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ABSTRACT

Described is a 50cia1 Learning, Curriculum (SIC) field
test model that focuses on aspects of personnel utilization,:
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the planning phase (including evaluation requirements and .
identification of relevant populations), 2) the procedural
developrent phase (including hierarchical communication and
involvenment, the field test teacher, and developing operation
guidelines), 3) the field test initiation phase (including the
identification of field sites and the orientation of local
personnel), and 4) the field test maintenance and renéwal phase
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;FIELD TESTING: A MODEL AND TS APPLICATIONS

(

£ B kY -
.

INTRODUCTION ' : R , N

- activities and as a facilitator of eaucationa1 change efforts.

The purpose of this paper iéﬁto describe a field test model that
haS'evo1ve&‘e;perientia1]y over e~period of severa1 years.: The model
focuses on aspects gf personnel ut{1izatio;, communication systéms and
the qué1ity of human commupication. Further, it enphasizes the need to
involve profess1ona1 persenne1 throughout. the educational hierarchy in

1n field test efforts that are to extend over long periods of time. The

model highlights the ro]e of the supervisor as the keystone of field test

The Context ) h
" In the education of the mentally retarded, many curriculum guides

have been available to-support teaehers' efforts in their classrooms.

These_guﬁdes, however, have proved to be of Timited value as instructional

tools (Goldstein, H., Mischio, G., and Minskdff, E., 1969). Most often,

- / 3
they are’ outlines or Tistings of activities that lack both developmental

_ sequence and specified re1atiénsh1ps between activities to meet behav-

ioral objecttves. Thus, curr1cu1um gu1des are open to a var1ety of

interpretations by teachers with the resu1t that there is much 1ncons1s-
tency in both the selection of content and the choice of method by wh1ch
the content is taught . “% R / $

Since 1966 the Curriculum Research and Deve]opment Center in

Menta] Retardat1on has been engaged in the deve]opment of the Social
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Learnmng Curriculum Caoldstefn, H , ]969 1974) A central ‘objec-
" tive in the deve]cpment of th1s curr1cu1um was to offer the teacher’
= an alternative to conventional curr1cu1um gu1des deta11ed develop-
ﬂ o : menta]1y—organ1zed content supported by audiovisual materials..

‘ . Embedded in the curriculum are the teach1ng strateg1es to be used

o ¢

}f The select1on of content is based on both immediate and long-range
A

;ﬁ ) — objectives of instruction. In the Social Learning Curricu?um, the
abstract principles of social learning are being transiated into”
content for use in classes for educationally handicapped students.
Social learning, as dt is used here, refers to the personal and
social knowledges, skills and.behaviors that are required of an in-
dividual if he is to attain an acceptable level of sogial adapta-
tion, acceptable to himself and to society,'at maturity. '

The development c}c]e of the Social Learning Curriculum in-

cludes: ' . ~

7

i _ (1) initial developﬂiﬁ?jof curriculum materials by full-
A time curr1cu1um§i§velopers,

-~

' (2) design of evaluation procedures by evaluators in
collaboration with curriculum developers;

o (3) ‘field testing: the use and evaluation of the curricu-
Tum materials by special class ‘teachers in their
classrooms; and

(4) revision of the curriculum materials) based on evalua-
' tions from field test teachers.

1t hag often been possible in the deve]opment of conven-

tional subject matter curricula for the developers to conduct

\

+ . their own field tests. This has not been the case with social

¢
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. learning.

The development of a curri u]um based on the abstract
pr1nc1p1es that underlie social 1earnin requ1res that curr1cu1um
deve]opérs work. 1n re]at1ve1y'undefined areas. Thus, they must
devote the1r fu1] attent1on to 1aying the foundat1ons for de-
velopment and formu]at1ng the specific content of social Tearning.
* It has been necessary,‘therefore, to seek alternatives to‘deve]op-
., ment-directed field testing. ) ,
&K The need to field te;t the Social Learning Curriculum de-
rives from several factors. Foremost, the content oﬁ the curricu-
lum is sufficiently different from more conventional materia1§ that
"the character of the mater1a1 is, itse]f a-factor to be con-
s1dered during field test1ng Too, re]evance, completeness and'se-
quence of content are parts of the formati!e evaluation of .the pro-
grah. Finally, the.nanageabi1ity of format and. the extent to which-
the format facilitates teachers' use of the materials are 1ikewise
' factors to be considered during the ﬁormat1ve eva]uat1on period.
In add1t1on to factors direct1y related to the eVa]uat1on of the
curricu]um'as a teaching document,/ it is clear that a program con-
‘cerned with the development of sotial adaptation concepts and facts
requ1rés a broad demographic representat1dn of tfacher-eva1uators
in order to acconmodate to differences in sub-cu}tures, and to be
responsive to those differences during the revision period in the

curriculum development cycle. The field test process;must accom-

modate®all, of these evaluation requirements in an economical and




efficient manner.

This paper focuses on fhe process that has been designed to

.//

facilitate the field testing 0f Social Learning Curriculum materials.

-A historical perspective is provi&ed to give insights ahto both the
'-productive and unhroductive,aspects of the first &ears of field test-
o " . ing. Following this, the development of a field test model, supported
* by research; is disegssed and some:general princip]eg for field test

applications to other educational settings.are offered.

- »

Field Testing: The First Years

Field testing of the Social Learning Curriculum was begun two
years after the Curriculum Center was established. At the start, the
taek of field coordination was sha;ed among the curriculum developers.
Prior to the beginning of the 1968 school yeargs the deve]epers conducted

. orientation sess1ons for prGSpect1ve f1e1d test teachers and their ad-
m1n1s€mators At’ that time twa conditions of part1c1pat1on were stated:
first, that teachers volunteer; and second, that they evaluate each
piece of curriculum material that they reteive and return thiih evalua-

s tions tq the Center. More than four hundred teachers vo]untgered to

participate in field testing during the‘ﬁirst year. However, at the

" end of the year, more than fifty-five percent of the teachers had with-

~

dr‘awﬁ. - — ~
. . . I3
From the outset, there were problems in coordinating so 1ar§d4&
. group of individual teachers, given widespread field test sites in
b ' . :
P
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thirteen states and the lack of consistency in relationships between
the Center and field test teachers. It was c]éar that the déve]opment
staff could not do jhstice to their curr%cu]ym development éffdrt§ and,
at the same time,qprovide'thq s&ppor% required gy field test teachers.
An analysis of the first yeér of fie]& testing shoyed fhkge major
areas that required ﬁodif{cation if subsequent field test efforts were
to Be productive. First, there was the need_to centralize the respon-
sibility for field coordjnatfbn,yjthin the Curriculum Center so that
consistent re]afionshipg\witﬁ field test participants could be main-
tained. Second, the importance o% establishing co]iabora¢ive relation-
ships with teachers, based on mutually agreed upon Fonmitments and
expectations’, was recoynized. Third, local admini§trative commi tments
to field festing and to mainéaining a continuing involvement in the’
field test program Qerg seen as crucial to its future success. As a

result, a unit was sét .up at the Curriculum Center to remedy the

defiéiencies of the first Year of field testing and to develop pro-

cedures that would assgire viable and durable field test efforts in

the future.

Rationale for the Field Operations Unit: Coordination

The field opefations unit was established at the Center to pro-

vide the interface between the Center's devé]opment, research and

I

evaluation stgffsaénd specia1'educators who became part of the field
. //

M P 7
test network. The unit serves a$ the principal bi-directional

/o 5




communication channeJ between the Center and practitioners)in the
field, and is responsible for the'flow of information and materia]sf
Given the Centér's need to cpnduet a broadly-based fie]@ test of the.
Social Learning Curriculum, two a1ternative pefterns of field co-
ordination were possible: (1) field coordination maintained by eadres
of Center-based personnel dep]oyed to field ?est ]ocat1ons- or (2)
field coordination managed by Center-based personnel, with. the primary
reSpoHeibi1ity for ﬁajntaining field testing vested at the 10991 1eve1.
Ideally, tﬂe advantages to using Center-based staff to co- |
ordinate field testing were their conversance with both the theoretical
and -practical applications of the curriculum materials, their abifity
to commun1cate this knowledge to.teachers, and their usefu]ness as on-
site observers of the outcomes of instruction in the classroom. The
data supplied by Center-trained observers cou]d provide a qualitative
assessment of instructional outcomes unavailable from the written
evaluations supplied by teachers. A major disadvantage to this form of
field coordination was that it was not cost-effective, since the 'geo-
graphic spread of field test 1ocqtions would require a sizeable number
of brofess#ona]s fo be engaged in direct service functions. These in-_
dividua]? would duplicate many of the functions of the special education
Furthermore, it ;;s recognized that by introducing Center

4

staff 1nto existing special education programs, the results of field
!

supervisor

tests in natural settings might be confounded.

By contrast, using indigenous leadership carries with it many
A3
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C unknbw%L. Factors related to the background, training and experience

of|Tocgl special education leadership personpe1 were ameng the un-

v
knﬂwns hat were considered. However, there were several distinct ad-

yartage' %o having locally- based leadership personnel coordinate fie]d

test ef orts. (F1rst, the local .leader has an awareness of and a sensi-

t1v1ty to Tocal educational policies and educat1ona1 goals. Further, ,
this ind1v1dua1 would be aware of, and respons1ve to the subtler aspects
of the part1eu1ar school s¥stem s politics; as, for example, the‘inf1uence
of a particular school Board member, -or the extent to which the Tocal
teachér fedpration is suppérted by its members. Second, tnrough the
invdlvementjof the local administrative and supervisory staffs, the

1oca1 schoo}l system would have a vested interest in, and accept a measure
of respensibf1ity for, the success of the field test program. This

would 1ikely-be true, ‘since brofessiona] time and effort were being ex-

pended ati tHe Tocal level to facilitate field testing  Third, the local
supervisor, as the Tink between administrators and teachers, would be
mone acce>s1b1e to teachers in'need of assistance and would, most likely,

be Tess: threatening to teachers as a classroom observer than an outsider

' to the school system would be. The single disadvantage to using this

approagh Was an absence of objective criteria to evaluate the effective-
ness of ldcal supervisory supnort in relation to the objectives of field
testing. |
‘ On'ba1ance, this disadvantage was outweighed by the combination

of advantaBes of using 1aca11yibased supervisory personnel. Reliance

1
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“ 'was p1aced on the professionalism and motivation of all part1c1pants
and on the maintenance of a sp1r1t of co]1aborat1on within which f1e1d
test//2t1v1t1es would take place. qupprt for this view of how peopie
work together most productively is found’in research associatea with
management theory, organization deve]opment and human relations
(Argyr1s, 1957; Herzherg, 1966; L1kert, 1961, 1967; .and McGregor, 1966
for example). * Thus the dec1s1on was made to wtilize Tocal professional
staffs to implement field test activities with overall management of

¢

the network maintained at the Curriculum Center.

THE SOCIAL LEARNING CURRICULUM FIELD TEST MODEL ..

»

Bas7ﬁ on the needs of the Curriculum Research and Development
Center in Mental Retardation, a field test model has evolved. The model °
is composed of four distinct, though overlapping, phases: planning,
. procedural development, fteld test initiation, and figld test maintenance
~ and renewal. These phases are discussed in detail and draw upon the
Center's experiences of the past several years for their substantive

content.’ .

“

lP]anning Phase

»>

The quality of preliminary planning and attention to detail has
value far. into the future, and is measurable only to. the extent that
the program, once initiated, is yiable for the duration of the field

test. Three steps have been identified as parts of the planning phase.

AY
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These are: (1) determfnation of evaluation reqdirements as dictated

by the nature of the materials to be field tested; (2) 1dent1f1cat1od)
of re]evant popu]at1ons from which s1tes'w111 be se]ected for part1c1-
pat1on in field testing; and’ (3) examination of practical factors in-

volved in in-situ testing. '

Evaluation Requirements

~

‘Before prepaking to field test, evé]uato?s must first determine_'
the amounts and types of qualitative and quantitajive data to be collected.

Too, the evaluators mlay a major role in delimiting the constftuencj' of |

the field test popui;é}bn, with 56rticu1ar attention given to defining

demographic factors ‘pertinent to selection of the field test pdpu]atioﬁ.

Some of the questions that must be considered by the evaluators follow.

-

MWhat is the population for which the materials are pertinent?

How shouTd the population be distributed demograph{ca]]yf

What is an optimal size for the field test population?

On whom or what will data be collected?

By whom wi]] data be provided?

What will be the "data demands" placed on each.fie]d
test part1c1pant7

These questions must necessarily be answered before work to establish

v

a field test is undertaken.

+

Identification of Relevant Populations

-
A ]
>

" Given the scope and nature of the poph]ation'sepght for partici-

pation in field testing as determined by the evaluators, it is nedessary

|
to verify that such a population does, in fact, exist; and, given ity

L}ﬂ%
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ex1stence, that itis possib]e to draw a’ﬂepresentat1ve samp]e from

the popu]at1on As part of the popu]at1on search, it is.also necessary

D

to determ1ne all possible sources of ass1stan

v be ayailable N

A ~ 4
in the field to - support f1e1d tést efforts. T is” includes considera-

" tion of* professional resources'at every levél 'in the~educationa1“hier- . -

archy. These resources, gncé identified, can then be evaluated in re-
- - ‘ h

lation to the extent to which they might enhance field test efforts.
Pract1ca1 Factors of In-S1tu Test1ng

~ Once the popu]at1on has ‘been defined, 1t is necessary to ex’

<

amine the re]evant factors that m1g t either fac111tate or .impede the

o

field tést. Some of the factors that m1ght be cons1dered inclyde: the

organizationa] structure within wh1ch the program operates, specifically

“the pos1t1on of the Spec1a1 ‘educatiop program within the genera] education

h1erarchy,w1th respect to autonomy in decision mak1ng and contro] of

- ' : ‘
budget; the rdles of profess1onals within the program; the s1ze of t%e
program, spec1f1ca11y the number of profess1ona1 personnel and the number

of students served Other. factors include the demography of prospect1ve

. * sites, 1n an-attempt to 1nsure;suff1c1ent genera]1zeab111ty of the re=+

. su]ts of the field test In reviewing the Center sLexper1ences,ﬁthese

factors in comb1nat1on served as reasonable predictors of'the extent to

which a aschoo] system could be responsive to field test demands .
At this point a curriculum dévelopment source must examine its

needs jn relation to‘each prospective field site's "local reality.” Con-

-

sjderatfon.must be' given to such factors as the availability and interest

&
4
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Radministrative, superwisory and teaching staffs in field test

-

iny6Tvement; "the amount of time available to be devoted to field

'tegtfhg; the amenability of the group to in;service training workshops;

the. practicaljty of providing reltease time for field test teachers to

meet together; and, above ;11, the concordance between local program.

object1ves and the extent to which they are supported through the curri-

culum innovation in question.
L

+

Procedura1 Deve]qpment Phase«—

' HaV1ng estab]1shéd the goals of f1e1d testing, the role of the .
f1e1d Operations unit, and™TME context witbin Which the program would
0perate at the 1oca1 1etel§§it was clear than an organized pattern of,‘
activities was needed if Center's goals for the outcomes of fie{d
testing were to be met. This pattern emerged from an analysis of the
profe551ona1 roles of the 1nd1vidua1s to be invo1ved in field testing,_
the tasks which would be required of -them, and. the communication

channels that would be needed 'to support the use and evaluation of the

Social Learning Curriculum.

Hierarchical Communication and Involvement

\ Theoretically based precedents are available te support the
operation ofl organizations that encompass consideration” of tesks, the
pedpfe who perform them and the communication systems used to facilitate
task attaiment. Likert's (1961) Tink pin model, which relies on speci-

fied role incumbents withjn an organization to provide inter- and intra-

P
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group communication, offers support for the way-in which the field

-

test network was structured. In e§sence) Likert's theory relies on

1N

ovey1apping.group communication systems at all Tevels within an organ-

4qzation. Since each organizational level is effectively.linked to ) .
every othér Tevel through consistent communication chanhe1s, sub- ’ *
pﬁdinates may have greater inpuf of their ideas to the organization. .
Th;s, they a]so‘have an investﬁent—in the extent to which the organiza-

tion meets its objectives (output). This investment is especia11; - ¢

important to consider in organizations where communi cation moves from
{ts source to those who need the substance of the communication in-
order to function’g;%ective1y. Stated another way, "the total organiza-
tion becomes more integrated thr9ugﬁ information that goes more difeet]y
from where it arises to~;here {t is needed and all Tevels gain more
actual operating power from the increased interaction" (Sehmuck and
Runkel, 1972, p. 256)... For the organizatibn of the field test network, .
attention was given to persbectives of inter- and intra-group 1nterac;ion..
and to the need to keep‘;he number of indivkd;a1s thrdugh whom informa-
- tion would flow to a minimum. ] . A N 3
‘Information from a variety of sources supports the view that ) >
‘attending to both human needs‘and,task attainmenf argiampqrtant if En
* organization is to ‘function effectively. Further,.increased attention
to human_dynamics within the organization frequently results in im-

proved task attainment (Blake and Mouton, 1964, 1969; Halpin and
. ’ i .

‘ Croft, 1963; B1umberg'and Weber, 1968, for example).

12




The f1exihi]ity of theserhumaqistjc approaches to organiza-
.. . tiona1 management pennits their extension for use in multi-orggpiza-
tional tonterts ) Thus, the elements of a field test network may be
seen as: a curriculum development source (The Curr1cu1um Research
and Development. Center) Tinked to a network of many organizat1pns
(school systems)\through»a Tihk pin (the local special education
supervisor) for. the purpo§e of:maintaining viable communication and

action in ways that are sat1sfy1ng go all members.

~ The Supervisor as Link Pin

7

Field testing was designed to complement Tocal special educa-
tion programming and, as an outgrowth of this, to have-the criteria .
for teachg¥‘part1c1pat1on set at the 1oca1 Tevel. The most. important .
criterion for schog] d1str1ct 1nvo1vement # the field test program
ués the des1ghation of a Tocal profess1ona1, usually a special education
superv1sor, to serve as the primary support person for teachers 1nvo1ved
in field test1ng., Through the use of already available professional
personnel, it was- félt that no undue financial burden would be placed
on Tocal specia1 edugation prograhs. Further, procedures were designed
to,maximize;theﬂamouﬁt of overlap with responsibilities typically as-
L sumed by a supervisor. En this way work directly connected woth field
testing would not be perceived by the supervisors as anaoverload
Finally, the dec1s1on to’use readily .available personnel was made'to
assure a 1arge measure of genera11zeabi11ty of the results of f1e1d

- test1hg to populations other than those directly 1nvo1ved in the Social

3
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. Learning Curriculum field test program. ) o
Support for the se]ection of the spec1a1 edﬁcation superVisor
{

a; the fu]crum of field test activity may be seen in-Lippet's (1967) -

statement that " . . L innovation in socialization practices requ1res

3

.great emphaSis on the amount and type of support which the soc1aliza-

-t

tion agent receives during the period of trying out a new: practice
and consolidating it as part of his internal repertoire of values and
ski]]s“; 2p. 45). The “importance of on-site consultative support was
recognized as necessary to providing conditions in which the use of
the Social Learn1ng Currictlum Right be incorporated as part of the
teacher's repertoire.
” Since the functions assoc1ated with providing aSSistance, in-
service training, and making classroom observations are managed -
differently in different,fcnool districts and since titles 1ikewise
vary, the designation "field test advisor" was given to those:indi-
viduals who coordinate field test activities at the local level.
S The field test advisor determines, in iarge measure, the‘degree
4+ ) f

of success that"his teachers will have as they use and evaluate the
. X .

Social Learning Curriculum. His major responsibility is to provide:

A

‘ substantive assistance to teachers at-his site, toward improving

_ their c]assroom,app1ication and evaiuation of the curriculyn materials
that they recgive., Assistance may take a variety of forms, in-
é]uding making classroom observations on a regular basis, planning

periodic meetings for the teachers so that thegvhave opportunities
¢ ,

L3
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to exchange ideas and expiore new ones toéether, and chgtking the,,
comp1etenéss and communicabiiity of ideas expressed by teachers in
their curriculum evaiuations " Other activities assumed by the field -

test advisor include distributing and c011ecting materiais provided '

by the Center, recruiting new teachers and replacing thdse who with-
' draw from field testing, and maintaining records that serve as a basis
for reporting the progress of the site to the Center. The field.test
-advisor is the formal communications 1ink between the teachers at his
site and the Center's field coordinator. ‘
Less easily described, bdt-no less important, is the fieVd
test advisor's attjtnde toward invo]vement in an experimental program.
To the extent that he is enthusiastic and&ean connmnicate his enthusiasm
“’to'teachers, the resuits of field testing are greatly enhanced. En-
~ thusiasm, as/it is used here, does:not imply simply “"being sold on the
program.” instead, it refers to a willingness to be part of the quest
for a "better mousetrap” and to part1c1pating in a program that might

prov1de v1ab1e alternatives to present programming Thus, as was said

-~

before, the fier test advisor does play 3 significant role in jnf}hf/‘

e

encing the quaiitx\of participation of his teachers.

The Field Test Teacher . ' \,,

* The primagy data source for gathering:infonnation on the

utility of the Social Learning Curriculum is the teacher. Teachers

valuate the nanageability, relevance, appropriateness, usefulness of

the inductive teaching strategy and student-motivation in relation to

e




;
the materials that they receive. Further, they complete pre- -and post-
assessments of the students' know]edge of 7he content of the materials.

In addition, field test adv1sors observe both teachers and students

during periods when the curricul

evaluations the curriculum and the1r estmmates of students’

growth and

the external observations made by the f1e1d test advisor prov1de a good
/s
estjmate of the extent to wh1ch.the curriculum.is meeting developer and

~

consumer expectations. -
A o N

Comunication Channels -

ve

The communication channels that were established offer insights
into the use of human resources that are oartrof the field test network.
Fidhre 1 i1lustrates both the cthne1s‘thpoUgh'which Centen—fie1d com-
munication is maintained and the relationships of orofessiona1 personnel
to one.another in, the field test network. *

g : _\,,

The pr1hary 11nks 1n the’ ha1n of communication and dinteraction are
the field teet teachers, the field test advisor and the,Center-based
f{e1q¢coordinator. The role of the field test teacher is the foundation .
for field test effort; sinee he is the major—source of formative curri-
culum eva1uat1ons. The f1e1d test adv1sor is the/kiystone of the f1e1d

~ test network his is the responsibility for maintaining local’ acta- ‘.

¥
vities at a h1gh-1eveT of quality and the responsibility for 11nk1ng

local efforts of his group with tiose of the larger network. The -
field coordinator is, primgrily a facilitator. ,The major
- . ' “/ ‘ .

, The combination of teachers' °

’
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‘Figure 1 *
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concerns of the field coord1nator are, tne development and ma1ntenance

I3

of durable and productive Center-f1e1d relationships. Thus, effqrts

aresd1rected toward effective management of formal and/informa]lcom-
munication within the n ork, *management of efficient materials flow, ¢

\ 'Y

.and the maintenance of faé to-face contact with network participants

on a‘regu]ar basis.r M . \ :
There'are some <important 1imitations to using Figdre 1 as more
than a po1nt of departure in discussing the network s human resources °
since the Figure overs1mp11f1es the 1ines of 1nteract1on and communica-
*  tion that are ah essential part of the fieMd test process The lines of
communication between teachers in a single cluster, or between teachers

from d1fferent c]usters are not iltustrated.

%0

Nor is the support : ot

\ ' ')




9

8
LI
:

.

- Ne

" takes place. Thus, the Communication Channels should be viewed in the

‘\

N N ©0
. ‘ . ' /

probided by state consultants, regiona1‘resourCe personne1 and
college and‘university personnel shown to have the impact that, in

reality, it does have. While the same personne1 may not have -com-

parable impact frém one’site to another, the model was designed to

oY

encompass the many types of.support personnel that can'provioe :
secondary channels of communication for ffe]d test purposes

P In Figure 1 an even more compelling lack is that ho two-
dimensional figure can capture the richness of the’ interact1on,th5t‘
context of both expljcit (formal) and implicit (informal) meanings:

Said another nay, ndf significant personnel who have the poteritial to z

+ support a fielfL}est effort should be excluded from any system of
. 4

communication that is established to.further its objectives.

[ .
\ .
Deve14p1ng Operational Gu1de11nes . - -

Hav1ng identified the key personnel in the f1e1d to be involved,

¥

_the fina]-step in the procedura] development phase is to cod1fy pro-

1 v

_cedura] guidelines to assist field test advisors in their Tocal coording-

' tion efforts The Field Test Advisor Gunde11nes,(Go1dste1n, M., 19703

revised 1971, 1974) provide an overview;of the curricu1um‘deve1opment
‘program, with,particy1ar emphasis on field testing.ano the .roles of key'
personne1 involved in the field test network. In aqdition, information
is given concerning:theﬂcomnun%cation channe1s, the initiation of fieid
testing,-the‘management of materials, evalnation ano data collection

proceddres and the maintenance and renewal of field test clusters.
. \'\ \ P , 4

.
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To further assist the ﬁjeid test advisor, samples of all field test
forms are included as an appeﬁdix to the guidelines. i

‘ * The criteria for field test involvement are: (1) the designa-
¢ n 1. 4 \

tion of a field test advisor; " (2) the maintenance of a'site of between

L ¥

.+ . seven and fifteen teachers; and .(3) the voluntary participation of

teachers. Each criterion 35 disé;sseq below. .

- kagh prospective site was required to designaté'a tocal ,

4

supervisor as 1iai56n to thé‘ﬁenter during thé procedhﬁ%? development
* 'y

I3 phasg. In this way, prior” to the estabTishment of fq:mé] comm1tmen§; by
either the school district or the Center, some estimate of the school
district;s interest and intent was determined. Too, it invo]ved prospec}
tive field test adv1sors in local decision making concerned w1th f1e1d
test ‘involvement, thus 11m1t1n§ the need for "catch up" commun1cat10n
once all decisions had .been made.. ¢

Each site was to bg‘maQe up of between seven and\fifteen special «

‘.education teachers. \Ihis é1zetra@ge was found to be cost-effective from

: the‘CeﬁEer's view'and manageable fon'tbg field test advisor. Too, the
size of the group- Wwas seen as an jmaortant factor in encouragin@ group
participation to.the extenf that ieaéhers would have opportunities to

! exchange/ideas and to provide mutua] support. Using groups, rather than
individuals, had\its origiﬁs in tﬁe nqﬁd to ma1nta1n field te§$ sites

- over long periods of time to assure a measure of program cont1nu1ty

for both teachers and students. *Since there is a predictable yearly

attrition in; the teaching profession, it was reasonable to try to

i

2’), ' .
9 -

'
'
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N ~
involve sufijcient numbers of teachers who woufd themselves, effelt LI
a year-by-year pfogram transition. Hence, veteran f1e1d test teachers
orient newly recruited teaché;s to the f1er test program, thus using
the multiplier principle of commun1cat1n@\1nformat1on

In special circumstances, the minimum number of teachers re-

quired for field test participation was waived. f;is occurred Qﬁen the
information that might be gathered would be:unavaijab1evothenvise. Too,
set%ing minimum; feqded to discriminate agaifist smaller school districts.
To the extent that other criteria for involvement in field testing we;e

met, the minimum number of teatﬁers’to be involved was negotiegie.
, e W
,For several reasons individual teachers were not considered for
field test‘pa;ticipation as the field test model evolved. Fjrst, they

lacked the administrative support that had been found to be so necessary

_ during the early years of field testing. Second, they Tacked the-

opportunity to interact wff/\other field test teachers and’ to both offer

ang\rece1ve assTstance from them. Third, inclusion of individual

teachers in 1ong-term field test efforts was not cost effective!
Last1%,“teacher vo1uetarism was considered an important criterion,

since it was recognized that collaborative effort might not take place

if involvement were based on. administrative dictum. Tpo often teachers

are not given opportunitips to make professional decisions that dirECtly

affect their work. To extent that the Curriculum Center was able

_ to influence local schoo] istricts to move in the directidn of

vo1untaﬁy pa}ticipation, teacher Qo1untari;h became a matter of field
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test policyl . Research confirms that when individuals pérticipate in
decision making concerning their work, they tend to be more motivated,

more produgtive and more satisfied with the work in which they are

engaged (Lt:ert, 1967; Herzberg, 1966; Sergiovénni, 1967; Johansen,

1967; anggébagh, 1970, for example). Related td this policy was
another thé? stated that~teachers would not be'paid for their. evalua-
tions ff ?@%ricu]um matefia]s. It was fe]t.thtt the professiéna] quid
‘pro quo of receiving cﬁ%riéé]um materials. in exchange for providing an
evaluation of them would be sufficient to-motivate a majority of
teachers to'particip;te in fie]d’teSting. This view of intrinsic moti-
vation being stronger than the extrinsic rewards of money is supported
in the work of Hérzberg (1966), among others.

- To summarize, the pPocedures® established to make fie]ﬁ testing
.operationa] should combine sufficient structure to give form and con-
sistency to the activities with enough f]ex1t111ty to accommodate to
unant1c1pated situations that might arise dur1ng the course of the field

test. Too, the use of available -research offers precedents and lends

legitimacy to the procedures discussed above.

}<g‘<\;\ ~ Field Test Initiation Phase.

Given the parameters of the field test, as determined during

the preceding phases,.a formal search for specifit field sites began.
The field test initiation phase started by identifying leaders in the
field who hight be potential facilitators of the field test dnd conciuded .
with participant orientation and training in the use of the curriculum _

A3

materials.
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identification of Field Sites ¢

[

" With the Center's need for a field test population of diverse
demographic character andlthe statewide organizgtion of special education
programs, it seemed logical to look to state departments of education t6
provide a common entry point into the state to gain access to prospective
fie{g test sites. The state special educaéion consultant in mental re-
tardation was found to be the common 1ink through Whom field test efforts
might be initiated most efficiently within a state. The variation in the

activities of state consultants from one state to another influenced the

extent to which individuaT consultants took a more or less active role in

identifying prosbective sites for field test participation and in co-

ord{nating.fie1d test activities on a statewide basis once field testing
4

had been initiated. At his best, the state consultant is a knowledgeable
resource to both the field test site; within h}s state and- to the curri-
culum development source.

. While the majority of field test sites were identified through
the efforts of state éznsultants, other dissemination channé]s were ysed
as well. These included personal communication with special education
Teaders who were asked to suggest 1ikely field test locations; and print
communication, using the Center's news]efter, in which interested school
districts were invited to contact thei:i:ter regarding possible field
test involvement. Requests for incluskon in the field test wére rel '

ceived from state, county and local sources. These requests were ;b

-

{

™
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considered according to the extent to which they met. the criteria for

field test participation discussed in the proésdural development phase.

OrientationAgfiLocal'Personnel
o ' —Qj Following the identification of prospective‘sites, the. next
step in initiating field tes¥ing was to provide 6rientation sessioné for
groups of administrator§ and supervisors. %hese sessions were typically
organized by state consu]tangs.and hga\two purposes: -first, to inform
cd]]eagugs of a curriculum innbvation; and.second, to recruit field test”
" .sites. “ !
When the local sﬁe%ia] education leadership indicated that
it Jas interested in establishing a field site, fhe newly-designated
figld test advisor‘arranged for the or}entation,of his teacherE to the
) Sécial Learning Curriculum. aFo]]nwing the orientation session, teachers
o were invited td’VBl nteer to participate in the program. Since o:ienta-
th;f;;\ghy\ggglngZvity can determine the extent to Wh{ch individuals
participaté fui]j, kqow]edgeably, and succéssfu]ly, attendance at the
orientation was méndifory for every teacher considered for field test
partiﬁipatidh. The initiatioﬁ of field festing’begah at the point'when
'féachers signed cards indicaping a one-year commitment to field test.
It is important té consider the process of self-selection
that occur}ed at eQery decision point between the time that a site

signified interest in field testing and the time that field testihg was
actually beguff. While self-selection might tend to bias samples, it~

<
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contributes in the 1ong run to the receipt of betggp-gwa1uat1ons from
teachers since the cho1ce to part1c1pate was the1r own. Further, self-
se1ect1on carr1es with it a greater prospect for mutua11ty of 1nterest.
among the participants than is often found in programs where participa-
tion is mandatory Finally, no attempt was made to have Tocal leadgrs

asseds the professiona] competence of prospective field test teachers.

) Thus, while a heasure of sample bjas may exist, there is also wide’

-

<P

variability among the teachers~who volunteered to ?ieid test the Social

Learn1ng Curriculum: somé were experienced and others were novices; P2

‘some were cons1dered to be h1gh1y competent othersamoderate1y so and

‘stin others, of quest1onab1e competence. A11 who chose to participate

were included at the\initiation of field testing at a site.

~1oca1 s1tes were g1ven the respons1b111ty to provide or1entat1on to the
[ ] .
curr%cu1um for newa-recru1ted teachers

After\the successfu] comp1et1on of one year of field test1ng,

Local efforts were augmented

’

“with Center-deVe1oped materials: workshops designed torbe offered by the
field test advisor and veteran field test teachers: a filmstrip and audio-

and orientation booklets. the momentum‘

tape\prientation package; Thus,

gathered at .a site during the firsﬂ,year permitted a smooth transition

into the second year and beyond. In this'way, over time, dependence

* on the Center is reduced as gr%g?Er expertiSe at the local site is de-

Id

ve1oped. ‘ L .o L

Field Test Maintenance and Renewa] Phase

In the context of field testing, the maintenance and renewal of

field test efforts are inseparable, both conceptually and practica11y.‘

.
» .
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.capacity w1th1n an individual or an organization or a society to adapt

,

"Maintemance" as it is used here refers to facilitating high-quality

o performance of all of the activities that occur once field testing is

initiated, "Renewal" refers to the capacities of people and actions to

~<

change in response to changing needs and new situations. John Gardner:

. has written of both aspects, of behavior (1961; 1963) and has noted that

ma1nta1n1ng high standards is not enough since it is poss1b1eﬁ%nat the

to change may‘be lacking.

It was considered important, therefore, to incorporate both
nainten?nce.and renewal ‘as parts of the field test model; and to portray
them as simultaneous, ratner than as sequential, phenomena.' Further, by
including renewal within the model, there is the inclusion of a cycle of
planning and adaptation activities. Thus, the field test can be an ever-
innovating, force and need not be so]e}y a maintainer of the status quo or
a reactor to external changes (Imp]ied here is that as the needs of the
Curriculum Center change there w111 be a corresponding respons1veness to
change at the field s1tes S1m11ar1y, individual field sites.have the
power to influence the d1rect1on of ¢hange so that the f1e1d test remains

congryent with logal educat1ona1 goals.

Maintenance Functions

As the first step in field,test maintenance, it is necessary to
operat1ona11ze the acé%vit1es designed. during the procedura] deve]opment
phase; Chiefly, these activities fall into three categories: materwals

. > -

support, communication and consultative supbort.

-

' ’
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- B8 L
'
.
.




-
-

Mategials Support

The materials support system includes the flow of curriculum

materials to sites and the return of evaluation matefié1s from the site.

Since the field test network is extensive, it has been economical to

send all materials directly to the field test advisor who, in turn,

«distributes them to field test teachers.

e

e curriculum is used

and evaluated, the evéluation forms are returned by the’teacher to the

field test advisor. An advantage of this system is that since the field

test advisor contro1s the flow of curriculum materials and forms to his

teachers, he can m$1nta1n more accurate records.

he can be a1erteg‘39/fhe needs of spec¥fic teachers as he reviews their ‘"\

More important, however,

evaluation forms ﬁrior to sending them to the Center.. Practically, there

is a savings in mailing costs by shipping and receiving materials in

quantity. To keep the expense to fhe Tocal school district to a minimum,

self-addressed enve]opés are, provided to_each field site.

Communication

+- A communication system tannot be esta51ished without first con-

&

sidering the personne1 who will be the senders and rece1ver§ of meSSages

I

The primary communicators are the teachers, the f1e‘lltest adv1sor and

the field coordinator (see Figure 1,

who has information to thosq‘who need it in order to function.

page17) .:

Through the personne1 who
- occupy these positions,; info¥tion flows quickly from the individual(s)

Secondary

communicators are thgse individuals at the Tocal and state levels who,

al though not direct1x involved in the field test, need to pe kept informed

of its progress. Here, the flow ofcommunicétion is essentially one-way,

-
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most often ¥nitiated by the Center. ) ‘.

% Regutar comnunication is maintained between the Center's fielo
coordinator and each site's field, test advisor by means of'monthly .
bulletins, teTephone, mail, and oerfodic reports from the field - L _
teét advisor concerning his sjte's progress with field testing. Commulj ca-
tion also takes place betwegen the.field coordinator and field test teachers.-
Teachers are supplied with se]f—addressed postcards at the beginning of each
schoo] year and use them to communicate directly w1th the Center. The con-
tent of the messages sometimes deals w1th the teacher's comments on
mater1als that are currently being f1e1d tested. Frequently, however, the
messages are the sharing of an'experience in which the teacher has observed
a pgéithe i%tcome of sochl learning by students. 0f equal importance
with the message is the fact that communication is tékiné place. It ig‘
vital that the profeseionals who are the foundation.of a field test have-

[

the means and encouragement to communicate their ideas directly to the

Jsource from which they receive thé materials that they use and evaluate.

No postcard is ever left unanswered
A ]arge portion of the correspondence among the pr1mary communaca-

tors is Randwritten rather than typed. The|reasons_for th1s are %lmp]e.

. ., » )
it saves time, it is more informal, and it keeps communication flowing-at

}

P

a more’rapid rate.
+ « The Center's newsletter, Centerline, contributes another dimension
to the’communication system. It permits news of the Center to be dis-

a

seminated to the field at large including, of course, the_fleld test net---

.Work. Articles are written by teachers and fieldstest advisors in.addition

=
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to‘the Curr?cu#hm Center's staff. Photographs of teachers using field (J,

tesﬁ?paieria1s wjth their studefits provide on-site -reality to support
the printed w;rd: The editor{a1 policy of the newsletter favors thegﬁz-.
c]géjon of as much news from field sites as po§sib1e, to give a measure .
of recognition to those who are involved in fhe field test.

Finally, the telephone is often used to communicate with field
sftesf to {earn how “the fie]d_tesi is progressing and to serVe as the
starting point in _providing consultative sﬁpport, typically. to the field

test advisor. ,

Consﬁ]tative Support
I The conten%‘bf the communication is often directed toward-supporting

local fie]d,ieét efforts.’” However, before a program of consultation can

" be established, consideration must.be given to the availability of manpower

‘to provige support, the nature of the support to be provided, and the

practical aspects of travel distances and costs. The types of consultation

4

provided by the Curriculum Center were delimited by the field coordinator's

being the primary (and often the oniy available) consultant and by the
‘dispersed‘1ocatibns of field sites. ) o
shop presentation to troubleshooting on site af the request of the field
test advisof to,informa1 rap sessions with network partiéjpants. Regional®
and nation§1'meetings also provide.opportunities for teachers, field test
advisors anﬁ'members of the Center's staff to work together to soTvg coémén
‘prob1ems. In addition, ugrkshop'formatg are designed at the Center for

-4
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Tha types of assistance providéd, after orientation, range from work-



use by the fig]d test advisor a§ part of his in-service training pro- ' .
gram. The nature‘of the consultation that is provfdgd to field sites

differs from one place to another, according to the tépure of the group

in the fie]d test and the needs of the field test teachers. Often,

field test aavisors offer guidance cgncerningthe types pf assistance

that their teachers need.

White the materials support, communication and consu]tative:

support systems are being established and maintained by the field co-

« ordinator, 1oca] field si%es argTengaged in siﬁi?ar types of activities.
At the start, the field test advisor is primarily concerned with the

management of field test materials and’the maintenance of communication
among teachers and between,teachers and the Center. As the field test
édvi§or gains greater dhderstandiné of the S;cial Eggrning Curricylum '
and of .the fesponsibi]ities associated with field test advisement, %@
takes on a suBstantive role in additiéﬁ to hjs management ré]e. He Qei
comes sensitive, to the quality of participation of each of his teachers
and to their a{;itudes }owird involvement in field testing.” He provides
enéburaggment and attempts to motivate those teachers who need it. His
effords become directed toward imprpving§?he quality of his teachers'
fje]d test participation by#ﬁmprovibg their téaching skills. Thus, ip

time, the field test advisor assume$ a large part of the consultative

-~
¥

" role ortginally maintained by the fie]d.cooydinator. . -

e As stated earlier, field test teachers receive no payment for their

field test participation. This is no€ to say that there are no external
' £ : r
rewards. In most states where ﬁore tban two field sites have Bgen

32 .
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established, arrangements'have been made hetween Tocal administrators .

o and Btate consultants to award in-service credit to teachers which can
- X 4’ be used either toward eventual pay increments "or as credit foi re-_.g
> ' s
certification.
! /\ ‘ M . ~
) Local Assumption of Maintenance Functions ' .
1' ' Cont1nuat1on 1n field testing carries with it the respons1b111ty~

for the field site to assumé 1ncreased control of the ma1ntenance of the
f1e1d test from year' to year and to collaborate w1th the Center to 1mprove
field test Practices. Feedbdck is ‘estential: feedback from the Center

to field sites concerning the quality of partidﬁpation of tﬁ& site.as a
whole and of individuals who are part of the s{te; feedback from the

field to the Center concerning the extent to whieh expectattons have beeq‘
met and any changes that should be considered to improve the cur nt -field
test.' In this way, deecisions about the:viabi1ity of continuing to field

: ’ test are made jointly by the'Center ana the site with full know]edge‘of

"mutual expectations.

Renewal Functions __ . ‘ LA

' No matter how innovati he procedures for a fie]e te!g may be,
after a while they become rodtiﬁe; they are what.is expected. In in- °
‘ corporating renewal into the field test model there was the conviction
that improvement is always possib1e; not chaﬁge for its own sake, improve-
ment.  The simp}ést ehanges to make are those that involve e%ther the
materials support system or communication. Both can be managed easily

in the normal course of events and require relatively small amounts of

/
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time or effort to achieve some result.

[3

Changes in the substantive area

of prov1ding consultative support requ1re greater aqounts of time and

effort, and agreement among those who will be affected.» Nonetheless, it

is ¢lear that renewa1 is a part of every maintenance function.

A recent Center renewal effort grew out of a need to strengthen
field test partic1pation at 1oca1 sites. In collaboration with field
test advisors, extensive modifications in field testing were proposed.
These changes were mainly directed toward obteining greater 1oca1 commit-
ment to teachers who were participating‘in,theffieid'test. ?or example,

providing release time so.that teachers might attend workshops and pro-

viding.opportunities for fie]d-test classes to take field trips associated
/

with the content of soc1a1 learning lessons were essentia1 elements of
the changes in functioning that were proposed The renewal effort began
by canvassing all field sites to determiné the extent to which they were
dissatisfied with the status quo and to seek suggestions concerning
promis1ng areas on which to focus (Go]dstein, M., 1975)
suggestJd that a written statement of the proposed changes in fie1d test-
ing nou]d strengthen their own posftionsAWith respect to their local
leadership. Thus, a planned change memorandum was constructed speCifying
the conditions of future Field test parti“ipatzon This aspect of the
renewal effort extended over a;six-moﬁth period. 7

Outcomes included a reduction in the size of the field test
network, since some sites .could not provide the necessary Tocal support to

v
C&Ze in

warrant their continuation in the program and a corresponding in

-

g

Many respondents -
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the amouns/ef time available for" the field coordinator to support the
field sites who chose to continue fb*partic1pate in field testing.
Continuity of field sites and of the field test itself 1s,based ‘
on establishing a ba1énce p?tween maintenaﬁce and renewal functions.
The goal is to manage ? %}$1d test that. is adaptable to both internal

r §
apd external change. , ‘ - .
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. local sites and the roles thai they h{ll assume within a field test enter- {

v

e
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While the phases that comprtse th1s ‘field test model may be
*‘~J/a useful gu1de for those c0n51der1ng S1m1ljr types of act1v1t1es each
specific f1e1d test must be considered withiff the context of its own
purposes. The four phases that are at the core,of the model, and their
constityent parts, have been Piscusiegfih depth in the Eody of this

Here,. they are summar&zed to offer a clear and systematic way

«

paper,
to plan, initiate and operate-a field test. . :
During the p]ann1ng ehase, ;ttentlon szt be g1ven E? three major
classes of actions: (1) determ1n1ng what the evaluation questions are'
that need to be angwered and the most logical data-co]]ect*on\sources,

(2) identifying the re]evant*popu]afnon fromahichsa field test samp]e

might be drawn; and, (3) con51der1ng the practical factors of in s1tu“*~ d
field testing; spec1f1\31]y, anticipating all potential realities that
mighﬁ either facilitate or impede the condutt of the field test

During the procedura]gdeve1opmen§ phase, consideration is giien R
‘to Qetermining the roles of the proéessionals who will be involved in !

the field test, both in tethfof the roles that they maintain at their
prise. Thjs decision will mbst ofteh be made in relation to the tasks
to be accomplished through the field test. Thus, it is the task that de~ ~
tennines the personne] to be invo1ved in the f1e1d test, directly and in-
dire$;1y. Once the tasks and;personnel have been identified (in the ab-

“stract) it becomes necessary to develop systematic communication channels

.
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* through which information may flow readily, and with a minimum of dis-
tortion. Typically, this requires that the primary communication network
be made up of those individuals who are directly involved in the field

test. Once determinations have been made concerning the personnel to be

v involved, the tasks which they will perform and ﬁhe communication systems

designed ga faci1it$te task attajgment, it is‘;e ssary to codify pro-
cedural éuide1ines. In this way, the individuals i}jvolved in the field
«test'wi11,khow how the orgagifation with which they/ are working is organized
- to work with thém.fg : o
As the'emphasis moves from a theoretical %o ¥ Tevel
during the field test initiation phase, efforts are expended to search for
and identify groups Pr individuals who appear to be most pramising as parti-
cipants in the field test. More often ‘than not, idenyifying groups for ‘
participation is more difficult; however, the bositive results gf-group
, participation suggest iﬁ§t it has Tong-term benefits by contrasf with the
search for individu§1s. Having jdeﬁtified prospective participants for the
field t;st, the need to o}ientathem to the scope, purposes and éoa]s d% the
progra@, and to the role of the field testers as participants toward those
ends, is apparent: Further,=and ﬁ%rhaps most important at the introdu&tory
orientati?n_sessidns, the’ emphasis must be on the role of the participant
“and the scope of the task which he is expected to ﬁtr?érm. Fy attending to
the real-world interests.of the practitioner first, the research and develop-
ment organization can confirm that it‘has.;ome out of the ivery tower.
Once the field test sample has been selected, activities are directe®

toward the maintenance and renewal of the field test sample. ODuring this -

phase, all of the activiiies’devised as part.of the procedural development

s -
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phage are operationalized. In addition, attention is given to the
specific types of cdnsu1tative support that the organization is able to
provid%. Systematic efforts are directed toward continuous reevaluation
of the field test its effect1veness, the attitudes of the part1c1pants,’

i
and the procedures designed to facilitate the field test. A1l of these

-~

activities have as their,rﬁ?;;s d'etre the renewal and revitalization of -

all network participants.

S part of the renewal cycle, there js move-
ment back iqto the planning an procedural development phases, as needed.
Thus, an open system is created that can continually maintain itself
through the incorporation, of new ideas and actions toward the process of
establishing a balafice between maintenance and change.

From the modei, certain basic principles emerge as igmportant in
establishing field tests. Foremost, it is’ihportant to include all
possible levels of decision makers in the planning and implementation of
field testing. This is particu1a;1y true where commitments from Teadership
personnel are needed if practitioners are to function effectively. Too,
indirect benefits can accrue”from this practice. By ihvo]ving professionals

{
who indirectly

&

> awareness and acgeptange of the innovation. These local leaders may exert.
influence on thejir colleagues' decisions regarding the 1nnovat1on, through
practica1 experience gained with it during its fie]d test stage. This may
have consequences in reducing the Tag time usually associated with the
widespread adoption and diffusion of educational jnnovations, since the
professionals have an identifjcation with and an invéstment in the wider
acceptance of an ihnovatibn with which they have been associated.
, N
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Providing visibility for teacheré upervisors who participate

in field testing and offering rewards /that enhance the professional's : -

view of himself" and.h1s satisfaction with his role have value. In this

L ] [

regard, it bears repeating that monitary incentives were not used to
iZjuce participation. Prior researdn ‘has shown gtheir dubious worth as
motivators; the present work confirms those=f1nd1ngs.
There is substant1a1 support for designating the special education
supervisor as the- 1nd1V1dua1 most -appropriately placed within the special
education hierarchy to serve as a facilitator of change. The<supervisor
‘ha§ a role thaf is in many ways analogous to that of the principal, who
has often been cited in the general education literature as a primary
) change agent (Bockman, 1971, for example). This topic, however, fequires .

further study. | ’ - )

/,

Within the framework of designing a commun1cat1on system, the minimum

’ number of personne] to insure an effect1ve-fleld test should be involved.

’ Too, quality and regularity of commun1cat1onh§re essential to .productive
v -
re]ationsh1ps, particularly when the activities are managed for the most

'

f’/ part by long distance. \
Finally, having a single individual within the research and develop-

ment organization to ¢oordinate the field test expedites activities and
<

insures greater consistency over time. .The "staff" for this individual

are the link pin, personnel (supervisors) who coordinate f%e]d testing at

P
Tocal level. - )

field test model can be applied wherever information is needed
4 "
concerning a product or procegs, and where feegback f$ necessary.
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