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campetencies, Specifically, the objectives of this study were. (1) to

" develop a comprehensive set of counselct ccepetencies; (2) to
identify the competencies.for which there is a high level of

- consensus .,0f importance among counselcrs; (3) tc determine the
competencies for which there is a high level of consensus in ‘teras of

' perceived coapetence; and (4) to study systematically the effects of
‘variables such as: status, academit degree, years of p essional B
experience, and theoretical orientation on the perceive importance ":.
and performance on each of the competencied. In general, results:

" indicated that counselors .give. gost inpbrtance to self -awareness,.
personal characteristics, basic interpersonal skiils and societal .
awareness. .Their percept1on of their ccmpetence follows the same |
patterns.’ Results were discussed in teras of their 1nplications for-

" connseloﬂ;training ‘and current proféssicnal practices. (Author)
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P < New directions in the-gvaluation of . o
coeunselor's professiona] competence . N\ .
S . ‘J ‘ l‘ ’ R N Ad “r " . - - 2 . R " ‘.]

A

There-has been increasing concern within the- profession

-

/of counse11ng over the need to. 1mprove counselor and counse11ng s

- A

effect1veness. A number of’ programs have pointed qut the 1mportance
} v
of ident1fy1ng~what counse]ors should be trained to do. T1edeman ’

(1967) suggested that counse]or educat1on must re-exam1ne 1tSJOWﬂ‘

\ .

structures, its funct1ogs, its purposes, its. goa]s, its re]at1on-

»

sh1ps and its practices. Several recent art1c1es have suggested .

a:redef1n1t1on of the obJect1Xes of training programs based on ~

real world-data. Winborn, Hinds and Stewart (1971) believe Yittle

1mprovement°wi1] be made as long as counseﬁor education programs

&

stress the accumulation vather than the application of ‘knowledge AV

eve’/though\performance is the counselor “raison d'&tre".  There

»

- is a_need to determ1ne the critical varqables involved in pro-4-

. » ~ .
-

fessional eoTpetenfe. R . o RN

L. .T . ) . * ,(s ' .

_Not 10ng ago, Rogers* (1957) basic conditions of he1p1ng . .
“were the on]y spec1f1c competenc1es ava11ab1e. Some major contri-
butions have been made in recent years, however, toward the 1den- ]
H - .o

tlflC&t]Oh, tra1n1ng, and assessment of 1mportant competenC1es
Carkhuft and h1s assoczates (Carkhuff, 1969a, b) have done extensive
work with bas1c 1nterpersona1 skills. Ivey and his associ . .

(1968) havl deve1op svstematfc techno]pg1es for tra1n1ng pro-

cedures for tra1n1ng he]pers,under the 1abe1 Pmibrocounse11ng".




§ . : . -

Hackney et Nye (1973) have prepared a he1p1ng model. based on - -
) \ theqyork of Z1mmer (1967) -that they term a "d1scr1m1nat1on“ model .

QKagan and hlﬁ assoc1ates (1971) have elaborated a m1scrosk1lls L

]

\
. approach to counselor training that(focuses on a techn1que called X .

S ' "interpersonal process recall"y These contr1but1ons, though
T PR valuable, are 1imi ted in -scope. . ' a L .Q{ ~
¢ T ; '
C N B ;‘ \ .
* . {- It seems clear that we need to determ1ne what compe--

2

tenC1es counse]ors need to possess 1n order to perform effec-
tive]y. But the quest1on is how to do $o most effective]y and
o " ;) efficiently. An analysis of the 11tterature indicates that the — — .

ap roaches to counse]or competence are numerous and varied.
| B

Furthermore ‘Ver,y 'l1tt1e worl%has been donecon the, 1ntegrat1ve

A dimensions of. counselor competenené%\and ,on their systematic

~

: _l configuration. Genera]]y, d1fferen$-theoret1ca1 groups or pro-

. grams have emphasized some se]ectedvact1v1t1es and given less. .. Y 2

.

attention to otheér competenc1e§ Q%1t€ recent]y, Bernste1n and - ° '. /
Lecomte (1976) presented:gn 1ntegrat1ve competence based mode] - ,

for counselor education. The mode? represents an 1mportant . A /

/
' _effort’to ‘define the common e]ements ;q counse]or training’ and - t ’/
to 1ntegrate ava1]ab]e thepr1es.~researcn1and methodo]ogy. The ,! - s i/
distinctive contr1but1on ofathe.mode} lies inits provis1on By R
o L of a sound conceptua], 1n egrat1ve and systemat1c gramework “ {_". - .

- 1

&

.+ a) to deternnne the ent1r arange of m1n1ma1 competenC1es ¢oun- '
selors must possess 1n order to ybrform éffect1ve1y, b) to choose. -~

. and deve]op procedures and_methodo}og1e5'for trannlng 1n the S ég L

TN

s

o o
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' »compétencies,?ol to select and develop valid and reliable methad-." . -

-

+ of assessing each of .the necessary competencies.
- . a. . . -

ld

Z\, ' 1In this context the present studyﬁexam1ned ‘the compg ! o '

. / —
tencies couns“%ors va1ue and the1r perce1ved performance on each
- " - of the competenc1es. Speeifically the obJect1ves of th1s study ' '_'

. . . were a) to de»e]op a comprehens1ve set of counselor comSEtenc1es ba-
i r

\\\‘ . sed on Menne's (1975) quest1on2a1re, b) to identify, the competencies /7

for which there is a high level of consensus of importance among < .

counselors, c) to determine the competenc1es for which there 13 . ’ . -‘i
a high 1eve1 of oonsensus in terms of perceived competence among

, - counse]ors; ¢) to study systematically the effects of var1ab1es i V!

such as 1) status 2) h1ghes€'degree on the perce1ved 1mportance-

.
- - - 8- © e wmwe - -

and performance on each of the competenc)es. 3) years of profess1ona1 ’
\ . : K -

© . experience, end 4) theoretica] orientation. Fﬁna]ly, the ana]ys1sv C

-

-

. _of d1screpanc1es betweeﬁ perce1ved Tmportance and competence were

.

sthd1ed in terms of the need of 1n-serv1ce-tra1n1ng or cont1nu1ng fi -

- A

education. | . * - : . : R i _ o nﬂ?
.\ . s . . . . . "
¥ ’ - \‘.\ -’ - ;‘ ' ' le
- b PROCEDURES - _ - - : oo e
. Subjects - . .° . ' o ~'\§§‘f‘ o
2 A tota] of 139 subJects took - part in this study.\ They‘ ‘: .ﬁ “
- belong to one of the four- fo]]ow1ng ¢ategor1es" graduate students . ‘. ~
> : ) :
(N = 37), unlver51ty professors orjsuperv1sors (N 21)* counse11ng' I E
. psycho]og1sts (N = 50) and their emp]oyers (N 31) "The emp]oyers» S ;'3 '
* . ’ S e vl L - ‘ i . s o T . -€ 5
> . . . S u::?\ e ' ’ . ""é
R N A - .

- . - . 4 W"“a- ’ \ ; . “; ;"o o

¢ - e -4
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represent different professions although most of them are coun-

) '~4; seling psychoToQists. .o : . . .
- e - NN
. " Variables o . Y .
*. Four subjects or xndependent variables ‘iene ana]yzed K '

_ in thts'research. Status (student, counse11ng psycho1og1st, ) . -
professor op/employer) is the f1rst of these var1ab1es. The = ——ae

: :

seqond is the Q&QQest degree obtained in psychology: incomp1ete N

~

A

: . masters, maters, incomplete doctoral, doctoral.. Yedrs of‘ex-

perience represent‘tae third zndependent variable and were broken

Y into threg categories: none,’ 1-to 5, and 6 or more. F1na11y,
‘ .
SR . sthe subjects weﬁe classified according to their theoretical g : )

. . “orientation in counseling: undefined, humanistic, e¢lectic. - .

. - .
-, . . . £
. a

- , élhvee sets of dependent variables were utilized in - -

- * L J E

.

. ' this study, each'one conta1n1ng twelve scores derived from a

3
% -
S

- ’ oo

o ‘questlonnalre fﬁ]]ed by thg subJects. . P ' .

<L - T

Ol A . LA

s
- . . Yo

R ’ Instrument L ) T %- - Ty -
- . - . , ‘~:;’:?d

2 E SN _The instrument- used in this. researcn is an adaptat1on ,

¢

.

;. 6f. Menne's (1975) quest1onna1re. Itfconta1ns %53 items refer1ng

P

e . to; counselor sk111s, bebaV1or, know]edge, tra1t§*etc..; Us1ng

;} o a 9 point Ltkert-type scale, the subJect was. asked 1) to 1nﬁ1tate

* i

. ‘,J L his perCelved 1mportance (I) of each, }tem, and 2) to 1den¢1fy
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o h Interna] consistency analyses show hlgh]y acceptab{e
alpha coefficients for. each of. the twelve fo]T%w1ng sca]es into .
which ‘the or1g1na1 1tens:were c]as51f1ed 1. pefsonal characteris-
‘tics (1 =.80, C-.83), 2. soc1a1 awareness (1= 85; = 57),

3. self awareness (I =,84, c =,.82), 4 research sk111s (L=.91,.

€ =.90), 5. theory (I -.80, c —.88) 6. ba51c erpersona] Skt11s

(1 =.88, C=.92), 7. traditional skills (I = 87f,ic- 89) 8. voca-
tional gu1dance'(I = .81, C = .83), 9. tra1n1ng and_superv1s1on ’
(I=.72,T = .82)%=10.— profess1onaﬂ deve]opment (T»- .76, C = .67),
11. evaluation sk111s (I = .84, C = 85) 12, ethaca] standards

PSRN
W

(t=.71,c=.73. °* . . - C A .
. " . . “'w.xﬁ;‘; «f

z

Intercorre]at1ons between the twe]ve scales range from
14 to .83 on the d1mens1on ‘of 1mportance (I)‘!nd from -.03 to 67

on the d1mens1on of competence (C)

PR Y
£ H

\

Factor ana]ys1s of the twe]ve scales shows- the ex1stence T

i ]

of two~ma{;.factors. The ftrst one, Pract1ce, is composed of

persona] c aracter1st1cs, se]f-awareness, bas1c 1nterpersona1 sk111s,

p——

.:tfad1t1ona] ska]]s, tra1n1ng and supervws1on, ethical standards,

"the fo]low1ng sca]es appear on the secondgfactor, Eva]uat1on. . g

vsocial awareness research thedry, gu1dance. eva]uat1on sk1}Js.

-

'Iesting
The test1ng materlal, 1nclud1ng the’ quest1onna1re and

a document exp1a1n1ng the ‘goal. of the reSearch, was sent by ma11

<

<

]

g
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: ;n Harch;1976. The subjects were a]]ohed a two week period to fill

A

.

: . 'tﬁé questfqnnaire.' After ten days, the subjects who had not re~

-

turned the questionnaire viere reached on the phone. The percentage‘

o~

' - of subjects thus tested attained 40%. , . .o R
.‘ . * ' : h . . . J . ‘
o oo Statist1ca1 analys1s T j
r | As ment1oned before..t_pee senJes of, twelve scores were §
‘ |

L " derived from ;he quest1onﬂ31re’ one for the importance (I), anther

* 7 for the ‘perceived competence'(c) and a third representing the

o difference between I and G- .

L}
N h - . R - - L

One-way analyses of var1ance were conducted to establish

the relation between the four indeperident var1ab1es and these three sets of

«

ol
(3 v ]

a ma’x n onm
- aemlals W

" scores. The Scheffe methdd of pa1v41se and mult

<

1
.- was uti]1zed for each analysis in wh1ch 51gn ificant differences were

fOUﬂd. . —4 - \ )' : . - ' -
~ . ' N “" ., e . . . e *;’:y
- . Resuitg -7 _ ' ' ,
,; . %ecause of spacé 11m1tat1ons, it is not possible to pre- -
. e . Temag

sent’/he resu]ts ‘of 311 tﬁe ana]yses of variance that were conducted
E
> " The 153 competené1es -statements and their - meahs and standard de-
b4 Lt 4
L viatlons, for examp]e, are not- presented. Instead, 'only those f1n- R

. dlngs of most generaT Tnterest, and those that ‘take the 1east space » /
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. dance, training and supervision. oo 5 .

-

N .. . ‘ - . -

Competencies counselors value

an

In general, counselors’ gave more importance to the scales ’

of self—awareness, intervention sk1115, persona] character1st1cs

and basic 1nterpersona1 skills and 1e§s importance was given to vo-.

cational guidance, evaluation skills and research skitls.
. , s

N\

The anaiyses of var1ance conducte{)oqﬁeach of the 1nde-
pendent var1ab1es 1nd1cate that counselors in general value s1m11ar1y

the competendﬁes prg’*ated {tabTe 1). Nevert4e1ess it is interesting

to observe that employers gave 1ess 1mp0rtance to the ethical stan-

dards than the counseling psycho]og1sts the graduate students and
the counseJor educators (p £ .05). In addition, subjets with more

~—

than 6 years of profess1ona1 experience gave more 1mportance to

.

sign1f1cant d1fferences were obtanqed anoag the theoret1ca1 orien-

A\ ”

tations of the subJects.

rS

41' ) 5 . . '4
Counselor's perceivéd competence .

. } - . .
In general, counselors perceived themselves more competent
. .

on the scales of -personal characteristics, self-awareness, basic

-

interpersonal skills, prbféssipna] deye]opment and ethical standards

“thar( in. terms of Social awareness, nesearch skills, vocational gui-

¢
Q

The ana]yses of variance 1nd1catgd an. impressjve number

oof signif1cant results (table 2). Maadr resultszi:/tfe;fgur analyses

edacat161 31 *hec.j than the two other roups«(p <. 05) F1na11y,'no :

P

Y

i,

G




o
.
R
-
‘.
o
g
*
P

N ’ ) P "‘ ; p. .
- LI - - -8- \ '
un - .- AN
T~ L ) d AU g
. ’ ~indfcate that the degree of perceived competence varied systemat:
*cally with the’ degree of subJect qua11f1cat1ons. In addition, IR .
" eclectic counse]ors perce1ved themselves as more competent in terms _ A "N

L of research skills than those hav1ng other theoret1ca1 or1entat1ons.. There
hd » ' . »
. wgre no significant d}fferences between the human1st1c cou?selors

[N . . . > ¢ .
.

v % Land the group without a spec1f1c arientation. L

] B o " * -

N -

. » X . . A

\ * Ppiscrepancy between perceived impgrtance.and cOmpetence " . e ' \\ ‘ ,
- ° . . R ] »

v
.

- ' fhe~piscrepancy scores%between perceived importance'and <

-

competence were considered as an 1nd1Cat1on of need -for the 1n- . . ’

service«tra1n1ng or continuipg educat1on. The greatest d1screpanc1es

: .. were found on the scales of tra1n1ng and superv1s1on, 1ntervent1on.
P e

. - skills, research skills and educati Sh in theory. e e -
t . ) N - "‘: . . : . : : ; . ‘ L2
2 , . The'analyses of variance (table 3) indicaté a number of -

sign1ficant resu]ts. In genera], d1screpanc1es are greater for ) . .

e

C— graduate students,%ﬁghqets w1th Tess profess1ona1 exper1ence than_

~lz‘ the other 1ndependent é“aupes In add1t1on, eclecttc counse]ors
- ‘ \ ° *

- ’ . showed’less discrepancy than those having other theoret1cal or1entat1ons. “

' :,1‘:‘ N e : i . .
Discussion and.conc1us1ons
; . . . N ’ ' ¢ -
- - o f'-ﬁ ThlS study Was’ envisioned as an 1n1t134 step. toward the

Q

N
Ve
’

.; deve]opment of comﬁ@tency-based procedures for use in se1ect1on,,h
L ' S trainrngaand eva]uat1onaof counse]ors or therap1sts. The 12 d1mens1ons .
55 1pf counselor competency, as developped 1n th1s research represent B

= 1;g v A an«effort to integrate‘and sysFemat12e tﬁe:eva]uataoﬁ and development
e o : , v ! LT Lk .. . . ﬂ-

. o
.. ¢ B « - .. ,
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. . - R ‘. - . AN S

: 'of’professionaﬂﬂcompeteﬁce. It would seem that the 3 d1mens1ons

[ <
-

of counse]or funct1on1ng identified by, Bernstein and’ Lecomte (1976)

provide a mean1ngfu] context Jor the 12 factors of, competency of ot

*

NG the present study: - ' . S S L

.
. . - .
a Lo ’ ~ ' . - ’
by

. " The present study ra1sed some quest1ons about the relative: . - “

: r'. . ﬁe ' ‘.
. 1mportance p]aced on various c0mpetenc1es For 1nstance, the fin- I S

-

dings 1nd1cate that codhselors don't con31der eva]uatton, research
& . °

and soc1a] concerns as essent1a1 in the1r functton1ng The-s1gn1- ) o

~

o . ficant differences d1scovered in the relative 1mportaﬁte and the - 7
percewed competence* of these competencne‘# depend'mg on the theo- Coe

; o 'retlca] or1entat1on academ1c degree, profess1ona1 experwence, and S

v status have some 1mp]1cat1ons for ¢ nse]or educat1on programs. e

. i .‘ S '-0 . - ’o./_\ ‘
' _basic dimensions—of counse1 r fu 'tioning and their gonfjguratﬁon ‘ )

. . \

- self—e‘aluation on .these compete es and a measure of neeg for ' , \\,'

e o in-serv1ce-tra1n1ng through a discrepancy'score between .the 1mportahce. -

o e

. score and’ the competence score. Its~mu1t1p1e-variable format also

‘ :
- adds a new co r1but1on to recent resﬂﬁrch done on this theme. - . =

.
|
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New directions in the evaluation of
counselor's professional competence

+

There has .been increasing concern within the profession

of counse1in§ over the need to improve counselor and counseling
effeetiveness. A number of 'programs have pointed out the importance .
of identifying what cohnselors should be trained to do. Tiedeman
(1967) suggested that coonselor eQuoetion must re-examine itszown’
structures, its functions, its purposes, its goals, its re]at%on-
ships_aﬁd its practices. Several recent articles have s@ggested

‘a redefinition of the objectives of training programs based on =~ T
real wor]d data. Ninborn,'Hings and Stewart (1971) be]ﬁeve little
1mprovement w&]l be made as long as counselor educat1on programs

.

stress the aqsumu]at1on vather than the ann11catwnn of knowledge

qven though performance is the counselor “yaison d'&tre”. There

{s a need to determine the critical variables“involved in pro-

fessional competence.

R
Not iong ago, Rogers (1957) basic cond1t1ons of hé1p1ng
were the on1y spec1f1c competenc1es ava11ab]e. Some major contri-
butions have been made in recent’ years, however, toward the iden- °
5t1f1cat1on, tra1n1ng, and assessment of 1mportant competencies.
;Carkhdff and his associates (bérkouff 1969a, b) have done extensive
; work with basic 1nterpersona1 sk111s. 'Ivey and his essooiates

; (1968) have Yevelop svstemat1c techno]pgles for training pro-

cedures for training he1pers under the label "microcounseling”.

.




- ) ; -2- .
'/) Hackney et Nye (1973) have prepareo ;\he1ping‘mode1 based on . -
| vzhe work of Zimmer (1967) “that they term'a "d1scr1:1nat1on" model. : !
Kagan and his assoc1ates (1971) have elabbrated a m1scroski11s Yy
approach to counse]or training that focuses on a techn1que called

“interpersonal process recall®. These contr1out1ons, though - o f;'

valuable, are 1imited in scope. .

It seems c]ear that we need to determ1ne what compe-
tenc1es counse]ors need to possess in order to perform effec-
tively. But the question is how to do $o0 most effecttvely and
efficiently. An analysis of the litterature ihdicates that the——

o . approaches to counselor competence are numerous and varied.

. Furthermore very little work has been done on the integrative
dimensions of counselor competencie% and on their systemattc
configuration. Generally, dtfferent theoretical groups or pro-

grams have emphasized some se]ected%aotivities and given less
attention to other competencies. thte recent]y; Bernstein and
b Lecomte (1976) presented an 1ntegrat1ve.competence based model
for counse]or education. The mode] represents an 1mportant '. fule
effort to define the common elements in .counselor tra1n1ng anq/ ) '
to integrate available theorles, research,and methodo]ogy. The - / .
distinctive contribution of the model lies im its provision ¥ ‘|
. of.a sound conceptual, 1ntegrat1ve and systematic framewqrk ' -

e a) to determ1ne the entire range of m1n1ma1 competenc1es coun-

[

se10rs must possess 1n order to perform effectively, b) to choose PC

and deve1op procedures anh methodo]og1e5'for tra1n1ng in the .
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cfgéetencies, c) to select and develop valid and reliable methpd”t'

. . . . |

. . ¥ . . .
of assessing each of the necessary competencies.

In this context, the present study ;%an1ned the compe-  ___
tencies counse]crs value and the1; perceived performance on each
. . of the competenc1es. Spec1f1ca11x the ooJect1ves of this study
o were a) to‘develon\a comprenenstve set of counselor competencies ba- f
. sed on Menne's (1975) questionnaire, b) to identify -the competencies
for which there is.a high leVel of consensus of 1mportance among
counselors, c) to determine the competencies for which there is N { ‘
. a high 1eve1 of consensus in terms of perceived competence among
counseTons c) to study systematically the effects of var1ab1es <
3 such as T) status, 2) highest degree on the perce1ved 1mportance-

and performance on each of the comDetencles. 3) years of profess1ona1

\

experience, ¢nd 4) theoretical or1entat1on. F1na11y, the ana]ysis

of discrepancies between perceived importance and competence were

studied in terms of the need of in-service-training or continuing

) education. )
- PROCEDURES
_ Subjects - .

A total of 139 subjects took part in this study. They .
belong to one of the four following categories: graduate students
(N = 37), university professors ortsunervisors (N = 21), counseling

psycho]ogtsts (N = 50) and their employers (N =31). The employers ,

’#&‘ '

4
oI




%

represent different professions although most of them are coun-

’

seling psycho1ogists: . ,

Variables

-Four subjects or indepéndent variables were analyzed

in this research. Status (student, counseling psychologist,
professor or emp]oyer) is the first of these variables. - The
second is the highest degree obtained in psgchology: 1ncomp1ete
masters, maters, incompﬂete doctoral, doctoral. Years of ex-
oerience reoresent.the third independent variable and were broken .
into three categories:v none,*1 to 5, and 6 or more. ’Finally,.u--__”
the subjects were classified aqcording to their theoretical

orientation in counselingt undefined, humanistic, eclectic.

Three sets of dependent variables were uti]iied in
“ ) th1s study, each one conta1n1ng twelve scores der1ved from a

. quest1onna1re Filled by the subJects.

+

i

~The instrument used in this. research is” an adaptat1on
. .6f Menne's (1975) quest1onna1re. ‘It conta1ns 753 items refer1ng
| to. counselor skills,. behaV1or, knowledge, traIts etc... Us1ng
j a 9 point Ltkert-type scale, the subJect was asked 1) to 1nd1tate

| his perce1ved 1mportance (1) of each item, and 2) to 1dent1fy
~N I'4

td‘what degree the item describes what he:is, knows gr does, in
. other words, his perce1ved Tevel of competence (C) ‘x 4
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- Internal cdhsistency analyses show highly acceptab]e >

.)
7

a1pha coeffici nts for. each. of the twe]ve.fo]1OW1ng scales into .
which the or1g1na1 items were c]ass1f1ed 1. persona] charactEr1s-
tics (I =.80, C= 83) 2. social awareness (1= 88 ¢ =.87),
3. self awareness (I =.84y C =.§2), 4. research skills (I.=.91,
c =.90), théory (1=.80,C =.§85, 6._basjc interpersonal $kills
(1= 88, € =.92), 7. trad1t1onaﬂ skills (I =.87, C =.89) 8. voca-
tional guidance (I = .81, C= .83), 9. training and sqpervision -
(1= 272, C= .82)5-10. professional’ development (I = .76,”C = .67),
1. eva]dation ski]is (I= .84, C = .85), 12. ethical standards
(I =71, C ="73). o .
. ?
Intercorre]at1ons betweén the twelve scales range from

.14 to .83 on the dimension .of importance (1) and from - 203 to 67

on the dimension of competence (C).

.t r
Factor analysis of the twelve scales shows- the existence
of two main, factors. The first one, Practiée, is composed of -

.
persona] characteristics,’ seﬂfﬁawareness basié 1nterpersona1 sk111s,

trad1t1ona1 skills, training and superywsnon, ethical standards,

'the fo110w1ng scales appear on the second. factor, Eva]uat1on:

—= -

social awareness, research, theory, guiddnce, evaluation skills.
. P~ 5 o
. ©T R . -
Testing : :
The testiﬁg material, including the questionnaire and

a document explaining the gbal of the research, was sent by mail
8 . .

-

¢

~
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in MarchsT976.' The subJectS were a]lowed a two week period to.fill

the questionnaire. After ten days, the subJects who had not res

turned 'the questionnaire yere. reached on the phone. The percentage

of subjects thus tested attained 40%.
\ FRa
14 < . A ,(

v

Statistical analysis

@

derived from the quest1onn31re-

1. (‘

o~

As mentioned be{ore,'three series of twelve scores were

one for the importance (I), another

for the perceived competenCe (c) and a third represent1ng the

dtfference between I and G-

One-way analyses of'Qariance'were conducted to establish
the relation between the four 1ndependent variables and these three sets of . Q%
1L h
> f 2
i

scores. The scheffs method oﬁ\pa1lese and mt1t1n1e mean comparisons. .

was.utilizeg for each analysis in which significant differences were > '3
found. AL o o %

.. . ’ =D s . ) .- ' }{ )
Results . . . ’

Because of spacé 11m1tat1ons, it is hot possible to _pre-

sent the results of all the ana]yses of var1ance that were conddcted

The 153 competenC1es stateménts and the1r means and standard de- ‘

viations, for example, arg not presented Instead,‘only those fin- o
9

are’ reported here. ‘ - , ' \' B o,
;- ~ ; . t

-~ : *«




Competencies counselors value

@

oV

In general, counselqr ave more importance to the scales
of self-awdreness, intervention skills, personal characteristics
and basic interpersonal skills and less importance was ﬁiven to vo-.

cational guidance, evaluation skills and research skills.

.—-ﬂ \
The analyses of-variance conducted on_each of-the inde-

pendent variables fﬁdicate that counselors in genéra]sihlﬂé siﬁi]ayiy
‘Z::::> the competencies presented (table 1). Nevertpe1ess it is interesting
D to observe that employers gave less importance to the ethical stan- \
dards than the counse1ﬁng'psycho]ogi§ts, the gradu;te students and ‘
. the counselor educators (p £ :05). In addition, subjets with more

than 6 years of professional experience gave more importance to

s

. . education in theory than the two othen groups (p < .05). Figp]ly, no

S significant differences were obtained anong the theoretical orien-

s

tations of the subjects. S ‘ 5

.
A

Counselor's perceived. compstence

* In general, counselors perceived themselves more competent

on the scales of personal characteristics, self-awareness, basic
% : :
interpersonal skills, professional deve]opmentiand ethical standards

than in terms of social awareness, research skills, vocationdl gui-

dance, training and supervision.
: .

. The analyses of variance indicated anp impressive number

. .of significant results (table 2).' Méjor results on the four analyses °°

hd ] . v
4 ¥
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1nd1cate that the degree of perce1ved competence varied systemat.

_» cally with the degree of subject qua11f1cat1ons. In add1tﬁon, .
eclectic codnselors perceived.themsefves as more competent in terms
of research skills than those having other theoretical orientations. There

were no significant differences between the humanistic counselors

-

v % and the group without a specific orientation. oo

v ° e
. " B

Discrepancy betieen per;eived importance‘and competence

Al
' o 4

- ' The duﬁﬁrepancy scores between perceived 1mportance and

competence were considered as an 1nd1cat1on of need for the in-

,service-tra1n1ng or continuing education. The greatest d1screpanc1es

were found on the scales of training and supervision, 1ntervent1on

a

skills, research skills and education in theory. ‘

e o The analyses of—vqriénce (teble 3) indicate a number ot
significant resu]tsI In general, discrepancies are greater for
grEduate students, subjets w%tn 1ess’professiona1~experjence than
the other independent groups. In addition, eclectic counselors

"showed less discrepancy than those having other theorétical orientations.
e, \ . - .

<o

f%rdﬁ. . -

. ;:' Discussion—andfconclhsions
Th1s/§§/dy was envisioned jiyan"’n"’al step toward the

deve]opment of competency-based procedures for use in selection, . v

trainrng and eva]uat1on,of counse]ors or theraplsts. The 12 dimensions ‘q

A . 4: Pf counselor competency, as deve]opped in th1s research represent

[ -

e c, o am effort to 1ntegrate and systenft)ze thé?éva]uat1on and development
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’a

the pnesent study.- ' o R .

.
B

of professional éompetence.' It would seem that the 3 dimensidns

. of counselor functioning identified by, Bernstein and Leconte (1976)

-

provide a meaningful context for the 12 factors of competency of
| s

&

.

The present study raised sqmeaq@estions about the relative-

importance placed on various competencfes. For instance, the fin-
! &

dings 1nd1cate that courtsglors don tfbons1der eva]uatlon, researth

-

and social concerns as essent1a%ffn their funct1on1ng.' The signi-

ficant differences'discoVéred‘in the relative %mportance and the

" perceived competence of. these competenciee, denénding on the theo-

T

retical orientation, academic degree, b%bfessiona] experience, and
N |

- status have some implications for. counselor educationprogrémss
. . s . .

. This study représents an effort ‘o §tudy:5ystematica11y

basic dimensions of counselor functioning and their configuration

“aMith reakfworld data in terms'of competencies 60uns§1ors value,

se]fjevaluation on .thesd petenc1es and ‘a measure of need for‘
& . .
screpancy score between the 1mportance

in-service-training through a

. W

5core and the competence score. Its-mu1t1p1e-var1ab1e format also

adds a new contribution to recent research done on this theme. - ™
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Table 1
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variables on the competencies counselor value .
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‘One-way analysﬁs‘of variance” for the independent

variables on the counselor's perceived competence
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One-way analysis of variance for the independen.t variables on the-

discrepancy between“perceived importance and competence




