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Introduction

The cencern with increasingzethnic sensitivity in a multicultural society
is a realistic cne in Canada as well as in the United States. tHere in Canada,
your problem is compounded because there are two clearty dominant cultural
streams in addition to the multitude of national, religious, and racial back--
grounds with which we are familiar in the United States. The efforts heingu

made o harmonize, but not melt, the different streams are very apparent in

your journai, Multiculturalism, published by the Guidance Centre of the University

of Toronto. If we were school trustees, as you are, we would strongly recommend

that copies .of Multiculturalism be liberally distributed to teachers because of

the information, varying perspectives, and lists of resource materials inciuded

1
&

in each issue.
why 1is it:so important to inpfeuse ethnic sénsitivity? Indeed, in what way
do we definé that phrhse? Rest a%sured, we do not mean to make a hypenated
Canadian individual r-re sensitive to criticism of. his éroup. Ne gg_mead to
increase the awareness of a Ukraninn-Canadia1énd a Japanese-Canadian to the
variances and commqnalitios of their customs, values, and practices. National
growth as well as personal growth require that bigotry and bias be reduced to a
minimm, which can best be achieved through education.

We believe that ever; child must achieve his fullest potentiali F'ducation's
goal thus must bring not only skills but & positive self-concept. To promote
self-esteem, the child must enjoy the respect of his peers and those adults
significant’to him. To aidjthis process, the child must have a sense of traditicr
and respect for his origins ;nd cultural enviroment, as well as adjusting to
the larger society in which he must {unction.- Further, it-is importantlto the

. ¢ .

child to know that his primary groups - his family, his cultures- are respected

in the commmnity and accepted by that cpfmunity. - -
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The school as an agchcy of society-has a special function_nnd duty:
besides teaching children the majesty of Jiversity and individualism in
human society, it mbst provide the one lcarnlng site where all groups can
mingle and communicate with each other. 1nmdgr5nt children in bilinyunl
schools should be encouraged to remiin tluent in their lunguage and hCTItd"C
while learning to master English. thldren should not be deprived of their
cultural heritage, but in order for them to exist in the work world and in
order for them to communicate effectively in the larger soc1et\ " to 6bserwe

and maintain the rich diversiry of intellectuﬁl resources, they must-be helped

to learn and preserve their national shared history as Canadians. Therefore,

'all children master English and French; they must all learn to read and write.

They must all observe in both school and society certain codes of behavior,
observances, and traditions that arc comnon to the nufional scene, and that
transcend their differences - civility, respect for authority, civic respon-
sibility, honesty, moral probity, and respect for others' rights. i@hesc are
the qualities, by consensus, necessary for all people, if we are to preserve a
civilized and sane society. ‘

It wouid be impossible for the curriculum, the toxfbooks, and other materials

to include enough pertinent and positive 1nfcrmat10n abQ,LfCTG\:nnd every

immigrant group and its contributions to Canadian culture. What should be empha -
sized continually in the schools, however, are intergroup reclationships -
frequently inferdependent, and. a pride in each person's heritage. Children ¢t
very young ages can be taught to appreciate the value of gro.p differences
and ethnic'charatteriétics, to be sensitive to others' feelings, and to improve
their relations with members of different groups. We believe, on the basis of

* & . - \ * - . - ’
research evidence, that multicultural education must begin in the lower grades,

‘becuase this is the time when attitudes toward‘othér/peoples and countriecs are

e

W



- 3.

i

formed. Such attitudes are well-es vlichnd by the time chzluxcn are

thirteen or fourteen years old.

- ES

There has been some imnroxcmcnt in the textboolz, and scheool administrators

now even tdke into account the pronlems of minorities in their cvaluation of

& .

school materials, wﬁut the texts, even if~improvod supstantially, cannot
influence the students if the siudents cannot rean,tﬁem with cogprehension. .
. 3
The task of the educator is made far more -iifficult -today because the mass
media have reduced the‘significance of-both reading and writing in the overail
acquisition of knowledge and experience.. The media have made ;tudenps“passive,

apathetic receivers of canned information that is often meaninglcss to them..

Lonbtant television viewing ha< created an audicncerwith Timited attention span,

an inability 1o concentrate or to listen for a prolonged time period to comp}icn
or semi-abstract concépts. We need to restore to students. the abiljt¥'to thirk
critically, to annly:e, to synthesize, and fo évalﬁatet The -attributes are
polished and cultivated only througn1rending and writing when the students have
to make choices, judgements, and reason intelligently. ~Unless ail of our
chlldrcn déielop a hij h levél of skilis in these b351c aptitudes, they nannot\
hope to achieve academically so that they can part1c3pa;e fully in the fruits -
of a tcchnoldgical society. They will be nnable to acqnifc or profit from the
desired opportunities for economic and social equalify that are cffered. |
In-any program developed to help children’ apnrec1ate—cu1tura1 diver51ty and
to develop understanding for those who differ culturally, cognizance must .
be taken of the importance of utilizing every opportunity to integrate reading
and writing. With this aim ancnored_firmly'at the coré of the proéram,’he
can suggest a ‘series of recommendations for thé improvement of teaching a
. muiticultural curricnimn. Skills in reading &nd wriFing can be taught, btit
. - for the child to remain fiugnt and articnlgte, he-has to practice them

¢

,cgntinually. Vocabulary, sentence structure; and compdsition abilities can

Qo . ; .. : - LJ
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only be learned and strengthened through constant practice.. omposition

and research papers must be assigned frequently, and suppremental activities
inust inciude reading assignments, ' )

We must remerber that in the present c¢ducational-system, the teacher has

eat. importance. The teacher is the pivot of the learning process, especially
. E» p b4 p J

in the transerence of-attitudes. She or he can direct the class and subject

N

with considerable indepondcnce, and chooses the text material that continues

+ -

to be important in the classroom. The teacher's preiudices, feelings, and
-2 DPre] ’ £S5,

unspoken gestures convey her or his feelings concerning inter-group relations and

ethnicity, Thus it is crucial that the teacher be well-educated, knowledgeable,
and very sensitive in order to communicate the value of cultural diversity
! " -

effectively., \ ' .

Teacher education must therefore be strengthened in this area of tontent.

Teachers should be apprised in their preparation of the impoertance of cultural

, diversi;y, although because of the complexity and cultural wealth of innumberabie -

Ao, . . . :
groups, no one camn master all the vartéties of experience extant in (Canadian

[y

life. A further productive way for professionals to serve their communities and
<

'schools is to be trained in programs stresging cul'tural pIUTalism that are

COnduCteﬁ by local colleges and universities, The Master's program in multicul-

"tural education at the University of Toronto is one that meets these needs.

We feel that in-service courses, educating teachers in techniques of learning

‘about and working with people of different heritages are equally, if not more,

important than additional credits in other methods courses. Understanding

Al

langlage, gestures, customs, and history of these groups leads to the develop-

menit of empathy, and might ease the tremendcus schism that now exists between

}

public institutions, including the schools, and individuals in the local communiti

.
s

s .
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, To mount a significant multicultural-curriculum, several approaches can be

.

employed “concurrently. Without disturbing the major areas of the sccial
studies curriculum, for example, the primary grades can continue to focus on family

and local community relationships, but in a mere comparative way. It can easily

be shown that every cultural or ethnic group structure has some unjque features

RS

_. and some that are common to, most groﬁps. At the intemmediated :vel, more
énphasﬁé could be placed on cplfhrnl diversity and similarity in other-fields,
and at the socondépy'level, nétiohal policy over the years with regard to
immigraticn could be studied. In conjﬁnction with these emphases, related

materials :could be introduced into the studies of literature, nmsit, art

i

appreciation, drama, and language arts. To do this effectively, the teachers

I

/ ‘ .
themsFlves,must be knowledgeable and f{lexible.

| . - : e .
Followirg the scheme of Bruner's spiral curriculum, concepts from the

i

several disciplines within the social studies can be presented in simple form in

the early gradesy and re-introduced in gradually more complex ways in higher grades

The conCepts of cultural diversity dnd universality for example, can begin with
. ' g :
‘preschoolers describing themselves and then finding the ways in‘which they are

similar to and different from their classmates. ' It can be pointed out that a

r

sirgle child may be like -several other cliildren in one characteristic (e.g., hair

color), part of another group in another characteristic (e.g., eye color), and
o K .

,ﬁart of still a third group in.a third characteristic (e.g., preferred games), but

[

that all the children can and do take part in a variety of activities togethoy.:f”

"

Z«n a slightly higher grade level, diversity and similarity may focus on ways‘in

P
~

-which birthdays or holidays are celebrated, always emphasizing that aifference

does not .imply "better' or 'worse."

Q

Q 7 - . : ’ ;
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By the middle and upper elementary¢grades, the themes of multicul tural
- \\ _ -
fducatiqn ﬁill be well established and can be demonstrated in variations among

‘ethnic/racihl groups in this. country, both in terms of immigrants and the

N e

.

current s¢ene, here and abroad. A similar pattern of development can he

-----

<

~followed with respect to cdﬁéqpts in economics, -geography, history, political )f

science, psychology, and sociology, with several disciplines often integrated °

.~ into one activity or .text.

s

Next to the. teacher, the tgxtBook'is POSt important as 2 teaching tcol.
Whatever‘their_limitations, texts in history, and even.readers, provide a
backgrourd of information-and learning. ﬁqaders and literature collections

introduce ideas and vocabulary study; historieswproﬁidc rudimentary facts ‘that

’

students must learn before they can engage in projects, games, and other stimu-

lating experiences. The vatiety and richness of the ethnic contributions to
Canadian culture and the quality of life, hovever, is so extensive that. no
. . . T~

textbook or program can include every such cultural contribution. Fven if it

were possible to include all groups, many volumes would be required to describe,
. / .;
explain, and assess the role of all the minority groups that play such a

marvelous and important part in the creation of th® unique Canadian style.

The story of inmigra}ion, i1ts influence on contemporary Canadian history,

the people and the cultures who have been-part of the story, do need to be

inc%uded in the learning experiencés of the young. Simjlarly, the theme of 5

persecution of minorities as well as their triumphs over adversity needs to be

/9’

included in th@ learning experience. These cannot be taugﬁt in isolation,

however. They are part of mankind's common heritage and are part of contemporary
R ©

4

problems. Indeed, much Canadian history. of the past two centuries cannot be

<

taught art from world history. We recommend, therefore:

\
y ot
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;el. that the,stor; of 1mm1grat10n to (anqda he taught 15 the context of
world events, hbether it be with referenCL to the Ir1<h potato famine, Russian
pogroms, v1ctims of war, Nn:i persecution, or dreams of a better life;

f. that selecfions ref]ectiug irmigrant history, ‘prejudice, and culture

conflicts be incorporated into.reading texts along with stories of ‘inventions,

poems,_and other content. Teacher's cditions as well as student texts should ask

~
~

pertlrnnf que\tlons appropriate tfor the gradc level, about the feelings of
people in the selectlons demonstratLons of prejudlce ibiased wr1t1nq, and 51m11§r
natters

. i ( \

- - A . ¥ .

5. that supplementary materials relevant to minority groups of the local

community be integrated into the curriculum to enrich learning in various subjects,

. -

-

It is é faéﬁsthat some/groups;-eschinlly in urban creas, may he especially
predominant in:a signle school's popuiation. Recognition of the cultufal mores,
unique and universal beliefs, heritage, problems, and contributions to the
internztiohal and national scene of such a group should be part of the curriculum
in that'School. Sp%cific techniques to be used might include:

1. invitations to leaders of the ethnic group to se—: as resource persons

~
+

for all the children.in the school, as well as the teachers and staff.

2. assignment’gf}nxﬁects in language artsAand sqcial stu&ies courseé that
focus on the group's history, languager'and values, possibly resulging invcuStom—
made instructional materials where commercially published ones are sparse or
non-existent.

3. 1nte§rat10n of the disciplines should be encouraged and utilized more fully
Literature, h15tory geggraphy, and even anthropodlogy ‘can 111ustrate and exﬁand
cultural studies. Basic skills, the SOClal sciences, art, and music can be inter-

woven and used effectlvel} to teach any group culture that the qchool or teacner

wishes to emph351~e ‘ : o “



S
"=

4. Wherever possible, children should visit community*groups in action.. Some
‘ : N .

examples are-g trip to an Italian market, a Greek ﬂfthoddx hazaar, a Ukranian felk

.

festival, Chinatown Cul tural Ccntex, or whatever comnunlty activity is HVﬁ1]a¥lc.

v

5. Simulations shoyld alwavs be uscd in COnJY?'TIOR wlfh ntcrdchlnxlugr\_

~

- Y . g
studies. ° = _ .

\

* 6. If foreign students attend a local college or univérsity,'they_might be

"asked to visit and speak with the children. Recent immigrants to thc Community

¢

)

might also serve as learning resources in the classroom. ' P

. 7. Development of 2 multilingual vocabulary i terms of greetings and words

s . . - "
commonly used in the schoel and home can be used to enrich the study of. language
L4 } - .

- -

“arts and prepare for later foreign language studys. Discovering the commen roots
of these words can serve as a basis for studying the different national groups
. subsumed under 3 great language umbrella.

4 . '

8. An ancillary means of ‘studying ahout othCr countries can be the use of

.

~. .
stamp collections, since stamps pDTtTd) principal figures and evonts in a nation '3

T

history. leferent c01nage 1ng monetlxy systems can be used as uell for mathe-

matjics nd other subjects.

-

These are examples of how 1nnovat1\c technlques can be integratedwith basic

a

sk111< in the te 1ch1ng “program. The rccomméndations we have made are in no way,
however, the absolute and solely correct responses to the present educaticnal

dilémma. What we are trying to accomplish is to bring to the present educaticnal’

a

scene a sense of what.ls possible. Remaking society, destroying class lines,
‘eradic%}ing povértf, gndbeduﬁntional equality cannot,Be achieved by-the schools

‘alone. What can be realized is that our childfen.are'téught the skills necesséry
for them té use as a basis for reaching toward-such goals, and broader and morc

meaningful c0ﬂcept of intergroup rcldt1ons so that they can sec and move touard

- such goals.
<
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% We believe that inno.ative, enriching, hnd multi-media programs can contribute

-substantially to muicicul urcsi education. If the child cannot read and comprehend

1

what he is assignod to read; cr cannot express his feelinps clearly in speech and

writing, however, such activitics have diminished effectivencss. We urge most

strongly that mas.ery of the basic skills of lanpguage and communication - reading,
M B ~' - 4 . ' o ) CT .‘ ’
writing; and speaking = be restored to their position of prime priority in educatio
, ' . o
~and be -incorporated into all isntructional units.? Possession oi these abilities

will contribute to the child's positive_self-concept as a person ywith capahilities

worthy of respect by the soeciety at large. In making this recommendation, we seck

to assure the children of all groups that théy will have the skills needed-to walk

2

3

any avenue in society. : T

We ‘stress the need for realistic multicultural education that creates

for each cultural heritage within the child and his peers, that promotes respect
for differences while recogni:ing similarities, and that maintains the 1ntegr;t)
and self- re<pect of every child. Such a program plﬂces a hoqu responqlbllltx on

textboéi auihors and publn%herb and on ‘teacher cducators, as well as on the teacher

who select and use instructional materials.
’ .

With amétery of basic skillé, with unbiased and‘bfoad—based texts,qan& with
a greater understanding of the values Qf culturdl diversity, }he child and the-
teacher will be aéie to view more critically and thoughtfully thbsé issues and’
e\ents, the behaviors and beliefs, that make up Canada today. That iswthe 19551

a

tovwh1ch we as educators should aspire; it mav be the most that we can reall sticall

attain.




