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The Effcets of Equal Status Cross—-Sex Contact on
Students' ©

Lex Sreraotryred Attitudes and Behavior
by
Marlaine k. Lockheed

and

Abigail M. Harris

Tn the past few years, increasing attention has been drawn to the identification
of appropriate strategies for reducing sex-role stereotypes in schools. Such
attention is a move awav from previous cencerns with documenting the existance of
such ste-otypes.

From social psychology it is possible to identify three major lines of thinking
with regard to stereotype reduction: 1) a cognitive soci;l learning approach, which

concentrates on providing non-sex-stereotyped models for children to emulate, 2) a

cognitive dissonance approach, wnich concentrates on providing children equal status
contact with persons about whom stereotypes afe held, and 3) an organizational
structuval approach, which concentrates on equalizing differences in legitimate
power between negatively =nd positively stereotyped groups. While the first line of
thinking stresses sex differences that emerge as a function of role modeling--and
omits any recognition of the differences in social value accorded to mzle and female

roles--the second and third lines of thinking concentrate squarely on the value issue.

That sex—role st:reotyping, lack of equal-status contact (i.e., sex segregation)
and imbalance in influence between males and females occurs in schools is well

documented (Pottker and Fishel, 1976; Lockhesed and Hall, 1976),

In a.landmark study published in the Harvard Educational Review, Lee and Gropper
(1974) discuss how educational practices reinfeorce sex~role sterectypes from preschool
onward. These practices are reviewed more recently by Lockheed and Ekstrom (1977).

In particular, teachers reinforce girls for quiet, passively attentive bebaviors,
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(Lee, 1576; Lee and Kednir-Voivodas, 1976) while interaccring mrore often with the more
independent, active and assertive boys (CGood, Sikes and Brophy, 1973). School
curriculum materials, including books and tests, also reinforce sex-role stereotypes
(Uamen ~n Words and Tmaces, 1977 1 e, MeCarthy and Steckler, . 1J74; Donlon,

Ykstrom and Lockheed, 1977).

Sex segregation refers both to practices, now illegal under Title IX, such as
separate shop and homemaking courses for bovs and girls, as well as to students'
praferences for same-sex grouping. Such student preferences for sex-segregation

has been sbserved in preschool (Fagot, 1977), as well as in elementary schcol. 1In

<

-

the present stuldv, for example, fewer than half of either the girls or the boys, in ti
reported that they had worked on school work with a cross-sex partner. Teachers do
not typically counteract this preference on the children's part, believing it to be

A stage they will outgrow. Yet, segregation in any form is a potential source of
stereotvpes regarding the stereotyped groups (Katz and Benjamin, 196G). Furthermore,
it is clear from the students' responses thar there is an unequal desire for suckh
separatism: a third of the girls but less than one-fourth o. the boys would choose

1

to work in a mixed-seir group.

Finally, an important organizaticnal determinant of sex-role stereotypes is
the abscunce of female leadership in schocls, both in terms of the school organization
and of curriculum content. While elementary teachers are precdominantly females,
principals are increasingly male, a situation which provides sex~inequitable models
of leaders within the school organization itself. Nationally 83% of elementary school
principals, 97% of sccondary schoolﬁprincipals and 99% of district superintendants are
male (Pottker and Fischel, 1¢76). 1In addition, famous women are conspicuously absent
from school curricula {Women on Words and Images, 1972). Students are conscious of
this absence. For example, in the present study while approximately 807% of the

children could name at least one famous man thev had studied during 1976-77, fewer

O
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than 357 of them could name a famcus woman they had scurled.

The absence of female leader 1is also chserved in behavioral studies of

mirxed-sex groups of students. Mot only have we found that mixed-sex groups are

influenced more by the male group members, we have also found even when the girls
behave as the leaders, they are not perceived as such (Lockheed and Karris, 1977).

In the present studv we found that while the proportion of boys viewing themselves

1"

s a "wvery good leader' was slightly greater at the end of fifth grade compared to

<

¥

the beginning of fourth grade (from 32% to 35%) the proportion of girls so viewing

themself was nearly cut in half over the same period of time (from 27% to 17%).

In the present paper, we examine the effects on children's attitudes of
experiencingz 1) non-sex stereotyped role models, 2) equal-status cross-sex interaction
and 3 female leadership. The attitudes we examine are directly related to each of

these aspects of stereotyplng.

<
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METHOD

The data reported in this paper ‘ere collectud as part of an cngoing evaluation

v a teacher training project, entitled Promoting Equal Status Behavior Between Boys

P

and Cirls in the Classroom, funded for two vears by the Women's Tducationmal Equity
Act Program of the U.S. Office of Education. The present paper covers the first year
of the preject, 1976-77, during which teachers were recruited and trained pursuant to
a subsequent materials development workshop.

Two large surburban schools agreed to participat= in the project. Each of the
schools was divided into "units'' which were reasonably independent minischools.
Students in the separate units did not interact as part of their daily school schedule.
Teachers were recruited to participate in a materials development and evaluation
sroject; they were paid for their after-school participation. One unit in each school
was designated as an "experimental' unit and one as a "control" unit. Only teachers
from the "experimental' units were selected to participate. Not all teachers in the
experimental units were participants.

The experimental intervention consisted of six two-hour workshops during which

general principles were outlined, cornsciocusness raising films were shown, consciousness
raising activities were conducted, and preliminary techniques were written for trying
out with chiléren. There was no effort to evaluate the extent to which the technicues
suggested in the workshops were implemented in the teachers' classes although such an

evaluation was planned for the seccnd year of the project.

The purpose of the data collection effort of the first » nr of this project

was threefold:

Te pather baseline data regarding children's behavior and attitudes in the

fourthk and fifth grades;
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2. Te test the hvpothesized relationships betwee experience of ncn-sex
v.le stereotypes, equal status cross~sex interaction and femzle leadesrchip
and subsequent attitude change;

3. and, incidentalls, fo exeming the effects 0f reacher

on children's attitudes and behavior change.

At the beginning of the school year and again at the end of the year we administered
a surv2y to 1,000 fourth and fifth grade children attending the project school. The
students surveyed were the entire fourth and fifth grade population of a central
New Jersew school district. Items on the survey asked about the childrens' experience
with non-sex-stereotvyping, cross-sex interaction and female leadershir, as well as about
their attitudes toward sex roiec stereotvpes, cross—-sex interaction and leadership.
Six indexes were constructe::

(1) children's experience with non-sex stereotyping (INDNS)
{2) children's exp:rience with cross—-sex interaction (INDCSI)
(3) children's experience with female leadership (INDFL)
(4> children's attitudes toward sex-role stereotyping (DEPNS)
(53 «children’s attitudes about cross-sex interaction (DEPCSI)

(6) chiidren's attitudes about leadership (DEPFL)

The items comprising each of these indexes mav be found in the Appendix. A higher
value on each index indicates the stereotyped end of the scale. The intercorrelations
between these scales are presented in Appendix Table A. It is clear that, in the fall,
the only strong relationships were found between the experience of non-sex stereotyping
and the experience of female leadership. This, however, is an artifact of the index
construction, since there are common items in the two indexes. The reason for the
commonality is that, in many cases, the expevience of women in non-sex stereotyped

roles is also the experience of women in positions of leadership.

In addition, we obtaiiied gelected demographic, achievement, school attitude
occupational and educational aspiration and cognitive style information regarding each

child. These variables are defin~d in Table 1, where summary stotistics are reported.

~

S 510 2 reports summary statistics on the indexes. ;1

ERIC

Aruitoxt provided by Eic:



O

RESUL

=]
wm

In examinin

2 the results from the gurvey, we have used a gipmple least—Squares

Fde

regression to estimate the effects of the independent variables on the dependent
: A o oy ! - ag ;oo - v SeVveTa
ones. In each analvsis, we have separat¢d the analyses by sex of child. Several

ecuat ions have been estimated 1iIn each analysis.

The effects of student experience on student attitudes

e

To examine the effects of student eyperience on student ,¢rjtyde chang2, we
estimated the following equa® “ONsS:

1. LLeadership

2

L2=B +81L1+82LEL

0

- ; 5 CE
L2 B +5.L TB2LE2+;3C 5

0 "11
n
=R 4] - +B _CE_-*+.Z X
L,=F y#B L #B LE +B,CE " LB X
2. (ross~sex interaction
C9=B()+BIC1+B,).,E7
© =B 4B (C.4B_CE_+B_NE
ComBtB OB R
C.=B +B_C_+B_CE _+B, LE
2 BB O TR TR
.= B C.+B_CE.+B NEq+-Zl R .X.
s BO+ILC1 BZ(FZ 3T kg (YL
=B 4B C.+B.CE +B LE +.0 B.X.
“3C0 171 T272 32 a=4T.0
3. Non-sex-rnle stereotyping

N2=BO+B]N1+B2NE2

N. =B +B N.+B_NE.+B CE
2T BB N B NE HB5EE,

0
N, =B +B N, +B NE,+B,CE,+ LB X,
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Where L = attitudes coward leadership, Fall survey

L.= attitudes towerd leagdership, spring su rvey

2

C,= attitudes toward cross-sex interactiom, fall survey
C2= atritudes toward crgss-sex interacti-n, spring survey
N1= attitudes towzid non-sex-stereotyping, fall survey

N,= attitudes towvard non-sex-stereotyping, spring survey

LE2= experijence of femaie leadership, sprinyg survey

CE2= experience 0l :vogg-sex interaction, spring survey

NE,= expericnce Of non-sex-stercocyping, spring survey

LX.= a set of demographis, cchievement aptitude and attitude variables

defined in Table 1.

From Table 3 it is evident thar we were unable to identify determinants of attitudes
teward leadership. The few significant corvelaticns are anonalous, as there is a
negative relationship between both fall and spring measur = and between exposure *o
female leaders and attitudes toward leadership.

There were, hcwever, strong relationships between change in attitude toward
Cross-sex interaction and eXperience with cross-sex interaction for both girls ang
poys. For boys, there was also a positive relationship between exposure to a female
leader and a positive attitude change regarding cross-sex interaction. For boys,

XpOSUTre to non-sex-stereotYping was also positively related to a positive change
regarding acrtitudes toward Criss-gex interaction. Younger children were more
stereotyped, and, for boys, coming from a large family was related to less stereotyped
attitudes regarding cross-Sex interaction. Girls with more varied occupational
aspirations and with a more pPositive attitude toward reading were more likely to have
changed their attitudes regarding cross-sex interaction in a non-sex-stereotyped

direction.

Both boys and girls who had experienced nore cross-sex interaction were lessg

J

O
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likely to hold stereotvped attitudes regarding sex ro 23 in general. While ewposure
to non-sex stereotyped models was an important determinant of male attitude _aange,
this was not the case for remajes. For gicls,attitude .hange was affected ty
cognitive styie and weasur-d achievament, while boys from single parent ‘amilies and

having positive wttitudes towzrd math were rore sterentyped in their atittudes.

Experimental treatment effects on cxperience variables.

Since we had evidence to sup; ort the hvpothesized relationships between the
experience variables and the attitude chavge variables, we wanted +o test directly
th2 effects of the experiment on the experience variables-—-as seen through the

childrens' perceptions.

In Table 4, we report the resultS of these estimations, which in all cases include
equations of the following form:

E2=BO+B1-E1+B7X

n
E.=B +B_E.+B_X+.7 JE .
BB P TRy X L 5B 2,
Where E2= spring experience variable

El= fall experien-~e wvariable
¥= experimental trez:tment

%{z demographic variables etc.

Table 4 shows quite clearly that the experimental treatrert was e¢ffective
o 4 ¥ L4 o - - by
vis-a~-vis the girls perceptions of both crogsg-sex interactilon experiences and
non-sex stereotyped experiences. In both cases, girls in the experimental group

reportad less stereotyped spring experiences controlling for fall experiences. This

did net obtain for either boys or for female leadership experiences.

Experimental treatment determinants of attitude change.

Our final question yag: Was the teacher consciousness-raising activity sufficient

to produce changes in children's attitudes? Equations similar to those in the

Q j.(}
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previous soction wer estimated, substituting attitudes in fall and spring for
experience in fall and spring. From Table 5, it is cliear that che ecxperimentzl

I

treatment did not caange children's atrvitudes. This is not surprising, however

as the intervention was not actually intended to have this effect.

1i

o
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CONCLUSTON

From this studv there are several conclusions to be drawn.

flroc, and most significantliy, we have provided evidence that children's
exper wnces of cross—sex interaction and non-cex-role stereotyping are important
determinants of changes in their attitudes about ﬁhgse issues. That is, we found
that children whose school experience included having a man as a teacher, having
a woman as z unit leader, having a woman as a principal, knowing women who supervise
men and knowing women doctors—-these children were more 1ikely to hold more
egalitarian beliefs about sex differences, intelligence, job disciminatiorn, working
women, and domest.c roles and to have positive attitudes about cross-sex friéhdship
and work choices. Similarly, we found “hat children whose teachers did not group ?y
5 whose teachers assigned them school work in mixed-sex grcups, who played sports
and engaged in clubs in sex-integrated groups, and whose parents were supportive of
cross—sex friendships--these chiidren were more likely to have cross-sex friendship
choices, cross-sex work partner choices, and to approve of cross~sex interaction in
genaral, as well as to hold less stereotyped attitudes regarding men's and women's
roles in work and society.

Second, we have shown that a teacher consciousness raising workshop can have
effects cn childrens' perceptions of their environment, making them more aware of
cross-sox Iinteraction in class, sports, school.work, and clubs and making them more
aware of women principals, men teachers and women in non-craditional roles.

Third, we have suggestive evidence that childrens' attitudes are not changed
directly through teacher's awareness of sexism, but are changed through behavioral

experiences which are in the power of the teac¢her to control, such as cross—sex

grouping and providing non-sex stereotyped experiences in school.

{

\
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APPENDIX A

Scale 1: Independent Non-gex Stercotyping (INDNS)
Have yoy ever had a man as your regular teacher?
Have you ever been in a unit that had a woman as a unit leader?
Have yoy ever been in a school that had 2 woman principal?
Is there any man you c¢an think of who has a woman for a boss
(or Supervisor)?
Do you know any women doctorg?

Scale 2: Independent Crosg-gex Interaction (INDCST)
This year, does your teacher ever divide the class into a boys group
and a gjrls group £O be excused or to go Places or do things?
Do you play sports with both girls and boys? (Do you play any sports
with both girls and boys?)
Does your teacher ever have you work on school work with a girl/boy?
Do you belong to any clubs that have both girls and boys as members?
This year have you ever invited a girl/boy over to your house to play?
Who do your parents want you to have as friendsé

Scale 3: 1Independent Female Leadership (INDFL)
Have yoy ever been in @ unit that had a woman as a(unit leader?
Have you ever been in a Séh001 that had a woman principal?
This year in sc:hool,(have you studies about any famous women?
Have yoy ever been in a group of girls and bOys‘(a team or a club)
where a girl was chosen as leader or captain?
Is there any man you can thipnk of who has a woman for a boss (or
supervisor)?
Which of the following TV programs have you watched? Mark an X by
all you have watched. ("hich of the following TV programs have you
watched more than once? Mark an X by all you have watched more than

.

once, )
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APPENDIX A (page 2)

Scale 4: Dependent Non-sex Sterc.typing (DEPNS)
Are girls and boys more alike than different, or are girls and boys
more differcnt than alike?
Do you think that women are usually smarter than men, that men are
usually smarter than women, or that being smart doesn't have anything
to do with being a woman or a man?
In general, woulq you say that an employer or a company can choose to
hire only men for certain kinds of jobs?
If a woman wants to have a career or a full-time job, should she get
married?
Some people say that women and men should be paid exactly the same
for doing the same job for the same amount of time. Other people
gay that men ought to get paid more for their work because they have
families to support. Which do you say?
Whenever possible, should husbands and wives both work part-time and
both take care of children part-%ime? (Should husbands and wives
both work part-time and both take care of children part~time?)
Intelligent péople are people whe have good ideas and solve probleﬁs.
Who do you think are intelligenﬁ?

Séale 5: Dependent Cross—-sex Interaction (DEPCSI)
Think of your thfee best friends in this school. Are all your friends
girls/boys like you, or is one or more a boy/girl?
Think of three people in your class that you would like to work with
on a project. Are they, all boys, all girls, both boys and girls?
Read this story and then answer the quest;on.
Jo n is iooking for a job. There 1is a large airport in his town and

:re are jobs open as flight attendants and as ground crew. The

16 | \



—15-
APPENDIX A (page 3)
flight attendants make a little more money than the ground crew
makes. Most of the flight attendants are women and most of the
ground crew are men. John can do both jobs. He has been offered
both jobs, and is trying to decide which job to take. Which job
should John take?
STU 53-ITEM 45: Do you think boys and girls should play sports like baseball and
‘soccer together?
Scale 6: Dependent Female Lgadership (DEPFL)
STU 37-ITEM 29: Would you feel comfortable being a class president?
STU 42-ITEM 33: How good a leader do you think you are or o you think you would be?
STU 62-ITEM 53: Are you a leader?

ROSS-BOSS 2: Like to be the boss--dcesn't like to be the boss.
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Table o Correlations Between Student Experience and Attitudes
)
‘ . ] . Lt
Fall Correlations Spring Correlations

INDN5 - TNDCST  INDFL  DEPNS  DEPCST  DEPTI, [NDNS  INDCSI ~ INDFL ~ DEPNS  DiPCSI  DEPHL

IS A75 5 -0 L0 0 07 617 008 0% .03
QAL 698 09 063 1% 23 6% 0% 162 -]
st 198 2290k L3 160 13 00333 W -
091 A7 26 8 A 090 S L 2
INDFL 503 -061  -.004 D 36810 -031 089 - 149
568170 67078040 646240 083 084 -.164
NS00 1% LI o8 -0 0328l A1 =159
010 0.0 J86 140 SR () R & A8 .00
DEPLST 4938 20320 139 189 a0 38 37 =10
095 419 L6 .38 302 08355 1359 =074
DEPFL 051 -.066 028 -.190 .03 =107 =00 =008 08 - 015
- 004 046 012 =007 -.097 - 181 =200 - 184 -1% =200

—g -[’_ -2

Girls above diaponal

Bovs below diagonal

4th grade above Sth prade
1. All children surveyed in fall (12/27/77 run)
2. Children surveyed in fall and spring (1/3/78 run)

DN 2005 p o 05 if 12215
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Background Information

Number of slblings

Wao do you live with
most of the time?

Both parents

Mother only

Father only
_Other

~Mother finish college?

Yes
No
Don't know

Table 1;

Demographiz and Academic Information by
Sex, Grade and Experimental Condltion

| S
Ath Grade Stir Grade .
Experimental Control Bxperimental Control
__hﬁilipj_%ﬁsmnle ﬁéle Female Male Fomale Male ! Female-
(N=99)  (N=92)  (N=94)  (N=81} | (N=73) (N=79)  (N=76) (N=94)
X 1.87 2.03 2.06 1.89 173 2.25 2,27 2.33
(SD) (1.65)  (1.65)  {2.06)  (1.79) | (1.29) (2.0%) (2.11)  (1.95)
7 (N=99)  (#=91)  (N=92)  (N=B2) | (N=71) (K=79) (N=77)  (N=94)
T 66,7 813 68.5  76.8 | 69.0 759 740 78.7
A 25.3 16.5 29.3 22.0 22,5 17.7 19.5 16.0
yA 1.0 1.1 2.2 1.2 1.4 2.5 2.6 1.1
A 7.1 1.1 0.0 5.0 7.0 1.8 3.9 4.3
7 (N=100)  (N=91)  (N=91) (N=82) | (N=73) (N=79) (N=77)  (N=94)
7530 374 ST.1 512 | k6.6 24, B.6 3.6
v 16,0 24.2 17.6 23.2 20.5 39, 24,7 18.7
7 31.0 38.5 25.3 25.6 32.9 36. 33.8 27.7

- continued next. page



Table 1: (continued)

4th Grade 5th Grade
Experimental Control Experimental Control
Male Female fale Female | Male Female Male Female
Mother have job (N=100)  (8=91) (N=90) (N=B2) | (N=72) (N=78) (N=77) (N=93)
Yeg-full cime A 79.0 /8.5 . 28.0 33.3 29.5 28.6 28.0
Yeg-part-time A 29.0 35.2 26.7 30.5 20.4 30.8 29.9 30.1
No A 47.0 36.3 46.7 41.5 40.3 39.7 41.6 41,5

Father finish college? 7 (¥=100) (N=91) (N=90) (N=B1) | (N=73) (¥=79) (N=77)  (N=94)

Yog % 54.0 46,2 67.8 58.0 58.9 45.6 51.9 50.0
No /A 14.0 11.0 8.9 6.2 12.3 17.7 14.3 20,2
Don't know VA 32.0 42.9 23.3 75.8 28.8 36.7 33.8 29,8
Father have a job? 7 (N=99)  (N=Y1)  (N=90) N=B0) | (N=73) (N=79) (¥=7/)  (N=93)
Yes-full time A 89.9 91.2 84.4 91.3 87.7 91.1 80,5 91.4
Yes-part-time - 6.1 3.3 12.2 6.3 11.0 7.6 13.0 5.4
Nu p 4,0 5.5 3.3 2.5 1.4 1.3 6.5 3.2

- continued next page




Table 11 (conrinued)

e e e e e M.,__.mﬂf"mwvwxw
4th Grade Sth grade
e i I NI SEE e B
Experimental Control gxperimental ! control

Male | Fomale | Male Femalé""“igié::[:EEEQIQ‘* Mate | Female
B s e SN SR

(N=99) (N-92)  (N=94) (ngl) (N=73) (N=79) (¥=76)  (N=93)

Acadenic Information

Town Test of Basic Skills

Total Reading X 4705 61,12 4493 5294 | g6k 9185 3994 5121
(sp)  (33.34) (29.97) (34.61) (34.95y [(35.61) (29.52) (32.97) (32.17)

Total Math X 51,21 60,07 48.77  48.6p | 45.05  33.58  40.78  50.48
(spy  (L74) (29.47) (33.72) (3L.o1) |(35.69) (30-03) (33.14) (3L.62)
TOTAL X 57,77 67,02 58.72  6L.0g | s54.74  6L.11 55,99 60.97

(sp)  (22.67) (20.80) (22.15) (23.09) |(25.50) (19:78) (20.26) (22.60)

Cognitive Style (GEFT-C) X 10.36 11,62 9.28 8.9 | 13,00 13.95 g1 12.61
(sp)  (6.80) (7,65 (6.85) (6.20) | (7.57) (6.80) <51y (7.03)

Attitude Toward Reading X .05 9442 2350 24.04 | 23.78  23.82 23.66  24.12
(s;) (297 (1) (443) 2.y | (3.35)  (3.38)  (2.54)  (2.85)
Attitude Toward Math X 23.59 2321 2386 2275 | 3.8 23.94 9330 2291
(sp)y  (2.96)  (3.06) (2.84)  (hasy | 291 (311 (3.61)  (3.35)

_ i e et




Table 2: Means and Standaxrd Deviations of Index Scores,
by Sex of Student and Survey Administration

Males (339) Females (342)
Fall "~ Spring Fall Spring
Indegendent &
Dependent Laééxeg
INDNS M= 7.46 7.58 7.23 7.43
S.D.= (1.21) (1.02) (1.16) (1.04)
INDCSI M= 7.35 8.26 7.04 8.01
S.p.= (1.20) (1.40) (1.14) (1.18)
INDFL M= - 9.27 9.23 8.89 8.99
S.D.= (1.20) 1.17) (1.11) (1.15)
DEPNS M= 10.22 9.71 . 9.40 9.06
S.D.= (1.70) (1.54) (1.30) (1.24)
DEPCSI > M= §.27 5.89 5.82 5.64
S.D.= (1.17) (1.24) (1.04) (1.02)
DEPFL M= 6.33 10.15 6.89 10.43
S.D.= (1.10) (1.99) (1.16) (1.93)
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“able §

\
Est {uales of the Deternduants of Hon-Sex Stereatypiag, Gross-Sex Interaction and '
Female Leadership Conditions In the Spring as a Function of ,
Fall Conditions, Expecloentsl Condition, and Selected Backgromnd and Schoul Characteristics
INDEPENDENT VARIABLES - SPRING
Fewale Leadership ‘ Crogs-Sex lnteraction Nou-Sex Srereolypiag
THDEVERLENY s e e — e
PREDICTORY Heles {n=19) Penales {n=342) Maleg (n=13y) Females (n=142) Males (n=33Y) Fopales (n2360)
Didependent (Fall) 9 191 30 394 361 165 .355 X 51 .355 47 440
(39.322) (33.6%6) | (56.619) (58.326) | (49.481) (50.748) | (47.B80) (42.445) | (45.749) (45.060) | (98.6.") (78.595)
Experfuenta] WS | 0 00 | -0 <000 | -dl 08 | .00 .00 | 9 -0
Condiz lun 1 {.625) (.130)  (.004) (.181)  (L040) 1 (4.983) (2.728) (150} (.000) | (6.278) (b.093)
Grade = Dumsny -0 047 12 =113 033 047
{ath=1) (,155) {.807) (.057) (4.902) . {,436) (3.088;
Fantly - Dy -.055 o -,00] -.008 -.048 - 110
{(Stugle Parent=1) (1.112) (.394) 001 (.02%) (.B44) {5.086)
Pulher Employment .0ub -.019 a7 , 065 -.U3t 44
(.25 (.110) (1.669) (L.647) {.475) (.803)
Fatlet Blucat Lo ~ 04 112 012 -.065 046 o0 |
Py (Col lege-1) (.392) {3.495) (.013) (1.26%) {.500) {.050) s
' |
Matliwer bducat Lo - - 05 -1 ’ W45 075 BRI |11 =059
Pusary (Lol Tege=) {.685) (8.786) - (480) (1.937) (.944) (.90n)
N, ub Siblings -0l 006 148 W51 -.0/% A9
{.062) (.014) (8.094) (1.1%9) (2,030 : {.156)
bris Cofle) -l =012 -.060 : =025 09 -0k
(.040) (,283) (L.tb) (.189) (.025) (2399 |
GhED A 074 079 ~08) : 069 i 024
(1.502) (1.535) (2.034) (&.060) - (1.539) (.149¢)
b Llned (8) 066 -, 06} B 'Y - 107 04 =077
(.01%) (1.447) (3.644) (4.47b) (.876) (.53
M Ldes Toard - 054 049 -, 09 .07 100 -0
Matli (1.097) {.918) S (34 {.022) {(3.709) (2.7
Attivaden Toward 018 -.074 00 r- 142 ~.024 -l
Pead fug (,119) (1.968) S (002) T(.61) (., 190) (4.098)
. \\
) | ~. ‘ .
K e | g A3 | ase | TIse s | e Lled Ny R
deglees of Ureedow | 2/336  13/325 A1y 13/318 UNE 1 999 133 U3 133 41 134

Notes: Ga) Fostatistles shown In pacentheses below correspondfoy stundardized regresslon coefFlelents,

() FE2, 100 ur 139) ¢ 303, p v 08 F(2,136 or 339) = 4,68, p < .01 S
FULY, 25 or 32H) = 1,76, p < o8 S35 or 228) = 220, pvo0d




st lmates

Table )

the “cternlnants of Non-Sex Stercotyplag,

Cros -Sex Interactfon and Leadershlp Attltules lu the Spring as a

Functfon of Fall altliudes and Experferental Conditlon

DEPENDENT VARIABLES - SPRING
Leadershlp ! Crose=-Sex Interaction Non-Sex Sterenlyping

(RDFFEADENT e e e - —
PREDTETORS Males {5=139) Females (n=142) Males (n=119} Females (n=342) Hales (n=339) Females {n=342)
Pependent (Fall) U -a100 047 00 460 450 AU .285) .98 .3l 29 0]
(6.650) (L122) | (.736)  (.08) | (90.273) (8L.236) | (37.716) (300315 | (62.794) (51.847) | (20.487) (14.159)
Expgr]man[u{ R R 024 023 -.03y -.048 o7 OM 059 .060 -.05%) ~.0%8
Cond{tum L6y (007 L (. 168) (657 (.936) (.0M0)  (.068) (L.403)  (1.349) (L.orry  (.50%)
Geade - Dinay - 05) -1 069 032 061 058
(bttel) (.499) (.822) (1.872) (3.097) (1.382) (1.147)
Famlly - Duiny 081 - 15 016 035 R -, 022
(Stogle Marent=1) {2.162) (4,292) (.099) (.460) (1.850) (,)61)
Father Enployment 014 - 105 NIk 034 Rili} -0
(,0R0) (1.522) (.161) (.a2n (.000) (.003)
Father Education - 015 -.040 =017 - 022 0h -.029
Pumny (Lolleges D) (. 046) (,189) (.077) (.14 (.004) (.20
Hother Eduoatlon - A8 028 028 =010 -.016 =019
Tunmy (Gl Vegest) (.014) (,192). (.197) {,024) (.16%) (. 100)
N, of Sthiings 058 -.051 . -. 068 057 -.0% -, 03
(1.058) (.85 (1.792) (1.223) (.427) (.003)
LTRS (41 1e) 4159 N 020 -.077 - 05 ~.086
(.a01) (1.218) (.11) (1.640) {.845) (1.801)
CET 005 019 1S - .48 -5
(.007) (.089 (.017) (.132) (.72%) (6.149)
Iohs Listed (@) 031 52 -.080 - 116 -.002 ~.047
‘ (.302) (.894) (2.516) (5.104) {1.876) (.783)
At brudes Toward AW - 038 -1} -.091 042 -.025
Halh {6.055) (W411) (.431) 7 (.987) {.040) {.218)
Alt ltudes Toward -.025 10 -055 - 155 10 -.04)
Reading (.19 (3.219) (1.142) (8.484) | (.08 (.726)

! ' l \
R i 052 M 061 NIy 2% 102 188 156 .18 062 125
degreen of fropdom Uh 15 | 2 _ 13/318 2k 11325 U 13028 NG 1330 U 1308
\fnrnn: (a) F-statfstles shom fo parentheses below correspondfng stnuﬂardlnnq repression coefiiclents.

B © D) B0 er 1) = 00T, p <05 F(2,336 or 339} = 468, p - .01 N

l;i!i}!j;; FUI, 325 or 128) = 176, p < 0§ F(13,325 or 308) = 2,20, p « 01 ﬁuf)

il



