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,‘jnf]uéﬂﬁe of Topixc Intafést én E]éék“@hifd};ﬂ

= e and Wh7tejChildran's.Readiﬁ§ Eéﬁptahaﬁéf&n:‘
:BTaikléhi]dﬁen'g_reading achievement test perfafmancé»FE'E?Eizéf]yl:'
! Fauné to be Tower than whftglcﬁi]dﬁen‘s perFQTméﬁée;s‘Fﬁrthermare, the -
perfarmanié dfscrepéncyriﬁcreases as ;ﬁi]dﬁéﬁ:gFGQ cidé% zélg ,%premaﬁ;lla

et 31!5‘1255;;5inger Gerard, & Redfaarn, 1975). By the FrFth or sixth-

grade level, black children have been found. ta scare about a year and a " ‘
S A 3 \\ ‘-

half Lo two years béhind white children, Research gtiémpting tD uﬁder*

stand this Dhéﬂémeﬁ@ﬁ hag generally chujed on cagn:t:ve Skulls suﬂh as

=
' %

language abnl:ty or dﬁcgdang abrlnty H@weverr it xs zlear that other
3 ! E

Fact@rs contribute to black children® Sﬁlawer test pPFfGFWSﬁﬁE ‘Ear! . ) (?

ExamPIE;‘ZIQIEF”LAbEISDﬂ and Seatz (1973) have Fgund that -ecogomically
dlsadvsntag€2>black chlidreﬂ s test performance is partliularly influenced

B

hy Famillaflty with the tegt situation and pFIDF opportund ty to \ntaf§E?§§

wnth the tester 7 : B : ’§<; o 4
. , L X v

One pateﬂtia}iy relevant vafiabie that has received little research

‘attention is the rﬁtEFESt level of the tDpICS children are glven to rea&
Content analyses GF schaal readlng mater:al ‘sugdests that much of it
B
"would be of low interest to childFEﬁ (Zimet, 1972). There is also im- ¢

pregsiaﬁistic evidenie tﬁét biaéE'cﬁ?Tdﬁen's reading performance is

facilitated by hlghsxnterest materlal (Dapiels, 1971). Hovcver, no formal

=

studies-have bean made af blagk Chl]dFEﬂ s performance on-reading mater:a]

which is uniquely matched to egch child's high- and ]OW*iﬁtEFESt areas.
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The extent to which material is interesting to children likely has’

P , N

‘,ﬁ%t}vati@nal and cognitive implications. First, children may attend more

L s . o : :
carefully ar work harder at comprehending a passage which is appealing.
‘Séﬁémda‘childFEﬁ may. have moré.aquuate vatabuiary and more elabgrate or,

a &

d:FFerantn@ted schemata W|th respeat ZD tap|cs that, they aFE lnEEFESEEd

' %gi? These pr@casses cau?d lead chlldran to pengfm bgttgr on hlgh* than

Iaw=interast materra] ‘ - - .
. i

'ZThE{majDr purpose of the present fesaaﬁﬂh:wag tév{aaﬁﬂ’wﬁathar black

chiléfénvgampﬁahend more of high- §haﬁv]@w=iht%§gst\ﬁéterial»andiwﬁéther

\ . . ) r . ' : .
the gap in psrforpance between black aﬁdiwhite‘chiigren narrows on high~

interest material. The basic research Sf}ategy (AShgr‘SiHarkeilg 1974)

Y s

was to assess each child's intefégﬁs and ﬁ@an to assign reading material
which uniqualy corresponded to each child's high- and I@ﬁ*iﬂtereét areas.

‘Measures of children's comprehension and enjoyment of the material were -

=8
i

=

Cn

ﬁE?would have,begﬁ'desirable; in the*ﬁreseﬁt study,“ta classify

=

_cﬁiﬁéfeﬁ by social class as well as race. However, social class infor-
matién abcut individual ch|1dren was nDt‘avai?ab]e Social tlass
- . . e

deFferEﬁc65 wera minimized samawhat by EﬁDQSIﬁQ schacls within |ntegrated

neaghb@rhqus rather than schacls where integration.was aéhiéVéd Pf'marlly
by_buéing,?and by éamﬁliﬁg an equal number of wﬁite ané black QHEIdre;x; v
%ramgéaéh‘glassr@gm; Sti?ﬂ, given the social Cfass distribution in the
g;ty wgéfe the study was ;é;duzted black and %Hi%e Qbilﬁr&n pgébably

v ¥, ' ’

differed in theif éveragg social ¢lass leveld Performance®differences *

:‘— E” * = ) { TS A | ) 5 N I8 = 4 "
betdéen white and black children should be understood in thi's context.

]



"Chiidren's Comprehension

A

In additYon to studying réadiﬂg éomprehsnsioﬁ,rthe present study!
éaﬁpéfe§ black Q?d'yhite-ﬁhiidfeﬁis intgﬁgstg aﬁgk?cys’ and gifis‘ interests.
Previous ahalyses ﬁf children's interest Fafings oF:tHe photographic slides
iﬁcjiggtas ﬁghat bcys"v and _gir]s' interests aré essentially inﬂepgﬁﬁent of ’

~one anpother, that boys' interests are strongly correlated with masculine -

sex~typing, and that girls’ interests are moderately correlated with femi= \?n1=
nine sez*typinge(ﬁarkeil'é Asher, Note 1). It is éxpectad_thét black and - A

‘white children will show the fsame pattern of relationship between intérast“:

and.sex-typing. Furthermore} it is expected that the correlation of blacks''

have more similar socialiZati

childréh of the opposite sex but thesame race.

. 4

A - Method - .

udy was conducted in a medium-sized midwestern city.*;F?Fth*

» The

/ . . ] ‘
Subjects " : : - ' ‘ fo
' lt

. grade ChJIdFEﬂ WE%EV§E]E§tEd to partith
. / o ' : ,
chjidréﬁYS reading scores typically differ\considerably at this grade "\

procedure resulted in a total of 66 children, 19 white females, 19 black

females, TQ white mé]as. and 14 black males.




scores indicated that boys and girls had similar scores, F(1,58). =

o T i
- children had an average grade equivalent score of three years, four montHs

A
Child ;?fen_' s Comp réhen sion
5

L i . =
: e

“ Achievement test data from the. school-administered Scholastic Testing

Service Educational Development:Series reading achievement test were avail-

able for 62 of the 66 children. A Race ﬁ Sex analysis of variance on the

M
"
o
=
rt

that blacks and whiteg'had_significantly d?fFEFEﬂt_SCDFEEi’5(1,58) = 10.79,

p-< .0). Race and sex did not sigﬁfFiﬁantTy.intéractj F(1,58) = <1. The.

g%éﬁevgqu?vaient scores provide aﬁ‘éstimatefﬁf the magnitude of the differ-

ence betWéEﬁ whites and blacks. White children had an average grade equiv=-

alent sédﬁé of “four years, eight months on the standardiéed test. ‘B]éék '

13

on the standardized test. Thus, the sample shows the pattern of lower

‘reading achievement among black children ﬁypica]?y_?ound on standardized

tests.

Eaﬁgrialg

The materials were .those used by Asher and Markell (1974). Twenty-

five tolor slides were used to assessg children's interests. Each photo-
X _ L , o : ch pre

graphic slide represented a single topic and.the tbpics covered % wide .

'

range of iﬂtéreét areas. The topics are . listed in Table 3 in *the Fahdémly\

selected order in.which they were presented to children. Twenty-five

passages from the Egitaﬂnica Junior Encyclopedia (1970) were used in the

reading comprehension phase of the experiment. This source was originally -

selected because it provides a wide range of topics in a more consistent

' ’ * =

style than would be obtained from diverse sources. The passages corre- -

sponded in topic to the 25 slides. Each passagé was transformed into a

< .

el
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" ten-item cloze passage (Taylor, 1953) by deleting the. tenth word and evéry

? ¥

Fthh vord thereafter.. An entire sentence f@ilcwed'fhe last deletion,

a

Each -deletibn was rapiaceélhith“a ZD%spaza line on. which children could

3

print .their replacements. The cloze procedure was used as a measure of

o

reading 6@m§reheqsisn because it is reliable, correlates highly with =

1} =

Stagdardfzed reading achievement test scores- (Bormuth, 1967, ISEB;ZREﬂEiﬁ

& Culhane, 1969), and pr@vides Dbjective and replicable procedures for
_creating test items on any sample of prose material.

i
= ) -

" Procedure - s ,
The .interest assessment and the reading comprehension task were’

%

" administefed in ‘two separate sessions two weeks apart. The children were

tested in their classrooms. Different experimenters administered the two.

sessions- so that children would not perceive the connection between the

interest assessment and the reading actTvity. All children in the seven -

classrooms participated even though the only data of interest were from .

the éampfa of 33 black and 33 white children. Testing of all children QES;

"

done to avoid the potentially reactive effects of testipg all of the black
children but only some of’ the white children in each class.

Interest assessment. Experimenter 1 told the children, "1'd like to

E

find qut about what kids are interested in. 1'm going to show you 25

slides, For each slide 1'd like you to mark, énethe sheet we'll giva‘yauiz

-

how interesting the picture is to you. Who knows what 'interesting'

méaﬁs?” After a,Few children- had ngpandéd,-ExperimEHtE§3{ summarized .

-

their comments by saying, ''So, something is;interegtiﬁg when you like it

5
%

&)
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and would Iike to ‘find out more ébgétvit,” Exparlment&r I then handed each

]

ﬁhl]d a form WIth twenty Ffive 1-7 rat|ng scales, and drew a 1-7 ssa]e,éns E

tha blaakbaard At the low end of gach scale were.the chdé "mot at all

é'- _interesting', and at the high end were the wards ”%ery unterestlng ;he -
, - . , - ,»f
‘nature and use of the ratlﬂg scale were explained:

If a picture is very interesting to you--if you like it very~ -
much and want to know more about it--mark a number at this L B

-_gﬁ s éﬁaiéF_}ﬁe scale. - (The experiméntef paiﬁgéd tothe Numbers
| 5, 6, and ; of. tHe sgaié;) 1f a pjctuke i% nat-at éiifinﬁérﬁ~
: . ot B . N
: estihg to you-=if you don't like it'énd wouldn't care to find
out more about itssma?k a'ﬂmeer'§t=therwa5end of the scale.
(The Expérimengef pointed to the Numbers 1, 2, and 3 of tﬁe
: A - : .
scale.) If the picture is of medium interest to you=- if
iyyoq liké it bu; don! t Ifée itia lsﬂssmark a number here.
(The exéefiaantgrrpﬁintéd to Numbers 3, é: and 5:) Let";i_
tFy‘S§ eiampierféﬁ practice. |If | showed & picture of a pile
wpf dollar éfiTéy wha%lnuhEEF would you choose? (The éﬁpe%?*
/ menter;céiled on several Stuéehtéf) “If 1 ;héﬁad g-pfcture
of a.piééé of dirt, what anber vioul d *Qu choose? (The
 §xpefi@eﬁtér again called on several Studepté;) ' So you can
- see ;Hat'difFerent people are fnterested in differeﬂg'éﬁingsi
_ o , ]

If anyone has any questions réisa_ﬁgur hand and 1'11 try to

answer-them. (Experimenter | then presented the slides
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closed in a legal size envelope.

; B . F_3
; / . Children's fomprehensibn
“ 8 .
. . N i. B - ]
[N B . :, . . - R . ; ¥ .
announcing the number of each one-as it was préjected:} Here's v
Picture 1... Here's Picture Number 2..., etc.- Y
- F \ L 3 %
R = ) : o 2 } i . ‘
The slides were presented at the rate of appr@kumatély on€ every 10
segonds. « When a1l ‘slides had been rated; the chi}dren\ﬁerﬁ asked to write

their names on their rating sheets. . // -
o . ' o S/ & “

Reading comprehens jon task. ~Two week:/if the :nterest Esééﬁsmgﬁt‘
to read

Three GF the pa§§agé

£xp3fimgntEf'2 ggzve each chi]ﬁ SiX ‘passages

tDplGS cgrrespcnded t@ a child's three hlghest |pterest ratlngs and thfee
=1

to his.or her three lowest

[y

highest o lowest rating, topics were randg%]y Séléitéd from thcsa sharing

. equai-ratiﬂgs, Each af t he six passages, apprcpr:ately tltled in pFImaFy

2 B _‘ -
type, uppér-case letters was mlmeagrsphgd on 8% X 11 IﬁCh papef aﬁd en-
1

The EﬁVE]GPES were numbered from ong to,

six to sgegify-thg order in whichvpassages SEGQId be read. Half af the

ot -

. ]
~

passages in a hnghﬁ1§Wshpghf]éw+hjgh=}@w lnterestvﬁeq?gnce, The gthgrQ;
half of :hé; zhiidran fead them irn a 1whigh= igw_=hi§|7:1@w§high interest
‘Sequence. The partliular pDSItIDﬂS Df the three hlgh— and, three l@w* \
lnterest pESSagES within these twa arrangements were randamly determsned
In ad@JtJEn_gg thgse six Eﬁ'\,relf:;q:;esi eé@h child Fecguvaq a seventh
envelope which Cthaiﬂéd six reading pﬁefefeﬁce rating SEE]ES.V Each

Séalé‘réquirédgih?]dféﬂ t@5?ndicate from one to.seven how much they

WGU]d dike! t@ read mare abaut a particular tDp|c they had Ju§E fead
S

P N

ThIE served ta assess the validity of the plcture rating technique for

interest. ratings. Wh&ﬁ 's]ides shargd the‘thlfd .

B
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* boys and girls and for blacks and whites. If the technique is valid then

childrep should prefer thespassééégaéérféspgnd}ﬂg ﬁé their hiéhly rated

Before the children were given the envelopes, Experimenter 2 gave the -

pictures.

’ following iﬁstﬁuéfiangz. \
. S ’ ot . .
I am going.to show you a reading game. (Eaperimenter 2 =
t .., gave each™child a Samp1§-péragréph;f This is a paragfaﬁh with F
= - L . s - L : f\vgfﬁg
, some words missing. The idea is to read the paragraph and
[ - i o - " .
, decide what words are missing. Each paragraph has 10 missing
’ 'spaéegf}lfake a minute to look at the pafagﬁéﬁh; (The gxperi¥

?enfer paused.). OK. Now I'll read the paragraph with al# of .

.,thé‘w@rdg,j% it. You fe[l@w éiang with me. (The experimenter
' read the Sampié!pafégréph'SL@ud, collected the Eémpla péras“‘
graph from each child and then gave each chijd the test en-

v%laégs;) » .

i

You now have seven gﬂveiapes; Six have paragraphs. in
them. JStart with the first paragraph and try to fill in the
missing words. When y@uware\égnérwith a éaragrsph,aput_it |

‘back in the envelope and put it aside on your desk. %heh
= you can go on to “the Eégﬁﬂg envelope; then the th?%d;_FDurth,
" fiRth, énd’sixthg Once 'you put a paragraph ihﬂthe:éHVélapg-";
. you cén'%'é? back. Do yau‘ﬁavé any questiong?
- ok, Read each géﬁagréph careful by a;d £ry E@;Fill in the

missing words. | can't help you read any 0of the words, but if
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You have trouble spelliﬁg any words raise your_hanﬂ and |

[

will help. Spelling doesn't count in this game. |f you

> 4 L . - - . .
2re having trouble don't get stuck. Go on to the next part
of the paragraph or a new paragraph. You have 40 mihutés
Eav A » . ’ - '

=

- for tﬁﬁ six péragraphs, That' should be plenty of time.  Any

Juastions? ‘
, : 4.
‘When you are dore with'fhe six paragraphs, open the.
. "\ B . ‘

L y 7 . 7
seventh envelope. |t contains some questions about how
m4ch you want to read more about each of the topics. |If
you would ]i'ke to read more about it, circle one of the

high numbhers. |f you wouldn't like to read ﬁaéé about it,
: ?;j"j' » : - . . .
circle one of the Tow numbers. You can ¢ircle one of the .
* . B - \ . - .
‘ Y

nufbars’ in the middle if.that's how you feel. Got the idea?
Any questions? O0K. You can begin.

‘::Xg'
-fs-‘?}?\

When esch child was finished, Experimenter 2 collected the material

and ynobtrusively recorded the time. The average time for completing the

r taskwas nearly 19 minutes. Black and white’ch§IQEEﬁ'thk'simi]ar amounts

" of time, Eﬁl,éé) = < ],-aﬁﬁ’éirls took longer ﬁhén'béys, F(1,62) = 8.55,
g_ﬁﬂyﬂl_ The interaction of race and sex was not significant, F(1,62) =
1.88. , o

2R
i

4

H

bs

Results =

= ¥
] . ~

- =

%

Iy i¢ important that thd pictures provide both inte#e;t’iﬁg.and un-
ingeresting topics for each race and sex group. For each child, the

L9 .
. . . e )
{




’ # : ) ﬁﬁi?ﬁgéﬁ;s C@mé}ehénéién'p
;'s“ ; ) ) = -
higheét PDSS{bjE-Sémbinéd Rating %DFIEES-&F:hér tHFeE mos t inésr&sting
‘ t LR
,‘picturgs is 21. ' The |owest sa§5|bia cambnﬁed Fatlhg ng h,s oF hi least

iﬁtgfestiﬁg pictures is 3. Thg'averaga :Dmbyﬁed ratrng am tha three

_highest rated pietufas was 20.8 fﬁr.whité maiési 20.9 fag white females,

'20.9 fqr‘Eiack'males and 20 S For. blazkf?emajes, ~The differences are

=

sﬁali and ﬁéﬁESig%iFizant, FCB 52) _§ J- The average combined ratings

on the three lowest rétéd PiétuﬁsstéS 4.92 for white males, 3.84 for
whi te females, 3.87 Féﬁ'bia:kv@éigs'aﬂd k.95 for b?ack-fémalasg These

differeﬁzes;'taa,iére ﬁQﬁ‘%%éﬁ?FiéaﬁTg F(3,§2) = < 1, Thus the picfufes

pFDVIdEd very lntergstlng aﬁd very Uﬁlﬂtérestlﬂg tap;cs far blazk and

Ewh|te ih:idren and for b@ys and girls.

Preference Ratings . - .
The pié;urg agsesgmant téthnique, if valid For both FaiéS,EDd‘SEXES,

should lead to the selsctlaﬁ of tapxcﬁ For children that they find, ap=

praprlately InterEStlﬂg or uninteresting, “Given three I~7 Fatgng scales
for hlgh*lﬂtéré;t material and’ three 1=7 s:éléﬁ For IDWfﬁntérES{ matarialg
the reading prgFerén¢§ scores coul d range from 3 to ZEfFE; each level of
intéregi._ Table ‘I pféséﬁﬁé the d;éé on chiijFEﬁ‘s désirévtévrésdtﬁgﬁe
!ébout their Hfgh: and IDWefntéfgst topics aFtér'hauiﬁgvréad all six pa§53ges.
e TSQ;?Z“*};;}Z*;;;ZQ“AQE;

A2 x2x2 (Raée!x Sex x |nterest) EﬁarysiﬁééflvaFiaﬁﬁé on children's _
pDSt’fEédiﬁg'ﬁﬁéféréﬂCE ratings #ieided no significant effects of réag,ﬂ
Efigéz)ig < 1, or sex, F(1,62) = < 1. Thus blacks and whites, and boys and

=

)
o
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2 et

girls, gave similar ratings overall! As expected ﬁFéfe_was a highly_signis;

LFicanf effect DfiiﬁtEFéSt,,i(I;Eg) 102.34, p < .001. " Children strongly’

preferred the high-interest material. None of the two-way interactions,

Race x Sex, F(1,62) = < ]; Race x Interest, F(1,62) = < 1, or Sex x Interest,

(1,62) = < 1, were significant. There was a SigniFicaﬁt_thgge—way, Race

-

%

5.62, p = .05.. This occurred

& Y

x Sex x Interest interaction, F(1,62)

because the difference between children's high- and low-interest ratiﬁgs»;

as smaller for white females and black males than for the other two groups.

<

4

Still, é]faiiur éfOuéé showed considerable preference for the material

assécTated with high-interest topics.

Cloze Scores > . . ‘ R

Children received cloze scores based on’ the number of deleted words
correctly supplied. Responses were considered to be correct despite spel 1-
ing errors if the supplied word was clearly recognizable as the deleted

wor_d.2 Given three high-interest and three low-interest passages and 10
deletions per passage, cloze scores could range from 0-30.

Table 2 presents data on children's cloze performance. It can be

seen that black children and white children did better on high- than low-

interest material. A 2 x 2 x 2 (Sex x Race x Interest) analysis of
variance performed on‘ these data indicated a significant effect of race, : o

.01, and a non-significant effect of sex, F(1,62) =

F(1,62)=9.03,

o
",

< 1. These data parallel the findings from the children's school-adminis-
tered achievement test. Whites attained highér scores than biaiksl‘and

boys and girls did not differ.
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0f particular concern are possible effects of interest on children's *

-

i

e e /e ; :
Feadiﬂg_comprehenSt'z!i Whe effect ‘of interest on cloze performance was

[ e iy . . ]
significant, F(1,62) = 12.98, p < .01; children read better on high- than

low-interest material. There were no significant interactions between

< 1, or sex and

race and sex, F(1,62) = < |, race and interest, F(1,62)

interest, ¥(1,62) = < 1. The threewggy interaction of race, sex and inter-
est was also néﬁ*sigﬂiFiﬁant; F(1,62) = <1. Thus, the effect of interest

was similar across all four groups of children.

e I m e e e e R S e e e =

!

""An"additional purpose of this experiment was to compare children's

\ . (. ) .
interests across race and across sex, and to examine tﬁej}xtent to which
each group's interest ratings were sex-typed. As igsﬂg?keil and Asher

-(Note 1) each ©f the 25 piétﬁﬁes was given an interest score based on the
average rating that the picture received from each group of chi]drenESk\
Table 3 presents the average rating each picture obtained from black

ma]es,ﬁblagk females, white males, and white females. For each group,

some pictures are highly rated, others are rated rather low, and most are

L

in the middle of the 7-point scale. ;

e = — - -

Table 4 presents the.correlation of each group's interest ratings

with each other group. White males and b]azk'ma135'gav5 similar ratings,

-
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r(23)

ratings, r(23) = [Qé,‘Eff.OSE  The‘§Grre1atiGn for white males and white

.62, p < .01, and ‘white females and b]agk-femalesigave similar
_FémaTes was r(23) = -.03, ns, and the correlation for blackmeIEs'aqd

black females was r(23) = .27, ns. Thus, there was considerable similtdrity
of interests among children of the same sex and different race, but little

similarity across sex within the same race.

"

which each group's iﬂteréstiratings were related to traditiomal concepts

of mascul?nit% and femininity. In order to correlate children's interests
' &

Wi ER Tsex- typing, an @stimate was needed of the deg ree to which sach of the
>25 pictures is sex typed. Harke]1=and'A5héf (Note 1) had 30 FiF;h grade
students and 36 cdllege Studénté judgé the piétufésl Half of the Studéﬂ£$
rated the pictures on a 7-point '"not mascul ine' to ﬁmaséuJiﬂe” 5;51% aﬁﬁ
half on a 7-point ''not femirine'' to ''feminine' séale, Ratings were found
to be véry highly cérrelated between male and femate judges, and between
children and adult judges (the Qorfelatiaﬂs ranged frbm r=.87tor=
5?8). Aﬁiard%ng]y,ﬁrafiﬁgs Qefé*aggfégeé across all judges by Haer1]x
and Asher to yield a single mascu]iﬂfty'score and a single femininity
score for each picture. These scores were uéed here ﬁb assess the re-
latiLnship between the maégul;h;tQ éﬁd femininity scores of eachjéicturec
and children's interest ratings of Each|pi¢ture, |

Table 5 presents the relevant Qorreigtiéﬁél Tﬁe interest ratings of

boys of both races were highly correlated, positively, with mascul ine sex-
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.typing and mgdeféte]y correlated, in a negative direction,with feminine

. . , . f o+t o J 8
sex-typing. The interest ratings of girls of both races were moderately

correlated positively, with feminine Sex?typ7ngﬁaﬁd negatively zgrraléted,
but non-significantly, with masculine sex=typing™ - Thus, the pattern of

ﬁeiatidnship between interest and géx-typing‘was ﬁuite similar Far,biack

N . ﬂ ‘,, N
children and white children.

,Discussion

|

'

" The effect of interest on reading comprehension was-gimff%r for white
and blaik‘chilgréh. Both groups' pérFDFménce was facilitated by being
given matgria] with:ihdividualiy appealing t@p%égjnr};;;”ggéékiéhiIdééﬁ
read better Dﬁ higﬁ—intére;t material is enc@uragi%g in light of the read-
ing material employed here. Ail;éagsages were from the Eritaﬁgica Junior
Encyclopedia, a source which éantajﬁs a rather dry EKPgSitQFY style, has

many complex sentences, and uses many difficult and unfamiliar words. we o

" Indeed, it is difficult to conceive of a better representative of standard

dialect mater;aig/’Thé effect of ?ﬁterest in this experiment contrasts

with evidaﬁce thé% transforming reading %assagés into non-standard dialect |,
seems to have ljétie influence on black children's reading comprehension
(Hall & Turner, 1974; Nolen, 1372).

Although black children did better on high-interest than low-interest

-paSSEQES,Athé>péﬁféfmaﬁ§2 difference between blacks and whites remained the

i

same. Black children enjoved the!high*iqierest material as much as white

i6
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?Hﬁldren yet still comprehended it less.. There are a variety of>reasons \

3

why'thjé'might occur.  Black chi?dren!ﬁ yerhad fgwéf decoding SREIIS,

' ' . '
‘or, based on previous failure

== i 1

less background knowledge abouf the topics
in test situations, less confidence that %éking an effort would ‘have much-

pay off- Further research is needed to establish Qhether there are certain }

conditions under which interesting material has stronger effects for blacks

:

than whites. s "

The present study also provided data concerning the ‘effect of interest
on boys' and girls' performance. Asher and Markell (1974) found that boy.s
. L ‘ ,

were strongly influenced by the interest level of the material but that

girls were minimally affected. In the present study, hDWEYéF,SQiF]S as well

research is needed to establish the ﬁoﬁditiong under which the iﬁIEFe%t )
effect is obtained for both sexegrrét%er than for boys only. For now, it
appears that the effect of interest may be broader than @ﬁiginaily found. )

A seécﬁd‘pufpose of the present research was to compare children's

interests across race and sex and to examine the extent to which children's
interests were related to traditional sex-role standards. The data for boys
and girls replicated earlier findings (Markell & Asher, Note 1). First,

bgysfﬁpi;ture ratings and girls' picture ratings were not correlated with

one another. Second, boys' interests were highly correlated with mascu-

line sex=typing and ﬁegatively correlated with feminine sex-typing. Third,

z
H

girls' interests were moderately related to feminine sex-typing and only

somewhat negatively related to masculine sex-typing. : The geherai pattern,

then, is that boys' interests are qﬁitg sex-typed and girls' interes;s are

= .
= *

moderately sex-typed.
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- The data with -respect to race indicate é,éahsideméﬁﬁg degree of overlap
in interests among black aﬁd‘white children, _Black males' and white males'

interests were significantly correlated. Black females' and white females'

interests were also significantly correlated although the degree of re-

o

lationship was

E

somewhat less. These results fmpl§ a C@nﬁidérab1e'similsrify

of socialization experiences among children of the same sex but of different

races. These data also have relevance to the design amd selection of read-
. - ! - ? ) ! _
ing material for black children. Recent attempts td create materials for

black .children may be overestimating the uniqueness of black children's

interests and-underestimating the ex;ent”tcfﬂhich black children have.inter~
. ’ . ' . !
ests in common with white peers of the same sex: '+ 7 "
|
¥ by

‘\\ : )
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= {‘ﬁ;
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{ ‘ i Footnotes

] } = . Ll , - . : . .
-, . See Asher'and Markel ! (]97&) for a detajled discussion of these points.

.

> - - LI SR . o L
EFQJ]Qwiﬁg Asher, Hymel and Wigfjgld (in press) an analysis was made in

wh:

~which children were also given credit for pkoducing synonyms of the-correct

‘o o . . -
response. This resulted in only slight increases in children's average

i

cloze scores and did hét‘after sﬁy of the findings. Accordingly, the data

presented here ure based on the more traditional exact replacement scoring

" method..

" here were |4 males of each race and 19 females of each race. Given
the larger sample of females, the average picture ﬁatiﬂgs from females

could be more reliable. To check this, all correlations presented here

. were also calculated based on a random sample of 14 black females and 14

white females. The resulting g§ﬁ§§1atiaﬂ§ wefe quite similar. Accopdingly,
the data presented here are based on the ratings received from the entire

sample of 19 black females and 19 white females.

w

i
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- Table 1

Reading Preference Réijﬁgé?GFmHigh‘ and 2 e
* Low-interest Material '_ — i

- Interest Level

High™ . Low

e N o

‘ —
Hale 16.71 9.21

" Female - 14.79 ~__10.26

Male =~ 14.79 10.36 r‘_}

N % .
Female 7.1

“h

AN

s

/

,,““:%f
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.Taéle 2
Cloze Scores on High- and \
. \ !
Low-Interest Material

Ahterest Leve] * . ;
Group S : High  Low

White =

Male 7.7,

' Mgémaféu | 8.h2 6.2

Black
Male

Female -

Lo
-
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Table 3 , !

P . - . W\
Averdde Interest Rating of Each Picture by Eazh'$i$up

7 7 Black " White ' . . Black
i Topic . Males . Males Femalies ) Femaiés

S
.79
.26
16
.79
.79 .
2T
.16

2.3, . 3.68
6.1k - 3.68
3.36 5.1
5.07 6.05
5.43 47
L.57 63
3.43 68
5.50 .58
00 b2
3.7 2.
LT, Monkey Y 3.64 L 2.79 ‘
370 2.86

5

5

6

4

2

4

4

6

3

. Forest k.00
Jet airplane b
Priest , : 3
Pog _ . 4,57
Pstronaut ) 5
Bride 2
Calf 4
. Basketpball players 6.21
b

OO~ O W hea

mr.nrm.lrpmw B

~-Butterflies

;

=

i
b
_
- »
4

= a
Marionettes htDD

P

fzi Flowers .
13, BulIFighting
Tk, Skiing f
15, Food

W
Wt
R W R Y
Lo}
je]

71 5.2
50 5. 14

.86 71

.57 07 .
.50 2.93
.00 .00
.29 L. 64
.00 .00
.57 3.21

.00 5.07
221 1.86

16, Living room

IV7\,‘ Map ) i : gﬁj

o
L% ]

W1 W 0% W
]
~

18 Painting

+ 19, Circus

20, Race cars

21.° Canpoe

22, Model trains
23.- Motheér and child
24, lnsect . 6l .6l
75, C@F -

.u ,
" v ' W N M . .
L]
Lon ]

I
"
\;vm‘”' . —_
Ynd _—
L R Y N T IR, |
amd
~

W

20 95 e

! W 7‘,7 _ — e ,r,, .

Note: |1 %fizwriﬂtafest, 7 = high interest, n'?,

z .
; - . . .
o T I
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Table 4 Iéuh
ik : !
B

. Correlation’of Interest Ratings Between Groups

=

N s

- ) : T T A

White .. Black Mhite Ai“B]acE
Males Males Females Fema les
%yhiée H%lgs . g62*$5h *;DBI -.04

. Black Males .27

White Females

VBfa:k Females ’ ' ’ ) . .‘;ga'

S R e e = — — = e ——

ingS?_DﬁE tailed.

e

*% p < ,D]j one tai1&ﬂf

I3

G
1y




Children's Campraheﬁsian

”f ‘:ﬁ' V. ,fﬁx’: »',‘g/ 26

- K ' Table 5

Correlations Between Interest and Sex=Typing

Masculine ° " Feminine ... .
. Sex-Typing Sex=-Typing

White Males A Bl .65
Biack Males §57*§ _ :_ =43 BN
NN . White Females = '-.19 T 38

Bléck Females »E;32 o . ‘§k7fﬁ

- SR p < .05, c:mgf_:éi]édi
1 & Ly
*% p < .01, one tailed.

\W
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