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Intzndnctmn

Althmigh thg ﬁl:ﬁ;n:!:tj Edue;tion and Cmity St:hnal cmcepts have gxisted

.fn: :ny ymn, lnst ‘activities hﬂ heg; ;l: the lac.ﬂ dia:rit:t or miversity

15&1 Hﬁﬂ:, Elf;h mnge of thn c_mity Sﬁhgol A:i: iﬁ 1974 there h;s

»G_;‘E_

‘ been siﬂimi: jn:mae in !:u—mity Edn:n::lﬁn interest .!mi ;:tivity by \-

ta Edui:lt:lon Azem::les (SEA';) ‘
It vas determined by hgéki in his study qn Gmity Edu:agfipa and SEA's 7

e -1

. (1976) :hat at tlnt time there warxe Eif;een states wil;h full-tiie Community Educa-

‘.;fﬂiming interest and actiwity in Community Educatiod by SEA"s, the Council of Chief

tiom pﬂsitim Funda ii:a- the Cl;_m:ity Sr;hml Act have provided Y;hirty}-m

stat g8 the appgrmity to hire Ga-mity Educgticm stgff and it is anticipate&

th,gt ’by 1977_73 nearly forty states will have EEEEi\IEﬂ fuuding for Community

Edueatibn; dmlepﬁnt if; the SEA level. under étavisians of the t‘:mity School
Act. o |

! 9::& séate :cﬁ’-‘?issianer of education, ;Ln r-discﬁésing the state's} role in
Cumi!:y E«:jugatim,; gaid:

. The State DEparhem is geared to give service to the

o " state for the plamning, developmént, and evaluation of

Commmity Education programs. It is a challenge that
‘will be met and such an agsurance to the participants
will be fntth:ﬁ:ing at all times. This is a confirmation
. and promise of what a State Education Agency is all about
. . in ieei:iﬂg the needs, of people. (Casmey: 1973)
. 1
The $1.\5 lilliﬂﬂ gde svailahle to states Ln both 1976-77 and 1977-78 has

enabled Ehesg depaft-enl:s to create and/or, 3@3111:1 their technical assistance
services to, other Btgte agem‘:iea and locpl edueatiﬂn agencies (LEA's). Since the Act

& annual allacatinn mast gu to SEA's, who alsn review \
\

stipulates.
and comment on LEA applications to the US Office af’ Education, an active

role on the part of .Ehé states is dmplicit. » Because of Ehi!E: plus the rapidly
. -
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State School Officers (CCSSO) submitted a prépasgl to the U.S. Office of Education

*fﬁ‘ti,i, fy—current—and approptiate future rples gfvthe.sﬁétes in Community -

. Education. Specifically, the project focused on determining what Community
" Educstion roles State Departments of Education will likely assume by:
® Assessing Chief State School Officers’ perceptions
of current State Department roles in. Cmmunity
Education develnpment,

® Defining apprapri&;e future stétés‘ roles; and

. Recommending methods for 1mplementa§ian of desired
state roles.

y ,

’ Because the airéctian~ghe State Education Agenéy takes is, in great measure,
a function of the pe:éepti@ns andvdeaires of the Gﬁiéf State School foieer, the
Council of Chief State School Officers ele;éed to ﬁﬁll #ts membership Eq‘assesé
the factors listed ahgve, . This study has attempted to ieﬁérminez (1) which
components of the Community Education definitign were considered most essential
by the respective chiefs; (2) the chiefs' perceptions of the éEAis current
roles in Community Education; and (é) the desires af thefchiefs regar&iﬂg
future state roles. In addition, the study attempted to ébtgin~re;ammgﬁdaﬁicné

tate roles could be implemented for .

from the chiefs as toways the desired
Community Education development at the state level,
The increase in requests by local education agencies (LEA's) for assistance
¢

in all aspects of initiating and implemgnting Gﬁmunity Education made the need

for this study appa:énti As a result, the Council obtained approval from the

of Community Education services being delivered by the states as perceived by
Chief State School Officers, and to project the future roles that would enhance
the qual ity of those services, ) -
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/ This report is the tesult of thst agsessment and repreaents majar con~
i i kY

tfibu:inns of the fallaﬂing plannersi o ' L o .
, o R Barry F. Semplei Project Director and:
o ) Bureau Director of Adult, Continuing,
’ Community Education; New Jersey State
Depgrtment of Educaﬁiun

Anthony J. Delellis, Research Assistant aﬂd
Center Associate of Mid-Atlantic Center for
Cammunity Education, University of Virkinia

Fred Brown, Jr,, Director of Special Projectg,

. Council of Chief State School Officers /
Wi;liam Isﬁgsl, Cﬁuncil :E:%hief State Schaél
Officers .
éﬂﬁﬁuﬂit? Education gﬁ;ﬁ;hé,State Education Agency
* The exigtence of Cnmmuﬂity Ed;:éeian development effor by State Educatian

Agencies has increagedfgreatly in the-pgst few years. In 1974 nine states repnfted
funding Cammuéit? Education (Migocki: 1976); in 1975 there were fiféeen stéEe;
level centers for Community Education (Kelly: 1975); and, in 15?5 the number

had incfeased to thirty—twﬁ, with more expected in the future (Israel 1976),

In addition, all of th@ge gEA's that did not house Centers for Community Education

i

Development have designgﬁed, at least for purposes of communication, a state
deparément official as the Community Education Officer (Wilkinson: 1976).

| In order for Community Educators at the local, state, and federél levels

to "make plans and decisions for the effective implementatioh of the Community

Educatiﬁﬁ’cuzcépt nationwide (Isfaél: 1976)...," it is essential that the

the fnlea of State Education Agencies. A clarification of leadership pér*

ceptions of SEA roles would permit more efficient plannink betweén Community
4
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Education directors and their respegtivé Chief State Schogl foicer . In additiﬁﬁ,

- such mutual understanding of roles w d}yld be necessary as State Edu atien Agénéiés

‘begin to evaluate Ehéi:.Caymun;tg Edfication Development programs.
The future roles of State Education Agencies in Community Ediicatior develop-
ment ma}i as suggested in a review of 1itera§uté; be in part a f gsticﬁ of the %

" perceptions of Chief State School Officers. If so, then knowing theif propensities

- ~ ~ . ° - . ) 7 1‘3 . V_
would allow for.more cooperative planning between state departments of education

- and other state Sgencies;'betﬁeen'state;dgpartmenﬁs and institytions of higher .

education; and, it would giéa allow for more efficient planning between the

‘variﬁus divisions within Statq Educatinn Agencies. In additipn, kﬁnﬁlgdge of
the chiafs perceptions’ of future fﬂl&s could lead to revisi¢ns in future

=

" Community Education legislation at the federal, state, and local 1&\7515,' as well ®

ﬁas changes 1in the criteria for direct funding on the part of the C. S. Mott

Foundation. This would lead to the solution of what some tate level Community

Educators called, "the most crucial problem facing Community Education for the
' . ® B 2 N o
future. ... "how do we respond to and develop state and fed

rél legislation?'
(Page: 1975)." [Supérintendent of Public Instruction Bakalis (1§7A),~aisz§ssed
-the role his office was playing in jcint planning with cjtizens. Further, he
_raised an issue that could lead to a major Community Edidcation’ emphasis for
¥

State Education Agencies. He s;ated, "the real pfﬁblém qany educators face
is éxpfégsed'in the question, 'how do we implement the philosophy?'." To

. ] .

a great extent, the rationale for this study was to re?pcnd to the séiric

of that question.

R SR,

Because State Education Agencies have cnly recen?ly become invélved in

Community Education Develmpment (Migocki: 1976) (Kel1£ 1975) (Israel 1976),

|

{
/
i

v
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|
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.'tﬁefé hsgvbeen ligtie=ﬂ§paftunity for estsbliahiﬂg a 1a¥ge body of!f3233t§h ;

felgted to Eh& field. In illustratian, Research - in Cammunity Schcgl Educatian,

_ Qlaen (November '1970) 1isted 398 titles of wutks related to Ecmmunity Sghaal
-~
‘Education, none af which suggested an indepth study of theé role of the\State 2

'Depsr;ments of Education or the Ghief State Schual Officers in Community Eduea—

Education dig,EfEatiana campleted between 1955 and 1976 (0ffice of Cﬁmmunity
Education Research: June 1976). Of the 137 dissertation titles listed, none -
suggeated an indepth study of the role of State Departments of Education or the

Chief State School Officers in Cnmmu it y Education. The Community Education Research

Epnag;§gh (Cwik, ét.al.: Vol. 1, NO, '3, 1975 thraugh Vol. 2, NO. ’3 1976) was

published a tetal of six times din 1975 and 1976, and inﬁluded a variaty af abstrggts

of Studiég on Community Educatien. None of the studies: ecited focused on the roles

[n]

f State Departments of Educatiaﬂ or Chief State Schab1'6f§;c323 in Community
Education devélopmenﬁyg Eajd (1975) reported, after an assessment of what was

"being done to evaluate State Education Agency (SEA) Community Education programs,"

the following¥™— = « | - -
: ...8tates and SEA's are not currently évalugting_SEA
é Community Education programs.... in-the SEA's that
~ have them, Community Education units or personnel .

are of course rqviewed in the .regular course of each
SEA's administrative review of its component activi-
ties and operations; but this is staff evaluation
rather than 5EA program evaluation. »

5

In Community Education?

Is ,"§ and Answers - 1975 (Cwik, et.al.) there were

‘included a number of afeas,that needed study. One of these was related to the
p blemg that directors of univeréitysbased Centers for Community Education had

with State Depaftmenté of Education. Another question cited as needing study was '

q - . ’ ) o
concerned with Community Education leadership skills in State Departments of



=

. Eduecation iéaitiaﬂs; It was asgumgd ‘that theae areas were 1isted because there
. . =2 X %

bnﬁ no e:is:ing regea:eh from the field.

In aumnafy, the justificatinn faf this study waa bgsed ypon the need fof, S —

v

Jeaardinated planning in Cammunity Educatian effarts that involved State Education

& -

Agencieg the need to design apprﬁpriate state .and federal legialatian, the need
A'ta develgp ways af :L@];aménting Camunity Eﬂucatiﬂn, _gn_d the need to fill the
relative void Ln Eﬁpirigal Tesearch related ta the perceptions of Chief State

"Schﬂal foicers regarding the roles of State Educatian Agenciea in Eammunity -
Education develepmgnt » | |

In order to accomplish the pﬁfpcseévand abjeétivesvﬁf this stu@y and to

,ﬂ‘

anéﬁét the research questions, the pfﬂcgdﬁres below were followed.

~The population studiédrincluded>ﬂhief S;aﬁe!Scho@i Officers (as défiﬁed on I

page 9) in the United States of America and its EE ritories. The perceptions

of the Chief State School Officers were sought because the scope of the purposes
- I . i

and objectives of the study are national, and because the number’ of such officers

was relatively small. Chief State School Officers were chosen as the pnpﬁi&tinﬂ

to be studied because of their unique vantage paint as executive nffieers of

State Departments of. Edgﬂatian and bagausg cnmpargplé pasitiﬂns exliated in

=

-each of the states, territories pro ctorates represented in the Council

!Ww

b 1

Ghief State School oOfficers (CCSSQiL

- Instrumentation ‘ : "y

_ #iThé perceptions of the Chief. State School Officers were determined through
., : S i :
the use of a combination, limited cholce, and open-ended questionnaire. The
procedure for developing the questionnaire included the full@wiﬁg activities: TInitial

questionnaire items were generated as 3 result of consultation with personnel from




e

iNEW Jersey State Department of Edﬁaati@n_and the Mid-Atlantic Community Education
Center, University of Virginia.* The procedure in;luded a review of 1;t2faﬁure

of the roles of State Depaftments of Education in Community Educatiﬂn\devalapment ,
(Migocki: 1976) (Boyd: 1975) (Talbot: 1975) (Nierman: 1975) (Casmey : 1973) (Erie: 1973).

A first draft of the questionnaire vas deveiaped amd mailed to a Community

Education Task F%ICE of Chief State School Officers who had agfeed to asalst with

the project. Members of the Task Force were:

Fred G. Burke, New Jersey Harold H. Negley, Indiana
LEﬂnard J. DELEYD, New Mexico Robert G. SEhrader, Wyoming
Martin W.. Essex, Ohio Walter D. Talbot, Utah
Calvin M. Frazier, Caé;radu Ralph D. Turlington, Florida

L’initial revisions to the questiovuunalie were suggested both iu writliuyg aand
via a conference phoue call 1ua February 197/,

The diaft questluanalic was also passeuted Lox coltlodal Luslyel, o0 L gudesal

segsion of a gtiﬂiﬂlgg workabop for cthe Sitdle Lepartweunl Coummalty Bdu.ateis, a J
meeting at wAlch Lpily (wo olales werc replesenlead Lhils waas done Ly lusure Lhat
the formar and siructure oI the luslLumeul weie ggnusl, Lthat tie diieciluise warse
clear, and that ltems were anderstandable and appiopilate Ao . resmult wi the
comments arisliug from Lhis meeting (held it Douver, Golueiad | tawasdry L3977 Lot
the content and the sirucliae of the yuesL luvinalie were 1svilacd po bl 1e & .
Februaxy 19/7 conference call with thee Community Eduwatdou fash Foice oL i Lj&gu!
A.S a result of the lask fur.e tecomnendatdsns . apbropr ldle tevl bans wrl wae e
P

prior to a March 1977 meeting of the task Foroe of Chlef Siace S5chost VEficess

and CCS550 stafr t he pPUlpoac L whilils was agaly !Lg SELLL e bl xlugglsunuqi[;

=%y

1]

*Early cthinking regarding the gessial Lil.swiboal o odew of La' .
by others, including Cauﬁnil +f Chief .tate Schoo. foi er., Sta.e
Regsponsibilities fgr Education: A Position Stateaent, 1968.
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Aruitoxt provided by Eic:

A modified form of the questiomnaire was then mailed for review prior to
the March 1977 méeﬁing of the Task Force where the questionaire and ﬁhé process
for retrieving the information were finalized.

The Task Force met agiin on May 12, 1977, to teviea the initial draft of
the report and to égavide input on format and struéture; A revised draft was

then majiled to the Task Force for imput pfiﬁf t%!finali?iﬁg the report.
. y

v

Data Collection

. The questionnaire was mailed td €ach Chief State School Officer with a
cover letter from the Executive Secretary of the Council of Chief State School
. LI . 7
Of ficers, as shown in Appendix B. Approximately three weeks were allowed for

response, after which follow-up phone calls were made or letters were mailed.

The questilonnaire, as Shown Lo Appendiz A, consisted of fouz pages Un
the firse page the chiefs were asked to indicate those aspects of Communi.y
Education they considered most essemtial. The second and third pages sach
contained a list of twenty 5EA roles in Community Education. Lu these pages
the chiefs were asked to indicate the cateut Le which thel: SEA was cucxently
performing sach of the toles and the cactent 1o which they desired thely 5EA's
to Pe}fijfm those same roles in the future. In additiou, the chlets wers askeu
to list any roles that were nol i!’l;’:luieé Ll 'th,g queé;l. junnales . The ftweuxih
page consisted of two open—ended questivus that alluwed the chiefs (o pruvia.
insights regarding the iﬁpleménzatign of Cuommunity Educutlon by S5Ea'a and Lo

make other comments as considered appropriate.

I

=
Mo



' A descriptive a%gﬁysis vas used to study the research questions. The data
: A

K

obtained are presented in terms of rank order by means, by frequencies, and
through narrative and graphic illustrations. In additiom, the analysis included
t-tests and minor content apnalysis. Finally, all ﬁUEEtiégl data are presented in

Appendix C in terms of frequencies, means and standard deviations.

Dafinirions

The definitions of Chief State School Officer, "Nouw Chiets" (icferriug to
those responding to questiomnaires), Roles of State UDepartiencs of Education in
Community Education Developwent, and Commmmity Educallon appear below:

A, Chief Statc Schoul Officer was defloed as Lhe individual fu cach

jurisdiction who served as.

... (L) the exeeutive ofticer of the SBtate Board ol Bde i dee.,
(2) the administrative head of the State vepartwen. of Eduea-
tion; and (3) the chief administrative officer of the State
for executing the laws, rules, and regulations relatlug to
education which arise muder the State constitucion, Stace

~ statutes, or policies of the State Board of Educaticn
(Harris: 1973, p. 75).

Fur Ehe:i &= Ehlﬁf State School UEFicoce was debiiuncd as o aeant oo,
of the Couucil of Chier State School ufficers. ¢

In discerulng those questClomnalres that weire dofined a. Lok,
ing to Chief state School Officers from those that were not,
several criteria vwere employed. A questionnalire was derined
as belouging to a Chief State Schoul Officer if:

1. It bore Lthe pame of the Chilel State Schoul GiLicer ws,

4. LU was accumpanled by a8 wever lebisi Lhat Luis the was

of the Chief State Schovl O0fficer or,

3. Lt was identifled Ly telephone, Ly lecviey 0 s pocson
as having been filled out and/o: directly .an.tl..ned by
the Chief State School 0fficer.

O

ERIC

Aruitoxt provided by Eic:



B. Non-Chilefs were defined as those individuals who returned questionnaires
' that did not meet one or more of the criteria established in A-1, A-2,
or A-3, above, L

C. Roles of Stéte‘Departments of Edﬁcstiﬂn in Ccmmunityigduaatian

De

velopment were defined as. the twenty activities listed on the

questionnaire as cﬁtrent roles and the twenty activities listed
‘on the questionnaire as future, desired roles. (See Appendix A)

D. Community Education was defined in terms of the minimum elements

of 'a Community School, as adapted from the Community School Act
of 1974. The Act's elements, as adapted by Warden (1976, p. 15),
wvere as follows:

1. SCHOOL INVOLVEMENT. The program must provide for the direct
and substantial involvement of a public elementary or secon-
dary school in the administration and operation of the pPTOgram.

COMMUNITY SERVED. The program must serve an identified com-
munity which is at least coextensive with the school attendance
area for the regular inmstructional program of the school;
except whére gpecial circumstances warrant the identification
of a smaller community.

o

3. PUBLIC FACILITY AS A COMMUNITY CENTER. Program services to
the comunity must be sufficiently concentrated and compre-
hensive 1n a specific public facility, including, but not
limited to, a public elementary or secondary school, a public
community or junior college, or a community recreation or
park center, in terms of scope and nature of program services.

4. . SCOPE OF ACTIVITIES AND SERVICES. The program must extend
the program activities and services offered by, and uses made
of, the public facility in terms of the scope and nature of
program services, the target population served, and the hours
of service. \ '

5. COMMUNITY NEEDS The program must include systematic and.
effective prgzgdufeg for identifying and documenting gméf
continuing basis the needs, interests, and concerns of the
community served with respect to Community Education activi
ties and services, and for responding to such needs interes.s.
and concerns.

]
—
[
I
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. 6. COMMUNITY RESOURCES AND INTERAGENCY COOPERATIVE ARRANGEMENTS .
' The program must provide for the identification and ufilization
_ta thé fulleat extent pgssible of eduta;innal culcural r!crea—

gf the EChDQl

J. PROGRAM CLIENTS. The program must be designed to serve all
' age groups ipfthe community.

f,r

A
'ARTICIPAIIDN Thé program must,provide for the active

itinuous involvement, on an advisory basis, of institutions,
groups, and individuals in the planning and carrying out of the
program, including involvements in the assessment of community
needs and resources and program evaluation.

It should be noted that the Chief State School Officers were provided
an opportunity to indicate their priorities for an operational definition of
Community Education in Parc 1 of the questionnaire. Items in Part 1 of the

questionnaire were derived from the minimum elements described above. (See

Appendix A) \



: CHAPTER 11 - -

Findings

This chapter includes a discussion of the population from

was derived; definitions employed in the study; and merhods of treatment of the data.
Becauge of the relatively s’mali size of the é@pulatiarx being studied, it was decided
to treat the data, vherever possible, with graphic and{narrativg presentations faz%er
§hsﬁ with statistical tables. However, in some cases, the use of certain statistical
measures could not be avoided. ,

For the purpose.of this report only the data derived from those questionnajires
determined to hsvé been directly sanctioned by or filled out by Chief State Séhéal

Officers were considered. This decision vas made solely to fulfill the requirements
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of the federal grant under which this study was séa

>f Chief State School Ufficer
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o
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Population

0f the fifry-six quégtioﬂPaifés thar were malled to the Chief state School

!
Officers of the fifty states dhd slsx U5 teriiturdes and pProiectvidies Leples=uled

in the CCSS0, flity-oue usable questiounasires were pecurned. 1t was decerwlned

that thirty-five of the flfgy;ﬁng usable questionualics 1eturned were sanctloned

by or filled out persvnally by Chief Staire Schoul Officers, and sixteen by “Nen
‘Chiefs." The Non-Chiefs ranged lu vocupational speclality and level of respousiulliily
to such an extent that thiey could be designated vnly as Nouw Chlef State dohwdl
Officers. The criieris supluyed 1o dlsesiu belusew uslels aud Hou thilels were

edplained in the sectlow ovu defiultions lu ithe previous chaprer.

Ireatment of Daira

Emgsential Elewents of Loamminicy Educaticn. the daca desdved 0o Pace 0 0 s

quest lonnaire, "Essential Elements of Community Educatiou,” were womplied se .s Co

o
N
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Aruitoxt provided by Eic:
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. i
provide a frequency for Eachfelgmént. This frequency reflected the number of times

that an element was checked by the Chief State School Officers. The elements

V]
L
o

i
presented in Table I in rank order, according to-the frequency with which each
was checked.

Current Co

in Commnity Education development, were given the followlng treatment. Faﬁ%sifh

activiey item a mean score was calculated, which score reflected the perceptions of

all che Chief State School Officers providing usable dats for that fiem: On the

W]

basis of mean scores, current rules were placed in rank order, aad sie presecuted in

this chapter in Table II.

unity Education Roleo of SEA’

&
n

besired Comn Lata Jerlved Li.a Part 11D oI Lhe

yuesL lwnniali e, Chiefa' perceptions of future, desired ..le. wf Blat. Lep.itwenlo ol
Educatlon du Cembuuslity Education developmenl , were gl.en th. [.llowl x LifalLwmeul

Foi each acllvity LlLew a ugEn e JlE was Caliulated which wevis scfleaied the

peisepl 1O0s of the Ghiol State 5 hbweewldl ULFICErs Frovldlag wasabl. Jdav. Eos ilial i s
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Uiy the Lasldls oL Me.n swbics, L. Luiw &
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preseuted Lu Tatle L1l of this chap,

yquestlonnaire were transcribed, aud ar- preBEuled lu . Lio .. 4. o1 o 4 s lv
Tables i, LI, and 11L. Lo transceriblug the statencutS waie lu thie cact ol th

questiliunalic a afuluua of edliting vas eifuiwm=d Lhle fa..od Jd 01 Aol iloen

any vwords thai. would {dentify the wilter gi the a: . te [, ow «blol the questloneal

was returned la Order te eusure aswayall; I such viocs  wdesldl . alf was owwprlo, el
to Indicate the deletion, thusi,, e use [ abb.cviall . us, .ppe a0d
lower case letters, and pareuthetical exps.salella, Ia all Lases, wers oo oL L
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writer, and were not edited by the researchers. Responses from Parts IV-1 and IV-2
of the questionnaire (the open-ended questions) were given the same treatment and

method of presentajion as were the statements in Parts I,

(]
=

, and III,

Congruence Testing. In order to test for congruénce between the current and

future roles of State Departments of Education in Community Education development,

as perceived by Chief State School Officers the following was performed: The means
~of each current ralg and eacﬁ future role were,iin individual pairs, Eubjeccéd to |

t<tests to determine significance. The results are presented in thiSEQhSPEEEE

Discussion Concepts. In the sections that follow data will often be discussed

in terms of clusters or groupings. Depending upon the nature of the data, the
grouping ér ;!§Ste; will be a function of: (1) statistical measures; (2) graphic
presentation; or (3) the content of the items under consideration. It was hoped
‘that by e;gminigg the s§11§nt features of the data in terms ;ansidergﬂiﬁgst
relevant to—the research questions that the value of the presentation would be

in order to péfﬁiﬂt the underlying meaning of the data.

Eféggﬂtgtiqh”ﬁfjtbé,Daggi The following sectlon lucludes the tabulan,

graphic, and narrative presentatiun of data derived from Parts L, 11, ILL, ana v

of the questianna%re_ Whera appropriate, statistical tests fos significant

LU masd

%,
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, TABLE I
»  RANK ORDER OF MOST ESSENTIAL ELEMENTS OF COMMUNITY EDUCAIIDN BY . FREQUENCY OF
- . SELECTION, AS PERC EIVED BY CHIEF STATE SCHOOL PFFICERS
| -
~
Frequency of : -
Rank Order Selection ; Community Education Elements
' 1 - 26 A process for matching community resources with
o community needs.
L 8 e . . ;
2 45 Sponsorship of cooperative programs with other
: agencies (e.g., parks and recreation department.)
3 e 24 Using schools as community centers.
4 21 Community advisory councils ter plausning Community
Education programs. _
: 5 12 Commanity usage of gyms, Libraries, auditoriums,
ete. | /
_ ) = ] .
5 12 Cﬂﬁmuﬂity advisory councils assessing community
nEEds;z .
b E A mean® for identifyiug gelieral —oummunity ueeds
(i.e., pollution, drugs, ete )
4 7 A process uf assessalug atticades 0 Zltizens aboud
tl.eir schools.
7 / A system Fopr Ldentifying olilacu. whd Could seive
: as educational resources.
/ / A seferral ssivice Fwr 1ull Llduais diol nzeds
a;,.proprlats agencless.
/ Community advisory oo i tei,.lng v L dast
Community Education prugram
/ Uslng cemuunlity lecations (e g [lica les, pdcs s,
atc.) as extensions of scLool.
d - Frugrams for adult illlteratea
8 o Firograms to meet adult ueeds f.. ioiszure skilia
] Y Communit, advisuly wwuaclls wval atlug cumiuulty
Education programs
3 = Programs for pre a.h...l_:-
10 “ Frugiams for senlead <itles..
11 £ Flograms for aud ol Laslie.
1l /E Latended use oI schwes playgv oo
11 2 Schuwl fucilitdcs avallable to ali ag-n 1o
summer months.
- 1> ~‘:‘;
o )
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Order

CRAPHI
GRAPHIC PORTRAYAL OF THE RANK ORDER OF COMMUNITY EDUCATION E

TS, BY FREQUENCY

OF SELECTION, AS PERCEIVED BY CHIEF STATE SCHOOL GF?ICEES

Frequency of
" Selection

11

ERIC

Aruitoxt provided by Eic:

and recreation department)

i
. : !
Using schools as community centers.

Community advisery councils for plannlng Community Eduéatién,l

Community usage of gyms, libraries,
audi toriums, etc.
Community advisory councils assess-
ing community needs.

A means for identifying generél
community needs (i.e. pallu
tion, drugs, erc)

A process of SSQE§Slﬁg atti-
tudes of citizen about
their schools.

A system for identifyin
citizens who could serv
as educational resources
A referral service for in-
dividuals with needs to

| éppf‘ﬂ?i‘lé te _E:HCLEL:.

m \m\‘

Community advisery councils
help;ng to ;undu;t Com -

(ﬂ g llbraries pgrkg,
gte. ) as gxtsnglgu; of

| school .
Prégrama for adult
illit:rates.

Programs to meet -adu i
needs fur lelsure

| akllle .

Canmunlty adv1;mry TN
cils evaluating Cow

munlty Educario.

for Seﬂig;l

g “For/
and with busi
ness and
| indus try
Extended usz=
of schoaol

ELazg‘aunda
School facil-
ities avail-
able t& all
ages during
summer months.

A process for matching community resources with community needs. | 26
Sponsorship of cooperative programs with other agencies (e.g. parksj s
2

21
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NARRATIVE TABLE I

e e o S AN ,
LIST OF OPEN-ENDED RESPONSES RELATED TO THE "ESSENTIAL ELEMENTS"

OF COMMUNITY EDUCATION, PART I OF THE QJESTTBNNAIRE S

N : Statemefit

[ e
M‘
W
)

It

[m

A. Lifelong learning, a process for dealing with community problems, a con-
ceptual framework for all educ4tion.

B. Consideration--dividing an important component such as advisory council
participation into four separate duties (as indidated above)® will cause
that component to be ranked low. We find all four above roles inadequate
within themselves. We suggest:'the community advisory council provides
citizen 1eadér$hip to carry out the total ratidnal decision-making process
to bring about positive impact on the qgallty of life in the community.

C. In some instances, it may be necessary for the local school leadership
to take the initial step in lmplémantatlan of agency cooperation within
the community.

D. *add: and of creating settings in which citizens can participate fully in
contributing to the education of their children.

“%add: and for assisting residents to receive training to deal effectively
with such needs.

A process for helping communities expand the teaching and learning capaci-
ties of cirizens of all ages, backgrounds, and interests.

E. The areas checked above are some of the general elements of Community Edu-
cation. A Community Education Program could possibly involve all elements
mentioned above or may select some according td each community need.

F. Comment: All of the above items may be a part of a C&mmunifx/fgﬁzﬁfiaﬁ pro-
¥ gram depending upon the perceived needs by citizens of the ¢ommunity.
ESSENTIAL are the components which enable citizen invelvement in the decision-
making process of institutions (e.g. schooling) having effect on the life of
the individual and community. Th;s is far different than simple citizen
participation in short-term prggrams Citizen adv¥isory groups with specific
tasksas noted have direct linkage with governance structures in the community.-

G. ° A process of invelving the public in determining the role the schools are
to play in solving individual and community problems.

H. The existence of an ongoing and viable Community Council is a basic ele-
ment, essential to providing the input necessary to insure a responsive

program. However, none of the four roles of a council mentioned above

are significant enough by themselves to be included as one of the six
most essential elements.

i
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s can be seen from Table I, Graph I, and Narrative Table I, a rather clear
patrterﬂ emerged régafﬂing the Gﬁiefé‘ perceptions of the most essential elements of
Community Education. The four éléﬁeﬁts ranked highest by the Chief State 5chool
Officers indicated that they perceived the most essential ele;ﬁénts of Community
Education to ingludé; (L) a process through which community IESQU"CEE were matched
with community needs; (2) use of schools as cgmmun%ty centersa; (3) cooperative

programming with other agencies; and (4) citizen planning groups. The second cluster

of elements, those rdnked titth and sizth, fadicated that Community Educatliou luvolves

=
=

citizens in identifying and assessing communiiy needs. addition, community
usage of schoul facllltles was again listed. 1Ihis could be percelved as suppoLt bve
of the element in the firast cluster, for use of schools as commuuity centers.
In the thicrd cluscter there weie Ilve elewmeints raubed s=venth UL thcas,
thiee iclated Lo witlacun luvelvemeutl | wue Lt pravidliug telesrtal o svloss (o

and vue tu the use of purlle faclllitles de a. exteunslos of the —H‘;L;ugl."‘r;wg uf the

r elements relatiug to cltlzen lovolveaent were councerugd with differeut Bopecis

IALefaCtlvn betucnss the cvammnuliy aod the o hiwod bos plosaly aid poogisascdog

assistan.=
[

Ihe Lol o L . : i oaaghth, a0
Leuch of Lhe flve cle e o with.oy the ) aiss, miat ccl.ted Lo progl8m. Log Y
evel e Llacladed vne slowen, telao . d 0 the oot mildail Lt oo F RN ) | TR Y saaes, 1

. i ¥
In the o wlantion L emmenlt Edioomt v pao | & mams. UL the Lb.o= 1 8Les o (lia. A T |
From tie tankh ad sl g ol Lecy macdee tode owas the w0 Lowge e ITida ;
fudl. e that the et am Lypse clowent ek L S L T Y T T
Cotimmandl | BEdu atl o Autees s tulZapa et ¢ loa vvaw that b abe 2 alcweun tamnbed

highéﬁl. woI® functleing effe tdvely, then p uge. mse w wl. Le d velouped [SISe § |

local needs aud resvurv@s avallalble 80 the LEA javes

‘y
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The fifth and lowest cluster that emerged from the graph was that composed of

those elements ranﬁed Elevenﬁbi In-this cluster thérg were three elementé. two
of whieh were f%latéd to facility use and one related Eé programming with thE
industrial sector. The most nétewarthy aspect of this cluster was, perhaps,rthe
]

presence- of the iast element listed above. On the surface it may have appeared to.
be inconsistent with previous rankings in which cooperative relationships dominated
the first cluster. However, a number of factors related to the definitions and
philosophies of those institutions found in "business and industry'" may have been
C,nsidgfea, by the Chief State School Officers, to be a lesser mission of puﬁ%iz
schools. *

Open-ended statements related to the essential elements of Community Education
are listed in this chapter. An examination of them suggests that the Chief State
School Officers were concerned with the aspect of community gaungﬁia and citizen

¢

action. The consistency with which the toplc aivse 1o the upen ended Lesponses may

have been a method of emphasizing what the respondents considered to be the more

essential elements of Community Education.

*Ei’iitﬂf's nocte: The laferences diosws Livm wlugters sod geoopluges oL the ssgeasial
elemencs of Community Education that have been de.criiced are thuse as perceived
by the principal investigators. Differing perceptions as to infervnces may exist.
Should this be the case, it would seem to suggest that additional studies, of a
follow-up nature, are needed.
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TABLE II

RANK ORDER OF CJPRENT ROLES GF STATE DEPARTMENTS OF EDUCATION IN COMMUNITY
EDUCATION DEVELCPMENT, BY MEANS AS PERCEIVED BY CHIEF STATE SCHOOL OFFICERS

FROM FART II OF THE QUESTIOHNAIRE

Role

‘Providing technical assistance to LEA's in the design of Community Education

programs.

Consulting in a specific community regarding education planning, funding, or
evaluation efforts at the LEA level.

Disseminating materials to promote Community Education to LEA's.

Encouraging SEA staff to plan cooperatively with other state agencies.

[

Conducting workshops for local staff and/or community council
Establishing statewide Community Education goals.
Establishing Community Education advisory council at the SEA level. :

Providing Comminity Education materials and information to other state

agencies.
Providing financial support for Community Education positicn at state level.

Measuring the attainment of LEA aund/or SEA identified Community Education
goals, :

Conducting workshops for state legislators ur LpA Loavd membgr? vt SEA board
members or public community, etec.

Designing and reguesting Lliberalliied rtuguldlicns Fwr laVolviug lay oltizens
in educational progranms.

Initiating intrd and lute: departiental advlaciy cwninnlia Lg<3mkygve courd-
ination of activities.

Retrieving and complliig shiolliment dat. abodl Codmsunity plu-atlen exlended

day programs.
Dr’éffing and i'Eg?t.)Imhsu.liﬁé leglalatlog Lo g, Eggil.tvgt;»é cwnmuanlly use oOf
facilities)

Conducting vesaea ol vwlatad o Ll 4
(vandalism reductio., atc.)

R
Drafting statemznts of Coopelali... anl o+ .ol o . v betdgen (he LA,
and other agencies. :
Compiling costs and sevenuegs ol cnunindt, o hen b eotenled la/ ,.ogsams

Providing funding support fus: Comnunity boucdtio. posliic,s at the LEA 1evel
- ki 7.-‘! B .

Directly operating Community 5¢hools in stats operaled s.hool programs.

N ot
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, NARRATIVE TAELE 11

QFEH—EHDED RESPDHSES RELATED TO CURRENT ROLES FDR SEA'S
’ EDUCATIDN FRQH PART II DF*JHE QUESTIQNNAIEE

*Statémeﬁt‘

IN CDHHUNIIY

B, P8 - Training- far SuperiﬁtEBdEﬁfs ;ﬁd Cammunity Schaal
D;re:tars. g ) - )
* ;} - N = .a ) : ;
. leeet;ng w1th local Eaardggaf Education. = ¥
B. Action is cantlngent upon funding 51tuat;an/nat
T agreement with need.
C, 'Heasurlng the aftalnmEﬁt af LEA 1d ified épa;s, -
D. Invalvlng Df,, ,;H@tt Feldow, in ABE program
planning. .
ix-’ . .
E. Dlssemlnate materlals te LEA upon request {not sa much
K promotional) note: most presentations have been infdr-
mational rather than technical assistance.
F. EstabL;sh;ug a-- Statewlﬁe Cammun;ty Edu iom Philosophy.
, LS. s
G. _Coordinating csmmun;ty Education act;v;t;es Hith the
State University System and Cooperative Extension.
;ﬁtégfating Community Education concépt within existing
Departmental services to LEA's.
H. Involving the public in educational decision making.

-

I
[ %]
[l
(]

Not Given

I

Not Given
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An can be eeen by ehe raﬂk nrdefing Qf the eurtent relee ef Stete Depe:tmente

bf Eﬂueeeien in Cnmmunity Edueetien develepment; fnur of the five highest: renked
ue: felated Ea ‘services rendered diteetly‘te LEA'e- Theee incladed efforte et
teelmieal assistance, generalised r_eneult:ing, promotion-ef- Cemugity Education

threegh dietributien uf meteriele, and eendueting of werkehepe for staff end/of

eennunity eeuneile at the LEA 1evel.. Ihe other’ highly ranked role eurrently pleyed

: By 5eaze Depertmente’ef~Edueetiaﬁ— ee,pefeeived by Ehe'chiefe, weg'diteeted at the'

£l
-

nther iteee.egeﬂeiee;
The next cluster of roles that emerged from the-renk,ofdefing.,eege function of

the_eentent of the roles, were those ranked -sixth through ninth. They wereA?eleted ;

to operations at the ‘state level. They included thé establishment of statewide

’ tkmﬁmmity Education goals, a statewide Community Education edfieefgeeeuneil, the

13

diet::ibueieﬁ e’eri.ele on Community Education to other state egeneiesj and in

‘addition, the cluster included financial support for Community EdueetianvpeeitiOﬁe! ,

at the SEA level.

Legislative and regulatory matters comprised the next cluster that emerged as

a function of current SEA roles. Theee ranked eleventh and Ewelfth_indieated that

among those roles ranked in ‘the lower half of the continuum, workshops for state

1egiele{:efej LEA board members, SEA board members, and liberalized regulations for

the involvement of lay citizens iﬁ educational programs were relatively important
current roles, but not as important as those in the first and second clusters.

Beyend the twelfth ranking there appeared to be no content-related grouping
of roles until the eighteenth and nlneteenth levels were reached. These comprised
313ﬁell cluster related to financial considerations in Community Education at the
LEA level, suggesting that relatively little finaeeial support was belng provided
to LEA's for the development of éemmunity Education.

-22 - no
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Di:e:t ﬁperntiaﬂ of itgte unnaged cobmunity achpﬂla\ stood ;iﬂﬁé as the role'

certginly, was the reault of Ehe pt;cti:é'af SEA‘ Eg refrain fram dire:t aperati;ié'

"of primary and secﬂnﬂ;ry pﬁblic ;chaa;; (wiﬁh the exceptian of :ertain specialised ﬁ
a:hnala, such as vncatinnsl/te:hnical achaals and schnals for the handicapped)
N Statemgﬁﬁﬁ eli;ited frnm the. Chief S;ate S:hanl foicets as apen-%?ded fesp§ﬁ525
»_(see Nafrgtive Iable 1T af Ehisfehapterj pravided aéditi@ﬂgl 1ﬂsight regarding !
‘:u:rent rales. o AR : B e - - }
Although the ehinfs u;ullly indicated after each apeﬂ-!ﬂded statement, a tating
(5, 4, 3, 2, 1) fox the item(s), it was not possible to include them in the rank

afder discussed above.




: Rﬂﬂﬁ ERDER DF FUTURE RDLES DF STATE DEFART‘IHTTS -OF ED!JCATIOH IN COHHJHITY EDUCATIDH

13

1

15

16

17

17

18

_ DEVELDPHEHT_ BY MEANS, AS PEREEIVEB BY- CHIEF STATE SCHDGL OFF ICERS

Eﬁ:guraglng SEA staff ta plan caaperatively u;th nth&r state’ agénzié&-; ;g-

Establlshlng stateuide Cﬁmnun;ty Eaucatinn gaals. o :, ; o

BRI .

Providing f;nan:;al suppgrt for Emnnunlty Eangatian 9951tian at state

: lEVEl.

Dissgmiﬁating materiais to prﬁmate Ebmmunity Eﬂueatian to LEA's.
Estahl;sh;ng Chnmunity Educatian adv;safy gouncil at the SEA level.

; cgnsulting in a eglflz commnity fegard;ng eduzatlan, planning, funding, -
;ar evaluation gf rts.

Candueting Harkshaps for local staff and/ar caﬂmunity counc il

. ’Frgv1d1ng Cammunlty Edu:at;ﬁn materials and ;nfarmatinn to nther state

agencies.

Designing and requesting liperalized regulations for ;nvalv; ng lay c citizens
in educat;anal programs. - &

In;tlat.mg intra and lnter—departmental adv;s%ry councils to improve
:Dardiﬂat;aﬂ of activities. -

Conducting H@PkShﬂps for state 1egiélatars, or LEA board members, or SEA

board members, or public, or community, etc. -

Measuring the attainment of LEA and/or SEA identified Community Education
goals. o ) - )

« Providing funding support for Community Education positions at the LEA’

level.
F

Drafting statements of cooperation and/or joint contracts between the LEA's
Department of Education ‘and other agencies. \

Retfieving and éampi;ing enrollment data about Community Education extend-

Drafting and recommending legislation. (e.g., facilitating community use
of facilities). ’ -

Conducting research related to selected assertions of Community Education.
(vandalism reduction, etc.) { :

Compiling of :aﬁﬁg and revenues of Community School extended day programs.
Directly épera(:’lng Community Schools in state operated school programs.

R o= 24 -

30

* Providing technicil assistance to. LEA's in the des gﬁ’gf ﬁgﬁmgnifj Educa- =~
_"t;ﬂn pragr-aﬁsz *r_;‘,_ ‘ . R
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HAERATIVE TABLE: I II

' " OPEN-ENDED RESPONSES RE
, QH PART II1 OF THE QUESTiDHHAIRE e
z l -
Lo e f SRR
 Kesponse Statement
¥ ]:
A. In turn my dgsiﬂl are tenpered by Hhat our fund:.ng
it S [ ﬂt“ﬂtmh —_— ki <. . : .o
_B.- Cbardinating Eaﬁﬁunity Education activities H;th
. Univgrsity and Cqupgrgtive Extansinn. '
c. Integratimg Community Edugatian concept within ex-
isting Dépnrmnta; Di\rigianal services to LEA's.
. D. Involving the public in gdueat;anal da:ismngﬁkmg.

*

Net Given

‘M\d

w

';'ED TD FUTURE RDLE FOR SEA'S IN COMMUNITY' -ﬁIJC‘.ATIQH, -

g eme oa 2
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. . Futuze Poles , Cooe L - . N o

In dis ;u551an af the data related ta the future roles of State Departments af

+

'Edut;atmn ;n Camm.ty Educat;gn develapment it shauld be PEmEmbEr'Ed it is not a

discussion of a pred;eted>future; Rather, it 15 an a:acuntlﬁg of the des;red

L

future roles of SEA's as ‘perceived by Chief State gchgal OfflE rs. *

The’ highest luster was fafﬁid,hy the first rank:d role ‘related to prasidzﬂg '
technicdl assistance to LEA's. It was singled out bae:usg of its isolation from n
other LEA related f@leé.

The- second cluster was fgfmed'by those roles ranked second through sixth. This

LlUStEF Lnﬂluded :cns;dera ion for the egtablishmgnt-nr sta ewide Cammunlty Education

e

adv1sary :aunclls and gaals, cooperative planning with cther state aEEﬂzles, and

ifung;ng of a,ccmmun;ty-zdu,a,;an position at “the’ SEA.level. The exception in this

 cluster was -relateg to h dissemination of Community Education mater;als to LEA's,

and might be considered as pr@viding a transitieﬁ to the next lower cluster. The

roles in thiérgrauping appeared to indicate the SEA should be Ffocusing on statewide

®

.activities for Community Education development in the future.

~ of thé*futgfe roles..

Those roles ranked seventh and eighth were related to general consulting and

conducting workshops for local staff and/or community councils, These two roles

comprised the third cluster to emerge as a function of content in the rank ordering

i

Below' the eighth ranked role there appeared to be no meaningful cluster of roles,
with the possible exception of two instances in which “wo sets of roles fe¢g§ved
identical rankings. In these two cases it can be sail they wers not significantly
different in a statistical sense. An additigﬁal exception *o the cluster, composed

‘

of rank orders nine through twenty, is the very lowest ranikcd role. The operation

L

of Community 3chools did not appear to be a role that the Chief State School Officers

* desired to have the SEA's involved in.the future. This was most probably due to the

O

RIC o

very few schools that SEA's operate directly.
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.o Dpen—ended resmnns pelated ta the futurg mles af Deparmenfs of Edm:a-‘
L ,tmn in Eﬂmity Edueatian develapmant were . .varied. As: ‘1151;3:1 in Narrativ’ Tablg
"II1 of this ;hapter, they im:lude Pefg-em;e to the e::tent af invalvemgﬁt desired’ by
the Chief State School Officers who ig the statgments, however, it was not pﬁSSihla .
to include them in the rank order j ust cited. A
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 TABLE IV N

_ COMMUNITY EDUCATION DEVELOPMENT AND .FUTURE ROLES OF STATE DPEARHENT;S OF EDUCATION
IH CGHPHJNITY EDUCATIDN DEVELDPHENT AS PERCEIVED BY CHIEF STATE SCHOOL OFFICERS -

\
CURRENT FUTURE
. Role X SD X . sD Df t Value
— N - ) N
1 ) 3.53 _ 1.12 _4.32 .91 33 -5.,26%
2 2,17 1.02 3525 __.86 29 - -h.98%
3 _ 2.81 1.64 423 1.33 130 =i, 3y ]
. __3.16 1,50 | s.s0 .72 31 | -u.s8%
7 5 1 2.10 1,00 |  3.42  1.06 32 . -5.53%
6 1 2.30 1,05 |  3.u2 87 _ 32 -6.95% &
1 3.18 1 36 4.2 .82 32 -4, g3k
8 3.56 77;;35 4.2y 71 32 | -uw.00%
9 2,13 1.10 3.22  1.01 . 31 | -5.54%
10 1 2.94 1.66 | w2 1.0 | 32 -4, uyh 3
1 2,94 1.15 4,03 .90 33 -5.86%
12 2.50 1.27 3.9 .95 31 -6.84%
- ;
13 1.82  *1.26 g%;,E'SE,AMU%;?O 32 | -e.aum
14 _3.38 1.16 _4.56 .56 33 -5.88% .
15 - 2.0 1.1 ] 3.85 l;;;gpvr MY -6.31%,
16 | 1.9 1.06 |  3.22 .87 31 | -aa7E
17 | 2,62  1.16 |  3.82 .80 33 | -6.97%
18 3.74 1.29 1 ___u.59 66 33 | -a.mgE
19 265 T.37 | 382 1.0 ~ | 33 | -u.g2 ]
20 1,35 88 1.85 1.31 | 33 -2.05 ]
% Significant beyond the .00l level
%¥ Significant beyond the .05 level
’ - 28 -

"T-TEST FOR CDHGRUENCE BETHEEN CURRENT ROLES' OF STATE DEPARTHENTS OF EDUCATION IN -- --
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. Paranaunt to impla:eﬂting che servieea identified in Paft III ia the
passage of legislation mandating funding for Commpunity. Education-at ', -..
th_the .stace and.lecal leyela.. With such.funda:availsble, perdoonel. ...

;nﬁald be employed to p?nvidevthe kinds nf services needed snd réquested
hy lncal edu:atinn agengies. - . L Do

“l; Initiatg ﬂnﬂ msintai; state Iévgl in:;;-agency ag:eements fnr jnint

. .planning and resources. .

2. Improve SEA ,and LEA. Hahagenent Infarma;iun Sys:emﬁ to collect and .
' process data on Community Education. - '
3. Maintain and expand SEA staff with a primary reapaﬂaibility for Eaﬁ-
munity Education. o
4.  Provide organizational structure and funetianal relatianships within
'SEA that will facilitate implementation of' community education,

-+5. Encourgge State Board. ef Education to dnpt Pnsitian Paper on Com- -
munity Education. . .
E. Develﬂp a Gaﬂpfehenaivé Plan for Caﬁmuq?ty Edugatinﬁ.

Included in our 1977 Community Educatinn Appligatian i8 & work’ plan that

. inecludes the. objectives and activities that we feel are the appropriate

first steps to put togéther an effective Community Education function atle
the state level in _ - The objectives and activities fall into -

* five areas. -1.) Training for SEA and LEA staff... 2:) Coordination with

other agencles and- nrgani;atians. 3:) The development of a plan for-
techniﬂal assistance to LEA's. 5.) Providing tech;icalA§ggistan:e to.. ..

"LEA's. '-(See Appendix)

State 1egisl§tiﬂn uith admiﬂistrative funding and local aption far Com=-

munity Education Mill Levy. e .
- f" - )

" Present functions include to some degreé these citcled.

' Funding Beems to be catalyst for action.

"Prepare the decision-makers o ﬁarigus state agencles with a stréﬁg aware-
ness of Community Educationfhilosophy and goals, Materials, both written
and visual can be prepared’for this attempt. Obtain a commitment to study

" the benefits and values in Community’Education._

Our Department attempts to provide development and technical assistance

‘to 75 identified school corporations. We are in the process of training

-4 cadre of community associates (local Comsunity Educators and related
profesgionals to assist in the delivery of consulting services. ‘A Prim=
ary Contact Persen has been identified in agzh of the 75 school corpo-
rations.’ This person is involved in awareness and skill development
workshops, also. The Community Associate and Primary Contact Person
make up an inside-outside change team,

- 29 -
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© The Cammunzfy Educat;aﬁ process. and its-impLementat;an may be the
* .,.stance-that hold_ g ammun1ty agd its schools together. [t is there
" -imperative ‘that

' vﬁ;iﬂd ilﬁllﬁlﬁilfiﬂng Eom s L e e AL - ,7#J

Statameﬁt'

[

ho= .,
=4
[l

.. State Departmsnt of ‘Education assume af .
‘leadership role in. Eammunity Education and cooperate fully with the.
Community Education. leadgrs whleh furnlsh ‘the expert;se far initia

‘In De;emLGr 1976 1 appointed a 15 member State Adv;sary Council for

Cammunlty Education. Agencies. ggnerally ?ecagﬂlzed as being clasely
aligned with chmuﬂ;ty Bducation pragfin implementation are represented

.-on the Council. Strategles will be developed from the.recdmmendatioris”
-nf the AﬂVLsafy Caungzl alang w;thxthe averall directian pruv;ded?by

Itam 1: Caéﬁ&ﬂgtlan of logaL Eébﬁﬁl héards and supgrin:endents is v1tal.
This is our primary target.  Presentations to local beards preceded and
preceeded by SEA personnel and printed information. " Item 4: State Plan
written and approved by.Board of Elementary and ‘Secondary Education.
turrently in process of writing new State Plan to expand program and:

“incorporate fiew ideas from experience and input from other states.
Item 18: Evéry LEA program is promoted, assisted and suyppors ted by SEA
. persannel in program dESlgn and 1mp1ementatlon.

:‘3Dn the following pagg I have included relevant sections from my De-

gember 22, 1976 repoft to the State B@ard of Educatien.

School districts in ‘are permitted, under current leglslatlon,

-~ to offer and support finanélally, on a limited basis, programs that
- _could be considered as Community Education. Future plans call for a

sélect committee to study e¥rrent prograls and to propose Methods of
Coordinating Adult, Continuing, and Community Education, and Lifelong

. Learning into a comprehensive coordinated delivery system.

1. Orientation of Department of Education staff.

2. Encourage local educat;anal agencies to:

a. Provide education for all age groups in their community

b. Make the school facilities available for the broadest

range of educational activities from a community's .

prenatal to aged citizens N\
Involve citizens in decision making process '
Cooperate with other agencies in the community in providing
needed human services.

o

At this time the Department of Education has called together a statewide,
20-member committee composed of citizens from gll strata and walks of

"life. The purpose of this committee is to study a positinn paper on

Community Education prepared by the Department =f Education. TFellowing
the study, the committee will be asked to rg-write the position paper,
making it a philosophy for Community Educaticn within the State of




ES" (continued)

. Response Statement .
x'xﬁ;(eaﬁt;) Fellawiﬁg capeful analysis of, the™ paper, the :ammittee Hill then*present

it to the State Baafé af Edueaflon far the;r study anﬂ apprnval‘ Fol-
' round

;SH?;V }f,::¥ '49’5,'Prapﬁsa  Ahsffaet' f‘ . «';ﬁ.”,,:ﬁi;bf

mnity Edueation Prazrams depends greatly upon the commit-
1 communities. State funds or Federal funds may pravide
inﬁ;:%ng the’ Eamunlty Education process maving, but-

oing to its fullest a genuine 1nterest aﬂd :ammitment frum

x-  the local /community is essent;al.

Many statés are taking initial steps in pfamatlng the- concapt. Ohe \
strategy /that we are using in our- state is to work very closely with

- communities that show ample interest in the concept. These communi-
:ties canlserve as madel communities fer ‘others at later dates.

“B. " Our strgtegy for 1mplementatlaﬁ places a prlnary emphas;s on Community
Educatidn develapmeﬂ% at the local level. The actions outline below
represent t major cﬁmpanents af this strategy: —_
1. CuntinuZ{ﬁ del;very of develapmenfal and techn;cal ass;sfanze ta

-LEA's. |

2. ‘Continuous 1dent1f1¢at;an, develcpment and dlstributlan of Com-

munity Education information and materials. g

3. Continuous aevelopment of lnteragenty Felatlonshlps betwéen and

among numerous agencies and institdtions involved in the dellvery

of educational and human services.

4. Continuous involvement of the State Ccmmuﬁlty Edueatlcn Advisery

Cammittee

The actlvlty mentioned above autllngs the major effnrts of the Depart-
ment which have resulted in the rapid growth of community Education at
the logal level throughout . Hence, continuous assistance to
LEA's and interagency ﬂcaperatiﬂn ‘and coordination at beth the state
and local level should result in.the successful implementation of our
strategies for Community Education development.

Q. Inservice of Chief State School Officer and rther department personnel
in Community Education Concept and process. '

Chief State School Officer provide leadership for statewide awareness
activities with superintendents. B . -
Identify intra- and inter- déparfmental support pystems (all resource
areas) for developing Community Education.throughout the state.
Establish a task force group far Community Education to dévelcp a state-
wide plan.

LAy
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Statement . . . RS
R.. .. - ‘rhe §tate te:em;ly gasigned :nn:at:l: pea’ple in each educational .district e

£o be responsible for Comsunity Education dmlﬁpugntal and technical . *{;:
“agsistance and to assist: ::Entfsl office staff in plaiming and 11:1;1 Ant-

U ! ;Lngthe pragta;._'

I téﬁ_!*, 5

. We. hgve a si;gff af 5 peaple dmlgping mdels fnr j.nvulving tﬁe publi:
- in education decision-making without breach of legally constituted”
-authority.  We are trying to prove in the concept that the public i e g
i #chools belong to the public and that they ﬁught to ;mfluenge, more ~ S
direr:tly, ;heir aperatian. A I S

‘ r ’
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Afﬁer nean se 'es were de:gﬁiined fﬂt mh Eu:rgnt md ezch future rale Ehgse o

s:nres, aa;rnss idtical :ﬂles, were cmpareﬂ tu de:aﬂn:lne t:he extent ‘of - cangtuen:e '

&

Eemg them. In nrder tn a::n:cmplish ;ll:i.s I:iiegty ﬁ—:eats wgrg adnin:l.sterad, the - - -

reaul’ts nf vh:h:h can be seen in- Tshle i‘v ﬂf this chgptgr. ,

can bee_g_ sean by the dgta l;here uas n cnngistmt tandm;y far ;’hg Ghief

Stste Schaal ficers to ennreaa a deaired :Lm::ease in th& extmt tu whigh the SEA T

m iﬁvﬁlved in -Every mle. .Iust as 1ﬁpaftantly, tigrg was m; r.-angruem:e hetwgen

cnrrent per:eptitms and fucg:e desiraa., ‘Ihis guggégted that minnr chgnges in l:he

*
© o

relative rankings af cuzregt and future mles, ptevinusly ﬂiscussed werf not ,

3 - .

fi:snt. .

_aign:
E'uzther, as a result uf the test fpr emgruen:e, five sta;istital gﬂ:upings » [

‘emerged (see Table. I) It will be nnticed t;hg.t they d:lffereﬂ rmly slightlg frm

the groups that emerged from analysis of the content of rales (see pages 14, 22,

~and 26).

w
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. TABLE V
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. RANK AND BREAKDOWH OF GROUPINGS OF CURRENT AND FUTURE ROLES
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18 - ” .16

1L 13
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NARRATIVE TABLE V

OPEN-ENDED RESPONSES, '"OTHER IDEAS," PART IV-2 OF THE QUESTIONNAIRE

Response Statement
A, The . Department of Education is deeply committed to the concept

of community education.. Presently the ADE is assisting seven local
educational agencies in planning and developing their respective com-
munity éducatinn pr@grams, Iﬁitial feedback indicates that a need

lgcal Education agenciés wauld participaﬁe in the pragfams if funds and
resources were available. Since 1975 the _ Department of Educa-
tion has takén leadership role in development of Community Education,

J

B. 1. Maintain a Staﬂging Council of Chief State School Officers Committee
on Community Educa
‘2. Maintain liaison with Community Education Office of USOE and with
National Advisory -‘Council on Community Education.
3. Use this survey as a 'first round' of a Delphi process to get con-
sensus of chiefs on Community Education.

C. Staff development 1is needed on a regular basis to provide incentive for
continuous community contact.

We recommend a State Education Agency nut pursue money to ,pay local
community dfrectors too early. It seems more important, with limited
resources, to provide a local person information and skills related to
Community Education. By utilizing this strategy the local corporation
can analyze the full scope of Community Education and its appropriate-
ness befoge implementation.

b. Visiting with the leaders within the swmaller communities, to sell the
concept and the lasting value of Comumunity Education.

E. lt is important for project support to be directed at the SEA level 1u
order to increase capacity of the Department of Educarion for direct A
technical assistance to LEA's Fhen planning and designing local programs }
based on assessed needs, A

F. We have taken time to defigz the terms in this field and to note that
 there is a difference between Community Education and Community Schools.
The former deals wifh the process of engaginztihe publYc in what happens
and what should happen at school; the latter Xs program oriented, pro-
viding courses and other services in the school facility.

clarlfy many 1déas in states' Depértmeuta Qf Edukatign It appears at
this time that, all too frequently, Commuuity Education is just another

s,

s A

ERIC
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S atement

name for Adult Education with no real philesophical platform upon which
to build a strong statewide program of Community Education. Hopefully,
the project will not stop with the collection of data, but will be able
to point out weaknesses in state YCommunity Education Prégrams. This

. then could be the grassroots support for a strong nationwide program
in Community Education.

of the State Department of Educatioff (SEA) can be crucial to

I. The role of the State Departmen
successful development of Community Education on a statewide basis if
the SEA is willing to define Community Education broadly enoug gh to
: allow the comcept to serve as a focus of coordination and cooperation

among a variety of existing programs and agencies which contribute to
community self-improvement (e.g. community school programs, adult ed-
ucation, school volunteers, community development efforts, recreation.
l;bfarles, humanéseﬁv1;es agencies, independent and informal community
improvement groups, higher education outreach, cooperative extension,

etc.)

To say that the Community Education concept can provide a coordinating
focus is not to say that Community Education is a big umbrella under
which all of the programs listed above shauld cluster. These agenciles,
institutions, and programs cherish their independence and thrive on a
certain degree of autonomy. If Community Education attempts to 'build
an empire' by trying to consclidate all educaticnal efforts under its
administrative or fiscal control, it will defeat its own mission.

What SEA-sponsored Community Education can achleve is to faclliat
meaningful cooperation at the state an 1d local level between public

education personnel-and-resources and the resources of other agenci...
community groups, and lay Clgg ens. The Community Education conce

is brecad enough to be utiliz®#d for the educaticnal enhancement o
ages, backgrounds, needs, and desires. Whether it does become a focus

=]
for all coordination depends upon how it ls practiced by SEA and LEA
community educators. SEA-sponsored Community Educatien will flourish
or die depending on the strength of the example it sets as a facili-
tating partner and team mEmbef of other existing efforts, at the state
level, the regional level, and the community level. In this regard,
the Community Education cen iept has much to offer.
B State leadership is important; however, Jdevelopment o seadsisblpy ol
at tle local level is more important. Individuals :rained at the lo.al
P levels can promote and carry out the responsiblilivies of such a cuncept
The State of ~~  alsc belleves In a conesgt o o wimahlty b laeatd
rather than a narrow concept of a community school 1t is our relief
that the Community Education concept is “roader 1 agenci
/ part of it. Singling out schoois as responsi :
/ minimizes the effectiveness of the concept.
e .
= 36 = A;‘:"}
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Summary

The highest ranked element of community e&ucatian, according to the Chief State

[y 1

School Officers, was "a process for matching community resources with community

-
needs.'" Other essential &lements of community education that were ranked high were

those focusing on cooperative relationships between agencies, and the use.of schools
as community centers. When these data are gsidered in light of the open-ended
responses, it may be concluded that the Chief State School Officers defined community

education as a process for solving problems through interaction between citizens,
chools, and other agencies,

A comparison of the relative changes in rank order undergone by all but two of

the roles, when current roles were observed in light of future rules, indicated that
hE changes were not significant. For example, !'establishing statewide Community
Education goals" was ranked sixth among those roles currently being performed;
however, amung those roles that Lhé‘ﬂhigf State Schoul Officers desired fur Lhe

future, it was ranked third. This was not a noteworthy change in ranking. When

comparing the two rankings further the following was found:

1. lhe rule raunked flist cuirrently contiuued EO Le raunked Iliot ia Lhe Lusbute,

2 fhuvae i1ules that fell between rank ordeis tWO aud ulue, Cuiiroitly, ., cmalued
belween tank vrders twoe and ulue lu the future;

3 Those that fell between rank vrders l‘iiElfl and thi:iceo., o cutly, remalued

between rank order tea aud thicteen 1o the future;
4. Those that fell betweeun rauk orders foulteen and nlucicen Lasiently,

ell betweeu rank orders fourteen aud ulneteen lu rLhe Lutuse,

It

5. "The role ranked twentieth currently pas ranked twentleth ln Lhe Lutuse

o
]



This would indicate that natural grouping occured as noted above as well as
among functional dimensions cited previously. Finally, the open-ended responses
across current and future perceptions of roles indicated no apparent differences

Discussion of the open-ended responses received as a result of Part IV-1

and Part IV-2 of the questionnaire are included in the following chapter.

by

ERIC
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CHAPTER II

Summary and Conclusions

‘In this chapter there fill appear a brief summary of several of the more
salient aspects of the data, as well as an attempt to synthesize the recommended

implementation strategies of the Chief State School Officers with the highest

priority elements of the Community Education concept and roles of State Depart-

4
ments of Education. In order to accomplish this the chapter is divided inte

three sections, summary of findings; strategies for implementing the highest

priority roles for State Departments of Education in Community Education develop-

Summary of Findings -~ -

Because there was found to be no significant change in the rank order of
Fqiesi when testing for congruency between current and future roles, and because
discussion in this chapter Eézuses on the future, it was decided to consider
only those ratings that the Chief State School Officers gave to tﬁ%,fﬁture roles
of State Departments in Cémmunity Education development. Considering the group-
ings that emerged as a tunction of the content of the highest ranked roles and
the groupings that emeiged when observing congiuency, it was established that

rank orders one thiough nine weie the highest ranked rolea tu be discussed.

These were as fullows:

Rank Order future Roles
1 Fioviding technical assistance (o LEA's lu the dealgn

of Community Education programs;

state agenciles;

3 Estébiigging Statewlde Communlly bducatlien geala,
b Providing financial support for Community tducation

position at the state level;

F
- "=’
%,‘ ] - 39 -



Rank Order Future Roles
S  Disseminating materials to promote Community Education to
LEA's;
6 Establishing Community Education advisory council at the
SEA level;
Consulting in a specific community regarding education,
‘" planning, funding, or evaluation efforts;

~d

8 Conducting workshops for local staff and/or community
councils; '

L]

Providing Community Education materials and information to

other state agencies.

Consistent with the findings above, it was noticed that many of the open-
ended responses favored an approach to Community Education development at the SEA
level that adhered to a strategy of establishing a state level support base. In
addition, there were several reférenees in the recommendations for strategies that

&

suggested an approach that focused on the development of expertise at the LEA

level. It should be noted that four of the highest ranked roles referred to
activities aimed at the LEA jevel while the other five aimed at the state level.
Among the essential elements of Community Education that were ranked the

highest were the first ;ﬂa clusters ranked one through six. Within these

there were seven elements as follows:

Rank Order Essential Elements

1 A process for matching community resources with community
needs; - ﬁ 7

2 Sponsorship of cooperative programs with uiher agencies
(e.g., parks and recreation department);

Using schools as community centers;

Haadr

tion programs;

5 Community usage of gyms, librdries, aullic:iwews, sl.,
«

Community advisory councils assessing community useds;

[

6 A means for identifying general community needs.

- 40 -
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Clearly, the Chief State School Officers were indicating that they defined
Community Education to be a process of community. participation. In addition,
their responses indicated an emphasis on interagency cooperation and extended
use of school facilities. The reader should remember that those elements that
were ranked lower by the Chief State School Officers than the seven cited above
vere not necessarily considered to be unessential elements. They were simply
defined as less esse?figl than those noted above. In the previous chapter it

was shown that even the lowest ranked elements received some consideration by

the Chiefs.

%

§§§grategigs fs

list of strategies it was necessary to match the desired

w

In presenting
roles of the Chief State School Officers, as indicated in this and the previous
chapter, to the open-ended statements that addressed those roles. In addition,
it was necessary to take into account the definition of Coummunity Education
that the Chief State School Officers provided through the rank ordering of the
essential elements, as well as through varied open-ended comments that appeared
on the questionnaires. Therefore, it is emphasized that the strategies listed
below represent the interpretation of the data made by the researchers and the
Commumity Educatiﬁg Task Force of the Council of Chief State School Officers.
To the extent possible this interpretation is faithful to the desires of those
who filled out the questionnaires.

It is recognized that every state, U S. territory and protectorate is at
a different level of development in Community Educaticon and that the definition

of the concept differs widely. Therefore, it is advisable for the reader to

4.
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consider the strategies presentéd below to be a recommended éet of guidelines.
Hopefully, they are flexible enough to allow for variations in legal and adminis-
trative structures, and will allow for an SEA to enter into the proce ss of /;
development from its present level of involvement.

Before strategies can be discussed, however, it is necessary to address
the questions related to the definition of Community Education. This 1s necessary

because SEA personnel and others must have some common understanding of the nature

of the phenomenon which they are %gtempting to implement. Atten igﬁ is drawn to

the Chief State School Officers. This is not done in order to suggest that

5

these are the elements of the ultimate deiinitionj—hgt to feemphasize that the

=

strategies that follow are intended ?, foster the dEfinitiun of Community Edu-

cation that the Chief State School Officers favored.
The strategies recommended by the Chief State Schooli Otticers for the
development of Community Education at the SEA level were as follows.

1. Establish a statewide Community Education advisory council.
This will facilitate the development of a definition of
Community Education, the development af a state plan fDr

in the pursuit of development. The cauncil Ehculd include

a range of individuals who can address themselves to questious
related to community participation in education and community
problem solving, to the extended use of school tacilities,

and to the legal, political, and financial complexities of
interagency cooperation. Further, the council should recowmeu.
an approprlate administrative structure and stratum for that
struckure, at the state level, that will enhance the atirainmeat

of Communicty Education goals.

2. Seek State Board of Educat{ion approval orf the defluluio. o1
Community Education, the gvals of Communicy bQu;atign, a,d

the State plan for 1mpleménting Community Education.

Seek commitment from other state agencles to luveatlg.. .
the merits and feasibility of Community Education.

Il
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Provide for financial support of a Community Education position

at the state léVvel. There are a variety of methods for accomplishing

this, only one of which is matching federal dollars, if they are
available in the future for: this purpose. Another method includes
cooperative arrangements with other state agencies that embrace

the goals of Community Education as determined by the State Community

Education Advisory Council. Still another methoed, although one
ranked below the top nine.roles by the Chief State School Officers,
includes the drafting and passage of state legislation funding
Community Education efforts,

In order to perpetuate funding and to continue the development of
support for Community Education at the state level, it will be
necessary to-promote the concept to an increasingly broad range

of state agencies. One method for accomplishing this is to
disseminate information about Community Education to those agencies
through a variety of media and channels. Use of direct mailing,
dissemination through departmental and professional communications,
use of mass media, and workshops are considered appropriate methols.

As the establishment of support at the state level continues, it
will be necessary to assist LEA's in the development of Community
Education. In order to accomplish this the individual(s) employed
as state level Community Educators must have as a high priority
(the highest according to the Chief State School Officers) the
providing of techhical assistance to LEA's. This includes
consulting in local communities regarding planning, funding, and
evaluation of Community. Education, as well as conducting workshops
for local staff and community council members. This can be
accomplished through the direct action of the state level Community
Educator(s) as well as through the coordinated action of SEA
personnel in related fields, personnel from other state agencies,
and personnel from human service and educational agencies at the
local level. This can be accomplished only when a support base has
been established at the state level.

Conclusions and Further Recommendations

lines; however, it is hoped that the guidelines offered will be of as

future development efforts.

lstance
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There were so many alternative strategies offered by the Chief State School

in

In order to be objective in their treatment of the

data presented in this report, the researchers and the Community Education Task
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'

Force of the Council of Chief State Séhcgl Officers attempted to refrain from
over-interpretation and analysis of the responses. However, while such a tféati
ment may provide clarity and objectivity, it does not necessarily address another
important aspect of the information gathered by the survey. Therefore, it may

be approprlate to add a comment regarding the perceived consensus of Epirié;;hat
emerged from a closes reading of the hard data and open-ended responses.

Briefly, it appeared that the Chief State School Officers generally embraced
the point of view that Community Education was not merely a collection of extended
day programs. Indeed, such a concept of Community Education was rarely suggested
in the highest rankings of essential elements and futuré roles. 1In addition, there
appeared to be an implicit understanding of Community Education as a working
philosophy for the SEA in general, and not merely as an additional division or
bureau. This is not to say that there was agreement that Community Education
should or could become a dominant administrative structure uﬁdéj which a variety
of other programs would be coordinated. One Chief State School Officer held
that, instead, Community Education should become a '"facilitating partner and team
member of other existing efforts, at the state level, the regional level, and
E{E community level.” Consistent with this was the tendency to perceive Community

Education at both SEA and LEA levels as a function of cooperation between a

broad range of state and local agencles in concert with citizens. \
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4 Part 1: One of the pu:@ases of this study is to determine gpprﬁpriatg
roles for SEA's in community education development, and to that
end it is necessary that we learn your perception of community
education. Therefore, we are asking that you provide us with

,edm:ai:inn )

your perception of the essential elements of comaunity educatjion.
(There are a number of valid but diverse definitions of caﬁunity

Instructions: Please read the entire list of community education E“legezits below,
. : and then place a check to the “left of what you consider to be the .

6 wost essential elements of community education.

Commmity Education should provide:

_Programs for pf?schmggrs;

2

Cowmunity usage of gyms, libraries, .
auditoriums, etc. .
A process of assessing attitudes éf

citizens ‘about their schools. - ‘

A siétgg for identifying citizens

who could serve az educational
resources.

Community advisory councils for planning
community education programs.

Programs for senior citizens.

Using schools as community centers. ,
A means for identifying general community
needs (i.e., pnllul:icm, Eugs, etc.)

Spnnsership of cggpe:ative programs with
other agencies (e.g., parks and recreation
department.)

Community advisory councils helping to
conduct communlty education programs.

=

5,
__ Programs for adult illiterates
Extended use of school play-
grounds.

A referral service for indivi- .
duals with needs to appropriate
agencies.

Pr

rograms for/and with business
and industry.

Eagunity advisory councils as=
— aessing community needs.

Programs to meet adult needs
for lelsure skills.

School facilities available to
all ages during Summer months.

B
R £

1A process for matching copmunl ty
resources with cnmunii;ys needs.
4
Using commumity locations (e.g-, ‘
" 1ibraries, parks, etc.) ‘as ex-
tensions of school.

Communi ty ‘ad’ViSGE}? councils eval-
vating community educatien pro-
grams. )
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1 fﬁisngiﬁating uteriula to pronste :munil:y educati:m to LiA's. ;'5 e <5
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. Pfaﬁdiﬂg financigl Buppnrt for caﬂunity edugatinn pasitian i ptate 1eval. St " -
. !qublishing stitevide commundty edicatio goals, —=——reour - e i e 5.
e 5 i Drafting ststments af co;np;ratioﬂ and/ur jaint cﬁn:raets bétﬁemi the I.EA'; D;parment ;:f !du;al:icm
woo md uther agencies S : , : <==m
- ! 6, _;,Retrieving ad ri:uipiling enrollment datg abaut cmunity edueation e:tendgd ds:y prngrm.—*——%ﬁs_
"*‘ "T';_""Mﬂuc‘ting ?Bfmgps for Tocil 8t talf andfor cmm:lty eauncils O et 5
T, 8;‘ Gansulting fns ipacifis emunity ﬂgarding education, pi:ming, fundiﬂg, ot mluatiun gffartu ‘-—mi-i
LR Cauduzting résemh related to sehcted mertians af cmni:y e&uc:atimj. (vandalisn
- reduetion, ) : e e wmmnnn
. ;}0 | Estnﬁlishin; cﬂmunity education advisary comef] aﬁthe SEA Level j====s _‘:-:. e —5!
? 11, Prwiding nmmity education naterials and infamatiuu to ather afate ageﬂcies. ; s 5
f' 12,
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. L. -He vﬁuli apprecpiste Sy idess y'au have about strategies fnr implmeﬁtiﬂg
* . the roles you Ldentified: in Part III. r
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. . We ﬂauld app:eci&te ‘any other ideas you have about the project that you would
N ‘like to share with the project staff.
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e o ’
meren - SUBJECT:  Communi ty Educatiaﬁ Study ‘
e e “‘This 1s to reqlest that you take a few minutes and respond to the
enclased ‘Commun{ ty Educatmn Study which grew out of Martin Essex’s
. interest dnd 1s being supervised by his committee. This study 15 ‘td
owes o uvnn  complete a grant received by CCSSO to measure the role of state depart-
ments in the development of cumunity education concept. The informa-
tion will be valuable for assessing current roles and making p]ans for
effactive implementation of the commynity education concept nationwide.
Your response is most important as the project 15 to be completely -
based on the perceptions of chief state school-officers.
I am enﬂasing for ygur information.a 1isting of the minimum e'leE
ments of a community school program as adapted from the federal Ccnfmurnty
School Act of T1974. Thank you.for ték‘lng time from your tight schedule
. to hglp us with t{ns project.,
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COMMUNITY EDUCATION -

R ’ - . (Part I of the ngs?iéﬁﬁéit‘é?l.

Checked _ Valid Cases

8 9 ’ 33 ’ 2 :
9 2§ 33 2 .

7 — T T - = = E3

20 . Vg 33 2

‘#The items above are in the order in which.they appear on the questionnaire.
This is noted because the items in Part I of the questionnaire are not num-
bered. Item numbers 1 through 10 above refer to the .left hand celumn on the
questionndire; item numbers ll through 20 above refer to the right hand
column on the questionnaire.
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