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. I ate dy of cuirr a .4011ga-coda' guides- indicates that
post important pinfposes generalay agreed on for a adrii'l ,

literature are, related to enjoyment and- insight for the student.
,Teacher f pprear reakionr,o the-other hand, has -consisted mainly in

cprod9e2.0 rtglish nalor's Olio eaphaslied histOrical periods, famous
atztborse 1 it starry criticism . In 116eiv the rational Council of

. Teachers o 'BI) glist producek a. st ateient oU: -au, id /alines for teacher
preparaticn in iiteratere which emphasized, knowledge and skills. 'In
1976, a nee statement was pre paxed wh.ich. empkasi2ed the teacher as
helper, guide, and facilitator. The nev statement emphasizes English
s-sowething people ao. and use -za-ther than something people,. know and

study= rhea statesent has much 1140rd emphasis than ..earlier ones on
teacher .goal it les important td eflecti-,4_ int eraction. since- personal
qualities are` as important as schcliarly -ones, current teacher
education stxategies are not very effect iv e. ,Part of the difficulty
is that it is necessary. to 40 more than identify teachers who have
the preferred luslities; ..thig must be -produced. Unfortunately, it say
not be possihle to create a t eacher model Which depends on personal
char.acteristica rather than on acedemic skills fad such a model may
be outdated II -feature changes of edticatiannal philosophy. (Si)
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TH1$ DOCUMENT. HAS BEEN- (Wag.
bum) EXACTLY AS RECEIVED FROM
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AT ING IT POINTS OF VIEW DI OPINIONS,
STATED DO NOT' NECESSARILY REPFW
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condary schools have been much debVed

literature

espedially in he

or so. Literature in Stildents' native language has,

of course, not always been seen as important matter for study, and certain

harms of 'literatl e netably the novel bavegained intellectual

Wspettability only relatively recnt view of material on the tea ing.

i..of_Englsh in professional, imirnals like the English Journal a on the

teaching of English prodiced during the last fifty to seventy-fivf.tyears

veals what is obvious to anyone working in the field= there h(

-able shift in emphasis ins the reasons put''ford`.T to jUStifY the's

been a, tonsil=

of literature. But, of course, merely because authgr of art

this subject shift their views, whs. t is happening in classr

/et; At seems aear_ that a corresponding change has taken

teaching and studying is actually going on, although tha
e--

have been as complete or as consistent as in the professionalfact

-orks

aid hooks on

not change.

"where the

ange may not, in

Teachers' Views on the Pu r 'oses'of Literature toad

iteratu e.

Curriculum guides produq0d by sch 1- d school systems.-- as contra

to those prepared by state departftents/Pf education or on

ed

college campuses for

use by sch6Ols -- reflect as closeli, as anything in writing the actual thinking7 anything
. /

of tockert-About what should b),- taught and why. Based on this premise,

eddy was' recerifly made of the goals,: purposes, and objectives which wete

stated or obvieusly ioplied in a sample of current curriculum guides.

sults revealed a -e y sizeable ag eement among such guides as to why

The re-

,tteratu



sholad Abe taught:_, and studied and what.such study is supposed to ,do

ryai clear from_thisexamiuntioni howevei

=actually ends in themselves, Whereas others were ones that were irnpor

Shat some-of these purposes were

because they made possible more complete success in ieetihg the former kind

The guides neve made this distinction and, in fact, consistently mixed the

two types. Despite this confusion, however, there was a great deal of agree-

ment from guide to guide. The foildwin g list headed "Most Important purposes"

contains those goals on which there was most agreement; -given in order of

tanoe, should be noted, however, -that the,varfous:guides worded the goals

bat differently, mixed elements of more than one in,a,single statement,

emphasized thendifferently to gpme degree and frequently implied rather

than stated which were most inporta Their ranking here i.s, therefore, a

fairly subjective judgment made by the examiner. The first three or four are,

howev pretty obviously that

the t -chin d studying of literature.

goals the guides agreed most fully justified

MOST IMPORTANT PURPOSE FOR LiTERATURSTUDY,

1. To produce students who enjoy literature;

2. To give,stUdents the-insights into themselves, others, and life in
general that only literature can give;

To provit% students with enjoyment;

4. To produce students who reel that the reading of literature is
persbnarly4mRortant for ,them-aside fr'orn enjoyment;

To produce students Who-Will be l= f`ettme. voluntary readers;

&. To expose students to ,a variety of literature beyond what they already

know;

improve students' rea ing'skiAls;

imp' :tudents'eti -ing abilities;_

-improve students taste in-' literature.



literat the creati of students who enjoy literature.

end in itagaf 0r sP a means luring students to read for'in-

clearly at the core the thinking of the teachers who prepared

fact, most of the nine on that top list be boiled down'

those two. -- enjoyment and insights -- both of which, it is important tq

note, are highly p anal matters.

her purposes were also frequently mentioned, of course; but they.'were

bedged abo t-1)y-qualifications, treated as extr mentioned as -at

slipped in if possible and without hindering the accomplishment of the main

objectives. Consequently, mere freq-_ ncy of listing was not enough alone to

give them "best seller" status. The list belt

those mentioned

11.

headed "Other Purposes" contains

OTRER.-PURPOSES OFTEN EENTIONED BUT Of' LESSER I IMPORTANCE

l. To produce students familiar with major auth

To produce students familiar with major-work,

3. To produce students who understand the historical development of

4. To produce students who understand the influence of an h storical period
on the literatute 0 that time,

rature,

5. To produce students who understand lit ary techniques and termi_ncology,

6. To produce students who appreciate the great classics,

7. To produce students h like the great classics,

\

*To produc students who can perform critical ana

To improve students' vocabularies.

J

y is in writing, and



ist-YS-6 irst, an effort_ to prase t the goals in

order of the Combined kporha ice illaced on each:by-the authors of the

since the generally cautious or Beak support given them,

mention, made ranking them diff Cult.

ides,

appl,te theit,frequent

eeheless, .a gtoup, they were clearly

leas importance to the authOrs of ,the guides than

stated they xepresented aIn fact,

kind of

literature

many of those on the second lis

on the first list..

ubbarn but not very strong,or convincing belief .that kn-owledge about

ill prod,ucd grpater enjoyment of and greater under_tanding of

these secondeh e it' fl'a Co offJr. Indeed, ale very, 'fact

, level putpos were exprtssed generally as facilitative ones.for the ain'

-.purposes hf enjoyment and insights reinfortesnthe primacy Of those, on `the first

Nothing on either list new, of course. But if _ true that teachteachers

have accepted the idea thatthe Insights enjoyment% and - responses produced by

literature -in the student reader should

prog--

st important goals of .the

then the thinkers and the doers,- the professors of English Education

'and the teachers of English are in surprising 'agreement.

'17.2.2-L911012)-1.itoratVire :reacher

It has, of course, long been a clichh of the English teaching profession

that the typical English ,teacher has actually been prepared to be a literature

_cer. The reasoning behind this clich,1 is that English teachers have usually

ed in En l' in college and that the typical college English major consists

almost entirely of courses in literature. That most college Engli"sh majors

are overwhelmingly literature based is as true today as it wasctwenty-five or

more years ago. Students majoring in English, then and now, take a random

collect _ cour dn Chaicer, Shake peace, Romantic Poets, the

',Victorian Novel,' and so fokh. A few "contebporary" courses like "Black Literatbre"



-i

or cierice

major takes few, if _

k
teacher certifioe

.

rqq

7positio

remenfs

hand,

or li<tiguisties courses; although

rce a little work in each of these

%areas arid a bit more h is prObab i ten today than in the past.

gut do,we really mean At when we s that such a program prepares liter

tore'teachers, not English teachers? Surely not. The usual English major

0
dries not prepare teachers of any kin certainly not literature teachers-

equipped to meet h- goals given -the m

examined earlier._ That English', joir by

support in the curriculum guides

that. alone is prepared to bring others

to enjoy literature, to read it forpure pleasure, and to gain from it insights-

into life. English-majors lly afire not about such matters at all. What the

typical program does prepare is that wonderful creature, the owner of a BA in

English; and, despite efforts to show that such a person has a wealth'ol

tunieies for which, he is prepared by owriership of that degree, it is hard to

know just what he is. Perhaps a literary scholar; although few with only an
. -

undergraduate English major citlalify for the title 1!Sdholar."

Putting aside rhe plirPlexing question of what the owner of a BA in English

actually however, we can be prIvy sure that, if he is prepared to be a

teacher of literature, in the sense of that term require by the curriculum -

:guides mentioned earlier, it is not the degree that has done it, Indeed, the

major, with its emphasis hiitorical periods, famous authors, and the

paraRhernalia of literAy criticism may well have rendered such to mithing mpos-

Bible.

The 1968 Stute-ent

°What a teacier of literature should be has ,bpi examined several times in

the Twentieth Century,, Usually as a par _ an ftoct to deal. wit_ the larger



question ef'the teahet of. English in general and how hetshould be prepared.

In 1968, the NOTE committee appointed to study this matter issued its report;

d it was a oderate once, combining emphasis _n both the disciplipe of English

and the .needs and nature of the students. One section of that report deals entirely

with gu delinesfo;yreparation in literature. It emphasizes that the English

teacher should have "an understanding and appreciation of a wide body of liter-

ature" and specifies, the fdllowing as essential for that teacher: "k

1. Reading for enjoymedt, to gain insights, and to understand and appreciate
hov vriters order expe ience;

. _

Having studied literature systematically, including
genres, etc.;

Possessing and,having'used critical And scholarly 00 s;

sics, the

Knpwingliterary works appropriate to student leve_ and

Being able to use a variety of strategies fOr aching literature,
especially in orderto

a) -foster a taste for literature,.

b) demonstrate the process of literary analysis,
c) teach skillful and perceptive reading of literature,' and
4) use oral and dramatic:presentations.

Other sections of that 1968 statement give attention to

1. the type of person an English teacher should be: mature, creative,
educated;

the knowledge fhe teacher should have Of child and adolescent psychology;
and

'3; the type of study

The 1976 Statement

methodology the teacher should have had.-2

In 19-76, a new statement on this subject appeared from NOTE. In

introddction to this report, after a ref6rence scholarly discipl ne

approach which predominated in educational circles at the time of the earlier

..4



The

Today ... our subject is viewed not only as a body of
rknowledge and as aset of skills and attitudes but also as
a procdss,en activity Tri the mid-sixt4es', English
WAS viewed as an academic dikipline, whose mastery was a
sign-of one's intellectual development.

introduction then goes claim that:

v .

Today, many teachers-agree that using English s also a
means by which students gill' emotionally; they respond
their experiences and learn-about their worlds,their
feelings, their attitudes, and bheuse ves by using
language about these subjects.

Specifically concerning literature, the report states:

e- result of thislconvictioa has been the insistence
on the affective vats of- English -- particulatly
,literature. Today many teachers tnvite.students to s.4j,
hew ttley of individuals respond to a work of literature
what it says to?them and about their lives, 'about other
human bergs and other human-life in.general3

This report
"./

reflicting its philosophical,positi. oi ab -out teaching Englifsh,

is not organized into sections dealing with literature, language,.and

COMpoSitiOri, as s the earlier report, but rather disco :es the "knowledge,

"ahilities,"and "attitudes" the teacher of English should possess to be

successful. -The emphasis is 14avily on the teacher as helper add guide

rather than as a Source of knbwledge and skill; d the statement makes

clear that the English teacher should be helping students to respond, grow

as Huma beings, develop their own special. qualities, aril so forth. The

teacher not- expected to be particularly concerned with brying'to csavSe
-

students to become sch'lags of literature, although there is, of course, some

mention of the teacher possessing the traditional _nowledge of literature and

Such rn tiers, however, playip smaller parr ire this newestliterary critici

statement, The specific item on literature under "Knowledge," for example,

for familiarity with an extensive body of literature; but it -specifies, that



that.knewledie should include literature 'for children and adolescents, populax

litefature; oral literature, non-western liCErwtt.---ire, and literaturW-W-Veni

and minority groups. The state4 emphasiL then, is on types of literature

most- of.which' have not ben well recognized by the traditional discipline of

English', The other point:in* s.item calls for a knowledge by the teacher

-of:varied ways of responding -to, discussing, And understanding works of lit-

eratre in many media forms
4

\The-report indictes-that it is taking an approach to English as more

-ething people d and use and'less something they know and study about;

and i dons, indeed,-do that. In fact, an, informal content analysis of the

1976 report has shown that this statement contains severaltimes- as many

units related to the teacher possessing'a characteristics important to

effective interaction with students than units related to the teacher as a

scholar oftEnglish. A similar analysis of the 1968 report has revealed that

it contains aglarger number of "teacher as scholar" items than "teacher as

facilitator" items.

problems for Effective Teacher Preparation

This shift, then, in the offici l :view of what Eng1ist teachers shou d

be and be able to do is in keeping with the emphasis in teacher-14epared.

curriculum guides on the purposes those teachers should be seeking to accom-

plish with their students. While one may endorse this shift", it clearly

presents probleresifor anyone engaged in preparing teachers, for the overall

emphasis.in this new statement, even more heavily than in the 1968 one, is

on the personal qualities of the English teacher, not his scholarly ones.

The curriculum guides described earlier by the nature of the goals they

set for the teacher-of English, alo require a teacher whose personal qualities



are as important as, his J stholarly,ones.

ca A personMPosses to

ability to work well th peo le espdciallsrimmature,people; a\ generosity

irit;,and the ability. tes late arid draw forth frank res onses.

Howeves, before committin g ourselv to that vie_ seems important

to aUk ourselves, "How do we prepkre literature teachers who possdss the
4

qualities required so that their students Will achieve the purposes agreed

on?" And that we know a good deal less about than we should. More Milton

and ChUu er-dourses do not seem tti be the snswersalthough our TOmpleat

Literature Teethes" may want to take such courses. At the same times.lit-

erature courses built arourfd th types specified-in the 1976 statement --

adolescent literature, non-western literature, and so forth turn up on

the transcripts of as many didactic and unresponsive teachers as open and.

facilitative ones. Additional literature courses of whatever kind do At

seem to be the answer.

While it would be agreeable to be able to say that study and practice

in methods courses and teaching internships will result in.teachers

, °ping the desired qualities, they do not of themselves do so. HtSw does a

person become warm,-open,'at ease, comfortable, generous, and successful in a.

7 4

his relations with other people? How does one become what, taking a phrase

from Isaac Waltpn's Ansley, might be called a igeneroud fish"? The Compleat

Literature Teacher must be more, o f course. But the other matters like

knowledge of literature and familiarity with teaching strategies can be

or less conventional classes; English major classes clearly

could give if redesigned along fines already known -- the

prospective literature teacher all he needs to I4ow of the literature itself.
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Methods classes canancido.introduce the proapective literature teacher3to
.

Internship teaching experiences can

and do give the prospective literature teacher a chance to practi-Ce4a11

that. But if the geneKous fish is not there already, how do we detect

that,fact and once detected,:whar do we do about-ir?. What, in, Other words-,

do we do,aboul the English major who wants to teach in order to-save the

heathen and bring culture to the crude? The shy and introv6rted English

major heaven help, him, seeks--the ecurity 9f the classfoem where' he -,

tan 1Le in:the world nf books? The-l'rrogant,'the egotistical, tHe indiffer-
.

ent, who go through our. English courses and

ungenerous al wherf they entered.,

Ihods. courses and come out as

Frankly, no one really Seems o knoli.' There have esn'experime- in

which early and intensrve contact with students has been tried in order to

reshape.thp prospective teacber's personality. While the results of such
r

-,' contact are-gene -plly beaeficial, it seems to serve as much as a screening

anU a reinforcing 8eNrica as an actual change mechanism. People who go in
a

disliking other people, especially the,yolant, come out as often as n-

copfixmed in that opinion. Then ;here have been programs which used

something approaching psychoanalysis to hkp the pro4pec ive teacher under-
.

stand and modify his personality. While reportedly effective, such programs

are probably too expensive, time consuming, and selective to be generally

useful.

For the time being, then, employers of and teachers of teachers of

if hey ar committed to the goals and skills they seem to be

phasizing st seek to throw back the ungenerous fish as soon as it is

caught and find the lure to catch the generous fish they want. Psychological



ests of .attitude, irctern hips, OracticOms, Probitionary periodi, weft].

s pervision, student evaluation0 the Means are probably there- But we

,aged t find out whether catching one when it happeas.eo swam by is ail that

is open us br whether we can develop s cessful hatcheries of e generoils

fish. An organized effort faheeded to explore the problem of producing

that gerierOusfish called for in the latest NCTE statement or tbe preparation

,off teachers.

We may find, however, if NOTE and CEE and others find such a study, that

no educational pr can d9-soi that you can't mice a silk paftise -out of, a
-

-/,,sow's. ear, or s --:g with the fin_y metaphor, prqut out of a blowfish.

Teacher preparation institutions are not, after All, as simple as fish

hatcheries. If that is the case, careful screeniwwil__ be our Vnly;

answer', distasteful as that may be to our egalitarian souls screening,

that is, retreat fro this liberal position on the teaching of English

a more' traditional one which- is Aessdependent on the personal character-

istics of ,the teacher. It is not helpful,after all, to establish a model of

English and the English teacher for which it is impossible to prepare teache

with any degree of reliability. Yet a model that places Ruch a-great reliance

on the personal characteristics of the teacher may well be one that we are

helpless to implement.

(----A Chanat_ofeasons

Tan, too, there is a danger that the generous fish nay nod always be

wanted in the classroom despite current cuAiculum guides and statements on

the preparation of teachers. Walton co_ Teuted of his generous fish that'

it is observed, that he comes in and goes out of season with the stag and

the buck-." 1 1968, he seems' to have been less in season; in 197. ore.
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Forces cause the seasons to change whether we wish them to or not. Account=
r

ability, competenc sting, aillikback to the basics may well have the power'

to roll the season on to onewhere our generous lish will find hibernation

the safest course; and a different breed of fish, more fierce, amore dedicated

to proclaiming its:discipline, will again have its season. tar perhaps the

species literature teacher, generous or othgruise, will apnosE disappear,

as have some species of whales and Latin -and Greek teachers, to. be replaced

by the more marketable species, composition teacher. In fact this decline

the species may already be underway, as immediately identifiable and

entirely practical benefits be all the public will

pay for. NOTE may finally have to appoint a new COM 51,(4[1-00 draw up i

own annual endangered species list.
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FOOTNOTES

"Guideline for Abe Preparation of Teachers d English 1968,"
4141.1!11214rW,April, 1968, pp. 533-534.

pp. 531-536.

3. Statement on the Preparation of T
_du- Summer 1976, p. 197.
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