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RATIONALE

L

Purpose o <o /-
. ~ . 8
Project WIEDS wa¥ funded by the dational Institute of Education - //

{Grant #&98-N{E-G-78-0108) as a pilot research. effort to initiate séudies~\\
of ways to improve education in desegregateq“schools (public). The term
dééegregatién is defined in this project as the process of pring{nslBrown,
Black, and White pupils together in-public schools and creating and main;
téining an'atmosphere for Tearning which provides both equal 5nd~dua1{ty

‘ eduqatioqg] experiences. This process usually involves pf;nning and imple-
menting learning qppartuniiies which (1) allow for expanded intggfation of

curriculum/instructional/extra-curricular activities to meet pupil needs,

-

(2) establish more viable intra-student, inter-student, student/staff,
o 4

staff/staff intgractions and relationships, and (3) help develop a better

understanding, sensitivity, and respect for individuals and their unique-
¢ : i .
nesses in order to promS%e the best possible learning enwironments and

/

experiences.

The purpose. of Project WIEDS during this sevén month period (11/1/77-
: N
5/31/78) was to initiate a pilot research effort which atteﬁp;ed to study

- »
the more successful reported practices/strategieg in selected desegregated

scﬁoo]s. .yIEDS sought to do this by () identifying and describing these
nreported practices/strategie;, (2) analyzing the reported practiées/strat&-
gies, (3) édentifying'remain%ng areas of need, k4) cbmparing the reported
practice§>strategies w}th remaining areas of need, and (5) attempting fo

determine the extent to which there is a match and/or gap between reported

successful practices/strategies and remaining areas of need in selected

s
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' cially that-ian]ving (1) identifying and describing practices/strategies ’P‘ /

desegregated schoq]s. Thése activities were to represent Phase 1-of a
*long rapge (3-5 year) effbrt involving expanded research, development- and

service thrusts by WIEDS-with respect to school desegregation in_the SEDL

" region. (See pp: 67-70, 71-73 of SEDL's Long-Range Plan submitted to NIE,

°

Septe&ber 1, 1977.1 . ~

Need ‘ ) s

The need for.more research in the gﬁeq of school desegregation, espe-

b}

which have been successful, (2) analyzing them for common&lities, (3) )
utilizing the co%moné]ifies as a basiSAfé? developing and tegting new strate-
gies to better'fécilitate educatjon\in desegregated schools has been
dgscusged from sevefa] peripectives. In ‘one sense, research repan&i
including Rist (1975, .1977); NIE (1976 a, b); Euler, Henderson and B};un
(1977); Crain, Robin, Basco‘and Ris£ (1976); U. S. Commission on Civil
‘Rights (1976); Egerton (1977); Forehand aﬁd Ragosta (1976); Rist (1978); .
and Wennersten (1974) have supported the need for new scHoo] desegregatién
!rresegrch beyond écade%ic acLieVement considerations. From another per-
spective, reque%ts for grant and proposal- applications, e.g., DHEW-Civil
‘Rights Technical Assistance and Training Programs-Desegregation of Public,
Education (Federal Register 3/20/78), NIE-Educationél Equity Ré&earch Grants
Program (Spring 1978) are also indicative 6f the need for further schoo]
desegrggation research similar-to what has begun in Project WIEDS. The
impljcation from both of ‘these perspectives seems to e very clear that é

. need exists and it exists in ‘areas where-there is a dearth of school desea-

regation research information. .

’

-
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Goal/0Objectives

The major goal of Project WIEDS is to eStablish a regional base of

inforfation concerning successfu] strateg1es and rema1n1nq areas of need

5

in desegregated schools as 1dent1f1ed by students, community persons,

. (parents 1nc1uded), teachers, pr1n§ipals and selected central o;;?ce person—'

nel, in ordér to conceptualize and produce a set aof effective ﬁnservice

training/staff development guideline$ and models-.

The long range objectives for Project WIEDS during the next five years

v

are aé follows:
G-1: "To determine the extent to thch certain instructional,
1earningl staff development and administnative=§tratq;

. » gies, styles or activities have been successful in

-

desegregated schools.

-

G-2: To design, develop, and evaluate the effectiveness of

conceptual inservice training/staff development models

~and gquidelines which can furthen.increasq successful

teaching/]earning/administrative strategies and at;

tivitiés in desegregated schnots -

6-3: To ponceptua11ze, deve]op and test sgec1f1c training

mater1als“and>gﬁpducts for use by teachers, students, .

] \‘. and adméﬁﬁstrators as supp]ements:tp-inservice training/
l@arning activity effectiyeness in desegregated schools.

- G-4v To proyine technical as;istance to desegrébatéd schoo}s

With respect tg implementing inservice'trﬁﬁninq/statf

development models, quidelines, materials and pnoducts

as catalysts for teach1ng/1earn1ng/adn)n1strat1ve strate-

-

P

gies.
5

& "3 ) . 2
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The specific objeéti&es for Project NIEbS during the- first phase

4

(November 1, 1977-May 31, 1978) were as fdllows: F# ‘ .
S-1: To identify the -range of successful s%rate@ies/practifes -
regarding teaching/learning activities, pre/%nservice'

‘training efforts, and adm1ﬂ1strat1ve/governancerp011c1es

in selected desegregated schoo]s . . : .

-

S-2: To examine and describe how the more successful teachipg/ .

. - [N
learning, staff development/trainidg and administrative/ !
s . . -
- ’ goverrance strategies work in selected desegregated schools.
1 .

S-3: To develop and pretest a sét of instruments which gou]d.

assist in assessing staff needs and gathering information
. ’ . :, . : g f . ' .
‘ abdut the more successful aspeets of educational-practices
. — T {
in desegregated schools. '
. , o

S#4: To assess the impact of different kinds of preservice/f .
‘ 1nserv1ce training activities wh1ch have contributed to
the concetha117af1on and de"elopment ot successfu] edu-

cational strategies in se]ected desegregated schoSWs.

2 '

. s-5: To compare and analyze the differenceé\betyeen the more

’ successful aspects of desegregated schooling and staff

- [}

identified probfem areas and needs. AN
$-6: To identify, in current school desegreqation literature,

k3 I -
the staff needs,ssuccessful practices and problem area$
~ as a prelude to cenducfing pilot research efforts in
* Phase 1. . -

Successfu] comp]et1on of these obJect1ves w111 he]p to establish a pr1mary
base of knowledge and 1nformat1on concern1ng successfu] pract1ces and “addi-
tional needs in desegregated scpools. This data will help to serve as the

4 ,
basis for initiating Pmases 2-5 of WIEDS: L




. Activities
& ~ -

To be completed in Phase 1 of Project WIEDS (November 1, 1977-May 31,
1978). . ' , -

1. Review of the Literaturé - A comprehensxve review of the deseq-
regat1on 11terature will be conducted in order to further determine
to what extent successfu] teach1ng, learning, tra1n1nq, and admin- ¢
*istrative $trategies, techn1ques or act1v1t1es in deseqregated

schoo]s have been reported and/or 1dent1f1ed. In ‘addition, the
. o .

. - search will be undertaken to determine what ,problem areas and
’
. additional needs of staff arg or have been/zeported in previous

.t ’ 4

_ research, s ) <::;
\\/, Product: A document which identifies, describes, synthesizes

. - . - \’
L . <\

the range of available information from schoo]ldesegregat1on

research ,and theoretical 11terature with respect to successful

teach1ng, 1earn1ng, staff tra1n1ng and administrative strategjes
/

& 2. Data Collection dnd Ana]ys1s Methodo[;gy Plan - A concise plan

for co]]ect1ng'ang§gna1yz1ng pilot resedrch data shall be de-
veioped and finalized by December 31, 1977. This plan shall
inc]ude a détai]ed‘descriptfon of the processes invo]ved_nith‘ﬁ
‘site se1ection, number of sites, population samp]ina,_siee of
sampie, sources of data, conditions under which data will’be-
obta1ned: instrument deve]opment data collect1on, data

analysis,.interview strategies, reporting of data and dissem-

ination~of}findings.' . ) ‘ o T &
Product: A document which describes the plan of action to be
' . undertaken with respect to WIEDS exp]oratory researcn data
¥, ‘gathering and analysis efforts that-shall idenfffy, examihe
> 1




\\\\\\ . and assess the successful teaChing, learning, training/staff de-

&

ve]obmept anfl administrative experiences in selected desegregated

schools.

i =~ 3. Complete Staff Hiring, Orientation and Training - The hirihg‘of

all WIEDS staff is scheduled to be comp]eted by November 5, 1977.
A]]norientation, initial staff plannipng, task assignments and

training (where needed) shou¥d be finished b& November 12,_1977.'
Prgdgﬁt: Staff with the appropriate Ofientaf%on and training(to'

carry out’ Project WIEDS'actjvities successfully.

4. Assessment of Successful Practices/Activities in Deségregated

Schools - A document which identifies, déscribes and examines
.the"more’5ucqessfu1 strategies, activities, practices in selected

desegregated schools.

«

5. Prg]iminary Concéptua] InservicgiPreservicg Training,Modelv -
| Deve]ogﬁent - Drawing from the analyzed piTot fgsearch data.- ‘ )
findings,'WIEDS staff shall provide some préTiminary descriptive
information which details and illustrates suggestea procedures »
for déve]oping a feaching, administrative and éfqﬁf training

model for effecting successful educational activities in deseg- :

s

‘

regated schools. ~
, ; s -
A Product: A set of preliminary considerations/recommendationg

and draft illustrations with respect %0 initiating effective

preservice and inservice training or staff development models
¢

e for persons working in desegregated schoé]s. T A

b/

Rationale for Selécting These Activities =~ - | ‘ )

The bas?% considerations for selecting these tasks as a beginning to |

Project WIEDS were time; budget, andq%paff limits. More specifically,

. . @ ' . . ‘v




N 7 ) *

-\

+ consideration was given to activities that WIEDS staff could do a quality

job with; could ob£ain the most useful, quantitative exploratory research
data findings which could serve as a basis %br Tong range WIEDS,efﬁérts; and,
for WA?ER‘a clear §§t:of'de11verab1es could be completed. ‘ ﬁnﬁ\\\f)‘ -

A1l of the proposed WIEDS efforts du;§ng-the scop;jg¥ wqu will re;ult.
in a comprehepsive set of initial findings and_imp]ica;ions regarding what ° v
has been 3ucgqssfu1, what are still problems and what are additioqa] needs, -
Wwith respect to thé;e involved with education in desegregated schools. This
project was‘the"first attempt at a.definitive Eompi]ation of'sucﬁ data in

: >

the southwest region and maybe in the nation. Such information is projected
10 serve as a cdatalyst to more meaningful and eio?ndéd,research efforts éon-

cerning 'siccess 1n desegregated schools.




; 2. METHODOLOGY = f |
M v . ~
¥ ’ .
N ) /
Literature Review . .S

-

The purpose of the literature review was to identify successful

school desegréqation strategies as. r¥ported in current literature. The

: . -/ . ~
N5i22/51aff conducted two ERIC searches 1n November 1977, each produciné

tne-following resu1{;?_\\*(‘/g§%

% ‘ | )

o First ERIC Search - 100 abstracts ‘

-, \ .

o Second tRIC Search - 400 abstracts
“nese tgé sets of abstracts were reviewed by the WIEDS staff and 350
;J51icatiéns were chosen to be ana]yzed-and_reported. The staff specified
2 fo;mat and procedures for recording information which inc]udeg:,
1) Using 4" x 6" 1ndex car@s--qasiTy'sorted b> subject headings
and large enough to include a reasonable amount of dinformation.
7 Identify{ng,heading 0utli?gs for categorizing research article
1nformation: h - :
- 0 Top1c'(teach{pg/]earning, administrative/qovernance, or
breservice/inservice tra}ning) '
e Purpose
o Hypothesis
"o Sample
o Tests A
o Analysis
‘0 Pesults

3)- Placing complete biblioaraphic citations at the top of the card

e.q., indicating call number or ERIC number to faci]igate«prpmpt

s

.~ 5




lTocation for future reference. - K

4) Makiné clear distinctions among sumﬁaries, direct quntes of
the author, a:reference to the author's source, or an evaluative
statement.

IniEia]]y, a complete list of publications to be reviewed was com-
dFiled and assignments were mane randomly (according to page). Weekly
staff meetings were conducted to enabig each member to share and'dispuss'
their findings to date. ~After the WIEDS staff had completed half of the
literature review assigned (mid-Dece;ber 1977), the findings then were
categorized into four major groupings instead of three:.

¢ Teaching/Learning | &

¢ Administrative/Governance -

omPre/Insenvice Training ‘

¢ Potpourri (not appropriate for other three groupns)
From that point on, each grquning was assigned to one siaff member, and
the decision was ;ade tha£ all future reading/review assignments w0u1a-ge
made by topic rather than random]y.

Prior the Christmas Holiday (Decanber 20, 1977), one of the
Research As:?itanté‘terminated employment tn:accept a full time position
beginning the f1rst week of January This Berson was not replaced until
mid- January because of the holiday season and the requ1rem4gt of two weeks'

announcement of available pos1t1ons w1th1n SEDL,

Accord1ng to the Revised Scope of WOrk for WIEDQ\ (October 19, 1977)

-~

N

—

a. 11terature review document which 1dent1f1ed descr1bed, and synthesized '

the range of available information from school desegregat1on research and

theoretical literature was due on or before December 15, 1977. This date

\\‘ ‘,'




was renegotiated for completion on January 16, 1978 once the WIEDS staff

‘was employed.
¢ L 4

With the need for comp]et1ng ‘this document as soon as possible, the-

s

i,
NIEDS staff members focused all of their efforts on this deliverable.

It soon became apparesf to the‘staff that the eX1st1ng research findings
were djrected more oh outputs (impact of desegregation_en students, R
faculty, community,setc.) and not on strategies that had been successfully
implemented.in desegregated schools and classrooms.

< y On January 6, a second Research Aséistant resigned to assume a full
time posifion with another project within the Laboratory. »This left a
WIEDS staff consisting of a Senior Researcher and one Research ASS1stapt
It was decided, in con3unct1on w1th the Project Director, that the
literature review activily would be extended to April 20, 1978 and in-

i stead'that a-progress rebort wdq}d be submitted to NIE by January 16.

[

. 4 ]
This Progress Report (January 16, 1978) indicated that 1ittle relevant

data on successful strategies and techniques for schoo] desegregat1on

had been found 1@>the literature to date. It was decided that the Tit-
erature review activity shou]d,be continued and additional sources should
be ?esearched {(i.e., Psychological and Soeiological Abstracts, Educdtion _
Iadeix, CIJE, NIE referencés, documents from the U. S. Comission on Ggyil
Rﬁg@ts). Afsd, iE was decided that Project WIEDS utilize the\DCAFE Tech-

nical Writer (assigned to WIEDS one-quarter time) as the key contact and _

organizer in the revidw process.

[
«

. Second se -
LS

The two research assistant positions were filled on January 23, 1978

<

and February 3, 1978 respectively. With this staff of four (Technicale

Writer and three Research Assistants), the literature review activity



continued. 'The WIEDS staff designed a specific information coding system
and a revised set of procedures to expedite the completion of the activity

" in an efficient manner. The information coding system was as follows:

o Major Subject Areas y T/L  Teaching/Learning '
“ *SD Staff Development
‘ A/G  Administrative/Governance

-

¢ Minor Subject Areas Strategies

S
p Problems or Needs Identified
M

Models
o Judgment . U Useful
.. ‘ N - Not Useful
o Reason . % Evaluation Me%hpds Suspect

E
- S Study-based Ideas or Reco ions
P Pgrsonal Opinions’ .
The revised set of procedures were stated as fo]]owsay

N
f
ﬁi 1) Make copies of 4" x 6" cards once every three days ,and \
discuss them at weekly meeting. . . y
‘GSP

2) Take notes on material that is useful to WIEDS in regard
to successful strategies. SN y ot
. L

3) Have project secretary xerox each note card and highlight -
the strategies or needs in ar?jc]e. '

.

4) Make a one-page summary of week's reading and Feview ’
inclliding: ™, , N ASN
o Number of articles reviewed .
o Number of artic]ei ndt .useful .
8 Number of articled useful (attach cards)
o Summary of findings {

5) Give the weekly ohe—page summary to the Technical Writer or
- project secretary.

. \ ¢ .. e
" 6) Conduct weekly meetings to discuss and share findings

(Technical Writer and two Research Assistants). \
During this continued literature review effort, emphasis was placed on

identifying and reviewing Titerature that dealt with strategies used in the
/

desegregation process. . /

_—
Psychological and Sociological Abstract searches were conducted and

v
5 ! \
. .

4 ' v

> *




abstracts were selected which the staff percdeived to be relative to the

goal--identifying successful strategies in regard to desegregation.

1

Igéividua1 index cards were typed arid filed on each document which was

T&%ntifiiﬂ as being in the area of WIEDS' interest. This file of cards
Bécame the focus of the remaining literature review activities.

On March-14,, the third of the Briginal three Research Assistants

’

resigned and left the Laboratory for full time employment at a local
university. It was decided, im conjunction with the Project Director,:

that it would not be advantageous to the WIEDS Project to employ a new
~ ° . . »
research assistant at this late date, so the literature effort continued
P v =
with the' two Research Assistants ihcluding assistance from the DCAFE
5 )

Technical Writer. ) ’ .
Overgl], the WfEDS staff.reviewed and annotatéd more than 500 books,
articles, research document;, and-po§ition papers in the process of com-
piling an information base reflective of the findings.in the literature
examined. In addition to the computerized{data baselsearéhes (ERIC{
Psychological Abstracts, and Soc1o1ogwé;1 Abstrécts) 2 number of prom-
inent journals®in the F1e1ds of educat1on and desegregat1on were reviewed.

Among the journals containing the most useful information were Harvard

Educational Review, The Journal of Negro Education’, Integrated Education,

Phi Delta Kappan, Sociology of €ducation, and, School Review. In addition,
. - . z
the staff found significant information in staff reports compiled by the

U. S. Commission on CivyJ'R1gﬁf§. These reports contained informatjon
regarding district-based reorganizational strategies which have been

implemented in school districf} throughout the nation. ]

An issue needing resolution with respect to the literature review

, \ . i
being conducted by the*WIEDS staff, was how to design the format or

z




structure best suited for presenting the literature findings. The staff
decided on the following outline for repprting 1iferature findings as a
resolve of this issue: ’ o | -
A. Central Office Perso‘nnélm

1. Organization Strategies

2. Communication Strategies

3: Program&atic Strategies

4. Needs/Problem Areas

Principals .

1. Organization Strategies

2. Communication Strategies

3. Programmatic Strategies

4. Self-Initiated Erogram\étrategies

5. Needs)Prob]em Areas \

Classroom Teachers

1. Organization Strategies

2. begrammatic Strategies

3. Self—Initiatelerogram Strategies

4. Neéds/Problem Areas - - . ‘

N 3
o

A copy of the Literature Review Report is presented in Appendix A of this

-

final report.

Field Study: On-Site Interviews v

The WIEDS staff (Senior Researcher and two Research Ass%stants) and

two DCAFE resource personnel (Technical Writer and Research Associate)

developed a Plan of Action (Februany 15, 1978) re]ativé{%othe Project

WIEDS Field Study effort. This plan of action contained the following

components:




e Data Sources
1. Sitez for In-Depth Interviews
2. Sites for Written Survey

0 Instrumentation' : ‘ ‘ e

1. Interview Schedules

2. Survey Instrument

C /

e Data Collection and Analysis L ‘ R
. “ -
1. . Interviews N~ >
2. Survey o

e Dissemination Strategies

o 1. Oral Presentations . ) C e -
'y
/| 2. Reports . “ )
\ This plan of action was presented to thequEDS/NIE Project Officer,
} ) f“\\
\

Dr. Larry Kubota, in Wash1ngton on February 17, 1978. Based on discussions

. at this meeting, WIEDS staff dec1ded to implement Phase I f%e1d activities’

\
‘\ - onan exp]oratory bas1s and to limit data co]]étt1on eff®rts to on-site ° -
\ 1nterv1ews, only. A]so, the staff.decided to focUs on this initial data
-\\ : ,§011ect10n effort in terms of 1) determining the effect1veness of on-
\ .

3

‘ igbte 1nteﬁv1ews as a data collection technique for WIEDS and 2) identifying
\& successfu] strategies via the interview technique.

Data Sources A T .

y ‘
» ~ \n

Due to limited resources, the WIEDS staff decided to conduct the
exp]dratory data collection effdrts within a g1ose 6roxim{ty ofsAustjn,
- Texaé Siace this city is the capito] of Texas, the;Sé;ior Researcher \
’contacted the Texas Educat1on Agency's Technical Ass1stance Division to

LY

ass1st in the se]ect1on of school districts to be visited. The Techp1ca1

Assistance Division was chosen because its primary purpose is tg/Previde ‘ //
14 f'): )
¢ ]4 r~ oA
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assistance to Texas school districts involved in the desegregation process.

The division was asked to identify school districts which met the following

criterﬂa established by NIEP§:‘ - “,
1) Were withjn % 150 miie radius of Austin - ' - ‘ 1\\~
2) Have madé,significént progress in desegregation |
3) Have instructional predrams designed to assiét in deseqregation .

4) Have varied ethnic ratios (Black, Brown, White) within the
district l
. | ~ 2 6

5) Have average da!]y attendance (ADA) w1th1n } e f0110w1ng ranges:
¢ 50,000 to 60, 000
e 7,500 to 10,000 ) o

e 500 to 1,000 , “ P -

. : .

This process resulted in the identification of twelve school dis-

tricts.';The WIEDS Project Director and'Senior Researcher then églgcted
, S R

.
three districts as described.below: =y
1. Austin - 52,832 (ADA) . 2. Bryan - 8,412 (ADA) - 3. Nixop - 692¢(ADA) -
- 57% White - 63% thte : 2 48% White
- 17% Black - w - 3% Black
- 24% Brown e - own - 49% Brown -~

o

The Senior Researcher contacted apbropriate personnel iéig‘ph of the
three districts during on-!fte visits. Each district {via confirmation by
the superintendent) agreed to serve as a field study site for\the WIEDS

Project and to assist in the selection of personne] (centra] office, ‘ig

principals, and teachers) to be 1nterv1ewed by wIEDS staff —
Two weeks later, the Senior R rcher was contacted«by the Supe¥in-
tendent of Bryan Independent Schood District and informed that tiis diiESiEE

personfdel from participation in .the WIEDS Project.f The Superintgndent

.




indicated that he madeAhie initial decision to participate without giving
adequate thought to his staff members andq}heir commitmenfs.

Once again WIEDS contacted the Texas qucation Agency's Techgical
Assistance Division anq,repeated the selection proceduresfpreviously
described in this section. Three districts were iaentified, and from
these‘three the Project Director and Senior Researcher'cﬁose Temple 18D
a§ a rep]acement.’ This district had an ADA of 7,386 and an¥ethnic
cempositien as follows.

o 66% White U

o 20% Black

-0 14% Brown .

L]
¢

The Senior’ Researcher schedu]ed an on<s1te v1s1t with the super1n-
tendent and described the obJect1ves of the prOJect -and the specific /’j
- ro]e ef—the district's personnel. The superintendent requested a week
to deliberate before magqeg a decision. After a week, the éeﬁior
. Researcher was contacted and informed that the district did not choose
to participate in the project. It was'statedvthat the central office
staff had been working diligently for the past .few years to overcome the
negative concepts of "majority" end "minority" and that the questions on

'

the UIEDS interview schedules appeaged*to focus Q% thse concebts. At
o i

this point (post-March 1), the Project Director decided that- the WIEDS

i

staff should proceed with the remaining two districts and not utilize
,additional project time in securing a third district's participation.
Austin ISD appointed a SEDL. Review Committee, comprised‘o% director-
Jevel personnel to review, react, and approve the activities of the /7’53
v . project. The PrOJect D1rector Senior Researcher, aﬁa’ﬁe;earch Associate

met with the Review Committee on January 10, 1978 and discussed the

[0 X}

‘s
ERIC ' ' .- ~ e
JAFuitext provid: c
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project, responded to questions, etc. On January 24, a memorandum was -

-~

forwarded to the Superintendent from the Review Committee. Im summary, it

- .

sindicated the following steps for imp]ementation:a ,

e A1l interview forms wif] be reviewed and approved by the -
. Director of ResearEh\gnd Evaluation.
: ) Av
b o The Senior Researcher will contact the Directors of
E]ementary and Secondary Education ‘to identify a small
number of principals to be interviewed.

) The contact person for Austin ISD will be the D1rector
of Research and Evaluation.
e There iS5 no commitment by Austin ISD to part1c1pate in
uIEDS beyond May 31, 1978. ’ / R
Central Office Interviews “ -

s ' '% e |

During two meetingg Wwith thet01rector of Research and Evaluation, the

' Senior Researcher identified the initial centyal office interviewees.
N - " ! : {

These prospective interviewsés were approved by the Project Director and

Y

the Sepior Researcher hggan to §chedule the interviews.

QInitia11y, seven central office persgenel in Austin ISD were selected
for interviews. It soon became evident bﬁet these interviewees were
prima£j1y responsible for‘brganization problems associdted with desegre-

. gation and not with instructidnisyﬁficuium—re]ated problems. Thus, two
NIEDS‘staff members met with Austin's Qesegnegation Specialist and jbint]y

they iden%ified several mid-management projéct directors and coordinatqrs
whose_ job ﬁesponsibi1ities directly related to instructipna] programs
- -—

which enhance the desezkegation process. Some difficulty oseg;iizn;n

regardﬁto schedu11ng 1nterv1ews with tbése persons due/to thei %

‘respod§Wb111t1es, but WIEDS staff remained f]ex1b1e and conducted 1nter-

~ .

v?ews conven1ent to the 1nterv1pwees

N

y At N1xon, the on]y centra] office staff member was ihe Super1ntendent

A

l .\ & .
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. so there was no planning ‘requiredl in regard to the selection process for

. central office.

Principal Interviewees

-

v- » Initially, the Senior Rgsearcher compiled in%oﬂmation (ethnic ratios,
location, size, etc.) on each of the high schools, junior high schools;
and sixth grade centers in the AJZtin district. -From this information,
the Project Director and,the Senior Researcher se]éﬁted the following

schools for partic{pation in Project NIhDS: ) ' J

Senior High Schools

e Anderson .. .
-~ o Austin . “
¢ Reagan

Junioér High Schools

® Bedichek
e Dobie-
e Murchison

.0 Porter N o ~

. Sixth Grade Centers

e Baker
e Blanton

e Webb -

Al

These proposed sités were diséUssgd with Austin's Desedregation Specialist
and he concurred tng% they had been most affected by the desegregation
process.

- ' On February 23, the Senior Researcher met with the Directors of

-

Elementary and Secondary Education to negotiate the selection .of schools

-

‘%r”' within AISD for Hrincipé] interviews. Ugi]izing the criteria of location,

v \ ' " .
3 18
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number of students bused for desegregat1on purposes, ethn1c ratios, \
res1dent1a1‘}atterns, and the percejved cooperation of the school
administrator, the following nine schoo]é were approved:

e Anderson High

e Austin High

‘\ .
¢ Reagan High ! ~
o Bedichek.Junior High * e ) g
o Dobie Junior High | ,
e Murchison dunior Hi gh . f Llﬂ. 7%: S
o Baker Sixth Grade Center
e Blanton Sixth Grade Center S ~

o Webb Sixth Grade Center

At Mixon, the district consisted of one elementary, one junior
7 ‘ o
high, and one high school and all ‘three were located on the same campus.

The Project Director and Senior Reéear$her decided to interview all

.three principals and the Superintendent agreed with this decision.

Teacher Interviews

s At the close of each of the principal interviews, the interviewer
requested that the principal identify teachers on the staff who.were
involved with activitiesﬁré1ated to mu]ticu}thra] education, human
relations ac&ivities, etc.zfit was the responsibility of the WIEDS
personne] to contact ‘the teachers and request - ‘their part1c1pat1on via
interviews. Three staff members were chosen from each school Drov1d1ng a
;Bta1 of 27 teacher 1nterv;ews in the, Aust1n d1str1ct

In Nixon ISD, two teachers from each level (e]ementany Jun1or high,’

and high school) were selected to be interviewed. Selection was based

_on jo#nt recommendations by the Superintendent and, principal at each
#

(‘).\
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] . Instrument Development .

o

- Relative to conductinggthe on-site interviews, the WIEDS staff

initiated activities conce¥ning the design of interview schedules for
~central offiEe’personne1, principals, and classroom teachers. The DCAFE

Research Associate assisted the WIEDS staff in designing and drafting.of

3 . = ’ i » » m
. interview schedules for the three levels to be addressed. Discussions

were conducted between the Research Associate and each staff member with
respect to 1isting the types of information being generated via the

‘ T1terature review and selecting information areas to be~u§ei in the

interview schedules. - s (///
~ i

The procedures used in this development phase included: ¢
1. The 1dent1f1cat1on of instrument content and focus via
! discussions between the Research Associate and each
staff member. These discussions resulted in a tentative i
outline for edch interview schedule.

2.. .Each WIEDS staff member >served as a rev1ewer of the inter-, ~
« view schedules during the drafting phase. The Research
Associate drafted and revised the schedules based on ‘input
-t from the WIEDS' §Staff. .

3. Once the staff felt comfortab1e with the drafted inter-
. view schedu]es, the Senior Researcher scheduled inter-
- views"with a sample of centra1 office personnel, princi-
na]s, and teachers in 4 Jocal school district. The
enior Researcher, Research Associate, and Research
Assistants pre- tested the interview schedu1es with this N
sample population.

4. The Project Director and Senior Researcher identified v
personnel with SEDL, the Austin ISD, and the Texas ’
o Educatipon Agency and had them review the interview
schedu es relative to clarity, sensitive questions, etc.
- 5. Based on results of these pre- tests and reviews, the Research
Associate and WIEDS' staff revised the interview schedudes
"in terms of language, sequence of questions, and style. .

-

_ A brief despriptfdn of each schedule is presented. in the fo]]owing

N \
s 1 R




pavragraphs: \ ) - | - ?ﬁ%
The central office interview schedq{i concerped itsé]f with questions
to bg asked in the fo]]owdkb categonies: (a) ba&kground of interviewee,
(bY district desegregation plan (organizqtjonal,p@ttenns, faculty
assignments), (c) instructional programs, (d) curriculum, (&) student
| servicesL,Lﬁg community involvement, (g) funding sources, (h) evaluation
{ of desegregaédqn\p1an, and (i) needs or problems to be so]ved?f/
~  The principal interview schedule contained questions related to the
E following categories: (a) pnsition or role of interviewee, (b) district

— desegregati trategies, (d) eva]uation; (e) role of community

r

_and staff, (f) needs, (g) goals of desegregation, and (h) potential

teacher interviewees.

2

The teapner interview schedule focused on questions related to tge
fo]Wowﬁng categories: (a) teacher's background, (b) student demographics,

(c) goals and strategies, (d) perceotions of cultural differences, (e)

teacher/staff resources, (f) role and concern of parents, and (5)

-~

“community, involvement. =~

' Data Collection i . " \~“
. o . . ) .

The on-site interview method of data collection was seleCted for
use in the WIEDS Project because it (1) obtains indepth information, .(2)
permits the invesfigator to be sure that respondents interpret questions
oroperly, (3) allows ﬁpr greater f]ex1b111ty in the process of quest1on1ng, -

.al\?ws more control over the context w1th1n which quest1ons are asked
and qnswers given, and (5) allows the interviewer to check the valijdity
of information on.the basis of non-verbal clues by r;spondents

On February 15, a Data Collector was added to the WIEDS staff to

' assist with data coldection actiVities, data analysis, and reoort/




preparation. The SeniO( Researcher qnd Research AssOciate,pfovided
. background info}mai{on for the Da;d Collector relative to previous
WIEDS activities and the direction and. focus of current data collection
efquis, instrumentation, eéc. .

The Research Assoclate "and Déta Collector planned éﬁd conducted three
different orientaty segsions tb the ‘“interview process for prospective
staff inte>viewers. These sessions centered on ro]e-p]ax{ng activities,
critiquing discussionsl suggestions for improving verbal and non-verbal
behavior, probing téchniques, etc. Based on the observations and expertise4g
of the Research Associate and the Data Collector plus the availability
of orospective 1nterviewers,the following pe?sonne] were selected and
- assigned by the Project Director and Senior Researcher to conduct the'

L]

nroposed interviews:

= ~ .
o Central Office - Project Director
- . g - Senior Researcher
- Data Collector
~ ‘ ’ - Graduate Intern
e Principals - Project Director
- éenior Researcher
. ) ’~
- Research Assistant
- Graduate Intern
e Tedchers - Project Director
Q - Research Assistants
- Dat§ Collector
- Graduate Intern

The WIEDS secretary was primarf]y responsible for scheduling th&

interviews, assigning intecrviewers to school sites, reserving SEDL cars

- /‘) '-‘
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for traﬁsportation, and acquiring/maintaining necessary equipment (tape
recorders, tapes, etc.). She was also responsible for maintaining

records on each interview, transcribing the taped interviews, and completing
“~

o

any follow-up activities requfre¢ (to clarify a statement, seek additional 3

e

information, etc.).-. ' . “e .

The interviews were conducted according to the following guidelines:

[}

e Length - Interviews ranged from 45 minutes to.one hour each. !

¢ Method of Recording - Interviews were audjotaped to en;ufe thaf
the WIEDS' staff had a re;?rd of the exact w??ds of the inter=—
viewee and to provide for maximum informatioa withiﬁ'the
allotted time period. |
e Options - (1) If ?nterviewee chose not to be aﬁdiotéped,
WIEDS' staff would record notes in accordance Sith infor-
mation provided by interviewee. : .
(2) Intervjewers remained flexible within interview schedule
format but were responsJB]e for cévering the major areas of
the schedule.

* * .
¢ Information Collected --In addition to the interview.content

¢

previously described, basic demographic data were co]]écted fO(

, . , _
each interviewee (i.e., age, sex, years in fjeld of education,

«

degrees ).

\

o Follow-up - [f difficulty was experiénd n the transcription

of the.audiotape or in the.initial Jistehing of thé tape, j?e

WIEDS secretary called the interviewee ré1ative to clarity,

obta{ning additional information, etc.
o Reséhedu]ing - If reseheduling became necessary {due to. WIEDS

staff or interviewees), fhg NIEDS secretary served as the

23
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:*contact with the interviewee. The WIEDS_staff attempted to be

as flexible as possible in terms of scheduling interviews with
. school personnel.
‘9 P Y I ’
The data collection activities for Austin covered a spanﬁxf time (

from Tate February to,mid-April. During this period of time, the WIEDS

'. - . . . V) - . - '
staff conducted interviews with 14 central.office personnel, 9 principals,

r

. N
and 27 teachers.

Sincerdhe Nixon iSd‘was relatively small (692 ADA$, the Senior

rd

" Researcher and two Research Assistan%% were able to complete the planned

-

interviews in one day's visit. This included interviews with the

Superintendent, the three principals, and six classroom teachers.

° '

Data Analysis

-

" “Fhe analysis of data collected via the interview technique involved
the reduction of a large volume of narrative data to manageablf and
mednin@fu] categories. The major thrust of thé data aha]ysis activities

was to answer several basic questions:
. ]

o What is the meaning of desegregation for the respondent?
o What are-the goals of desegregation for\the respondent?
e What strategtes and techniques are develtoped anq implemented

by the regpondent to attain thege goals? '
o Are these strategies and techniques assessed by the respondent,
. and if so, how?
o What are the prob]em and need areas as perceived by the , «

respondent?

.

~

¢ How do the questions above vary across type of respondent and
type of organization? -

One problem encountered in fegard to the data analysis activities was

24 S
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the Targe vo]umé of narrative giﬁa to be analyzed in regaquto success-
ful strategies and needs 'as related to central office personnel, prin-
cipals, and teachers. There was a total of 46 hours of audiotapes whiéh
was approximately equal to 750 pages of transcripts. With the existing
staff resources, WIEDS was able to ana]&ze each\qne hour interview in
approximately six hours. This period of time’ihcluded;transcription

of the tape, review of the tape, and coding of informaéion into estab-
1ishédﬂcategorjes relatjﬁe to the respective interview schedule.

‘ Desegregation is still a "touchy" subject ;nd 6ften, non-solicited
1nf0;mation was generated in the interviews. This additional information
made the task of categorizing data much more difficult and thus, added to
the time required to comp]qte the analysis activities.

b .
A In late March, the Research Aé?ﬁéiate left DCAFE on maternity

~ leave, which caused the WIEDS staff to experience loss of a resource.

To c?mpensate-for this loss, the Data Collector's position ;32 increased
t%sfu11ltime and a part-time.Research Associate was employed to assist
with the monumerital task of compiling, analyzing, and reporting the
findings of the interyiewé.’ Dué to the ]arée volume of Austin informa-
tion and the 1imita;ion§ of part time staff availability and time, the
Projéct Director decided not to ana]?%e the Ni;on tapes until the next
phase of Project WIEDS. ’ ‘ | N »
An unexpected by-product of the aAETysis of the Austin data was an
extensive history of the district's desegregation efforts. Historical
elements were always common in the interview transcripts and apbeare(;>
necessary before Qhe intervieweé could begin.to address successful

strategies and areas of need.

. \ .
The next section”of the Final Report will present findings relative
. ; i ,




to the two sources of information:

site interviews.




3. FINDINGS A K

S Literature Review

////“ he WIEDS Literature Review Report (see Appendix A) disclosed a number
////;f strategies used in school districts acrossrthe country to facilitate the
ﬁ desegkezation process. In that report, the strategies were presented ih A
detail and accompanied by appropriate citations. In this final report, tHe
strategies have been reported in a summary chart (Figure 2, pp. 29-30) which

reports strategies by txgé (administrative/governance, staff development, and

teaching/learning), by level (central office, principal, and teacher) and by

historicaf perspective. The three stages of school desegregation are defined

at the end of the summary chart. |
The WIEDS staff has interpreted the data in the summary chart and these

observations/interpretations are presented by level--central office person-

nel, principals, and classroom teachers.

L3

The literature sources that WIEDS staff used in the revieW can be
qjassified into four major areas: 1) case study reports by U. S. Commission

on Civil Righté, 2) books,: 3) journal articles, and 4) ERIC, research mono-

e

graphs, dfssertatfbps, and others. The summary chart (Figure 1) identifies

the number and percentage of relevant sources and the type of strategy that
was identified from the source (see p. 28).
Some interpretations of the data .in the Summary Chart (Figure 1) include:

® The WIEDS staff reviewed over 500 documents; only 50 of the
documentd contained information regarding strategies for
desegregation. That means that approximately ten percent
(10%) of the documents were relevant to the WIEDS study.
& i .
o Almosti half (42%) of the teaching/learning strategies were
Tocated in sources such as ERIC, dissertations, etc.
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° More than 70% of the strategies related to staff deve]opment
were generated in Journal articles.

F1gure 1

Summary Chart:
Sources and Types of Strategqes

’ . In Regard to the Literatlire Review
USCCR Journal . ERIC
Reports Books Articles and Others
| {
Administrative/ | 16 0 "
Governance 74% 8% 18% 0
Teaching/ .0 ‘ 9
Learning 0 29% 29% 42%
Staff , 0 2
Development 0 0 1% 29%
. ’
I's
:
§
eyt
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. SUMMARY CHART

.

ERIC

Aruitoxt provided by Eic:

LI 4

ADMINISTRATIVE LU ERNAY

|
!

Teacher

Lentral Office

Principal

b = e 4

>

STRATEGIES FROM REVIEW OF LITERATURE*
Stage [ r.. R Stage Il . . ~Stage I
‘/‘ \, S - T
Organizational strateqies (p. 10) -
A Developing skip z0ne, rezomng. \
site selection and congtruction formulating a muﬁtxracwa] T,
8. Developing paired schoéls, comittee to review text ~
modified feeder plans }“ » books y— ——p
C. Developing optional zones, gpen . .
enrolIment, majority t rmn‘oF . ——tee e e P
1ty transfers £/ | Assigning special counseling staff to -
D. Developing magnet schooisd:S schools - —— —p
special programs, metmpmnan : . * ©
coops . Providing human relations training \
£. Developing open housing for students — v '
} N B
Transferring teachers -
. N ,
Computerizing teacher transfers —————)Em——-—» e e —— P
Establishing formal district policies o - . )
and priorities to educate minority v kA oy
students ~ e —p
Instituting a suspension monitoring system e 5
to analyze racial patterns in school @ . .e‘*
suspens10ns - e £ e me—— P
Developing new and 1nnovative programming . ‘
to support the plan and meet the needs '
’ - of students with diverse cultural back-
b - grounds, {p 15)* - —>
Utilizing PTA to aid n plan R
implementation (p 14) - —_— e P
M Hiring school.community l1aison -
representatives e - —
Producirg TV programs with school '
personnel explaining desegregation
process —_— o e L’
< <
Producing slide presentation on deseg-
regation for use by district speakers —»
Printfng bumper stickers urging ® . - .
support of the schools S - —p
B Creating special -facilities to handle
discipline problems » .
t 3 -
Establishing desegregation nformation ‘
centers for community use —— y T —>
°
Using media to encourage community * .
M support for desegregation {p 12) w - »
ysing community deaders te avd 1n plan . -
development and mplementation (p. 12) — e >
o
£asing parental concerns and encouraging . . .
parents to participate in plan 1mple- fe—
mentation \— - - »
Creating hot Tines, complaint centers, \ A -
rumor control centers, etc (p. 14) T A »
T Changing routine to encourage N
parental consultation and school A
vistts — - —»
Supporting open house functions for R
newly reassigned studepts and
parents v **"
’ Estabhsmng parent participation A\ *
s commttees 1n each school to aid
1n desegregation process e ——P
o -
Developing special activities to help
parents and' students adjust to new .
school (luncheons, breakfast get td
gethers, carnivals) —.— - -~ S — P
Issuing newsletters to-notify parents . ’ .
and community of school events oW »
. : S . ; R,
. » .
. M
29 O ‘
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SUMMARY CHART
N STRATEGIES FROM REVIEw OF LITERATIRE®
Cantinged
-

atage | Stage J1 Stage 111 ~ N
< ‘-1 Training teachers r wuman relations ———— e e
.5
Establishing dsscussion forums for
S ) teachers — P
~ ' Allowing teachers university credit
for obtaining multicultural fraining ——— P
_' Training 1n development of multy- '
, ‘ ~ culturat curricula ——— e e
& Increasing efforts to mre
. < minorities
S °
— N ({Ireaung bi-racial administrative
g advisory teams in schools
o
z 2 4y
k3 3 Staff development methods N
. ~ ) X utilizing media presentations B
] B utilizing laboratory training v
g ¢ Utilizang role playing
D utilizing data collection feed- P »
= back techniques
x £ Utilizing peer discussions ™
| F Utilizing small group prodlem
! solving (pp 24-25) - \
M i ~
Estadlishimy dialogue among transferred -
teachers - e = - e = e \\
3 Increasing efforts to hire ) Y\
2 . minorities — p————p
]
< .
’ L Encouraging staff development 1n human
- boa ; relations and mutllmultural training \ —p
[ S _— o = -
: o
IZ ' . .
. by \
. . . “
’ - - - = W .
«t eegstablishing policy changes ur;l‘ng\sé \ [ N
' of multicultural materials in curri&luﬂ - s 2
: y w»Establishing policy changes urging . \ / I
z ' 2 human relation activities, tn Classroom - —»
- \ .
f ‘ **fstablishing palicy changes urging [ !
e development of programs to meet needs ‘
- < of culturally diverse student body & »
. al S 1. \ [ -
. < Developing team teaching techabgues —4:
| .
. ; \ Creating volunteer stident \
* [ '\ tutorial corps —
] ~ \ |
| **Effecting school policy and attrtudinal
} changes prompting teachers to utilize
v | 1nnovat! ve programming to Meet the
! needs of a diversified student body
s Ractally balancing classroom - -
- % * . assignments
< -
£ Recrulting minority students for
2 s accelerated classes —— e
= B R
2 i gstadblishing a ward s,
ystemwto ensure
- = . minority participation Yn extra- e
. 2 curricula?b activities by elections ———
3 v
> z ! ' Individualizing tnsfructional @
. = i technigues -
. *  utilizing swlticultural matertals in -
~N curriculum (p, 33) - < o e e e
v Promoting cooperative relations .
* ! rather than competitive rela-
. . tions among 1ndividual
. - , . s tudents ———P
N ‘ Utilizing human relations activities
N in curriculum e = i —P,
5 -
. 5 [ 4
2 Decorating schools to give new ,
N . students a feeling of being
» welcomed ——— —— - P
. Kl ‘.
e Informing students of desegregation . -
) process through meeting and discussions SUETRUSRSREIMEES S 4L 4
= .
Providing parental consultation and -
; scnool vistts ————— - »
1 -
Londucting open house activities for
l + newly assigned students and parents \- - - -»
_ . L - e e e - e
. < B . b
, * tages represent a sequencing-of. sirategfes in twd seases  0n the.ose hand, the sequéhee cover: ——
. s developments over a span of years starting wilh the first year of desegregation, on the other hand. *
’ ~ aach school year beginning in September sees a replication of initial desegregation strategies and
progresses through later strategres  5tage I strategies attempt to mix stydents of different ethric
. 9roups and deal with short-run problems resulting from adjustment  Stage 1l strategies attemot to
. revategrate students under a gutding 1deology of cultural pluralism  Stage [il tdentifies emergent
trands or probiléms as yet unsolved
¢
*¢ “mpse strategies were not stited 1r *he literature but inferredy the JI1EDS staff as prerequisites
for *he rxastence of 4*ated strategtres "
Y 14y .
o ) )

E
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Information obtained from the 1iterature review indicated that the
strategies used to successfully desegregate schools can be grouped into the

fo]]owing categories:

Central Office . N

1. Organizational strategies, numerous and complex in nature,
are all cdncerned initially with either the redistribution
of staff and/or students. They all appear to include one

) or more of the following characteristics:

o Transfers of students (e.g., busing) )

‘e Revision of school attendance zones to ach1eve a ba]anced
ethnic mixture

e Reorganization via teacher redistributions (e.g., teacher

v- _ transfers or reass1gnment)
//Jo Reorgan1zat1on of schools to serve different age groups

through either restricting or expanding the nquég of
grades served or educational services provided

2. Staff'deve1opment strategiés are an integral part of every®
school degggregation effort and usually include:

. @ Conduct of human re]at1ons tra1n1ng
.- o Cbnduct of training in the deve]opment and use of multi-
_cultural matérials )
-e Conduct of comgunications skills training »
e Conduct of cultural awareness activities

. KN Commuﬁity relations actiwities designed to reducé parent
concerns, and intergroup conflict such as:

e Conduct of soc1a1 act1v1t1es for parentsfand school
staff : e

¢ Use of media .techniques designed to present an accurate
and favorable picture of the desegregation process

e Establishment of parent and conmunity 1eader committees
to obtain community 1nput ih ﬁ]ann1ng and” implementation
“orocedures | g%* .

-4, Deve]opment of special progra s to improver the social
aspects of education emphas1z ng: .

e Extracurricular activities
D Y

e Human relations

@ Cultural awareness .

5. Development of special programs to upgrade the academic
deficiencies of minority students such as:
’ A 2
e ESAA .
e Various compensatory programs .

f),\
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Pr1ncyg_l \
The Titerature review indicated that principals are key agents
in the schoel desegregation process. Although there is little
. aside from anecdotal accounts of the pr1nc1pals influence, they -
seem to be most effective as .

o Encouragement of teachers and staff to participate in
human relations training
o Encouragement of parent/student/staff activities
M e Commitment to the implementation Qf innovative programs
’ - vaddressing the needs of students from various ethnic
_groups

e Establishment of systematic procedures for hgpd11ng
discipline problems and disruptions.

e Establishment of a procedure for securing faculty and -
student input in planning activities and administrative
decision making

. Teachers S : -
The literature review indicated that cultucal pluralism is
the goal for which the majority of desegregated classroom
teachers strive. Strategies identified as useful in accomplish-
ing this goal could be distinguished as organ1zat1ona1 or instruc-
tional. Organizational strategies included: &
»
‘e Motjvation of students by tapping of the. pred1spos1-
) ' tion of culturally different students
® Reorganization of students in an effort to overcome
the territorial boundaries concom1tant with ethnic
differences -
o Promotion of equal status contact
\ ' e Elimindtion of competitive conditions in mu1t1-
’ ethnic situations (e.g., cooperative grouping, *
.. individualizing instruction)
- e Use of biracial task groups to promote cross-race N
helping and friendship
P ’ e Encouragement of student interactions by ass1gn1ng
cooperative group tasks

o

InstructioQal strategies included:

o Development and of multi-culturdl materials
e Provision of cburses in cultural awardness_and human
relations ‘_ .
e Infusion of standard subject areas such as English,
\/’\n\~ ‘ literature, social studies and history to include
multi-ethnic perspectives .

L8

Two basic conc]usfons may be drawn from the findings in the Titerature
" review. F1rst, it appears that through effective p]ann1ng, dec1s1on mak1ng

and communi ty re]at1ons, the central office attempts to ensure 'that school\f)

-

?
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Pagan 3

- desegregation activities have the ophbftunity to_be successful. Second, once

the process of school desegregation begins, it is the school staff (through
their efforts in adapting to the educational, social, and emotional needs of
an4!thnica11y diverse group of students and parents) who are major detqrmi-_

%

nants as to whether or not it will be successful. ‘ toe

. s
< -

\




On-Site Interviews -

The gjndirgs.fgqm’the on-site interviews are reported in detail in

Appendix B,(Field. Studfoeport Fer the final report, the WIEDS staff has

selected the following format:
. e Suimary Chart:. Strategies for Cen a1[)ff1ce F1gure3 p. 35)

1. “Interpretations of Data in chaft .
it 4

? o Summary Chart: Strategies f r Sixth Grade Centers (F1gure 4, p 38)
‘ ~ - >

-
.

1. Principal Data Interpretations h
. 2. Teacher Data Interpretations
.. e Sugmary Chafts, Strategies for Junior High Schoo]sb(Figu;Z 5, p. 41)
1. ;rincipa1 Data Interpretations o o
2. - Teacher Data'Interpretations~> )
e Suymmary Chart: Strategies for Senijor High‘Scheots (Figure J6, p. 44)
!%2mmPr1nc1pa1 Data Interpretat1ons g ' _ o \
] 2% TeacHer Data Interpretations L _
o éemparisons . ;
1. Principal Data Across’A11 Levels (ﬁ ’ . -
’ 2. Teacher Data Across A11‘Leve1s - | x - -

3. Centra] 0ffice and Principal Data i v ~

\

1»4"‘C‘ntra1 Office and Teacher Data

A
‘\9r1ncipa1 and teacher findings are reported by level (sixth grade

N

centers, Jun1or high schoo]s, and sen1or h1gh schoo]s) type of strategy

“a

—~

'(adm1n1strat1ve/governance, staff devélopment, and gigching/1earning), as

well as- the historical perspective (Stage 1, 2, or/ The histori‘cal

perspect1ve is def1ned‘at the bottJn of each summary chart

4 ‘. { m '-' .:
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Figure 3

-~
SUMMARY (} ART N
: STRATEGIES SOR CEN"28L UFPYCE-
. .
J . Stage 4! tage 1l ,
- T e - e e e e e e e e e e
. ! Suporting supertntendent — - e —— B
Creating specral offrces to ceal, .
with problems of desegregaticred o, °
ang 11s effects —
Office of Humsn Relatrens Appotnting a drstrict sesegregation
8 Office of Scnoo! Community saecuhst »
Redations
€ Office of Staff ang Stucent Lower1ng the teacher pupt! ratig 1o R
Teaching BINOrItyzaress v - »
O 0ffice of Student Affatrs v
.
Coorginating planning effort detween
schoot board and zentral office >
“
- g Integrating central of fice and ~ -
£ teaching Staff »
F
§ Crossing cver of teachers -
< . -
H - Hiring minorizies tn woer and -t - ‘
<& =idsle level aoministrasion
s positions = —P
- ? ’
£ Swcortiag and formulating crisis -
§ 1ntervention strategles and poltcres - »
Encouraging getting acguatnted
- activrties for schoo! staff and ]
* ™ comuntly leacers %
. Targel1ng stucent leacers for assis- * »~
tance 10 deseghegation y »
. b}
ntegrating feeder pattérni for the N
o sustag process >
Jevelooing programs wiindn the spectal a
» offices to et crists neeqs (SULR,
SEP, Moc 3quae) - >
lreatihg Sixen Grace [enters - »
LT T2 AG PRy try tRemazg x5 d teairiag
seceerce ‘oo teacners arc aemreisirators
Teaimiag noAumar relations for saff, .
stucenls, §rc bus 2ot rers < L
B ; Travateg A NTL, (BT, ISE, TED-TAC, CET ' ‘ ) '
-~ 2 for tentral offrce, aavtmisTration, L
< TeaCPInG, ang coucselrng staff - ’ S =
¥ R T
& Tratring teachers ard otner staff e .
s cormunications scills and classcom ' .
> zanagenen?t
=
Teadning teachers on the shsdrpcratisn *
N of wmlitretnrs materglg antg U
curriculum - —>
Learning Tagzityte —p
B 3.
’ Fogus1rg weon the scctal aspects L4
’ - of educatizr ‘drsirict-wide all
Teyal) . . .
A Stucent agclivilies Droject ° ~
8 Jdoting ‘er extracurricular o
. M acivities -
- b ¢ Tateretrnic tuiletin :om!s »
O Increasirg mingrity partici-
| sation ta student govermoen?
4 £ Utilrping the HMare Systes y
I Oeveloping ar OCSC (On Carvus -
Suscengfon Lenter) »
\ : InNovatIng new Drograss at the
o elerentary leve)
- Focusing uscr acadea'c ceficiencies A Hagoy Talk progres
(drstrict-wice all jevels) 3 Essentia) Student Competency
A Sf)ingual eaucation Ceveloprent .
7 8  Auxiliary computer studres C  C(htidren’s Literature
z ¢ Project Self 0 AteMome Program
¥ 5 - 0 Qutdoar study armas £ Box of Reading Ideas 2
3 | € Title | Reading Irorovement F Architecture tn the Schools | °
> 9!’0«?\' 6 Ktndergarten atdes (CETA) _>
N " g N Footitle | Parental Involm-en' 4 Exténded Day
£ ?rograe I Mathews Gifted Program
2 G Student and Focul.y Advisory ") Lidrary teachirg rodule
R - Cormtttee X Yonegraded individualized
N H  [nddcnirese Program 1nstruction .
I Project IAP L Cullmary Curricylum’ ,
. . - g Creative £cnsumer ¢ World M (ity Gares Project
* € Ciagnostic interventicn »
. Progran . -~
L Managing Classrooes .
- Prsrtively + Inst1tuting new programs 3t ire N
N M sitirg teaceers *qu schoa) leve!l
N No1ocat priat pesjects S:udenzs 41th 9T A1l Togetner
- T SCE Prograes {SwAT)
. ariitag sx1lls 3 Texas Allrarce for qinorities ) ——doePp
2 Curpiculam developeent 1 Ergiamering TAME)
4 )c‘-cul £3AA Programs L Gurdancg Lenter -
“ ot .
- ? Jecondary reading and -
g J4aff Anyelocmpens ~
l . aeagesm .
- VO U e = e
® Stages represdht g imquenr ag of Strateqies 1a Lo AngAs  On the one hand, the sequence covers
Aevrlooments Jver g suan 3f ears StarTiag Witk tRA f1rs’ yedr of desegregation, an the other hard,
#acr schoo! year Ceginning Ir yeptember sees 37replication of tnitisl desegregatior strateqies ard
orogresses through later 4%rateg e  Srage T Stralegie, atltemod o mity students of different slbaic
3rhups And degl with Pors ruroprot ems o reoglting from adistment  Stage [ strslegies atlerp! 0
re1aTegrate ruddnt, gnner a qurd rg 38olcgy 5f cultural pluraine SR L, 1gdatifien smergent
Treade ar SrttAme 3 et ,Rn gedt
P
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[t appears, from the summary chart.of the strategies for central office-

personnel, that "successful school desegregetion strategies" can be catego-
rized into fiy® majQr areas. five categories are presented below in

order of occurrence regarding Austin's transition from a segregated school

-

district to one whiegﬂis moving toward desegregation.

K

. ¢ Legal Reduirements - this category is concerned with.compliance

in regard to faculty and student integration, changes in atten-
dance zones, organizational changes relative to grades within
buildings, etc.

1. Integrating feeder patterns for the .busing process
v 2. lIntegrating of teaching staff {(crossover of teachers)
"3. Establishing special offices to deal with prob]ems of
desegregation and its effect . -
4. Developing programs within the special offices to meet .
crisis needs g

¢ School/Community Relations - this category is concerned with '

+ gaining support of top level central office administrators,
principals, teachers, parents, and community members to ensure
ease and success-with implementing the desegregation strategies.

1. Coordinating desegregation planning efforts among school

“ ) board, central office, and community

2.- *Formulating and supporting crisis intervention strategies

- 7 ‘and policies .

"3. Encouraging getting acqua1nted activities for district -
/. . staff and community leaders .
o

o Staff Development - this category is concerned with human rela-
tions ,activities that foster understanding and support for deseg-
regation while eliminating the racism and divisiveness which
hinder it. This type of training is suggested for all levels
of individuals involved in the educational system.

N '

1. Utilizing reality therapy. as a training sequence for
teachers and administrators .

2. Conducting training in human relations for staff, students,
and bus drivers

3. Conduct1ng training for teachers and other staff members
in communications skills and classroom management

4. Conducting training for teachers on the infusion of multi-

) ethnic materials into the curriculum

¢ Social Skill Developmert - this category is concerned with spe-
cial programs designed to meet the needs of students experiencing
adjustment problems both at school and at home. Helping students
to develop product1ve means of coping and problem-solving frees -

~
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school district's move into the desegregation process

-t

them to develop their"academic potentials. Ty

1. Increasing minority participation inh student government

2. Developing an On Campus Suspension Center*which ut111zes
reality therapy principles

3. Focusing district-wide efforts upon soc1a1 aspects of

education (i.e., student activities project, interethnic
bulletin boards, using different voting techniques in
student body elections)

[
£ 44

o Academic Skill Developmeht - this category is concerned with
specia] programs designed to meet the needs of educationally

A
disadvantaged students (typ1ca11y‘m1nor1t1es)

Programs are

usually related ‘to basic skill areas (i.e., reading, mathe-
matics, and language arts).

) 1. Focusing district-wide efforts upon acadepic deficiencies

at all levels (i.e., bilingual education, ESEA Title I
. reading, and diagnostic/intervention proegram
2.

)‘.
Utilizing ESAA funds to meet the academic needs of
students arising from efforts in desegregat1on (i.e.,
secondary read1ng program and Trilo

3.

Instituting ihnovative programs at all levels (i.e.;
essential student competency development, non-graded
individualized instruction, Texas Alliance for Minorities
in Engineering)

A consistent theme of the central office interviews was the need for

parental involvement and concern for their children's development in and
out §f school.

Informed, cooperative parents appear to be integral to a

st



: Figure 4 : N

SUMMARY CHART.

¢ - STRATEGIES FOR SIXTH GRADE CENTERS* <
Stage I ... Stage I1I * Stage II1
Principal initiative Consistent Principal support for ‘

O

ERIC

PAruntext providea by enic il

Adninistrative/Governance

staff and students

Randomizing homeroom %issignments

according to race, sex, IQ, B

and neighborhood —— e RS
Hiring a counselor : Tt T ’
Hiring a hall monitor ——— M ——— Hir.ing a helping teacher —
Acquiring below-level texts and . .

library books ' .
¢ Establishing faculty human relations N '

- committee N

Establishing an On Campus Suspension
Center
,

Establishing a code of student

Deve tuopment

behavior
Conducting human relations Conducting values clarification
workshop workshop

Conduct ing "Inservice training on

Reality Therapy

by ‘ Conducting S.C.E. workshop on use of

ot v new material
Instructional teaming {fout teachers) >
Centering instruction on child - — P Centering instruction on subject

leaching/Ledrming

Teaehing specialized enrichment

classes (6 weeks) — ’
'
Fostering cultural awareness through
. class activities and ethnic weeks ! g

Recognizing and affirming different
physical identities and colors

+ Students selecting own seats

Teacher assigning seats to mix
students

Des'tlgmatizing Special Education and

remedial instruction »
Crisig lntervent'ion coungeling )
cdinseling groups——— —PpMagic trcle——e—Jp
Reality Therapy Fusion of successful
tounseling techniquesf'
- Gaining trust of student - and affective learning
.

~ leaders = ’

Teacher modeling of

communication skills —=

5 .

’/ \/\>\
Inc luding parent8 as tutors 3 .

/
.//

% Including parents in social
functiong, field trips, and

students performances

« ® - El

*_Stages represent a sequencing of sgrategles in two senses. on the one hand, the sequence covers
developments over a span of y'ears,Ztarting with the first year of desegregation; on the other hand,
each school vear beginning in Seftember sees a replication of initial desegregation strategies and
progresses through later strategies. Stage I strategies attempt to mix students of different ethaic
groups and deal with short-run problems resulting from adjustment. Stage Il strategies attempt to .
reintegrate students under a guiding ideology of cultural pluralism. Stage IIl identifies emergent
trends or problems as yet unsolved. R Ve

k4
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In regard to the information contained in the summary_chart for sixth
: e .
grade centers, the WIEDS staff presents ithe followirg interpretations:

Priﬁciga]s .
1. Common strategies mentioned by all three of the principals
included: .

o Assignment of students .heterogeneously to classrooms
o Organization of teachers into instructional teams
. o Employment of a "helping teacher" to assist teachers
and administrator” - v

2. ,Each principal indicated that they had emphasized and assisted
in training related to human re]ationsA\i.e., values clarifica-
. tion, reality therapy, etc. ’

3. Two of the principals were responsible for the establishment
of On Campus Suspension €enters, to deal with students who were
discipline problems. - T

4. Two of the principals established faculty Human Relations
Committees to deal with and improve re]at1ons among faculty
members. 'V .

~
Ao g
N .

5. Additional strategies mentioned, by individual. principals as

being successful in the desegre'gation process were:

o Development of a student code to ensure that students
were aware of expectations and limitations

o Conduct of orientation sess1ons for in-coming fifth grade
students

o Use of a'"borrowed" high school language teacher to teach
enrichment classes

-

¢

-

Teachers ) .
1. Common strategies mentioned by a majority of teachers across
the three sixth grade centers 1nc1uded ’ <' -
] ¢ /
-0 Infusion of ethnic and cultural awareness through ¢ontent
. areas N .

o Use of successful ¢ounseling techn1ques to “deal with rac1a1/
éthnic conflicts

® Focus of instructiok on individual child" rather than on
subject or group ins ruct1on

2. Strategies mentioned—as particular to individual teachers
included: . : '

o Use of behavior modification pr1nc1p1¢s to reinforce *
desirable behavior

o Establishment of an integrated classroom seating
arrangement

39 47
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e Conduct of classes for students’ dﬁa11ng with assertiveness,
values, and standards to foster 1 dependent thinking
. e Use of parents as tutors, as monitors on field trips, or L
' as gquest lecturers Co
. 0 Use of crisis intervention counseling techniques in small
group settings

!

It appeared to be evident from the interview findings (see Append1x

B: "Field Study~Report for details) that the principal played a major role
in how the fac;fty viewed.desegrggaiion, students o% different ethnic
" backgrounds, etc. { For example,, if the principal were an authoritati;e
figure then the teachers appeared to require a more structured schedule for
their students. konversely, if the principal were viewed as war& and
supportive by the faculty, then they (teachers) tended to approach the
studgg}é/in a more humanistic manner-—recognizing'and affirming different
physical identities and colors. Even though team teach1ng was a common
organization strategy of all the principals interviewed, eaé% ;;1nc1pa1
implemented the strategy differently. One brinc16a1 had teams composed of
two teachers (different ethnical]y) and the goal was to improve faculty
relations, while the other two principals had teams of four teachersqbut
for di%ferent reasons. One principal wanted more faculty involvement among
members of the team, Whiie the other principal desired,that students be
taught b; a number of teachers and be exposed to as many differen£’students

L4
/ s
. L]

as possible.
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CT Figure 5 ..

SUMMARY CHART.
STRATEGIES FOR JUNIOR RIGH SCHOOLS*

Stage I ... Stage Il ... Stage III ...

Administrative/Governance

Adequate planning for desegregation

Establishing learni communities

v

Schedul {ng morning academic courses L
for low achievers 7 - >
Riring hall smonitors ﬂ
.

Hiring qualified teachers,
especially minorities

~ . Establishing faculty human relations
committee

Establishing local gupport team

Giving social activities
for students

Providing transportation for students '
and parents for special events Ve
3

LS

Faculty input on hiring new ,

teachers

VY Y oYv v

Setting objectives for teaching

CSnduct ing TED-TAC workshops

o
* g Conducting human relations workshops ——— . Jp Training teachers to conduct human
S relations fctivities for students
% Conducting bus tours of neighborhoods
a of students for teaching staff
E s
b4 Conduct ing workshops on cultural and
N linguistic differences in different ’ ‘
ethnic groups
Conducting Reality Therapy Training
.
-
Developing multicultural currigulum . N )
.
Conducting needs assgessment for
) other inservice training
Instructfonal teaming > .
Providing SRSDP remedial instruction —p
'
SEP progras for low-achieving
i students 4—}
‘ Recognizing ethnic_heritage through
. the observance of Black History N
o h, etc. : > -
Ethnic studies and multicultural ’
H curriculum —»
¢ ’ .
= Crisis intervention counseling N
¥ .
-4 5
= Rap sessions ———J» Group discussions ———————pTopical groups
o
-] .
< Personal acquaintance with————___Jp Individual counseling N -
3 all new studentg
i

{advisory teacherd) .

. Student human relations committee
. ' \
Orientations for incoming gixth R . ’
grade students 1
B
» 0CSC ' Supervised Optional Study
=== Step Process for discipline of students
\ Partners Clubs ~——’——————> Extracurricular clubs fosterin
interethnic felations .

SCLRP Trilogv drama Rroup - >

ERIC

Aruitoxt provided by Eic:

* Stages repres'ent a sequencing of gtrategies in two senses on the one hand, t% sequence covers
developments over a span of years starting with the first year of desegregation; on the other hand,
each school vear beginning in September sees a replication of initial desegregation strategies and B
progresses through later strategtes Gtage I strategies attempt to mix students of different ethnic
groups and deal with shorg-run problems resulting from adjustment Stage Il stgategies attempt to
reintegrite students under a i!{ldlng fdenology of cultural pluralism. Stare IIl identifies emergent
trenda or problems as vet unsolved , f W
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. T
Re]gtive to the information contained in the summary chart for junior

high schools, the WIEDS staff presents thé following interpretations:

Y

Principals
1. Common strateg1es mentioned by all three of the principals

included:

o Conduct of staff development activities in terms of reality
therapy, ethnic studies, affective behavior, communication
skills, and general human relations activities

o Conduct of orientation sessions for incoming sixth grade
students )

2. Two of the principals supported an open, humanistic approach’
to teaching--staff and students alike to treat each other as
individuals deserving respect.

3. Additional strategies mentioned by individual principals as
being successful in the desegregation process were:

. o Organization of teachers into "learning communities"--
teams of four teachers each
o Development of the Step Process - a school-wide discipline
policy which emphasizet school expectations of students
o Establishment of FacultyNduman Relations Committee.
e Establishment of clubs and
foster tri-ethnic interactio

Teachers ' .
1. Common $trategies mentioned by a majority of teachers across
the three junior high schools included:

o Conduct of human relations activities for students

e Use of counseling techniques to assist students with con-
f11cts——emphas1s on “talking" problems out through verbal
expression °

e Incorporation of ethnic studies into related subject areas,

/ﬁi.e., social studies, career educationg etc.

2. Individual teachers mentioned strategies which were success-
- ful in their desegregated classrooms as fotlows:

o Conduct of Supervised Optional Study (SOS) ;j(an inter-
mediate discipline measure prior to adminisiration
involvement -

‘¢ Conduct of individual coundeling or rap sessions with
students to deal with student needs, problems, etc.

e Provjsion of choice of activgties to students to pre-
vent frustration, boredom, etc.

e Assignment of students to group attivities by randomly
drawing names

°
. ’.‘\//"
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The three schools visited by WIEDS staff were qu1té different in regard

to 1ocat1on, economic status of parents, interests of staff members, and.

-~

school's relationship with community. Principals in two of the schools

acknowledged the difficulty they experienced with involving parents--this

occurred wheyg a large portion of the studen% population was bused to

- ¥4

school from another residential area in the city. Teachers at the three

junior highs were interested in student involvement (both-social and aca-

s
demic), while principals were concerned with'maintaining ordersand peace.
{

-

These two exﬁé@tations or interests resulted=in conflicts sometimes ause

student involvement gave rise to differences (in views, values, needs, etc.)
and the administrators viewed these d¥#fferences as disruptive to the learning

?
process. Principals, at the junior high level, did no§ tend to involve .

>

themselves with the ngaﬁ?zatioh of faculty for instructional purposes--

most often "departmentalization" was the method of staff organization.

Counseh‘ng (rap seésions, group discuss‘ons, and top1:ca1 groups) appeér‘ed to
? *
play a major role in the instructional act1v1t1es of many of the ‘teachers.

1 ‘1,\ 2
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Aruitoxt provided by Eic:

RIC

Figure 6

SUMMARY CHART"
STRATEGIES FOR HIGH SCH S \

Stage 1 Stage 1 .. Stage (11 .

Administrative/Governance

planning—jpDeveloping a student/taculty

Planning measures to minimize — —pDeveloping a school-wide

planning committee

e

e e 2

conflict committee -

Having a consistent and supportive
administration

.

Developing a steering committee
of students

Instityging a winority representation
N bv-law (e.g., cheerleading squad)

+

Addressing parent human relations -

vy

L
Using crisis intervention strategies

(e.g., identifying troublemakers, . 4
hiring hall monitors) - Q
! Encouraging the hearing of students, . N
teachers, aﬁrents B —p
eveloping a human relations program
R N (including Student and Faculty Human
j Relations Cocmittees, ESAA advisory b
board) »
Instituting curriculus chahges (including
GED, TAME, ICY, DF, HECE, VOE, CVAE,
! Executive Management, Minorities in N .
! Mainstreaming) — - = »
| . Utilizing the SLB —»
— 1 ~g
Presenting staff workshops on-——-}?resenting human relations workshops #
z desegregation ' . .
i ' )
g Providing inservice tratninLon-—’Providlng ingervice training on
o racist terminology multicultural curricula — —P
>
¥
2 ' } Coordinating of student/faculty retreats
:,; by SCLRP
’ Providing magazines and library materials —. .
-
¢ .
Using open classrooms
Providing teawm teaching S
Seating kids so_as tq mix them —ppAllowing free seating '
racially -
Providing Black history and Cinco de Mayo activities —_— . L4
Teaching ethnic Mterature .
Using special media techniques to fosters
cultural awareness
A
Avoidi cultural stereotypin
S N ~
‘\ Providing a reading specfalist by SRSDP
\.\“c' N

Teaching/Learning

¢
i

Providing vocational programs

L4
Counseling 1nd11fguals and grougis by
the principal

Instituting a school-wide————JpClarifying rules and expectations
discipline policy in classroom

*| Partners Club —%—————JPp Afro-American Club

Coordtmating of extracurricular activities ,
(Including use of the Hare System) by SAP

«

Providing of activities by the PTA to
increase minority participation in
» extracurricular activities

Going on fileld trips

(ontacting pareats
and progress fe

3, c{alls,

v VY Yy v %ii %l*v w?l/¢vv v

callers, and lecturers

{

'f Using parents as tutors, telephone
{

{ Lerleto, and 2

{

!

-

T
* Stages rep?ese]( a sequencing of strategies in two aenses on w:, the sequence covers
developments over a span of years starting with the first vear of desegr®yation, on the other hand, .
¢3ch ychool year beginning in September sees a repllCTtinn of inttia] desegregation &trategies and
progresses through later strategies. Stage I strategles attempt to mix students of different ethnic
groups ind deal with ahort-tun problems resulting from gdjustment Stage Il strategies attempt to,
reintegrate students under a guiding 1deology of cultural pluralism. Stage 111 identifies emergent
trends or problems as yet unsolved.
44 {: 1 . .
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In regard to the information contained in the summary chart for senior

high schools the WIEDS staff presents the following.interpretations:

Printpals - _ k¢

1. _Common strategies mentionegAQ¥\a11 three of the principals
included: - '
) E§{ab1ishment of facuTty and student planning and human -t

relations committees to ensure that each individual in -
the school has an avenue for expressing his or her views
o Conduct of teachers and counselor human relations training
® Encouragement of teachegs.and counselors to modify curric-

ula to be more appropriate for a multi-cultural student N

body
¢ Encouragemént of minority group student participation in
extracurricular activities - L
. @ Development of special methods and poh’ci_es for hand#ng

* » discipline problems and dis;gg:igjf

a. One principal utilized ex;gnsivgwone to one counseling
technigques . - " .
b. One principal utilized extensive parent cooperation,
e.g., asking parents to keep students at- home once
- disruptions on a.large scale éccurred.
c. One principal outlined an elaborate‘documentation and
. "due ‘process" procedure to ensure the fair treatment
of each student
d. A1l three principals éti]ized the On-Campus Suspension
' Center technique (0CSC) or some variation of it (e.g.,;fﬂ~
In Schoq] Suspension--ISS).

2. One of the principals made a concerted effort to secure

w * parental invqlﬁémgnt throughout the school year by: .- ‘
e Recruitment of pakent volunteers through the PTA
¢ Conduct of student pareht breakfast activities through

the year - | A R
® Establishment . of telephone committees to contact minority
‘ group~pargnts and urge their participation in school

activities -

\ o A ' A
3. One\principal took a pen§og§%rin£erest in thb;dgve]oping
and seCﬁ?ing’of-mu]ticu1tu} classroom materials for
»  teachers on an individual;basis. ’
I 2N ,
4. Another principal madé extensive use of the open classroom
» and team teéaching concept. >

5. Two offthe principals departmentalizyd the school and -
increased interaction among the teachhqyg staff by doing so.

‘ * \
' N ,

| ( /

o

=3
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Teachers
1. Strategiéti%mntioned as effective by the teachers interviewed
included: .
. N ‘ <
¢ Conduct of group discussions concerning ethnic issues. This
seemed to be a common technique for' teachers in all three
schools. .
N o Conduct of classroom skits in foreign languages class to
highlight cultural differences

2. One teacher took a somewhat different approach by emphasizing
cultural similarities rather than cultural differences.

3. Each teacher used some method, to ensure mixed seating in
their classrooms. . “

+4. Techniques to increase cultural awareness'a?%o appeared to .
be dependent upon the subject matter taught (e.g., English
teachers used novels and writings of minority authors, social
studies and history teachers used speeches by political
leaders and current events to stimulate classroom discussions).

5. Each teacher used some form of communication with parents

\\ (e.g., telephone calls, written reports, and letters) to
maintai ym of continuity between the students' home \\\\

Appendix B: Field Study Report) indicated

that while teachers and principals e overall goals in the schqg]

For instance, principals had a sincere concern for carrying out he policies
. N - ’ .

-

activities. On the other hand, teachers ncerned with the curric-
ular aspects of desegregation and spent a great deal of time devising class
activities and modifying,the curriculum to reflect the differences in home
background and out-of—schobl expériences of their students. Teachers were

concerned with the philosophical issues motivating the civil rights.move- -

ment, attitudes an aviors influencing classroom intergroup relations,

-




¥ .
and accounting for differences in academica.performance due to cultural and

ethnic diversity. Principals were more concerned with the implications that

these philosophical issues and cultural differences had for school proce-. .
\

»

dures (e.g., school-wide,discipline policies) .and school community relations

(e.g., parent/administration planning activities and parent/teacher/student

get acquainted activities).5. - ’ o
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-"due process" in discipline matters. The junior high and sixth grade'

-

Comparisons - ! ’ .. ’ N

® Principals Across All Levels”

One factor that was identified and discussed as the basis for different

spfatggy emphasis at the high school level (in comparison with junipr-high

and sixth grade centers) was age difference. The high school principals ="

found it necesséry to spend more. time in policy devéTopment related to the
« N
principals did not identify this as a priority area for Strategizing.
Another area of emphasis at the high school (and not so at the sixth
jrade or juﬁior high levels) was the adoption and implementation of central

of fice programs dealing with the extensive use of career afd skills training

*

oriented materials. This was necessary at the senior high level because

this Ege student would be moving into the "world.of work" in a, very short

)

-

period of time and the principal was the key agent in méking sure that these ,

' 3

-

rd [
opportunities and experiences were avaiTable to students. .-

The age group of students at the high school level needs to be more

invo]veQ"with school policy making and planning school activities; therefore,

’ L ]
« the principals fouhd.it necessary to develop strategies tgwensure student

participation in these areas.” At the other two levels, students are usually

e

_perceived as_beinéﬁnot old enough to participate, so the policy makihg and -

“ L

<«

¢

actiyity planning were the ‘responsibilities of the principal and staff only.
Relative to organization of staff within the building, the sixth grade

center principals usedmsevera] forms of "team téaching" while junior high

and senior high principals relied on departmentalization of "their staff

members. The two general advantages of "teaming" in a desegregated school

appear torbe: (1) ig;reased staff interaétion, t:;?ing with staff memﬁqrs
: - .

-y,

of other ethnic backgrounds for acceptance and awareness, and (2) the

,
; K
_ (
- ( 48 e .
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.o Teachers Across All Lé;;;s

opportunity to build on the ihsfructional strategies of all members of a
- i ¥
team. X 2 .

~ S 3 .

At the high school and junior high Tlevels, principals made extensive

PO

use of their guidance counselorsyas crisis intervenors and assistants with

q1§sip1ine probiems that occurred. The sixth grade principals used their
couﬁ%e}or as a , liaison agent between teacherg and students, with little -
regbpﬁsibi1iﬁyzfor discipline, problem-solvingy etc.

% High school and junior hiéh school principals were :esponsib1e for N

ensuring ethnic representations on student government, in club membershipss

extrecurricular activities, etc. The principals had to select/develop

+

strategies to provide this equal representation and this became an area of
priorty (since 10 was part of the legal requirements of the district).

Principals at the sixth grade centers indicated that there were'ng extra-

_curricular activities; therefore, this area was not one of their ma®Nr

concerns.

A4
The sixth grade principals and. junior high principals viewed the school/

< )

community relationship as being vital to them because they must rely on the

.

parents of the students to provide transportation for students when activities

were conducted outside of regular school hours. Thus, more strategies in this
area were-indicated by pr?n&ipa]s at the sixth grade center and junior high

levels, than at the senior high school. )

N\ ~

Due to the factor of age difference, high school teachers found it

necessary to involve students more in the d]anning of instruction and to
give students more responsibility for their learning than at the other two
levels. During the high school years students appear to place a premium on

activities which require some degree of responsibility, allow some indepen-
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dehce and can Se related to their everyday experiences. Therefore, teacher
desegregation strategies at the high school level involved discussions of
contemporary issues, student selected take home assignments, and\Qarious
types of group activities highlighting similarities and differences among
ethnic groups.

~ At the sixth grade centers, teachers have found it Tess difficult to
Infuse multicultural materials_into the[éyrriéu1um because they were usually

‘ ’
invalved in teaching more than one subject\ At the junior high and high

schuol levels, teachers operated in a departmentalized mode agg they were
usually responsible. for oné subject area only. It was indicated that some

->uuyeCt areas were not appropriate for the infusion of multicultural

R §
material.

Teachers at the sixth grade level tended to be more flexible in their

rnstructiona%r§trategies (i.e., indjvidualized instruction, open concept,

learning centers, etc.) than their counterparts at, the secondary levels.
'n essence, Sixth grade teachers appeared to be student-oriented whereas
the junior and senior high teachers were more subject-oriented in their

teaching strétegies. ~

o Central Office Interview Pata
Pernaps the overriding conéérn of the district's central office, as
indicated in the interview data, was the problem of compliance. First of
all, it appeared that the deciéions and planning at thé centra} office
' level were attempts to freé the district of legal recriminations resuTting

from school deseggegation. Hence, the findings in@jcated a history of
B 4

school desegregation which included busing, establishment of sixth grade

%

centers, ;édrawing attendance zones, etc.
T . .
The next concern of the central office strategies appeared to be with

p

/\/ i -» - : ,.
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the implementation of any school desegregatjon-ref%ted activities with as
much success as possible (i.e., with little‘or no resistance). The many
new offices and their assortment of crisis intervention techniques, community
relation strategies, human relations training techniques, and cultyral -
_ awareness ‘activities were responses to %his.concern.
The final concern of the centra1‘offiqe personnel was thé provision of
. e%fective and appropriate educational progrags for studepts in desegregated
schools. C;%tral office responses to this concern inc]udéd‘the various
canpensatory education programs and emphasis with the infusion of multi-

cultural materials into thé school district's curriculum.

o Principals to Central Office

At thg pr{ncipa1 level, central office st%ategies demanded, attention in
several areas. Principals had to deci&e (1) whether a particular central
Wﬁ%ffice program was desirable for £;é'schoo1;3and (2) whetéer or not the
school's staff could and would implement it. Principa]sﬁﬂgd to also be
concerned :gﬂm.the effects of a central office program upon-management
processes within the school. For example, a principal whose -school experi-
enced a high number of’discip1inary suspensions might desire an Onasgmpus
Suspension Center (0CSC) system. However, without the proper facilitie$
or staff for implement$tion and management of an OCSC,,tQp insf§11atjon

-

of the system could become a problem.

-

These effects were a reflection of the most unique difference in the

central off}ce'é and the princfpa]'s experiences with desegregation: - -

)

Although an efficient central of%?cé staff can pfan and organize with maxi-

mum efficiency, it is the prfhcipa]§\who must actually face the parents, -

«

many of whom are infuriated, and the §bmetime1 uncooperative students during

the co&rse of a school day. Strategies\of principals appeared to be less

N

.
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» structured and more situationally dependent than the p?ogrammatic develop-

<

ments at the central office level. This flexibility can only be considered

-

an asset, for no two Situations or individuals are alike.

Al

14
Basically, the same relationships existed between teacher and central

e Teachers to Central Office .

office strategies as between principal and central office. Teachers must
take a broad educat{onal concept, such as individualizing instruction .
(which may be considered to be one answer to minority group underachieve-
ment) and adapt it to their c1a§srooms: However, this may not be completely
possible in a classroom with 30 students, each with’different abilities: :
This reflects the same difference that existed between principal and central
9ff1ce strategies; conceptualization is different from implementation.
Teacher strategies were more individually suited for their classroom and
the content*is more academ{cally—oriented than the Eroad district-wide
programs deveioped at the central office level.
The wide range of strategies identified in t;is report indicates fhe
complex nature of the’school desegregation process and the probleHs experi-
*" enced in AISD. fhé district is/;;;ing in the direction of a more completely
~ . desegregated school system,. But'it still must deal with severa1 major
obstacles prior to attaining this goal.

o

.
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4. CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS

.

-
[ 4

Summary Statements
° .

Problem Statement . ;7

The purpose of the WIEDS study was to initiate a pilot research

effort which-attempted to identify and describe the successful desegrelt / )

gation strategies and remaining areas of need as determined by adminis-
trators and teachers in selected desegregated schools. ’//)

L 4

Methodology

Two sources of déta.were utilized for the purpogé of_this iniEia]
study--desegregation literature and selected School district personnel
within a close proximity of Austin, Texas. &A comprenensive rgNiFw of
literature was conducted by the WIEDS project team (see Literature

Review Report - Appendix A) and on-site interviews were conducted with

central officé personnel, principals, and teachers in two selected
. P .

school districts (see Field Study Reporf - AppendiX'é). Both of these

data collection efforts categorized findings in iefﬁs,of three types-jj;
strategies: 1) administrative/governance, 2) staff development, and_3)
teaching/learning. ) ~ “

Findings ‘ ‘-

Literature Review

-~ The- Literature Review Report (Appendix A) indicated that school

desegregation does not occur in a vacuum, i.e., local and national con-
flicts and concensus help determine the particular directign'judicia] and
governing bodies will take when they decide that school systems will’be

desegregated. Different tjpes of pressures (i.e., the courts, the

530
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Department of Health, Education, and We1fare; local or state pressures)

to which school districts respond with respect to.desegregation efforts,
dif ferent communfty variables (1.e.,,ethn1c ratios, economic factors,
residential patterns), and school variables (iie., location, size, ethnio
populations of student‘enro]]ment) all. iof]uence the effectiveness of any
applied desegregation'strategy. Political motivation, community attitude
toward desegregat1on the poss1b1e sacr)ﬁices of‘educationa1 efficiency

to the initiation process itself, and the particular stage of desggrega-
tion in which a district finds itself are a]/,factors to be cons1dered
before committing to a desegregation strategy, particularly in regard to

’

administrative/governance activities.
~ v

organizatiop and progranmatic desegregation strategies at three levels:

*\\J/K_ﬂ The WIEDS literature review was confined to the documentation of
:\h . /\ .~ .
T

(1) central of‘fze personrel, (2) principals, and (3) c]assroom teachers.
Organization strategies describe the techniques and activities resulting
from planning ways to move students and/or faculty from campus to campus
for the purpose of respondjng to‘sohoo1 desegregatfon requireTents as

mandated by the courts and/or government. Programmatic strategies describe

the methods and techn1ques used to deal with the issues and problems which

o
arise as a result of implementing organization strategies concerning school

desegregation. R
The literature review revealed informqtlon regarding (1)\the pressures
to desegregate schools and (2) the effects of such desegregation efforts »
have been well documented in research reports and studies.‘/However, little
information “in the literatube existed concerhing strategies used by ,and

reported by central office personnel, pr1nc1pa1s, and .teachers to improve

education in desegregated schcols and classrooms. The titerature that




a
did exist was usually obtained from and descriptive of activities at the
central office and principal levels, since it appears that these were
the persoﬁ§ most often sought out for school desegregation information.
According to the literature reviewed, most studies of principals
(elementary and secondary) were focused on broad operation;1 or building
concerns and did not deal with the application of practical solutions to

the broad concerns. Relative to successful classroom desegregation

i strategies, the amount of information found from the literature reviewed

\was limited. The literature reviewed indicated that most researchers
stopped short of investigating the desegregated classroom environment.
Some attémpts, according to the literature reviewed, have been made to
collect information about classroom strategies at the central office and
principal levels through the use of mailed surveys or questionnaires.
Where teache}é have reported on successful schocl or classroom desegre-

gation strategies, it hag usually been in the form of anecdotal data

(e.g;, Manie Cu]bert§onfs book entitled May 1 SpeaK; Diary of a Ccpss-
over Teacher). o

There were SOme.teaéﬁér handbooks (how-to types) which d.pdribea
strategies for iﬁp]eméﬁting multiethnic programs, but these usually were
ﬁot concerned with the teacher's adaptation of strategies and materials
as required in a dé%egregated-c]aésroom.

Throughout the literature review, the importance of community
involvement and the involvement of itudents in the school desegregation
process was mentioned often. Discussions concerning the éignificance of

-certain demographic characteristics (e.g., student ethnicity, income

levels) influence on the selection of stragegies by central office

personne]l and principals did not appear in the literature reviewed.




While more than ten publications were reviewed relative to the
description of inservice training wgrkshops that have occurred and to the
prescript{on of models for the training process, little long-term follow-

up on the impact of such training has be%p conducted. There was no infor-

. mation found regarding changes incorporated into desegregated schools once

the workshop participants had returned to their classrooms and offices.

In su@many, a cdmorehen;ive description of the process for developing
new ways to effectively deal with issues and p;bblems-arising from deseg-
regation in various classroom and school settings was not found in the

WIEDS literature review. - .

On-Site Interviews

Relative to the results in the WIEDS Field Study Report (see

Appendix B), the desegregation process for a school d}strict usually

begins iq a.legal ;ontext via some Judicial or govgrnmenta] action. As\

jndigated in the report,Jthg central of%ice 1eveB of a school district is

usqg]]y the first level to be impacted by a couré or governmeytal mandate.
) Central office personnel often begjn by, planning ways.bf movi;g students
‘\~aﬁd/or staff from campus to‘'campus as izifial response actions to court

or govern%enta] mandates. Based on this planning, organiéétion strategies

are identified and imp]gkénted. Durinb the implementation process,\}ertain

problem and need areas arise which are documented. Then, central office

- . 0 . .
personnel select or/jgvelop programmatic strategies to deal with these

L_A> problems and/or need$. For example, programmatic strategies for teachers

might be focused on staff development programs and curricular changes.
With respect to students, programmatic strategies may be direc%jd toward
curriculum changes in the areas of basic skills and’human relations.

The second Jevé] of a district to be impacted by court or govern-

&




-
¥ /

[§

mental decisions is the school building or principa] level. Principals,
lTike central office personnel, are invo1véd with organizational strategies
designed to reofganize students qnd faculty. Also, these building admin-
istrators get involved with programmatic strategies which are either
adaptat1ons of central office strategies or are initiated at the building
Tevel. Genera]]y, these programmat1c strateg1es can be grouped into
categories s1m11ar to those in the centnéﬁ office, except that the area
of* instructional management is included to address thgse kinds of needs.
“Fhe third level=impacted by court dr governmental-decis%énsais‘the
classroom teacher level. While cehtra] offite decisions (strategies)
flow down 10 the principal level, classroom teachers often act indepen-
. dently (i.e., using their own techniques to dea]kwith qjscipline problems

rather .than district-wide or principal recommend&tionf, so that there are

-«
]

both teacher-initiated ?qdeas of individual teachers), and principal-

)D
initiated (ideas of individual principals) progfams‘ However, the ,
teachers"strategies,follow the same general classification scheme as
central office personnel and principals, i.e., developing organization
4 strategies (which include organizing students for instructional and non-
instructiona{?experiences and programmatic strategies (which include
strategies related to instructionaf techniques and to classroom manage- |
. ment of the instructional program). “ N
The following outtine highlights the categories of school desegre-
gat*g: stnh%egies per level identified in the field study effort:
' e Central Office Personnel
1. Organization Stratégies .
a. Student Reorganization Plan

. b. Faculty Reorganization Plan
- c. Establish/Maintain Quotas/Goals

- 2. Programmatic Strategies




a. Teachers (Curriculum/Staff Development)
b. Students (Basic Skills/Human Relations)

¢ Principals - )
T. Organization Strategies (Student/Faculty)

2. Programmatic Strategies
a. Adapted from District Programs
b. Developed by Building Principal

o

¢ Teachers
L 1. Organization Strategies (Instructional/Social)
_"/ 2. Programmatic Strategies -

a. Adapted from School Programs
b. Developed by Individual Teacher

Implications . : -
As indicated by St. John in School Desegregation: Outcomes for

Children (1975), more Valuable research in desegregation could occur if

efforts were focused on small scale studies which utilized anthropologi-
” ,

cal techniques to study the desegregation process. There is djﬁstice§b1e

lack -of field studies that utilize a variety of research methodologies,

both qu Fitative and qualitative. This would seem to imply that there
v : .

is a need for a variety of approaches to the study of school desegrega-

tion and its effects/outcomes which _generates objective as well as

subjective research data dings.. )
.Stud%es of principals were concerned mostly with broad 6perationa1

or bui]dipg concerns and\Q?F with the application of practical so]utions‘

to these concefﬁs. The absenée of data regarding programmatic:strategies,

based on the WIEDS Literature Review (at ceﬁtral officé, principal, and

teacher levels), indicates that the study of school desegregation in the

United States is still incomplete. The implication appears to be that

additional research is needed whiéh (1) focuses on the development and

application of successful ,strategies used in desegregated schools by

58
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central office personnel; principals, and teachers and (2) contributes to

enhancing the educational experiences for all concerned.

/
‘ I‘incipals and central office person%] interviewed by the WIEDS

staff implied that there is still a need for mo&%”nformétion about
J

many areas of the school desegregation process. TKLBe areas include (1)

the historical corrtext of districts' moves into desegregation, (2) super-
intendent and scﬁoo] board decisions which respond to deseéregation and
are proported to be ref]eétive of the community's wishes, (3) community
input and roles in the school desegregation process, (4) contributions (f
of the business sector to the school desegregation process, (5) reactive -
and proactive/strategies used by teachers, principals, and central office
personnel in ihe desegregation process, {6) student achievement in thek\\§—"/
cognitive, affective, and Psychomotor domains as a result of attending/
participating in deseg*é%é%ed schools, and (7) the inservice/pngsé???ée
training requirements/experience; of~teachers prior to ‘and fo]]owing/
their becoming a part of desegregated schools/classrooms.

The expTzlatony phase of the WIEDS' study was confingd to selected
desegregated school professional staff, even though the importance of

student and community involvement was mentioned often in the literature

and the iQterviews. The USCCR report, Fulfilling the Letter and Spirit

of the Law (1976), indicated that community invQlvement in planning
"ensured commitment to the outcome. Also, student p ticipatidn in the
role of the desegregation process is vital to its success. This would

“seem to imply that more in depth descriptions aﬁg\énalyses of the school

desegregation process can be developed through the inc]usionjgf s tudents
A

and community persofé yn research efforts concerning school desegrega-

tion.

»
Vv
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~Frequentfy, principals who were interviewed stated that the social

“and s;fnomic levels of the parents of children in séﬁng] determined the

operational and prograpmatic desegregation strategies selected. Other

\ . * N - e . .
factors Such as ethnic background, educational background, and ocgupation
\ . \ e

were mentioned also as important to co;;?ﬁﬁr and includé inj§§p001 deseg-
‘ > .

regation studies. The iﬁﬁ]ic tion appears to be that there is a need

to study successful schoof desegregation strategies along with the %

" influence of demographic characteristics as a method of attempting to

better understand the -impact of school desegregation.
’ \

" It was suggested in-several literature sources that sizeable in-

N

. o
service training programs for teachers and dﬁministrators were essential

to the provision of high quality education in desegregated schools and

- - e S~
classrooms. Also, it was indigagzaﬁﬁﬁﬁfgﬁort-range policies to increase

the successfuldesegregation of schoo]s/c1a53>ooms should inelude provid-
ing more jn Atioﬁ\and‘be ter practices for teachers, parents, and
school adm1n1strato€;~§nd d ve10p1ng/sponsor1ng training programs for
these per éns. Mentioned 6n several occasions dur:ng the interviews,

"we (edlicators) colild use sound training and staff develppmenﬁ/ﬁctivities

to mofivate us to become creative...to be involved in the desegregation

proceds." The implication appears to be that there is a need to stiudy
s . ‘\;ﬁ!hkﬁﬁ ' ‘
ways to help teachers and administ learn how to deal with problems

resulting from multi-racial education and means for ensuring that inservice

. *
training and staff development will be directly related to educators'

needs, offer proven solutions, and be responsive to educators’® inputs.

Based on the results of WIEDS" exploratory efforts (1literature review
and initial interviews) 1n'désegregation research and the aforementioned
implications resulting from those efforts, the WIEDS Project staff con-

~
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cluded that.additional research efforts should be conducted in the’

1)

fo110wing two areas:

- (1) the identification of successful” school desegregation
strategies and remaining areas”of need as perceived
by central office personnel, principals; teachers,
students; and community/representatives.

(2) uti]jiing the strategy and need information identified
to design and produce more effective inservice train-
ing/staff development guidelines and models for use in
desegregated schools. i )

» Recommendations ’/,N\;////ﬁ\\Ch

In addition to the two implied areas for further research, the

experiences and findihgs from.this first phase of WIEDS has led the
staff to make the following recommendations concerning future studies:

& (1) " that a more indepth sec&aahry analysis be conducted of
the U. S. Commission on Civil Rights Desegregation Case
Studies with respect to identifying desegregated school
successful strategjes and what are remaining areas of
need. These documents should provide valugble informa-
tion about school-desegregation activit#®s outside of
the SEDL Region. ‘

L

" (2) that an exploratory study of inservice training/staff

de pment efforts at selected desegregated schools
d/or districts be un%e#takéﬁ~1n order to provide
ome indications of whét has been trigd in the SEOL

Region. This information could help /to establish a
base upon which plans can be developed for conceptual-
izing and developing inservice and staff d Topment
guidelingg and models to be used in desegregated
schools.

. (3) that plans be developed and written for effectively
disseminating the results of these and other WIEDS
findings to practitioners involved with school deseg-
regation.. Such efforts could help to ensure that
research findings do indeed find their way to those
who need it at the "grass roots" level. Care should
be taken to make sure the information is presented in
such a fashi that it can be understood and used by

A

v school, desegregasjon practitioners. \
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