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1. RATIONALE

#

Purpose

Project WIEDS wa funded by the ational Institute of Education

(Grant #40B-NIE-G-78-0108) as a pilot research effort to initiate studies-

of ways to improve education in desegregated schools (public). The term
LC,

deegregation is defined in this project as the process of bringing Brown,

Black, and White pupils together ipublic schools and creating and main-

taining an atmosphere for learning which provides both equal and quality

educational experiences. This process usually involves planning and *pie-
_

menting learning opportunities which (1) allow for expanded inte ation of

curriculum/instructional/extra-curricular activities to meet pupil needs,

(2) establish more viable intra-student, inter-student, tudent/staff,

staff/staff intpractions and relationships, and (3) help. develop a better

understanding, sensitivity, and respect for individuals and their unique-
.

nesses in order to promote the best possible learning environments and

experiences.

The purpose. of Project WIEDS during this seven month period (11/1/77-
/

5/31/78) was to initiate a pilot research effort which attempted to study

the more successful reported riractices/strategie,iu selected'desegregated

schools. WIEDS sought to do this by (%l,) identifying and describing these

reported practices/strategies, (2) analyzing the reported practices/stratt-

gies, (3) Odentifying.remaining areas of need, (4) comparing the reported
4_1

practices/strategies with remaining areas of need, and (5) attempting to

determine the extent to which there is a match and/or gap between reported

successful practices/strategies and remaining areas of need in selected

'Of
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desegregated schools. These activities were to represent Phase 1 -of a

`long rage (3-5,year) efArt involving expanded research, development and

service thrusts by WIEDS with respect to school desegregation in, the SEDL

region. (See pp, 67-70, 71-73 of SEDL's,Long.Range Plan submitted to NIL,

September 1, 1977.),

Need 1

The need for,more research in the Akea of school desegregation, espe-

that.involving (1) identifying and describing practices/strategies I
which have been successful, (2) analyzing them for commonalities, (3)

utilizing the commonalities as a basis-,4 developing and testing new strate-

gies to better facilitate education in desegregated schools has been

discussed from several perspectives. In 'one sense, research re

including Rist (1975,.1977); NIE (1976 a, b); Euler, Henderson and Braun
4

(1977); Crain, Robin, Basco and Rist (1976); U: S. Commission on Civil

'Rights (1976); Egerton (1977); Forehan'd and Ragosta (1976); Rist (1978);,

and Wennersten (1974) have supported the need for new school desegregation

,,research beyorid 'academic achie'vement considerations. From another per-

spective, requests for grant and proposal applications, e.g., DREW-Civil

Rights Technical Assistatice and Training Programs - Desegregation of Public,

Education (Federal Register 3/20/78), NIE-Educational Equity Re'rarch Grants

Program (Spring 1978) are also indicative of the need for further school

desegregdtion research similar-to what has begun in Project WIEDS. 'The

implication from both of 'these perspectives seems to We very clear that a

need exists and tt exists in 'areas where there is ,a degrth of school deseg-

regation research information.



Goal/Objectives

The major Oa] of Project WIEDS is to establish a- regional base of

info4ation concerning successql 'strategies and remaining areas of need

in desegregated schools as identifieceby students; community persons.

(parents inclUded), teachers, prin ioals and selected central 40;;ce person-

nel, in order to conceptualize and roduce a set Qf effective "iriservice

training/staff development guidelines and models-.

The long range objectives for Project WIEDS during the next fi've years

are as follows:

G-1: To determine the extent to which certain instructional,

learning, staff development and admiriistrative=strater

gies, styles or activities have been successful in

desegregated schools.

G-2: To design, develop, and evaluate the effectiveness of

conceptual inservice training/staff development models

and guidelines which can further increase successful

teaching/learning/administrative strategies and ac-

tivities in desegregated school-s.

'G-3: To .conceptualize, develop and test specific training
43 11.

materials and products'for use by teachers, students,

. .

and admlistrators as suppleMents to inservice training/

learning activity effectiveness in desegregated schools.

To provide technical assistance to desegr.4gated schools

with respect to implementing inservice ebning/staff

development models, guidelines, materials and pr'oduct's

as catalysts for teaching/earning/administrative strate-
.

gies.

(
3
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The specifid objectives for Project WIEDS during the-first phase

(November 1, 1977 -May 31, 1978-) were a's fdllows:

S-1: To identify therange of successful stratebies/practies

regarding teaching/learning activities, pre/inservice'

'training efforts, and admiistrative/governance policies

in selected desegregated schools.

S-2: To examine and describe how the more Successful teachipg/

learning,' staff development / training and administrative/
-I

governance strategies work in selected desegregated schools.

1L
S-3: To develop and pretest a set of instruments which could

assist in assessing staff needs and gathering information

4
abo-dt the more successful aspects of educational,practices

IS 1

in desegregated chools.
.

904: To assess the impact of different kinds of preservice/

- inservice training activities which have contributed to

the conceptualization and development Of successful' edu-

cational strategies in selected de.segregated schoOls:

S-5: To compare and analyze the differences, between the more

successful asptcts of desegregated scbooling and staff

identified probTem area's afid needs.

1

S-6: To identify, in current s.chcrol desegregation literature, .

e
the staff needs,,successful practices and problem areas

as a prelude to oonduceing pilot research efforts in

Phase 1.

ti

Successful completion of these objectives will help to establish 4 primary

base of knowledge and lnformatidn concerning successful practices and'addi-

tional needs in desegregated schools. This data will help to serve as the

basis for initiating Phases 2-5 of WIEDS:

4
1:



Activities
.NN

To be completed in Phase 1 of Project WIEDS (November 1, 1977-4ay 31,

1978).

1. Review of 'tie Literature - A Cowprehensye review of the deseg-

regation literature will be conducted in order to further determine

to what extent successful teaching,' learning, training, and admin-

istrative Strategies, techniques or activities "in desegregated

schools have been reported and/or identified? In addi,tion, the
0

- search will 4e undertaken to determine what problem areas :and

additional needs of staff arr or have been eported in previous

researcht

Product: A document which identifies, describes, withesizes

the range of available information from school desegregation

research,and theoretical literature withrespect to successful

teaching,- learning, staff training and administrative strategies.

2. Data Collection and Analysis Methodology Plan - A concise plan

for collecting an ,.analyzing pilot research data shall be de-'

veloped and finalized by December 31, 1977. This plan shall

include a detailed'descripton of the processes involved with,x

site selection, number of sites, population sampling, .size of

sample, sources of data, conditions under which data will be

. obtained, instrument development, data collection, data
3

analysis,,,interview strategies, reporting of data and disem-

ination-of findings:

Product: A document Which describes the plan of action to be

Y

dndertaken with respect to WIEDS exploratory research, data

gathering and analysis efforts that'shall identify, examine

5
/
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and assess the successful teaching, learning, training/staff de-

:

veloPme9t and administrative experiences in selected de,segregated

schools.

3. Complete Staff Hiring, Orientation and Training - The hiring of

400

WIEDS staff is scheduled to be completed by November 5, 1977.

All orientation, initial staff planning, task assignments and

training (where needed) should be finished by November 12,.1977.

Product: Staff with the appropriate orientation and trainingto,

carry out'Project WIEDS activities successfully.

4. Assessment of Successful Practices/Activities in Desegregated

Schools A document which identifies, describes and examines

.the more'successful strategies, activities, practices in selected

desegregated schools.

5., Preliminary Conceptual InservicePreservice Training Model

Development - Drawing from the analyzed piTot research data,

findings, WIEDS staff shall provide some preliminary descriptive

information which details and illustrates suggested procedures

for developing a teaching, administrative and staff training

model for effecting successful educational activities in deseg-

regated sdhooli.

Product; A set of preliminary considerations/recommendations(

and draft illustrations with respect f8 initiating effective

preservice and inservice training or staff development models

for persons working in desegregated scho As.

Rationale for Selecting These Activities

The base considerations for selecting these tasks as a beginning to,

Project WIEDS were time; budget, and staff limits. More specifically,

6



consideration 'was given to activities that WIEDS staff could do a quality

job with; could obtain the most useful; quantitative exploratory research

data findings which could serve as a basis fbr long range WIEDS.efforts; and,

for which' a clear se-tof 'deliverables could be completed.

All of the proposed WIEDS efforts dur4ng.the scope,of work will resLAlt

in a comprehensive set of initial findings and implications regarding what

has been successful, what are still problems and what are additional tieed

with respect to those involved with education in,desegregaed schools. This

project was the first attempt at a defini3Ove compilation of such data in
'.7

the southwest region and maybe in the nation. Stich informatfon'is projpc.ted

to serve as a catalyst to more meaningful and eioanded.research efforts con-

cerning 'sJccess in desegregated schools.

ti

C
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2. METHODOLOGY

Literature Revi ew

The purpose of the literature review wa

school desegregation strategies as, Aborted in

to identify successful

current literature. The

bet` 1977,. each producingWIED aff conducted two ERIC Searches in Novem

thefollowing results:

r7irs ERIC Search - 100 abstracts

o Second EPIC Search - 400 abstracts

nese two sets of abstracts were reviewed by the

:plicatiChs were chosen to be analyzed and reported.

WIEDS staff and 350

The staff specified

a format and procedures for recording information which included:,

1') Using a" x 6" index cards -- easily sorted b) subject headings

and large enough to include a reasonable amount of

Identifying,heading outlines for categorizing resear

information.

;.(1. information:

ch article

Topic (teachkg/learning, edministrative/governance,

Dreservice /inservice training)

Purpose

Hypothesis

'o Sample

Tests

Analysis

4 Results

3) Placing complete biblioaraph-ft citations at the top of the card

e.g., indicating call number or ERIC number to facilitate prompt

or

8



location for future reference.

4) Making clear distinctions among summaries, direct quotes of

the author, a.reference to the authar's source, or an evaluative

statement.

First Phase

Initially, a complete list of publications to be 'reviewed was cor-

filed and assignments were made randomly (according to page). Weekly

staff meetings' were conducted to enab1 each member to'share and discuss

their findings to date. After the WIEDS staff had completed half of the

literature review assigned (mid-December 1977), the findings then were

categorized into four major groupings instead of three:.

Teaching/Learning 4N-

Administrative/Governance

1

Pre/Inservice Training

Potpourri (not appropriate for other three groups)

From that point on, each grouping was assigned to one staff member, and
--N

the decision was made that all future reading/review assignments would be

made by topic rather than randomly.

Prior the Christmas Holiday (December 20, 1977), one of the

Research Assi tants terminated employment to.accept a full time position

beginning the first week of January. This j3erson was not replaced until

mid-January because of the holiday season and the requiremint of two weeks'

announcement of available positions within SEDL,

According to the Pevised Scope of Work for WIED (October 19,' 1977),

a. literature review document which identified, described, and synthesized

the rave of available information from'school desegregation research and

theoretical literature was due on or-before December 15, 1977. This date

9" 1 -



was renegotiated for completion on January 16, 1978 once the WIEDS staff

was employed.

With the need for completing this document as soon as possible, the.

4. a

WIEDS staff members focused all of their efforts on this deliverable.

L
It soon became appa'rent to the staff that the existing research findings

were directed more on outputs (impact of desegregation on students,

faculty, communityoetc.) and not on strategies that hadjoeen successfully

implemented.in desegregated schools and classrooms.

fb On January 6, a second Research Assistant resigned to assume a full

time position with another project within the Laboratory. This left a

. WIEDS staff consisting of a Senior Researcher and one Research Assistvt.

It was decided, in conjunction with the Project Director, that the
ra

literature review activity would be extended to April 20, 1978 and in-

stead that a progress report would be submitted to NIE by January 16.

4%

This Progress Report (January 16, 978) indicated that little relevant

data on successful strategies and techniques, for school desegregation

had seen found ithe literature to date. It was decided that the lit- .

erature review activity should be continued and additional sources should

be researched (i.e., PsychOlogical and Sociological Abstracts, Education

=

Index, CIJE, NIE references, documents from the U. S. Commission on

Rights). Ai'so, it was decided that Project WIEDS utilize the DCAFE Tech-
,

nical Writer (assigned to WIEDS one-quarter time) as the key contact and

organizer in the review process.

Second Phase

The two research assistant positions were filled on January 23, 1978

and February 3, 1978 respectively. With this staff of four (Technical_

Writer and three Research Assistants), the literature review activity

r_ h0
1



continued. 'The WIEDS staff designed a specific information coding system

and a revised set of procedures to expedite the completion of the activity

in an efficient manner. The information coding system was as follows:

Major Subject Areas

Minor Subject Areas

Judgment

T/L Teaching/Learning
'SD Staff Development
A/G Administrative/Governance

S Strategies
P Problems or Needs Identified
M Models

U Useful
N Not Useful

. ,

Reason E Evaluation Methods SUspect
S Study-based Ideas or Recomytions
P ROrsonal Opinions'

The revised set of procedures were stated as follows'
.

(

1) Make copies of 4" x 6" cards once every three days,and
discuss them at weekly meeting.

,

2) Tale notes on material that is useful to WIEDS in regard ;

to-successful strategies. /

3) Have project. secretary xerox each note card and highlight
the strategies or needs in article.

4) Make a one-pqge summary of week's reading andi"eview
incibding:

Number of articles reviewed
Number of articlell nat.useful
Number of article useful (attach cards)
SuMmary of findings

5) Give the weekly one-page summary to the Technical Writer or
project secretary.

r-
) Conduct weekly meetings to discuss and share findings
. (Technical Writer and two Research Assistants).

During this continued literature review effort, emphasis was placed on

identifying and reviewing literature that dealt with strategies used in the

desegregation process.
,

Psychological and Sociological Abstract searches were conducted and



)e,

fd.

abstracts were selected which the staff per ived to be relative to the

goalidentifying successful strategies in re and to desegregation.

ividual index cards were typed and filgd on each *document which was

tdntifi as being in the area of WIEDS' interest. This file of cards

be.4

came the focus of the remaining literature review activities.

On March-14; the third of the Original three Research Assistants

resigned and left the Laboratory for full time employment at a local

university. It was decided, in conjunction with the Project Director,7

that it would not be advantageous to the WIEDS Project to employ a new

research assistant at this'late date, so the literature effort continued

with the two Research Assistants including assistance froM the DCAFE

Technical Writer.
4,

, #

Over01, the WIEDS staff reviewed and annotated more than 500 books,
A

articles, research documents, and pos'ition papers in the process of com-

piling an information base reflective of the findirigsin the literature

examined. In addition to the computerized data base searches (ERIC,

Psychological Abstracts, and Sociological Abstracts), a number of prom-
,

inent journalslin the fields of education and desegregation were reviewed.

Among the journals containing the most useful information were Harvard

Educational Review, The Journal of Negro Education; Integrated Education,

Phi Delta Kappan, SOcioogy of Education, WI,School Review. In addition,

the staff found significant information in staff reports compiled by the

U. S. Commission on Civiritigh- These reports contained information

regarding district-based reorganizational strategies which have been

implemented in school district) throughout the nation.

An issue needing resolution with respect to the literature review

being conducted by the-WIEDS staff, was how to design the format or

12



structure best suited for presenting the literature findings. The staff

decided on the following outline for reporting literature findings as a

resolve of this issue:

A. Central Office Personnel m

1. Organization Strategies

2. CommuniCation Strategies

3. Programmatic Strategies

4. Needs/Problem Areas

B. Principals

1. Organization Strategies

2. Communication Strategfes

3. Programmatic Strategies

4. -Self-Initiated Program Strategies

5. Needs/Problem areas

C. Classroom Teachers

1. Organization Strategies

2. Programmatic Strategies

3. Self- Initiated Program Strategies

4. Needs/Problem Areas

et

A copy of the Literature Review Report is presented in Appendix A of this

final report.

Field Study: On-Site Interviews

The WIEDS staff (Senior Researcher and two Research Assistants) and

two DCAFE resource personnel (Technical Writer and Research Associate)

developed a Plan of Action (February 15, 1978) relativeqo ,the Project

WIEDS Field Study effort. This plan of action contained the following

components:

13



Data Sou ices

1. Site for In-Depth Interviews

2. Sites for Written Survey

Instrumentation

1. Interview Schedules

2. Survey Instrument

Data Collection and Analysis

1. Anterviews

2. Survey

Dissemination Strategies

1. Oral Presentations
A

2. Reports

4

fl

This plan of action was presented to the0VITEDS/NIE Peoject Officer,
4 "Thi

Dr. Larry Kubota, in Washington on February 17, 1978. Based on.discussions

at this meeting,%WIEDS staff decided to implement Phase I field activities'

on an exploratory basis and to limit data ,collection efilrts to on-site
e ,

interviews, only. Also, the staff decided to foCUs on this initial data

llection effort in terms of 1) determining the,effectiveness of on-

ite int views as a data collection technique for WIEDS and 2) identifying

successful strategies via the interview technique:

Data Sources

Date to limited resources, the WIEDS staff decided to conduct the

exploratory data collection efforts within a close proximity of
1

Austin,

Texis.. Since this city is the capitol of Texas, theMtnior Researcher

contacted the Texas Education Agency's Technical Assistance Division toy

assist in the selection of school distritts to be visited. The Technical

Assistance Divisi,pn was chosen because its primary,purpose.is to,prev-ide

14
0



assistance to Texas school districts involved in the desegregation process.

The division was asked to identify school districts which met the following

criteria established by WIEDS:

1) Were within a 150 mile radius of Austin

i) Have made significant progress in desegregation

3) Have instructional prziwams designed to assist in desegregation

4) Have varied ethnic ratios (Black, Brown, White) within the

district
0

5) Have average daily attendance (ADA) within y e following ranges:

50,000 to 60,000

7:300 to 10,000

500 to 1,000

This process resulted in the identificatlul of twelve school dis-

tricts. -The WIEDS Project Director Pand'Senior'Researcher then s elected
-7-

three districts as described.be,low:

Ir

s.

1. Austin -, 52,832 (ADA) 2. Bryan - 8,412 (ADA) 3. Nixon 692,(ADA)--

57% White 63% White 4 48% White,

17% Black 5 ck . 3% Black

- 24% Brown own 49% Brown

The Senior Researcher contacted appropriate personnel Aph of the

three districts during on-rite visits. Each district -(via confirmation by

the superintendent) agreed to serve as a field study site forkthe WIEDS

Project and to assist in the selection of personnel (central office,

prinCipals, and teachers) to be interviewed by WIEDS staff.

Two weeks later, the Senior R -.rcher s contacted by the S in-

.

tendent of Bryan Independent Schoo is ct and infOmed that t is distri t.

was involved in some additional activities which would prevent he district

15ersonLiel from participation in the WIEDS Project. ;The SuRerint ndent

A

15 ,
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1,

indicated that he madehis initial decision to participate without giving,

adequate thought to his staff members and their commitments.

Once again WIEDS contacted the Texas Education Agency's Technical

Assistance Division and,repeated the selection procedurestpreviously

described in this section. Three districts were identified, and from

these three the Project Director.and Senior Researcher chose Temple ISD

as a replaceMent. This district had an ADA of 7,386 and .aniethnic

composition as followv

66% White

20% Black

14% Brown

(r .

The Senior' Researcher scheduled an on-site visit with
.

the superin-

tendent and described the-objectives of the project and the specific

role of the district's personnel. The superintendent requested a week

to deliberate before making a decision. After a week, the Senior

ResearCher_was contacted and informed that the district did not choose

to participate in the project. It was'stated that the central office

staff had been working diligently for the past.few years to overcome the

negative concepts of "majority" and "minority" and that the questions on

/-
the WIEDS interview schedules appeared,to focus on these concepts. At

this point (post-March 1), the Project Director decided thatthe WIEDS

staff should proceed with the rerhaining two districtS and not utilize

,ad4Ltional project time in securing a third district's participation.

Austin ISD appointed a SEDL.Review Committee, comprised of director-

level personnel, to review, react; and approve the activities of the

project. The Project Director, Senior Researcher, a d Research Associ

met with the Review Committee on January 10, 1978 and discussed the

16
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project, responded to q e,Stions, etc. On January 24, a memorandum was

forwarded to the Superintendent from the Review Committee. Irr summary, it

,indicated the following step's for implementation:0
'

All interview forms will be reviewed and approved by the
Director of Research, and Evaluation.

The Senior Researcher will contact the Directors of .

Elementary and Secondary Education to identify a small
number of principals to be interviewed.

I4

The' contact person for Austin ISD will be the Director
of Research and Evaluation. : ,

. ,
.

There i's no commitment
.

by Austin ISD to part-lc-Coate in

WIEDS beyond May 31, 1978.
) /

,

Central Office Interviews \,.-

During two meeting( ith thetDirector of Research and EAluation, the

Ite
N.*

1 Senior Researcher identified the initial central office interviewees.
i

These prospective interviewees were approved by the Project Director and

the S pior Researcher tarn to 4chedule the interviews.

.Initially, seven central office pers el in Austin ISD were selected

for interviews. It soon became evident that these interviewees were

Primarily responsible for organization problems associated with desegre-

. gation and not with instruction/c iculum-related problems. Thus, two

WIEDS staff memberS met with Austin's Desegregation Specialist and jointly

they identified several mid-management project directors and coordinators

whose job r;esponsibilities directly related to instructional programs

which enhance the desegregation process. Some difficulty o rred in

regar ;to scheduling inteviews with thse persons du -to thei

respodibilities, but WIEDS staff remained flexible and conducted inter-

views convenient to the interviewees.

A
At Nixon, the only central'office staff member was the Superintendent
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so there was no planning' required in regard to the selection process for

central office.

Principal Interviewees

Initially, the Senior Researcher compiled infoOmation (ethnic ratios,

location, size, etc.) on each of the high schools, junior'high schools:
A

and sixth grade centers in the Austin district. -From this information,

the Project Director and,the Senior Researcher selected the following

schools for participation in Project WIEDS:

.

Senior High, Schools

Anderson

Austin

Reagan

Junior High Schools
A

Bedichek

Dobie

Murchison

Porter

Sixth Grade Centers

Ba.ker

Blanton

Webb

These proposed sites were discussed with Austin's Desegregation Specialist

and he concurred tht they had been most affected by the desegregation

process.

On February 23, the Senior Researcher met with the Directors of

Elementary and Secondary Education to negotiate the selection .of schools

within AISD for rrincipal interviews. Utilizing the criteria of location,



number of students bused for desegregation purposes, ethnic ratios,

residential patterns, and the percejved cooperation of the school

administrator, the following nine school's were approved:

Anderson High

Austin High

Reagan High'

Bedichek,Junior High ),

Dobie Junior High

Murchison Junior High

Baker SiXth Grade Center

Blanton Sixth Grade Center

Webb Sixth Grade Center

At Nixon, the district consisted of one elementary, one junior

high, and one high school and all three were located on the same campus.

The Project Director and Senior Resealer decided to interview all

three principals and the Superintendent agreed with this decision.

Teacher Interviews e.

dr At the cloSe of each of the principal interviews, the interviewer

requested that the principal identify teachers on the staff who were,

kvolved with activities0related to multiculiftUral education, human

relations activities, etc.eit was the responsibility of the WIEDS

personnel to.contact the teachers and request theirparticip'ation via

interviews. Three staff members were chosen from each school providing a

total of 27 teacher interviews in the. Austin district.

In Nixon ISD, two teachers from each level (elementary, junior high,`

and high school) were selected to be interviewed. Selection was based

on joint recommendations by the Superintendent and,principal at each

19



respective level.

Instrument Development

Relative to conductinkthe on-site interviews, the WIEDS staff

initiated activities concetning the design of interview schedule's fOr

central offiCe personnel, principals, and classroom teachers. The DCAFE

Research Associate.assited the WIEDS staff in designing and drafting. of

tf.
interview schedules for the three levels to be addressed. Discussions

were conducted between the Research Associate and each staff member with

respect to listing the types of information being generated via the

literature review and selecting information areas to be-71: d in the

interview schedules.
--1

The procedures used in this development phase included:

1. The identification of instrument content and focus via
discussions between the Research Associate and each
staff member. These discussions resulted in a tentative
outline for each interview schedule.

2., Each WIEDS.staff member'served as a reviewer of the inter-.
r view schedules during the drafting phase. The Research

Associate drafted and revised the schedules based on lnout
from the WIEDS' staff.

3. Once the staff felt comfortable with the drafted inter-
view schedules; the Senior Researcher scheduled inter-

- viewsliith a sample of central office personnel, princi-
pals, and teachers in 4 local school district. The
enior Researcher, Research Associate, and Research

Assistants pre-tested the interview schedules with this
sample population.

4. The Project Director and Senior Researcher identified

personnel with SEDL, the Austin ISD, and the Texas
Educatton Agency and had them review the interview
schedges relative to clarity, sensitive questions, etc.

5. Based on results of these pre-tests and reviews, the Research
Associate and WIEDS' staff revised the interview schedurles
in terms of language, sequence of questions, and style.

A brief descriptiOn of each schedule is presented, in the following

20
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paragraphs: te3

The central office interview schedule concerned itself with questions

to be asked in the follow categories: (a) baCkground of interviewee,

(0 district desegregation plan (organizational,p4tterns, faculty

assignments), (c) instructional programs, (q) curriculum, (e) student

services, community involvement, (g) funding sources, (h) evaluation

....',77

i of desegregate n plan, and (i) needs or problems to be solved:

i, The principal interview schedule contained questions related to the

'followingfollowing categories: (a) position or role of interviewee, (b) district

desegregati trategies, (d) evaluation, (e) role of community
.

and staff, (f) needs, (g) ls of desegregation, and (h) potential

teacher interviewees.

The teacher interview schedule focused on questions related to tt)e

followioig categories: (a) teacher's background, (b) student demographics,

(c) goals and strategies, (d) perceptions of cultural differences, (e)

teacher/staff resources, (f) role and concern of parents, and (5)

communityjnvolvement.

Data Collection

The on-site interview method of data collection was selected for

use in the WIEDS Project because it (1).obtains i-ridepth information, .(°2)

permits the investigator to be sure that respondents interpret questions

properly, (3) allows fjor greater flexibility in the process of questioning,

(4).4.1,ows more control over the context within which questions are asked

and answers given, and (5) allows the interviewer` to check the validity

of information on the basis of non-verbal clues by respondents.

On February-15, a Data Collector Wasadded to the WIEDS staff to

ass-ist with data collection activities, data anal .is, and report/

.
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preparation. The Senior Researcher and Research Associate, provided

background information for the Data Collector relative to previous

WIEDS activities and the direction and focus of current data collection

efforts, instrumentation, etc.

The Research Assoc ate 'and Data Collector planned and conducted three

different orients sessions to the interview process for prospective

staff interviewers. These sessions centered on role-playing activities,

critiquing discussions, suggestions for improving verbal and non-verbal

behavior, probing techniques, etc. Based on the observations and expertise 4,

of.the Research Associate and the Data Collector plus the availability

of Prospective interviewers,the following personnel were selected and

assigned by the Project Director and Senior Researcher to conduct the

proposed interviews:

Central Office Project Director

Senior Researcher

- Data Collector

- Graduate Intern

Pgncioals - Project Director

Senior Researcher
/

Research Assistant

Graduate Intern

Teachers - Project Director

Research Assistants

Data Collector

Graduate Intern

The WIEDS secretary was primarily responsible for scheduling th4.

interviews, assigning interviewers to school sites, reserving SEDL cars

22



for transportation, and acquiring/maintaining necessary equipment (tape

recorders, tapes, etc.). She was also responsible for maintaining

records on each interview, tra:nscri,bing the taped interviews, and completing
Cs

any follow-up activities require (to clarify a statement, seek additional 1

information, etc.).

The interviews were conducted according to the.following guidelines:

Length - Interviews ranged from 45 minutes to-one hour each.

Method of Recording - Interviews were audiotaped to ensure that

the WIEDS' staff had a record of the exact words of the interr-
ti

viewee and to provide for maximum information within the

allotted time period.

Options (1) If interviewee chose not to be audiotaped,

WIEDS' staff would record notes in accordance with infor-

mation provided by interviewee.

(2) Interviewers remained flexible within interview schedule

format but were responsible for covering the major areas of

the schedule.

Information Collected --In addition to the interview,content

previously described, basic demographic data were collected for

each interviewee (f.e., age, sex, year in field of education;

degrees).

Follow-up If difficulty.was experierr n the transcription

. of theaudiotape or in the.initial listening of the tape,

WIEDS secretary 'called the interviewee relative to clarity,

obtaining additional inforrption, etc.

Rescheduling If rescheduling became necessary (due to.WIEDS

staff or interviewees), the WIEDS secretary served as the

-->
23 j



7}

:contact with the interviewee. The WIED$54Aff attempted to be

as flexible as possible in terms of scheduling interviews with

school personnel.
so

The data collection activities for Austin covered a spanlf time

from late February to,mid-April. During this period of time, the WIEDS

staff conducted interviews with 14 centralcoffice personnel, 9 principals,

is

and 27.teachers.

Siricertbe Nixon IS6 was relatively small (692 ADO, the Senior

Researcher and two Research Assistants were able to complete the planned

interviews in one day's visit. This included interviews with the

-s SuperIntendent, the three principals, and six classroom teachers.

Data Analysis

lfie analysis of data collected via the interview technique involved

the reduction of a large volume of narrative data to manageaKe and

meaningful categories. The major thrust of the data analysis activities

was to answer several basic questions:

What is the meaning of desegregat n for the respondent?

What are-the goals of desegregation for the respondent?

What strategies and techniques are dev oped and implemented

by the respondent to attain these goa s?

Are these strategies and techniques assessed by the respondent,

and if so, how?

What are the problem and need areas as perceived by the

respondent?

How do the questions above vary across type of respondent and

type of organization?
... A

One problem encountered in regard to the data analysis activities was
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the large volume of narrative data to be analyzed in regard, to success-
,

ful strategies and needs 'as related to central office personnel, grin-

, cipals, and teachers. There waS a total of 46 hours of audiotapes which

was approximately equal to 750 pages of transcripts. With the existing

staff resources, WIEDS was able to analyze each\one hour interview in

approximately six hours. This period of time included transcription

of the tape, review of the tape, and coding of information into estab-

lished categories relative to the respective-interview schedule.

Desegregation is still a "touchy" subject and often, non-solicited

information was generated in the interviews. This additional inforMation

made the task of categorizing data much more difficult and thus, added to

the time required to complete the analysis activities.

In late March, the Research Associate left DCAFE on maternity

leave, which caused the WIEDS staff to experience loss of a resource.

To compensate-for this loss, the Data Collector's position w s increased

to, full time and a part-time Research Associate was employed to assist

with the monumental task of compiling, analyzing, and reporting the

findings of the interviewg. Due to the large volume of Austin informa-

tion and the limitations of part time staff availability and time, the

Project Director decided not to analyze the Nixon tapes until the next

phase of Project WIEDS.

An unexpectedeby-product of the an.;1'ysis of the Austin data was an

extensive history of the district's desegregation efforts. Historical

elements were always common in the°interview transcripts and appeared

necessary before the interviewee could begin.to address successful

strategies and areas of need.

The next section'of the Final.Report will present findings relative

/

C.
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3. FINDINGS

Literature Review ,

he WIEDS Literature Review Report (see Appendix A) disclosed a number

/of st ategies used in school districts across the country to facilitate the

desedregation process. In that report, the strategies were presented ih

detail and accompanied by appropriate citations. In this final report, the

strategies have been reported in a summary chart (Figure 2, pp. 29-30) which

reports. strategies by type (administrative/governance, staff development, and

teaching/learning), by level (central office, principal, and teacher) and by

historical perspective. The three stages of school desegregation are defined

at the end of the summary chart.

The WIEDS staff has interpreted the data in the summary chart and these

observations/interpretations are presented by level--central office person-

nel, principals, and classroom teachers.

The literature sources that WIEDS staff used in the review can be

classified into four major areas: 1) case study reports by U. S. Commission

on Civil Rights, 2) books, 3) journal' articles, and 4) ERIC, research mono-
.

graphs, dissertatfdps, and others. The summary chart (Figure 1) identifies.

the number and percentage of relevant sources and the type of strategy that

was identified from the source (see p. 28).

Some interpretations of the data in the Summary Chart (Figure 1) include:

The WIEDS staff reviewed over 500 documents; only 50 of the
document contained information regarding strategies for
desegregation. That means that approximately ten percent
(10 %) of the documents were relevant to the WIEDS study.

0 1
Almost, half (42%) of the teaching/learning strategies were
located in sources such as ERIC, dissertations, etc.

27 ej
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More than 70% of the strategies related
were generated in journal articles.

Figure 1

Summary Chart:
Sources and Types of Strategie

In Regard to the Literatbre Revie

to staff development

Administrative/
Governance

Teaching/
Learning

Staff
Development

USCCR

w

Jour
Reports Books Articl

al .ERIC
es and Others

74%

2

8% 18%

i

0

0

.0

0

6

29%

6

29%

9

42%

,

0

0
.

0

5

.

71%

2
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Fi re 2
SUMMARY CHART

STRATEGIES FROM REVIEW OF LITERATURE*

Stage I n.. Stage II . .

a

L

3

Stage III

Organizational strategies (0. 10)
A Developing skip zone, rezoning;

site selection and construction Formulating a multiracial
B. Developing paired schoOls, committee to review text

modified feeder plans books ir 4-____0.

C. Developing optional zones, pen
enrollment, majority to rinb

_--11110.

ity transfers / e?... Assigning special counseling stuff to
D. Developing magnet school schools

special programs; metroptatian
.

coops , Providing human relations training

E. Developing open housing for students 01*
Transferring teachers --O

Computerizing teacher transfers 2..._ ---,'
alb

Establishing formal district policies
and priorities to educate minority
students

Instituting a suspension monitoring system
t.

to analyze racial patterns in school
suspensions x

Developing new and innovative prograMming
to support the plan and meet the'needs
of students with, diverse cultural back-
grounds (p 15)

Utilizing PTA to aid in plan
implementation (p 14) r

Hiring school,community liaison
representatives

Producing TV programs with school
Personnel explaining desegregation

process

Producing slide prAntation on deseg-
regation for use by district speakers

Printing bumper stickers urging
support of the schools

Creating special facilities to handle
discipline problers

01'

Establishing desegregation information
centers for community use 0

Using media to encourage community
Support for desegregation (p 12)

Using community leaders to aid in plan
development and implementation (p. 12)

Basing parental concerns and encouraging
Parents to participate in plan imple-
mentation

Creating hot lines, complaint centers,
rumor control centers, etc (p. 14)

Changing routine to encourage
parental consultation and school
visits

Supporting open house functions for
newly reassigned studepts and
parents

Establishing parent participation

committees in each school to aid
in desegregation process

Developing special activities to help
Parents and'students adjust to new
school (luncheons, breakfast get to
rthers, carnivals)

Issuing newsletters to-notify parents
and community of school events
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Stage 1

a'

SUMMARY CHART
STRATEGIES FROM REVIEw OF LIT/AA...RE

CanlinueJ
Stage III

Training teachers ir human relations 1110

Establishing discussion forms for

teachers

Allowing teachers university Credit
for obtaining multicultural (raining

Training in development of multi-

cultural curricula

Increasing efforts to hire

minorities

Creating 1st-racial administrative
'advisory teams in schools

Staff development methods
A Utilizing media presentations

B Utilizing laboratory training

C Utilizing role playing

0 Utilizing data collection feed-

back techniques
E Utilizing peer discussions
F Utilizing small group problem

solving (pp 24.25)

r-\

\-
Establishing dialogue among transferred

teachers

Increasing efforts to hire

minorities

Encouraging staff development in human
relations and multicultural training 9

..Establishing policy changes urg-ingutke

of multicultural materials in currilimn

.Establishing policy Changes urging
human relation activities. In classroom

*Establishing policy changes urging
development of programs to meet needs
of culturally diverse student body

Developing team teaching techaigues

\Creating volunteer student

tutorial corps

Effecting school policy and attitudinal
changes prompting teachers to utilize
innovative programming to Meet the

needs of a diversified student body

Racially balancing classroom w
assignments

Recruiting minority students or

accelerated classes

Establishing a ward system. to ensure
minority participation In extra -

curriculap activities by elections

Decorating schools to give new
students a feeling of being

welcomed

Individualizing ins(ructional 4
techniques

Utilizing multicultural materials in
curriculum (p. 33) ---11.

Promoting cooperative relations ,

rather than competitive rela-
ys, dons among individual

A students s TT*
Utilizing human relations activities
in curriculum

Informing studelits of desegregation
process through meeting and discussions la

Providing parental c onsultation and

scnool visits la

\onductingi open house activities for
J. newly assigned students and parents

.ver

iaages represent a seuenc.ng-cif_Zrategfes in two senses _0 the-onm nanr;le
, developments over a span of years starting with the first year of desegregation, on the other-hand.

each school year beginning in September sees a replication of initial desegregation strategies and

Progresses through later strategies ;cage I strategies attempt to mix students of different ethnic

groupl and deal with short-run problem; resulting from adjustment Stage II strategies attempt to

reintegrate students under a guiding ideology of cultural pluralism Stage III identifies emergent

trends or problems as yet unsolved

". 're:. ,tratolie, wore not stated in ine literatlyre but inferrePhy the dIEDS staff as pa.ortouisites

for 'he existrn'e of ..atm,' strategies
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InforMation obtained from the literature review indicated that the

strategies used to successfully desegregate schools can be grouped into the

following categories:

Central Office ,
1, Organizational strategies, numerous and complex in nature,

are'all obncerned initially with either the redistribution
of staff and/or students. They,all appear to include one

or more of the following characteristics:

Transfers of students (e.g., busing)
Revin of school attendance zones to achieve a balanced
ethnic Mixture. ,

Reorganization via teacher redistributions (e.g., teacher
.. transfers or, reassignment)

j Reorganization of schools to serve different age roups

through either restricting or expanding the num r of

. grades served or educational services provided

2. Staff development strategies are an integral part of every'
school despgregation effort and usually include:

.6 Conduct of human relations training
,

COnduct of training'in the development and use of multi-
culturalcultural matbials

-6 Conduct of cOmmunications skills training

.Conduct of cullUral awareness activities

3. Community relations activities designed to reduce parent
concerns, and intergroup conflict such as:

Conduct of sociadativities for parentsiand school
staff
Use of media.techniques'designed to present an accurate
and favorable picture of the desegregation process
Establishment of parent'and community leader committees
to obtain community input it p7 annIng and implementation

`,procedures

4. Development'of special programs to improve the social
aspects of education emphasiz'ing:

Extracurricular activities
Human relations

. Cultural awareness

5. Development of special programs to upgrade the academic
deficiencies of minority students such a6:

ESAA
Various compensatory programs

31.
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Principal
The literature review indicated that principals are key agents

in the school desegregation process. Although there is little
aside from anecdotal accounts of the principals' influence, they
seem to be most effective as:

Encouragement of teachers and staff to participate in
human relations training
Encouragement of parent/student/staff activities
Commitment'to the implementation of innovative programs
addressing the needs of students from various ethnic,

',..groups

Establishment of systematic procedures for hAndling
discipline problems and disruption.s.
Establishment of a procedure for securing faculty and
student input in planning activities and administrative
decision making

Teachers
The literature review indicated that cultural pluralism is

the goal for which the majority of desegregated classroom
teachers strive. Strategies identified as useful in accomplish-
ing this goal could be distinguished as organizational or instruc-
tional. Organizational strategies included:

a
Motivation of students by tapping of the-predisposi-
tion of culturally different students
Reorganization of students in an effort to overcome
the territorial boundaries concomitant with ethnic
differences
Promotion of equal status contact

ts

Elimination of competitive conditions in multi-
ethnic situations (e.g., cooperative grouping,
individualizing instruction)
Use of biracial task groups to promote cross-race
helping and friendship
Encouragement of student interactions by assigning
cooperative group tasks

Instructi nal strategies included:

Development and,Atv of multi-cultural materials
Provision of curses in cultural awareness and human
relations

English,Infusion of standard subject areas such as g

literature, social studies and history to include
multi-ethnic perspectives

Two basic conclusions may be drawn from the findings in the literature

review. First, it appears that through effective planning, decision-making

and community relations, the central'office attempts to ensure.that school

32
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-deegregation activities have the opportunity to.be successful. Second, once

the process of school desegregation begins, it is the school staff (through

their efforts in adapting to the educational, social, and emotional needs of

anithnically diverse group Of students and parents) who are major determi-

nants as to whether or not it will be successful.
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On-Site Interviews

The findings ,f-kyr the on-site interviews are reported in detail in

Appendix B,(Field Study Report). Far the final report, the WIEDS staff has

selected the following format:

SuMmary Chart:. Strategies for Cen 1 ffice,(Figure 3, p. 35)

1. 'Interpretations of Data in chart .

/' Summary Chart:. Strategies r Sixth Grade Centers (Figure 4, p. 38)

1. Principal Data Interpretations
"Ilk

2. Teacher Data Interpretations

Summary Char-I--; Strategies for Junior High Schools (Figure 5, p. 41)

1. Principalrincipal Data Interpretations

2. Teacher Data Interpretations

S ary Chart: Strategies for Senior High Schools (Figure

.' Principal Data Interprctations

2!: Teacher Data Interpretations

Comparisons

1. Principal Data Across All Levels

2. Teacher blta Across All Levels

3. .Central Office and Principal Data
A

44)

'1-4-7---Cntral Office and Teacher Data

',..Principal and teacher findings are reported by level (sixth grade

rt .

centers, junior high schools, and senior high schools), type of strategy

(administrative /governance, staff development, and ching/learning), as

well as-the. historical perspective (Stage' 1, 2, or/ . Theas -the hist4!

V K

perspective is defined At the bottom of each summary. chart.
.

A
5w*
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J
Stage

Sweating superintendent

Figure 3
stmapr 0 ART

STRATEGIES FOR CERAL UFF!CO

Stage

Creating special offices to deal
with on:01 Of desegregation.
and its effects
A Office of HumAr Relations
8 Office of Scnooi Comunity

Relations
C Office of Stuff and Student

Teaching
0 Office of Student Affairs

rage

Coordinating planning effort between
school board and central office

Integrating central office and
teaching ruff

Crossing over of teachers

Appointing a district desegregation
specialist

Lowering the teacwer pupil ratio
inorityareei

Hiring minorities in upper and
middle level administration
positions

Sweating and formulating crisis
intervention strategies and policies

Encouraging getting accuAinted
activities for school staff and
community leaders

targeting student leaders for assis-
tance in OestgiiesatIon

0

Integrating feeder oatte'rni for the
busing process

ZereiCeing prOgraias ietnan tie soecial
offices to -net crisis needs ,SCR,
SEP. wog Sq.ao)

reatirng Sixth Grade Centers

a

'0 no rhs then, ts
secoence 'a teachers and dee, S tratOeS

'rair,rg 'case, relat' ohs for staff,
Students. and PuS dreeS,

"-raining in Sts. ,ST. :SE. 'E0-'AC.

for le,trai Of'lbew aomini ratior,
teaching, and Odideisl g.s,Aff

raring teachers and other staff in
tarunicatias sxills and classroa
manageinent

Trrning teachers v" the ,r1.0roorat,Ce.
0, iiiltlet?nic r4terials irt: the
Cur.,Cult.ea

.earning

Fo4asirg ceCe the SOVal aspects
of educatid 'district-wide all
ler11

A St./dent uctidities Project
9 doting 'Cr extracurricular

activities
C interethnJc Su, letin cards
O Increasing winority partici.

Patton in stockist gOvernment
utilizing the nee System

Developing an OCSC (On Carpus

Suspension Center'

Fearing upon aCademC deficiencies
;district-wide all levels;

A Bilingual education

8 Auxiliary acute; studies
C Project Self
0 Outdoor study areas
E Title I Reading Imoroyeoent

PrTitle Parental involvement
Program

G Student and Faulty Advisory
Coemli t tee

H Indichinese Program
I Project ZAP

Creative Consumer s World
0,Agnostic Intervention

Pl.:Ceram
Managing Classrooms
Positively
d ss"Irg Leavers
:ooll colot poo;ects
SCE PrCCr',6

sKIlls

2 CJrC'Ctil JA development

P ;c.c,a1 EGAA FridgraeS
11.11.2x.

2 70condan/ reading and
,taf ni womw
Prbirmn

0'

0'

0

0

0

0

0

0

Se.

0'
innovating new brosrars at the
elerentary level
A Happy Talk progren
9 Essential,Student Competency

Develdbeient
C Children's Literature
D AtvWome Program
E Box of Reading Ideas
F Architecture in the Schools
G Kindergarten aides (CETA)
H Extended Day

Mathews Gifted Program

'J library teaching modules(
K Yon-graded indixidealized

instruction
L Culinary Curriculumi
M City Dares Pro)eCS

Instituting new prosrars at tee
laign school level

A Students With it All "osether
(SeA7)

a "xas Alliance for Minorities
in Engineering ITArfl
;urdace Center

Stages reoresiNt wg of wi reeves svo sense; on the one hand, the sequence po:Ivors
developments over a span "7' yerS star +,1 itr the fut.,. ydr of desegregation, on the other nand,
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' ;') 3 order of occurrence regarding Austin's transition from a segregated school

district to one whichr.is moving toward desegregation.

It appears, from the summary chartof the strategies for central office.

personnel, that "successful school desegregation strategies" can be catego-

rized into fipuiljor areas. five categories are presented below in

1.

Legal Requirements this category is concerned with. compliance

in regard to faculty and student integration, changes in atten-
dance zones, organizational changes relative to grades within
buildings, etc. .

1. Integrating feeder patterns for the .busing process
2. Integrating of teaching staff (crossover of teachers)

'3. Establishing special offices to deal with problems of
desegregation and its effect

4. Developing programs within the special offices to meet
- crisis needs

p

School/Community Relations this category is concerned with
gaining support of top level central office administrators,
principals, teachers, parents, and community members to ensure
ease and successwith implementing the desegregation strategies.

1. Coordinating desegregation planning efforts among school
board, central office, and community

2., 'Formulating and supporting crisis intervention strategies
'and policies -

3. Encouraging getting acquainted activities for district

, staff and- community leaders

Staff Development this category is concerned with human rela-
tions,activities that foster understanding and support for deseg-
regation while eliminating the racism and divisiveness which
hinder it. This type of training is suggested for all levels
of individuals involved in the educational system. .

1. Utilizing reality therapy as a training sequence for
teacqrs and administrators

2. Conducting training in human relations for staff, students,
and bus drivers

3. Conducting training for teachers and other staff members.
in communications skills and classroom management

4. Conducting training for teachers on the infusion of multi-
ethnic materials into the curriculum

Social Skill Development this category is concerned with spe-
cial programs designed to meet the needs of students experiencing
adjustMent problems both at school and at home. Helping students

to develop productive means .of coping and problem-solving frees -
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them to deyelop their'academic potentials.

1. Increasing minority participation i'h student government
2. Developing an On Campus Suspension Center'which utilizes

reality therapy principles
3. Focusing district-wide efforts upon social aspects 'of

education (i.e., student activities project, interethnic
bulletin boards, using different voting techniques in
student body elections)

Academic Skill Developmeht - this category is concerned with,
special programs designed to meet the needs of educationally
disadvantaged students (typicallytminorities). Programs are
usually related to basic skill areas (i.e., reading, mathe-'
matics, and language arts).

1. Focusing district-wide efforts upon academic deficiencies
at all levels (i.e., bilingual education, ESEA Title I
reading, and diagnostic/intervention progran)

2. Utilizing ESAA funds to meet the academic needs of
students arising from efforts,in desegregation (i.e.,
secondary reading program and Trilogy)

3. Instituting innovative prograds at all levels (i.e.;
essential student competency development, non-graded
individualized instruction, Texas Alliance for Minorities
in Engineering)

A consistent theme of the central office interviews was the need for

parental involvement and concern for their children's development in and

out 6f school. Informed, cooperative parents appear to be integral to a

school district's move into*the desegregation process.

deo
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Stage I ...

Figure 4

SUMMARY CHART.
STRATEGIES FOR SIXTH GRADE CENTERS*

Stage II Stage III ...

. Principal initiative Consistent Principal support for
staff and students

Randomizing homeroom Assignments
according to race, sex, IQ,
and neighborhood

Hiring a counselor

Hiring a hall monitor

Acquiring below-level
library books

texts and
alp

Hiring a helping teacher

Establishing faculty human relation's

committee

Establishing an On Campus Suspension
Center

Establishing a code of student
behavior

Conducting human relations Conducting values clarification

workshop workshop

Conducting.Inservice training on

Reality Ther.4pa.

Conducting S.C.E. workshop on use of

new materials

Instructional teaming (foul. teachers)._

Centering instruction on child .Centering instruction on subject

Teaa,bing specialized enrichment

classes (6 weeks)

Fostering cultural awareness through

. class activities and ethnic weeks

Recognizing and affirming different
physical identities and colors

Teacher assigning seats to mix 10 Students selecting own seats

students

DeAigmatizing Special Education and
remedial instruction

Crisis intervention counseling

ainseling_groups ----10Magic Circle

Reality Therapy Fusion of successful
counseling techniques!

Gaining trust of student and affective learning

leaders

Teacher modeling of
communication skills

110'

Including parenyg as tutors 10. Including parents in social

/ functions, field trips, and
- / students performances

*Stages represent a sequencing of in t.wo senses. on the one hand, the sequence covers

developments over a span of years carting with the first year of desegregation; on the other hand,

each school Year beginning in SO-Lecher sees a replication of initial desegregation strategies and

progresses through later strategies. Stage I strategies attempt to mix students of different ethnic

groups and deal with short-run problems resulting from adjustment. Stage II strategies attempt to

reintegrate students under a guiding ideology of cultural pluralism. Stage III identifies emergent

trends or problems as yet unsolved.
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In regard to the information contained in the summary chart for sixth

grade centers, the WIEDS staff presents the following interpretatiohs:

Principals

1. Common strategies mentioned by all three of the principals
included:

Assignment of students .heterogeneoysly to'classrooms
Organization of teachers'into instructional teams
Employment of a "helping teacher" to assist teachers
and administrator.

2. Each principal indicated that they had emphasized and assisted
in training related to human relations,\i.e., values clahfica-
tion, reality therapy, etc.

3. Two of the principals were responsible for the establishment
of On Campus Suspension Centers, to deal with students who were
discipline problems.

4. Two of the principals establiihed faculty Human Relations
Committees to deal with and improve relations among faculty
members.

5. Additional strategies mentioned,. by indivldual.principals as
being successful in the desegrdgation process were:

Development of a student code to ensure that students
were aware of expectations and limitations
Conduct of orientation sessions for in-coming fifth grade
students

Use of a"borrowed" high school language teacher to teach
enrichment classes

Teachers
1. Common strategies mentioned by a majority of teacherS across

the three sixth grade centers included: c., ,

Infusion of ethnic and cultural awareness through dontent
areas

Use of successful counseling techniques to deal with racial/
ethnic conflicts
Focus of instructio on individual child-rather than on
subject or group ins ruction

2. Strategies mentione particular to individual teachers
included:

Use of behavior modification principlo to reinforce
desirable behavior
Establishment of an integrated classroom seating
arrangement

19



Conduct of classes for students dealing with assertiveness,

values, and standards to foster independent thinking

Use of parents as tutors, as monitors on field trips, or

as guest lecturers

.*. Use of crisis intervention counseling techniques in small

group settings

It appeared to be evident from the interview findings (see Appendix

B: Field Study Report for details) that the principal played a major role

in how the faculty viewed.desegregation, students of different ethnic

backgrounds, etc. For example,, if the principal were an authoritative

figure then the eachers appeared to require a more structured schedule for

their students. Conversely, if the principal were viewed as warm and

supportive by the faculty, then they (teachers) tended to approach the

studen in a more humanistic manner--recognizingand affirming different

physical identities and colors. Even though team teaching was a common

r

organization strategy of all the principals interviewed, each principal

implemented the strategy differently. One principal had teams composed of

two teachers (different ethnically) and the goal was to improve faculty

4:4

relations, while the other two principals had teams of four teachers but

for different reasons. One principal wanted more faculty involvement among

members of the team, while the other principal desired,that students be

taught by a number of teachers and be exposed to as many different0stu,dents -

as possible.

4.
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Stage I ...

Figure 5
SUMMARY CHART.

STRATEGIES FOR JUNIOR HIGH SCHOOLS*

Stage II ... Stage III

Adequate planning for desegregation

Establishing learning communities

Scheduling morning academic courses
for low achievers

00'

aiHiring hall monitors
101

Hiring qualified teachers.
especially_minorities 01°

Establishing faculty human relations
committee

01°

Establishing local Support team
01°

Giving social activities
for students l

Providing transportation for students
and parents for special events

10°/")

Faculty input on hiring new
teachers 11°

Setting objectives for teaching

Conducting TED -TAC workshops

Conducting human relations workshops Training teachers to conduct human
relations activities for students

Conducting bus tours of neighborhoods

of students for teaching staff

Conducting workshops on cultural and
linguistic differences in different
ethnic groups

Conducting Reality Therapy Training

Developing multicultural curriculum

Conducting needs assessment for
other inservice training

Instructional teaming

Providing SRSDP remedial instruction
00.

O

00.

SEP_program for low-achieving
students

Recognizing ethnic heritage through
the observance olAlack History
MOth, etc

Crisis intervention counseling

Ethnic studies and multicultural
curriculum

Rap sessions OoGroup discussions paTopical groups

Personal acquaintance with ,Individual counseling
all new students
(advisory teachers)

Student human relations committee

Orientations for incoming sixth
grade students

OCSC
Supervised Optional Study
Step Process for discipline of students

Partners Clubs Oa Extracurricular clubs fostering
interethnic ielations

SCLRP TrilogyAturLiLgroup

Stages represent a sequencing of strategies in two senses on the one hand, t sequence covers
developments over a span of years starting with the first year of desegregation; on the other hand,
each school Year beginning in September sees a replication of initial desegregation strategies and

progresses through later strategies Stage I strategies attempt to mix students of different ethnic

groups and deal with sh,iramrun problems resulting from adjustment Stage II strategies attempt to

relntegrite students under a guiding ideology of ,ultural pluralism. Stage III identifies emergent

trends .r problems as yet unsolved
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Relative to the information contained in the summary chart for junior

high schools, the WIEDS staff presents the following interpretations:

Principals

1. Common strategies mentioned by all three of the principals
included:

Conduct of staff development activities in terms of reality
therapy, ethnic studies, affective behavior, communication
skills, and general human relations activities
Conduct of orientation sessions for incoming sixth grade
students

2. Two of the principals supported an open, humanistic approach
to teaching--staff and students alike to treat each other as
individuals deserving respect.

3. Additional strategies mentioned by individual principals as
being successful in the desegregation process were:

Organization of teachers into "learning communities"- -
teams of four teach rs each
Development of the S p Process a school-wide discipline
policy which emphasize school expectations of students
Establishment of Faculty man Relations Committee,
Establishment of clubs and ecial gifted classes to
foster tri-ethnic interactio

Teachers
1. Common Strategies mentioned by a majority of teachers across

the three junior high schools included:

Conduct of human relations activities for students
Use of counseling techniques to assist students with con-
flicts--emphasis on "talking" problems out through verbal
expression
Incorporation of ethnic studies into related subject areas,
i.e., social studies, career education, etc.

2. Individual teachers Mentioned strategies which were success-
ful in their desegregated classrooms as follows:

Conduct of Supervised Optional Study (SOS) a an inter-
mediate discipline measure prior to adminis ation
involvement -

'o Conduct of individual counseling or rap sessions with
students to deal with student needs,,problems, etc.
Provision of choice of acti4ties to students to pre-
vent frustration, boredom, etc.
Assignment of students to group activities by randomly
drawing names

4 "42

4



4

The three schools visited by WIEDS staff were quite different in regard

to location, economic status of parents; interests of staff members, and

school's relationship with community. Principals in two of the schools

acknowledged the difficulty they experienced with involving parents--this

occurred where a large portion of the student population was bused to

school from another residential .area in the city. Teachers at the three

junior highs were interested in student involvement (both'social and aca-

demic), while principals were concerned With-maintaining order.and p ace.

These two expations or interests resulted-in conflicts sometimes ause

student involvement gave rise to differences (in views, values, needs, etc.)
t

and the administrators viewed these differences as disruptive to the learning

process. Principals, at the junior high level, did not tend to involve

themselves with the 2skrazatioh of faculty for instructional purpoSes--
.,

most often "departmentalization" was the method of staff organization.

Counseling (rap sessions, group discussions, and topical groups) appe'ared to

play a major role in the instructional activities of many of the teachers.
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Figure 6

SUMMARY CHART'

STRATEGIES FOR HIGH SCNrb"4

Stage 1 Stage 11 stage III

Planning measures to minimize----*Developing a school-wide
planningDeveloping a student/tacultv

conflict_ committee planning committee

Having a consistent and supportive

administration

Developing a steering committee

of students

Addressing parent human relations

lnstituFing a minority representation

b jaw (e.g. cheerleading squad)

Using crisis intervention strategies
(e.g., identifying troublemakers,

hiring hall monitors)

Encouraging the toliiiiing:of students,

teachers, a rents

eveloping a human relations PrIBram

r'D
(including Student and Faculty Human
Relations Committees, ESAA advisory

board)

Instituting curriculum chahges (including

GED, TAKE ICT DF, HECE, VOE, CVAE,

Executive Management, Minorities in

Mainstreaming)

Utilizing the SLB

Presenting staff workshops on--* Presenting human relations workshops

desegregation

Providing inservice training on---10Providing inservice training on
multicultural curricularacist terminology

Coordinating of student/faculty retreats

by SCLRP,

Providing magazines and library materials --.

Using open classrooms 10111'

Providing team teaching

Seating kids so as tq mix them

racially

1 cultural

in
Providing a reading specialist by SRSDP

111'

101

1110'

011"

110

Going on field trips

101'"

Allowing free seating

Providing Black history and Clnco de Mayo activities

Teaching ethnic ll*Terature ----Oo

Using special media techniques to fosters
cultural awareness

Providing vocational oroarams

Counseling indiv duals and :rows b

the principal

Instituting a school-wide--------40.gifylsjgrules and expectations
discipline policy in classroom

Partners Club --111 lissAfro-American Club

Coot:a-Mating of extracurricular activities
(including use of the Hare Systemlby SAP

Providing of activities by the PTA to
increase minority participation In

Pi extracurricular activities

rontacring paren alls

and ro ress

Using parents as tutors, telephone
callers, and lecturers

Stages reni-ese t a sequencing of strategies in two senses on and, the sequence covers

developments over a span of Years starting with the first year of desegr Lion, on the other hand,

ei,h school ye r beginning in September sees a repliction of initial desegregation atratcgies and

progresses through later strategies. Stage I strategies attempt to mix students of different ethnic

groups and des ktith short-tun problems resulting from adjustment Stage II strategies attempt to,

reintegrate students under a guiding ideology of mu/tural pluralism. Stage III identifies emergent

trends or problems as yet unsolved.
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In re,gard to the information contained in the summary chart fois senior

high schools the WIEDS staff presents the followinginterpretations:

Prin als

1. Co on strategies mentionerlkall three of the principals,
inc uded:

Establishment of faculty and student planning and human
relat'ions committees to ensure that each individual in
the school has an avenue for expressing his or her views
Conduct of teachers and counselor human relations training
Encouragement of teacheand counselors to modify curric-
ula to be more appropriate for a multi-cultural student
body

Encouragemdnf of minority group student participation in
extracurricular activities

Development of special methods and Policies,for handleng
, discipline problems and disruptions

a. One principal utilized extensive-one to one counseling
techniques

b. One principal Utilized-extensive parent cooperation,
e.g., asking parents to-keep students at- home once
disruptions on a .Large` scale Occurred.

c. One principal outlined an elaborateAocumentation and
. "due'proceSS" procedure to ensure the fair treatment
of each student

d. All three principals u "ilized the On Campus Suspension/0-
Center technique (OCSC) or some variation of it (e.g.,
In Scho 1 SuspensionBS),

2. One of the principals made a concerted effort to secure
parental involvement throughout the school year by: ,

Recruitment' of paeeet volunteers through the PTA
Conduct of student par'eht breakfast activities through
the year

A
Establiihmentof telephOne committees to contact minority
group-parOits andurge,iklrparticipation in school
activities ,

3' Onelorfhcipal took a perso interest in thcleveloping
and selteing'of. multicultu classroom materials for

A teachers on an individual basis.

- .

4 Another principal madeextensive use of the open classroom
and team teaching concept.

5 Two of,' the principals departmentaliz d the school and
increased interaction among the teach ig staff by doing so.
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Teachers
1. Strategi-eentioned as effective by the teachers interviewed

included:

Conduct of group discussions concerning ethnic issues. This

seemed to be a common technique for'teachers in all three

schools.
Conduct of classroom skit's in foreign languages class to

highlight cultural differences

2. One teacher took a somewhat .different approach by emphasizing
cultural similarities rather than cultural differences.

3. Each teacher used some method, to ensure mixed seating in

their classrooms.

4. Techniques to increase cultural awarenessalrso appeared to

be dependent upon the subject matter taught (e.g., English

teachers used novels and writings of minority authors, social
studies and history teachers used speeches by political
leaders and current events to stimulate classroom discussions).

5. Each teacher-- used some form of communication with parents

(e.g., elephone calls, written reports, and letters) to

maintai some .rm of continuity between the students' home

and.sah ol e pert -gces.

indings ( Appendix B: Field Study Report) indicated

that while teachers and principals the s e overall goals in the school

desegregation process (interracial harmony, cult al awareness, and'educa-

tional efficiency) they sometimes were concerned with ifferent issues.

For instance, principals had a sincere concern for carrying out he pOlicies

of the district centraT,office. They a o we concerned wit, school

,community relations artd-Ahe smooth, of icient carryingoul_of schbol

activities. On the other hand, teachers ncerned with the currIc-

ular aspects of desegregation and spent a great deal of time devising class

I
activities and modifying the curriculum to reflect the differences in home

background and out -of- school, experiences of their students. Teachers were

concerned with the hilosophical issues motivating the civil rights.move-

ment, attitudes an aviors influencing classroom intergroup relations,

4§
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1,

and accounting for differences in academicAperformance due to cultural and

ethnic diversity. Principals were more concerned with the implications that

these philosophical issues' and cultural differences had for school proce-.

dures(e.g., school-wide.diS'cipline policies) .and school community relations

(e.g., parent/administration planning activities and parent/i.eacher/stude.nt
,

get acquainted activities).',.

J
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Comparisons

Principals Across All Levels

416

1

One factor that was identified and discussed as the basis for differen't

strategy eMRpasis at the high school level (in comparison with junior high

and sixth grade centers) was age difference. The high school principals ;

found il necessary to spend more, time in policy development related to the

-"due process" in discipline matters. The junior high and sixth grade

principals did not identify this as a priority area for Strategizing.

Another area of emphasis at the high school (and not so at the sixth

trade or jutnior high levels) was the adoption and implementation of central

office programs dealing with tthe extensive use of career .afi'd skills training

oriented materials. This was necessary at the senior high level because

this 'age student would be moving into the "wor10of work" in a,very short

period of time and the principal was the key agent in making sure that these

Oportunittes and experiences were available to students.

The age group of students at the high.schoollevel needs to be more

involved with school policy making and planning school activities; therefore,

the principals foutid-it necessary to develop strategies ;poensure student

participation in these areas.- At the other two levels, students are usually

,perceived as_being not old enough to participate, so the policy making and

actiOty planning were the' responsibilities of the principal and staff only.

Relative to organization of staff within the building, the sixth grade

center principals used several forms of "team teaching" while junior high

and senior high 'principals relied on departmentalization ortheir staff

members. The two general advantages of "teaming" in a desegregated school

appear to..be: (1) iwreased staff interaction, tea ing with staff members
4

of other ethnic backgrounds for acceptance and a reness, and (2) the

r
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opportunity to build on the instructional strategies of all members of a

team.

At, the high school and junior high levels, principals made extensive

use,of their guidance counselornas crisis intervenors and assistants with

discipline problems that occurred. The sixth grade principals used their
4,

opunselor as a liaison agent between teachers and students, with little

responsibility for discipline, problem-solving etc.

High school and junior high school principals were responsible for

eHsuring ethnic representations on student government, in club memberships

extracurricular activities, etc. The principals had to select/develop

strategies to provide this equal representation and this became an area of

priority (since it was part of the legal requirements of the district).

Principals at the sixth grade centers indicated that there were no extra-

curricular activities; therefore, this area was not one of their mdnir

concerns.

The sixth grade principals and, junior high principals viewed the school/

community relationship as being vital to them because they must rely on the

parents of the students to provide transportation for students when activities

were conducted outside of regular school hours. Thus, more strategies in this

area we by principals at the sixth grade center and junior high

levels, than at the senior high school.

Teachers Across All Le els

Due to the factor of age difference, high school teachers found it

necessary to involve students more in the planning of instruction and to

give students more responsibility for their learning than at the other two

levels. During the high school years students appear to place a premium on

activities which require some degree of responsibility, allow some indepen-
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dence and can be related to their everyday experiences. Therefore, teacher

desegregation strategies at the high school level involved discussions of

contemporary issues, student selected take home assignments, and,various

types of group activities highlighting similarities and differences among

ethrvic groups.

At the sixth grade centers, teaches have found it less difficult to

infuse multicultural materials into the c rriculum because they were usually

A
involved in teaching more than one subject At the junior high and high

,chuol levels, teachers operated in a departmentalized mode and they were

usually responsible. for one subject area only. It was indicated that some

-.),J.,Ject areas were not appropriate for the infusion of multicultural

matrial.

Teachers at the sixth grade level tended to be more flexible in their

instructional strategies (i.e., individualized instruction, open concept,

learning centers, etc.) than their counterparts at, the secondary levels.

In es.sence, sixth grade teachers appeared to be student-oriented whereas

the junior and senior high teachers were more subject-oriented in their

teaching strategies.

Central Office Interview Data
4

Perhaps the overriding concern of the district's central office, as

indicated in the interview data, was the problem oi compliance. First of

all, it appeared that the decisions and planning at the central office

level were attempts to free the district of legal recriminations resuTting )(

from schbol desegregation. Hence, the findings indicated a history of

school desegregation which included busing:establishment of sixth grade

centers r''4drawing attendance zones, etc.
411,

The next concern of the, central office strategies appeared to be with
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the implementation of any school desegregation-related activities with as

much success as possible (i.e., with little'or no resistance). The many

new offices and their assortment of crisis intervention techniques, community

relation strategies, human relations' training techniques, and cultural -

awareness 'activities were responses to
\
Ws concern.

The final concern of the central office personnel was the provision of

effective and appropriate educational progress for students in desegregated

schools. Central office responses to this concern included ,the various

compensatory education programs and emphasis, with the infusion of multi-

cultural materials into the school district's curriculum.

Principals. to Central Office

At the principal level, central office strategies demanded attention in

several areas. Principals had to decide (1) whether a particular central

office program was desirable for the school, and (2) whether or not the

school's staff could and would implement it. PrincipalsjOtd to also be

concerned ;i4121.the effects of a central office program upon-management

processes within the school. For example, a principal whose-school experi-

enced a high number of disciplinary suspensions might desire an On, Ciampus

Suspension Center (OCSC) system. However, without the proper facilitiet

or staffjor implementation and management of an OCSC,.tf4p installation

of the system could become a problem.

These effects were a reflection of the most unique difference in the

central office's and the principal's experiences- with desegregation

Although an efficient 'central Office staff can plan and organize with maxi-

mum efficiency, it is the principal who must actually face the parents,

many of whom are infuriated, and the sometime uncooperative students during

the Ase of a school day. Strategies 'of pr ncipals appeared to be less
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structured and more situationally deRendent than the programmatic develop-

ments at the central office level. This flexibility can only be considered

an aset, for no two situations or individuals are alike.

Teachers to Central Office

,10

Basically, the same relationships existed between teacher and central

office strategies as between principal and central office. Teachers must

take a broad educational concept, such as individualizing instruction

(which may be considered to be one answer to minority group underachieve-

ment) and adapt it to their classrooms. However, this may not be completely

possible in a classroom with 30 students, each with different abilities:

This reflects the same difference that existed between principal and central

office strategies; conceptualization is different from implementation.

Teacher strategies were more individually suited for their classroom and

the content is more academically-oriented than the broad district-wide

programs developed at the central office level.

The wide range of strategies identified in this report indicates the

complex nature of the school desegregation process and the problems experi-

' enced in AISO. Thd district is moving in the direction of a more completely

desegregated school system, but it still must deal with several major

obstacles prior to attaining this goal.
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4. CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS

0

Problem Statement

Summary Statements

The purpose of the WIEDS study was to initiate a pilot research

effort which. attempted to identify and describe the successful desegre- (

nation strategies and remaining areas of need as determined by adminis-

trators and teachers in selected desegregated schools.

Methodology

Two sources of data, were utilized for the purpos' of this initial

study--desegregation literature and selected school district personnel

within a close proximity of Austin, Texas. AA comprehensive review of
,

literature was conducted by the WIEDS project team (see Literature

Review Report - Appendix A) and on -site interviews were conducted with

central office personnel, principals, and teachers in two selected

sci\dol districts (see'Field Study Report Appendix B). Both_of these

data collection efforts categorized fiaings in terms of three types of

strategies: 1) administrative/governance, 2) staff development, and 3)

teaching/learning.

Findings

Literature Review

--L Th)e, Literature Review Report (Appendix A) indicated that school

desegregation does not occur in a vacuum, i.e., local and national con-

flicts and concensus help determine the particular direction' judicial and

governing bodies will take when they dec \de that school systems will.be

desegregated. Different types of pressures (i.e., the courts, the

53,)
P

.



0.

Department of Health, Education, and Welfare, local or state pressures)

to which school districts respond with respect to, desegregation efforts,

different community variables (i.e.,_ethnic ratios, economic factors,

residential patterns), and school variables (e., location, size, ethnic

populations of ,student'enrollment) all influence the effectiveness of any

applied desegregation strategy. Political motivation, community attitude

toward desegregation, the possible sacr.fices of educational efficiency

to the initiation process itself, and the particular stage of deJgrega-

tion in which a district finds itself are aljfactors to be considered

before committing to a desegregation strategy, particularly in regard to

administrative /governance activities.

The WIEDS literature review was confined -ta the' documentation of

organization and programmatic desegregation strategies at three levels:

(1) central ofOrce persont/el,'(2) principals, and (3) classroom teachers

Organization strategies describe the techniques an ctivities resulting

from planning ways to move students and/or faculty from campus to campus,

for the purpose of responding to school desegregation requirements as

mandated by the courts and/or government. Programmatic strategies describe

the methods and techniques used to deal with the issues and problems which

arise as a result'of implementing organization strategies concerning school

desegregation.

The literature review revealed information reg g (1)\he pressures

to desegregate schools and (2) the effects of such d egregation efforts .0

have been well documented in research reports and studies. However, little

information in the literatuVe existed concerting strategies used by and

reported by central office personnel, principals, and.teachers to improve

education in desegregated schools and classrooms. The Titerature that
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did exist was usually obtained from and descriptive of activities at the

central office and principal levels, since it appears that these were

the persons most often sought out for school desegregation information.

According to the literature reviewed, most studies of principals
r

(elementary and secondary) were focused on broad operational or building

concerns and did not deal with the application of practical solutions to

the broad concerns. Relative to successful classroom desegregation

strategies, the amount of information found from the literature reviewed

\was limited. The literature reviewed indicated that most researchers

stopped short of investigating the desegregated classroom environment.

Some attempts, according to the literature reviewed, have been made to

collect information about classroom strategies at the central office and

principal levels through the use of mailed surveys or questionnaires.
,t4

Wherg teachers have reported on successful school or classroom desegre-

gation strategies, it had usually been in the form of anecdotal data

(e.g., Manie Culbertson's book entitled May I Speak: Diary of a Cross-

over Teacher).

There were some teacier handbooks (hpw-to types) which diporibed

strategieg for implementing multiethnic programs, but these usually were

not concerned with the teacher's adaptation of strategies and Materials

as required in a dgsegregated cla;sroom.

Throughout the literature review, the importance of community

involvement and the involvement of students in the school desegregation

process was mentioned often. Discussions concerning the significance of

-certain demographic characteristics (e.g., student ethnicity, income

levels) influence on the selection of strategies by central office

personnel and principals did not appear in the.-literature reviewed.



While more than ten publications were reliewed.relative to the

description of inservice training wirkshops that have occurred and to the

prescription of models for the training process, little long-term follow-

up on the impact of such training has been conducted. There was no infor-

mation found regarding changes incorporated into desegregated schools once

the workshop participants' had returned to their classrooms and offices.

In suthmary, a comprehensive description of the process for developing

new ways to effectively deal with issues and problems-arising from deseg-

regation in various classroom and school settings was not found in the

WIEDS literature review.

On-Site Interviews

Relative to the results in the WIEDS Field Study Report (see

Appendix B), the desegregation process for a school district usually

begins in a legal context via 'some judicial or gol./rnmental action. As

indi,cated in the report,-'the central office level of a school district is

i

usually the first level to be impacted by a court or governmental mandate.

Central office personnel often begin by planning wayslbf moving students
%,

-and/or staff ffom campus to.campus as 1 itial response actions to court

or governmental mandates. Based on this planning, organization strategies

are identified and implemented. During the implementation process,Aertain

problem and need area arise which are- documented. Then, central office

I,

persorinel select or velop programmatic strategies to deal with these

problems and/or need, For example, programmatic strategies for teachers

might be focused on staff development programs and curricular changes.

'esi

With respect to students, programmatic strategies may be direc d toward

curriculum changes in the areas of basic skills and'human relat'ons.

The second level of a district 6 be impacted by court or govern-
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mental decisions is the school building or principal level. Principals,

like central office personnel, are involved with organizational strategies

designed to reorganize students and faculty. Also, these building admin-

istrators get involved 'with programmatic strategies which are either

adaptations of central office strategies or are initiated at the building

level. Generally, these programmatic strategies can be 'grouped into

categories similar to those in the central office, except that the area

of instructional management is included to address those kinds of needs.

`The third levelmpacted by court or governmental decisions is the

classroom teacher level. While central office decisions (strategies)

flow down to the principal level, classroom teachers often act indepen-

dently (i.e., using their own techniques to deal, with discipline problems

rather .than district-wide or principal recommendtion)`, so that there are

both teacher - initiated (M deas of individual teachers) and principal-

initiated (ideas of individual principals) programs. However, the

teachers' strategies follow the same general classification scheme as

central office personnel and principals, i.e., developing organization

strategies (w ich include organizing students for instructional and non -

instructions experiences and programmatic strategies (which include

strategies related to instructional techniques and to classroom manage-

ment of the instructional program).

The following outline highlights the categories of school desegre-

g t on st44,gies per level identified in the field study effort:

Central Office Personnel
1. Organization Stratdgies.

a. Student Reorganization Plan
b. Faculty Reorganization Plan

c. Establish/Maintain Quotas/Goals

2. Programmatic Sttategies

6 ,
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a. Teachers (Curriculum/Staff Development)
b. Students (Basic Skills/Human.Relations)

Principals
1. Organization Strategies (Student/Faculty)

2. Programmatic Strategies
a. Adapted from District Programs
b. Developed by Building Principal

Teachers
1. Organization Strategies (Instructional/Social)

2. Programmatic Strategies
a. Adapted froth School Programs
b. Developed by Individual Teacher

Implications

As indicated by St. John in School Desegregation: Outcomes for

Children (1975), more valuable research in desegregation could occur if

efforts were -focused on small scale studies which utilized anthropologi-

nocal techniques to study the desegregation process. There is a ticeable

lack of field studies that utilize a variety of research methodologies,

both qua tative and qualitative. This would seem to imply that there

is a need for a variety of approaches to the study of school desegrega-

tion and its effects/outcomes which generates objective as well as

subjective research datAkings.,

Studies of principals were concerned mostly with broad operational

or building concerns and\ot with the application of practical solutions

to these concerns. The absence of data regarding programmatic strategies,

based on the WIEDS Literature Review (at central, office, principal, and

teacher levels), indicates that the study of school deiegregation in the

United States *s still incomplete. The implication appears to be that

additional research is needed which (1) focuses on the development and

application of successful ,strategies used in desegregated schools by
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central office personnel; principals, and teachers and (2) contributes to

enhancing the educational experiences for all concerned.

rincipals and central office person 1 interviewed by the WIEDS

staff implied that there is still a need for mollinformation about

many areas of the school desegregation process. These areas include (1)

the historical context of districts' moves into desegregation, (2) super-

intendent and school board decisions which respond to desegregation and

are proported to be reflective of the community's wishes, (3) community

input and roles in the school desegregation procesS, (4) contributions (

of the business sector to the school desegregation process, (5) reactive

and proactive strategies used by teachers, principals, and central office

personnel in the desegregation process, (6) student achievement in the

cognitive, affective, and sychomotor domains as a result of attending/

participating in dese ated schools, and (7) the inservice/pre.s6;/1-ce

training requirements/experiences e"leachers prior toand followin9,

their becomin' a part of desegregated schools/classrooms.

191The exp oratory phase of the WIEDS'study was confined to selected

desegregated school professional staff, even though the importance of

student and community involvement was mentioned often in the literature

and the interviews. The USCCR report, Fulfillin the Letter and S irit

of the Law (1976), indicated that community involvement in planning

ensured commitment to the outcome. Also, student p. ticipation in the
Ns

role of the desegregation process is vital to its success. This would

seem to imply that more in depth descriptions arOanalyses of the school

desegregation process can be developed through the inclusionf students
A

and community pers n research efforts concerni ng school desegrega-

tion.
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-Frequent?y, principals who were interviewed stated that the social

\
and economic levels of the parents of children in school determined the

opera ional and programmatic desegregation strategies elected. Other

factorssuch as ethnic background, educational background, and occupation

were, mentioned also as important to consi r and includ6 ool deseg-

regation studies. TheptiPlic tion appears to be that there is a need

to study successful school desegregation strategies along with the '0

influence of demographic characteristics as a method of attempting to

better understand the -impact of school desegregation.

It was suggested in .several literature sources that sizeable in-

service training programs for teachers and administrators were essential

to the provision of high quality education in desegregated schools and

classrooms. Also, it was indicated t short-range policies to increase

the successful esegregafion of schools /classrooms should include provid-

ing more r-1- atiori,and be ter practices for teachers, parents, and

school administratornd d veloping/sponsoring training programs for

these P.eltOns. Mentioned n several occasim during the interviews,

I "we (e cators) could use sound training and staff devellopment, activities

to mo ivate us to become creati ...to be involved in the desegregation

proce s." The implication appears to be that there is a need to study

4iways to help teachers and administjtrs learn how to deal with problems

resulting from multi-racial education and means for ensuring that inservice

training and staff development will be directly related to educators'

needs, offer proven solutions, and be responsive to educators' inputs.

Based on the results of W1EDSr exploratory efforts (literature review

and initial interviews) in desegregation research and the aforementioned

implications resulting from those efforts, the WIEDS Project staff con-
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cluded that.additional research efforts should be conducted in the"

following two areas:

(1) the identification of successful' school desegregation
strategies and remaining areas,of need as perceived

by central office personnel, principals; teachers,

students; and communityirepresentatives.

(2) utililing the strategy and need information identified
to design and produce more effective inservice train-

ing/staff development guidelines and models for use in

desegregated schools.

Recommendations

In addition to the two implied areas for further research, the

experiences and findings from,this first phase of WIEDS has led the

staff to make the following recommendations concerning future studies:

(

) (1);:that a more indepth secbIWahry analysis be conducted of
the U. S. Commission on Civil Rights Desegregation Case

Studies with respect to identifying desegregated school

successful strategies and what are'remaining areas of

need. These documents should provide val , -.le informa-

tion about school,desegregatibn activi 'e's outside of

the SEDL Region.

(2) that an exploratory study of inservice training/staff

de ylepment efforts at selected desegregated cools
d/or districts be und n or r to provide

ome indications of what has been triad in the SEDL

Region. This information could hel o establish a

base upon which plans can be developed for conceptual-

izing and developing inservice and staff dlopment.
guideline and models to be used in desegra

ideted

schools.

(3) that plans be developed and written for effectively

disseminatingthe results of these and other WIEDS
findings to practitioners involved with school deseg-

regation., Such efforts could help to ensure that

research findings do indeed find their way to those

who need it at the "grass roots level. Care should

be taken to make sure the information is presented in

such a fashiallthat it can be understood and used by

school,desegregAjon practitioners.

VS.
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