function within an occupation or continue education
_ leading to a career

EXAXPLES OF LIFE ROLE—RELATED PERFORMANCE:

Prior to the joh interview, prepare a list
of analytical questions for use during the
interview

In a real or simulated job interview,
relate personal data, social skills,
hobbies and education to job requirements

\IH
AW
G

i
13
o
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COMPETENCY IDENTIFICATION NUMBER: 7
- COMPETENCY -TOPIC AREA: Ca :
COMPRETENCY SHORT FORI: Determine employer procedures

il

[
L ]

M

2T
r

HRAHEIKKIKHEREAIKIK KK IR KRR KIR IR HR KRS IIRARI KRR X IR HETE IR AR KR AR KA KA Sk
CéMPETENCY STATEMENT: The étudeag;can determine typical Em?léféfb

i ?Qlicies and procedures.
ek ek ke ek ok ek o ek ek ok e ok ke ek ks sk ek ok e ko ke e e
RELATED TRAD;TIDNAL,CURRIGULUH PROGRANS:

Career education

Language arts

RELATED OREGON COMPETENCY AREAS:

‘Function within an occupation or continue education
leading to a career o v .

EXAUPLES OF LIFE ROLE-RELATED PERFORMAMNCE:

Read and understand such documents as
employment contracts, union agreements
: and employer handbooks

. Follow proper procedures to file a
grievance

124
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COMPETENCY IDENTIFICATION NUMBER 08

COMPETENCY TOPIC AREA: Career
. COMPETENCY SHORT FORM: Determine work %afety procedures
**##-’ek***a&***#**k*35;**&*%t**k%*%é*‘k*****%##*k i#*é#*#**ki:&:’e#i*k AEAAR AL S h4 L

The student can determine work 1afcty

COMPETENCY STATEMENT:
procedures required in selected otcupations.
fhk

#*#*#**#**k****#**#*#**ﬁﬁ%&*%#*%ﬁ*#ﬁ*%#*kk*%ék*%k***#***#**kx*# Lkhaks
RELATED TRADITIONAL CURRICULUM PROGRAMS
Career education

Home economics

Industrial education

RELATED OREGON COMPETENCY ARFAS
Function within an .occupation or continue education

leading to a career

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:

Compare and analyze 'the differences
tween Safety procedures at dlEfEfEHt

‘U‘"

e
1 es of emplwyment
Explain to coworkers the location and
proper use of safety equipment

ERIC



COMPETENCY IDENTIFICATION NUMBER: 709
COMPETENCY -TOPIC AREA: Career
COMPETENCY SHORT FORM: Prepare a resume

COMPETENCY STATEMENT: The student can prepare a resume of work
i : experience and personal background data.

,**%***********gﬁiﬁgiﬁ**#**a*******#*%%**é#*&**gkﬁk&**i****%*sﬁ*ﬁ*%#*ﬁ*%**
RELATED TRADITIONAL CURRICULUM PROGRAMS:
Career education

Language arts

RELATED -OREGON COMPETENCY AREAS:
Fuﬂcti@h w;thin an’atcupatiaﬂ or continue education
leading to a career

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE:
Write a one-page personal data sheet which

' includes work experience, education, hobbies,
personal information and references

e

iy
k4

O : . . ’ 12 . .

E MC e e - B

Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

[EXAMPLES OF LIFE ROLE-RELATED PERFQRHANCE:

COMPETENCY 'IDENTIFICATION NUMBER: - 710 :
COMPETENCY TOPIC AREA: Career
COMPETENCY SHORT FORM: Write application letters

**#**#k**%#*ﬁk**#**ﬂ****i*k****ﬁ*%i*#**k**k#*%kﬁ*##kiﬁﬁ****ﬁ***#*%ﬁ%***%ﬁ

COMPETENCY STATEMENT: The student can write letters inquiring
’ about or applying for jobs.

***********#******##%**k**%***#**#**ﬁ**#***k%**i*%#kﬁ#**%*t***##*#kk*#kﬂ*
RELATED TRADITIONAL CURRICULUM PEOGRAM%
Career educatlaﬂ

Language arts

-

‘RELATED OREGON COMPETENCY AREAS:

Function within an DECUPB§161 or continue éducatlaﬁ
leading to a career

2

3 ; -+

Write clear and concise letters to vaflaus»
employers - inquiring about job opportunities
and training S :

128



COMPETENCY IDENTIFICAIION NUHEFR; 711
COMPETENCY TD?LC AREA: Career
COMPETENCY SHORT FORM: = Determine wages and benefits

. &f**#%***,ﬁ%&:s!ﬂ’f;i*%**;&iﬁ%**f}%ﬁ*;»’e*#*#k:&#zk';!:*#&%**%‘*é##**ﬁ*##%ﬁ#%*ﬁ****ﬁ#*;&**?’e*#:&#
A -

The student can determine the wages and
~ benefits for employment position openings.

COMPETENCY STATEMENT:

**#%%ﬁ*#&%&****%%#*#ﬁ*ﬁ**ﬁ%k*ﬁ**##**ﬁ**%%***ﬁ%#%i%#*ﬁk*k#*%****#i#*#**#**
- RELATED TRADITIONAL CURRICULUM PROGRAMS:

Business education

Career education
Mathematics
RELAIE, LEGOHN CDMPETENCY AREAS:

Function within an occupation or chtlnue education
leading to a career

EXAMPLES OF LIFE RDLE‘ERELATED PERFORMANCE:

£

Identify various deductlgns f@und on a payroll
check stub
Review salary and benefit information for
various job .openings and determine which i
best fits personal financial requirements
i ) o E’LZ—-‘
N Coe T e e e
* r [x? B
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Competency Based Education . 31 Adult Basic Education
Sourcebook Handbook
C A useful guide for all educaters Frovides ABE, GED and BESL.
planning and implementing CRE. erducators with valuable ** how-to-
~ Resources listed refer to instruc ’ du-its"’ in adult education, Eocuses 7
. ' tional outcomes, ou 1 on the administrator; teacher,
" measures, and mafaging program s student curriculum areas, materials
sperations, 560 pygs, $24.50. . and resources. 340-pgs. $19.75.
Experience-Based Learning: - The Community Resource
IHow to Make the Community Person’s Guide
Your Classroom Tells community people about
.., Fort ers, administrators . experience-based learning and how
and curriculugx special Dis- they can participate in a schdol<
cuss sxperiential learning, with . community team effort te provide
practical techn s far all zubj .students with creative learning
Inctudes 25 student learning projects, opportunities. 24 pgse 95¢.
260 pgs. 5045 '
" Tests of Functional Adult FREE!
Literacy: An Evaluation of Send for a copy of our 40-page
Currently Available Instruments F_md”‘:_ts & 5“’”‘:‘3“‘ Catalog,
Includes the ﬂpﬁlié{aliﬁrl of "[l!rsplﬂyl‘ﬁ;g;Erdl,.fc,‘ﬂllﬁ
standard psychometrie enteria of ““‘{“" ; ‘t‘lnf“" a
- 17 adult literacy tesis. Provides subject arcas.
publisher profile, test deseriptions,
N seoring and much more, 110 pgs.
‘ §5.05,
— S— ]

- . . ‘,_Tg arder any of these malerinls, send prepayment
e o w(for or ér\akundgr $15) or P.O. o0 O r of Markeling,
= . ’ Northivést ional Lahoratory, 710 5.W.
d, Oregon 97204 7
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