DOCOMENT RESUNE
" BD 158 29% - t . - €S 204 278

TITLE Teaching of Writing: Abstracts of Doctoral
. Dissertations Published im "pissertation Abstracts
- International," Jaruary through April 1978 (Vol. 38
e Nos. 7 through 10).

INSTITUTION BRIC Ciearinghouse on’ Reading and Communication
. L Skills, Urbana, Iil. s
PUB DATE 78 0 .
NOTE tip. - =
. N 2 [
EDRS PRICE ~-  ,MF-$0.83 HC-$1, 67 Plus Postage.
DESCRIPTORS Annotated Bibliographies; Compensatory EBducation

Programs; *Composition (Literary); *Doctoral Theses;
Bducational Practice; *Bducational Research;--
Elementary Secondary Bducation; English (Secord
e Larnguage) ; *English Instruction; *Bxpository Writing;
Higher Education; Interdisciplinary Approach; Reading
Coaprehension; Remedial Imstruction; Research
Utilization; Sentence Combining; Teacher Attitudes;
Teacher Response; *Teacﬁing Technigues- Textbooks;
e Tutorial Programs , _
IDENTIFIERS Maryland; virginia ] W

= L) L]
P
4

ABSTRACT - ’ . . .
This collectiorn of abstracts is part of a continuing
series providing information on recent doctoral dissertatioms., The 15
_ titles deal with the following topics: methods for teaching stuydents
of English as a second language and remedial students’ in freshaen i
composition courses; aaryland conmunity college Bnglish teachers!
backgrounds and attitudes toward composition; two audio-tutorial
methods for teaching Epglish composition; recent' reform in .
" compogition-teaching; the ¢ffect of motivational story starters and
assignment of general topics 02 intetnedihte students? writing
ahilit}s marking of student writing by Virginia high school English
teachers; the effect of compensatory cosposition tracking on
high-risk students in an open admisgsions university; a model for .
developing arn interdisciplinary learning environment ' "in writing and
the hnlanities; relationships between “he reading and writing of
exposition: and argument; the effects of oral apd written teacher
feedback; the effect on writing of extended practice in
sentence-conbining; an analysis and comparison of college Bnglish
cosposition handbooks; the use of collaborative writing techniques in
teaching colpositigp; and the importance of knowing and using
research ir teachi composition. (GW) ¢

L]

&
o

RRREE R RRRRR AR RRk Rk kR kR Rk kR kR Rk Rk kR Rk Rk ok Rk Rk Rk kR Rk
* Reproductious supplied by EDRS are the best that,can be made *

* ftom the origimal document, *
**********************************************v****&********#**********

Q

ki)
&




Y L

U'S DEFARTMENT OF EALTH,
. ) EDUCATIONS WELFARE
) * NATIONAL INSTITUTE OF
EDUCATION

THIS DOCUMENT MAS 8EEN REFRO.
. OUCED EXACTLY A5 RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POINTS OF VIEW OR OPINIONS
. STATED DO NOT NECESSARILY KEPRE.
. SENTOFFICIAL NATIQNAL INSTITUTE OF . :
EOUSLTION POSITION OR POLICY

Y F}

o) i .

Lxd

- ' \“‘h b

|
b ‘. - ‘V?
ok -
. £
L«
SN R - S iy » o
L

' . . Teaching of Writing: »

-

Abstracts of Doctoral Dissertations -Published in Disserta.ion

Abstracts Internavional, January through April 1978 (Vol. 38
Nos. 7 .thrqugh 10)

-

+
¥
- *

Compiled by the.Staff of

Aruitoxt provided by Eic:

%

ERIC Cféaringhou;e on Reading and Ceymunication Skikls

PERMISSION TO REPRODUCE THIS

- , VWATERIAL HAS BEEN GRANTED BY

. .- University Hlicrofilms
. International )

% TO THE EDUCATIONAL RESOURCES )
INFORMATION CENTER (ERIC) AND . o
. Wsers oF THE ERIC SYSTEM

o

a

=




1

_——— - ‘\

The dissertation titles contained here are published

with permission of the University Microfilms Internatdonal,
publishers of Dissertation Abstracts International
(copy,right@lQ?S by University Microfilms International), -
and may not be repro‘auced without their prior permission. ™

. f‘&t

.

e

L

.




: -:-:“z :: -E“‘::?\’\:::_‘:, . ~ ~ .. M . - L3 - "
PN RSN .
\‘- ::_ $ _A"::\ . ' “ -
' .. fSN T AR -
— L “-“"Ehis"bibliography has been compiled as part of a continuing series designed s
T ke information on relevant dissertations available to users of the ERIC
systeln. Monthly issues qf Dissertation- AbstrMInternational are reviewed
in order to compile abstracts of dissertatidns on related topics, which thus

become accessible in searches of the ERIC data base, Ordering information for .
the dissertations themselves is included at the end of the bibiliography.
« ,  Abstracts of the following di:ssertations_are included in this collection:

Borodkin; Thelma

TEACHING WRITING THROUGH CONSCIOUSNESS-

. RAISING ABOUT LANGUAGE

Clinton, Janet Kay Houston

A STUDY OF MARYLAND PUBLIC COMMUNITY <
COLLEGE ENGLISH TEACHERS' ATTITUDES

: TCWARDS COMPOSITION AND THEIR

PROFESSIONAL, ACADEMIC AND
PERSONAL BACKGROUNDS :

. .

ijrran, Barry Ne il

' THE COMPARATIVE EFFECTIVENESS OF

.IW0 AUDIO~TUTORIAL LEARNING METHODS

Field, ‘Joan Tauber

A PERSPECTIVE ON-REFORM IN

CMPOSITION TEACHING SINCE THE

- '
. ™

_Maat, Dapid Wil‘iam

AN INQUIRY INTO EMPIRICAL RELATIONSHIPS
BETWEEN THE READING AND WRITING- OF
EXPOSITION AND ARGUMENE -

Miller, Timothy Eugene

A COMPARISON OF "THE EFFECTS OF ORAL
AND WRITTEN TEACHER FEEDBACK WITH .
WRITTEN TEACHER FEEDBAGK ONLY ON
SPECIFIC WRITING BEHAVIORS OF FOURTH
GRADE CHILDREN .

-

Pedersen » Elray Lincoln .

IMPROVING SYNTACTIC AND SEMANTIC
FLUENCY IN TUE WRITING OF LANGUAGE
ARTS STUDENTS THROUGH EXTENDED PRACTICE
IN SENTENCE-~COMBINING

Pickgtt s i]ell Ann

GRADE. LEYELS . ’

DAR'IHOUTH CONFERENCE-—— - — — . 2.

Johnston, Laura Thomas

USING STORY STARTERS AND GENERAL
TOPICS AS MOTIVATION FOR IMPROVING .
WRITING ON THE FIFTH AMD SIXTH

Jones, Bennie-Evora - .- ... ..

| MARKING OF STUDENT WRITING BY )

.UNIVERSITY

JHIGH SCHOOL ENGLISH- TEACHERS

IN VIRGINIA DURING 1476 :

Konek, Carol Wolfe .

THE EFFECT OF CCMPENSATORY
COMPOSITION TRACKING ON HIGH-
RISK STUDENTS IN AN OPEN ADMISSIONS

McCown, Muriel Jeau,
A MODEL FOR DEVELOPING AN .

- INTERDISCIPLINARY LEARNING
" ENVIRONMENT®

YRITING AND
HUMANITIES

A" COMPARTSON "OF "CHARACTERISTICS "~
DESIRED BY COLLEGE ENGLISH TEACHERS
IN A COMPOSITION HANDBOOK WITH®
CHARACTERISTICS OF RECENT ‘CCMEOSITION
HANDBOOKS

-~

Salvner, Gary Martin .

USING COLLABORATION TO TEACH ENGLISH
COMPOSITION: THEORY, MODEL AND RESEARCH

Swan, Mary Beverly

THT EFFECTS OF INSTRUCTION IN TRANSFORM-
ATIONAL SENTENCE-COMBINING ON THE

-SYNTACTIC COMPLEXITY AND QUALITY OF .

COLLEGE~LEVEL WRITING

b

Vandeweghe, Richarci Paul

KNOWING AND USING RESEARCH IN TEACHING
COMPOSITION '

PR S L Y

L]

o

/

i




A -,
’ -

. '
Ik YA

TEACHING WRITING’ THROUGH CONSCIOUSNESS-RAISING

1
T venisben . Taeme?smo aemie pranhil vArLEIbICS o crfreailvpra-
vided marertl s 20a the gencral dunputhesis, These variables
OFCH gestpnigets Lt ¢ orrelaion ety belnoon e aeners®

——ABOUT.-LANGUAGE-

~ BORODKIN, Thelmu, Ph.D.
Union Graduate School, 199

——— -

’
* ’ C—:“"

" This baok is for teachers for use with students of Eaglish
as a second language (ESL} and remedial Students in freshman
composition courscs. The mformation contained here Is based
on my observations of ESL and‘remedial students over a
mamber of years and especiafly during thic course of one sc-
mester, During that semester, | obsers ed bolh groups of stu-

aspects of the course. This book weorporates signtficant re-
search {indings, sugiests some pessible revisions in teacking,
presents some lesson plans and stales areas for further in-
vesligation. ' -
. "hroegh vonsciousnesg-raising about Iangua;;c(. studf nts
wili hopefully become wware of the chuiee they e muaking in
electing to lcarn ediled Anicrican Englesh (EAR) wid Lhe eon-
sequences of that choice.  Furtbersicre, the Lagu.stic mfor -
malion ity cnable studonts 10 gain ¢ new porspoetine v lih-
guage and how Lnguage vorks. Stadenls ma gana Variks on
what EAL 15 inds Lhrough e ase of snme Laclmigues used i
ESL methadalogy, they may ok S0l LAL

e

Aruitoxt provided by Eic:

dents intensively; | collecied duta on lhe affective and copnilive

» Richardson Twenty formula, |
They ... also

- Habtndo e Ton, g e aghoRaTh Ly i st OF an ey I;(‘.i[l', »
AN SO seloeled eade oae oL ek YERLLER, e ;n‘«-lr—.-::-lt,n.ll
characterisizes, and pine personal cliatheteristies,  « -

To svesicane the nuin hepolliests and o agwer the Livealy- |
SN Fesearch questiom. pascd By tae virtibles, o stratehied ran-
dom selection of 176 il tie aud Jsart=lune eommunity college
Engligh renchers was takon from the pupdliiton of 283 Mury-
tand publie comuumity college Huglish Lo kehers, A two-part
questionnaire consistug of taeaty sen demegraphic questians
and twenly Likert-iype stalements «bou cposIlion, was
matled, along with®a vover Loties, to cachi wacher w the samplo.
A fifty-Iour peveent overall return from the 176 quesironnmires
vielded nmety- five usnble questivanaires fur dnmalysis, jle-
spenses lo the demographic questions were coded and seores
for the attitude scale were tabulated ‘or recording on computer
cards. T

Prior lo the mailing of the guestionnaire several tesis of
face validity were conducted with a piiot gei'oufl of English teach- .
ers al Catonsville Communily College, secondary education
© facolly members, and graduale education studenls. ” The reliabil-

ity of the Instrument was determined to be .65 using the Kuder- '
L

. A chi-squarc test was wses to test the twonly=six research
questions al the .05 level of slgnificance to indiczle the exis-

N va Y [ g I* gef
7 leain to dre A var.ety of rhetonic! ~iles = ehatli arpar.ent Lehce of a difference between or among levels of a varlable and
and rorsharison conlrasl. Apd. perlups they wil Degiv to ~ a relatonship between that variable and aitltudes about compo-
view themselves more postlively as they expemence vahidation. sitlon.
- E3L 1nd sare remedinl ssudenis differ from othier college Withiu the limitalions of the study lhe {ollowing conclusions
freshuen v fwo ways. They Lack 1he hiagwstic skill m EAE, were drawn from the findings: (1) The research hypothesls ~
the Enzloh required at college, and they lack a positive con- that there is a correlation between teachers' attitudes and teelr
ceqit of sell, They share. with other college freshmen, though. acadenuc, professional and personal background characterlstics
the wab.bly to use a variely of 1hetorie styles in an essay of was not supportea, (2) The question of whethér a significant
some Llength (590 words). @ correlation exists between teachers® needs 10 inyirove thelr
A cursory look wl the educntionul scene today revenis larpe composltion teaéhng and their attitedes revealed a correjation
rumbers of tiese students who are not bewng prepared to func - at the .05 level of significance between high aititude scale scoresl
tion i the zeademic and/or business world. By a process and those teachers who want to lnprove thelr teaching by dis-
called “social promotion,” such sludents are being moved ahead, cussIng approaches witit other teachers and by developing a
In the edneational syslem untfl high school graduation. Then - new composition course. (3} The question of whether a signifi~
they find themselves functionally illiterate - people who noly canl correlalion exists belween teachers’ efjuyment in teaching
= have elemefitary school level reading and. writing skills. The a subject and their attitudes revealed a correlation at lhe 05
literature indicates that many of these students lack a positive a level of significahce between high attitude seale scores and
' senseof sell and further reveals a new gmphasis on the in- . thosé teachers who enjoy teaching composition. This correla-
volvement of tge whole person in fanguage teaching/learning. Llon establishes the internal validitv of the questions. -
In addition, there is evidence that suggests that what goes oh in Implications for theory suggested by the data from the study :
lhe classroom must be meaningful if students are to compre- are the.following: (1) Although only two correlations in the
hend and the=eby learn. And, there are many who say that the backgrounds of the Individuals inthe study and their attitude
exminatio- of language, how it IS ysed to and by people, is an scale scores were revealed, altitude theory Indicaies that atti-
appropriate topic for Bnglish ¢]asses, tudes are developed by learned experiences. Becausc this
> The presence of large numbers of ‘ESL and remedial stu- study indicated few significant correlations belween background
4ents on urban college campuses is a relativety new phénom. and attitude, it need not v assumed that what a teacher learns, .
enon. 'The presence of these students represents a chatlenge does, or is has little affect on his or her attiludes. (2) A dis.
t0 us, as leachers. There is liltie material that [ have found to crepancy concerning atlitude hehavlor seemg o be revealed in
serve the special needs of such sludents, and this boolk is an this study between what leachers say and what they do. The
attempl to he)p fill that need. Order No. 77-27,798, 271 pages. respondents In this saniple recommended beiter preparntion
- o .for composition leachers but nol more preparation for thenr
h i selves as coniposition teachers., v v
. . The datd suggest Lhe following i mplications for feacher
” ] : COMMUNITY COLLEGE preparation: Although composigion is a major subject whic -
QNSGTL"{SD: ,?é A?:|I?§I;{S"A:T‘?IIF;'%?)II;1: TOWARDS COMPOSITION is taught hy o majority of the English teachers ni the comnuanity
AND THEIR PROFESSIONAL. ACADEMIC AND PERSONAL colicges tn Maryiand, this study revealed thal these leachers
BACKGROUNDS + belicve they aye Inadequately preparedio teach composition. -
Once teachcrs ate betlef prepared 1o teach comyjrosition then
CLINTON, Janct Kay Nouston, PhD, * p; rh:l??; llu‘: !)r?bllc:ns rn':?tim‘; to madt-.qu:tle studen writiEg.
University of Maryland, 1977 showcl be casivr to identify. .o
n Implieations for regeareh as saggesind by tho dal.: Include
. . . the following: Four-year coilege 'md amyessily teachers” aflr~
Supervisor: Profess.. . .ard Woolf ) tudes lowards cormposilion sheuld be exannned 2nd eompar o
The purposc ol this stady aas lo identfy scme of lllc, pos- wille the ullit:.ulo scafes wl the conaumuiy evllepe 1cicliers 1n
. gible influsncos un the developmont of English ieachers’ alti- thes study, The relaienslng betnewn students” weing nerfir-
tudes lowards con'.po:-mrm Iy #xaminlng the attitedes of Mary+ ¢ manee and therr leachera” altindes twards comPosition needs
land public connnunily college English teachers lowards to he wivestigatea. Repheations of tins study with other vasie .
conipogition and by analyzing thelr respanses made to demo-. ables and coml_nn:t:wns of variables mught revend signifteant
graphic i ~stions and a Likeri-{ype scale. : . correlations, The tmpitel of Lhe current etphasis on improv-
The I Siowlng hepothesis was inveshieateds Lhere 18 a cor- ing student wriling upun (encker fireparxiion prograis peeds
rekibion telween teachers “ atniades townvds composition and p- lo be gtudied. Clisaoom leachers need 1y be clhiserved to see
Q  leadeniie, profeamumal ai o rsoml backyee wd cliarac - 3 U there Is a correlatran betwern teaching and attitudes abowt .
) l: MC FY . conmpositioi. Order No. 77-29,144, 163 pages.,
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THE- COMPARATIVE EFFECTIVENESS{QF TWO AUDIC;—
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A PERSPECTIVE ON REFORM iN COMPOSITION TEACNKIG

| TUTQRIAL LEARNING.METHODS.
>

(]
CURRAN, Barry Neil, Ph.D. Y
Fordham® University, 19771 '

~

Mentor: Joseph F. X, dMcCarthy . s

The purpose of this study was to compare twn methods of
teaching English Composition at Tunxis Community College.
Two Audio-Tutorial approaches to learning were examined:
the Audio-Tutorial approach with independent study stnd the
Audio-Tutorial approach with Interaction between the instructor
and the student. The purpose nf this research was to discover
the impact of the instructo*s rol? in the classroom as distin=
guished from z relativély independent, although not individual~
ized approach to learning, and to discover the community col-
: lege student’s ability to:transfer acquired sgkitls lo the

: organization of a descriptive paragraph. o
The study was limited to a sample (¥ = 129) of Ffeshman
students at Tunxis Communily College in Farmington, Connect-
icut. The student population was mostiy middle income and
white. They were members of families whose income wa -
tween $4,000 and $20,000 per year. The study was conduc
" during the Fall Semester of 1974, Because the college policy
allowed the students to choose their idstructor and thelr class
tizie, t?haiie factors precluded randomization. )
The Calfforniz Achievement Test Language, and the MeGraw-
s Hill Basic Skills System Writing Test were adminislered as a
’ group definition test. A descriptive paragraph was wrilten in
the first weeX and-again in the ninth weel after the students
had « impleted the 16 modules and had referred to a specilic
text. The Criterion leference Test pubtished oy Educulture
was admirigf¥red 1n the first wéek of the semester and again
In the ninth week. The pre and posttests in the 16 modular

* © as the studeats completed the units.
. Thé analysis of covariance was used to determine the dif -
s ?crencc between the mean score and the standard deviation

when the sludents were classified accerding to:  high ability,

" average ability, low ability, sex, ate. and hours spent in em-
ployment. The s of the sqeares was used to analyze thé
posttest scores on the 18 criterion refcronce tests, ‘The Pear-
son Product Moment of Corrclalionswas used to stuly the rela-
tionshif. between the mean of the pdsti?st scone of the particular
approach and the mean numer of ervors in the post -ti eatent
paragrap® test. 4

The tulySes of the data show that: the S.D. in the Interac-

cant for tt  student possessing high ability: the scores of the
ador stuaenis were stafistically sicaifo .. a gitnificantedif -
erence oxisted betwern the pre and postivst scores 0! gach
mudule: there war a significrmut nesativo coreelation between
the Indenonds n: St Cromp aa | ihe pood-oathiest porcrraph
[{ELN .

€0 che bosis of the s Snbings oowes eondduded B g a3 the
studemts” knosledse { oratamar and e soneiples of wnane
A pard gl e e 2z offective chehel ey orhad b thagy
LR ST A HI ) L W PR T O I L O D T A RASTE R BT
fween cnther the sex or the age of 1he studert or the hew s spent
In amploymarnit and the particalar appiroach o {eacning: ¢) the

. modular lessons were successful in teaching geammar and
usage skiils. 4 a significanl invevse relationship existed be-
twecen tie positest score. on the Criterion Reference ‘Test and

othe post-treatment paragrapi test (Independent Study).

It is sugmesicd by this stady that the Aucdio-Tulerial approach
with interactinn peovided the students more opportunity to
achicve higher scoras on standifrd grammar and nsage and
move opperianity te organize logically a descriptive paragraph,
Sufgesiions for further research include the use of new soft-

* wite and Ihe inclusion of a comparative study of the number
" of errors In the descriptive pardgrapb of the cxperimental

group and the conlrol group. Qrder No. 77-28,074, 203 pages.

*
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units contained in the English Modular Mini-Course were taken N

tion Group shifced from 6.83 to 72.83; achievement was signifl- |

]

Fl
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FIELD, Joan Tauber, Ph.D. Northwestern University, 1977,
161pp. Direclor: Wallace W. Douglas

The avm of this study was to make apparent a correspon-
‘dence between the thrust of Anglo-gmerican reform in writing

education Since the 1068 Dartmouth Conference and the thrusig™ |

of Deweyan progressivism and the British infant _Fch ool move-
ment. In the common tracstion, Jolin Déwey's philosophy on
progressive education and the British philosophy on infant
school education have been acknowledged as child-gentered.
Evidence 1 the lilerature suggested that the tl:ru.st of the re-
. cent “vanguard™  writing education was also child -centered.
To confirm fhis similarity the “vanguard” in writing in-
struction since 1966 and the Deweyan and Britisli positionson
child-centered education were examined in t_erms of published
statements on {1) aims of education, (2} learning theory, . .
" (3) curriculum design, (4) teacning methods, and (_5) rmeof 7
the teacher. These five categories were selected In the belief
that an understaliding of them woul:{wveal a common view of
the child’s central role in the educative process.
Chapter 1 is an examination of John Dewey’s progressive
philosophy on student-centered seho_oh'ng as eviden} in his
own writings. Chapter 11 is a description of th2 child-oriented
British infan{ school movement. 1t is baged upon books, pam-
phlets, journals, and official reports by classroom tezchers,
government inspectors, and university educators concerned .
with fefor ms in prymary bedagogy. Chapter 1l is an analysis
of the Anglo-American “vanguarg” in writing educatien since
. the 1866 Dartmouth Conference and is premised on the pub-
lished observations and Proposals of selected conference par-
ficipants. James'E. Miller, Jr., James Moffett, James R.
Squire, of the Umted States, and James Britton, Frank White-
head, Connie and Harold Rosen, of Great Britain, were chosen
as epokesmen for the Placc of writing i the recent decade be-
cause of the atiention they have givesi to writing education in
their post-Dartmouth publications. .~ '
Chapte~ IV of this study confirms-that, based upon the 1it-
erature, the child-ceniered philosophy underlying Deweyan
progressivism and the Britisr i:-‘:?m-sr:‘hogz an;:cv:::;a;;h ‘;ﬂ::;
pond to the pedagogical-philosophy
f:ggzard" n wrigzg ggdtigcatign since 1866, This final chapter
establighes that the most visible similarities are in the ar¢as
of learning theory, curriculum design, and role of the teacher.
John Dewey, scores of British infant schoo_l.teacﬂers. and
representative English educators ahike were dmpv_ered to per-
ceive the learning process ag a two-part enterprise necessi-
tating an experience and an active agent. Rq:resentatlv'e
English educators werc also found to concnr with J ohrf Dewey
and ihc British infant schpol, leachers that ihe curnculu_m
ought to be child-centered (not content -cenlered) and fhat it
ought {o develop such that it orginates in the privalc world
of the learner and moves outward toward the public world-of
¢ organized kmowiedge. The hiterature further ::etrealed that
#yanguard” teachers of wriiing, like teachers influenced by

r

2

e

-

John Dewey and the British infant schoai movement, oppose the -

H teacher as pedant nd endorse instead the
:.:f;:i;i;:?;l‘c:;: :?; seayser™ of learning. They see tpemselv:s
a5 {acilitators of 1earning and not as tunvéyors of vicariously
acquiresd knowledge. Their focus is on the learner and rmte ::!
the learning material, Today's teachers of wrttzng thuts L
to be part of a re-emerging tradition known for its proeedst
against formalism and jts campaign for child-center

echooling.

SINGE -THE-DARTMOUTH-CONEERENCE Order No. 7800704 _°
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e USING STORY STARTERS. AND. GENERAL_TORICS .ASwMO—n-- —

TIVATION FOR IMPROVING WRITING ON THE FIFTH AND

- SIXTH GRADE LEVELS
’ - b

-JOHNSTON, Laura Thomas, i*h.D.
University of Colorado at Boulder, 1877

P - '
. Dircctor! Agslstant Professor Philip D'Stefano -

- . o -
The purposc of this study was o evaluafé over a porlod"of
nlnc weeks the effect of motivational story starlers and general
topics on the writing ability of {ifin and sixth grade students.

- . For a half-hour period twice a week, one group was glven mo-~
tivatlonal lead-in sentences for narrative writing. A-second

/s group wrote on gereral topics related-to the lead-in gentences

o dyring t‘.h‘e same time, and a third group did no wriling. Anat-

titude sécle was also Administerdd before and after the writlng

period,In order. lo déterimine if there was a change in attitudes

" toward writing among the three groups in each grade.
.°.", The sample’consisted of i04 fifth and sixth grade children
{rom four classes in oac subdrban cleimentdry sehiogl in Boulder,
Colorado...Students were ranked within their elasses according
to achicver-ant scores obtdined earticr at the sebool: Fach
matched pair with'n each gride was than randomly assigned to
one of two grunps, Fe - Mt v in tun cxper.memi2l proups and two
control groups for ¢fch grade fevel.  Eaperimental group onc
was given stery stasteps, and experimental ;:r&lp iwo was glvea

- general toples. Both gri wps were p.iired with theiy conlrdls
for the oxperimént, which wjlized a faciored design involving
facters nf treatment, stedenl writing ibilit, . artitude Feore,

]

v

and grade. - -

Pre - and post- wrdlng, samples and stetede scores were
obtained frone LI e tteatmend and eatrol Lroups. The wiitmg ,

.g9amples were evaluated by the resenrche:: using 2 T-uait mea-
sure, and then holisticzily and analytically by four traincd judges
in differcat sessions. The attitude seales were analyzed to de =~
termine if any change ineattitude occurred during the writing
experinient. The SPSS computer program was used to analyze
the dala obtained 10 both the writing and the attitude aqa‘l,yscs.
=" Threc hypotheses dentt with writing abitnty and three ‘with
attitude. In writing abliity there was a sigmficant difference
between'the experimental groups and the eortrol groups. favor-
. ing the experimental groups in the holistic scoring {p <.011), in
.- § the anily¢teal scoring ip < H3), and on all measures set to z-
) scores and summied across {p <.026). There wag no significant
- differance between the two cxperintentnl groups, by treatment

or by grade. if measured writing ability. Therg was a signifi- *

cant firding tn grade and group interaction hetween the experi-
mental and the control groups. The rejection of this hypothesis
of interaction, however, ts qualified in that the significant dif -
ferenee appéars only in the T-unit evalaation when the three
evaluation methods are considered scparately. .
An additional three hypntheses dealt with attitudes toward
writing, There was a significant differcnce betwgen grades
* here, showing the sixih graders to be morce pusitive than the
fifth graders toward writing, There was no significant differ-
ence between the two exgerimental treatment groups. There .«
was a significant finding in grade and group intcraction, influ-
5 <enced more by grade thaa by group.
Results of this study indlcated that the writing expericnce
of both experimental treatment groups helped cffeet improve-
ment in writing. This cxpericace aiso contributed to a more
positlve studeat attitude toward writing.
. Order No. 77-29,933, 113 pages.
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. ' .MARKING OF STUDENT WRITING BY HiGH SCHOOL EN- :
GLISH TEACHERS IN VIAGINIA DURING 1978~ ~ - ~ = 7

JONES, Bennie Evora W., Ph.D. - . }
University of Virginia, 1977 o -

Major Professor: Dr. Richard A. Meade

PURPOSE:

The purposé of this Investigation was lo answer three ques-
tions: 1. How do high school English leachers in Virginia mark
wrilten composgitions? 2. 1s this marking in accord with the
recommendations for marking found in the literature? 3.1s
there any relationship between the marking and age, number

of years leachicg experience, number of sludents faughl per
day. eex, and prufessional training of teachers? .

To carry out the purpose of this study, otte preliminary
Jguestlog has to be answered: What recommendations for mark-
ing written compositions are found in the lilerature?

PROCEDURES: Y

Examinationof relcvant research investigations revealed one
study which afforded classification headlngsfor recommendations-
for marking as well as comments, insertions, and corrections
foundon marked compositions. This study was Factors in Judg-
ments of Writlag Abllity by Paul B. Diederich,JohnW. Fraach, and
Sydell T.Carlton. All comments, they concluded, found of marked
compositions could be classified under at least oneof flve head -

- ings: ideas,wording,organizatien, mechanics, and flavor. These
> pame headings were used as a basis for the present study.

Eight hundred and sixty recommendations were secured ... ..
from all available sources. All refersed to at least one of the
gelected beadings. I

A pilot study was conducted with four experienced English T
teachers to determlne the feasibility of the study and to deter-~ -
mine if the procedure of having teachers mark the.same com- °
position would bring forth responses which could be ‘classified..

Information on'teacher marking was secured b¥ having a

- sample of 52 full -tlme teoth grade English teachers mark the
same written composition. >

FINDINGS: A

The major conclustons of thiz investigation on teacher mark- "
ing were aj follows: 1. In general, high school Ehglish, teachers
in Virginia marked for mechanics, ldeas, wording, organlzation,
and flavor as recommended in the lilerature on marking. 2. Al-
though teachers with different characlerisiles showed some -«
glight differences as to the emghases placed on different ree-
ommendations, in general, thers was no direct relationshi

= between specific characleristics uf -teachers and the way t
marked the compostiions. Order No. 71-28,632, 160 pages.
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THE EFFECT OF COMPENSATORY COMPOSITION TRACK-

- ING OW HIGH-RISK STUDENTS TN AN OPEN ADMISSIONS ;
UNJVERS[TY © . ™ - Order No, 7732868
KCONEK, Carol Wolfe, Ph.D. The University of Cklahoma, 1977,
137pp. Major Prolessor: Herbert Hengst o

The study analyzed the effect of compensatory compositton
Jreatment on a group of tracked High-Risk students, a group of
untracked High-Risk students, and a group of untracked Regular
students in an open admissions university. The effecis of the
treatment on performance outcomes, including exit examination
seoras, College English grades, dnd semestér grade poini aver-
ages, were analyzed with the use of analysis of covariance and
diseriminant-a2nalysis. Group characteristics, including student

. characteristics, cducational background characteristics, aca-
demic aspiratlons, study habils, and reiated academic variables
were analyzed with discriminant analysis to develop reduced-
rank models of variables which distinguished between tracked
and untracked High-Risk group membars and between tracked
Htgh-Risk greup members and untracked Regwlar gz oup mem-
bers. N c .

Results of the study indicated that the compensatory com-
position tracking system under study had no statistically sig~
nificant effect on College English exit examination scores,
College English course grades or semester grade point aver-
ages when the ACT English tracking variable was controllied.

Results of the discriminant analysis of group characteris-
tics of tracked and untracked High-Risk and Regular subjects
Indicated that differences between and among group character~
istic variables permitted the construction of reduced-rank”
medels for parsnmon}l'énsly distinguishing between High-Risk

.. Special and High-RiskRégulat Group menibers, 45 weil as be-

{ tween High-Risk Special and High-Risk Regular Group mem-

bers. When gréup charicteristic variables for all groups were

. members were distinguished from Hlgh-Risk Regular Group
members on a funciion of Competence. but not on a function of
risk. Non&of the reduced-rank models confirmed the supposi-
tion that the High-Risk student was an underaspiring student

o With, poor study habits. !
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A MODE!. FOR DEVELOPING AN INTERDIéCIPLINARY
LEARN!NG ENVIRONMENT: WRITING AND HUMARITIES

Orsier No. 7730843

. L

McCOWN, Muriel Jean. Ed.D. Ueiversity of Northern Colorado,
1977, 122pp.

The purposc’ef this study was to write a medel for develop-
thg an interdisciplinary leatning cnvironment in secondary edu-
catlon at the scnlor hich school level In the Language Arls cur-
rleulum. The model demonsfrates the integratlon of setected
content frome 2 bumanlties course with purposes. structures,
and technlques Irom a writing course. The inlegrated model
also prescnts a rclationship Letween speclfle writing assign-
ments nd specific [evels nf development in the cognltive do-
main. .- . Pt

The moicl consisted of six parts chosen to relate knowledge
about hurnagyities with knowledge, skiils, and abililics In writing.

Wrlting Is dcfined as wriling cisays appropriaic to scholastle
© needs and demands. Humanities [s defined as studies In art,
music. and llterature. The parts were: 1. Major categories
of cognilive development. 2. Divislons of humanltics and divi- .
sions ol wrlting. 3. The specira of writlng assignments.
4. A serlos of suggesled writing asslgnments in art. 5. A glos-
sary of meanings in huanities {art). 6. A glossary of mean~
Engs in writing (purposes, structures, tcclmignes). .

r - -

-

° . s

entered into Lhe discriminant analysis, High-Risk Speciat Group.

Re;l\e}@le\-els of cognitive development were interpretations
from the authoritative source by Benjamin 8. Bloom, Taxonomy
of Educational Objecctives. Enndbook I: Cognitlve Domaln. Ter-
minolegy in the ficld of humanitics for art and music came from
the text by Neal M. CrosB® Leslie Dae Lindou, and Rabert C.
Lamm, The Scifrch for Personal Freedomn. Terminology in the
field of liumanities for literaturc came from the text by Lynn
Altenbernd andLeslie L. Lewis, A Handbook for the Study of
Fiction. Examplés within the modcl are based on the Cross
text and on [he Metropolitan Seminars in Art by Jolin Canaday.

The hypoibeses of the study were that writing assignnients
could be iimited by showlng definile purposes for each, that
purposes could correspond to*particwar levels of knowledge,
skills, and abilities. and {inatly, that subject madter consisting
of significant terms In a conteni field ¢an be the beginning of
grilical research for the student writer. Validation of the hy-
potheges will await testing of the model.

‘It Is rrcommended that teachers of ari*ting pse sclected ¢o..-
tent fields as the source for subjeci matter in writing eXperi-
ences, specifically ag follows; 1. Inquiry shouwld be made as to
the transferability of this model.to other currlculum areas.

2. An empirical, design should be developed to evaluate the pos-
sibte student gains. through the use of this integrative model,

in developing writing competereies and increasing the level of
undersianding of the content field. 3. An emnpirical design
should be -devetoped to evaluate the possible student gains,
through the use of this integrative model, in developing writing
competencics by comparing these gains when using different
content fields. 4. Inquiry should be made as to the reiationship
of the maturational lcvel of students and the possible restrictive-
ness of vocabulary when implementing this model. Related, are
there linguistic variations for any given verbs that may be more
congruent with individual maturationat levels? .

A : :
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-AN INQUIRY INTO EMPIRICAL RELAT{ONFH{PS BE~
TWEEN THE READING AND WRITING OF EXPO-
SITION AND ARGUMENT = . «Order No:T732246

’ M.AAT, David William, Ed.D, ‘State University of New York at

Albany, 1977. 119pp.

This study aitempted to help find answers to these qucstions:
(1) ‘¥l improvement by hlgh scheol students in comprehend-
ing expository and argamentative prosc be accompanied by their
improvement in wriung such prose? {2) Can signiftcant corre-

" Iations be found between students’ shills in comprehending and

- (Goodlagl, 1969),

corresponding skills in writing such prose? (3) Can signiflcant
torrclatiens be found within the set of such comprehension -
skills and within the set of such writing skills? *
Bécausc of the limltallons of a public high Schogl setting,
the study may best be cailed a fleld study helping to gencrate
sigificant hypotheses for further testing in figld experinienls
The study s baged uppn an Arlstotelian.four-cause niodel
by which discourses are constructed. This four«causc model
refers to reading and writing (Finder, 1971, 1976). The study
is intended to help find an answer to this basic question: Arc
the conceptual relationships between the skills of reading and .
writing manlicsted empiri¢ally ? '
The study employed (wo groups of twelfth grade College
Prep Erglish students al Monterey Migh School, Monterey,
California. Each group {n = 40) consisicd nf two classes each
of computcr-assigned students, For a-period of approxlmately
nine weeks the “trcalment” group did not write for the English
class but was nstructed n readlng comprehension skills ac-
cording Lo the model under study and using class reading ma-
terials, The “control™ group was assigned typlical writing
exerclscs, using similar reading materlals, and was glven
comprehension instruction that did not specifically follow the

" model under stedy. The Investigator taught the “treatiment”

group, and another teacher taught the “conlrol”™ group,




Improveggent in writing skills was gauged through pre-test
- = a.nchpst-te_s essays evaluated qeeording 6 tie model] ing-
provemcnt in comprehension?skills was gauged fhrough writt
‘Q‘;nsrrzrs todpro-test and post-test questioas based on the miodei,
. .5An incépeadent rater was hired and.trained to rate all tests.
’xp]b?’qwia & t-tests were used to deternunc sigmificance of

{1} studer"s “pean NS 10 “treatment” and *controf™
for both /reudt%‘g comprehension and writing, (2) pizit‘ugtr? e
. monicnt corr£lations caleulated between writing and compre-
X hcnsio;x"sctisgs according to the model, and (3) correlations
calcu ted within writing and, within comprchension scores
acy ding to the model. -
_ *.<“'The anaiysis of the rater’s scores showed significant ;m-
: provement 3n the total wnting seores of all students, with
treatment™ and “contrpl™ students_ judged in scpara;e groups
] There was a small and non-signifreant difference yn gain onp .
' total writing scores in favor of the ‘treatmient” group, a sig:
— ni:;::anl gz’m in.comprchension scores for the ‘troatm’ent“.
. fgorr él‘::: izo,ﬁc:-;l}';f;ﬁ:t ga1n or loss m’cofngrehension seores
orrt_al;utions between reading con rehensi
SCores were significant onlv between tplw inodc(;!'sa""sdkmsn:flg
. Purpose” and betwceen the total skills, although the average
clq:rreiation between all correspondin :
than the average correlation petween non-correspond i
neither these aver : b avors s,
) being signirieans . ages nor the difference between avcragt:s )
Corrclations within writing scores were umiformly
seemed either to sliow writing as a umfactorial skul}ol:-ifz ?:ddi
cate that the rater tended to judge the essays holistically, cor-
r2lations within reading conmprehension skilis seemed by ln-r
spection, to show guch comprehension as a bl-ractorin'l skill
composed of {1} inferring the general purpose of the weiler
y ~ and (2) infen:ing how the writen Accomplishes this purpose
The final judgment of the iuvestigator is that the three ql.Jes-
tlons posed for uu? study xre, on the basis of these resulls
. worthy of further investigation, in relation to the model, undes
more rigorously controlled conditions. ’

-
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(\a COMPARISON OF THE EFFECTS OF ORAL AND WRIT-
TEN TEACHER FEEDBACK WITH WRITTEN TEACHER

FEEDBACK ONLY ON SPECIFIC WRITING BEHAVIORS OF
. FOURTH GRADE CHILDREN Order No. 7803668

MILLER, Timothy Eugenc, Ed.D. Dall State University, 1677,
164pp. _Adviser'. Df. Edward M, Wolpert

The purposc of the study wes to compare effects of two

types of teacher feedback on two specific writing behavlors of
- fourth grade children, .

Experimental design of the study comparcd twz groups using
pretest/posttest measures: (1) Experimental Group 1 contained
twg Intict classrooms with 4 total of forty-four fourth grade
childeen. Treatment for this group Involved having children
write storles on a twlce-weekly basis and rccelve a written
and oral comment from the writing teacher about production
of the stories, (2) Experimental Group 1 contained two infact
classrooms totaltng iifty-onc fourth grade children. Treatment
for this group involved having children write stories on a twice-
weekly basis and receive only written comments from the
teacher about preduction of the storics. No control group was
used [n this study. v .

Objective data obtained for analysis werc derived from the
measurement instrument, a rating scale, speciflcally developed
for this-atudy, The instrument measurcd four wrlting behav-
lors-~originality, vocabulary, content and mechanles. Only

. content and mechanics werc used In treatment. Each of thege
behaviors were rated on a seven-point Scale, with seven the
highest and one the lowest. The highest rading Indicated maxi-
mal use and the lowest minimal use of a specific y¥iting be-
havior, - .

] O ./ . ,
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¢ sklils was shghtly higher
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. dealt with observable writing behaviors. To establish reliability

- » When composition were retnrned §n cach experimental

. ”, -
The in;trument a&‘:pe.arcd to have a high facc validity. Ex-
arTHATIGAGL thie items on the rating scale glowed that they.._ ...

of the Instrument all composltions Written were evaluated lzy a
set of raters who were subjected io a serigs of trainlng‘%fyuﬁs
{n use of the instrument. Further, checkglon reliability were
made during seven of the fourteen Writiig sessions in the study.
The reliability obtained By vsing the Cronback-Alpiia Internal .
Consistency Index was oblained for cachdf the writing behav-
lors, Reliability coefficients were (1) Originality .99, (2) Va- .
czbulary .84, (3} Co tent .84, and (4) Mechanics A2 "
" A writing tcacher was hired and trained by the experimentor
10’ use a standard format {dr stimulating writing behavior. Unce
compositions were rated by the raters two controlled written
comments were placed on compositions by the experimenter, ,,
Controt over comments were achicved through development of
a serios of prepared feedback guides. A guide was prepared
for the $¥vo writing behaviors subjecécql to e::pe r’imer;t::r::?::;e
ipulation: content and micchanics, Comments were
. Iﬁunzt::e and contained information about content and mechanics .
of the compozition.* Comments also gave the reader suggestions
for composition {mprovement, - ¢

\

Fd

group treatment was administered by the writing teacher? In .
Experlmental Group I each of the children was given ¢n orat °
comment, In the form of a bricf conference with the writing

teacher, which'accomparicd the written commient, In Experi-

mental Grovp 11 qall of the children were told to Yook at wrlt- ¢
ten comnents, ;2 further refcrence was made about lhe com- ¢
positlons. A gensral statcment of praise about the classes
compositions as a whole was given to both groups.

The following hypothesés were tested: . Hypothesis [ There
15 no significant diffc rence between the adjusted posttest means
of Experimental Group I and Experimental Group If for the
writing behavior content. Hypothesis I, There is no signifi-
cant difference between the adjusted posttest means of Experi-
mental Group 1 and’'Experimental Group If for the writing
behavior mechaniés,

To test the hypothesis an analysis of covariance was used.
Tho pretest served as the covariate and the postiest as the . °
criterion. Fot each hypothesls the obtained F-ratioc did npt
exceed the tabled F~value for signlficance at the .05 level of -+
vejections. The null hypotheses ywere not rejected.

val
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IMPROVING SYNTACTIC AND SEMANTIC FLUENCY IN THE s |
WRITING OF LANGUAGE ARTS STUDENTS THROUGH EX- |
TENDED PRACTICE IN SENTENCE-COMBINING

Order No.-7802703
- * .
PEDERSEN, Elray Lincoln, Ph.D. University of Minnesota,
1977. 102pp. Co-Chairmem Gene L, Piché, Andrew MacLelsh
P 1 v

Tiis experiment was conducted to determine four things:
{1) whether induccd galns in syntactic fluency, achieved by
subjects who have engaged in sentence-coinbining practice,
are Belf-sustalning and long-lasting as measured by ¢~unit and
clause length assessments: (2} whether subjects exposed to
extended practice In sentence-;ombining will exhiblt better
judged overall quality of writing than comparable” subjects will
who have not engaged in sentence-combining as determined
a matched pairs, forced choice aSsestment; ’(3) whetllg.r sub-
jects through practice in sentence -combining will score slg-
nificantly higher than control Subjects will on attributes of
compesition quality such as idea’development, maturity and
concreteness of content, as determined by a Semantic Difler-~
ential assessment of student essays: ‘and (4) whether subjects
through practice In sentence-combining will score hlgher than
gontrol subjeets will on _mlns,‘l\l.:scmanuc fluency as deter-
mined Ly a Type-token and a L¥xlcal Deonsity assessment of

student essays. b ©x




.
i
b3

- - . .
Y .

L] N 1

* ¢ '

s S Poir seventh grade elasses were ‘controtled (ot the vari-
-~ ables of 1,Q., sex and mode of disoourse, with nieasurements
oceurTing &t pre-iest, post-test and felayed post -lest times,
Fhe-rescilts-of thisinvestigation gonfirmed gencrally the
four restaych hrpotheses. Subjeets who cngagicd in extended
J praghice in senfeee -comlunming achieved and sustained growth
in syntactie finency at the .05 level,, No cvidence of erosion in
this growth wns gbseyved 2s inesured by a t-unit analysts of
a delayved post-test :td::{ijnslcred two months afier the epd of
the trextment, Futther, subyeets engaging in $enilence -com-
~. *  bintng practiee achivved, at the 001 Yevel, helter judged over-
' - . allguatitg of wolting, eoptirming earlier rescurch results.
' "7~ #n adgition, subjects achreved growth at signihcant levels
+ on teacher Sudgnients of three attributes of compositional
quality as mehsurgd by the Semantic Dufferentinl, Percelved
! attribuleg of compgsition quality found signihieant inclode idea
.~ development, maturity and concreténess of content. Further,
-galns on the Type-token analysis in this study were found to be
significant, suggesting that experience in sentence-combining

T
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.Gains of the Lexteal Densily nssessment of papers in Ihls
study were siplificnnl, b caution 18 urged in igterpreting
~what this finding ineans, . :

Ibrict, the s'lgntfic.m& of this study 15 Lhat it invesligategd
and reparts several important effects in wriling associated -
with sentence-cumbining. These-{indings demonstrate that
practice in SCE's 15 accompanicd by measurabld, henéficia},
effecis vhserved in Studeml nalrative esgays, :

-

A COMPARISON OF CHARACTERISTICS DESIRED BY
COLLEGE ENGLISH TEACRERS IN A COMPOSITION
HANDBOOK, WITH CHARACTERISTICS OF RECENT - -
COMPOSITION HANDBOOKS .

- »  PICKETT, Nell Ann, Ph.D,
Tha University ef Misstssippi, 1977

. 8 .
Diveclor: Professor Juln R. Fawcelt z.

: : : .
PURPOSE OF THE STUDY ©

The purpose of this study was 1o analyze and comparte col-
lege English composition handbooks {rom lwo siandpoinis: what ~
coltege English teachers sny that they want in a hapdbook and
what is available in recently published handbouks.

@

_PROCEDURES .

The pgotgedures used for {ie study were tocollect data con-
cerning desired characteristics in a handbook (througn a gues-
tionnairc), to collect datn concerning characteristics In récently
published handbooks {(through an analysis of each handbook),
and then to compare specific aspecls of the two scis of data,

An Qtem by 14Tn comparison was made of physical chavacter-
-stica (nunber of pages, binding, cost, inclusion of exérelses,
avaliability of an instrucior's manual, and avalabiidty of a comi~
panton workbook), textual characteristics {page Iayoul, accessi-
bilty of information, appropriateaess ol examgles, author's
attitude towari language and dialeet, st¥le and wone, and race
and seX objectivity), subject matter aveas {gramniar and usage,
puncteation, words, sentences, paragraphs, whole composi-
tions, and library research papevs}, and sebject niatter toples
{subjeel -verh agcepment, usc of semicolon, wordiness, sub-
ordinntion In sentes.ces, tople rentenges, Tevising a compoii-

tlon, and documentation), . .
Fu, -
I ’ '
4
o > . ’
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Is associzled with oxtra meaning and variety in student cssays,

FINDINGS AND CONCLUSIONS*

L}

+ . N -

As to phvsical ehaneteristics, teachers indifated a prefer-

TUTehee Tornf invypensive-coneise handbuokawith cxesniges. an

instructor's nuntual, and a workbook. None of the Tecerty pub-
lished handbaoks Mi{illed mil of these preferences.

Regn r'rlim; le.\lu:q ‘tiracleristies, texchers tudicatad-x pref-
crence for a handbeok with a page Jayont that nses eixphatic
spreing @nh boxes for mest inpartant coneey.s. Teachers
stated tht inforigation should be made aceessible threugh a
derailéd fudex, quick reference charts oa cndpitpers, detalicd
Lible of tonteits, and sukle wanis i cach jage: fenchirs sald
that 4 cude s¥stem for rulas ghead be ietuded. Tenehdrs rex
ported ihat 1 handbook slunld have many cxnnples. preferably
from student papers, conbImg ob SLUrcds Mhgught-provoking
c5says, well-known writers, and pepuiar periodicals, and thid

+ uxanples shotdd be student reinied. Concerring langnage and -

dialect, teachel's siod that they preter a handbook whose ad-
thor's attitude 15 desenptive Taiber than prese rlpti\:‘u. which
is?cc(pting of conventional Practices, and whicl recognizes '
varfous Fevels of usage. In §tyle hid wone. teachers siafed thal

they want 2 handbook-that is mforntal, yet serious, and Is 4d-
dressed to the student. Teachers said that they desire a hand-

book that reflects raee and sex chjeetivity. Most of ihe twenty
recently published handbooks were unsatisfactory on at least .

+  one of the textua} characterisiles: seven handupoks, however,
were salisfaoloty on fvery ilemt. On an overall textual basis,
three handbooks were tnsatisfactory, .

.. ¢ For subjecl matter, teackfers stated that they want a hand

book that treats With breadth and depth these tihngs: gragmar

and usage, punctuation and mechanics, words. senlences, para=-
graphs, whole compositiobs, and library research papers. In
their trentmént of these subject matter areas and especially
in their treatment of the subject matter topics, many hand-

* books were deligtent. In-faet, ne handbook was salisfactory
onsevery Subject area and subject matter lopic. -t

None of the recently published English composition hand-
books sufficienfly provided the characteristics that college En-

° giish teachers desived in a handbook.

Ovder No, 77-28,971, 198 pages.
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., USING COLLABORATION T0O TEACH ENGLISH ComMPos:-
TION: THEQRY, MODEL AND RESEARCH ° )
. Order No. 731173

SALVNER, Gary Matlin, Ph.D. The University of Michigan,
1877, 197pp. Chairman: Alan B, Howes

This disscrtation examines the use of collaborative writing
techniques fn the teaching of English composition. Jts purposes %,

. are to identily and describe collahorative nmictheds, to tofmulate
2 rationale for their use, and to study the tmpact of one set of
collaborative writing watemals on ninth and tenth grade stu-
dents, - . ' .

A collaboration is defined as any ;.vrltlng activity in which  ~
2 group of students works together through part or parts of the

. writing process. Coltaporations ean beetssified tnio four

tynes: stodefit- and teacher-dircetedpartial coilaborations, .
in which collaborators undertake part of the wilting task; :ll"ld
student- and teacher-direected whole collaborations, in which
grouaps plan-and write entive eowpositions logether,

Arguments for collaborative yse are of three Kinds, Some
teachers recomniend cotlaboratlons veeause they inercase in-

* teraction in the clussroom, These leachars praise the human-
izing Influences and the peer te achag advantages of such tntep-
aetfons. A second argument defends eoliaborations as mi o

" » effective method for teaching aspects of rhetoric,, including * .
tnvention techiiques mfd the coneept of audience, A thivd rec- ’
+ ommends coliaborative teGhnlques for thelr nbility to make
students aware of the denamtes oglhc writing process,

10 . o




A In this study a collaborafie writing unit written by the
author was tested for its impact on the atttudes, writtng be-
¢ _..hevior,.and weddg abshity af mnth and lenth geade students. . .
The six-week unit presented Collaboralive techmques as way's
"o avold “getting stuck™ v wrslng and then agplied those teeh-
“Hlques to indivadual writing tasks., The basic teaching meaphor
of the upit wad, “writing 15 coligbaration. 1t you want to write's
better, collaborate with yourSelt when you yrije.”
Ovar the course ¢f the unit, students’ athidbs towargd

writ-
ing tmproved, but their attitudes toward 'writing in groups de-
creased shightly, Students were able to describe thelr own
writing procedures in greater detal after partciPating 0 the,
upit, and they identafie® more writing process concerns {¢.3.,
gelting or cxpressing 1deas) and fewer mechafiies coRcerns
{e.g., speiling and grammar) asthewr “inggest writingproblems.”
Writing behavior and performance generally tmproved aver
the coursa of the unit. Stadents spent more Hme preparing to
write and writing bmprompiy cssays alter the umt, and they
generatly wrote lonter papers. Students® wwriting rate dec!lned.
which wasseen as 1 positive trend. Two of these changes’in
writing behavior 3 the lucreascs in prewriting and writing
time - were statistically significant at the .0L Icvel bf confli-
" dence. Durlng the samhe perjod of time, a control group actually
, decltned shightly in most ol the same chpracierisucs of writing
behavior. As evaluated holistically by n panel of readers, the
soverall fuality of the experimental group cssays lmpro!r_ed
" ‘over the tourse of tl;:ﬁt conipared ta those wittten by the
control group, The jntrease, however, was not found to be
$tatistically significant. . -,
The Study recommends further yesearch with collaborative
techniques, inciuding & garcful examination-of its proper role
in a cainplcte composition program. -
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THE EFFECTS OF INSTRUCTION I TRANSFORMATIONAL
SENTENCE-COMBINING ON THE SYNTACTIC COMPLEX.

ITY AND QUALITY OF COLLEGE-LEVEL WRITING '
Order No. 12187

SWAN, Mary Beverly, Ed.D. Boston University School of Edg.

catlon, 1977, 132pp. Major Professor: Wiliam L, Smity .,

] ) . . . -

. inorder to see H syntax and quality of wrlting would be 4.
tered during a sl¥teen-week instructlanal périod, thirty.twy
upperclass college students roceived cirect instruction fp
trans(ogmaﬁonal sentence-combining as part of thelr basic
course in composttlon, , Sl

Before, eight weeks into, and after the ingtruction, the atu-,

dents were asked to perform three tudks: I) rewrite a passage
of kernel sentences; 2) compose an essay on an’assigned topiey -
and 3) edit that cssay during the class period following that in
which It had originally been written, .

* The wrlting samples were anatyzed for T-unit length and
clausg length to see if and when changes In those structures
took place and aiso to see if students made syntactlc changes
batween draft writing and edited writing. The edited verslord
were also analyzed for quality using three lralned evaluatora
who were igked to rank order lhe thr#e compositions by each
student. As 2 secondary evaluakiﬂon, the compositions were

-palred In the following way: the pre~ With Lthe 8~-week writing; |
the B-week willing with the post-writing; and the pre~ with the *
post ~writing. Eacb@f these pairings was evaluated by three
differsnt evalualora who selected the better of the two dom-~

" positions, .

The syntactnc'@ata were analyzed using ANOVA for vepeated
measures, and it was found that althaugh the T-unlt length did
not Increase stgnificantly during the Instructional perlod, the
clause Iength exhibited slgnificant gains dn the passage of ker~
nel Bentences, the timed free wriling and the edited free writ-
ing, Meither T-unit nor clause length changed signiticantly,be~-
tween fny of the writings and ihe cditings.
¥
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*an ANGVA on the resulls of the qualtity fati{lgs‘by lhree
trainedtialtators indicated that the final writihg was sigmifi- o
cantly better than either of the other hWo compositoRa THree™
t-tests W+ e used with the pired comnpositions, and within each
group the cormpositions written later in the instructional pd~
riod receivedi.the higher rating’
The students wraté longer clauses but rol longer T-units,
The guality of the writing indproved as indicated by the holistie
" evidluations, but & canse-and-effect l;elatlo;:slilp‘ between in~ .
struction and improvement.afiould not necessarily be drawn.
The pattern of growth on the threg writing-samples was dif-
ferent. Tk2 data indicated that ihe sludents apptied sentencc. @
camblai ¢, As an cditing ¢echnique first when they were not
* «genaratihg content as indicated op the earlier guins oh the pas-
sage of kernel sentences and edited writihg samples, The
" . zalns an the draft writing In which students were generating *
content were evidenced later in the instrucijonal period.
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Order No. 7803574

3 F

g -* v .
KNOWING AND USING RESEARCH K TE
STTION '
L hd -

VANDEW E, Richard Paul, Ph
l9]'7.-‘;‘3$_5pp.. .o

. »

In order to establish solid foundatfpns for composition pro- !

.grams, teachers and direclors of com
know about the research done in the field of composition and

understand how it can be integrated wilh relevant theory-tnto a

+

.D. Michigan-State University, .
"

sition progiams should ;-

comprehensive rationzle for the design of composition programs.

Threecentral argumentsare advanced in this dissertalion. First,
composition Jeachers and direilors of composttion programs .

shouly know hovw le read rescarch reports anEd should know
whal research has been done in compositiol. Second, in de-
signing and carrying ol composition proframs, teachers and -
directors should uso the insights availabie to them fror: re-
gearch,, Third, teachers and dir'ecldfs shou’d integrate rele-
-vant theory and rescarch in opder.lo bulld compositiof pro-
grams soundly infor med 3
tnforniationdavailable.
Chapter I sfrves as a guide to reading research réports,

+ Three cssential elemenls of reseafeh design are examined In
lt--desiﬂ validity, test validity, and measurement raliability,
These three elcments of deskgn are frequently meniioned In the

. :{l eriture on research in cotposition, but are ncver deflned In

L

. Ctha;;lcr_ Il is a compilation of rcsearch done since 1963 In
wenty-iour areas of necded research proposed by Richard
Braddock, Rickard Lioyd-Jones, and Lowell Schoer in Research
In Wrilten Composition (NCTE; 1963). Both published and un-
published rescarch reports arc examined, and recommendations, '

"

for further research are made.

Chapter 111 is an examination of the arguments advanged
against using research in composttion as well as thase advanced
in favor of using it. A theoretical rationale for using the' re-
sults of rescarch in the design of composition programs 1s. des-
veloped. . ) ’

Chapter IV is an investigation of theory which bears directly
on the teaching and learning of composition. Insights dorived
from learning theory, language theory, and composition theory
are integrated with Insights derived from rosearch in composl-
tlon to formylate a representative theory of Instructionfor com=~
posltion. .

“~Chapter ¥ presents two major charges to the English -
sion, The first is that composition is &elntallccti:afiy su:;f:ﬁi
cated field rich in kaowledge and presenting numerous empirie
e, thegrelical, and pedagogigal chafleniges for fescarchers,
teachers, and directors. Thus, composition shoyld be recog-
nized a8 an dcademic discipling in its own right: The second
charge jg thal, composition teachers and dircetors at all levels
should recelve speelfic tralning In_Fesearch, theory, ahd pedas
8ogy"In composition md in related fields, A
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