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_educational “services vwithin a scheol Wistrict as a whole. It is also

‘possible that magnet schools will not bring about equal éducational L

.~opportunity and social mobility. For example, there is always the :

¢ danger ‘that less educated parents will not be adequately informed to

“~make the best choices for their children, despite-the availability of

. several options. However, positive aspects of the°growing number of oo

___Ragnet schools and multiple option systems should be emphasized: (1) - S

~ they respond-to--the need. fot alternatives to the standard curriculus =
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f. - . History .
. L The current boom in magnet schodls (or multiple-option
O systems) draws strength from three converging trends -in
. O™ education in the last decade: (1) the search for appropriate
” N educational -options to ‘meet_the diverse learning needs of
children, (2) the desire for greater parental participation in
the educational process, and (3) the search for 'voluntary
desegregation measures.
SO = | There have long been private schools that provided an
Ll academic alternative for affluent parents, but the alter-
native schools which emerged in the 1960s were a reaction
against the standardized structure and curriculum found in
. - most American schoals, both public and private. *“‘Free
schools” assumed two basic forms:

4 One branch promoted the ‘“‘freedom works philosophy of

A. S. Neill; another interpreted ““freedom® as liberation of

- . the oppressed. In the former case, free schools were settings

’ " in which the learner was in complete charge of his or her

-own learnifng. . . . In the latter group.of freedom schools, on-

the other hand, thc lmporiam lessons had to do with libera-

tion struggle, the evils of a capualst economy and political
e gystem-and thelike,!

- Y

While these schools-were outside the ‘public school sys-
tem, and were often short-lived due to limited resources,
they did expose both parents and teachegs to a different
- . view of education. In the late 1960s, special -programs

& bcgan to be lmp!cmented within the public schools. These
=r> Were often *‘subschools’’ and tended to draw either disaf-

‘gt fected white middle-class students who were turned off by

-y the standard curriculum, or special problem students who
“. <= could not function in the school and were gladly moved to

a program in which they could not disrupt tife learning of
Q “stralght” students. Very rarely did early alternative pro-
- grams m(cgratef students from different educational,
socioeconomic, and racial backgrounds. A exteption was
the Parkway Project. It drew.its students from a voluntary
Wottery to its “school wnthi)ut walls’’ and c'(perICHCCd carly
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_from the- partmpauon of groups of parents in the decision-

‘Columbia Univc;sily

7

and excmng success wnh a diverse group of students, usmg
the city (Philadelphia) as a .lassroom. -

. At first, alternative programs existed as “spemal” op-
tions within “‘regular’’ systems. The Berkeley,,Cahforma, s ]
school system was among the fifst school dlsmcts to6 offer :
a variety of alternative educational experiences at both the . b
clementary and secondary levels; and Cincinnati, Min-
neapolis, Dallas, Seattle, Philadelphia, and .Boston are -
now among the major urban districts offermg some, degree °
of option in educational programs. )

A second source of strength for multiple-option systems )
comes from the movement initiated in the 1969s for greater
parenta} parucnpauon in the educational process. -

Some pcople -argue that- giving parents direct control over

schools will reduce their feelings of powerlessiess, i.e.

alienation._ As alienation decrcases, there should be an in-’ .

crease in the attention that parents devote to sthooling mat- P

ters and the academic progress of their own children. This ./

should lead to more active involvement on the parents’ part
amd a subsequent increase'in student performance.’

In some districts the outcome of this movement was
legislatively mandated community. board participation in
the_policy making process (as under New York City’s 1970
dccentrallzauon law), while in-other districts; the result -
was the creation of advisory boards and the opening up of
communications channels between school and community.
Some theorists and practitioners extended the. conccpt B

«J

-

making process to the participation of individual parents )
in decxd)ng whaﬁort of education they COnSldCer .ap-, ’
propriate for their Chlld . -

Educallon vouchers secmed an appealing way to corrcct the ~°°
balance of potver in cducatlorf to reduce lhc sway of profcs- :

‘Conslancia Warren js Project Assocmic of the GAC and a docmral
candidate in the Program of Politics and Education at Teachers College,
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‘, sionals and inctease the influence of parcnts It wasoped seminars to spur.the development of new programs. - -
X that if parents could exercise”free choice, schools would Educators from alternative progiams are looking to each

. compete by undertaking new educational ventures, which o i on how to ent and improve-t e
" would presumably succeed only if they truly reflected the ther, for new ideas on h implement mprove: h

tyo ve pro
wrshes of theéparents. The mere existence of competitors, it avallablll y faltematl epr grams .
. was reasoned would weaken the monopoly in education by - N

R

T entouraging schools to be more responsive to the public.’ lmpllcaucns for Desegregation ’
“In 1972, with support from the federal g0vernment Alum o
- "Rock, California, implemented a limitcd- voucher explana- The use of magnet schools or projects in the process of .
. non plan based on this concept. - school desegregation still poses problems that are difficult . . - -,
) A third trend in education supporting multiple-option - 0 Tesolve. One or two, or even several magnet schodls, no )
"~ systems has been the search for voluntary desegregation matter how racially. balanced their ‘individual student - .
mechanisms, which- began after the 1954 Supreme Court populations, are not sufficient to bring about district-wide - )
.. decision.in Brown v. Board of Education of Topeka; déssseegation. While the concept of the neighborhood .
+7*  Kansas. Initially, magnet school, or“voluntary transfer schools is slowly weakening' in the face of atractive <
desegrégation plans, were seen (with ample justification) as nonlocal options, location is-still-an-important factor in - ‘o
strategies to avoid desegregation; and in the case of Green parental choice. This isespecially true in those large, yr-— ;"
v..New Kent Ccunty (1968), the Sipreme Court ruled banized districts which have taken the magnet school con-‘ i
¢ - that, while there was no_inherent prolm with the basic cept to heart. - it
i concept, such plens were riot acceptable legal remedies _ The New York Times of April 18, 1978, reported that,
*7. * when they did, not bring adequate results. As court orders - the United Stgtés Court of Appeals rejected- the. SChO"J’“
‘ for desegregation increased, as delaying tactics were ex- - - desegregatiorl plan of - the Dallis Independent Schodl ¢/
posed, and as voluntary choice schools were introduced to * District; The Dallas plan relied heavily on the maghet *., °
-~~~ meef other educational agendas, the use of magnet schools school congept to stimulate voluntary desegregation, but Jj
= as a part of larger deségregation plans became more | the unevenness of the results left-too-many single-race™ s -
- acceptable (although the underlying motivation—desegre-  Schools unchanged. Earlier,in the fall of 1977, the Seattle’
gation only when wanted—is unchanged). While many School District degided to move from a voluntary magnet- -
questions remain about the role of magnet sciiools and - baséd plan toa nonvoluntary plan even thoughit entaileda ;-
. programs in the overall desegregation process; the federal greater degree of busing. The reasori for this cfinge was -
5. courts have mandated, or recommended, the use of mag- Scattle’s dissatisfaction with the dcqree of desegregation
;-3 .- metoptions in a numbet of desegregation orders, and more achieved under the voluntary plan. ==~ e Tzl
... _ and more school districts are inciuding magnet programs Magnet programs can also have negative ramifications”
L/ " as part of their desegregation plans. . - in a number of ways. If the magnet school attracts students -

. The confluence of these three trends toward options in ,  away from nonmagnet ‘schools to leave behind racially
education has brought-the concept of alternative schools _ isolated schools, it clearly has complicated the.very prob- - .
froma frmge position well into thg mainstream. lenrit was intended to solve. If there aredifficulties attract- -- ==~

- LA 1975 survey by the National School Boards Assoaauon ing enough students from both minority and nonminority - .
T- found that t“enty-clght percent of the dlsmcls responding groups, and specﬂ“cally racial methods are used to r“ °
/ _had-alternative schools in operation. Over two-thirds of the student places, the very core of the maghet concept ‘S_"““‘*“““’“"
s districts w:th more than 25,000 students had alternative violated. What this has meant in several instances-is that / ;
.+ schools.: =t e e . schools have 'had fo operate below the desired enroliment  * *
- The range of programs bemg offercd either as the focug level. It was considered preferable to turn away students
. “of an entire school, or as a spcialization within a schoo is from one group when there was an insufficient number in - =~ - :
v, as varied as the disiricts in- ‘which they exist, though ‘the the other rathier than to violate the fundamentally volurg\
~followirig basic types.of programs show up most frequent- tary nature OfIhC enrollment process.
. ly in some forin; creative and performing arts, fundamen- . Too, there is the very serious problem of resegregation ’
. tal curriculum, ecological focus, open structured classes, within “racially balanced’” schools. Magnet schools are
! schools without-walls, carcer option and exploration pro- ~, particularly vulnerable to this problem. When several -
grams. The International Consortium for Options in optional programs exist within one host school, one of the
... ___Rublic Education at the University of Indiana now special options may become the preserve of the intellec- ’
publishes a catalog of the alternatives available within the tually advantaged (most frequently white), while the other
’ U.S. public_schools, and holds regular workshops and special program may be more attractive to those less in-
— ~ tellectually prepared. Insensitive cc?unselmg of” studems <
B : Newstetter Staff i may exacerbate this stratificatory tcndency Particularly ifi .
) - Erwin Flaxman, Editor ‘| - the case of career option and exploration programs, there
o : Batya Knapp, Stella Torgoff, Assistant Editors is a need to design individual programs that can accommo-~
O " tustitute for Urban and Minority Education ate different levels of students, without automatically
. Edmund W, Gordon, Director racking the students into }hc various-subspecialties. Even
' /' Gharles C. Harrington, Deputy Director \?hcn there is a single foeus, the danger for resegregat:on ,
.o General Assistance Center / Equal Educational Opportunity Can occur in the skills classes, which are given in addition
. Edmund W. Gordan, Effic M. Bynum, Co-Directors the option-specific classes. In some magne! programs
o . ERICClearirighouse on Urban Education - 4 thys problem is handled by teaching basic skills in_non-
s " * ~ Edmuhd W, Gordon, Director gréded classes and in hoping that the lesson that peuple are
- . Erwin Flixman, Associate Director - bcucr of worse than cach other in different areag will be -
F TC L. _ A lcarncd from the school expenencc as a whole. Other ‘
B LT ., ' i . . A
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! schools integrate the basic skills into the curricu]um in such parental choices will tend to strengthen rather than at-
; " --a way that, for example, students in the same theatrical tenuate sociocconomic patterns. This was predictable
| technology class may be writing about what they are learn- giverr what sociologists of education havelearned about
.7 ing at different levels of competence. However the prob- the relationship of social class to parental attitudes about
. lem is handled, program de51gncrs need to be certain that education.® In studying parent choices in three multiple-
| students are not short-changed in the area of basic skills __option schooi districts, Brldg,e, Blackman, and Lopcz—
- (“‘man cannot live by macramé alone™!) and that they are Morillas found that
" not resegregated'in a way that undermines the integration Different kinds of schools attracted different kinds of - .
- which may occur elsewhere in the school. hd children, and parents’ choices reflected their instrumental
| Finally, when magnet schools ure uscd as part of alarger child rearing values- Working class families tended to-em-
« desegregation pldh, care must be taken that, because of phasize obedience and respect for external-authority, and
| their. ““special’’ nature, the. megnet schools do not drsv ~ their children were overrepresented in. highly structured,
. badly needed desegregation support services andat{gntion , _ traditional classrooms. In contrast, middle class families -
7 from aonmagnet schools also in the proccss of ‘desegrega- " tended 1o emphasize independence; imaginativeness, and in-
= tlon ‘ ) . . - tellectual performance,” and their children were over- -

Y ] . oo represented ir less structured open. classrooms.’ >
r' R lmphca“ons for hduca"onm Fqum— ‘. & ’ This finding coriforms to Kohn’s contention that parcnts
DA ] _ . try to pass on to their children the orientations and skills °

- . . \dultlple-opuon systems may also raise problems con- whlch ‘the parents have learned-in the wotkplace as --

: .cerning the question of equity in educational services - necessary for success. Where working-class OCCUPHIIOHS re-

within a school district as a whole. While one of the critical quire obedience to external authority, middle-class occupa-
© characteristics of a magnet school is that it be distinctively tidns often include tasks requiring people to make inde-
. different from other schools in order to attract students, pendent judgments with littl direct supervision. The type
_ some' schools have experienced difficulty in developing of edtcation a child receives will prepare him or her to
“their themes in so clear a fashion as to assure that this is ] function in some occupational settings better than others.
their mair attraction. : 2 In voucher school districts, parents can choose schools in
If magnet schools are not distinctive, therg is concern that  ~ order to affect the probabilities that their children will ac-
they will become *‘superior,”* that is, schools that are *‘bet- quire specific class-related beliefs,’ attitudes, sacial: com- . .
° ter than” norimagnet schools in resources, educational petencics, and physical skills. It may be tharparents’ in-
. gquality™and opportunity. In such casés, it is likely that dividual choigés will result in greaier classroom homogenei- g
‘ Students in nonmagncl schools would be denied equal op- 1§ in terms of social class and ability. . . . In short, schools ~ ~ =~ -
will have even less of an impact (on socnal moblhty) than - .

Because of the resources needed to develop the distinctive-
ness of a magnet school, and because of the energy and at-
tenuon generated by ‘‘special’ ‘schools; it is casy for such

foster social mobility increasing family choxcem schooling
would appeat, on the surfaee, to be counlcrprodluuve 1o

can be and often are successfully adapted to community re-
quirements, the locally designed programs have the added..
" benefit of a sense of ownership and the devclopment of in- ...’

: lmpllcatlons for S()clal Mobility

:
|
.-porlumty b . . . -
. “they now have. To the extent that schools are supposcd to
z schools - to - divert ‘resources and attention’ from other - ’ - Conclusions- - §_‘* S e
- schoolg in the district, exacerbating the quallty differences e —
o that may already exist between magnet and nonmagnet While, maanet schools and muitiple- optgon school dis- _ -
— - schools.-“‘We do not want to lead to a system.of superior tricts cannot bring about deségregation witliout the use of S
schools, well supported, attended by children of educa-. other mechanisms, and while there are clearly sore pitfulls
tionally enlightened parents versus poor schools, short on to be avoided in the development of ‘multiple-option
support, attended by everyone else.””” . systems, several positive aspects of the growing number of
" On.a broader level, while there are strong positive rea- magnet schools must be empha .ized. First, they respondto
$ons for supporting the development of magnet schools, a deeply felt need for alternatives to tiye standard cur-
there is the legitimate concern that magnet schooks may in riculum in the public schools on the part of teachers,
, some case§ be a fancy gimmick to grab public attention parents, and students. This has stimulaved the develop- .
.- and diverf puolic concern :hat educational conditions are mcnt of programs tailored /o fin local n¢eds with local
’ not in fact being improved. . . resources. While exterrally designed alternative programs
l
i

- Beyond dCch,l sauon or even diversification in educa-

3 «~tion are’ the "hopes, of some education reformers that nowfmvc muscles. " — ,

5 multlplc-optl_on systims -may finally provide the key to Thc matersal in this publication was prepared pursuant 1 con- S
eqyal educational or portunity. ““If parents can control the _ trggts with the U.S. Office of Education and the Natonal Institute | K
educational choice, which affect their children’s future,” :ducation of the U.S, Department of Health, _ducanon and | =7 "~
e argument runs, “surcly they can overcome the ways Wclhrc Coatractors undertabmg such projects under Govern- -

X schools havc tended to slcrcotgpc and stratify their ment sponsorship are enconraged 1o express freely their judg,mcm .
, E in professional matters, Prior to publication, the manuseript wis A
L ch|ld|e 2 This js_unfortunately ot the case. Without ex- subin, ted ta the Desegregation Fask Foree of the Instine for Ur- | -
_tensive pr CSCICCUOH publicity, both_general (broad cover- | ban and Minority Edncation, New York, New Yark, for critieal C

N a5c in print and in the media) and focused (direct com- resiew and determnatics, of profess: 11!:}! compet “nec. 'l‘hi_s .pub-

- munication in parent and community meetings), there is - | JE B8 B a B o

r the dangcr lhal less-educated parents will not be adequatte- of either the l)«.scguga‘um)\, ;‘:sl Foree ‘lhc Office of LdulZalmn T
Iy informed to make the best choices for their children’s or the National [nstitute ofmucq“m, L o,

t “-ture.; Even with adequate parent preparation, however, ' feo SN

EMC ‘ . ‘ ‘ o L
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- A second posmvc aspect of magnet. suhools is that they ™ - . Notes o, \
- provide a wide varicty of learning experiences to children, ) N ‘ .
ir which cannot be available in a single-approach school 1. Mano D. Fantini,. “History and Philosophy of Alternative

- 1stri the varicty of magnet schools grows, so also Schiools,™ in Magner Schools: Legal and Practical Implications,
S does the _ability of sctiool districts to deal with childrem -~

*  who differ from the norm, whose Jearning stylcs or special
mtercsts mitigate agamst success in traditional schools.

Century Corporation, 1978), p. 8:

(5]

Patents Choosc Schools in Multiple Option Systems’ (Paper

cd. Nolan Estes and Donald R. Waldrip. (Piscataway, N.J.: New -

. Gary Bridge, Julie Blackman, and Martin Lopez-Morillas, "How'

N

te

In fact, perhaps the most positive aspect of the current
- boom in magnet schools is that the approach legitimates

dclivered at Amcrican Educational Research Assouauon. San Fran-_ .

cisco, Calif. April 22,

1976), p. 3.

. David K. Cohen and Eleanor Far:a
Story of Education Vouchers,"” Puglu' Interest 48 (Summer 1977):.

74,75.

“Power (o thc Parents? The -

dlversny In a plurahgsomety, one which no longer
cops_lders the dlSC?ll'd.l_[l " f cull_ural l‘)aggag_e as ic prere- " day?" in Estcs and Waldrip, cds, op.cit.. p. 109.
quisite for membership, it is logically inconsistent to have a 5. Robert Burr, “*Curricula for Magnet Schools” (Spcech delivered at
system of public education that conveys the message that Magnel School Conferencc, New Orleans, January 21,1978). Robert
~one elther learns_m funcuon in the dominant and aCLCPICd Bart is Dircctor of the lnlcrnauonal Consortiuth for Options in
M . Public Education, University of Indiana.
. manner, or one fails. Pa'mcularly in the issue of ractal in 6. Rureau of Equal Educational Opportunity (Massachusetrs), **Mag-
tegration, an_.appreciation for human differences as net Schools and Programs™ (Report 1o the Board of Education and
o legitimate variange (as opposed to superiority and inferior- the Commissioner of Educstion, January 24, 1978), p. 5.
~. . ity) ‘will need to emerge before desegregation and the = 7. Zhlomasdl‘asa. "Cogd:ioqs C{orff’undins;’viasnoctlSchoc>;S"(Speezczh
. Toes t24 l clivered at- agncl Choo onterence, INew reans. anuary
nun;belrs gamef ylektls anytthlngB more than ple"\i]mt? -1978. Thomas.l:‘agcruLChncf of Specidl Pro;ccts"Branch Equal
remedial action for past injustice. Because magnet schools Educational Opportunity Program, USOE).
have the potential to bring students of different racial - g
backgrounds together” for reasons other than racial -
balance, they offer the possibility to cmphasizc what
children have in common and to place them in peer sntua-
tions in which they can meet each other based on mutual
y mterest ~

'

(Homewood, 11L.: {rwin-Dorscy, 1969).

; Bridge, Blackman, and Lopcz-Monllas. op. cil., p 22...

. Gary Bridge, **Citizen Choice in Public Scrvnccs Vouchcr Systcms.
in Alternatives for Delivering Public Service: Toward Improved
Performance, ed. E. D. Savas {Boulder, Colo.: Westview Press,
Inc., 1977). ’
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