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' . 1" LEARNING TO WRITE SENTENCE/BY SENTENCE :

A MODULAR APPROACH TO ENGDlSH COMPOSITION

PETER - L.‘SHARKEY

'J/

Beg1nn1ng with the false optlmlsm whlch charag\er-

izes most surveys about language Sklll problems, let us
o pretend that most of us'agree on the follow1ng easy con-. !

cluslons faclng communlty college teachers today

(1) Students often exhlblt an:inability to. ' ..
' organlze their 'ideas cohqﬁéﬁtly and develop ' -

them 1n wrltlng and speec

" (2) Students Canndt read with care, pretlslon,g
and comprehenSion. ' _

R .' .f"a»,

No one situation’ can bewplnp01nted as the cause of  these:

language-deflclenqlescnglthough we,know that a%ﬁa;Zr

I =~

.~ factor in successful use of 1anguage skalls 1s frequent
75% AR 4 exercise of those skllls, too few 1nd1v1duals have exper-

, f" slence 1n careful readlng and wrltlng or in read1ng w1th
,preclslon and comprehens1on. It. canno be doubtedlthat g

N . the 1nfluence of telev1s1on has been perva51ve, w1th a

J

.~ consequent dec11ne an read1ng and wr1t1ng. As theq@ttl-
d

jtude of “the Amerzcan publlc toward.'he 1mportance of
r‘
language proflclency has changed the opportunlty to

hear eloquent speech and to read well-wrltten works of-

_Engllsh llterature has become 1ncreas1n ly unavallable.
Educatlon, too, must bear 1ts share o@. the blame for the '
PR 6

deflclenclesQobserved in the Amerlcaﬁ publlc. Far\too,
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lithhere has been an unﬁillingneSS on the part of educ- .

v

: ioﬁal institutions to recognize that the quality of
jjommunication"has been declining and that chénges are

necessary. - . . ) . ) g S

/

= ~ If; then, these are common, central concerns of . .\1/“

the community college, the following general goals for ﬂb-;/_
gradihg language skills should leap readily to mind: //
. ~ . t . /

/
/
/

(1) Deve oping/within'students'the desire to " .
impyove language.skills.

eéquiring cdastant exercise of reading, R
writing. and speaking and expecting all : e
disciplines to attend carefully to. these: . Qo
» skills by written and verbal comment.

(3) Integrating languaéz skills in all courses, 2 .
whether technical, vocational, or general
education. ' L. . : ‘

mmunity-ébllége program designed to address these N >§\
goals ,shpuld reach as b;pad,étspecthm of tpelcolﬂege “ | T

’ opulation as possible. A ﬁumber of agérq?ches_can be -
iégd to meet the varying needs of a diéparéte'student \ , |

+ body. quevér,vany program should include a procedufe
* to measure the’minimﬁm lanéuage‘skill'level_that will
* .pe acceptable for'all COmmunity cbllege‘éraduates. |
. These are reasonable goals wﬁlch could be effected
in a variety of ways without unnaturally-rev%rsiég.ﬁhe
.'}) direcfion of most community épileggs. Bd% sinif such .
: wdiscuééions,about change muét’take pl@ce within' the

communi;ies which, can’'support implementation, we will
o not ke surprised to hear different vzysions,of'¢he prob- °
‘ ) ‘ - 4 o N .

lem with different cbnqlusions and r commendations.

- : ' ! ' “+ < . v . ’ 1 A
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A?ggne institutional reSponse to these concernsyis a pxogngm
‘offered at;the College. of Marin (California). "Learning
'to'Write Sentence by,Sentence" is ‘a curriculum designed

to promote increased student awareness of quality in
communication and concentrated exercise in writing, by . T
implication, it suggests a model for adaptation to otHer
d{sciplines, to other programs, and to other institutions.

It contains both those elements. which are universal to 7%

all language proficiency programs and those‘which ﬁEe

unique to this particular campus setting.

~

This course of study is designed for the student

who is'about.to try his hand at the expository essay.

It assumes that the_student is an-individuaf who has «
soﬁe}hing to say and relies heavily upon the desire of
the student to find out if this is the case within the
fspecial confines of:a course.of study.’\It proceeds to.

-~ s

challenge the student to write at a'college

* ° level, lest the-essays.which,hehproduces in time become
_childishly correct in grammar and stupeinngly uninterest4
ing._'The course is not designed to "cool out" the student
who secretly knows that, he should no{ be at college, ‘L'. : |
it is offered to the student who has always felt thatl
his wTitiné'is indeed a mirror of his intellect but : ;{

« S'has known neither whene to place the reflector in | |
relation to h;mself an%athe light’ of the outside world

-

-
nor how to maintain ifs natural luster. .Frowrxﬁe start, .
e . . - € . ‘ . L
g ' ‘ - e N :
.~ ) o S & (.‘ | \. A
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)
Co this course‘eiiects the student to regard the full image
of his mind in ambitiousbword?structures--full,statements
. (i " which may be ‘shaped into grammatical predications..
'Furthermore, it assumes that “the stpdent has thought in
‘“sentences at'some‘;01nt in his life, even if he has not
&* wr1tten so before, and that he must not be d1scouraged
from composlngJvaehtence 11ke structures before he knows
. ‘the grammar to do so correctly and con51sten§ly.
Th1s course stresses the fact that mean1ng lies.
curled up 1n-metaphors, something like the buds of a .

w

rose,. wh1ch open up in the proper condltlons. Yalues
are t1ghtly cknstered and enfolyﬂted in these buds of
perception and language. Wheu we communicate them in
wr1t1ng to others, our respons1b111ty is tob create a
.verbal context, the sentence in th1s case, which has

' the condltlons for f1nd1ng, adopting, and creating

structures wh}ch suit our "value kerne;sﬁ_and conduct y
. » Ry L .’ ' ,“.
their gro&th) Our verbal structures are images of these

r

v

value systems. - . . b
Since the sentence always.has at least one. grammatical

nucleus, the central pred1cat10n, it stands to reason that

the writer should try to center his wr1t1ng in the buds

-

. _rmths percelved values.. Bringipng hrs main 1dea into 5
the center -0of’his sentence emphatically focuses and
/eﬁpands the: f1e1d of the?readerES‘v1s1on. Sayﬁhg what

ﬁ4ﬁb. _We mean then, in one sense - means order1ng th1s pred1cat10n

[ - ., 6 "9. ‘ ".‘ : B Al \

N
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in an emphatic, unself-conscious manner. -In describing
v . - ~

architecture, for instance, one's choice of details is pulled

toward spme central jinterest that is being evaluated. The

1 4

details begin to spin centripetallg about the nucleus of

W

predication --something 'like a whirlpool or a galaxy.
. v " ‘
. It‘goeslwithoutgsaying that learning to read trial sen-

"tences and drafts’ 1s as much an exercise in dlscoverlng

1

'and focusing viewpoints as it is a worrylng over spelllng,

o

and punctuation. These operatlons become more and more
N\

integrated with pract1ce. °

~

Thlnklng in sentences, free of the pressure to snap
out somethlng clever on the Spot, .one rotates the buds of\
value in the sunlight of memories and cares. Neverthe-

\

less, the-thunder and, lightning of Spoken outbursts and

v B3y

the fogs and showers of conversatlons have a perfect

right, in fact an honored place, in essays. How drab

9

'longer p1eces of writing wguld be w1thout the human touch
of real speech to relleve the 1ntellectual statement. P

To learn about the d1fferences between wr1tten pred1catlon

and conversation is to\reallze that 1ntroduc&ng the "real
. ] AR

world" of speech into compositions is a matter of making

, ‘ ) . .
literary chﬁisés related purely to allowing ideas to
' ’ S ‘ . o AR
flower and grow. ‘ ' .

] 3 Vv

This selfmpaced course forces the student to th1nk

P

before wr1t1ng and does sdw/n a rather muscular

uncomprising and unpatfjgiglpg Way., The instructions .

>

i
~

L ¥

- . . : .
, Y

Hy
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"within units have a'rhetorical_and.bomplicated bent.' Thé
first unit,;for instance, offers material wnich is in
itself irresistable but is wrappedﬁin‘a fairly difficult

_ cover to test the student's initial will to engage and .

3 i g & .
consult. The progressive structure -and tone of the units

1s calculated to make,the student hazard verbal, 1mages of
o .

the self wh1ch he can master wrthln the conventlonal

-.P

grammar presently under cons1der tlon. . To make too much

of the conventlons before the act of conce1V1ng “somethlng

W

- to .say” @s to prescrlbe 1m1t£t1ve form upon a mlnd which y

must be taught gradually- that grammatlcal syntax 1s indeed |

" a natural good. - - | .v”> | .’%ﬂ ”g\ o |
It is alSo.no-longer-safe nor wfse to.assume'that

~any student who elects to_learn about sentences before

.writing expository essays has just left a bone-head_

grammar class or a productlon-llne high ‘school. The'profilé‘

'of current community college enrollments argues that
teachers and the1r courses must. be’ ready and W1lllng to

\

meet an 1ncred1bly d1verse student body on its own 1nd1v—
idual grounds -and to be sensitive to 1ts d1fferent back~
grounds and needs.' This self—paced coﬁrse can afford to
pneserve standards whlle customlzlng 1nstructlon.

What follows i6 a part of the student portlon of
. that modular curr1culum, “Learnlng to Write Sentence Bz\
>
Sentence.“ It contains the general 1ntroductlon, the )

course of study,\a sdmple pf one predlcatlon un1t and

}

|
A
i
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_an outllne of Subsequent Predlcatlon ‘units for a student
¢

_ read#r. Each unit stresses ‘One concept and 1ncludes

!

objectlves, as51gnments, d1scuss1ons, Euggested supplemen-

tary workfand a posttest;,; ,

N C .
LEARNING TO WRITE SENTENCE BY ‘SENTENCE

" An Introduction

4

~ Good coIlege’Writing is not the art of making verbs
agree with ' subjects, or the art of avordlng comma sp11ces,
or even the art of be1ng orlg inal. ‘ These are subordlnate
arts which have a c0ntr1but10n to make to good wr1t1ng,

‘e

but they are not 1ts essence. Good wr1t1ng is effectlve

4 \k'

' ~

~and accurate communlcatlon. A good writer must in the
first place have somethlng to say. But he is a writer

because he can transfer ‘that "somethlng," which originally

ex1sts only 1n hl% 1mag1natlon, into the 1maglnatlon of
~ -

other people with a minimum &mount of cooperatlon upon

14
therz part Th1s transfer cannot, of course, be d1rect,
\{

it must be achleved by ‘the man1pulat10n of arbitrary

» 1

symbols, words), wr1ttene2§?paper. Successful wr1tiﬂg ié_
t when it is considered closely,

an astonishing achievem

Ki

)

and-the}stud?nt"who’expects to master i?e.art without a

» =

A

~lot "of effort is very foolish indeed,'
'But what do we mean by "something to say"?_ Perhaps
< . v . Y

once in.a thousand instances, outside an English cgmposition
G Bhous: _ : R + O

{
——

.'&,
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¢class, we really want to communlcate a s1mple "somethlng."
' We want to descE;be the Grand dEnyon or a friend or a

concert. Perhaps we want to narrate, to exp&aln/the L

N

¥

order 1n wh1ch partlcular evenits took place.\ We might .

s

want to descr1be the sequenCe of events wh1ch led to our

a

be1ng busted, m1staken1y, for selling grass.[ We mlght

want to send/fo a frlend at another college our recipe for
\

crepes Oor home brew (rec1pes are- really a k1nd of. narrat1ve).

-,

In such 1nstpnces 1t is possible that what you want to

communlcate is a s1mple term, a noun, modified by
approprlatezquallf;ers.

.

But it is unlikely. Even in'theﬁinstancesﬁgiven

';above, it Es probabiy7that what you réally want to
t

communi 1s not a modrfled noun but a sentence. If

you should be 1nterrupted in your wr1t1ng, for instance,

by your roommate want1ng to know what you are d01ng, you

mlght reply,'"I am writing to the judge about my arrest."

Here, about my arrest" is a'’ s1mp1e noun subject.- But
you would surely mean, "I am writing to the judge to
explaln that the sequence of events which led to my arrest’

clearly proves that it .was a case of m1staken 1dent1ty.

: In other words, your real 1ntentlon ‘would not be Qroperly

 Spome GeneravaonceEtS'and Goals -

represented by a noun; your real 1ntentlon wou18>be

properly summarlzed 1n\a Sentence. ',t

- - ' N
Since a1lfof ;gg;basic'principler of cqggSsition,\ﬁ\

[
- ' ) . g . -~ l

.v‘ : _j \- ) | ‘ ‘f '“‘f ) o
[y
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f operate in’ compos1ng a sentence, the follow1ng course

of study Wlll stress that a good sentence, like a good

"|essay or 'a good book, requlres a reasoned organlzatlon,
‘Aabp01nt_of view, a conslstent and appropriate tone, form,
and diction. Put in‘an ideal light, our goal is to- o
achieve good correspondence between the sentence you
compose and the act of th1nk1ng or imagining,which it'
seeks to convey. To describe our goal inksinplest”terms |
‘is to foster simple-minded, uninteresting, timid, and |
mechanical scribbling. . Let's put’ ‘our goal another way:
/ you must try to compose accurate sentences whose structures
‘reflect and embody their theses and wh1ch have an emphat1c

-tone~ "and polnt of view.’ .There, g1ven "someth1ng to say,"

the. form and sense should come togetggb in a good segtence.‘, .
G ’ 7

v

N\

‘@

This course of study will teach you:an attract1ve, albe1t

unnerV1ng, var1ety of approaches to th1s end.  You must’ |
* _be ready somet1mes to walk through a field of eggs and

-at other times in pastures of an1ng gra1n. ‘The purpose/

lof this 1ntroductlon has been to give you poise and con-

fidence at the starting line;. 1t has been wr1tteiF§e11ber-7 ,
ately to make you read 1t slowly and thoughtfully. You-
w1ll be warned aga1n and aga1n that the craft of force-
ful wr1t1ng cannot be practlced wel;'w1thout the art of ‘,

critical, perceptive reading'4 of both your own worK'and»:

that of others. S ,




-un1t and. exhaustlve study and memorlzatlon of rules in

10

Resources, Materlals, and : Connectlons

-

¢

.. To take th1s course you w1ll need N
1. The un1ts themselves, completed in order,
one at-a time. - : B T '. -

2. The Manual 1 _ o

3. ~A. good portable d1ctlonary
-4, A tutor. who ‘can be’ consulted.on a- weekly

" basis at a regular hour. T

Learning Act1v1t1es5

/) N ~ - ‘. ,-
\;The learn1ng act1V1t1es prescrlbed in each Unit - R

“are qulte s1mllar. Careful readlng\gg the text of the \Zj>

The Manual are absolutely necessary. Speclmens from_

student compos1tlons are to be rewrltten as prescrlbed

Identlflcatlons of grammatlcal d1st1nctlons are‘frequently
demanded. The d1ctlonary w1ll be needed perlgdlcally.
Quizzes are sometimes given to prove your mastery over
various~technical points of grammar and bunctuation;h -
You:will'be requested from time to time to compile,llstS' )
of terms and concepts,gathered from theé "outside“world“'

of newspapers, teleV1s1on, and conNersatlon. °And most

of all, since th1s is a course in wrltlngrYQu“W1ll be e :“'ii’
'_expected to composé a var1ety of statements on some . ' -

. ¥

falrly 1nterest1ng tOplCS.

A

General Goals of the Predloatlon Units . o e \
= . N7 ol .
e . In the follow1ng flve ‘units _you w1ll be asked to . \"
v . ‘a - . ‘o
-A s »
. 12



: correct in: grammar,_punctuat1on, spelllng, and cap1tal- .

compoSe a serles of descriptive senten

o8

7out a var--.

K

1ety of subjects. You w1ll analyze your

- ~t. P
as samllar work of Q’her students, and you will re-write .

n work as well

extenslvely. In wrltlng and re-wr1t1ng; the general

goals w1ll be to produce an accurate'sentence%whlch is V%

1zatlon. It must also embody some partlcular point of '

. -\

_ view towards itse subJect.".a reason for remarklng upon .

-

. up your tongue at/first trying. to be too styllsh,~‘

_ you w1ll Aave plenty of opportunltles at ‘the rlght

ag.

1t and somethlng to say" about 1t-u-although this. need -

)
"be Do more than awstrong 1mpress10n such as "Isn t it

beaut1fu1°" or "ISn t it ugly°". You should not t1e _ h-“f

t1mes to call on the muges of art1st1c 1nspiratlon )

LS

who, g1ven half a chance to operate in a reasonably '

'( "

neat settlngJ turn out to be surpr1s1ngly llberal

w1th the1r graces.

< ' -
{
T?ls compos1tlon course has three major sections

e
"s

‘The Course of‘StudyP/' - | C L ;

which are deslgned to be - studled 1n order. They afe’

gPred;catlon,-Language, and Syntax. The un1ts within

.the sections must  be taken one at a time gn sequence.

The t1m1ng and order of the ass1gnmqpts must be honored
because the experlence is essent;ally a condensed version
of a. much longer and far rore lelsurely course of study

(a llfeh;me of read1ng and wr1t1ng) This is not to_say

¥
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that you'must.not work -laterally on other writing or
grammar projects which you might happen upon at the same
time, Heaven forbid that your browsing, inyestigating,
or reading through the materials should be cut off by
some irrational compulsion to."gringd out" a certain unit.
But the. course does make sense 1n its present order.

It is posslble, however, once.you have worked your way, .

down the road of predication ass1gnments, to woLk sim-

ultaneously on parts of the language and syntax units.

‘Since you are relat1Vely free to work at your own

~

qgace, the language sectlon of-: the course w;ll offer you .

the best opportunlty to make tracks because it entails

more routine work and memorization than the others.

<

Assignments and quizzes have been designed to bring your

‘mechanical grammar skills up to scratch while you are

“doing parallel wr1t1ng ass1gnments. The Predicﬁtion

Units, however must be done f1rst ‘and in a rather
strictly prescribed order. You-will‘understand this
regimen better as you advance.

As you f1n1sh units or parts of un1ts, be sure to

save .all of the wr1t1ng which you do because it will be

used again in subsequent ass1gnments. Let s learn to

.wrlte sentence by sentence one step at a time.
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" Predication Unit 1 : Accurate and Emphatic~Description

*To recognlze the s1mple sentence.-

*To correct sentence fragments. o

*To make subjects and verbs agree.
*To correct spelling and capital-
, 1zatlon errors.
*To 1dent1fy key metaphors. B
. *To improve central pred1catlons.. '
Y *To evaluate point of view.
*To. compose an accurate descr1pt1ve
sentence in which the grammar; -
spelling, and capitalization

. correct and the \point of viey is-
' clearly and empﬁhtycally expressed.
Assignment: Compose a sentence of at léast twenty-

five words which describes’ the hills
around the college. B /’ :

The enterpr1se of wr1t1ng reveals constantly how well
we know and control what we th1nk. When we s1t down to

. /
compose a s1mple‘déscriptioﬁ, the~words that we select

communicate what is on our minds at just that moment of
&nay,

writlng.' If we have SOrted out our subjéct from other .
press1ng 1nterests,.such ‘as the temperature of the class-
room and last nlght ] encounter, the words will much more.
likely reflec] thoughts.exclusively about our subject.

Our lives,sggzld make our writing.more discriminating.’
,Theevery,actvofecomposition helps_us“to,be more thoughtful.
Sometimeslwe are so distracted by other interests (My car

is running in a tow-away zone‘by the chem. lab!) that it

takes at least one draft just to make us realize how far

away we are mentally from the spec1f1c task of th1nking , P

before us. 1In short,'we often drag much more into the

pictures which iur words - create than is appropriate to. our



Y
»

‘_f an accurate andllnterestlng verbal portrayal of the o

“7wr1ters°

. control. This |first example was obviously written on the .

proves to “‘be hés battleground.t.”_

, ; . : . . ) ,& t ' {S .
writing-purpose, ' Given onty a few words with which to’
identify and characterlze the hills in all of therr

« *

- geographlcal aqd atmospherlc complex1ty, our verbal

attentlon is tested to the llm1t.\ How can we make our

\

feellngs about ourselves and about our percéptlons into-

‘reallty of the hllls themselves for a rﬁader who has

llttle pexsonaL or sympathetlc interest in us? How do

-

we go about 1dent1fy1ng-and adjustlng_our V1ewpoint as

,

épkperhaps 1t will help to analyge/qog other student

wr1ters have aqted in the same s1tuatlon. Let s test a

‘r‘ ﬁ-., )
few examples fcr concentratlon,?a%ouracy, llvellness and
k.& >~ . °

first day of class after a leisurely stummer vacation:

The calmness of a densely wooded hillside is ¢
disturbed |only by a young runner, barefooted
who is latle to class. .
; R B ‘ . . ' .
The advent of school, with-all'the assignments and pressures,

\A

v

is at war with th1s writer's summer, and the llttle sentence
But before|we discard this honest effort as a refusal

to describe in ietalh;the hlllS themselVes as- ass1gned

let's discuss it from a more llmlted composltlonal point

of view. How would you descr1be the relatlonshlp between
v . >.

the form of his |sentence (espec;ally the order in which

things havevbeen presented for our consideration) and the

16




~ . . - _'.‘r' . R
;»you'percelve? - ' : .

- subject of theosente
- a contrast wh1ch draws our attentlon awa
of the a351gnment. For whatever it 1s'

'story rather?than a p1cturefl,

I - - N
VoaTe ' . ) \ . Y 15 N ) \_,
wr1ter s vleWp01nt? What are the key words which présent

1deas’ Does the wr1ter feature and develop 1deas’ is} 1
A\

the runner near,or far? Does it mat;er? Is this an
v . ‘ | ® ‘ .

. accurate picture of the hills?//;hat'literary toucyes“do ]

Since runn1ng late to class was Stlll on our wr1ter s
£

- mind, ,as he wrote, his appreclatlon of "the calm of -Hhe

J ‘

'hllls, wh1ch is obv1ously more approprlate for his wr1t1ng

’

purpose, did not ?fz§~a\chance to develop. -HlS perceptlon

-

of the objective reality has been diverted, and so his

. #erbal descr1ptlon has been shaped accordlngly. Desplte

%
h1s mental preoccupatlon, the grammatlcal form of the

o

sentence does communlcate a feellng of completeness, a

sense of purposeful movement from one place to another.

v
The featured qualltx\of the hlllS is indeed the grammatlcal

e

the. resﬂkof the statement dramatizes

from_the subject

orth, we have a

The next example was wr1tten by a student who

grabbed up his wrltlng materlals and flew from the class—

room the moment he heard.the a551gnment. Although we

]

never learn why escape was uppermost in his mind at that
moment of compos1tlon, 1t certalnly affects his descr1ptlon.

Tree tops reachi up to the Heavens--over proud.
and inviting--teasing ®ne to venture into the
~hill's vast domain--beginning with only ‘low curves
.then rising ever. steeper to culm&nate at a llttle
shack. R . . , -
' \“ ' . g \

1'.‘;“.,
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When asked to descr1be g&ifhlfls, which were. qulte famlllar ;
' N

. to hlm, ghy did he aV"to run outdoors at once for a f1rst- f‘
o0 e E PR )

g hand pulSang 1nsp1 atlon° Had he no conf1dence in the —

s telli g@detaiigf- a a conceptual frame fdr\hls p1cture?7

or was_h "'Ty 9ncomfortable in class?

4

Yoy Psychologlcal spebulatlon a51d?, ‘we read“that his

"tree tops" appear to be "re ‘1ng, 1nV1t1ng and;

:\ktg%slng," wh1ch 1nd1cates af 1rly common pro;ectlon of o

s

his ownwdeslr“ ;pon'lnanlmate nature. The trees have

~

A . become characte' in_ the llttle nature theater of his —~

descrlptlon.. Certaln klnds of accurac//ﬁre sacr1f1ced
! ~

to such heart—poundlng en%hus1asm, regardless of 1ts - o

4

. sxncerlty. Striklng v1stas in nature should exclte and move

-

us deeply, but 1f such unbrldled _open sentlment g1ves

r1se to/travelogue language such’ as. "vast domaln" and
. . N
'”~ev€n-steeper,".1t—1s probably unconv1nc1ng. For all

the huff1ng and - puff1ng, 1t 1s 1mposs1ble to know from" _ RN

the statement as it stands ‘what or who is "beglnnlng.

';l. .
’

The laws of t1me, space and‘grammag have be;n suspended'

Tas’ theferter “throws hlS perceptlons emotlonally aroundvf'%\’m
'tne scene. His words fbllow a llne of v1s1on that blurs
:aanthen réturns, to focus With a bump on an 1mprobable

"detall--the shack. The maln theme 1 des1re‘ which . e

the repetltlon of dramatlc language conveys. We are f

-

left w;th a mystery about thexrelevancy of emotlon.
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. A : Q\o 7
g . ' v ,
- Here is another selectlon which ra1ses questlons
' . \
about the purpos$ of descrlbfng the frame of" the wrlter s

perceptlon'

“( A mountain woman, ob11v1ous to all going on around
. er, a sleeplng princess awa1t1ng the lover's kiss.

“tree tops" brought us shak1ng m{to a hyperactlve
world of V1v1d uncontrolled perceptlon and emotion, "a ‘ ”,

_mountain womgh" w1thdraws Just . as suddenly 1nto a memorial,

or. lltékary world of. shado%? legends and vague maﬁé:;N:“.f~9:

3 N N

believes. Beside the fact that Mt. Tamalpals is only one

of the many hills around the. college (so long, accuracy),

Y
or that*it looks llke a sleep1ng maiden: only from one

;partlcular and d1stant p01nt‘of v1ew, the ﬂegend of the
sleep1ng pr1ncess is the pr1v1leged 1nformatlon of rather~
few Marin lnhapltants. _Th;s descr1ptlon lJeans rather ‘
1547 " heavily upOn\anyexternal..literarybcrutch ‘and‘lt.must'

'refore, to be 1ncomplete and prlvate, perhaps

xpect an accurate descrlptlon.ztDescrlblng the hills as
ing woman might prove effective if we could mak€&

a recli

4
L

e wvthe}readera eewsomewdetails,~but~wermust”bearfinwmindr“

»

m that'his "imaginativ’" approach w1ll ;neV1tably rest

‘});’//\\$th_ wr1ter s vréwp01nt to only a part of the scene. Such. ! \%
,1nto an arts;lclosgt "o

the dangers of ¥ sudden retre

-

ar

‘So

reference to 1t momentar"y p otépts hlmqfrom the ass1gn- ' .
ment. This descr1ptlon “ahd’ E;;fprVidhs one reveal two  ° :

/ r""l




. serlous Verbal version of pondered experlence-
requlfeg7more awareness of wﬁat we, th1nk than we'

have supposed at the outset. va;

k4 P

IR @ |
: the last two efforts at descr1b1ng the hills thatfwe

tools for handllng verbal structures. ":.ad and study thé

. Then complete

~ the 1llustrat1ve exerc1ses found w1th1n these pages'

o “ Chapter 1 _Slmple Sestence PP. 1-6
?.;;L"‘:%a;‘ : chapter 9 "Predicatlon" . bu‘ PpP. %2:27 ."_ '
| . Chapter 13 Subject/Verb pp. 75-81 L
T T ;H? Agreement o o ”?kﬁ

n‘f . ' ' -
| If you Stlll have’ doubtsﬁabout your mastery of these bas1c

b 24

-

d1st1nctlons an&'deflnltlons after wrestllng Wlth The

B LI T T SRt

@- your exerc:.ses with .a tutorig It w1ll be

Jssible to ad;ﬁ/?e in our progresslve coqrse of skudy

.w1/hout absolute astery over\thesé fundamentals of grammar.

‘ Now:you are ready to examine the felatlonshlp between
" t- gﬁaﬁgatlcal stgupture, p01nt of view and express1vejem§ha§is
’( 7 in the seleﬁgion of descréptroﬁs on the next paqe.. Eacﬁy
L Ew\\' , J/f - SRR
o ' . ) \\' 20 b “ '
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s}Kould be treated as a lltt.’be essay lton t.}A hills. j’Read ' \

~ them analytlcally, underllnlng once- the Slmple subject

~

and twice the main verb . of each sentence or of each 3
° . V4 ‘

'1ndependent clause w1th1n each sentence. Qorrect the errors

‘of spelllngoand capltallzatlon which divide our read1ng
:lf‘ ,attentlon. Keep the dlctlonary‘at your s1de. Chase every
rabblt that moves.; "“Does the statement siand on 1ts own
btwo feet? Is 1t grammatlcally ccmp].ete'> Has it a subject .jﬁ
‘and pred:f.cate'> Do you feel the need to add somethlng té/ |
or delete frqm it? Flnally, 1s 1t fhe? - l
“Also, s1nce our reading together has been_concenf
-tratlng upon the partlcular ways ach writer has been~
looklng at the hllls, what I have .been calllng p01nt

§
of v1ew," you will flnd .your own analys1s of "where the

M.

.wgéter 1s comlng "from" much easier if . you w1ll note the ~—
4+ two or three most strlklng or emphatlc words 1n each

- sentence. Identlfy these words w1th a circle and try . 4
., T - B 9 \
- to flgure out whether the wr1ter Lntroduced them acc1denta11y
/ ‘ ~\/"' \
in the heat of the asslgnment or coollyand strateglcally as
V\
;,an act of/pomposltlon. C ntemplate the relatlonshlp of '

k4

.

~A~l~ﬁ~~\the wrlterws 1deas and hlS predlc&<}0;§u_,f~faw~w; e ST

Ty
' : g : : B [
: . S T T
»

v.i. . Student Samples: ‘ _ -
] 1. Tree Tops reachlng us tﬁe Heavens4:o;er proud -
e - and inviting--teasing. one to venture into the
fvo e 3h111's vast domaln—-beglnnlng with only low
il . . curves -then rising ever-steeper to culminate
. at a little shack. (

“

Ty




Al

10. -

-lover's kiss. - , ‘ S
- who is late to class. - . .

" -above errything_below\ag'thbugh_it were ametherfﬂ

‘Mt. Tamalpais and .the surrounding hills, in - v
their‘majesty,uoverseeoﬁhe college as if they- T

'My inward parts move through the rythem of

' chapparal jspreading up the sideSwlike-caregsing

" of- Marin

: ' © 20

‘ N L ' .
A m&untaln woman, oblivious to all going on E
around her, a sleeping princess awaiting ‘the c .

The calmness ofia_dénély'wooded;hillside-is _
distqrbed only by a young ruﬁne;,"bare,footed, -

;
4

When-I 160k out the windows at the hills surround= . .
ing the college I see Mt. Tamampais towering'-

watching over—he;;children. e s

were the king and his dourt protecting their
subjects. .t s - "

3
-

¢0‘§aze upon the majic mountian defussed in

- swrilling green of dence .foliage, earie but

seen through a maze of barren tenicals reachihg;_
from the trees near by, paints an eary but

majestic panorama. c 2NN

;Ehese\___ay'
hills which exist in mind's eye and the gentle '

' spirit that so forms an everlasting image of
- peach, tranquility, and love. 7 o

|

" His boo#s fbrgottenvfor the moment, the stud At

drifts in dreamy.fantasy on- the school-lawn
grass, his .eyes gazing half-attentively at the -
image of the distant hills, their velvety-brown

fingers in the strong, lazy heat. -

The hills surrounding the college are covered

with tire' tracks and foofbrintsuand dufip - trucks .-
and bodies and spit and cigareﬁ@evbutts‘and ' o
concrete walls and signs/that:sgyw?ag;hgpizeg,,_ﬂﬁ,v

" personnel only""and stairs-‘and dogs, and some-

times, if you look hard, you can see grass -and
ivy and trees. ’ ' %; ]

s

“In the wind torn purple'méuntéins of the Rockies;, -
~in the. greatest gray waters of the ocean storm,
- in the burned red loneliness if Arizona deserts, .-

do I yet yearn for the passive pink sunsets
singing ihe glories that announce the green hills

-c\

b

‘ | -
Do



) T
important than the show 1tself. The self-consc1ous w1nd@

s

7 : | o2

11, Mt. Tam is" the beautlful, green "sleeplng lady
" overlooking the College of Marin-Rentfiel .
area, Mill Valley area, and the coasta -

. t
- range Q%fMarln County. ~

. ,12," " The comfortlné\\famlllar, but thlrsty hlllS Qp
' that surround College of Marin are’ flnally rec- -
eiving their long awaited drink which 1S'turn1ng
‘. the hard crumbly earth\tg$r1ch brown mud.’ ;

-

~

13.° As we the asp1r1ng ‘stidents of this cellege,” look

/

"around our surroundingg- at -the hool, we. can ’ Lo

.see to ‘one side a high spreading range of ever-
greens coverilng mountains peak, while on the.
-other side of the spreading campus we have a
rolling, almost barren looklng,'wrnd-swept
hill, - covered w1th w1ld flowing at.

14, R1s1ng llke a green pyramld from the top of the
Student Union, Building Mt. Tam commands the
viewers attention with the lower jfee-studded
hills paylng hpmage 'to it, llke slaves to the1r
master. _ N :

Let's work on one together just to get,the'hand,ofr'

it- ‘\ﬂ ':I‘: . .

CWhen I look out the windows at the jjl
the college)I” sge 'Mt. Tamalpais toweri:
everything below as though.lt were
‘over her .children.

Sometlmes the overture and curta1n-ra1s1ng become more

[,

yup (I look, I see) presentsva false, or uperf1c1%; p01nt

-

and place. That is not to say that a wr1ter should never
use nL" to present an 1dea, but there 1s no p01nt 1n
0

sh1n1ng the ‘spotlight upon youréelfﬁgnly to duck back
’_\‘

"behlnd the curtaln. BecauseA"I see" is the central

predication (the grampatical leyer which controls the.
_ EA e )

balance and movement of the entire sentence) a -dramatic

C BERS 23';-‘;

z'\\ .

~of V1ew--an unnecessarlly pOllte s@\e note concerning t1me o
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o ‘ '
y contrast ex1sts between "I," the wr1ter (subject), and r
'_Q‘i’#n ) o /‘
o "tOWerlng" Tamalpals (object), a contrast which is far
less 1nterest1ng and more superf1c1al than the forceful

.

o |
el ;“‘"1dea wglch follows. Should we have -to wade through

14

\_ o ~ such mznd mechanics to get to the wr1ter s‘chief.ideaj—

ST 'a towe 1ng, protective mother'> Our writer senses'a’

4 '

- dramatlc comparlson--a metaphor--between the mountain

t

as tower/mother and the hllls/college/students as‘per

-
] chlldren, but he is too t1m1d to state it forthrlghtly.‘v
U_“.’, N N ! '

\*'- ‘What 1f’we helped him by rewr1t1ng sllghtly, by mov1ng

Q‘\\the commandlng metaphor (towerlng) 1nto the dr1ver s ; Do ,

&

»: seat of the sentence, into the subject/verb pos1tlon of
- ’ . o . R “‘ . C. ‘f .2

predlcatlon' S

/

Mount Tamalpalsctowe:g)above the hllls and college
below as though it wer were a mother watching over . :
her children who.return her carlng'looks from th

Lo w1ndows of our. classroom. . - -

e You may wish to "flnetune" ‘the’ second half of this sep- = 2

tence to make i1t more express1ve of our wrrter ] thes1s

wh1ch p01nts”a spec1al c0ntrast between nature and man.

Each of the sentences wh1ch we have before us for

[ . TS

'study is strlklngly 1nd1v1dualvdesp1te hackneyed and tr1te e

SO Sa

e e am i e e -

/
phrases whlch d;storf part1culars and ruin_ the overall

o

a

. effect. Each typacally formulates its v1ewp01nt fh~a
’ | -

self-organlzlng mannervwhlch chaijenges our attqulon‘_,'

;,". ($. b

. In d1scover1ng where one (r&teﬂ hought runs-ofﬁ the

o
-
' 7
- '/ O

Jo

ﬂtrack, w:rmay also f1nd an unexpec ed resource of memory

’7%ior feeli g wh1ch needsﬂkeroutrng ithin the llttle‘world

Q ., e 24 | |

o
'n N
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of the des%riptive sentence. How curious it is to-béhold'

)

the transormatlon of a tlme-worn term such as majesty,"’-/}V

?

for 1nstance, 1nto an approprlate servant - of the "regal"_

¢
~

p01nt of v1ew of the follow1ng sentence.

Mt. Tamalpals and the surroundlng hills, in their

A majesty; oversee the college as if they were the - P

k1ng and h1s court protectlng their. subjects.y-

h

Once aga1n, a metaphor commands the writer's f1e1d of

V1s1on whrch ‘has been eff1c1ent1y shaped into: the conceptual
frame for h1s assertlon. Once we“have detected the regal
14 .
g comp_rlson between the mountain and the k1ng, the h1er-'

arch1ca1 cgntras between regent and subjects c11cks

neatly into place. - L L,
) . A1

e f ‘As we proceed together through th1s course of study, .

Qo

P

you Wlll 1earn to recognlze p01nt ‘of v1ew and theS1s (a

. more narrow or’efficient Vers1on of VleWpOlnt) by thelr
p 0
syntact1ca1 forms. contrast, comparison, enumeratlon,.

b - o

def1n1tlon, cause and effect. . You Wlll be able to trace

)

your way qulckly and d1rect1y from the key metaphors and

terms as they appear (within and w1thout the conventlonally

L

crrflcal pos1tlons of the sentence) to an 1dent1f1cztlon

and ‘grasp- éf the 1dea expressed by~ the\erter--who

) e

usually yourself! The ecology blas of sentence number
®

9, for example, Wthh is based upon a. sent1menta1 contrast,

w111 announce 1tseLf to you through the wrlter s confusion.
é .

"o . ,

of grammat1ca1 parts, the topographlcal d1stanc1ng of number

13 and the geograph1ca1 pedantry of number 10 Will come:“i-k‘



into focus, the Vague klnd of sensu ty expressed 1n .
. 1, i
'“numbers 6 and 8. w1ll be easler to hand

of 12 and 14 w1ll make great sense.&

fturn in your completed Predlc

iIf your 1dent1f1catlons are. not up to snuff your tutor ;;5/

become familiar w1th the cr1t1cal descrlptlve vocabulary

2y .

<y

b . -

le, and the trlumphs P
. .m‘.". ‘3 )

After you have‘dlgested all of this and” worked over ;‘ m

1)
‘e

the sentences, perhaps even d1scussed them with’ your tutor,pf

2 or grandmother, belng alWays sure to Stop short of . exhaustlon

“Fo

' ?nd grubby n1tp1ck1ng, select two sentences wh1ch you llke

y«

ellgenough to rewr%te. Try to brlng the1r points of v1ew

into emphatic line'With the1r grammatlcal forma“4Reorganlze

-----

thelr predlcatlon 1f pecessary \Try to preSfrve the 1nteg—
"\rity of the or1g1nal but don t be afra1d to add touches

-1of your own wh1ch w1ll increase the1r clarlty and beauty.

°,

Now, also rewrlte sentéﬁées 6 - and 8. _ See 1f you can

ellmlnate, or at least reduce, the1r emotlonal theaters:

:‘ﬁf When—you have f1anhed th1s rather demandlng process,

g Ty
"f}Unlt l-g Each sentence
3 L |

3should have 1) 1ts pred1catlons and 2) metaphors orrﬁf'

-

: Simlles 1dent1f1ed with the approprlate llnes and c1rcles.

. . ﬂ

*&111 ask to see 3) your work in The Manual. Flnally,lf ' :j‘M"

'“you must turn 1n 4) your rewrltten sentences“whlch-w1ll

/.\_
require, of course, yourfgreatest-effort and care. . It

.is. good- pollcy and pract1ce from the outset to do the e

b]

:recommended exerc1ses, if for no other reason than to

-

; ";.

Wthh will be used throughout our«course of study--even,_

~ / . -‘\\ - T . . N .. . .
'\,:,m“h : o h . "\ . N - . R

o
e . . o . W g S : .
. B o ’
o . . . . « - . s

> Xo AR TN T . ‘ e
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“iféyou are a'whiz‘at gfammar.' When you turn in your
3 " ~.' -.q‘& »
cdmpleted unit you wlll recelve 1n return your or1g1na1

!

S sentence w1th‘oome correctlons and suggestlons. You must
P “w ‘ /,‘
.then rewrﬂﬁe and resubmit 1t“ When th1s work is satisfacto-~

':, ) "rily anished you may go on to the thrllls and chills of

e Predication Un1t 2: . e ;3 : c ;

\*'*Here, then, is a brlef chepkllstfof Predication

1 . L]

.Unltl e
o A.“-Compose a sentencé‘which"desCribes the hills._
. " .;; B. 1. Identlfy the main subjects and verbs in
‘ . each of the 14 sentences.
e 2. Identlfy the two or three key metaphors
‘ - ~in eagh. . .
3..’Do'the‘assigned exercises in The Manual.g
‘ ._.."‘ ) B ' 4
4. Rewrite sentences 6 and 8 plus two of
) your own choosing. C
-’ . C. Rewrite your own original. sentenqe._

- .. .D. Post-test: Compose a new seéntence of at

w . ¢ - . least 25 words which describes

' N : . the hllls around the colle?e.

' ’ ’
When you have recelved a sat1sfactory grade for this work,
‘t you ar qualrfled ‘for the next unit-of study. ,k
I . . \J' .
Subsequent Predication Units

. . Each ofjthe four remaining Predication Umits continue

o

in this pattern. . Each focusés on- an inoreasingly complex

; Y ) ] . .
' concept, making the units both sequential and cumulative

T in nature. e .
. v . ’ >

';i s Predication Unit 2 Expanded and Reinﬁorced Viewpointk‘

. ! .
\ng-_- L - . *To recognize dependent clauses

. [N $7) P
. . o Z ’1 .

\)“ ' . ]




Predication Unit 3

£y

) Predication Unit 4

‘- 26

*To correct spelling and punceuation
errorg

*To compare independent and dependent
clauses. -

*To identify modifiersy, connectlves,
and expansions. ‘
*To build complex sentences.

*To rewrite predication for emphasis.
*To evaluate the role of metaphors

in 'sentences.

*To compose an accurate descr;ptlve sen-
tence in which the grammar, spelling,
and capitalization are correct and
the point-of-view . is emphatlcally
expressed within the central
predication and clearly articu-
lated in the modifying details of
the whole.

Order and Movement

*To identify the form of verbs. 5
*To correct: faulty parallellsm.
*To achieve Parallel order in g1v1ng
1nstruct10ns.

*To prepare the reader to.follow
instructions.

*To improve sentence movement.
*To compose a descriptive sen-
tence in which the%verbs are
appropriately and emphatically
aligned to present clearly.a
sequence. of related ‘actions.

g
Compounding Statements

*To identify compound sentences.

*To memorize connectives.

*To recognize logical functlons
of connectives.

*To construct compound sentences
using coordlnatlng conjunctions
and ‘conjunctive adverbs.

*To convert compound sentences.

*To compose a longer descriptive

. sentence which uses subordination
and coordination to Hevelop
‘logical relationships between
concepts ,and actions. ¥

.

o
L ek
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o - Predication Upit 5 Agency and Context
’ *To recognizeé cause and effect.
» *To correct faulty predication.
*To identlfy sentence patterns
which use "to be." . '
*To convert -"to be" predlcatlons. '
*To' build verbal modlflers.'
Ty *To emphasize agency.
.o ° *To limit context.
R L *To compbse predicatiobns which
‘ ' ' I accurately-and emphatically:
report the relatlonshlps between
thé causes, clrcumstanoes, and
secondary consequences of an
event. .

. " J o ' III

"Learning to erte ‘Sentence by Sentence" is only\
. - Y
one part of a campus-w1de effort to 1mprove language

'skllls. Although.the maln.respons1b111ty for establish- ,
1ng standards and,malntalnlng them among students fell
to the Engllsh faculty, all teachers were encouraged to
recognlze standards 1n their ass1gnments and to provide

. opportunltles for students to exercise wr;tlng SklllS

7 throughout the curriculum. ‘Fewer machlne graded exams

and more essays and essay exams were recommendedu In

-
K]

order to achieve this, teach}ng asslstants and student

L~

readfrs were tralned by the Engllsh faculty and assigned

/;Q various departments, a centra tutor1al manual was

composed which could be used.a us-wide; degree requirec
4 S "/9; . '\r . . ‘ o
ments were,revised;‘diagnostic/exams were rewritten and
various ad hoc remedial courses devised. Progress in_
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writing skills increased substantially _through opportun—

1t1es to exerc1se them throughout the curr1culum ‘But’ o
A Y

w1thout the cooperation of the entire college communlty,

this progress Jcould not be \made._

This program does keep the. human1t1es at the center_
-/
of ‘arguments about the goals and means of rem’dlatlon.

It cEn be used as. a model for humanities curr}cula which

_,1nc%_désCremed1atlon and den1es its Usual tangentlal

status. This particular remedlal 'writing course incor- o

4

porates assumptlons and SklllS necessary for humanistic-

~education: ‘a bellef in the worth of the 1nd1V1dual, an

v
>
Ks

expéctatlon for therbest use of skllls and abilities,

‘a bellef in language as creator and reflector of thought,
r
nd an‘emphasis upon logical. and disciplined study. It

1s the heart of a coqfdlnated effort throughout the commu-

nity college curr1culum Humanlstlc llteracy asks‘thls

kind of‘concern.'v : -

v
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-+ MaryAnne Hogan and Lisa Rose, The Manual: A Tutor-
ial Syllabus' (Kentfield, CA: College of Marin, *1977) .
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