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Foreword

. 7
* Each certification candidate shall denionstrate

. the abjlity to assess and improve reading...
skJ,lls and/dr meke approprlate referrals..

F

-

s !/GenaalStandardVIIIf

. » ‘e ] . .
In recé11t months, Secretary of-Education Caryl M. Kline has

.expressed concern for the need to have literate children-in .

the State of Pemnsylvariia. Others expressing similar concerns
dnclude: Dr. Ronald Corrigan, Director, Bureau of Teacher
Certification.” In an address b:fore the Keystone State Readmg
Association Board of D;Lrectors, Dr. Corrigan noted the minimum
level of preparation in readmg required of elementary and :
secmﬁary school teachers in Permsylvama

E:help meet these concerns, changes relat:.ng to developmental
ding have been recommended.in the form of an-amendment to
Regulation Chapter 5: Curriculum Requiremerits of the State
Board of Education. The changes include -more emphasis on

talreadmgmthattent:.ontollfe-tmereadmg -

habits t _ . . . ‘
Inorderto implement the proposed changes, teachers will need
to be better prepared. Suppartive services will ‘also be needed
morderfortheretobeatotalcomnlumntandmpactonthe
school-wide curriculum.

-~ .

To help teacher educatlon 'institutions mect the concerns a.bout
reading performance that have been expressed, the Pennsylvania
. Professicnal Standards and Practices Commission requested the
' Keystone: State, Reading Assdciation to develop Guideliheg for-’

+ Teams Evaluat.mg the Reading Conponent of Teacher Education’
Programs in Colleges and Um,ve.rsmt.les in Pennsylvama

/
" The following 18 a brlef h:.story of the evolutlon of the e
Gmdel:.nes
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Spring 1973 /° . President of K.S.R.A., Dr. Alice Louise Davis,
created a “Task Force for Secondary Reading.
S M. Iouis A. Oliastro was appointed Chairperson.

Ay

, Fall 1973 . President Herbert Wartenberg charged the Secondary
Reading Task Force to investigate practices in
) . Secondary Reading in the State of Pemmsylvania )
- ' and make,recommendations. The camuittee established. .
a four-stage target: ’ ' :
. . \ - \

» | 1. »Edct Finding . )
. < v 2. Recomendations *
3. Dissemination of Information
4. TImplementation R .
' ) L

-

- 4 r « .
© Jamary 1974 “ Five centers were created to conduct a pilet ,
) S study concerning problems in Secondary Reading. ’

1\I(h.llzl.am' liam McKay -.Chairpersoy
Anthony Saludis - Chairperson

™ Northwestern Penna.

] - Southwestern Penna.,
S ) ; Central Penna. 7
. Southeastern Penna.

o
i
é

\,, The Chairpersons in each center were to conduct’
- surveys, meet and discuss with local school .
~ personnel and report findings in March 1974.., . . -
r - N
Mixch 1974 ~ The Task Force met and presented results of the ~ =
i , survey. Based on the findings of .the survey a -
\ questionnairewasdevélopedanddissaninatedto .
seventy-fiye percent of the School districts in
Ponnsylvania. Eighty percent of the participants
* responded to the .survey. . "

Mgt 1%5 Anal report -of the Secondary Reading Task
. Fo; was presented to the K.S5.R.A. at Bloomsburg
. Sta¥e College. The President presiding was »
, o Dt. Margaret Sponseller. A motion was passed
e to share the findings with the Pennsylvania ° ! .
s _ professicnal Standards and Practices Commigsion o
’ and John Pittinger, SGC{etaIY'Of Education,
Octrher 1075, 'The Task Force nit with the Pennsylvania Pr&essionél —
t Standnards and Practices.Commission. The Commission
. expressed interest and urged K.S.R.A. to develop -
R 2 specific reconmendations. '

\ . \ ‘ ;2- .

I\,




" Spring 1977

N

¢

'me'l‘askFozcepresantegithefollmnng,
recarmexﬂations to the Compission: - BTN
-
I. Pze—Serv:.ce Training )

et o

A, Undergraduate students- shduld @
-~ pmdedw:.thnoremstruct:.onm St
teaching secondary reading--possibly .,
a requirement of at least-two courses
ou: equivalent. .

‘B. Ex:.st.mg secondary cqurses ‘4in our
* colleges and universities in Pennsyl
£hould be evaluated and refined to pro-
vide more relevant preparata.m for
N . Stlldents.

II. In-Service Training .
A. Massive 11i—serv16e programs need to be
¥ ‘mplarented for all Secondary teachers

B...The K.S.R.A. could provide a network,6f

ITI. Existing public School Reading ng'rans&
A, Read.mg Suparv:Lsors are needed in the :

5 Secondary Schools to provide Leadersmp
- for ac;.st:.ng proq‘ran's . ,

B. More E(eadmg Specialists are needed at
the Secondary level.
i S

C. A revlew of the present Junior ngh ‘
Developmental Readmg Program is nikeded.
1’

1; Curriculum should J.nclude
= ¥ . a, Study Skills
-; b: Cr@.tJ.Cal reading
C ¢. Reading textbooks
s d. Speed reading . .-
2 s e. Predict.mg test items

' ‘ -f 2. Roasonable class size is needed.
3. More staff is indicated.

. The {vanla Profgssional Standards and Pract:.ces

Cofmissicnh contracted with K.S.R.A. to prepare guide-
lines fof teams evaluating the reading component
of or education programs in colleges and

wnivergities in Pennsylvania to comply with Standard

VIIIlgf the General Standards. Dr. Jerry Fidler,
ent of K.S.R.A., appomted Louis .Oliastro

toch‘é:.rthlscmmttee ) '

. . - N - r'd v LAY

v

+
""A

) wntil the nee is “dabisfied. ‘ :~




«

A cammittee was formed to preparethese gmdelmes ’
Dr. Allen Befger and Dr. Margaret Sponseller were -
lappointed co-chairpersons of the Writing Committee.

*The guidelines were conpleted, approved by the

comittee, approved’by the K.S.R.A. and presented

, to the Pennsylvania Professional Standards and .

by a number of classroom teachers, future teachers,
and reading specialists in various parts of the
Commonwealth.

’ , . 3
The guldelmes were, approved by the Pennsylvania
Profesgicnal Standards and Practices Commission.

-
-




. Preface and Acknowledgments ' -
] L

The field of education is caught in a trap of history. Arguments
. that should have beén made when funds were plentjful were not i
. made and this negligence has resulted in the ¢h professions ' .
growing richer, and th¢ poorer professions fighting to preserve

/megapmdecssteadllyandcaughtmthemddlearethecluzens
whowantsometmngoutofthe:.rtaxdollarforedwatlm This

. "something” is many things .opeop/le—a’igoodjob,agoodllfe, '
. a way of living... Underlying thZse needs and movements. is the
desire of our mt;.zenstobeabletoreadwellandmtelllgently.

i what they have. . "

Justasﬂ:ere,aretmusandsofpeoplevmowanttoreadbutgannot, )
* there are thousands who can but d not read,-giving rise-to a 5
peculiar class of illiteracy. '

While students have the right to read, theyalsohavetherlght
not to read materials that are slanted, distorted, misle
llbelOUStothenanyv:.ableetlmlcgmupsmthlsgreat th.

ItJ.smthesplntof"*Ehese ideas that we present a framework to
serVethosewl'x)serveallofusbyglungoftheJ.rtamandeffort
to help evaluate college and mlvermty programs in the Commonwealth

of Penrisylvania.

\ msguldecouldmthavebeenpreparedmtmuttheencouragement
‘and sugdestions from the Keystone State Reading Association, the
Pennsylvania State Education Association and the Pennsylvania nght N
to Read Effort.

., Special thanks for their suggestions and enoom:agatent are extended
. to Dan Austin, Director, Pennsylvania Profegsional Standards and
Practices Commission, and William D. Kautz, Chief, Divisiom.of
Teacher Education, Buxeau of Academic Programs, Department of Educat:.on,

’

Comrorwealth of Permsylvan:ga ‘ , X \
Task Force Writing Allen Berger, Chair, University of Pittsburgh
Comittee: Jmm:.e Cook, :Edinboro “Staté College

Sister Alice Louise Davis, Indiana Univ. of Pa,
Janice Fry, Seneca Highlands Intermediate Unit’ 9
Louis A. Oliastro, California State College
. . : . Stephen A. Pavlak; California State College
W ’ Margaret M. 8ponseller, Co—ChaJ.r, Bloomsburg”
. ‘ “State College

.

January 10, 1978 ' x ‘ ’ ,
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' ' Introduction

- ’ -
, ‘
4 . s v 1 -
. -, . . N .y

The following guide contams thirty statements to detect thc,
degree of under: that students have about concepts and skills

relating to reading

 Items 6~10, DiagnoStic

e.g., Items 1-5, Reading Concepts:
and ‘Evaluatior; Itcms 11-14,

Reading Materials; Items 15-19, Reading kills; Items 20-24

Psychological ahd Pedagoglcal Principles; and Items
Relation of Reading to the’ I.a:cge.r Educational

~30,
tY) O -t

L
.One of the problens arising in forming gu:.delmes for evaluating

’Forevaluatorease,thetrurtyltensarearrangedsothat nses
to each, from director, faculty, studentsandanyothersmterwewed
can be displayed on the same page. . Through this arrangement, the

evaludtors can consider not only the responses, butthePerceptioa'xs
ofthoseuwolvedmtheprogram ,

meteamnetber xsremndedthatthzsevaltntmnoccwsmtwolevels
i.e., theassessnentoftheprogramandthedetenm.natamof students'
calpetalcl&ewz.tfuntheprogram }

ﬂereadmgca@onentofteacheredwauonprogranslsthedegree
of, campetency or awareness necessary for the different roles that
educational personnel will follow. There are three basic roles: E
(1) prospective teachers, nursery through secondary; (2) administrators;
and (3) resourge personnel. < ' L

Evaluators must keep these roles in fOCus and be flexible in (ggg@smg /-
the degree of proficiency for each role. ' It, is Jmportant to reme:@er _
trmtsareofthememsmaynotapplytosaneofthemles ’

Evaluators should note in the’ space fof comments the’ degree of, A
carpetehcyasurelatestotheroleofthepmspectlveteadm e
administrator, ar regourceé perscnnel. . ) ‘

/ A\ :




N Notes to Guide
R .- In inkerviewing*indergraduate and graduate students, the team menbers
‘ - should ascertain the level of awareness or profic¢iency as determined

- by the professional rolgs. Such roles include pre- and inservice
) . such as’ counselors, librarians, nurses, and psychologists. .The '

-evaluator must keep these roles in focus and be flexiblé in assessing N

. the.degree of proficiency for each item. ~ N ) ,

; L R , " ,( 3, . \
: - Reading Condepts ‘ L - .

. 1. students are aware of a variety of reading definitions and their
relationship to the reading commmication arts.process.,

Do course outlines indicate that the definitions are taught?
Are students able to provide the evaluator verbal descriptions /
of several definitions? Do they know the Comprehensive Reading

) Commnication, Arts Plan of the Pennsylvania Department of - ' ;
~ . X ’ Bducation?" ) . ’ . f

N i - ) . .]

. P
~ j .
- . . - . LY

2. Stulents understand their roles in relationshif to the overall ]
reading program. . . ; . !, .
Do students appear to realize the seriousness of teaching . b
reading and demonstrate an awareness that the primary responsibility ‘
for teaching reading to children is theirs? . S

? .

’ -

[ 3. Students have an understanding of lax:xgﬁage ag related to reading
v . Students mderstandtmtlanguag'e is'one'of the key influences
.on intellectual development and would enphasize the value of, , i
; ‘ langlage exper’ience in teaching reading. ' . . 1‘, /

. 4. Students have an understanding ing of psycholinguistics asrela}:edtovf .

" ~reading developrent. ? .
. 14 . .. : '
o\ . Studentsg are familiar with the concept of miscue analysis and ,f

. indicate knowledge of the psycholinguistic construct or models i
ostablishedl by such individuals as ‘Chomsky, Goodman, Kirk, ybCar:thy, ete. -

/

} ¢

. R § /-

Q -.. ‘ , . 10 / .- . /
{
;

{ ' Ve .o
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S

Students understand the pt’ of 1ndlv1dua117.ed learmnq and/or
Aindividualized instruction’and are capable of varivus kinds of /
classmom orgam.zat:.on
Docoxn‘seouthnes md:.cate that individualized learning and “
instruction are empliasized? menaskedtodefmetheneamng
of the ab0ve, are students articulate?
_
L SR

Diagnostic Tea.chung and Evaluation ‘
6. Sb.:dents understand d:Lagnostlc teachmg and/or teach:.ng dlagnostmally

v, L]

In cawersatlons with students regarding: tl'g:n.r knowledge of
-dlagnosn.s, dotheyappeartounderstandthatdlagmsn.sz.san
on~going _requiring serious cbservation of children
wh:lemthereadmgactanddoﬂ:eymahzethatgzagnostlc
teachmg is a desired skill also?

-

~

v ¥

Students are aware of the positive and negat.lve aspects of
standardized reading tests. , -
The evaludtor can ask for names of specific'_tests and, in further
questioning, determine if-students understand their strengths

>

Students are familiar with informal assessment techniques.

Course outlines should indicate that students know how to meke

and use informal reading inveptories. There should be evidence

that students are able to apply readab:.ln.ty formulas.
< «

-~

.-

i

'Stlxients are kmwledgable about strengths and l:umtatlons of
individual and group intelligence tests.

'Iheevaldator should ask the students to name specific tests
and what information was gathered from the tedts.

[y



- 10. §tudents are able to assess the needs of users of other dJ.alects S
or languages. © - . ~ - ' o~

L B . Howsensa.t:.vea’re sb.ﬂmtstotmneedsofthosewhousedlalects \
. ’ or langaages differently? .Do they understand the spec:.al prcblens ' ¢
thatsmeeftluesech:.ldrenmayhavemschool? 0

\ \ ) : . .
. ' . Ed

o “ \ - 1 . pe ~

Reading Mateniats . - R

. St\xientshaveanmderstandmgofﬂxempactofthenatermlson
the value and beliefs of children.

. ’ / - N - , -
. oo ’ Y » '\ - N ‘ . g
Students dem:)nstrate an mﬁer}tand:hg )af proper guidance in bock "
gelection for diverse groups of yeaders (e.g., bibliotherapy, ¢ . |
racial and ethnic differences, etc.). . |
. . » . 1
H . . |
[ ’ . . ) ’ B . - -t ~* ‘
|
12, Students have an urxiers/tandmg of pedagogical and psychologlcal I
principles in reading materials for elementary and secondary studen*('\s |
Stﬁentsneedtohaveanawarenéssofdulddevelopamtmtrus
particular instance.. If they have had sesmcmldpeychology
and children's literature, adoléscent chology and adolescent
literature, this campetency probably has been met. Otherwise, ‘ /
the evaluator will need to formulate specific questions about . ot ’
student knowledge of the above competency (e.g. Do girls usually = ‘
-like the same bcoks as boys? vice versa?) . L

.
-

. 13. styderits have read cm:rent and classic select.lons of (a) chlldren
and_ (b) adolescent literature. BN

Spec:.f:.cquestlons should be asked as to what books students have
» ’ . \I .

¢~ 14. Students have access to ‘good (a) curricular and (b) professmnal
libraries. o .
" The evaluator should investigate the college library as well as |
collections housed in the départment being evaluated.
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Reading Skifls .J‘ ) ' p

. 15. students are proficient in teaching word recognition skills.

Py

’ . Students should demonstrate a knowledge of such concepts” as !
o sight words, phonics, configuration, syllables, structural .
o analysis, context clues, dicticnary skills, etc.: Word ‘recognition
. ] sklllsarereferredtoasmrdanalyei{skl;lsmcerta_mpartsof

Pgnnsylvama '
¢ 4
ws y

' . \. ﬂ' . .:o . - . ) i "
_ . 16. “Students are prof1c1ent in developmg wm c@ncepts,
Students should understand that vocabulary ught by pulling . .

. the central words todether in’the dJ.rected éZad:mg. activity, use .

o Of d:.ctlonary for connotative anhd demtat.we meam.ng, and many
other ways. .

"y R

]f7 Students are pzrof1c1ent in improving aspects of ca*prelwxslon.

: . (a) llta:al (b) mtexpre‘g.ve (c"S’) applled (@) rate and flalbll
AR Studentscould . asked ‘to defihe the above and teld how,they would
- . : teach them. se outlines should be mvest.tgated to indicate
T ~ that these iples of comprehensmn are given theJ.r due.

'\
1
a4,

[ h ! -
+
v

18. Students are profJ.CJ.ent in taachlng thinking and. study skills.

*®

o ) Students dermnstrate a knowledge of such concépts as SQ3R (survey,
N «question, read, recite, review), schedulmg/tlme, iocauonal y
.. skllls, mdependent study haba.ts. . 3
~ T ' ' _ , ’ . C e J
T .~ . 19. Students are proflclent in teachmg s}uus 15 thrp 18 in the cohtent -
aréas. . ]
R s ’ ) : ‘
@ It it is debermmed that studdnts are proficient in 15-18, then the

ts questions: aswto how they would
thq,content areas

 evaluator need only ask st
+  implement the ahove skﬂ‘l‘s vi




) . . . /l
. PAychoI,ogwaL and Pedagogx,cat Principled - - / o ,' , '

R 20, Stuients '\mderstand basic leammg prmc1p1es relatlng to cl'p.ldren

and adolescents.

{
}W}) Ev:.denceof meachsttﬁentsbackgromld rela.tmg}:o
growthanddevel tofthec}uldandadolescentseensnecessary

, C e o
- .
. » -~ - ‘g . ]
N ‘e .

<
————
.

.- 721, Sttxients understand the concept of r&.dmch at.all levels of the

. curriculum. '
. “~ \J - \_ ’

> Mnnasicedtodéfmereadmess,thestxﬂentshouldmdlcatethat -
readiness is an Qngomg thmg, that i , each area (N-3, 4-6,
7-9, and 10-12) is preparatlon for the tage.. -

~
- - 1 -
. " . LY

22. ts can apply sustamed s:.lent rea.dmg approprlately at all
’ 1s of the curr:.culum - o

-~

’

. Students should know the underlymg baS&s for xmmterrupted \ .-
. - $ustained sillent reading and how to apply it in the classrocm‘
3 , "

D

-

23. Students are proflclent in teachlng' strategles ‘swh’as ‘the
' d:.rected readJ.ng ctivity, directed readlng—th.mkmg act1v1ty,

- Sttxients slfnuld able to explzun the strength of followmg the
directed reading inventory (or’directed readmg act1v1ty) in their .
s . day-to-day teaching of reading. . o, ¥

- . . .
- .~ N

~ ‘ - 3

< ' 24, Students understand te.rmmlogy such as ’) developrental,

- (b) corrective, (c) remedial, and (8) learm.ng chsabllltles.'

.WSee definitions of terms. o : N
- /. .o [ - .

[

£
3
;
!
i
o
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Refalion of Reading o the Largen Educationat Community -

©-25. .Students are‘.abl..e to make referrals to other professionals.
. v NE /

. Students demonstrate a knowledge that teaching is a cooperative
venture. - Théy should know that a.child ericountering difficpltie
in reading might be referred to' the reading specialist, speech *
therapist, school psychologist, etc., and be able to define the
symptcms which identify -a need for referral and describe the

. procedures ‘that must be used to make referrals (e.g., principal, -

parent must be first contact). i . . .
ot . * ’ * [ + ®
L 3 .o - A -
26. Students are able to seleot materials, including textbocks. C

mich,neansareusedtogatl'nerﬂmisinfomation? How is

information wsed to benefit education? ¢
. 27. Students a.re)acufe (a) readers,and (b) users or write?s of research. _
be able to name journals that they have read from
in ir training’ (e.g., Reading Resedrch Quarterly, Agademic
, Journal of learning Disabilities, American Education
English Journal) . , ' ~ NS

» ¢

-

' & : ,‘~
;/'i" om . -~
' ’ . - .‘? ’ yf‘f«v 'i'{' f‘%\f'-,
28. Students are. (a) capable of integrating reading with the other,

Tanguage arts and (b) have been taught”in a program that does 0.

= . students indicate a knowledge that reading is mly'ma%ét of <. '

. tho Spectrum. They must know that writing, listening and speaking .

also have great importance: Are they prepared to teach composing? |
language patterns? Yesponses to literature? ) -

o . e -

- 1

; N ‘ o . A N :
29. Students appreciate the need for positive ;parent—teacher-student.

to little avail. Ways of involving parents and their children
in the teaching-learning precess should be clearly gmmc:iated. - ,

..
’

e=]12-

- .15

%iﬂm:tthemxpportandcooperatmnofparentfnmhmrkvhllbe _ e
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. © 30. . Students have #n mderstandm of the place the readlng/language ,
. program has in the educatiopdl role of the rest of the dollege coT
‘ ?‘g@or' university and to the larger educatmnaLmss:Lon of the . -

* v
,pommmvealth. e .
* y %" = 9 - - . ‘0
~ PR -;!‘ A A (A TA A [ b

. Students offer! a ph:.losophy that indicates t a literate,
~ educated populaticiis the foundation of our tic ideals
" _ and that readmgcrlticanyandwltheasels the'bedrockof
. ) that educated, free 5001ety o
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GUEDELINES FOR -TEAMS

[

oY : v

o EVALUJ\."‘ING THE READING COMPONENT OF TEACHER EDUCATION PROGRAMS . J
- ’ P IN COLLEGES AND -UNIVERSITIES IN PENNSYLVANIA > B
1 , | ’ [ 5;7-
) Evaluate the reading component according to the following crlterl?‘ ) i
) ’ " : : "0 - not in evidencé S Lo
) ) . W ~.written into objeetives and course outl:mes bu‘b not prac‘ricod } )
. 1 , b O — coverage in the prograns is inconsistent ) -
¢ ' Ly A ~ adequate coverage in the progran ’ . '
‘ o - E.- excellent coverage in the program ° . §
) NA - not applicable ‘ =
Points of. . ’ * Dean
Consideration - 7 D:Lrect Respg Facul o , oo o= .
ons:.. ‘ or e{ nse aculfy Respofise -Students Kesponge - or Other Response
READING 'CONGEPTS " . T - P
- . ) * - - i . ‘r . :‘i
Y 1, Students are aware of"a variety .O W ‘C AE NA s ' . ! i ?"
of reading definitjons and thoir " - . OWCAEN + OWCAEM" OWCAENA .
relationship to tHe reading g “ e
communicatign arts process,. -. ‘ ‘ A : :
) e ’ ! LY d ' §
VA / - : . . '\ i . ’
[ ""- . - , * X i n‘oc
2 Stqdents understand their rolc:s OWCAENA OWCGAENA ) oW C»‘A '
-in relationship to the overaIl . . E N + OWCAEHN,
« readihg program. ' ' e ’ - / :
P , . -~ ) - . s } . ‘ . ’ 1
[ - ¢ - » .
. » L2 \ .
m ~ “ v ‘l‘ .
\ 3 [ ) . .
- " ‘ .
~f ‘ ~ L3 18 .:, (9
’ >.




4 13
Ll h \
’ . ”~ - ¢ ’ . . 4 .
*  'Points of . C " Dean
Consideration Director, Recponse Eaculty Response Students Rzsponse ° or QOther. -FeSE se
- . \ ; L ‘.

3. Students have an wundérstepdi OWCAENA OWCAERNA OWCAEN OWCAE)NA’_
of; language as relgted ’ ‘ ~
readlng developmen 2% . . . 3

. . ' PN B . e RS ) . . #, : \
! 1‘ :A AN / } . ‘, ) ' " < . ] 9 . -' )
! [ ) : \\ LR . f . “ . . . N Q‘

4. Students have an understanding OWCAE OWCAERBA OWCTAE 'NA . 0. C A E NA ]
of psycholinguistics as related ) . . . ) ? B .
to reading development. . .o ) T o ‘

Lo ) : S . ; (
3 LY . N . . ~ , .
. wn
- 4 - . . _ . -
“ - - . ' "
- L - ’. ’ -
" 5, Studchts understand tho. concept OWCAEMN OWCAENA  OWCAEM OWCAENA

of infividualized learning and/or .
individualized instruction and :
are capable of various kinds of -

~~ - 1 ' classroom organization, . ) .
. “ - 5 - . .:. . ‘
- ‘ )
DIAGNOSTIC TEACHING AND EVALUATION ‘ N . . ' . -
6. Students understand diaghostic OWCAERN *OWCAENA *, +QWCAE NA ., OWCAE NA ’
. teaching and/ér teaching ) o . ) C %
diagnostically, . ’ / . . .
N - - ) ! . - , -"*‘ \" % .’

. . ) L
A . . . » . '
19 . \ M : .
" — ) ¢ . , - .
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- L

foints of
Consideraticn

©

7. Students are aware of the
positive and negative aspects
of standardized reading tests, ..

->

.
..

%. Students are familiar with *
informal assessment. techniques,

4

~

.

. 9» Students are knowledgeable about

strengths and limitations of

individual and group intelligence ,

testse.

.
-

<

v ' .

“1o, Students are able to assess tife
needs of other dialects or
languages,

‘»' - ' \/-

A

»

Director Response

Faculty Pesponse

- Dean
Students Response Or Other-Regponse

(8

*OWCAENA

4

. OWCAZ N,

»

OWCAEM

S

-

OWCAEN

¢

f

OWCAEMA

OWCAENA

1 * -

-
v

-

-

. OWCAEMNM.
. . .

OWCAENA OVWVCAEMNM
] s

. RN Py
. S
{

OWCLEMN .

- M

.
: T
. “'-
OWCAEMNM O W CAe NA
\ ’
d h '-
OHWCAEMNA OWCAEM

.
N 4
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Points of -
Consideration

. . READING MATERIALS

. ll. Students have an understanding
of the impact of the materials
on the value and beliefs of

_ children and youth,

e

- ' !
12, Students have an unddrstanding
of pedagoglcal and.psychological
principles in reading materials

‘for elementary and secondary
students.

.. \G K;L‘v

~

13. Students Have read current and
. classical selections of (a)
children and (b) adolescent

literature,

I

3

Director Response

Faculty JResponse

. .'Deah 1

OWCAENA

WCAENA

.

(Q)m We A/E NA™
(b) OW CAENA

(a

(b

OWCAENA,

OWCGCAERBA

OWCAENA
OWCAEN

Students Response

OWCAENA

.OWCAEJNA

(a) OWC AENA
(b) oW C AE NA

Ur_Other Response

. OWCAENA

|
[
, C T
OWCAENA

-

() OWCAENA
(b) oW CAEN
b .
[ 1

.




Points of , : s
Consideration '

1. Students have access to good

« (a) -curricular and (b)
professional libraries,

-

READING SKILLS -

-

15, Students are proficient in

teaching word recognition
. ?51113.

1
»

*16.
developing vocabulary .and
— conceptbs,

1]

Students are proficient in

17. Students gre proficient in

improv1ng aspects of
comprehension.
a) literal
b) interpretive -
cg applied
d) rate and flexibility

Director Response

N

0 o

PN TN NN
N et N

0V CAENA
ow NA
OWCAENA

owcaAEN

OQ oo
EExEx
caoao
e
HEEE
EEEE

Faculty Rgsponse

C AMBNA
CAETNA

0WCAENA

’

OWCAENA

Stugants Response

Dean

Ur Other Response

)

NN
(o N o]
==
aQQ
=
= =
o
=

OWCAENA

-~

: "

OWCAENAL

NN TN
Q0 o
Nt N ™ Nt e
OO OO0
T EE
HEEE
ZEEE

QOQQ
S

ki

v
)

TN
)
S S

E NA
E NA

.) 3
)

OWCAENA

-

1
b
i

&

OWCAENA

5




‘5;», KA ’ . ’ i ' S AR B
2 » > -
AR Lot - , . v
o . \ R . \ . . . ‘
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" Points of ‘ , & : o n .+ "+ Dean L.
Consideration Director Kesponsec Faculty Response .Studentg Response Or Others Response
.——'——————-—: y . T " - SN
s o . o B . ) . ) L% v‘ . > - )
‘ 18, Students are proficient din é .O0WCAENA O'_&C A E NA. .+ OWCAENA _OWGAEN .
- teaching thinking and study . ‘ ] - . .
skills, - - - P : LT
| - > - ] . LT . 7 , .
.- 19, -Students are proficient in . 0WC A/E N4 OW £ AENA " OWCAENA . OWCAENA
o teaching skills 15 through ‘ ‘ - : - ‘ : >
’ 18 in the content areas. “ . ) - N -
9 ﬁ’ - .
v&" » i ]
M P . . , . _g\' Lo
. ¢ i LA . o N . . t
_ PSYCHOLOGICAL AND PEDAGOGICAL PRINCIPLES : ) ) . IR '
oy T X - . ’ . * N ‘o
20, Students understand basic - ‘ * y -
' lgarning prineciples relating OVGCAEDN: OWGAEDNA oW 3 A E NA OWCAENA
growth and development to » < .
» children -and adolescents. ! !
:':"-, '.’ oL . ’l‘ ' . b - M
Fd . , ‘-- ' ¢t = : - ' . - 1y
» 2l. Students imderstand the concepts OWCAENA ‘0WCAENA .
o of readiness at all levels of the ’ 4 OWCAENA \ OWCAENA
, - ] _curricul&n. ' . . 2 \ ‘ ) : ‘ . s . R
t . -




Points of

Students Response

Dean

Consideration : Director Reéponse Faculty Résponse

., 22, Studepts can apply sustained - OWCAENA OWCAENA
silen¥ reading appropriately 3 .
at all levels of the curricu—, .

\l‘m. ) . N (

: J . .
L]

23 Students are proficient in I/}///SW C AENA OWCAEHNA

teaching strategies such as

the directed reading gctivity,
directed reading-thinking .
activity, and instructional ‘ : -
frameworks ) *

- .

<

L3
M 4

-, ‘. s \’ . . .
RELATION OF READING TO THE LARGER
EDUCATIONAL COMMUNITY —_ -

/

25, Students are able 'to make OWCAENA OWCAENA

_referrals to other profegsionals. e
- '

N -
e .
.

. ‘ < e
L. ‘“8 N
26. Students are able to selecct - OWCAENA WCAENA
" materials; including textbooks, ’ .
. . s
L3 ) ’ LQ

- A

\

OWCAENA

L]

v ~

2" OWGC A4 ENA

OWCAENA

Og Other Response

OWGAENA

Bt »

OWCAENA

.
7




. 'Poiﬂts of
Consi@eration

27. Students are active (a)
* roaders and (b) users of
research.

-

28, Students are (a) capable of
.t integrating reading with the
T other language arts and (b)
have been taught in a program
t +that does so. -

s

. 29. Students appreciate the need
for positive parent—tecacher-
student interaction,

L3

A ~ . . | [N

30, Students have an understanding

. of the place the reading/
. language arts program has in the
educational role of the rest of
" the college or university and to
the larger cducational mission
of the Commonwealth. .

L)

X

I3 s

.Students Response °

Dean

Faculty Response

@gowcﬂmm (a) OW C AENA
(b) O WL 4 E NA (b) OW C XENA
' L Y

(a) O W C.A-E N4 "(2a) OW C AE Np
@)owgﬂENA (b) OWCAENA

OWCAEDRNA

X} . .

OWCAENA -

A\ ) ’ ..
k . /\ . . .
OWCAENA OWCAENA

-

RN

OWGCAENA

OWCAENL
[}

"Dr Other Response

s

‘o

¢ \




_ %} . DEFINITIONS (F SELECTED TERMS
; USED IN THE GUIDELINES .
. ¢ ¥ .

5

_ju_agg. An%tabllshedsystanofmcatmnbyneansofwntten

/

or spoken synbols ) ( , '
DRA: Teacher-quided reading aci:lw.ty charactenzed by use of specific

~ problems, questicns, énd references. 2 | =
e " ’

'{orrectlveRead"ing Remedial activities carried on by a regular class-
roav:teacherwzthmtheﬁranewotkofregu]arclassmstnpt:m3

» . :

Remed:n.alI?.e.adJ.nJt Ratedaalactlw.tl@takingplaceoutsﬁethefrane- +
kochssmstmctlm,usuallycmﬁwtedbyaspeclalteacher ¢
ofreadlng A case of severe reading retardation possibly § '
qharacterlzed by an associative learning disability, inadequacies
in memory span, deficiencies in concept formation, neurological
‘ or emotional camplications, *etc. Requires.clinical treatment . . )
with special techniques. 1 ,
\ - .

DevelogmtalReadmg Readmgmstructhndeslgnedtodéwlop
t:.callytheskﬂ.lsandabmta.&scmsmeredesserrual

T ateachgradelevel , .

-

‘Teaching Diagnostically: The process of pzZscnbmg for ﬂ.]s
opportunities based.on individually determined nceds objectives :6

Slow W a child who exhibits slight intellectual retardation,

adaptat.wns of mstnnt:m, and is slightly below average
in ability; usually remains in reqular class. (2) .In

terms of intelligence quotient (IQ),apJpllvdbfallsw:.thm
therangefrom75t0897 . ) .

- . . .
> ’ s . ’- . * " * . * A
g e e — K3 )
- . l‘
(

lDGSctmbertarxiTR‘IbrgersonAmctiona;yofMB‘and , ,
%p_ti in Regxgm Gm‘zngf'.ield, IIiinois: Charles C. [ R
Thomas, 1964, p. ' ‘ T
Ibid p. 6.
.3Ibid p. 204 . : .
4Tbid., p- 210. " ‘ -
sIbld ot Do 205 : .
- 6Cart:er V. Gobd,, Bictionary of Educatmn New York: McGraw-Hill,
* 1975, p. 589
Tmid., p. 332. . .
' ; "22- - .
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Inda.vidual:.zat:.on & 'meorgani;zationofi.nsmnctionalnaterial

t Y

e ’ e

: Psycholinguistics: The discipline concerned with the étudy,of the

Yelations between camunications or messages and the cognitive
or emotional states of the persons who cammmicate; specifically,
the study of- language as related to the general or individual
characteristics of the users of language with emphasis upon
underlying causes of language behavior and its effects on other
activities of the perstn, thus having implication for other.
fields of psychology: an intéexdisciplinary a‘:’:\‘.eil.d:8 -

’

Learning Disabiiities: Children with special learning disabilities
expibit a in one or more of the basic psychological

*  processes involved in understanding or using spoken or written .
languages. 'mesenaybemanif&stedindisordersof.listeping,‘ . =~
thinking, talking, reading, writing, spelling or arithmetic. .
Gheyinclhdeemditimsvmichlmrebemrefene@toaspemepunl
‘handicdps, brain injury, minimal brain dysfunction, dyslexia,
%}flhomemal,apmsia,\etc. They do not include learning problems
. ich are due primerily to visual, hea;q'.ng,ormto:;handicaps,‘ ’
to mental tion, ‘emotional disturbance, or tO envirommental
disadvantage.* ) ‘ .

. . . 7 .
%)Mideaorrepresmtatimofmemmemo:attrm

ich groups or classes may be distinguished; (2) any general

, or abstract intellectual representation of a situation, state of
affaugfb or objects; (3) a thought, an opinion, an idea, or mental
image ‘ i ) )

)

: ]
v

study Sk:.],ZLs Any special abiﬁtyuseginguﬁy,lflmas‘reading’ S
.. O ing, summarizing or locating materials.- .

f

s 'hequai’ityof'ap' > ofreading,matter.: that mekes

ter%tingandmﬁerstarﬂabletoﬂnseforwimitiswritten,

at whatever level of educational experience. 2

/ )

j,naxrannerthatwillpenn;teachsuﬁalttqprogmesinaccord '
7ith his own abilities and interests; (2) the provision of » o -
" instructional guidance‘and aﬁistarwetbindixd.duaJ‘. pupils ih

/accordance with their needs 7
' < ,‘ |
_Bmid., p. 456. . . .

9p.1. 91-230, passed iri 1969. Definition given by NationallAdvisory
Catmittee in USCE., o :

"10carter V. Good, op. cit. . . Lo
Umid., p. 537. C - } -

21hid., p. 471

ij-do' po 305 f o i ’ , .\' «
14puasell G. .Stauffer, Directing Reading Maturity as a Cognitive Process.

»

. New York: Harper.& Row, 1969, pp. 39-40. .

-2334 e T s




. Califano, Joseph A. Excellence and Bauity

€

;T LSO : . s
Batel, Morton. A Comprehensive Reading Communication Arts Plan:
. . Working Editicn. Harrispburg: Pennsylvania Department of

Fducation, 1977. - . .

in .the Search for °

Standards. A Paper Presented by the Secretary of Health,

Education, and Welfare before the College Entrance Examination

Board Annual Meeting, ‘San Francisco, October 24, 19772

’»

Committee on Fvaluation of Teacher Bducation Programs in Reading '
of the International Reading Association. Evaluation of Teacher
Education Programs in Reading: A Proposed Checklist. Newark,

- Delaware; International Reading Association, 1973.° .

I

Conference on English Education Camittee of the National Council .
_ of Teachers of English. = "Preparation \of‘\‘g)e Elementary Language
Arts Teacher," Language Arts. Vol. 53, 74, April 1976,
pp. 363-369. : - ‘
J A -

Ronald. AnAddresson'IéacherCertiﬁcatiohbefdrethe

- d

Keystone
Harrisburg, January 24, 1976. .

4

Jones, Amne L., Louis A..Oliastro and Robin M. Williams. Swrvey

Results for the Tvaluation of Reading Programs in the Secondary

Schools in Pemmsylvania. A State-of-the Art Paper Presented
to Keystone State Reading Association, Bloomsburg, Augdust, 1975.

New ‘England Reading Agsociation and the New England Consortium
" "for the Right to'Read. Recommended Stgndards for Professional
_ Prepayation in Reading. Standards approved by the Boards of the
New England Reading Association and the New England Consortium’
_ far the Right to Read, 1976. N . .,

Pennsylvania. Department of Education, Right to Read Effort. The
Literacy Line. Vol. 1, November, 11/977[ .

Association Resolutions. Resolutians
Delegates Of the Pennsylvania\State
Philadelphia, May 13-14; 1977, ="

Pemnsylvania State Education

\ Adoptedbytheﬂouseof
.ot tion Aseociation,

Professional Standards and Ethics Committee of the International
Reading Association. Professional Preparation in Reading for
Classroam Teachers: Minimum Standards. Newark, Delaware: -
Tnternational Reading Agsociation, 1955. :

Professional Standards and Ethics Committee of the Internmational
Reading Association. Professional Preparation in Reading for
BEdQucators in Various Roles: Proposed Minimum Standards. A
Draft. Under Consideration. for jon by the Bodrd of Directors
of International Reading iation, 1978. ro.
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State Reading Association Board of Directors' Megting,
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