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. _ The educational reform of. America's secondary schools
has been the subject of conferences and documents. The National
Catholic Education Association concurs with many of the ideas °
presented by proponents of this remewal, but the association beliéves
there ate omissions in philosophy and proposals espoused by the
reformers. In this bulletin, Brother Vvigtor Hickey, F.S.C., analyze
and criticizes the National Assoclation of Secondary School :
Principals (NASSP) report on secondary school education renéval '
entitled "This We Believe: Secondary School in a. Changing Society."

- According to the-author, the NAS&P report suggests a number of =
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'secondary education reforms including lowering the age for compulsory

schooling. and broadening graduation requiTements, The report also -
condemng the isolation of adolescents. from the :é§; of society and
.zeaIslige vwork experiences. 1t, in essence, criticizes the whole
process of moving from youfh to adulthood in today's society. . .
Although many of these p;ppaiea reforss are laudable, the author
maintains, the NASSP.-report fails to mention the Tole of religjous
valaes in education or the contribution, American churches and -
parochial schools have made as educators of American youth.
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";i réglons of the Department §$‘He§ith, Eduéatiém\§nd Welfare regarding the .edu-
, -fzééianal renewal of Americils

fJntféﬂﬁgﬁiﬁn

fﬂaladjdsted, Gifted & Talented; Tﬁe Change Process; Community Reso

v

B 18

‘Bﬂring the pést;several ﬁanihs sgﬁfgreﬁéé& havéébegf heié'ln‘theiteﬁ‘

: g secondary schools. The {ssues consideredfin
theser conferences included the following:' The Exceptional Child:

Learning; The High School Curriculum in Response ‘to a Changing-World; L o [

 Articulation with Post-Secondary Education; Education Through Work and : -

o i LT

Service; Compulsory Education; Adolescent and Youth Suﬁ:ultufe;\StndEn; Rights
and Responsibilities; Values Education; Urban Education and Youth; Purposes
of.Secondary Education; Job Training andg Jﬂﬁﬂfl§£ement;,nelivery»bf\Gﬁidénﬁe vy e e

. Services; Multicultural Education; Teacher Education; Secondary School Size - ;e
‘and Organization; Violence and Vandal ism; and Eradﬁat?@ﬁ‘Requiremeptsﬁ‘ These oW
‘toptcs have béen discussed in varying ways in several reform documents issued’ L
during the last ten years and most recently In a publication of the National o

Association of Secondary School Principals called This We Believe.

" The five major reports on the<rgfgrm of the American secondary school -

referred to in this publication are: |
- Y i P ’ '
- James S. Coleman, Chairman. Youth: Transition to Adulthood, Report

of the Panel on Youth of the President's Science Advisory Committea,
Chicago: University of Chicago Press, 1974. -

John H. Martin, Chairman. The Education of Adolescents. Report of
‘the National Panel on High™Schools and Adolescent Education.

- Submitted to the U.S. 0ffice of Education and the Department of

- Health;~Education, and Welfare. Mimeographed. 1974." :

B. Frank Brown, Chairman. The Reform of Secondary Education: A

Report to the Public and the Profession. The National Commlssion

on the Reform of Secondary Education. New York: McGraw-Hill Book

Co.,-1973.- - - A . o y

Nat ional Association of Secondary School Prihcipals,. National - s
Commi ttee on Secondary Educdtion. American Youth in the Mid-
§§y3@§j§§; Reston, Va.: NASSP, '1972." - )

Ruth Weinstock, editor. The Greening of the High School. A
- Report on a Conference co-sponsored by Educational Facilities
k?\ " Laboratories and Instjtute for D&velopment of Educational
Activities. New York: Educational Facilities Laboratory, 1973,

We believe that the impact of these régional discussions and a forth-
coming natiopal conference, jointly sponsored by the Office of Education
and NASSP wh?&ﬁ will be held April 25-28 in Denver, are of particular
significance to Catholic secondary educators. Membehs of the Department
have been present at some of the regional meetings, and there will be a
representation at the Denver conference. Papers generated at the regional
meeting will be discusséd and finalized at this Denver meeting and result

_in a document to be called, "This We Propose. '
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Administration at St. John's University and &

E iAt !ts Jaﬁuary meetlng the oan;ers and Execitive Committee aF the -

 '5§caﬁdary Departrient drafted a statement on the condition of Catholic¢
:,5e;andary schools. Particular-attentibn was called to the strengths .
cand.; Heaknesses of the document, Thfs We Believe. e

‘:ErﬂthEF Victor Hi;kéy! FiS.Ci,-a dcctcral candidate in Educational
Hstinguished Catholic

educator, has drafted. two evaluative papers
and the Flve refgrm documents alféady cited,

—

/;

“1-am happy €0 share, these items with you alnng with a summary of our

upérzvclpatlan in the regional meetings, a statement published in the -
Bulletin of the Jesuit Secondary Edu:atign Assg;natnun regarding Thls He

Believe, and a Iisting of the officers, Executjve Commi ttee members,
regiondl associates and. chEultlng advusars ng the Secondary Scha@]

Department. . *. . , / -

?:{g . '.;_ .. B s, . : e .

Brother John D. Olsen, C.F.X.
e Executive Secretary K
Secondary School Department

egarding This We Believe R
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. STATEMENT REGARDING CATHOLIC SECONDARY EDUCAT|ON

. endard 1976 | 2

E

- . .

'~"Tﬁe§SeeﬂndaEy School. Depirtment of the Natjonal Catholic Educational -Associa-

tion, in 1975-76, reaffirms its spirit of Christlan optimism and confidence in
the future of Catholic ‘'secondary education. . S

- We ségﬂaur schools as pért of the educational mission of the Church and
deriving their uniqyeness and significance in purposes and values whic go
beyond a s;ritgiy.humanriapa;ityrF@r'aﬁa]ysis{ : :

He‘d@‘beligve Cathoi%c;se¢cndérf education will survive despite continued -

“» evidence of discrimination and rejection, and that our schools will contribute

to. the preservatjon and strength of the ‘intellectual well belng of America's
‘future and of her future's future. ' We 3re concerned about increased effective-
ness in bringing about a world blessed by peace and justice, beéause that is
the mission of the Catholic Church and so of Catholic secondary education. -

: 3 ' .
‘ We concur with many of the_pr;§gsais put forth in the document, This We
Believe, published by The National Association of Secondary School Principals
Tn 1975 for the reform of American secondary education. But, at the same
time, we note that this document has some glaring omissions in its attempt
to speak for all of American secondary education.

More specifically, in reference to these omissions, we believe:

1. That Catholic secondary. schools make a unique contribution
t6 American secondary é&ducation in emphasizing their own
goals, goals linked to the authentic teaching of the
Church, to an atmosphere of Christian community within ‘ .
the school, and to service to others.
B L}
2. That the strengths of American secondary education rest
on the acknowledgement that it is-a pluralistic system.
.3. That Catholic secondary schools and Catholic secondary .
educators are omitted and discriminated against in
national efforts which concern American secondary
education, ‘ ' '

k. That various denominational churches, and particularly
the Roman Catholic Church, historically have signifiéé;tly
contributed to American secondary education and this
ccontribution should be recognized and fostered in the
Qpres\nt; T v .

5. That Americanglatholic secondary schools, as well as
other American nonpublic schools, are in a unique
position to have an impact on public education by
proposing and display,ing models of high-quality
progranms, ’



6, That moral. edu:atmn and the presentatian of ‘all. traditinnai
American’ vah,les should be .an !ntegral part of the purpnses o
of ail Amerh:an secondary' edu atlani : :
; R 4 ) . .
. ) 7. That the purposes of American segﬂndary edusatian can and
- - should be articulated again today and linked.to traditional ,
' purposes. . The involvement of a \tarlety of constituencies
. .in such formulation is lﬁfpartant., Such participation should
o - - . . not impede or delay unduiy the dahvary of such 3 cnntemperar‘y
statement of purpose, A '
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, ' Brother Victor Hickey, F.S, (.
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This We Bel?gge: Secondary S:haals in a chaﬁ ing

Brother Victor Hickey, F.S.C..~

i L3 : . [ .

Durlng thevpast three yaarsfapprnximately ten natfonal studies- have been

'gémpleted by :ammissicns task forces, and panels. These reports are forming
.'a . ]iterature of secandary school refarm wherein the theory, rationale, and - . °

actual prapcsals for reform are being formulated. As This HgﬁBgl]éye purparts
to represent the tHTnklng of the National Associatlon of Secondary school
Principals on contemporary education, it deserves careful examlngtiﬂn and
evaluation. Such an evaluative analysis is especially necessary inasmuch as
the U.S. Office of Education and the Natiohal. Association of Secondary School

.. Principals are co~sponsoring a National Forum in April, 1976 "to inform

parents, teachers, students and .administrators and the public In general

gregardlng the current state of the American high school and to cffer;a wide

spectrum of options regarding strategies for renewal.''l

The Task Farce on SecnndaFy Schools in a Changing Scalsty of the National

‘Association of Secandary School Frinsipals claims in the Forgword that it used

''the lens of experience" to examine the contemporary social scene, contemporary

youth, and the place of secondary education of youth in that scene. In preparing

this synthests and critique of the NASSP statement, the author has used the lens
of his experience during 30 years as princlpal and teacher of Catholic high
schools in New York State.

This review will not follow the sequen;e uf ldeas as develcped tn the
statement. The statement will be reviewed and critiqued in two parts: the
first part will focus on all phases of the educational program as dealt with
by the NASSP Task Force, except :urrlculum in the second part, the geperal
backgrnund for secondary school reform as develcped in the Introduction, The
Changing Society, The '"Purpose" Problem, and the Nature of Youth as well as .
The Curriculum and the Synchronous Currlﬂulum will be reviewed and critiqued.
As many phases of the second section present the NASSP Task Force's rationale
for secondary school reform, they deserve more intensive analy5|s

REVIEW OF EDUEATIONAL PROGRAM REFORM PROPOSALS
¥
The major topics developed at some length in this area are compul sory
educat ion and graduation requirements; these are discussed first in this

section of the review.
Ld

]The United States Office of Education ahd the National Association of
Secondary School Principals. The quotation is taken from a mimeographed
notice entitled, America' s Secondary Schools: A Natlonal Forum on Edu;atlanal

Renewal.
| (
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' Compulsory Education . e L .

The Association's stand on compul sory education may be summarized thus:
\ ''each state should provide free public education* to the age of majority or
until the requirements for the high school diploma are completed. It will ,
" be compulsory upon youth to be iavolved with the learning program designed by
the school until age 18 or until the.high school diploma is earned; it will
be compulsory upon society to-provide adequate learning péﬁartdnittes for . —
youth and adults until the high school*diploma is earned. The reasons under=
girding this ‘position are outlined. The Association believes that society
should reformulate its responsibilities to youth and reform its institutions
to ensure the delivery of these responsibilities. Under the broadened
conditions of learning, the term''dropout' will refer only to that persen
)} not moving in. any constructive direction along any educa‘tional plan toward
" . adulthood, and this person would also be a dropout from .the general society. . ,
Any serlous plan for modi fyiny seducat ion must be made.in the light of new )
and broader definitions of education and the ways .in which society's respon-
sibilities to youth for education are fulfilted. o »

.

-Graduation Requirements Qg . L o '

Eight forces léading to an extensive review of graduation requirements iﬁj
a number of states are outlined. Two major trends]are noted in the revision of
graduation requirements:. an extension of the local option to determine gradua-
tion requirements with the concurrent reduction of state mandates; the develop-

" ment of performance standards as 3 requirement for graduation. Concerning the
first trend, diversity among the 50 states in this matter is noted; for example,
some states prescribe only' that instruction be available to students in a wide
variety of subjects and leave specific course requirements for graduation to
local mandate. In regard to the second trend, performance standards concentrate -
on a series of competencies deemed necessary. for effective adulthood and the
criteria used to determine competency levels are left to local districts. The
Association believes that graduation from high school serves a number of func-

- tions and should be ‘retained. Howeéver, it believes that the diploma should
,not signify that the holder is ready for college or for a job, but ''that the
student is sufficiently prepared to assume the responsibilities of adul thood,"

. and this preparedness should be based on three criteria for thé grAduate:

* (1) an ability to read,” write, and compute with specified proficiency; .

(2) an acquaintanceship with the American experience, to include an ‘understanding

of the process and structure of democratic governance; (3) the successful

completion of a series of courses and/or planned experiences, some of which

' involve a group setting. While the Association believes that indicators of

performance can strfengthen the evaluation process, they are insufficient by
themselves as criteria. Enabling skills that are social as well as personal
must be verified. The socialization dimensions of education and the
experiential side of learning require the usé of units or competencies or both
for credit verification; several procedufes are suggested to evaluate
experiential education. Competency measures should be used to evaluate skill
proficiency. and credits to document completion of courses and programs. Good
attendance should also be considered an important component in learning and
qualifying for._graduation. .

L

*Free public education is here redefined to include all educational programs
and learning opportunities organized and sponsored by the school both on campus
or in the community that lead youth constructively toward legal adulthood, now age’
Q ) 'l'l L
ERIC , Lo
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’ GFxfhé-éG!S in subject, content and methodologies and school organization and ° .

S 5 i‘

étheri;Zéjgsi S e

——

In discussing instructional organization the statement reviews the reforms
calls for the continuing growth of flexibility and individualization. The
Association believes thag expansion of student activities is beneficlal to .
youth and that no student in good standing should be denied participation
because of scholastic prerequisites. The Task Force advocates a reorganiza=

tion of ‘pupil personnel to make expanded resources and services available to gsgﬁ

Students and to ensure a more careful study and%identification of needs of
students, appropriate planning of broadened educational options with the
students and their parents, and the coordination of campus -and community

~learning ‘experiences: the delivery of this guidance should be a total team
effort, and it will' require additional specialists in pupil personnel serwvices.

Concerning the increasingly complex challenge of school governance,. the
Association advocates broad involvement of the community in school governance
but outlines guidelines. to.ensure that it be beneficial to the school and
insists that the day-by-day management of the school be the responsibility of
the principal and his.assistants. |t calls not only for leadership in school

- management from the principal -but also in innovation and ‘implementation of new

goals, programs and practices and for leadership as a spokesperson for the

school in the community.  Proper school governance will also provtde for due
process-and the right of appeal. Important factors ¢alling for increasing
articulation between secondary schools and post-secondary institutions are
enumerated and imagimative programs to assure a smooth transition of students
from secondary schools to post-secondary status are supported. Students should
have the option of being secondary school students or post-secondary students, or
both, or part-time students .of one or the other imstitutions. To plan and -
implement the flow of students to post-secondary institutions, secondary schools
should initiate. the formation of school-collage liaison councils. The
Conclusion is a summary statement reiterating some major ideas of thek;gpérti

=

ERITIQUE OF EDUCATIDNAL REFORM. PROPOSALS

Compulsory Education

All the reform reports recommend some change or search for change inwcom=
pulsory attendance laws, The most radical change was proposed by the National
Commission for the Refornf of Secondary Education, lowering the compulsory
attendance law to 14 and replacing it with compulsory education law.2 The
National Panel on High Schools and Adolescent Education viewed this recommendation
as an educational retreat and proposed reducing compulsory attendance to a two
to Four academic day, and in the evblution of Such a change, advised initiating

it first with seniors.3

_ Y | /

28, Frank Brown, Chairman. The Reform of Secondary Education: A Report to

the Public and the Profession. The National Commission on the Reform of
Secondary Education. New York: McGraw-Hill Bdok Co., 1873, pp. 133-137.

3Jc:hn H. Martin, Chairman. The Education of Adolescents. Report of\the
National Panel on High Schools and AdoTescent Education. Submitted to the
U.5. Office of Education and the Department- of Health, Education and Welfare.
Mimeographed;” 1974, pp. 20, 28-29. .
) 5
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The Association's plan for -compul sory education seems to be the most -

_-efﬁé:tfve‘and reasonable of the reform plans. It has the Mer§t of mandating
education for all on an equitable basis, Rrotecting youth agag,st exploitation
and the labor ‘market from the influx -o cheap labor, - At the same tine, its

~ . broadened definitlon of education opens to students individual - choices from
' a multiplicity of programs in school or in the communi'ty that ;ré consomant
with their abilities, interests and varied styles 'of learning, Reasonable - .

and Fle;ible standards are maintained: education is cﬂmpulﬁﬂry to the age
- of 18 or until the high school dipJoma is earned; persons not qua lifying
for a diplema at age 18 might choose to pursue the diploma untiy it is
attained, regardless of age.~The plan also ]eaves rgom for Yoyuth to move
freely and independently along & product ive route-to adulthood ' While the:
"Assazigticn here seems to skirt the issue of compulsory attendance, there is a
' statement on attendance as an important component of |earning in its treatment -
of graduation requirements: "'sufficient attendance in courses and programs to '
. gain fully the education and social ‘benefits of group situatioys,' = -

{g = " ‘ -
* ®
o -

A

Graduation Requirements

This €apic is E]?SE]Y allied to compulsory education, @5, according to the

Assocjation's plan,, compulsory education would terminate upon graduation from .
high school. Therefore, the requirements for graduation aré a yital factor in
compulsory education Taws. - . o

' . -

The Association's case for a graduation ceremony tb docuMent the passage
of youth to adult status is well dccepted, However, this authar has one

. additional recommendation: if the graduation ceremony is to Syrvive and if Je
it is to be far less of a formal torture fob students and far more of a meaning
ful "and appreciated ceremony, the graduates-to-be wil] have to play a truly
significant role in planning all phases of ther ceremony , including the \\\\\\ :
decision whether to have speakers, and if so, what speakers, ang the 1ike. \,

The Association outlines well the natiomal trends on grady,tion requi rements,
the forces behind the meview and revision of thesafrequirements!’and,three,
central criteria to be verified in the graduates. The author dges not see
consistency in the insistence that a high school diploma,''signi fies that the

* student is sufficiently prepared to assume the responsibilities sf adylthood"
and the three criteria of this preparedness to be verified in the graduate .
How cognitive abilities, acquaintanceship with the American €Xperience and
successful completion of courses or planned experiences can or jll serve
as criteria to decideWwhether one is prepared to assume the responsibilities
of adulthood is_ not made clear. If it is claimed that the diploma "signifies |,
that the student is sufficiently prepared to assume the responsipilities of
adulthood,'" one must define more clearly what those respons ib™Miiies are and
how the three criteria give adequate evidence of this preparedness, The
Association is on good ground when it insists that the skills and competencies
required to qualify for the high school diploma must be verifieq by reasonable
méans, and these should include course-credit and competencY Megsures. However,
it is relatively easy to trace out the genera] guidelines for the application
of standards to graduate requirements. As stare mandates for graduation are
being reduced, the option, and therefore the challenge, is being given to local
school districts to determine those requirements. Setting these requi rements
andthe measures used to test the attainment of those requiremen s will demand
on the part of the local school board or ,its delegated group aN extensive
knowledge of the students in the school district, an awareness of the possible

l ) . 6 " .
: : i o
Q ‘ =/ ) ‘ 1“;




’ effects of requirements set for graduation on actual performance, and flexibility
in the application of competency measures and achievement tests in accordance
with the varying abilities of the students. - -

ALY

Other Topics : ' EgiD

This author found little that is innovative or insightful in the Aii2?$§fian'§
treatment of the Fo]\Dwing topics: organizing for instruction, student

activities, delivery of guidance services, and articulation with post-secondary ..
education., In its brief treatment of school governance, the NASSP Task Force )
effectively uses ''the lens of experience' as the primary instrument with which
to examine school governance. For the broad participation of the public in
school governance as wefl as for administrative leadership in the school it
formylates guidelines that are relevant, succinct-and practical.

REVIEW OF RATIONALE FOR REFORM OF SCHOOL AND CURRICULUM e

The Task Force's study of contemporary American society informs the reader
that the central factor in contemporary life is '"constant change,'" marked by a
twofold thrust for personalism and egalitarianism. . In this pluralistic and
individualistic culture, "while change accelerates,' and ''broad social
allegiances appear to be diminishing,' where is the source of continuity %ﬁd
stability? ''The core of common customs' is expressed in relatively few )
coherent institutions, one of the more prominent being the secondary school”.
In the secondary school Americans seek 'some common values 't for '""Education
is the American Ethos'' and whatever need Americans have expressed in the course
of history, "education was proposed as the cure.'" This is the Task Force's
panoramic view of American contemporary society and the role of education in
that society. . )

The ""Purpose’ Problen

What about the guails or . scvondary schoolf  Ihe transient and divergent
desires, values and demands placed by a highly mobile, personalistic, and
pluralistic society upon the overburdened secondary schools - this is defined
as the "purpose' problem. The solution proposed is' leadership from secondary
school administrators that will gain "a certain public agreement about the
purpose of secondary education.' This new emphasis on the consensual function
of secondary schools in developing a sense of commonality with the public
about education is cunsidered one of ''growing and extraordinary significance,'
“'eritical to the success of the sccondary schools.'"" While the Task .Force claims
that one factor aggravating the complexity of the '"‘purpose' problem has been
the accretion of new responsibilities by secondary schools in recent years, it
believes, nevertheless, that secondary s.hools should now assume ""the function
of coordinating community youth and family service agencies.'"" This "burpose''
section is concluded with the assertion that the focuson the individual perso.
as the sine qua non of all instruction in modern times shouuld now be balanced
with emphasis on service with and for others, and that collective needs as
well as individual needs should be considered in the education of youth.

—
\L, .

O
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. The Nature of Youth 7
: . In describing the nature of the clientele served bf secondary education,

youth, the report indicates major changes that have made today's youth quite
different from those of the past: the earlier onset of puberty (in the past
70 years the menarche has fallen two full years), diminishing family control,
and influence, the new interpretation of the constitutional rights of youth,
awareness of the world affected by the media, and a growing separation of the
adult world from youth., These trends have combined to form a youth subculture
segregated from adults. :The segregation is threefold: Ffrom the working class,
from other age groups, and by social class. Schools foster thid segregation.
The National Panel on High Schools and Adolescent Education is cited to
describe ,the resultant 'situation of youth: "We have succeeded in producing

a youth society housed in an averburdznéd institution excessively isolated
from the reality of the commun ity and adult world." [he NASSP Task Forcer’
believes that the current routes for youth's development to adulthood are
insufficient, that present arrangements should be supplemenited by authentic
experience, that the adult world should be recoupled with youth, and that
youth should assume nore responsibility for the welfare of others and for
community as well a5 individual goals., While traditional cducation has
efMphasized the development of abstract thinking and cognitive ability, toda, .
education should 1ecugnize and assist In Lhe fFulfiltment of these equally
significant qualities of youth. Jdiive for independence, movement Lowar J
Mmature personality, and interest in ca.eer selection and preparation.

Il.2 Cavpr i Toan Lo, sy prosagaes o d Ly Lhie lask Force e o e b [N TR I

che econddar, schoul choald cedesign he cursicalam and ploce 10 B0 Le nwre
.om,. rehens ive setting of the larger community and shouly orchest:ate the
vppurtunities to learn thivagh action and participation in work study, wouik
experience, volunteer and public service, and similar pioyg ams that use the
resources or the entive comnanit, The Association believes that the 1cform. o
secuinidary sehool curcicalum shoeuld 1tndlude thiee yencial calogurl s, (1) comm
learnings that ..l sncompans emphioais v cOmmunication “kills  LJuadditalive
thought a J skills, and Amerioan civilization in addition e vartues clarifica
tion, mulvicultural understandings, and career awarcness and career prepaia

tivu; (2) spliusnal reainlings Lhall cocouiage progiams O chem_s designed tu

build un the interosts of youth and their Jdesiie te yaian depth in elective

d1 2433 a,d Lhhzae -I|iL;’fIL Q.:: inta J,i‘;glp'i;l;’hy cunl Les and Llierni e Pragia.n.

but ti. ww . pedagogica, t ooturs that snould always 1e pigaentl are a i Fying
thene and saaller, nwur: Tntimat. cla.s sice (3) Commanitly progra.s Lhat incl
programs o f wirk study vuth-esp.iience, val.tesr and public scivi s dbatervhin
éppr;nLigsahip‘ and sia.lar applioeochies Lhal liitegrstle  wuln vith adolt sigantcall

in the laryer - ity

[ T e N R s

! e D iiger saliel a4 S ' [T S cy 0
Lo the school and hoao s Film sber T O I T T

I et tans, aaveplising nirectoas, 1 oireting > wtialists, 1 lig uws tigar.,
-aup directia s, spurts celebrities televsisi .o seidpl ardaozis, tuur direzt.
and jaulitical loaders Loy wunpanies  wosnctlics Fronms clavning manufal L,
and sofc Jrive bLuttler - Ack.owledyging «hie pervasive ims .ot of th imedia

and the caitkel lace on th. educalivnal 1. tvo, ks of Jouth, the As_odi . tiu,
e urages the acho | (o Jd velup in youth an awsreiness of Lhe.e wlher Cur . ;
Ché;abiliL, tu analyz. avd criti.iee then aod a frame .uis of potauiial val
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for judging the various configurations. TH® report also urg abe allocation
of new funds for further research on the relationship of youl¥ilime to media
programming. R
. - C—
\\KA“/

CRITIQUE OF RATIONALE FOR REFORM OF SCHOOL AND CURRICULUM
, ,

The Association has presumed ''to examine' America's changing society and’
the role of secondary education in addition to '"the synchranous curriculum'
in that society. Jn its examination there is a total absence of the contribu-
tion that American churches have made, are making and can make as educdtor of
American youth, The report also fails to mention the role of religion or
religious values in education. This author found two passing references to
religion as an educative force in American society: the first, after stating
that ''constant change'' is the central factor of contemporary 1ife but schools
can focus on transcendent values that always remain in any society, and one
such value name is !'freedom of religion''; the second and last reference is
made to ''religious figures," mentiomed as one of the ""many educators' of
youth among a listing that includes film makers, disc jockeys, sports cele-
brities, toy companies, cosmetic firms and soft drink bottlers. The
insertion of 'religious figures" in this non- judgmental, value-free listing
of the educators of youth strikes this‘guthqf as offensive, even demanding to

religion. . -

However, the omission of the role of American churches in the education of
youth and the extremely superficial references made to religion might become
understandable when we consider other aspects of the Statement. First, the
title: ""This We Believe: Secondary Schools in a Changing Society," this is
a statement of faith. Second, consider the sweeping, grandiloquent claims
made for American education or secondary education:

Educativn is the American ethus. Whatever he need
cducation was praposed éS the .ure. EJUiatiQﬂ wds Lo

keep government reasonably responsive through an enlighteneu

electorate. It was Lo provide the means to conguer hunger

and disease. It was to harness natural forces, stimulate

the arts, raise the public taste, create a common culture,

provide economi. opportunity, and discover new horizons fo.

mank ind And, to a consideratle cxtent, education delivere

on these promises .

As the ‘;-E:C;unda«y sofoul 1 ditectled, zw mmsves the st lon

Tiicse dare tendeintivus claimns Lhat few, 11 any, denunitnaliunal .., I
v 2. or the world would make about the quasi-wiraculous success cf Lheir
wo.k. Apart from seriously questioning the validity of the claiwms ror
secondary educatiun, they suggest the ruetoric of a complacent American ., .,
church.'* This view might explain the omission of any positive referenc.
whatever to American churches or (o religion as educators of youth in
Amer ican society. One is here reninded of Gobriel Moran's reference 1. .
school system that excludes religion becoming itself a kind of rel igion.

ThE Nat"jné' Azauclallun uf Secsasdar y Sl By Pive lpeasd o l!sli Vo Lé-g:i,. e
Secondary Schools in a Changing Suciety. A Statement on Secondary Euuc.Tlon

Prepared by the Task Force on Secondary Schools in a Changing Society of the
National Association of Secondary School Principals. Reston, Va.: The Associatioi,

1975, pp. x, 5. , )
dv
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include religion as a topic of intelligent inqu
“curriculum had to go the route of bezgqﬂng ch
own prlESEhQQd, myth, and ritual,
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g reference to the publ
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ic 'America's

school as

references to values and even
leasnin
fuzzy way. There
es, or religious values.
pt'' values are support for constitutional
n, éxercise of the voting franchise,
This author questions the very

curriculum, the

is never any

and

restrictive use of the word "transcendent'' to apply equivalently to these

Lhrge values and wondeis if the authors' intent was "permanent'' and not
"transcendent "
”ssla"l’ L N T R B I
While the HASSP statenenl do. . N | s i [ P I
customs,” 'the central norms of society," Heonmon, bonagi' gnd - values,' the

references are
Kohlberg

there are moral principles that are universal,

50 amorphous as Lo be bland and characterlcss .
and a long tradition of rational or liberal moral phi losophers |
applicable to all peoples,

According to

ETRR

they are ultimately principles of justice and are fundamental to the unde -

standing and practice of demociacy;

civic and potitical education.

curriculan'' of 5#hﬂu]5 refers tu its moral

of ""the hidaen curriculun is mo. al
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The-revalatian of mﬂfgl corruption pervading the highest political, gGEEFﬁS'
mental and business offices of the U. §. aggravates the need for education

in moral values. Kohlberg sees Watergate not as some sign of moral decay
of this nation, ''but rather, of the fact that understanding and action in

support of justice principles is still the possession of a minority of our

society.'” Eneouraging individuals to rise to a higher level of moral

awareness and action would seem to be one of the greatest challenges facin

sdcondary educators in curriculum, "hidden curriculum," and the entire
style of learning and living in secondary schodls. It i

deepest and most significant learnings for the students. However, ‘this
author looked in vain for explicit references to morality, moral values,
moral principles, or principles of justice in this Statement.

thjuy el Taesat s andd fémliy Servige Agencl e

Luwwr W

Ihe Assuciation afser ts thal anung the compleatlles of e "pul puse'

wbilem 4s one conceining the new responsibilitics assumed Ly sccondary
ation. However, it believes that the already ouverburdened secondary
Is should assume the function of cooirdinating community youth and

y seivice ageiicics For this author, coordination would inevitabi,

ad
0 coordinace children's hospitals, 1ecieation wenters  and pa ks of the
cutmuni ty Just where w.uld the expanding wonupoly of the wonulihi.
fnstitutice call d "th. Amer fcan public schuul” evedtuslly end?

ey i dilia

A vas 0 o Cavilluae e b v der vl ‘ . P :
canm . woah experdence woah stod; o peilinne, ap 1z ocdeeshel o urk
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This author would seriously question the long-range values of work experiences
arranged by the school that are not joined to such classroom discussion under
the guidance of a qualified teacher. In this way, too, education can, lay the
groundwork for the future reform of other institutions in the community and
larger society, The author still recognizes the short-range values of a
change that leads youth from what has beensits 'singular cocoon'' for ten

successive years to the marketplace.

It should be said that the NASSP Statement does fecugnize that youth is
I culture," and therefore, the reform of education
- I
2

influenced by "the tota ,
o classrooms and schools "' but must encompass numerous

"cannot be contined t .
institutions. This is another persuasive reasun why the critical analysis
recommended foi the media be directed toward these institutions also, includ
ing the work-place; this analysis is generally done in the classroom.

IS'VA—.rV .,f‘,", pu%;j :;:&I‘,,i.f
|h§{5u§|, R T I SO Y A U NOL i Y L N T S I O O

e he respencibility for (he proces oSf expiicit goal setting 1a ,ass5e.) Lo
vthor sccundaiy scniool] leddeis tu seeh ''a certain yublic agrzemo..t'" abouut the

pur pese of the america. high s.houl. 11 pite of the 'purpuse’’ problem i
describes and its appar_nt stiifting r respunsibility foi gual setling to wihe,

secondary schuo! 1eaders who are 1o seck '"a sense of comnenal Tty with (he
public'' atoutl the purpos. of secondary education, it iy quite obvious thae (e
goal, which is an implicit and pervasive assumplivn of the NASSP Tash Fouioo

SL@L@ménL, 1y adul thivud

- ; . ; - : .
hat ad Titheod ts the wsauned yual i
HAaLzr Sla emenl i3 eiLent in seve al Pl ye e wevwndary wio 1, = dny
as ''tre tnreshoid o adulthoou,' are considered .5 ' entral to achieving the
gual at hand ' a0 the Assuciativng believes Lhas w2 "the 1.ut. s available t.
youlio U becwe ad Tts are insuffi iecat ' ai the ,iec.ent vime , "the adult
wot Td should be tecLupied vith yooltn 'l L saul theod Twpliod as yual Jhe..

the Siatemend p.ses this 1ooal quesliv. amng . thers in aking ' tiougnful
analysis of tie sec.ndary, scho | curric lum:  What U .tal sel of c.purien.es
Makes sense fur a healthy transiciun of <onle purd,y yourh foon childhowd
adulthood?” Ag.i. in it. chapter o. tihe nature of SOuth thne A sociation o)
at length U o Youln Pa.cl's 1epurt Lo describe Lhe Jistinative traits of (he
YOouth sub.ultiie, a Jd ayice. that 1T].ally the sec ndary achool populati g,
U1 aise Ldmits thaty the s_hool s play

ol youth anuther chaitactoristo

refle.ts a new chumsory of 1ife
parl in cementing the (hoeeiuld suyiegaliuag
of tre youth s.be Ity e Like «he Panel un Yooth, trn. NASSP 1askh Fuirce
fmplte. that the educatli nal envirwiient. o, the S5.gpndary s.hool are U .
designey s0 . hat youth aay b. prepared fo. aiultiood ond n.l mereiy L. L

{

bittéf SludELin 50 Lhat yooulls may giw i g he the ”nghzi[!un o oadur

| .
MADSP. sl _ . T



Clearly, adulthood is the educational godl of the secondary school according
to the NASSP Task Force Statement, as it jis of the Panel on Youth of the
President's Science Advisory Committee's report. Neither the NASSP Task
Force ngr the Panel on Youth define adulthood. The statement's criticism
of Amekican public opinion in regard to public education can be an excellent
self-criticism: it lacks explicitness.

[

ailure to Define Adulthood

With the momentum that the secondary school reform movement has already
gathered, with the regional and national conferences, panels and forums that
have been held and continue to be planned, is it not time for some ediucational
leaders and public observers to inquire: How can the NASSP Task Force State-
ment and other reform reports continue to hold forth "adul thood: as the educa-
tional goal of secondary school youth, when they ,have failed to define that
goal? How can this and other secondary school reform reports discuss educa-
tional changes in curriculum, instruction, graduation requirements, student
activities, approaches to extending the setting of education by including all
the resources of the community, and the like, while the adul thoud goal of
these changes is not defined and explicated.

Ihere seem o be at least two basic and queslilvnable assumptions uhdeitying
the tailure to Jefine the goal of secondary cducation, adul thood: fiist,
that other secundary school administrators, teachers, parents, students, and
the general public in some way share an adequate and homogeneous definition
of "adulthood'' as educational goal with the NASSP Task Force of seven; second,
that there is something seriously wrong with the ways in which contempurary
youth are now making the transition to adulthood

The Fali.,o of (e Asaue TaLiog S the Fanel o0 oL G gt bae dhie adain
twod goal tney fuvo, esiablisning a. adequacely a. tie youch _ubzult.re (hat
Lhey seemn to Favor disestablishing can certainly lead (o grave misinterpretacio,..
Karavtel views the directions of the Panel on Youth, shared by the JTgsk Furce,
as 'a buld stiateyy o strike at the very touts of youth cultiie Ureeben
cloime thae ovne cannot talk atoud policy v osome foture Ltate of atfairs that
has oo bee. defined a.d thot adulthised us een definea" by uefuult: 'by th
pressoee of thuse gualities whose abscrice nahkes youlh protlenatic ! 2 The
Failuie Lls. make. one wonder wheiher the adul t.ood doal Tmplies that caducatr.,
is to be for the work place, rur "adjustment' (o io.tituiions in 500 -Ly | wr

Fui centinul g personal ygrowon i, ""the learning cociety' (this 1.tter bei.g
aris thier Qlaliny uihib:’ai;}n in thia ";pulg)
Y s Thif\r[g-_g L (DI A b
It Is sheabit curl (hia, [ P
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qthe workings of the NASSP Task force. According to the thinking 6F youth,
the adult world that is held fotth as educational goals is, in many ways, a
materialistic, dehumanized, exploi tative, race-torn, politically deceitful,
amoral and areligious world; this is a world nearly totally devoid of any
inspiring ijijia] leadership; this is the world created by us, adults.
It is a world that is, in so respacts, understandably and rightfully
rejected by the youth culture. This is not the adulthood or adult world
that the NAJSP Statement envisiums as the educatjonal goal tu be atlained
by youth. But what adul thood. is never comes through in its Statement.

3
m
e

It viould be Linise Lo Lo has o, i, Julinhad wthic NA2SF 1aub For oo o bhe

Fooel an Yoaln i, disestabliisning o even debilitating the youlh sutcultuie

A tapld survey ot the American scene during the past tuo decades reveals tha,
tnoconfronting some of the mos( seri.us [ssues .f Gur era, those dealing with

[l

vacial injustive and wat for exdmnple, it wss youtl wh., gave leadership t.,

the adult woild I spive or the intuitional righiness of swuth wn o such
' wa ot swctlal iz, the NAZSP Task Foree Jues not give a pusitive pici.,. .
of yooth I Fact, it giv.s a negati e twist to pusitive achievemeny by

citing the ruuth Panel's explanation of youth's Loncern fo.r the under duy .

while youuoh possesses natural idealizm, concorn fur ( he ande, doy appai. .

i)

ctimss it boing an yuisider Lo the mainst am inscitucidn, of suciotly, the

work urganizations. !4 Thank God we have such "“outsiders!'" This autho
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4 and the courts determine such matters for society," This underlying feeling
L i5 thus developed to support the Assoclggi on's shifting the responsibility to
‘ other secondary school leaders to gain "a certain public agreement'' about the

purpose of secondary education. How does the A

em
ssociation reconcile this position
~wWith its own failure to collaborate with the publi
i

,,,,,, - parents, students, and ) #fﬂi
resentatives of various sectors of American - in preparing its own ya
report, and again, in planning the Nationah Forum on Educational Renewal with
the U S. Office of Education. It has already establ ished goals that are

r‘n

‘.
w}—"‘/

m

implicit in its treatment of curriculum, instruction, compulsory education,
and graduation requirements without consul tin ng the public. This seems to be
a4 case of the Associdtion's communicating this message to sccondary school

principals and other school administrators: 'Plesse do as we say , but don't

. do as we do?"

SJpukespErzan o

Seu t;|i!.ji—!! .

Itie ASsucial ion inivariably :pgsk’ P Msacundary schoo . Lo Cacndag,
Jus s tion in its Statement, not of 'public secondar, schosle ana "public
econdary eduiatlun " the subtl[le of the Scatement is ""Secondary schools i,
L Changing Society.'"" Making itself the spokesperson fur all secondary educa
thon is an unFﬁrLunatE pPresumplivn un the part of the NA3SP Idhh Force
e$pecially inasMuch as there is no representative of lﬂdependent FE]!QIDU%'Y
and non-religiogs ly oriepted schouls on the Task Force This is awie

unfurtunate ins@far as Lhe Associatian has ignored the eaisten.e of dpprisinliato !,
10 percent of its membership by failing to represent that minuiioy 10 the

priparation of the Stalemeat un secandasy Jucation As (he autfio. calls
altention to the fuct of thi o ission. b still re- .gyni.es che valtdicy,
rEasuriablenicss wi Lhange. piajussd by Lie AsS0.iation when 1L Jdoals with
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action. Agreed that colleges and universities would have to review their
requirements in this area alsagi It is somewhat sad that as technological
and communications Yevelopments and global’ concerns draw the peoples- of the
world into a global village, a simul taneous happening, our fading foreign -
language requirements will have the effect of turning Americans farther back
into themselves, as few Americans will be able to communicate in at least
one foreign language.

The failure to mention the need for courses or minicau%es in the area
of social issues is a far more glaring omission in the NA98P Statement .
While the Statement does express the belief that multicultural understandings
should be reflected throughout the curriculum, Its treatment of that topic
is quite academic and impersonal. |t ignores global education, a major aim
of which the National Commission on the Reform of Secondary Education specifies
as '"an enhanced sense of the globe as the human environment''16 and of growing
interdependency of nations, and the scientific, ecological, population, war
and peace, food, and economic issues increasingly affecting everyone in the
world.  What are the responsibilities of the American government and the
American people 1 (he Face of such o1 itical issues? If it is assumed that
secondary educatio. is to prepare youth for (he adul! society, do not the
adult educators in that suciety have the résponsibiliity of defining the
problems of the sucicty. Mutually sharing insights into th.se problems i,
the students and stimulating thinking towards the solucion or alleviat icvn .
those problems by the "adults-to-beg! Raising the social awareness of youth
is another challenge Facing educaturs of youth today , if ,outh are to parti-
cipate in the making of an sdult woil. Lomorrow that (s aore just, awae

woipassionate  and more peacful

LR 3 £ SN BN BETY I )

b de e . ‘ . o Lo
Sloatede U 05 peisiasive ovl oon e i sooadiiratle G enn L L. pa L oui the
Associativn 1o iefuried alleinativs @rcanygznenls  an vpen es Lhal is Lzwper .
by "ieflzctive crpeiien g ' Syl a floaibls paal.a e Fiom ]:Q,Jillg wzi ndary
schwol admisisrators stu.ld not e Laken fo, gt danle s o owill poobably fa, o
vppousicion by parent gloeups, Llea. he gioups, 1 sectuor. of Lhe geheial Lonlic
Persovas cowmicted to the 1eform of (e Aneri an high scioor mu.t be condition |
to confiont zxpre.si.ns . f intisctatility tnat ..ake (he syatem somevhal inacces
silble to vatid and valuubl. Lhanye Meantime, let s bo graterul that he
National Assuciati.. of Szc .undary 3. nwul Py ncipal. ewperience and suppor b .

need for refora.

Hlio. (1l Ass [ [N Cadl s -, L ) [ T T .
U imient cortieaular 0 ompuls pyowaeatioan gullaiee se vites =lua
activitle | and articul. tion ~iih cRal-5ECOMILTY educaciov. - 1t .ses iis
reflective .xpeiienie =ffectively as the basic f.ame of referen &, as pi .
in The Furaword I ey ol alsa, s wome up with approa.hes i ideas (has -
fneovative, but o e, thig g.00 under the son is nul n8Cess.illy riew
However it doe. treal the_e concrete educali e, macters in a foiv . .,
and reasunanle way The Association nas grasped (he fundame . (.l _ha yet lay
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place 'in secondary education today: the movement from the traditional narrow
Bnd paralyzing view that identifies education as something that takes place,
only in a monolithic institution called 'school' to the broadened and
vitalizing vision of education as a process that-takes place now and through
life in the entire community, using the institutions and all the other

u f the community, the school being only one of these institutions.
It expresses that change well in “'The Curriculum." and traces out directions

its impl luti

¥
Implementations in a togent and evo onary way.

When the Assceiation discusses "lhe Changing Suctely' and Lhe achievements
of secondary education in that society, it uses a complacent, and vccasional ly
bumptious, rhetoric. Again, when dealifhg with American society and education
ociety, with_the "purpose'' problem and youth's ''many educators,'' there
are areas of deepest concern to human beings Bhat are conspicuous by their
absence fiom this Statement: religion, morality, and the role of denominational
churches in education; the Yqual ity of interpersofal living in the school as
silive good yualities of
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community that is treated unly in passing; the p
conlemporary yoath in "the youygh cultuie' that must not be lost as we alifoe

to reform the ways youth develop into adulthood; a Jefinition ot the vision

of that adulthood that is held furth as the unexam ned goal tu be achieved b,
youth 1o this and other sccundary schwol teform reports; and the social

probloms that wontrunt the American nativo and the world and call for a Pespun.
inspired by sucial justice; and pervasive, unexamined assumptions about the

workh place and the youlh culture While these gaping hules remain to be filled,
this autho, believes that NASSP stwuld not claim to have proposed "'a cohesive
and comprehensive plan'' foi the transition of youth to adulthood, and especiall,
Ythe most compichanisive pla.. yer attempred L, this .ociety for yooth and

thei, eda. aliun

[ T | i . | P | RV} e (]
v the gro Lh L u s b suns o Llohday schouwl o, an . th L orsorn ot
learnings e Lhe mast sly ifleant ani most petman.nt lear alings Tu athisve
that goal th. inzpivacion o velijlou Smseal s ospinieaal and haandLtic val
are ceedes buo To addicie 0 Lulh deed oo s cSpeciaslly tie enpeiicaces o f
lea.ning . livirn, a.d yissing «itn adult pers.ns emLodysi.g Lhese values 1o 1. i,
Flves liis §8 (rue for edu ation in 2.0 achuols Pt ois aslsw true foo living,
lzarul Coaad g.ndng I oehve Al [ T N s N Ly



Review of the Five Reform Reports

by

Bro. Victor Hickey, F.S.C.

During the past two years several committee reports, sponsored by
prestigious foundations or organizations, have called for major reforms
of the American secondary school. These reports provide an analysis of the
problems currently facing the secondary school, suggest solut