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INTRODUCTION

ey

v ¢ L : <
A current trend in education.ig concern for the indi- -

V1dual as a total being, Formerly, the primary thrust of
educatlon .has been the teaching of academic skills-and
knowledge. ' Educators now realize the importance of social
experiences within’ the classioom Wthh conteibute to-the
growth and -development’ of' the whole child. Becaﬁ?é they
have been isolated in separate classes, many. disabled
chlldren have had limited opportunitiss to acquire the
social skills necessary to function cffectively in our
complex, diverse society.

Due to recent federal leglslation increasing numbera
of disabled students are being integrated into regular
classrooms. Many of these students are mildly. disabled
children who were formerly educated in separate class-
rooms or, in some cases, separate buildings, isolated
from the mainstream of education and society. The move-

ment to include physically and/or mentally disabled stu- |
t dents in regular classes is referred to in the llterature

as mainstreaming or integnatlon '
This movement is sound in theory because some studies

have ihdicated that disabled students in special education

classes achieve legs’ well than similar ability students in
regular classes, even when no special provisions are made
for the disabled students in the regular classroom (John-
son, 1962)., However, séveral factors are impeding the,
successful implementationof mainstreaming..
Interpretation of mainstreaming andhgcw it is to be
implemented in the public school varies considerably among
educators. Two examples of theoretical models for main--
streaming: cited by Chaffin (197%) illustrate this point.

A
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< Physlcally disabled students are placed pri

'l
o
o

-vchild’'s Special "needs.

- H

The Cascade of Education Services, a model proposed
by Deno consists of a hierarchy of serV1ces which facil- -
itates the tailorlng “of educational opportunlties to in-
dividual nteds. This model includes a continuum of ser~

., Vices whichAcoula be provided by 'the public school, de-

pending on the needs of the individual. At,one’ end of
the continuum, students are in special classes full-time
with a special education teacher and at the other end are
'in regular classes full-time, with or without supplementary
" support services. Cooperation between regular education ‘
and special education teachers is essential in this model.
The Training Based Model by Lilly* sometimes called
Zero Reaect Model, replaces rather than supplements ex-
isting educational serv1ces., The role of special educa-
tors’ is. to train teachers in regular’classrooms to handle
all situations which arise in the classroom related to a
The child remains-in the regular
classroom.With success OT failure the" responsibility of
the regular classroom teacher. , .

The organizatlonal pattern most prevalent in Iowa °
appears to be an adaptation of the model proposed by °
Deno. Mentally disabled students are placed in special
education or resource rooms with a special teacher for
basic subjects and are mainstreamed into selected classes’
such as physical education, art; and home econo es.

meri?i in the
regular classroom with the exception of ‘physical education
and/or .courses’vhich involve manipulatlve skills, depend-_
1ng upon the handicapping condition. . v
+ A resplution ‘passed at the 1976 Annual Conference of
© khe Associatlon for Supervision and Curriculum Development
included the cautdon that mainstreaming not be interpreted

-
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. ‘, as, retarning’ wholesate all exceptional chlldren to regular -
, cIasses, or permltting children with special fieeds to re- LY
o "main in regular classes w1thcutpadequate support serv ces.‘

‘For the purposes of the present study’the followi
® n1t10n of mainstreaming, using the ASCD Guideline
. accepted\

3 . Malnstreamlng consists of providing”a mearning- =~ . )
+ ful learning environment®in.a least restrictive -~ - 7
v v « setting for students of a range of potentials ‘
' and limitations, including those with disabil-
. ~itles, that nurtures growth as individuals and .
. group members. . T

A " Also accepted for the purpcses of the present study -
oo were deklnitlons of mildly physically d3 abled and mildly -~ ’

mentally disabled students based upon th State of Towa

Rules’ for Special Education. .

y \ £ mildly physically disabled student is a
P physically disabled student who can make *
adjustments to the heme :economics env1ron- .
. . ment ‘and/or for whom the claseroom .environ- ‘
. o . Hent and.methods can be wdjusted with support

~ T services available, if necessary, to meet R
- his/her needs. L B

: .7 A mildly mentally disabled 'student is one

, , Who can achiéve minimum basic Skllls of )

N reading and writing, but may be 1% to 3 * e
: . Yyears behind,his/Hher -age-mates in these .
. . skills. He/%he will benefit from participa- C e
.~ . tion in regular home ecomomics classes where .
L . modifications in methods and content are . .
o ‘v made vhich take into account limited abil- . N T
. .. ities. ;

Another factor related to effective mainstreamlng is
teacher attitudeeand cqmpetence in working with exceptional .
children. Elam (1974) stated that the lack of qualified _ - . :
speclalists and teachers will be ‘the greatest barrier in )
the . intéérating effOrt. Results of seVeral studies .

[
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Tonal pupils and how to teach\them are of-
: ey 3ance t6 mainstreaming" (Keogh & Levitt, 1976,
p. 7% . Thege studies’ fourd that few teachers felt confi-

] dent in meet;ng the demands they would encounter in main-

streamed - classrooms Although they were w1111ng to work
with disabled students, they £el1t they lacked the knowl-
edge “to plan and implement ‘programs forrthe students, or
to help thé children in the critical area of social inter-
action with their- peers in the regular classsg?m (Keogh

& Levitt, 1976). -

v +In 1ight of the fact that teachers.will need,help in

-working with Qisabled students and in planning effective

educational opportunities for studeats with a wide range
of abilities and limitations, thg Home Economics Education
Department at Iowa State University proceeded with a re-

search project funded by the Career Education Division of

the Iowa Department of Public Instruction. The objegtives -
of the study were: ‘ :
1. To encourage teachers to be willing to work with
students having limited mental and physical abilities
in a learning situation and to view these students as
worthy individuals having educational needs that the’
teache? can assist them in meeting.
a. To value the self-worth of each individual (be
accepting and supportive to individuals regardless
of handicap). .
b. 'To gain insight into ways of helping students with
limiting abilities.
c. To be aware of possible ways to; manipulate'the
] .learning environment (psychological and thSlcal
components) '

14
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d. To be aware-of ‘the role of ﬁaﬁagemenﬁ in the t
classroom.

independent living, family llving, and career.

3. To develop two or more procedures/techniqves for, 1n-
struction in areas of skills.for living for students
with varying mental and physical abilities in grades
8 and/or 9.. R . -

L., To assess the effectiveness 6f the developed instrue-
tional" procedures/techniques\for teachers working with
.mildly handlcapped students along with other students
in the-classroom. :. .

5. To prepare curricular gﬂidelihes'bas3§\on the findings

* from the preceding objectives for dissemination.
o v

2. To identify areas of skills for 11v1ng essential for_ ‘_

.l

'

[x)
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SR REVIEW oF PER NENTL:ITERATURE* '

) In reviewing the objectives of the study two areas,
characteristics of learners and skills for living, emerged
- as‘topics for further invéstigation. As the literature
— - *was studied learning centers came into focus as a possible
teadhing/learning strategy for,use in mainstreamed home
economi classes. Following 1% a review of thé pertinent
literatuze related to‘these thriﬁ\topics. .

- A
N

- C

Characteristics of Learners
, Studigs of adolescents, especially 8th—£nd 9th graders
represented by ages l3~15, indicate wide diversity of char-
acteristjcs among individuals. Aithough they possess cer-
tain chgaacteristics as a group, individuals within the
group possess certain ones in varying degrees.

. age group and exerts considerable influence on behavior,
dress, and choice of friends. (Ausubel-& $ullivan, 1970).
Eighth and 9th graders tend to conform to peer standards
‘and expectations. They'need to feel included in group ac-

' tivities and may be quite exclusive in the formation of
these groups.

© ' The 8th or 9th grade -adolescent is working to estab-
1ish his/her owm identity and a sense of independence but
is still Sensitive to criticism, rejection and failure

e (Mussen;: Conger=&xKagan; 1974). He/she tends to be self=-
conscious and conoerned~about how he/she appears to others.
Adolescents in this age group may lack emotidnal con-
trol and exhibit wide variations in moods, being noisy and
.boisterous on one occasion and engaging in daydreaming on

: - e~

W &
.

u
e E

Ehe peer group is very important to individuals in this

*
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another. They sometimes go to extremes in behav1or.
Thirteen to 15 year olds may alternate between ex-
tremes of energy and,fatlgpe. Ehey.tend to neglect their
own health and do not take the responsibility for adequate
. nutrition and rest. Because of rap1d and/or uneven growth
'they may be awkward and clumsy and adopt poor posture
(Mussen,4Conger & Kagan, 1974%), - .
) When worklng with spe01flc subgroups ‘of adolescents,
such as the dlsabled, it 1% gdvantageous for the teacher
. to have a- .clear,. if brief, picture of that group (Neff &
! Pllch 1976). Research.cited by‘Keogh and Levitt (1976)

¥

. 1ndlcateq that 88% of the teachers respondlng believed it

s 1mportant to know the characterlstlcs of exceptional ’
students, but that only 27%. felt that they knew these
" characterfistics. - . - .
Neff and Pilch (1976, p.. 30) cautioned however’, that
"There is no such person as a. typical.mentally—retarded
child who exhibits all of the characteristics ass001ated .
with mental retardatlon. They wiY¥l vary greatly from
.child to child in kind and degree." Characteristics as-
sociated with mental retardatlon are of three kinds.
phys1cal intellectual and emotional.
Phy51cally, mildly mentally disabled chlldren usually
are not dlstlngulshable from nondlsabled children.: They

. ’_ may lag’ behind' normal chlldreﬁfhbwever, in motor coord1na~

tion, in the use ,of both gross and fine muscles.

Mentally disabled studénts learn at a slower rate and
have .a lower capacity (upper limit) for learning than their
nondisabled age-mates. They. appear to be at the develop~
mental stage of younger children. "Reviews of current re- |
search by ‘educators in the field of mental retardation

’ . » i
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indicate- general agreement on’ some of the learning char-
acterlstics of mentally disabled students T
These youth are able to handle concrete* learnlng ex-.

) periences, but have difficulty with abstract experiences..
,Their generalizing ability and understanding of cause and

effect ‘are llmited, they often form falulty concepts. Tﬁé

mentally disabled ‘student -is likely to be yprealistic in
‘assess1ng his own.skills and abilities LA short attention

span might be attributed . to exposure to inappropriate ¢

‘learnlng activities as many mentally dlsabled udents can

become very engrossed in tasks which are meaningful and
engoyable t6 them and are at an appropriate level of dif-
ficulty.w Most 1mportant the mildly mentally disabled
student can learn and can usually acquire basic skills of
reading and writing when properly taught. Kalsto (1970,

p. l8) sumarized the intellectual characten&stics of this:

group. .""Their thought processes can be deseribed as con~
crete, discrete, unrelated, immediate and obv1ous "
Many of the emdtional characteristics ‘of the mentally

' disabled particularly the negative characteristics9 re-

sult from discrepancies between society's expectations and
the child's abiflity to meet these expectations. The men-
tally disabled, student is easily frustrated, perhaps due
to'a long history of -frustrating, failure experiences.
Because of repeated failures many mentally disabled stu-
dents have poor self-concepts and lack.- confidence. Be-

havior problems arise in situdtions which' do not take-into

account their' limitations' or satisfy their needs. These

behavior problems may take the form.of acting out aggres-
" sive behavior or withdrawing emotionally. )

" The physically disabled members of our .society form

i

. 18
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* a very heterogeneous group. Each individual is'unique and .
« -exhibits a different set of physical characteristics. No
single set of physical characteristics would—aéequately

e represent the physically disabled as a} group.-, .
’ In the area of emotional adjustment certain character-
istics arise as a,response to the handicapping condition
"and society's expectations. - Physically disabled children
‘have the same basic needs, such as affection, recognltion,
and security, as nondisabled - children, but they have more
" limited means of satisfying their needs. Mos individuals
- experiegce frustration when'confronted by obstacl&s which
. prevent them from satisfying their needs. The physically
disable indlvidual faces not only the obstacles that all
" people face, but.additional ones related: ‘to his handicap- - o
ping condition. As Kirk (1974) pointed out it may he
that disabled individuals’ appear frusirated- more often than
nondisabled individuals not because of a low threshold of
frustration, but because the frustratlng stimyli are so 1
intense. ‘ ; & « = L
Frustration is likely to occur when there is a dis-
crepancy between the child's or soclety's expeqtations and
the child's abiilty to achieve the goal.'. The,phys1cally
_disabled student may repond ‘to frustration in several ways. . ¥
He may be aggressive, or he may withdraw emotionally. 'He -
.may repress his desires to reach the goal, or hegmay seek
" alternate ways’ to reach the goal by compensatlng for his )
. disability. Cruickshank and Johnson (1958) stated that ° . \*
- ,physically disabled children are usually retarded socially / ’
> and emotionally.. These added handicaps can cause added
- problems in a regular c¢lassroom. B v
Research indicated that disabled students possess ‘
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e : nniduepéhafacteristics as a result of their handicapping
' " conditions HoweVer; there 1is evidence in’ the literatufe
‘ "'that disabled adolescents are very much like typical, non- K
disabled adolescents and that they possess many of the same
general characteristics typical of most adolescents. While
it is helpful to educators to Know the unique character-
‘ »  istics of disabled students, it is essential for thém to
. keep-in mind the similarities as well. ' ‘

%

. Educational Goals for the Disabled

»

A review of literature revealed different approaches”’ -
to identifying goals of education, all of which had rele-
™ vance to identifying skills for living needed by disabled .-
. individuals. 'Phi Delta Kappa (1969) ‘published a list of
//j - goals of education which are used by:rmany schools through-
out the nation as.a guideline for program planning. These
goals are brpad in scope and include JOb and occupational
skills as well as goals for geheral education.~ : 3 .
Bresina (1961) identified goals of general education N
which include knowledge and skills needed by all individ—‘
_uals in our society. The emphasis of general education.ds
‘ growth and development of the individual including areas
'such as understanding the ideas of others and expressing
. .. one's own effectively, developing one’s oyn potential as
’ an individual, and acquiring.the knoytledge and attitudes
basic to a satisfying family live. . }
N In his review of literature on goals of'education for
P . the mentally retarded, Stevens (1958) pointed out that .
"7~ there tends to be agreement’among authorities in special.
. educatidﬁ n. many items, such as "making a.living" .and
"using onefs Teisure time wisely.. He believed that t e
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concept of persistent life situations, first presented in ,
1947 by Stratemeyer Tarkner and McKine provided many ad- e
vantages as a means of stating goals or objectives of '
education for the disabled. Because persisting life sit- :
uations are based on the problems which arise from the
interaction between the learner and all’aspects of his
environment at any given time, educational experiences

“can be devised which are consistent with the individual's
present level of development. The indiv1dual thus develops
skills which ephance future adaustment. In this way, be- ,
sides focusing on the learner's specific needs, the .per- o
sisting life situations approach enables one to develop '
curriculum with scope ‘and sequence. Stevens prgsented a
.list of goals for the mentally retarded which were stated”
in terms of persisting 1ifé situations. ~» , .

A review of literature on educational goéls for
exceptional children indicated that many educators view
goals of special education as basically the. sang _as goals .
for education of all children. The comparison e;Dgoals M-
for the mentally disabled and for education in general
seemed to confirm Steven! canlusion that ". . . the
:, general goals*for the retardate are the same as for all
learners since the mentally retarded child is more similar
than different than his normal peer’ (1958,.p. 234). . o

.-
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“Learning Centers . a _— oo

' Learning centers as a classroom management strategy -
are*not new. Vacca and Vacca (1976) pointed out their ef- ‘
fectiveness in meeting the varying needs of: indivzdual
students within g classroom. Because learning center ac- -~
tivities are self-directing, the teacher becomes a faclli-
Y ‘ N
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. tator in -the learning process,rather than the central
figure. He/she is then free to offer assistance as needed
to students, 1nd1vidually or, in small groups. -

The Heartland Education Agency (1977, p. 1) cited the
following advantages of learning centers for mentally dis-
abled students, but the same advantages would apply to
most studénts. i

Learning centers provide the opportunity for . . ,
the student: . ~
= to practice making decisions o ) o
‘ to practice following directions
to practice working independently .
" to practice new learnings and to rein- ,
. force 0ld learnings )
to develop skills in working with other
students )
to learn from other students |
to take responsibility For the usé and : g
care of materials.

Leaphing centers are activity oriented, In developing
learning centers it is important-to provide a variety of:
activities taking into account the varied interests and
abilities of the students. The particular activities and
organization within the learning centers depends on the
educational goals or ohgectives £o be accomplished (Heart-
land, 1977). * . : f . I

\* ° . If \earning eehter activi'b,les are to be self-directing, 1

the studehts need to be able to proceed 1ndependently rather

than relying on the teacher to read and interpret directions. |

Directions, therefore, need to be clear and simple. Having j 1

all necessary materials and supplies within the iearnlng i '_' ) J

center or within easy access to the student contributes to

the self-directing mature of the:learning center. YO / 1

Placement or grouping of students, within the' learning

center ecan be-accomplished using three different eriteria: J

‘ |
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”~ .
affective -placement, random placement, ‘and placement by
speoific skills or abilities (e.g., reading level for read-
ing learning centers) (Vacea & Vacéa, 1976). The type of
grouping chosen by the” teacher would depend also on the éed-
ucational goal or objectives of the learning center. '
Learning centers can be structured around individual

and/or group activities. Johnson and Johnson (1975, p. 37)
cited several advantages of peer tutoring, which is 1likély

* to oce in group actirities, or cooperztive goal structure:

1. Some students respond better to peers’than
to adults.

2. A bdnd of friendship may be developed be-_

- tween the learner and the tutor, which can-
be helpful in integrating slow learners
: . into the group.
ﬁ. The tutors learn by teaching.
. The teacher is relieved of some of-the pres-

sure and is able to help others.

Also cited in the'Iiterature is the fact that working in ‘ N
small groups contributes to self-direction of students
(Heartland 1977) :
According to Johnson and Johnson (1975) a cooperat;ye
goal structure facilitafes both cognitive and affective edu-.
/////—i cational outcomes. Students remember factual material bet-

‘ ter if it is discussed in a cooperatively structured group. { .
Affective outcomes incluﬂe‘acceptance of individual 4if- ‘ ~
ferences, positive self-attitudes, and acquisition ofl group
skills. Johnson and Johnson (1975, p. 25) stated that "No
aspect of, human experlence is more 1mportant than coopera-
tive interaction with others." - . ' .
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METHOD OF. PROCEDURE

iy
4y

(- . . :  Plan for Implementing Objectives

' Keeping in mind the objectives of the study, the need
‘to study the learners and identify the skills for living
essential fo:'independent living, family#living; and career,
and the geﬁeral outline and time scéhedule as given in the
proposal a flow chart was developed. As this chart evolved -
it became apparent that there were three separate but re-~
lated components of the study:

1. developmént of and usé.of teachlng/learnlng
strategies and instructional materials

o 2. development of instruments to evaluate student .  *
£>*gogqitive growth as the result of using the '
. . ., *¥ teaching module and affective devices to sum- ' )
' ~ marize student and teacher attitudes toward the
. "teaching/learning strategies. . ’ K

3. participation of home economics teachers to
increase their competencies in teaching mildly
. disabled and of mainstreamed home economics
R . classes and to pilot test the teaching/learning
o " strategies. ) ' o
The preliminary draft of the flow chart showing the '
interrelationships bétween the various components of the
project and indicating the 'timing necessary to complete -
_the wvarious components at approprlate times was’reviewed
by the Head of the Home Eeonomics Education Department,
~ Lowa State UniversityQ the advisory committee, and se-
. lected personmel at the Departmeht of Public Instruction.
After incorporating the suggestlons of these consultants, ,.
the final draft of the flow chart guided the method of

-
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procedure throughout the study, and except‘for-minor al-
."- terations, was followed as it appears on page 15.

-

Partieipation’of Advisory Conmmittee

_ The establishpment of an advisory committee was under- -
taken in late summer 1976. The members of the committee °
were chosen because of their expertise in working with the
disabled and_to represent a cross~section of the varied
agencies directly involved in providing educational pro-

 grams for these students. _The five committee members se--

" lested included a teacher from the University Hospital
School, Iowa City, a special education consultant from the
Heartland Area Education Agency, a consultant in mental
disabillty, Iowa Department of Public Instruction; an ex—

- tension spe01alist who has expertise in identifying needs
of and working with physically disdbled, Iowa State Univer- -
sity; and a eonsultant in Planning. and Support Services,
Career Education Division, Iowa Department of Public In-

‘struction, whe served as an ex-officio ‘member.
The total committee conferred with the staff at a
(‘ three hour meeting in the early stages of the project to
share their expertise in the problems encountered in pro- -

p ' viding meaningful programs for the special student. After

an introduction to the sScope and objectives for the total

project,.the flow chart for the project was examined and
several additions and changes were recommended. Prelim~
inary materials on the characteristics of learners were
presented and initial reactions and cohcerns were shered.

The committee members each returned a written commentary

on these materials after more thorough and reflective ex-

amination the week fpllowlng.the meetipg.

-~
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' Those members of the commitpee who had knowledge of,
programs for "the dlsabled af the junior high levels 1nd1-
cated procedures which mlght be effective in the identl-
- fication of schools with malnstreamed home edonomics
classes. (See Agenda I, Appendix B.)

Throughout the project individual commlttee members
revrewed materlals developed for the project, and gave
counsel related to thelr speclal.areas%ofAknowledge on
problems which arose; such as, location of the physically
disabled ‘student and types of evaluation devices most ef-.
fectlve for use by the mentally disabled. A special edu-
catlon consultant from the Heartland Area Education Agency
-supplied information on the use of learning centers in
special education classes. ) g : -

In addition three commlttee members attended and con-
tributed to thé first in-service seminar for participating
honle economics teachers. - o o -

E

3 A

Study of the Student -

During the fall, 1976, the project staff visited sev-

eral schools and mainstreamed junior and senior high sechool

classes to become familiar with meinstreaming as it is

Fs

implemented in Iowa schools and to gain background‘infori -~

mation on various handicapping conditions. Visits to

University Hospital Schools in Iowa City ‘and to SmouséiOp-/

portunity School in Des Moines enabled the staff members

to observe ‘students with more severe'dlsabllitles than
those they ‘would encounter in most mainstreamed classes.

- But thepobservations helped put into perspective the degree
of disability with “hich they were worklng. Visits with
staff members and administrators of the special schools




,economics-classes.

istics of studentst

bers.

_lettered portions of the circle rep
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also provided insight into some of the unique needs of
d1sabled students. .

“Staff members also observed mildly disabled students "
funqtioning in regular junior and senior high school home
Informal discussion with teachers and
prinoapals whenever scheduling permitted provided informa—
tion concerning problems of mainstreaming, methods the
teachers had féund helpful in teaching disabled students,

.' and general areas of concern in teaching the disabled.

These visits gave the staff a perspective from whieh

to work and guided their research into the ‘available lit-
'erature concerning characteristics® of mildly pﬂ§s1cally )

disabled “mildly mentally disabled, and “typical" or non-

disabled 8th/9th grade' students. .

T2 . review of the 1iterature provided many character-
Lists of characteristies for each of
@{ee groups of students were complled by staff mem- -

The lists wére compared, and siﬁilarities”and dif-
ferences among tje.three groups of students were noted.

Concurrenwly, the staff developed a schematic il-
lustration or visual representation of the’ similarities

the t

= and differences among the .three groups of 8th/9th grade

students which is presented on the-following page. Al-
though the illustratiéon shows ‘the. i@errelationship of
characteristics of groups, it does not ashow the relative

" number of '‘characteristics in each group.

Each circle represents’ one group of students. The
ent .characteristics

of grouyps as listed below: . " ey R
A, ALl groups of -8th and 9th grade studemts =~ ~
B. Typical student ,
" C. Mildly mentally,disabled student . '
0 . .
- Vol 27
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Figure 2. Interrelationship of characteristics of groups

"D, Mildly physically disabled student

* E. Commonalities among typlcal and physically dis-
abled students

F. Commonalities among typical and mentally dis-
~abled students ' '

G. Conmanalltles among the mentally and physlcally
disabled students ! ) %

The final compilation and accompanying _bibliography is
found in Appendix C. Some of the findings and conclusions.
concerning the characterlstlcs of learners were of-special
significance to educators. The 11terature often stated that
disabled students are more similar to typical students than °
they are different. This fact became quite apparent be-. )
cause by far the largest group of chareeteristics were those’
that all groups of 8th and 9th grade students-had in common.
Another pertlnent findlng was that there were no character-
istics found only among typlcal students Wthh were. not
shared by the phys1cally and/or mentally. disabled student.

In relationship to the lists of characteristics of students
it 15 to be noted that these characterlstlcs are oh a con-
tlnuum, and w1th1n any groﬁp of students there is w1de

2
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. list which reflected the skills\ for living needed-by all ., %%
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variation in the degree of the characteristics from in-
dividual to individual. .
‘ The characteristics of the three groups of students *
were ev1ewed by -ISU subJect matter specialists in the de-
partéints of family environment, child development and R . 1
psychology. They also were reviewed by members of the
advisory council. A final draft was made incorporating ]
the suggestedradditions, deletions, and other changes.
The characteristics of 8th and 9th grade students, . 1
1

 both similarities and differences, provided one of the .

baseg from which-the staff developed the instructiopal ma- s
terials needed to facilitate the teaching/learning strate- .
gies. By keeping in mind that all students have much in

common, but being aware of some of the differences which

affect learning, the staff was able to make ‘provisions’

vhich would provide for the educational needs of all three . -
groups of 8th and. 9th grade students-~the t¥pical, the
mildly mentally disabled, and the mildly’physically dis-
abled students in a common classroom-setting. -

Skills for- Living

The goals of general’ and special educa qn.?evieWeq )
in the literature were summarized and combi into one et

adults to function effectively as individuals, family mem- -
bers, and members of society
"Child development theory, Ha@zhurst!s (1972) de-

Q?velopmental tasks for adolescents, and practical exper-

iende in working with adolescents, provided the basis for
*refining and. restating therbasic skills for Living.for
adults as competencies which adolescents could achieve.

<
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The skills for living needed by adults and competencies to
‘be achieved by adolescents may be seen in Appendix c.

»

Eﬁ:‘Group Learning Centers .

After synthesizing all background information concern-
ing the learners.and how they function, advantages and dis-
advantages of warious teaghing strategies, .and the possible
classroom situations availables for pilot testing, the con-

- clusion wers reached that the - ‘instructional procedures/~
techniques developed would involve learning centers. Al-
though- the, literature discussed the use of learning centers
primarily for individualizing instruction at the elementary
level, the methgd appeared to have potential for integrat-
ing the disabled student as a member of a regular ‘home eco-
_nomics class. For this reason the learning centers as in-
corporated in this study were structured mainly for group
activity rather than for 1ndividualized instruction. The
proposed model indicating -the functioning of this instruc-
tional strategy is on the next page (Figure 3).

The following definition of home economics learning
centers was develdpe Ca

Home economics’. earning centers are.teaching/
learning envirehments established either with-

in or outsidée the classroom for the purpose of
assisting. small groups of .learners, working ‘
individually Or as a group, to achieve one or
more specifie; educational objectives. Rach

center contalig the nedessary instructional

aids to be used in the. accomplishment of the
objective(s).

. Based upon information available in the literature, it
was eoncluded that group learning centers, used within the
home economics classroom, would facilitate,instruction for.

. L : ooy : .
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GROUP °
ACTIVITY

_Figure 3. Model of learning center (functioning)

" streamed class situation because they:

1. Encourage all students to develop social

through small group interaction.

+

skills

2. .BEncourage involvement of all students. @ Mentally-
disabled students are much more ilikely to par-
ticipage actively in small groups than in large

groups. 5 .

A

A}

C : C —
students of a range of intellectual abilities in a main-
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v 3. Prov1de opportunity for 1nd1v1duallzed instruction’
- ttqh meet the educational needs and goals of all:
dents through group rather than independent
B be offered as needed.

“ 4, Free the .teacher during the class period to_give -
! t personalized help to students as needed.

5. Provide opportunity for tutorial help as ‘needed,
v either by peers, resource -teachers, or para-
-~ " professionals, P

6. Encourage the teacher to provide meaningful "hands
: on" activities for areas that may. be primarily
academic in nature.

7. Help the nondisabled student gain greater appre-
ciation for the disabled individual as a person
with needs and differing ab111t1es, as thegy work
closely together to accomplish a common obaect1Ve

8. Contribute to the acquisition of the skills for
living competencies of communicating ideas, ver-
bally.and nonverbally, respecting and getting
dlong with people whth whom one works and. lives,
‘and accepting oneself as a worthy individual.

Consistent with the définition of learning centers and
the proposed model, "three different plans were implemented
for the study. The first plan was organized by the ob-
Jectives of the unit, the second plan was.based upon the o
‘generallzations supporting each speclflc obJective of the
unit, and the third was-a combination, of Plan 1 and 2.

‘ Plan 1 1 > =
Fach learning center is ﬁevoted to group aetivities.
associated: with the accomplishment of one objective. A
group is assigned to each learning- center. After complet-
ing the actlvities in one center, each group rotates to
the Text center, and continues this rotation until all stu-
dents have the opportufiity to worb on all objectives.

»
LI

-study.. Reinforcement or enrichment activities can

o
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— each center contains specific activities directed toward
" ‘the development of one generalizatioﬂ associated with that,

‘the conclusion of the- learning canter activities for sum-

2k
TOTAL w1 N . TOTAL CLASS SN
! . FORMULATION OF | . = )

CLASS | .|| ZC 2 Lc;* ~—>| GENERALIZATIONS |
fACTIVITY ;\ Ic 3 /,5 ,  AND/CR

, T B Y SUMMARIZATION

— ’ B v? .J 7

Figure 4. Plan 1 (flow chart) B

i

2 d

The\nnmber of Tearning centers withih a classroém will

vary according to the numbey of objectives to be developed e
for a specific unit. A total class activity precedes the
learning center activity for introduction and féllows at

marization. All materials necess to complete all. of the
actlvities in a learning center are contained in that i
center. '

Plan 2 ° ?

© All learning centers are devoted to the same objective;

objectives /As the activities are completed in all learning .
centers, the groups report (teach-back) to the total class ‘ ‘
a summary of the activities in each learning center.- Not .

all students have the opportunity to work on all generali- -
zations directly, but have. the opportunity to conclude the
generalizations as the students from each center report
(teach-back) to the total c¥#ss. This process is repeated

"for each obJective contained /in the unit.
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, GROUP. OR TPOTAL CLASS *
TOTAL - INDIVIDUAL FORMULATION OF
CLASS SHARING - | —| GENERALIZATTONS
ACTIVITY i “WITH TOTAL .7 AND/OR
_ CLASS SUMMARIZATION

Figure 5. Plan 2 (flow chart).

e
The number of learnlng centers within the classroom
depends upon the number of generalizations assoc1ated with
a specific objective. A total class activity precedes the
learning center activity for introduction and follows at
\ the conclusion for sunmarlzation. All materials necessary
 to complete the actiyities in a learnlng center are con-
tained in that center.”™

L\‘

Plan 3 S - \
The learning centers in Plan 3-combine the organiza-
_tion of Plan 1 fund Plan'2. During a unit all students
will work on selected primary objectives on a rotation 4
basis (Plan 1), and for the remaining objectives students
will participate in activities associated with single gen-
eralizations related to one objective (Plan 2). 1Its use
. permits more variety than Plan 1 or 2. (See Figure 6,‘
page 26.) » ' oy
A total class activity precedes the learning center
detivity for introduction and follows at the conclusion
of the learning center activities for summarization A1l
materials necessary to complete the activities in a 1earn-
ing center are contained in that center.
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. - GROUP OR SUMMARIZATION
> {162 INDIVIDUAL
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> ) 1C3 WITH TOTAL :
b ) CLASS i
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Figure 6. Plan 3 (flow chart) i

* - ) ’
Because grouping of students is an integral iagt of
thg>@hree,learning’center plans, selective criterid-were
esﬁablisheﬁ to guide the teacher in div{ding a2 mainstreamed
class into learning center groups. These criteria were: )

.t 1. group size - minimum 3 students )
. mEgximum 5 students,

2. academic ability - heterogeneously grouped

social compatibility - student preferences émong:
classmates

To test the effectiveness of the three learnlng cen-
. tér designs in a mainstreamed home ecohomics class, each
' was developed using identical objectives with supportlng
gonprallzatlons. ) ~ Y '

o
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Development %f Learningiceﬁter Teaching Modules =
. - - * - . h 7§.
To field test the three jiBhs incorporating the use of
grou 1v1ty,learnlng centers in malnstreamed home ‘ego- .
nomics ‘classes, the topic of Consamer 1nformat10n--the con-

sumer, has the right’ to kmow, - was §elected.

1nfluenced this choice:

Seveii} factors

3

-

1.

2.

3.

i
ok,

As all members of our soc;ety become consumers
in the market place alléneed,consumer educa-
tion. . .

Consumer education can contrlbute to the acqui-~
sition of skills for living competenc1es as, 1
adolescents become bettee able to:

v Apply prxnclples of nutrltlon in the sglec-
tion of ,food consumed- *

*Be aware of personal resources in addition
.. to money -

-

Develop skills in relatlon to management of
money, time, energy

. Identify alternative solutions to problems
and’recegnlzer§g§s1ble outcomes

Decide when informatlon is reliable’ R

Realize that eontlnulng educatlon_throughout
the.life time-is a way- of coping with change

Aceept the necessity fOr laws and law en-
forcement

The majority of classes;would b orking~bn -
either food or clothing umits a§*%q§ time the
learning center modﬁles'were to be “ried. ‘
Both areas have a consumér education component,
.therefore, objectives and generalizations de- (
veloped for the unit--the consumer has a right .
- to know—-could be implemented in%either. -, '

‘Peachers tend to need’ mpre assistance in mee
‘neegds of varying groups of students in main-
streamed classes in areas of study that are -
mainly nonldboratory than laboratory in in-

" structional procedure. é




The materials for use in the three learning center
plans were developed as modules. Four major objectives.
"with related generalizations were identified; these re-
flected both the module topic, and the specific skills®
. Tor living competencies selected for the module. The
generalizations were rev1ewed by subject matter. special-
ists for content. After the generalizatlons—had been.ap-

. broved, the concepts contained in the generalizations were

identified and divided into two groups. The first were
those the students would require before beginning to-work
in the learning centers, and. for which the teacher would
accept the responsibility for, presenting to the enfire

* class. The second group of concepts were those to be ac-

quired by the students through completlng the activities
in the learnlng centers. The teachers were provided with

suggested descriptions of the concepts'they were to in-.
»
" troduce or have introduced to the entire class before- the

students began the activities in the 1earn1ng centers to

lg provide consistency from one, school to another in.the *

o

-

pilot sample.

An overview of the complete module for each of the
three learnlng center plans was prepared to, provide the
teachers with an overall procedure. for clasgroom manage-
ment for the period the learning center module was to
be used. The overview also provided, the' time table and
the sequence of activities to-be followed’ 1nclud1ng ad-
mlnlstering pretests and posttésts, presentation’of con-
*cepts by the teacher, group activities in the learning
centers and total group summarizations as activities -in

' the learning centers were completed. (See Teaching Module

for Learning Centers and Overview Plan 1, 2, 3 in Appendix
C.) '
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Group activifies for “the learning centers were de-
signed tv aid the/ students in acquiring the concepts con-
tained in the ge eralizations for each objective and to
see relationshipgs among them, thus permitting the students
to conclude or fiormulate the generalizations and_ so achieve
the module objed¢tives. After these group activities were - _~
developed, they/ were placed in the individual learning /
centers according to the specific learning center plan.

) For example, all group activities_directed toward the con-
cepts contalned in the generallzatlons for obaectlve A were
placed in le fnlng center A for Plan 1. These same activ-
ities were diyided ‘into four 1eg;ning centers for Plans oA
2 and 3. | i ,

Each .1‘é§.rnipg center activity was s*elf—directed, con-

“  taining a group directions and activities, packet and all .
the materia?s necessary to complete the activities as de-
tailed in the packets. Multi-level reading books and
pamphlets, tapes, and instructional posters were used for
the reference materlals. Activities included use of many

“ v15ua1s from magazines and newspapers, and varied "hands-
on" items including clothing labels, hangtags, and care
instructions; and food ‘labels, cans, and boxes. Student

s worksheets were prov1ded, some requlrlng 51mp1e checking,
others for short-group summaries of act1v1t1es completed.
ATThough a few activities were done by the studenmts in-
dividually, the majority required participation of all
studeﬁts in the learning center working toéether'as a
group. ' ;

X An attempt was made to prOV1de act1V1t1es which would
/ .meet the needs of and be meaningful to each of the three
types of students (typical, mlldly mentally and/or

Ll
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physically disabled) working together in heterogeneous
groups within the same classroom. Considering the sim-
ilarities and differences of the characteristics among
these three groups of students, act1v1t1es were designed-

which would:

1.
2'

10.
11.

12.

’ 13.

Y & S
encourage tutorial help from peers. ~

provide ways to involve teacher aids- and resource .
teachers. N

involve actual "hands-on" objects to give em-
phas1s to concrete rather than abstract exper-
iences.

_ furnish "hand-on" objects commonly found in the .

student's home environments
use a wide variety of short meaningful activities

" calling for direct-participation to accommodate

short attention span and need for short term
goals. Present new concepts in more than one way
to contribute to-greater retentionm..

‘reinforce céncepts from learning center to learn-

ing center to encourage "overlearning" of concepts.

provide visuals, a variety of posters with brief
information and large bold print, and illustra-
tions from maga21ne% and newspapers.

provide items on teshts which include visuals and
illustrations; require s1mple marking of answ

use case studies to relate activities in class- |
room to-everyday experiences. /

encourage participatlon by all in making -group
deci31ons.

furnish tapes for -low-level readers or nonreaders,
or for those with visual disability.

encourage decision-making through optional activ-
ities (Plans 1 and 3), and -offer opportunity to
choose accordlng to 1nd1v1dual abllltles angd
1ntnrests.,

ineclude group and individual aet1V1ty sheets eall-~
ing for responses by "checklng" rather ‘than writ-
ing. .,

- . : '
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1%, place emphasls upon oral and v1sua1 actlvity
: rather than readlng or writing. N .

15. use materials hlghly structured and accompanied
_ . by brief and concise yet specific directions.

o As the speclflc group act1v1t1es were developed they

were reviewed by both curriculum and subject matter spec-
ialists at Iowa State University. Revisions were made
based upon their recommendatlons ]

One of the pilot schools agreed to pretest portlons
of the learning' center\grggz/gctlv1t1es, providing an op-:
portunity to observe students using the materials in learn-
ing centers _ané to accomplish the following obaectlvese

1. to measure the length of time nece¥sary to com-
plete agtivities .

2. to obserye students' use of illustrative mater-
ials: 6& erences, tapes, posters, and activity
sheets

3. to listen Eo students! questlons--dlrectlons
and/or act; 1t1es not clearly understood .

k.  to observej's udent réactions and/or attitudes

5. to-'gain input f om\e teacher experienced in
: working with mai streamed classes )

o -
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A elopment‘and Selection of Evaluation Devices |

N

cr ! Attitude. towarad dlsabled persons
%__Amhmu_qndugt_ed_mun_mstmmeuich conld

be used ‘to assess’ teachers': attitudes toward disabled stu- . .
dents. Of the instruments found the Attltudes Ioward D1s-
) abledﬂPersons Scale, developed by Yukor, Block and Ybunng
o (1966) -appeared to be most appropriate for collectioh of_
"* 4 data to meet the needs of this .study. - Permission was’3g-
tained from the publlsher to administer this scale. A copy
of this device and.answer sheet are in Appendlx D.

4

Achievement test - - c
A pool of obaectlve test 1tems was generated for each .-
© objeetive in the unit. After being reviewed by an evalua-
" tion spec1a11st the best itéms _were 1neluded in the first'
draft of the 1nstrumentﬁ Because all four objectives in
the consumer 1nformat10n module were considered -to be of
equal importance And a similar length of class time was to
be spent on each one, each objective received approximately
equal weighting in the achievement test. 3
N ' B , Some of‘the cdncepts and tgeneralizations inecluded in
the module were, speeific to eifhen foods or clothing. For
thlS reason different-but paraillel’ items were needed for .
dlfierent forms of the test. All of the items (a total of
'32) were included in the form that was then used on a trial
baSWS in a 9th grade home economlcs class not included in
: the flnar"Eﬁpie. . ' : .
' ' The mean scoresfand item analysis from the tr1a1 usage
€@ 1nd1cated that some items wereé too,easy and some dlstractors
" were not functlonlng The home’' economies teacher who as- .
sisted in administering the test cémmented that somej of the

-
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items were poorly worded and difficult to interpret.. Re-
visions were made accordingly and a~f1nal draft was de-
Veloped with 19 items on the food and clothing forms of . =
tne tests The table of specifications for. the final

draft. of the test is shown below. ’

L)

Table 1. Table of specificationg for construction of

L ~ cognitive test
R - Eiif %’of
‘ijectives tem Num er Total
. Test o
f Obaectlve A: > * *

The student will be better able to 8, 9, 10, » 22 ’ ,
identify sources of consumer infor- ll ‘ )

mation.- , »
Objective B: . / ‘ h
The student willxbe better able to 2, 4, 12, 26
" W /-analyze consumeriinformation for., lé i
- B completeness and” eIiability. . -

. . Objective G: -
The student will be better able to 1, 3, %, 6, 26
recognize that federal laws regu- 7 .
late product labeling so the con- ‘ -
sumer knows what he/she is buylng.,‘ ' —

., Objective D: . : -
. The student will be*Wetter able to 15, 16, l7, 26
: - identify pmw advertising. appeals 18, 9 :
"to const s.to sell products.

. The items were written considering the limitations of
* the mildly mentally disabled studepts. Ornly three options.
were used in the multiple choice portion to make the items
suitable for students with limited intellectual capaclity - -
as was recomnended by a consultant on mental disabilities

- . ) %

- . -
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in an area education’agency{ Several items included pic-

torial representations for the same reason. . . .
’ Answers were recorded directly on the test. Students

wereeinstructed either to circle the Tetter of their an-
; swers or to record a letter in a blank. This method of '
answering would make it possible for most mentally dis- ~
) abled students and those students with mild manipulative
= 1 ’phySical disabilities to record their .own answers. Teachers
‘ were directed to read the test items to students with vis-
ual-handicaps and/or-very low reading abilities.
The items were based on generalizations which had been
: reyiewed ‘by subject matter:specialists to help estab}ish
content validity. ‘An evaluation specialist reviewed -the
n items to determine if they were written at the appropriate
level for the behavioral obaective being assessed. Forms e
of this 1nstrument for foods angd clothing can be found in’
Appendix D. : -

-

Devices for measuring attitudes toward learning centers
a . - The students' and teachers!' attitudes toward the learn-

+ ing centers were of concern for two reasons. It was be~
lieved that the cognitive outcome of the study might be af-
fected‘by the attitudes of the students and the teachers.
Their attitudes would also help determine whether or not
learning centers shodid be recommended as a possible
teaching/learning strategy for future use, _

_ . TIwenty-three Itemsbassessing the students' reactions -

~ to the materials, the activities, group work, andacontent
area were developed. Additional items specific to each

- ) plan were devised. The final iystrument for Plan 1 con- 4
< . tained 29 items; for Plan 2|, 25 items; “and for Plan 3, 27 . '
. items. The response format was a § point Likert- type .

;

1“!
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The respondents Lndlcated whether theys strongly
agreed, mildly’ agréed Were undec1ded mildly d1sagreed
or strongly- dlsagreed with the statements by carcllng the -
“corresponding letter. . Approfimgtely half of the items
nerefstated positiveiY‘and half .were stated negatively
© tor prevent respondents from’ deQ§lop1ng a response set
when answerlng For pos1t1vely stated items numerical
values rangedffrom 5 for strongly agree to 1 for strongly
dlsagree, for ﬁegatlvely stated items the, values ranged
from 1 for strongly agree to 5 fer strongly d1sagree.
Comments‘were sollc1tbd at the end of the device. .fee .~
) Appendix D for a copy*of" ForquII of . th1s device which
.includes all 27 items. — .
* The attitudinal dev1ces were malled to the teachers
early in May to be admlnistered hpon completion of the
unit. The teaehers ‘Were glven 1nstructlons on the admin-
istration of the ‘test in a- cover‘letter (See letter 9,
Appendix A.) , "¢ ,% ) .
' Thirty-two 1tems were 1nc1uded #o assess the teachers!

'  attitudes. toxﬁ-d tl'rgv learnin® centér strategy, group work,

‘materials, implementation of learning centers and provi-
sions for the’ disabled. One item spe01fic to Plans 1 and
' 3 and 2 itenis speclflc to Plans 2 and 3.were added so
separate forms of the instrumgnt were devised which in-
cluded only those tems pertaining to-each plan.

‘ The response format chosen feor the instrument.was -
also a. 55p01nt leert-type scale, The respondents c1rcled
the letter which !ﬁhlcated whether they strongly agreed,

‘s_¥m;1dly disagreed,,were undec1ded mild}y disagreed or -

'strongly disagreed W1th the statement. See Appendix D




for a copy of, Form ITI of thlS deV1ce, which contains all
35 items. 7o
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Identifidétiﬁﬁ—ef—?i%&%ﬁ%ﬂ%ﬁﬂ

-

It was ant1c1pated that the cooperation of 12 to 15
schools where 1ntegrat1ng is practiced at 8th and 9th grade
would be necessary o test the materials developed in the
study. Furthermore, the plan of' the study was such that
the field testing would be done during the spring semester,
therefore the home economlgf classes in these schools should
have mainstreamed students during the second semester, 1977.
; To identify schaol$ where 'students with mental and/or
physical disabilities were mainstreamed into the regular
home economics classes at the 8th and 9th grade level, a-
letter was sent to the special education consultant ih each
of the 15 area educatlon agencies w1th1n the state. These.
. consultahts were asked to 1dent1fy potential pilot schools

by providing the names of the school districts and schools
wvhere such organization existed. (See letter 1, Appendix
~-A.) Replies were received’ from mine consultants who pro-

" vided thé names of 5% schools within their areas where home
economics classes were mainstreémed. Contact was made by
telephone with the six speciél education consultants who ‘
did not respond, and an additional six schools were lo- ‘ C

P cated. - - : T '

A letter was sent to the pr1n01pal of each of the 60
schools introducing the purpose ‘of the project and solicit-
ing his Eoo;énat n and the active participation of the
home economics #eacher in field-tésting the materials.. A
-postcard was enclosed- for the principal to return to in-

Q%iiii;hfs willingness for the school to be included in

w
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the study and if his response was positlve, a letter and .
information sheet were 1ncluded to be given by the prlnCl—
- pal to the home econemics teacher. If the teacherawas also

-~

2
nent facts about her classes on the enclosed information
survey sheet which she was to return. If the reply was
negatlve, an envelope wa.s provided for all of the materlals
to be returned to the project staff. (See letters 2 and 3,

~ Appendix A.) '

Replies were received from 5% principals; 25 returned
positive responses with the completed information sheet pro-
vided by the home economlcs teacher, 9 were W1lllng but
their classes did not meet the criteria as stated in the
letter, and 21 did not care to participate.

The primary reason given by the majority of principals-
-for not participating in the study was that home economics
is offered on a semester basis, and the disabled students
in'these schools had been mainstreamed during the first
semester. A few principals also indicated that as yet
their home economics classes were not mainstreamed; in a
few of these schools home economics: teacherSQWere providing
instructlon for a separate class of special educatlon stu~"
dents. . af

Although there were o%ly two criterla for the prelim-
inary 1dent1f1cation‘of possible pilot schools--classes at
the,8th.and 9th gradellevew, and’ home economics classes
mainstreamed during the sefond semester, 1977--after tabu-

. lating the information on the teacher survey forms, two

more criteria were added for the final selection of par-
ticipating schools.’ These additiodnal criteria were:
classes contajning at, least 12 students ag needed for
optimim grouplng for the &se of the learning center’ modules,

o~
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and food or clothing areas to be{taught during April.
Thlrteen of the respondlng schools met these criteria and
the home economics teachers were informed by letter. A

Ll

prov1de& garlier on the survey form and to supply definite
- nufibers of students who would be involved. The ‘teachers in
the remaln;ng 12 séhoodis which did not meet the crlteria

‘ were so notified. (S e letters % and 5, Appendix A.) -/
The pilot test of’ learning center strategies de-
signed for mainstreaptd home economics classes was carried i\**//
out in 12 junior and/or senior high'schools in Iowa, with ‘
16 teachers and 19 classes, partrC1pating Before the com~-- - =~ , -~

- pleulon of the project three classés were eliminated: two
due to a conflict.in scheduling within the school, and one
as the disabled students were withdrawn from.the home -eco-
nomics class in the middle of the semester. Complete data”
were obtained from 16 classes*taught by 1% teachers. A .
total of 251 students including 25 mentally disabled and
. five. physically disabled were included in the final sample. P
£ " A complete, description of each participating class is con~ »
" tained in Table 2. i
As Table 2 1nd1cates, only five phys1cally disabled
students were enrolled in the home economics elasses in-
. cludeé.in the final sample. Im an.attempt to locate more
physically disabled,students_snrolled in home economics
_.classes to participate in the study, contact was made by
telephone with' several agencies. These included the Iowa
‘Department of Pyblic fﬁstructlon, the personnel at Camp
Sunnyside (& &ahp fof, disabled youth and adults funded by
the Easter Seal 8001ety), the~adm1n1strators of Unlversity
Hospital School,'Iowa City; several city supervisors of .
home economics; and a‘special education consultant in the

=
-
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Table 2. Description of classes:. Bilot schools -

N
* . Learning Area  Total - Disabled ‘-
’ Class Center Grade ' . No. Students
- Plamr Food  Clothing sStudents N P
) 11 §h X 13 1 1
L2 T ' 8th X - 12 1 )
-3 1 8th- X ¢ 13 1
L 2 9th X 13 2
5 . 2 8th X 18 1
6 3 9th X 13 © 2 1
7 1 8th X 22 3
' 8 1 8th X 25 1 g
9 1 9th X 12 1
10 1 9th X 21 2 1 _
- 11 -2 8th X 14 2"
12 2 8th X 15 2 )
13 2 8th  X. 16 1 .
1% 2 9th X ‘ 13 1 1
15 3 8th, X - 17 2 .
—16 3 9th X 1k 2 1’
TOTAL/ 251" 25. 5
ésHeartland Area Education Agency. . f’\x ’
The respondent at-Camp Sunnyside 1ndicated that\a .
~ record of schools attendéd by the camp partlcipants WEF

- noet included on the permanent file and furthermore, pyovid-
ing or sharlng this informatlon might be considered in- -
- vasion of privacy. It was found that the area educati »
T agencies have information concerning physically disabled

=
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students only if there has been a request made by the
school or family for special support services for the .
child. Many students apparently have 1earned to adapt to
_____________Ehgi2_hgnd1napnlng_nnndlilonnm1thoutfsupport serv1ces by
- the time thez;enroll in junior high school and so are not
1dent1f1ed by the AEA's. It was also suggested by one
réspondent that physically- dlsabled studénts may not choos®
to elect home economics if it is not required. Further-.
more, that'in some cases thése students were_diseouraged
from taking home economics in regular school classes be-
cause they would be "too slow". -
Through the other contacts flve additional phys1gally
, disabled students were identified: £Wo blind studentfs
one with cerebral palsy, one with extensive leg braces,
one with one-handedness. However, none were presently en-
rolleG in home economics classes at the 8th or'9th-grade _
level, although all had been students in regular home.eco-
nomics classes in the past. Therefore, the number ofy phys-
ically disabled 'students in the final sample remained at
five. :

+

7 Use of Teaching Modules

Part1c1nat1ng teachers were asked to use, the 1earn1ng
' center modules 1n two or three day segments (depending upon
{f/’ the plan to which they were ass1gned) in each of the four
weeks during Anrll 1977. Use of the moedule- on this time
schedule was suggested for the folloW1ng reasons:

. A full month would,elapse between pretest and
posttest, the forms of which. were identical.

2. Teachers could use the modules without completely
disrupting the units they had previously planned.

3. Students might react negatively to the use of
Y only one method of instruction for extended per-

" (:flods.

(%1




0]

- oy

« ~ &, Staff members would have the opportunlty to visit
all of the schools and . obgerve. students working
in ‘the learning centers. :

<
Baslcally thls ‘plan was folloved by all of the teachers

»

although Easter vacations caused. a few schools to extend the
last three day segment into: the fifst week in May. All
pretests, posttests forms, ard étudent and teacher attitude
devices were returned by the 15th of May. .

"During Apr11 an app01ntment was arrangéd by telephone
with each of the participating teachers. Two staff’ members
visited each class to observe the §tudents working in the
learning centers and to answer any questions the»teachers
had concerning the materlals or the activities.

Partlclpatlon of Teachers

One of the primary obaectlves of the study was to pro-
vide assistance to home economics teachers who are involved
in meeting the needs of all students in mainstreamed '
classes.. The'development of the léarning center teaching
module for use by teachers and .students in mainstreamed
classes was directed toward accomplishing this objectivef

To help the participating teachers understand the de-
velopment of the learning*center‘tehching modules and how
these were to be used by the classes in the pilot study, -
two seminars were held.and visits were made by two staff

'members to each pilot ‘school durinégthe time the study was °

in progress. . _
On March 21 1977, a one~day ‘seminar was held on the -
Iowa -State Unlvers1ty campus for the home economics teachen
participants whe had agreed to field test the proposed '
teaching/learning strategies for Mainstreamed classes. (See

letter 6, Appendix A, and agenda 2, Appendix B.) The

f -—
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purposes of the seminar were to present an overview of the .
totd@l project, increasé the teachers!' willingness ahnd abil-
ity to deal with mildly dlsabled pupils, assess the atti~

“tudes ol s, amd-imstruct—— -
‘the teachers in the use of the group learnlng center teach- - ' )
" ing modules.- - )
_ In the presentation of the overview of the proaect
“the teachers were introduced to the purposes and scope of |
the study including the contribution they and their classes ;
.would make. Details concerning the‘number of days of class- - . i
time required, observations by staff members, and possible |
dates for a final seminar were discussed. : |
’ |
|

To prOV1de the teachers with the bases from which the
learning center teaching modules for integrated classes
evolved, the mornlng session of the seminar centered on
the characterlstlcs of the three groups of learners: typl-
cal, mildly mentally disabled, and mildly-physically dis>
abled students. Emphasis was given to the s1milar1t1es and
differences of these three groups and the 1mp110at10ns
these characteristics have 'in planning content and methods,
and in adapting the environment for a mainstreamed class.
The discussion was considered important to include as
earlier in the study only three teachers indicated that
they had received help in pfeparing for the integration of
disabled students into.the regular home economics classroom.
~ Two stated that the special education resource teacher had
provided assistance, and one had benefited from in-service
meetings provided by her school distriect.

The skills for living in today s society needed by all
" students rEgardless of mental capabilities were”introduced.
.They served as tne basis for discussing the_ contribution
home economics classes con make %o the acquisition of
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competencies related to these skills to be achieved by all
students during adolescence. In addition,it was pointed
out ‘that both the area of study and the method of instruc-
-———————————tion—ean—eentribute to this acquisition of competencies.
(See Skills for Living in Appendix c.)

The d1scussions on characterlstics of learners and

ticipants the bases for the development of group activity
learning centers: To familiarize the teachers with the

this study the rationale for the use of these centers
. in mainstpeamed classes were presented. The bases for
dividing a class into groups to accomplish the aa®tvities

in Appendix C.)

In the afternoon session of the first seminar the
teachersiwere divided into three groups an@ assigned to
one of the ‘three group 1earning center teaching modules to

® be field- tested. The participants were'provided a'copy
of Teaching Module for Learning Centers which contained
objectives, generaglizations, and concepts common to all
plans, and to ‘the overview of the specific plan to which
each was assigned. After-the teachers had an opportunity

signed, the student activities for the learning: centers
developed for each plan were examined. All illustrative
materials, student direction sheets, and other supplies —
necessary to accomplish the activities in each learning
center in each plan were distributed to the appropriate
teachers. ; (See Teaching Module for Learning Centers in
Appendix G ) s ‘
It was believed that teachers' personal attitudes

&~

- - ST %
. . - v
. .
e k]
.

skills for living were used to explain to the seminar par-

in learning centers wefe detailed: (See Learning Centers -

to study the structure of the plan to which they were as-

concept of 1§erning cénters, the definition formulated .for

D
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'/szons were tape recorded and a summary-of the teachers'

AN

toward the disabled might have some effect upon their
gili;ngness to work with disabled students having limited
mental and physical abilities in a mainstreamed classroom.

Therefore, it was considered important.to assess the at-

titudes of participating teachers toward disabled indi-
viduals. The ‘Attitude Toward Disabled. Persons Scale was,
administered at the conclusion of the seminar '

" During the month of April when teachers were using
the learning center teaching modules in their classrooms,
a visit was made to each clase by two staff members. In
addition to observing the learning center modules in use
in mainstreamed classes, the staff'members‘had an oppor-
tunity to discuss with the teacher her concerns and prob-
lems in meeting the needs of the disabled childi— .

On May 16, 1977, an evaluation seminar was held on the
Iowa State University campus for the teachers who had field ;
tested the learning center teaching modules for mainstreamed ~
classes. Eightlteachers and.six staff members attended.
(See letters 7 and;8, Appendix A, and agenda 3, Appendix B.)

The seminar permitted the teachers to share with each
other and the staff members their experiences and reactions
to the use of group activity learning centers. The dis-
cussions were informally organlzed to permit the teachers
to fully express their 1deas and concerns. These discus-

comments appear in the findings.

. 9d . .
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v A ' Data\;:llectian
Attitude toward disabled perdons

The Attitude Toward Disabled Persons Scale _was admin-

1stered at the conclusion of the seminar des1gned to orient
partic1pat1n° teachers to the study. Thirteen teachers
'responded to the device. R ‘

‘ Achievement test .

The achievement test was administered as a pretest
early in April before the students began working in the
learning cenpters. The pretest was administered to 117 stu-

.dents in Plan 1, 89 students in Plan 2, and 45 students irm
Plan 3.
The same testfwas administered as posttest‘after the

'weré 112 studénbs in Plan’l, 89 students in Plan 2, and 45
students in Plan 3.

Student and teacher r attitudinal instruments
After they had completed the module, the teachers and'
students responded to the attitudinal devices. ' Data ‘were '
. colleeted from 109 students and 5 teachers using‘PIan‘l
/; 86 students and 6 teachers in Plar 2, and 41 ‘studénts and
3 teachers in Plan 3. The number of students responding

students had completed the module. Completing the postiest

, to the different instruments in any one plan varied due to

student absences on the days the'instruments were admin- -

istered. Three classes including.39 students were dropped

from .the sample in Plan 3. Two classes experienced a con-
’A\\fllct in ‘scheduling af'ter agreeing to participate and one

-y

e semester.
) e .

\\\:;ass had the disabled students W1thdrawn fn ‘the middle of
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Data Analysis . -

‘; ‘Attitude toward,disabled ersons - . ‘
, The £i¥st step in\ scoring Form B of' the’ Attitude Toward.- T
Dis:BIed Persons: was change the signs of the positively - -
worded items (1,3,4,6, 2,13,22, and 26). An algebraic .

sum of all the item scores was then obtalned and the s1gn

of the sum was reVerseﬂ from positive to negative or “from

negative to '%aftizE}‘ A constant of 90 was added to the. re-

a

sulting sc.:?‘x‘ eliminate negatlve values. A" ﬁban score . iR i
was then computed for “the home economlcs teachers who par- |
¢ ticipated in the study. %% £ o ' o c. -
’ ) é “ 2“" : - = < ‘ P .f
Achievement test ) T e T, T ©

‘Posttests compleked by a total -of 2#6 students pro-
vided data for *analysis. Responses_from the forms- were
transferred to IBM answer sheets for computer processing.

. Standard error and an éstimate of reliability using the »
Kuder-Richardson formuila 20 were. computed. The quality of .
individual items was assessed by an item analys1§ on data
provided. Information was gathered concerning item dif-
ficulty, dlscrimlnatlng power, and effectlveness of dis- [ ey

| ’ tractors. The ‘difficulty index indicated the percentage o

. of students answering an item correctly while the discrim-

) ination index indicated the exfent to which high achieving

. ‘ students answered correctly nge often than low achieving

' students. The distractor analysis determined how well each

’ //> ".distractor was functionlng. .

¢ o= To test for di ferences in cognltlve achievement be-

’ ' tﬁeen,the plans, two-way analysis of variance»procedures R

¢ were used, linear model on which the analysis was

-

¢ based/yas. ’ . YLt

a

- -
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.- was the..05 level. . "

-nitive achievement:.

) S ‘ 2
. )):,.7 .
g S s
o *-ac/am -+ ol = Bi(1) = em(1)
, a= plan ' . )‘ . . ’1
. B =elass ,
* € =error

LY

The level of statistical significance selected for testing

Student and teacher attitudinal instruments ,

Mean scores were. computed for the items on the stu- .
dent and teacher attatudinal instruments. ‘

To determine whether differences existed in student
attitudes- between the plans, analysis of vagziance procedures
were utilized. _The model on which these analyses Were
baséd is the same model used to test differences in cog-

No attempt was made to analyze dif-
ferences in teacher attitudes betyeen the plans because
of the small Tilliber of teachers who us&d each plan.
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" PRESENTATION AND DISCUSSION OF FINDINGS =~ ,

S - Teacher Attitude Toward Disabled Persons - °  “fe
EE 4 . . . ¢ ;,: - e - U
‘' 'The Attitude Toward Disabled Persons, Form B, was ad-

i
}7 ministered to 13 participating home economics teachers at
the first seminar. Data for 12 teachers were used in the
analysis.- The possible range of - scores for Form B was O
to 180 with larger values indicating more positive atti-
./ tudes. Scores for the participdting teachers ranged from
. 101 to 158 with a mean of 123.42: Yuker, Blggk, and Younng
(1966) reported a mean score of 113.5 for a sample con- '
Sisting of 549 nondisabled female respondents. . A compari~
" son of the mean score for the home economi&s teachers with
- the mean score reporteq by Yuker, Block,fand Younng indi-
cated that the participating teachers had somewhat mofe

-

positive attitudes toward disabled persons. , . -

. \*"/T Cognitive Achievement .. Coe

The 19-item achievement test was administered'as a
pretest prior to the use of the module,
following the module. The mean score fo the 251 students-

score for the 25 disabled students as-8.32. :
. Raw scores on’ the 19 item'fest est ranged ‘from 0 to 18.
The mean for the 246 posttest scores was 13.15 and the
standard deViation was 3. 08 The mean score on the post-
test was 9.4 for the 24 disgbled students. The ideal aver—
* 3ge or mean score for a test with selection-type items falls
smidway between the' expected chance score and the maximum o
possible score (Gronlund, 1976). Therefore,.the ideal aver-
age;lES;e for this test would be 12.- The miin score of

L 3
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13.15 is:close'to.this ideal mean’score.

Characteristlcs of tgeflnstrument Po ')

Estlmated reliability using the Kuder-Rlchardson form-
nla 20 was 0:68. The fact that the’rellablllty coeff1c1ent
is sllghtly lower than would be desirable could be explalned -
partlally by the length of the test. A longer test might
have resulted 1n a hlgher reltability coefficient but-would
have beehn 1nappropr1ate for the mentalry disabled students.
Another factor relatlng to the low relxablllty mlght be the ///”f
humber\QE_students who got 9 or more items.correet. Ap- L
proximately 81% of the students received scores, above SG%TK'

1!1’1";“

More dlfflcult‘ltems on the test might have resulted in a
w1der spread of scomeshwhlch in turn would have increased
the rellablllty of the test.

.The dlfficulty 1ndéx for each item is found in Table !
3. Althqugh the dlfflculty of an item may range from 0.00 |
when all r¢dpondents answer incorréctly to 1. 00 “when all
respondents answer the item correctly, a range of 0.30 to

.0.70 r; usually consldered desirable for a test item. Some -

evaluators éuggest a difflculty index range of .20 to .80
as this is ‘similar to a normal dlstrlbutlon Because *this
test was designed for' mainstreamed classes, the wider range S

‘of .20°to .80 was used to evaluate ‘tHe difficulty level of -
. the items. An'inspectlon of the difficulty 1ndexes fon the

19 items on the test ‘shows that 13 items were 1n thé ac- -

. ceptable range - Only 2 of the remalning 6 'items hid a -
dlfflculty index above 85.

- T-An’ item has good dlscrlminatlng power if its correla-

tion is between 0,20 and 0. 40 or if the standard deviation
1s above 0:20 for an 1tem with a d1scr1m1natlon11ndex above
0 hO Elght of the items had cofrelations between 0.20 and

-
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"Table 3.
4 of items on posttest

’

13

-

e L0 K /

A .

Item Difficulty _Discrimination

: Distractor Anal si's -
‘T7A;f %B, ,?CB ’730‘ 5/8

Difficulty," discrimination and distractor analysis A

No. © index index —
v oo 0.87" 0.46 27. 213 4 . .
2 0.93 7 0.37 3 15 T 226% - .
, a U077 L 0.23 . 187% - -8 b7 - - -
L, 0.7 -~ 0.5 7 4o 20 178% - -
5 0.7 . 0.47 179% 37 . 27 - - .
6 0.71 0.37 7. .39 27 161* - -
7 0.70 0.31 52 19 167* - . - s
8 0.83 o.g; 100 15 9 204 7 '
¢ : 9 0.81 0.43 12, 21 200« 6 7
~ 10 0.28 0.19 17 ° 68 1I 3 146
3 11 0726 . O 185+ 18. . & SN18. 17 .
12 0.80 0. 53 418 194 | - - -
' 1 0.73 : 0. 177% 66 - - -
! > 1 0.81 - 0.4k7 = Ly 198+ - - -
- 15 0.27, 0.19 122 - 65% 5% - -
16 0.63 L 0,39 . 150% ‘65 24, - -
17 0.81 0.25° - 22 . 25 .198% - =
19 057 028 - 1374/ 85 - -
* = correct response. o . 7 \ _
- = no option provided. -7 ~

Z

'0.40 aseshown“in Table 3. A1l 9 ;’Ltems with correlatlons &
above 0.40 had standard deviatlons above 0. 20. The two re-
P mainihg items had correlations of 0.19:but_were considered !
to be dlscrlminatjmg betWe%stﬁdents. ‘ T IR
) The criterion often used to evaluate the effeétiveness
¢ of a' distractor is that it is chosen by at least one student -
) out of 50."'Therefore distractors were considered to be .

functioning effectively if they were chosen by at' least five

. .
Y =,,“ N T e s e -
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, ng to Grunlund’ (1976), if an item is discrim-
~ inatipg in a positive, directlon,'all distractors are func-
i effectively, gnd no. defects are apparent, it can
considered satisfadtory from a technloal standpoint.
‘Therefore, the 1tems én “the posttest generally were con-
sidered sat1sfactory.£.

_Studerlt gAtti,tud[es ‘Toward Group Learning Centers

, Mean scores\agd ;tandardadeviatlons=were computed for
all items on the Stldent Attltude Instrument. For ease of .
~discussion, the items *are- grouped into four areas: atti- -
tudes toward learning c¥nter matefials, attitudes toward
learning center activ1tie o attitudes toward working in
' groups, and attltudes tow contefit agea. '

*  Mean scotes for each iffem could range from 1 to 5,
with’ 1 indicating the most avorable response and 5 in-
dlcatlng the most favorable resg&pse. Mean scores a;;ually

- Tanged from 2. 12 to 4.58. For: p poses of’thls repoft
mean scores between 2 and 3 were considered as unfavorable,
scores between 3 and 4 were repo/ ed as favorable and -

scores of 4 were reported as very vorahle. E
: .

" Attitudes toward learnlng center materials -
) sAll three groups reported favorable or veryefavqrable

) responses to item 6, reading materials; item 15, v1suals,
item 1k, dctivity sheets, “item 13, directions; and item 16,
organIZatlon of materials ylthln the learning .centers. (see
Table 4). Item 11 concerﬁigg the.use of tapes in the °

L ;n
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Table 4%. Means and standard deviations student attitudes
toward learning center materlals

Plan 3

acqivity directions

-

L

" Ttem Number sy S ¥ §.D.
6 - reading materials 3.36 1.29 3.97 1.08 3.67 1.1k
11 - tapes : "2.9% 1.06 3.16 0.88 2.5% 1.3
13 - separate directions  3.48 1.51 3.50°1.56 3.4 1.31
1k - activity sheets '3.48 1.21 3,50 1.1% 3.46 1.47
15 - visuals 3.90 1.11 %.08 1.07 3.37 1.41
.16 - material organization 3.0% 1.%0 3.98 1.16 3.12 1.k2
21 - 3.09'1.28" 3.79 1.20

3.15 1.31

& -

e
»Q

EE IR

B

-

learning centers was the exceptlon . Students using Plan 2
generally had favorable attltudes toward the use of tapes
in the’ learning centers while students in Plans 1 and 3 re-
ported s2ightly unfavorable responses. During visits to
" schools and,throuéh discussions with participating teachers
it became apparent that while most teachers allowed stu- .
dents to use the tapes as v had a need, two classes in .
Plan 1 were required to lysten to-the tape and two classes,
_{also ip Plan 1, were not given the option of using- the
tapes. This dlfference in use of the tapes may have in-
fluenced the students' attltudes B

-

o Att&tudes toward learning center activities

’ Student attitudes toward the learning center act1v1ties
were varied. - An inspection of. the méafi s ores in Table 5
indicated. that all three groups gene ally expressed favor-
able attitudes toward the activities/which involved "doing"

&
4 . - .

L
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Table 5. Means and standard deviations student attitudes
. toward learning center activ1t1es

"1 - activities boring é.81,1.29 3.01 1.31 .2.12 1.19
8 - usgvof time 3.46 1.35 %4:02 1.07 2.46 1.42
9 - teacher help .+ 2.89 1.45 :3.601.26 2.80 1.25
10 - difficulty level 3.11 1.23 3.83 1.01 2.88 1.27 .
18 - "hands-on" 3.61 1.22 3.75 1.T2 3.49 1.43

+ 19 - amount of work 3.7% 1,32 3.78 1.28 - 3.68 1.47

20 - work sheets 2.61 1.23 3.55 1.20 2.49 1.36

* * . ¥ = T i -~ n P

~

things with concrete items,: such as labels, hangtags, and

real-food or clothing (item 18). The stuydents in all three

plans tended to have unfavorable attitudes toward actlv-
ities which involved filling out work sheets. (item 20)
Students using Plans 1 and 2 consistently reported
favorable_gr very fevorable attitudes toward the itemg con-
cerned with student use of time (item 8), amount of woik in
the learning centers (item 19) and difficulty level of khe
activities (item 10). Students using Plan 3 generally re-

_ported unfavorable responses indicating that they may have

wasted t1me and the activities may have been too easy. Of

‘the four classes in Plan 3, three were composed of 9th grade
'students. The negative responses of students using Plan 3

might be an indication that the materials were more appro-

priate for 8th than for 9th grade students. .
Students using Plans 1 and 3 reported unfavorabIe at-

titudes tdlthe first item indicating that the activities

)
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vere boring, Students in Plan 2 were neutral with a mean ,
. score-of 3.01. This difference in response might be ex-
plained by the fact that students using Plans 1 and 3 -
~ - worked on’ more activities than. students in"Plan 2. Al-
théugh an attempt was made to provide varlety, some ‘of ,
activities may have been repetitious within Plans 1 #nd 3.
Another p0331ble ‘explanation for the response might be the
placement.and wordlng of the.item.,
- - The mean score for item 9, concernihg the length of
time the students waited for help from the teacher, may
also reflect the fact that students in Plans 1 and 3 worked
. on moee activities. - Students using Plans 1 and 3 generally -
. reported unfavorable responses while those in Plan 2 re- -
ported favorable responses.: . '

.

¥

Attltudes toward worklng in groups
Students 'in all three groups indicated favorable atti-
tudes=¢oward group work, as shown in Table 6‘ However, it .
appearSF%y their .responses to item 22 that they would have
preferred working with.different people. Students using
Plan 3 expressed less favorable attitudes on this item than

.\

" Tabld 6. Means and standard deviations student attitudes
toward working inigrggps .
i M \\/
{ Plan 1 Plan 2 Plan 3
Item Number M S.D. M 8.0, M .5.D.
2.- vworking small‘groups  3.92 1.16 3.80.1.19 -3.50-1.29--
3 - helping others - 3.83 lain%3.56 0.92 " 3.83 0.96
5 - participating ingroup k.46 0.87 L4.13 1.01 L4.86 1.03 -
22 - working other groups 3.07 1.51 3.00 1.49 2.56 1.48"

b F
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students in Plans 1 and 2. Several of the teachers com-
mented that some of the groups did not work well together -«
and that they would have switched group .members had they
not been partlclpatlng'in the study..

Item 5, pertaining to partlclpaﬁigz in the groups,
received very favorable responses from all three groups.
This would seem to confirm the original theory that small
group act1V1ty encourages student parp1c1pdt10n

-

Attitudes toward content area
"Attitudes concerning consumer information as a content ®

area ranged from favorable to very favorable for all three

groups (see Table 7). The need to study advertising, item

12, received the lowest mean scores but was still regarded

favordbly. The importance of using rellable consumer in-

formation, item %, and the need to know about federal laws,.

item 23, received the highest mean scores. : -
In summary, students in all three plans tended to ex-

press favorable attitudes toward the group learning centers.

%

Table 7. Means and standard deviations, student attitudes )
. toward content area

Sx ’ -

. Plan 1 Plan 2-. _Plan 3 .
1ten. Number T ¥ 8.0, ¥ .§.0. M 5.0
k - reliable consumer : . ’
- information, " 4.58 0.85 4.58 0,7% 4.36 0.95
12 » advertising - ‘3.72 1.2% 3.6% 1.33 3.22 1.45 Ea
17 - sources of consumer , ’ .
- . information -~ . k.06 1,04+ 3.88 1.27 3.59 1.26
23 - federal laws 4. 40 0.98 4.49 0.88 4.17 1.02

Sp)
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o The very favorable reSponseg‘toﬁard small group partici-
pation lends support to the use of small group act1v1ty
in mainstreamed classrooms. -

- o 5
Teacher Attitudes Toward Gfoup Learning Centers

~ Means were computed for each item on the device,
Teacher-Attituﬁes Toward Learning Centers. For ease of
d;sgussion the items are grouped according to the follow-~
ing dimensions: 1learning center strategy,“group work,
learnlng center materials, conten&, implementation of
N _learnlng centers and provisions for tﬁ? disabled.

- Attltudes toward the 1earning center’/trategy
The teachers ‘résponded favorably or very favorably
to the learnlng center strategy as shown by the means in
~Table 8. They expressed favorable attitudes. toward learn~
ing centers as a means of teaching mainstreéamed classes
» (item 19) and as.a way of freeing them to work with stu-
~ dents’ who needed help (item l)

e

-~

Means and standard deviations teacher attitudes

Table 8. ‘
‘ - toward the learning cenbter strategy
- Item Number . Mean S.D.
"1 - free to help students k.21 . 0.80
.7 - use ILC again 4,50 J0.65
11 - develop IC units, | 3:89‘ 0.89
18 - students enjoy 343 1.22
19 - consumer education k.21 0.89
22 -'rotat;an ' *3.21 1.12

i
e
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As iffdicated by their responses to item 7, most of
the teachers agreed that they would use 1earn1ng centers
again if materials were available. The- mean response to
item 11 indicated somewhat less favorable attitudes toward
developing their own 1earning center materials., A posslble
exylenatlon for this less favorable response 1s that
teachers do not feel they have the time to develop their
own learning center materials.™ Teachers generally agreed
that students enjoyed working in learning centers as shown
by the mean response to item 18. In addition, they. some-
what agreed that activities were interesting to students -
even when other 'groups hé&falreedy completed the same
activities (Plan 1or 3). . S ) '

Attitudes toward group work o

" Attitudes toward various faeetsuof group work dif-
fered (see Table 9). The teacher's responses to item 13
indicated that the nondisabled students were more willing
‘to work with the disabled students as a result of the ef-
pefienqe. Their responses wefe,genejgzi7“ng§gigve to item
14, indicating that one student ysually dominated the .
group. This may be an indication that although there was

I

Table 9. Means and standard deviations teacher attitudes
- toward group work

"

‘Item Number ’ Mean S.D.
10 - work sheets A - o2.21 1.42
13 ~ working with disabled : . 3.21 1.36
1% - one student dominated =  —  2.07 1.20
L2k - working in groups T T 3.57 .0.93
- :
~ ’66 4
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interaction between the students within the learning cen-
ters, one student took the leadershiﬁgfole most-of the

—. ,time, and this role did not rotate among all of the group

members. °This situation might be avoided if the teacher -
emphasized changing group leaders or assigned différent
students to function as the leader on different days. -
The responses of the teachers to item 2% indicated

that they did not bqlleve that\Btudents learn more by d01ng
their own work than by working in groups. However, a neg~

- ative response to itéh 10 indicated that they 5elieved all
students should fill out an 1nd1V1dual work sheet when doing
group work. One implication of these responses might be
that réquirlng all students to fill out a work sheet would
insure the participation of all students in the group ~
learning activities.

Attitudes toward learning center materials
Very favorable responses were reported for items 29 and

32 pertaining t& the visual materials and teacher direc-

tions (see Table 10). The teachers also repdited very fav-

orable attitudes toward using the materials with future = .

classes (item 15).

. . \ K
Table 10. Means and standard deviations teacher attitudes

‘toward learning center materials —
= Item Number - Mean S.D.
2 - level of difficulty =~ :  2.79 - .31
15 - future use 4.57 0.6M-
© 29 - visuals : L, 64 0. Hﬁb
32 - teacher directions . AT 0 Y9’
) |
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The only negative résponse'was to item 2 conc¢erning
“the appropriateness of the dlfflculty level of the ma -
S ,terlals. Informal dlscu551ons h various. teachers in-
-, dicated that some of the materi::z\kere too difficult for _
somg classes and too easy for others.g-These ‘comments sug- :
gest that classes vary con31derably among school dlstrlcts, 4'i :
and “that for future classroom lse eadh teacher might Jpeed o

to adapt the materlals to suit her classes.
» ’
. Attltudes toward content area’ .’ "

< Extremely favorable: responsee tQ all items concerning
the content area were reported by the teachers indicating
that teachers believe consumef*EEformatlon is ansimportant
topic- to 1nclude in home economics. Mean scores for the
items ranged fromk# 93 to 5 00" (see Table 11).

Y

Table 11. Means’ and standard dev1at10ns teacher attltudes
toward content area

- el -

Item Number = .° | . " Mean;_ - S.D..

4 - coiiswiier information 500  0.0Q o
12 - advertising =~ " 93 . 0.267.
16 - federal laws - . T T h937 0.96- >
26 - reliable information .. = 193 _ -0.26 "

. . , SetL 7L : - . e
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Attitudes toward implementation of Learfing centers a
. Very favorable responses were reported for itens: 5, 23,
and 25 which concerned the teacher! sslnvolvement in grouﬁ-

ing students, implementing the learning center stra egy,

¢
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Table 12. Means and standard deviations teacher attitudes >
. . . toward implementation of learning centers ‘e

ad

« = N
Ttem Nup Toe Y. i e s.b. N -

* . 5 - grouping . M.57 . 0.51.

" 8 - Yecoming familiar maferials 3&43 ¥.28 .
: ‘ 17 .= student materials* 3 21
" 23 - ilgplementing c " 4,50

.25 - style of -teaching %-36’:5”5.
)

& . 27 < timefor module .+’ v 7 a1t Syt .
. - :& 30. packet organization | .« 3?51 1.13 )

‘;' . "! ” 31 - Cha:iging group§ T ¥ *‘L 3- 50. 1-60 - = f-

" .‘ : - -ei:! . © - ) -' | . . o . o
. and fitting the prepared.materials into their styles of '
» + "y ¢ teaching (éee Table 12). These favorable responses would '
& -~ Seem to indicate that legrning centers can be implemented )
AL .inshome economits classes with little Aifficulty. . Item 8,
,pertaaning to the amount of time the teachers needed to ‘ '
. become familiar with the materials received a slightly . - .
~" ! lower, but still” ‘generally favorable response. An obser- : '
- ' vatibn made’ informally by the- teachers amay explain this. - S - -
o less favgfable response. It required extra time for the '
téadhers to-become familiar with the materials because
o "~ they. had tiot geveloped them personally.
: Reshonses to item 17, concerning the ease with which
“ " students found the materials in the packets, and item 30%
+ ‘ -concerning ho¥ well the materials were organized in the
i;- c . packets, received favor;ble rgsponses.. The only unfavor-
. aBle response was to %tem 7, indicatin%\that “the 't ers
‘ " bel®¥ed: that a twonday period was too.long o spend oh*
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’ ~each obaectlve.z Ind1v1dual responses to this item ranged
from 1 to.k.
- *in classes which ranged from 35 to 60 minutes in length
some flexibility was planned 1nto the activities. However,
1t appears that there were not sufficient learnlngii:;%vﬁ

1t1es fo fill the loﬁger class periods.

-

»

Overall attltudes toward provisions for the dlsabled

¢ were favora le to very favorable (see Table 13). .Very
favorable T sponses were reported for item 21, the prgpared
~low Yevel’reading materlals, and item 28, concrete~téarning
experlences. Item 20 concernlng the use of tapes recerved
. a~lower SCQ§e, but was stlll rega d favorably,.
Items 3, 6, and 9 pertalned e
_inherent in the teachlng strategy. indicated by the
. mean for item 6, the teachers agreed that,group learnlng

centegs encouraged peer tutoring. Item 35 1nd1cat1ng

'3

Because tﬁ“‘materlals wexe developed for use -

Attltudes toward provisions for the disabled - .

/

4 -
N

wnether,students seemed to .enjoy teaching eachfother,

) TR ! \
" ¢ Table 13. . Means and standard deviations teacher attltudes
- ] toWara prov1s1ons ior the disabled 5
- st . ——
' _ITtem Number .. v Mean - SwD.
¥ ,3'~’teaon-back: S ‘ Ny 3.64% - 0.92 )
' * ,6 = peer tutoring - : L.21 0:69 »
. ; . .
9 - Aisabled studentw;_ 3.79 . 1l.12
20 - ‘tapes’. o g 3.6k » 1.08
21 - neading materials = 79 02
ﬁ_‘;f,52§ - concrete learning materlals # 57 . p{éh . /
N | i " \ .~ ..
g ’ . ‘ » ) _‘, ‘q
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received lower but still favorable responses. The favorable
responses to item 9 indicated that the- téachers belleved
the disabled students benefited from working in the le

-

Y

)

In summary, teacher attitudes were positiVe toward
tHe use o® group learning centers as a teaching/learning
strategy for use ‘in mainstreamed -classes. Teachers agreed
that group learning centers “facilitated instruction for
mildly disabled students and typical students working to-
gether within a common classroom. A

The teachers responses indicated that they believed
the use of group learning.centérs freed them to help stu-

“’("*\’

“ing cénters. e _ N

-0

‘dents who needed help and encouraged peer tutoring among

students working in the centers., : In. additlon teachers -
agreed that the strategy was an effective—way to pr;;;&
hands-on activities in a: nonlaboratory instructiona¥ anea.
Particjpating teachers indicated that they would use groug
learning centers again, especially if materials wenmiavall-

3

*
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Comparison of Plans -,

One of the purposes of the study was to compare the
differences between the tiMee strategies for using group.
learning centers. Therefore, analysis of variance pro- .
cedures were used to test-for signlflcant differences be~ ‘

i'tween plans' in cognitlve achievement and in student at- -
titudes. s T e

I

-

Differences in cognitive achleyement . J'
" Differéhnces between pretest scores and posttest scor

" Were caleulated for all students. The average. difference

or gain score was 1. 90rfgr all part1cipat1ng students and
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1.14 for ;he disabled sfudents. THese differenee'scores

“indicated that learning took place ds a gesulé,of the mod-

ules for both typical and disabled students.

The average difference score was 2.09 for Plan 1,Ai.él
for Plan 2, and 1.67 for Plan 3. Analysis of variance pro- —
cedures were used to test whether statistical significant
dlfferencesfln cognitive achievement occurred between the
plans. The resultlng F-ratio was- 14/iﬁd1cat1ng no s1gn1f~
1cant differences ‘tn level of cognitive aohlevement In
add1t10n no s1gn1f1cant dififerences in cognltlve achieve- -
‘hent were found between the part1c1pat1ng classes (F = 1..81),
an F of 1.96 was needed for significance -at the 05 level.

N
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" are~the overall. F-ratios from the two—way analysis, of var- S

These statlstlcally nons1gn1f1cant dlfferences 1mply that
students in Plan 2 who did not work on all\generallzatloés
dizectly, but concluded some generallzatloné through group
reports, learned as d1d the students in Plans 1 and 3 who

worked dlrectly on more generallzatlons

. 4 .
DLfferences in student‘attftgges ‘ L “

.F-ratios resulting f&bm d two-way analysis -of variance - °
ysing plan and class as soprces of varidncé are presented
in-Table 14. The F-ratios in sthe left column of the table

-

iance, chose in the middlé column are the resﬁits of plan
as a source of varlaﬁce and those in the rlght rolumm dre
the results of class as a source of variance. = The items
are ‘gkouped into the- categorles discussed earl;er 1earn~
1ng center materials, 1earn1ng center activitiesy worklng
1n g¥oups ‘and content ‘area. - - el

“

., To determine 1f there were dlfferences between plans,

.
[y

the F-rataos for plans were 1nspected To further 1n£erpretﬂf" -
the s1gn1f1cant ‘F-ratios the meanS‘ln Tables 4 ‘5, 6, and 7
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* Table 1., F-ratlos for plan and class as related toj
: student attltudes ) o

-

" Item Number , ‘ F-ratios -
‘ X Overall . Plaé Class

. Learnlngipenter Materlals .-

6 - reading materials - 3. O5%* 5.5lkx D 63Kk

11 - tapes™ ¥ . o288 7.8k - 13
_ 13 - separate d1rect10ns " 2.25% © 1.02 2.%5**,

1% - activity sheets ~ 1.20 1.92% - 1,08
"15 visuals ) 3.1&** 9. 77H% 2.03%* .
~w~—-——&6»-»mater&ai-ergan&zatlon 4, 75 13 98** * 3.@2**\
activity directions % ~ 2 00* 6.58%F 1.4 -

' .

) 'Learnlng Center Act1v1t1es . .
activites boring L 3.66%*% ~ 6,67%% 3.16**'

use of time ’ L 2,61k 15 L7Hx 96
teacher help . 2.96%% 3.73%% . 2.83%x
difficulty level - 1.73 2.34 1.62.
. "hards-on" - 1.59 ¢ 1.37 162y
amdunt of work 1.80 509 . 2.09%
_work sheets ’7,77A , i.88€$ = .90 2. 0%

-

e ~ - Working in Groups

worklng small groups - i.52°
* helping ‘others R 1.27
participating in groups | 2.25% *
recerviﬂg help ., S 2,63%% "
: working other ﬁrbups‘ ' 2.30%

*slgnificant'at‘ﬁ <0.05: ..
* ig fic,:ant' at P <0.01.
C ,
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< : - * ~
Item Number ., o F-ratios — N
o T Overall Plan Class
- Content Area
- .
"4 - peliable consumer informa- - s i :
‘ tion . ‘ ‘ 1.67 .94 1.80 -
12 - advertising 2.21% 2.56 . ,2.15 .
17 - sources of consumer -infor- _ o
mation ) ' _2.17% .1.81 2.23% o
23 - federal laws ©ooee 66 1.19 1.7% '

’ sl,gnlflcant overall F-ratios: Were really plah dlfferences .

. resulted in"sigiificant overall F-ratios were. item 6, low

*

[
Il

Table 1k (continued)

LA *’\f ‘ ! . , -* 7 . . )
Were examined. No attempt was made to interpret ’é‘m sig-

‘nificant F-ratios f%z class as a source.of variance. The ~
prlmary Treason for oking at class was to make sure that

and not class differenc;es.
LY

;

Learning center materlals . Q

- Items ceneerne&a&th %eaz!nzagbeenteipm&t—er&a—}:s—vmu“ ——

level readlng materials; item 11, use of tapesy item 13, . . ...
separate dlI'eC‘fJLOIl shgets; item 15', vispals; item 16, or- -
ganlzatlon of mater::.als, and item 21, ease of understand-’

1ng directions. ~Plan was a sn.gniflcant source.of variance

’ for all of the items mentioried above except theb one .per-"

taa.nlng 0 separate dlrectz.on sheets. In every instance, i -
means scores indicated students uslng Plan # expressed R
. more posltive attitudes thdn those in Plans l and 3.

£ 4




that the tapes be made available for use by®he stude

" option of using the’ tapes. This may have red
‘s1gnificant difference In’student attitudes to item 11.

66

14

" One possible explanation for the differefice in at-

" titudes toward the items related to organization of ma-

terials and ease of understanding directions may have been |
that -students using Plan 2 completed fewer activdties than
stdidents using Plans 1 and_3, and therefore had fewer ma-
térials to locate and fewer directions to read and in- =

' terpret.

¢ The low ievel reading materials and visuals used in
the learning centers were identical in all plans. The more
positive attitudes by students in Plann\2 may be explained
by the fact that each group in Plan 2 used only a few of
these paterials, while in Plans 1 and 3 each group worked
with¥a I?the materials and v1suals. K
Although the teaching module directigns had«suggested

as’ they expressed a .need, several teachers 15*?Iaﬁ‘i indk-

_cated that they reguired all. students to listen to éhe )

tapes. Several other classes in Plan 1 were \not givenfthe
ted in the

vy

Learning center ‘activities

Three of the five items pertaining to learning center
activities resulted in ;ignificant overall F-ratios. These
items related to whetler the activities were boring (item
1), whether the students wasted time (item 8), and whether
‘they Vaited too long' for help from the teacher (item 9). »
Inspection of the plans as’a source of variance indicated:
that the plans were a s1gnificant JEurce of variance in the
three items tested above. Students using Plan 2 reported

1gnif1cant1y more pos1tive responses than students in

Plans 1 and 3. ‘ ‘ te P
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The statistically significant differences“between
. plans on the items concerned with wasting time' and waiting
too 1\ng for help from the teacher may have occurred for
several reasons. Because' groups in Plan,2 completed fewer
activities they may have needed less direction from thel,
teachers than the groups in Plan-1 and Plan 3. In addi-
tion, the largest classes, containing 2%, 26, 22 students,
were assigned to'P%an’l and required fivelor six learning
#¢ centers. Because these teachers’ had to divide their time
- ‘between more centers it is poss1bIa these groups had to:~
wait longer for assistance. The t1me spent waiting for
teacher direction may have seemed wasted to the students..

A

Some of the activities-in PYan 1 and Plan 3'1nc1uded )
overlapplng cgncepts "and may have seemed repetitious and
thus boring to some 6f the students. This may account for
the significant differencegbetween plans}for'item 17

Working in groups

Signiflcant overall F—ratios resulted for three of the

items related t0 working 1n groups. These 1tems concerned
group participation (item 5), help received (item 7),
preference for working with different people (item 22)1_;‘

These significant overall differences were due to class ol

rather than plan as the source of varjance. The only si
nificant F-ratio using plan as a source .of variance was .
-for item 2, Whether or not students liked working in. small
groups., Students using Plans 1 andw2 indicated more pos1~
+  tive responses than students*in Planlj The three classes
assigned, to Plan 3 whlch completed the pilot study were
all in the 9th grade. This may or may not have been a fac-
tor in the significant difference between plans.

.
¢ D
f Ed %
R - * -
4 .

4




dontent area . ‘
Two of the four items asséssing attitudes toward con— ]
tent resulted in significant overall F-ratios. These tmo
items concerned studying advertising-and knowing sources of
consumer information. Purther 1nvestigation revealed that
there were no significant F-ratios for plan as a source of
varidnce. Ulass was a sagnificant source of variance only
for the item pertaining to knowing sources of consumer in-
formation. Most of- the responses to consumer infonnation
as content area were quite positive.
."Inspection of the F-ratios in Table 14 reveals sta- '
tistically significant differences on student attitudes
"a result.of the plan to which they were assigned. In al-
most every instance where there were significant differ-
ences, students in Plan 2 expressed more favorable atti-
tudes than students in Plans‘l and 3 as shown by mean
scores. In one instance students using Plans 1 and 2 ex-
pressed attitudes'which were*significantly more positive
“than students in Plan 3.

14

" Observadions of Mildly, Physically Disabled Students-

-

~  Five-physically disabled - : : —
final sample of the study. These students weDe ogZerved by .
staff members as they visited each class during the time -
the teaching modules ‘Wwere in use. The handicapping condi-
ions included partial hearing loss, visual problems (not
total blindhess) and mild palsy.
The staff observations’and the observatiords of the .
teachers of these students in relation to the specific ¥

handicapping condition$ are summarized below. Wheh par-
ticipating as a member of & grdup in the learning center,

A

[
14

d




.~.—@*~}\
~rh

J

*

the student with--
mild palsy:.

1. completed an individual wo$ksheet which requlred
only checking.

2. completed the evaluation devices w1thout as-
31stance.

3. part101pated in all activities in the learn%pg‘
center with peer assistance. -

>

visual problems: ' )

" 1. 1listened to the tapes prov1ded of the material
. contained in the reference booklets.

2. participated in group dlscu351ons, as a member
of the group read aloud from the Group Directions
packet.

3. eompleteéx$heuevaiuatLenwéeviees—whieh—%herteacher

"read aloud.

4. participated in the. teach~back (Plan 2) as a mem-
ber of the learning center group.

partlal hearlng loss: -~ . .
1 ead the booklets provided.
2. ad from an extra copy of the Group Directions
packet. to follow the directions as these were
read aloud in the learning center. .
3. contributed to group discussions.

4. used 1lip readlng effectively in small group set-
- tinds

r

5. heard more easily when working closely with a e

small number of ‘students.

The prov131ons included in the module for students with

mild physical disabilities seemed to function as intended.
A1l teachers reported that the support provided by

2
i

'peers working with the physically disabled students in the .

group learning centers encouraged ‘their active participa-
tion. - ,

Y

[

Y
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A ~
» Informal Teacher Observations and Suggestions

L S

, A seminar to further evaluate the effectiueness of the

project was held following the fieldstesting of the learn-
ing cen%er‘teaehing‘modules. Participating teachers were
encouraged to share their experlences and conclusions in

S informal*discus31ons The basic questions which guided

these discussions including a summary of the most fre-
quently stated responses_are given below. '

1.

Which statements made in the rationale for using
learning centers in mainstreamed classes proved to
be true with your class(es)?

- Socialization among students was increased.

- Good participa:;on by all students, even those With
disabilities participated in group reports (Plan 2).

. - None of the statements should be eliminated.

J

In the specific plan you used what observations did
you make regarding: grouping students, classroom
management, presentation of concepts by teachergﬁand/or

others in general?

- Grouplng students:

- Learnlng centers o not function well with only
2 students or with more than 5 students.

Disabled students should not all be in the same
group.

Social preferences among students should be con-
sidered in grouping.

Leadership roles in groups were assumed by stu=~
dents who were not expected to do so.

'k student with whom 4 disabled child has worked
before should be included in his/her group, '

1

s

iy

- Classroom management: . . e
- MhEerlals in learning centers should be color ”\g
c -

oded for easy identification.

- Materials should be placed.in boxes, not envelopes,
for easier storage . ;
1
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4 ’ 4 ’ ' ' k3 '0 ""(a _’"
--Unit should be taught in one complete §&%sion,
not.at intervals thrqughoqx one month. *:5~ °

- Group léarning centers permit the teacher to .
more quickly identify 3tudents who need help.
- Concepts presented by teacher:. Y L -
~ - When presented at beginning of eaclr objective
(Plan 2) the concepts gave focus to the activ-
ities. . . - ' '
- Too many concepts to present at one time (Plan
« 1); after first introduction by teacher a tape
should be provided covering the specifig ¢oncepts
pertinent to each learning center and should be. -
placed in the center. ’

- In general: P

‘ —m-GTOUD- PEPOTES- {boach-baek) wereTeffective, all
. students participated., . .

- Plan 2 provided more opportunity ‘for*te.acher» to
summarize and/or correct.misconceptions. .

- Tapes With booklet were very effd@tive; head
phones, if available, limit distraction to
other groups. ]

_= More optional activities would be bemeficial for

groups who functioned more quickly than others.

by

.most appropriate for learning.centers?
- Using "hands-on" materi 1S

3. What types of activities included did yo¥ feel‘ were

ing labels. e a
~ Making posters. _ ol '
+ - Pinding examples of information available in maga-

zines and newspapers.
%. What other homé economics subject areas would be ap-
" propriate for learning centers? .
- Metric system . - . .
- Tolor (as in clothing or interior decoration) .
- - Interior dgcofation ‘ . ’ .
..-= Certain portions of child devéIOpment‘unL$s .
v - Other areas of consumer eiﬁgation N

¥

-

- s ‘ * . - ) . l -
- * L L.
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= LB What a581stance do “you receive from the\resource h

T teacher(s) 1n ‘your school? 2 2 ' : " Y

e s T .Theré was no agreement among 5§§ficlpants concern- )
; i T éplng,avallabllity of help:from résource teachers.. .
" o Contribution of resoyrce ‘teachers varied consider- .
K. oy abiy from SChOOl to school. ,. . ] T A .
S . 6.  How usaﬁle were the. student evaluathn devides: . ‘. *
T, s achievement test and att;tudlnal device? - .

- 4~;'£ - Reading aloud tHe student sttitude deV1pe hélped. .
T 0 - CAny itemS they did not %nderstand could be X~ ,
- plained 1mmed1ately.‘ L ’ . .

~t. 7% . CeTl ibems in the sthdenk, attitude device should L
- have been worded p051t1vely. Students had,trouble . '
J i © with the\negatlvely stated ‘items. * " ’

j “.’ ' . f; - Students*were aﬁle tO‘use the 5-point scale to ' lga:'j-
ST LN respond to the = items on thre ‘attitudingl device, I

S .. 0 < Mentally dlsabled students*had problems with the
: ' @atching: items on.the achiﬁ?ement test. -

- s - - The- threéroptlon multlple'ch01ce 1tems were appro~ - .
¥ o . “priate for both the typidal and the disabled stu- ‘

+

._" ~rdents. . b

A
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T CONCLUSIONS AND REcomaEﬁDATIONs . L

T e ’ "1,

. teaching/learnlng strategy
) were effective when used in \painstreamed classes in th1s T
study. As d1scussed in. the fln", cogn1t1ve gﬁowth oc- ‘
curred, for both the typlcalfand mlldly mentally d1sabled
students. Although the galn was not’ ashgreat for the men- _ K
tally. d1sabled students,. it, was cons1stent w1th “their | T Hf
) learnlng_rate. Because cognltlve growtlf took’ place among .o
students in a11 three’ plans, it appears thaﬁ’students in
& Plan 2, who did not work d1rect1y on all geﬁerallzatlons,
~were able to conclude these generallzatlons'ﬂrom the group .
.. © reports (tedch back) . ’ A ' :
; . Student attltudes toward the learnlng center strategy.- . \%-
+  Were generally positive in all plans.. However, those who ‘
were ass1gned to Plan 2 expressed s1gn1f1cant1y more pos1- a :
tlve attitudes., In 21l three plans the students responded - )
very favorably to partlclpatlng as a member of a grpup. . ‘é
) Participating teachers displayeq posrtlve attitudes o
* . toward the use of group learning cdhters. Specifically, ‘
T %eachers ekpressed very favorable attitudes toward the ~ - - .J e
soc1a11zatlon which ‘occurred as. students worked together '
. as g gr up. to accompllsﬁ a common goal. In add1t10n,~peer
A t .which took.place in the learning centers was = s .
' viewed as a pos1t1ve attribute, of the strategy.\ S o
Lt As a result of this studyf.the following recopdfenda- ° -
] '. : tions are made for ysing group 1earn1ng centers in. maln- . ’
T ’ streamed classes: S o ’

. Lo I.» Provide additiemsl activities for enrichment and

! * reinforcement iy an auxiliary learning center. -
: odate students whose group .com=- .
ities in an.assigned learning . o

Group learnlng centers as

e
"

gmenter more dulckly than other groups.\ R Tl
; rmT , 8 -
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&
"

Use the,group learning ‘center teaching module gom~ )
- pletely !in one time bloﬂk.rather than, in two day
.periods over one month.

" Place’ only one disabled student in a group learn-
ing center.

Also, if possibl ,» a classmate with
whom the disabled student ha worked previously .
should be, included. An optimum=group size is 3 -
to 5 students. ™ -

Inclyde three opthp multiple «choice items but °
eliminate matchipg items when .constructing eval-

dation devices  for use in mainstreamed classes. .
Use only positively stated items.when constructing
attitudinal devices for t 1&sé-classes. -~ .

Dévelop teaching ‘modules -for group- learning cen~ 11 '

ters in other subaect matter areas.

Recommendations for future study and research lnclude.

[ S #

1.

_,w»«-.-«nd —— Y s e w ur ',m g Fe e

Design ‘and test group learnzng centers with ‘activ-
ities based upon different: levels gf objectives--
within the same center (or) in dif erent éenters

.

within the same clagsroom. . .~

Develop low level reading materlals for use in
Junior and senior high schpol classes in all aréas

of home economics. * . -

o gre the effectivenéss of. group learning ¢center
trategy with other teaching strategies in maln- -

vstreamed clagsrooms.

Study further the strategy of Elan 3, as~1t appears

- to have’ lifgitations as- developed 'and tested in-this
‘study. ”

Investigate the characteristics of typical students
which enable them to work cogperatively with & dls—
abled student in a learning center- group. =

Observe the interrelationship and interaction be~ -
tween typical and gisabled students to study the .

factors that encourage or hinder growth in sbeial
acceptance. , . T,
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1 B 7'8 . ) ) ! o
. . . A MR Letter 1 7. . " ) , Department of
: P L. Home Economlcs Edugation
' . . ’ . - 166 LeBaron Hall
- IOWASTATE - e i
- ° s v . - - 2 . :
- . N - W/
U
: AR ' . “ November 10, 1976
v . . X , - ’ R
- . . ’ . 3 . o .
M g T ‘ a . R ‘
Special Education Director. ) . R
Lakeland AEA III , tT . . - =
¢ Cylinder, Iowa . 50528 . .o . :
9 »1 . . . &‘ 4 x
; Dear Ms. Morrison: o S

“f I .
A stud}‘is underway in the Home Economics Education Department, Iowa
State, University, to develop .teaching-learning strategies to be used

e~ - -—- -with. ctasses in home e€onomicy that have integyated physically and/ot ™
SR " ‘mentally disabled students with regular Students at the present time.
< We are needing to {déntify schogls, where clagses,aré mainstreamed at *
. 8th and/or 9th }jrade levels, that we can contact to-seek assistance
v a "in field testing our materials. L . . —

T - - - o
* >

Ve are soliciting your help in identifying potential piLot schools
schools where such. organization existsy we will contact minis— \
trators and teachers involved to gain their cdop¥ration.

Enclosea is a.form and return envelope ‘for your reply which we would
. appreciate receiving at your earliest. convghiénce. If. you have any

X Soad question concerning pur request, please call me at 315—294 1234,
S ) 4 .
Thank you for making this contribution to the project. . 3
. ) ; r S ¢ .
. Slnqerely, L AR ' . <. . e
~ Lo . . o -2 “ !
\\_ Efoé;Q%9¢7LL, n& Snnie 0 - ) L. LT
Co leanore L. Kohlma - e Voe oo
) - " . Professdr /\M/ R - :
- ra - _ ‘-"‘ N
4 ‘I . . 3 . ) W ) )
o, ! . Lo 0 oo * ) ) oo . Vot . .. -
- ELK/ds L , R I
) A . - ‘f, ' o . C R i é
] . ™ - s . = j: Y . M
N~ ' . ilb 1 . ' . . R
Enclosutes” (2), o NP - b < i .
. . - ) a F (’ ot '; “ &
- ) ,j;i ) . . o 5\ B
& 4 . ’, < . ¥ ’
- ‘ - i‘ igi{} . .“
. ; s . .

. .in Area 3'. If you can provide the namés of. the school gégtricts and | '

.




- ., 9 - , | .
y #etter 1 - enclodure . - :

- RIS = e o T ' ' ) ¥
. Schools mthm systems m\Area where phys1caﬂy and/o}‘ ment{ﬁy disabled .
students at 8th and/or’ 9th grades are mainstreamed in home economlcs classes. -,

. ., - - ' ) N N ) )
. N ) » t'. o . ,,‘, . _’ . _‘ -‘ . o * ) ‘--

I _ , o (Check as appropriate) .

. gv . = : PHYSICALLY MENTALLY : o

SCHOOL SCHOOL DISTRICT - . DISABLED - -DISABLED . BOTH .

. S ‘ : . j N _ . . 1

- B -
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.r . p ) .o ' e .
: . Letter 2 , 7~ Depgrtmentof.
: . . Home Economucs Education 1.
166 LeBaron Hall

.‘IOWASTATE - . : .. L | '.‘ , : Amcs.lowag;ml )
UNIVERSITY . Tt T L T

. . . t

£

With federal Tegislation ‘now mandating that,public schools integrate students with

- mental and/or physicaT“Qiiabj}ﬁ;ies into regular classes, there is greater awareness )
of the prgblems«ggpounfér d by ‘teachers in effectively jnstructing pupils with-a wide
range of ¥bilities .in the same-classvoom. —A Study is underway in the Home-Egonomics

. Education Department, Iowa State University, to develop teaching-learning strategies

_ to be useéd with classes in home economics that have ‘integrated mildly physically and/or,
mentally‘disabTed students with regular students. The Special Education Division

.of your Area Education Agency has informed us tgat your school has homQ‘economics T
.classes that are so mainstreamed at the 8th and/or 9th grade level. .. | g

- .

-

| . Me are soliciting yo&r possible cooperation and the active participation of your  home
economics teacher to assist in field testing the materials we are developing. The

in@jeméntatidh of the developed teaching-learning sirategies in 8th and/ 9th grade
classes would cover a period of approximately two weeks sometime in March and/or
April. .In additien, as orientation to.the project and in preparation for usé of L

, these materials, we would 1ike your home economics teacher’ to attend a one day seminar,

. . the date to be determined later at the conveniéence of the majority of participating .
teachers. - ~ - . o . . .o

If you are willing to be comsidered as‘one of the pilot schools. to assggﬁ us, would o
you please fill qut and return the encloSed postcard and give the remainder of the '
enclosgd materials to the homé ecoromics teacher for her to complete and return. If.
you are .ndt willing te participate,.just place all of the materials in #he enclosed

o envelope and return-them to us. We would appreciate your reply at your earliest ,
convenience. If you have any questions concerning our request, please call me at
5157294-1234. T . . \ : T. :

Dnce we have received all. the, returns, we will select those schools most nearly meeting
our criteria for participation. We will let you know whether or not your school has -
been selected-as-soon as possible. Thank you for. your gonsideration. We hope tor bave \
the gpportunity to work wjth your s;udéﬁts and home ecoggmics teacher, - :
Sincere]y}i s S Elﬁ R ' . ' - : -

Co E1éan6r L. KohImann®™ « . '~ ‘ Sb 1 .
Professoy; o ‘ .

%
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January 7, 1977

. T am (g not) willing for the home jeconomics -
cHasses to be involved in field testing ‘the

teaching/learning strategies for Mainstreamed
' classes. " - o S '
I have (have not) given the enclosed materials
to Miss/Mrs. * . - (home, economigs
‘teacher) for her response. .
. ST .
L . -/. i '
N P¥ncipal ) -
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‘ Date: January. 7, 1977 - Letter 3 . . o . -
. 4 . . = s : : ! .
“To:  Home Economics Teacher [ ' ‘ ]
From: Dr. Eleanore L. Kdﬁlhann, Professor

. Home Economics Education Department - ' .
Iowa State University - . .
S S b

We are asking,%our principal tb Yive you thjs memorandim and response form which we
included in a letter of introduction to him, as we do not have available the names
of home economics.teazhers to contact you personally. -

.
iy ”

An increasing (umber of home economics teachers ar%—assuming the responsibility for
providing meqé?g?ful, effective instructiop for students of -wide variance of
abilities withi the same class situation. THe Special Education Division of your
Area Educatioh Agency gave us the mame of your school as one in which mildly mentally

and/or physically disabled youth were integrated with students in the regular classes
of home ecohomics.

Because of your situation, we.are soliciting your possible .
cooperation in field testing some instructional materials that are beéing developed
to assist teachers with the problems of meeting indfvidual differénces in a main-

. streamed class sityation. . ! ot 3 .

*

He aye'expeéfing
the ‘middle of Ma

.

have the experimental- materials avﬁi]ab]e,for your use around
They will involve an aspect of study in an area that you

indicate to us,you plan to be teaching during the Jlatter part of the spring semester. éi
Qun expgrimental work is not so innovative.in content as in instructional stragsgy.

As preparation for testing the materials Qifh'your,Bmh‘and/or 9th grade classes, we
. would Tike for you to attend a one-day seminar at some central locakion in the '
state in early March. Your travel expenses for the meetgpg will be ‘reimbursed.

_ If your principal is willing for. you-to work with us and you, too, are 'willing to
assist us with the pilot testing we would appreciate.having you supply us with
certain information we need to complete our planning, We will summarize the

. information on the returped €ompleted forms and make a final selection of pilot
schools. You will be notified very shortly whether or not we will be able to work’
with you as we anticipate there may be some situations too different from the
others to_make them fegsible for us to )

Q%Ei;e our efforts.
He %i11 be anxigus to receive your.CthLete form within the next week and look

forward to possibly working with you and your students on problems’ of concern to
all of us. If yeu have any questions céncerning our request, please call me at
. 515/294-1234, * ., . * S ' ~ o
£ % h : s - , v .
Ry . : .

.
-
*
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. . ) ) ‘ Letter 3 - enclosure

To be completed by the home'economics‘tgécher;,

SCHOOL =~ - ‘ ' ’

-

E ?

“TOWN -

OME~ECONOMICS TEACHER

PHONE number where ydh{can be conveniently reached -
Best time to call you

-
Mainstreamed -classes: (céntainfng bofE\FEQQIaristudents and'mentally and/or

physically disabled students) ‘ :
Class - No. of Pupils |- No. of Handicapped - o
.o Period Time Boys Girls Mentally .y Physically .
_ ,D . ‘
i d ! ' M

+ 8th Grade ,
‘ L 4

9th Grade . - R . ] ; N

/t?r ' - o

C] \
B

il

4 .
T + 7

. . - ’ - i.‘
Units tentatively scheddﬁed to be taubht-dqriﬂg March and April: s
e A S
‘ Week 1 ) - T3 ' 2
8th Grade o ~ o
R ' 4 . - " ? " -
9th Grade T - o ‘ ]
‘! . - . ‘ T
A APRIL - _ N
. Week 1 2 1 3 c 4 ]
8th Grade | - . N a
QtQ Grade / . ' )

k,' When would it Bé most coh@enieﬁ%tfor you to participate in a seminar? Mﬁr
’ School day Saturday - b F -
If during the week, indicate which day(s):

)zage yéu had help in preparing for the integration of han&icapbed‘(menti11y and/or

k your preference:
. e

=
- E

- . . - ° - ..
-pliysically) students into your regular class situation: no - ‘.yes SRCEPO
In-service course work __ In-sérvice provided hy < listpi .
: ; — provided by sc 5
G Agency > Resaurce person Other Y school q1str1ct or AreaﬁEd.

i L . U )
PAruntext provia ic 1) ~ - : . ~ 9 4 - L
- f ‘ - - : .

’4
1
]




IOWASTATE -

8l

Letter 4

Depanimentof

Home Economics Education
166 LeBaron Hall
Ames, lowa 50011

- UNIVERSITY

We are very pleased that- you have indicated wi]]ingng

to participate in the field

| Telephone 515-294-6444

testing of the instructional materials developed ‘for use—in classes integrating
mildly mentally and/or physically disabled youth in the regular home economics

classroom. The instructional materials are now nea

~ceedingwith plans for their trial use.

-

ring completion and we are pro-

As you will recall we ‘asked in_the initial letter whethér you could attend a one-
g. . At this time the use of the

day seminar prior to the onset of the field testjn

- materials will be explained and you will have a opportunity to clarify any

We have 'tentatively set Monday, March 21, as the date
for the seminar which will be held here at Iowa State.._Some of you may need to:
arrive on campus Sunday evening because of drjving distance.

questions ybu might have.

on your calendar, and you will be receivin

time and location 1ater.&

If you would verify on the enclosed postcard the inférmatipn you sent us ear]ief‘oni
the response form, we can beé sure we have prepared an adequate amount of illustrative

materials for each school.
-earliest conveniencey =

We'are looking forward to
- “ING T
-+ Sincerely, - S

:‘EleanorgﬁL.\Koﬁ]mann .
Professor-

i

1

Please mark this date

g more detailed information concerning

Wg would appreciate having the card returned at your

working with you and your students.

- ELKemm . g b

. "Enclosure

S

M

F

7

e

3
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Ry > § * )
- v ’ ) »
- -~ - z “ -“(l
' . SCHOOL, Y
. = - A . r
CLASY : - -
TIME ‘ .

/(TOTAL'NO.ﬂOF STUDENTS_ - - "~

'NO. OF -M/P DISABLED STUDENTS .

.
Y 2
. .
. AREA/APRIL
. .
— - - — -——4 = " -
o A A
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IOWA STATE L

. Department of
Home Economics Education
166 LeBaron Hall
Ames, fowi S001)

-

“UNIVERSITY S

\ ) Tclcphc)né5!5-294~6444 ‘

March 8, 1977 g o -

. B '
. 3 . .
-
. . .
« < .
. .

- ' *

The mainsireaming seminar for teachers who are field testing the teaching/learning

3

strategies for classes integrating students with mental and/or physical disabilities .

i1l be held on Monday, March 21 on the Iowa State University.campus. We will begin
t 9:30 a.m. in Room 8 of Carver Hall, and plan to conclude promptly at 3:30 p.m.
Luncheon reservations have been made for the group at the Cardinal Room in the Union.

For your convenience we suggest you leave your car in the parking ramp at the
Memorial-Union, and walk to Carver Hall which is quite close. Both locations are
marked with an X on the enclosed map. Reimbursement forms will be filled out before
you leave on Monday, so will you please record your mileage driving to Ames, which
we.will double td obtain your total mileage.

If you have more than aftwo hour drive to reach Ames, we would be happy to reserve
a room at the Union for Sunday night, March 20¢ if it would be more convenient, for
you. We hope you would not mind sharing a .double room with twin beds. Just return
the enclosed postcard as soon as possible, and we.will confirm a reservation for you.

We are looking.forward to working

with you, and hope you have a pleasant tr;P to
Anmes. : -

/ ’ * . . [
Very Truly' Yours, ' :

A -} o ! » - L - .
¢é§l¢tqé4z/tlaz l%:;>¢<571AA,L/’ v - |
Barbara Rougvie ° . .

_ o
Instructor ' T . C .
Mainstreaming .
BR:min . . . : ) PO - -
Eneclosures i
- 1 '
' o N

I\
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' - ’ : Department of
Home Economics Education |
166 LeBaron Hull

IOWASTATE -~ . . . - s

=

“UNIVERSITY R gEEm——

March 8, 1977 - o -

. B ¢
S - v -
-
. , .
< . )
‘ '

+

The majnstreaming seminar for teachers who are field testing the teaching/learning
strategies for classes integrating students with mental and/or physical disabilities -
i11 be held on Monday, March 21 on the Iowa State University.campus. We will begin

t 9:30 a.m. in Room 8 of Carver Hall, and plan to conclude promptly at 3:30 p.m.
Luncheon reservations have been made for the group at the Cardinal Room in the Union.

For your convenience we suggest you leave your car in the parking ramp at the
Memorial Union, and walk to Carver Hall which is quite close. Both locations are
marked with an X on the enclosed map. Reimbursement forms will be filled out before
you leave on Monday, so will you please record your mileage driving to Ames, which
we-will double td obtain your total mileage. . ’

If you have more than ai two hour drive to reach Ames, we would be happy to reserve
a room at the Union for Sunday night, March 20# if it would be more convenient, for
you. We hope you would not mind sharinhg a double room with twin beds. Just return
the enclosed postcard as soon as possible, and we .will confirm a reservation for you.

We are looking.forward to working with you, and hope you have a pleasant tr;P to
Ames. .o o

- ! / . . _ L~

: Very Truly' Yours, :

/Tru] SO A S .
;éilbt4é4tftitz A%:;>¢4571A4«4«’ RV | .

Barbara Rougvie ° A . . ) A
Instructor * ) - N ‘ .
Mainstreaming
BR:m . M P ) R a * B . -
Enclosures }

+ - t ¥

¥ o ' By
. = Y r 98
- == i , Q"‘s
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Letter 7 . .
\ . " i . ADepartment of
" Home Economics'Education

IO A . T . - ' . . - - A%M{Bgrot}d}g]ﬂ:
CIOWASTATE -~ N e

UNIVERSITY - o S v ATelephonesx;s-:w-mi L

Rpril 26, 1977

-~

¢ R . %
’ i
Those of us here at Iowa State working on the Mainstreaming Project have enjoyed so
much ‘our visits during the past month.to the schools participating in the study. As

all of us have taught in classroom§ similar to those we have visited, our discussions
while drivingxﬁack to Ames have been Tively and full of memories! =

} N . = ,
Enclosed are the student post-tests to be given at the end of the unit. The last - .
question again_ will utilize the five mounted advertisements we sent you earlier with
the pré-tests® In addition, next week you will receive student 2nd teacher evaluation
forms as we would'appreciate your reactions and comments to using the learning centers. go
These will not be long, nor difficult to fill out. Ce .

After much discussion it has.been decided to hold the final seminar heré’}n Ames on
Monday, May 16, from 9:30 a.m. to 3:00 p.m. We realize this.is @ busy month for all
of you, but we would greatly appreciate having the group together to evalugte and
compare experiences in the use of the different learning center plans, and so that we
may profit from the suggestions you are so ably prepared to give as the result of-the -
teaching you have done in integrated classes. If you would please*fill out and return
- the enc]o?gd postcard at your earliest convenience, we will make the arrangements
accordingTy. Your expenses will of course be reimbursed as before. A final confirming
Tetter with full agenda should reach you during the second week in May. -

14

We are looking forgprd to seeing you here <in Ames on May 16th! Pieasé, if you'nge
any qaestions, do call. : : )

i

Very Tru}y Youré,

| | « ‘

. Barbara Rougvie

Instructor.. .
Mainstreaming 4 .
9‘{. . - Y P
’ - . . 14

‘Enclosures . .o

. ., 3 ‘ > -

1] Qf“ . .

S
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Letter 8 ’ N
. <5 ' . Departmentof  ~ .
i Home l"mnumlcs Fducation
. . - 66 LeBaron Hall
WA S-T-ATE . Ames, [cwa S001) ) 1

UNIVERSITY -

May 10, 1977

- - N ~

proaect

N\ See you on May 16th!
Very Truly Yours;v

Zg,ﬁyl ALA /LA-—M- ‘)’!/M-»L/
. Barbara ungv1e )

Instructor ) B
Mainstreaming

BR :mm

Enclosure’ C L

-

4

[y

I

v

‘

[3

Encloseg is the .agenda for the ?1na1 Mainstreaming. Seminar, May 16, 1977.
like to suggest ‘that you bring with you the project materials in the blue folders
© which were‘hstmbuted during the ﬁrst seminar.

Your reactions to and experiences in the use of the 1earn1ng centers are 1mportant,
"= and we hope to gain many valuable suggestions.

Thank you for your cooperation and the t1me you have g1ven so willingly for this

Telephorty $15-294.0444

“He would

Ta

»
o




Dok . . Home Economis Education
3 166 LeBaron Hall

} IOWA STA—LE - " P . . Ames, fowa S0011
UNIVERSITY — - .« -+

April 29, 1977 - .+ : ;,l' .

Telephone 515-294-6444

L

I

We have enjoyed v1s1t1ng yoyr classes and observing your students in the 1earn1ng
centers. Now we would appreciate thexr reactnons to the learning center experiences.
Enc]osed you will find one Student Assessment for each of your stddents. _Explain
the five-point rating scale in a way you think your class will understand, as many
probably have never responded to ‘this type of assessment. Have your students

follow along as you read each statement aloud. Please allow time for them to mark
their responses after each statement. This‘will enable you to explain any items

they do not understand and to answer any questions they may have. The Teacher .
Assessment is dlso included for you -to complete. .

Return all of
We appreciate your cooperation.

- < ‘
Code the students' papers as you did for the pre- and post-tests.
the completed assessments in the envelope provided.

Swncereﬁy, , ’ ‘ ._\.

t&l

‘ Jerelyn B. Schultz : ’
, Assistant Professor

udy Davisson ' : B
-Graduate Wssista

LI - A - : ? N -3
Enclosures )

. ' . i !

Vo . g . Department of
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" Presentation of the Agpnda’

92 - * o
o ‘ . Agenda 1 September 28, 1976 -
- ° . ADVISORY COMMITTEE MEETING A
v — »
- Mainstreaming in Home Economics
AGENDA
\ ' ' x [
"+ Introduction of staff’members: AN
Judith (Judy) Davisson Barbara Rougv:u; B
, Eleanore L. Kohlmann Jerelyn Schultz
Judith Purdum i Susan Wilder
Introduction of Advisory Committee members: .
Deone BaChQuor e e s o s o o Ares Ed!lCa‘bi'On Agency i . :
Merry Maitre .+ « « o « o » o Special Bducation, DPI )
Jacquelyn Yep « o« « o« o o o o Extension Specialist (Phys:Lcal Hand:.capped)
f §I‘ace YO‘ung ® ¢ o 0 o o & o @ Unlvers:l.‘by HOSpltal SChOOl
DOro‘bhy Brown:e « o« o o« o o o Career Educatlon, DPI (E}t OfflClO)

Objectives and procedures as stated for the project . . . Barbara Rougvie
| Working definitions . « . Susan Wilder . N '

Plan of work as shown by flow cha;ct e o Judy Bavisson

— -
L]

Presentation and vaJ:Ldat:.on of character::.st:.cs of the typical, mentally
handicapped, and phys:.cally handi capped students ' .

Identifying schools w:Lth mainstreaming in home economics of both mentally
and phys:.cally handlcapped students . .

oo @ to visit for obserVat:Lon _purposes ) -

* T
R become involved as pilot ‘schools: in the study .
o ;- - R ] ) At
Y. ' ‘ .
. - *
' ™ '
- ! - "
= —— . PR
. , ' ¢

g
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Agenda 2

o

MAINSTREAMING SEMINAR

Carver Hall ~ Room 8
r

Agendé'

'Introduction of staff members

-

" Introduction of participating teachers
- M . . - *

Presentation of Agenda

9:30-11:30 S e

Overview 6f mainstreaming project .
Characteristics of learners .

March 21, 1977

¥
a

, Iowa $State University

-

B. Rougvie’

+ -+ Judy Davisson

-~ Implications for home economics teachers

Skills for living . % . .

Learning centers.'. e e e e s

Evaluation. . e e e

Assignment of teaching modules e e
11:45-1:15  Lunch Ce

Cardinal Room, Memorlal Unlon

1:30-2:50 ’ -
Room 101 - McKay - Plan 1 .
Room 106 - McKay% Plan 2 * o,
0

‘ Room 164 - LeBaron - Plan-3 -+
3:00-3:30 - -
Room 16% - .LeBaron i

Teacher assessment scale . _
Reimbursement shee;s
Coffee and adjourn ' .

. Susan Wilder
. Judith Saleh
+ « Jerelyn Schultz

" . B, Rougvie

*

>

‘_l




- LeBaron HalT,

-

3

A

9:30
10:45

. 11:30

1:15

Room 164

]

4

s

0verv1ew

Preséhf”%1on of Agenda ‘

*10:45

11:30

1:15

2:30

3:00

Agenuia 3

Mainstreaming Seminar

- -

Io';

Agenda , )

Rationale for'Leaﬁning Centefls

-

Are learning centers an effectwve teaching/ arn1ng
strategy for mainstreamed classes? '

-

. Teaching Medule.

Plans I, II, III - How did they function?

-

Lunch, Tea Room, Mackay Hall

« Mainstreamed Classes

Evaluation Devices * .

classes?

" Coffee

}
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CHARACTERISTICS OF 8TH, 9TH GRADE ‘STUDENTS '

B ‘ F o \ c. , \
/ T \
/ , e .
~ // A .
N b ‘
, \
E G

D '
¢ -
Allgroups of 8th and 9th grade students )
Typical‘sttdeﬁt ' T Cm—
Student with mental disab;lities ‘ .

.M,

Physicdlly'disabled student

‘o

Commonalities among typléal and physlcally disabled students

:Commonglltles among typlcal and mentally dlsabled students

Commonalities among mentally and physlcally dzsabled students

-

.
-

3




A. CE’ARACTERISTIGS FOUND IN ALL GROUPS OF 8TH AND 9TH> ,

I 4

A S

‘GRADE "STUDENTS

Cértain charac%erlstlcs are generally true :0of 8th -
and 9th graders as a group. Individually, ‘students
may show wide variations 1n relatlon to any one /
characterlstlc. ’

Conforms to peer standards and‘behavior. ! .

Emulates behavior of older or prestigious models.

Is edsily inflhencedwir swayed by ideas, beliefs, and»

* tastes of others.

¥

Tends - ‘to be intdlerant and cr1t1cal of self and others,
exaggerates imperfections. .

Tests hls/her control and influence over others, sometlmes
cruelly. . .

»

Enjoys group activity and frlendshlps, tend1ng to form
somewhat excluslve groups. .

<
&

=3

. Is very sensltlve to crltlclsm, rejectlon, 1nadequa01es,

Al

and fallure. unsure of self C . )

=

Is establlshlng own 1dent1ty and 1ndependence,

5

‘ Dlsplays behaviors that are erratic and unpredlctable,

tends to go to extremes.

.

May spend much t1me "daydreaming "

Is competltlve and highly motlvated by tangible reward
.and/or pralse. AN .

=

)

'Is concerned about sexuality and reproductlonf/yh his/her
own masculinity or femininity. - .o

May worry about concerns over which he/she has 11ttle or
no control. .

e
: .

Alternates between extremes of energy and fatigue.

7 -

.Tends to'have poor posture and clumsy,(awkward movementsl
Y , .

-
4

May voice a wide Variety of physical complaints.
May be careless and negllgent about nutrition, rest, and
health practices. R




a8

.5t

-

?'

C.”

'
0‘

-

- .

Is active' noisy, and boisterous.

,-

"Is subject to wide mdod Varlatlons angd 1aék8/€ﬁotlonal
contrql.

. .
.
. - . )
.

Is highly self conscious and fels hlmself/herse
be "on dlsplay " S . :

»

® ¥

May be preoccupled with his/her own appearance

Needs to feel included. . ’

. Y
ok

»

Engages in incidental learning. . -

Places high priority upon status and approval. from peers. :

CHARACTESISTICS—FOUND IN THE TéPICAi STUDENT

There were no characterlstlcs fodéé.only in the .,
tYplcal student which wexe not shared by the. .

'.,: phy51ca11y ‘and/ex mentally dlsabled student.

. i .' X -t : ’ " 5

CHARACTERISTICS FOUND IN STUDENTS WITH MILD MENTAL

DISABILITIES . - ’
~N . - T - ’

Lags behind classmates 1-1/2 to 8 years in ba51c §klris.

Is 11m1ted in generallzlng ab111ty.

As was true for 8th and 9th grade students as

. individuals, 8th and 9th grade mentally disabled

. . students ‘exhibit wide variations from individual

. to individual. . However, the*following character-
istics are more likely to be found in the ’

mentally disabled as a group than in the general

- populatlon. , S R
- . . LI 4 ‘ -
Has 1earn1ng curve samllar .byt much slower than the
normal child. ,
. —

.

Deveiops at 1/2 - 3/4 the rate of the average ch;ld.

+

2 :
Performs better 1n or&! than wrltten testing situations.

R4

Transfgrs concrete 1earn1ngs, w1th help.

% b o

Retalgs know;edge that has been overlearned.



v .

Lacks ;nner;motlvatlop,

" May be very persistent in learning skills,

N o
Possess-

£ f . N

ablllty ‘to use Dower -of concentratlon for
1Q9s of tlme

= - -

Is prlmarllyfconcerned with the "here and now. " >

¢ .

is outer motivated. .

Is limited in jﬁdgement and decision making ability.

vDoes not find repetitious or monotonous tasks distasteful. -

CHARACTERISTICS FOQND IN STUDENTS WITH PHYSIGHl DISABILITIES

Wide individual Variations-are found in the *
' physically disabled. As a group, however, they -
are ljikely to, exhibit the following characteristics.

Has personal appearance that may 1nd1cate some phy31cal
limitation.
- * 3 ’

Feels rejected by peers when-judged_by physical appearance.

May or may not accept own disability, and p0551ble
appearance, as permanent.

.

-

May be overly rejecting or overly demandlng of help from
others. .

Has difficulty in establlshlng hlmself/herself as an adult,
difficult to attain’society's "signs of maturlty"-

'...marr1age~parenthood )
...economlc independence
. ..indepehdent living .

May be stronger or weaker phy51cally than he/she appears
to be,’ .

-

COMMONAﬁITIES AMONG TYPICAL AND PHYSICALLY DISABLED
STUDENTS

-

Is developlng a sense of social consclousness, may strongly
espouse a

Cause

£
=

. &
s -

K3




v F,

G.

100 . Co

M LI 4

Can conceptualize and reason abstractly and can use abstract )

rules angd generalizations to solve problems’.

Is capable of considering’ various ways of solv1ng a problem,
can examihe the probable consequences of possible

alternative, and can take requnsablllty for the outcomes&'

~

of h1s‘6e01s;ons. . 4

3

Delights in own discoverf‘of truths and inconsistencies.
_May be acutely sensitive to iﬁjustice and to right or wrong.

Tendsto view right or wrong as absolutes.
c
Is w1th1n the "normal"” range/of'lntellectual ablllty.

~

. - N -

v

COMMONALITIES AMONG TYPICAL AND MILDLY MENTALLY DISABLED
STUDENTS : ) . >

May not be physically as strong as he/she may appear to be.

Normal physical apﬁearahoe with wide variations.

v
-

COMMONALI%&ES AMONG MILDLY MENTALLY DISABLED AND PHYSICALLY

DISABLED STUDENTS .

May lag behind normal children in motor development (both
.gross and fine). X

£

Has low tolerance for frustration.

May withdraw from act1v1ty in classroom, Qr may exhlblt
aggressive behav1or. 3 :
&

Lacks self-confidence.
‘May be lagging in social development.

May become passive - resistive by refusing‘to participate
actively within the class, and then may engage in )
surreptltlous disruptive hehavior.

Can become an obtrusive. behavior problem whose acting out,

. hyperactivity and extreme distractibility dlsrupt the

. actrzitles of the rest of the class.

May have a poor. self image.

. -
] 4 =

"

» L

-
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'Definition of Learning Center: . - '

" .the purpose ogwas51st1ng small groups of learners, working

° - c«

J ' 103 : BT ’
* ‘ ‘ Mainstkeaming Seminar

v ' . Project 400-27-06 °

: - . '3/21/77 . .=

I . . o
Learning Centers - Lo

-

.

Home econommcg learning centers are teachlng-learnlng env;ron-
ments established either within or outside the classroom for ,
either individually or as a group, to achieve one or more S 2.
specified equcational objectives. Each center contains the

necegsary instructional aids to be used in the accompllshment
of the objective(s).’ ) . - e
_Ratlonale for use of learning centers with home ecenomics
classes to facdilitate effective instruction for students of a
range Qf 1ntellectual abllltles 1n a mainstreamed class..

sltuatlon_. - ] °

Learnlng centers (as a teachlng/learnlng strategy) w1th1n home v
economics: ‘ i '

- 1. Encourage all stu&%nts to’ develop SOCla%%SklllS

through small group dinteraction.
- . %
2. Encourage 1nvolvement of all students. Mentally . ~
. .disabled students are much moxe likely to participate .
' -actively 1n small groups than in large groups.

3. Provide opportunlty for 1nd1v1duallzed 1nstructlon to.
meet ‘'the educatlonal needs and goals of all students

s

through grdtp rather than 1ndependent study. Rein-~. )
forcement enrlchment act1v1t1es can be offered as .
needed. - .

! % A ‘ ) *
4. Free the teagher durlng the’ class period to glve
personalized help to students as needed.. ) ;

£ i

5. Provide 0pportun1ty for tutorlal help as needed, . ‘
.either by peers, resource ‘teachers, or para professionals.

6.° Encourage the teacher 'to prov1de meaningful "hands on"
. activities for areas that may be primarily academlc in
. nature. . )

=z ’ ) ‘,: \ ¢ =
Help the non—dlsabled student gain greater appreclatlon
for the disabled individual as a person with:needs and
differing abilities, as they work closely together to

- ) accompllsh a common objective.

P

¥ N ’
»

. . ¢ . ~
114 ) ’
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- Model:

8, Contribute to the acquisitn.on of skills for liv- .
. 1ng competencies of communicating ideas, verbally
and nonverbally, respecting and getting along
with- people with whom one works and llV?S

,accepting oneself as a wonthy individua

.
.
LT s : -
e ot -
L3
R PR . .
.
: . .
.
.
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(function)
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- romr 1., [0 '\ TOTAL CLASS
e &) : | FORMULATION OF
-CLASS, 17 :5_‘ /Lf,l* T | GENERALIZATIONS -

Joy . oo .
ACTITITY™| - 31”7 . AND/OR.
s S ~ . SUMMARTZATION
(~ an .‘

B

GROUP OR TOTAL CLASS
TOTAL _] . INDIVIDUAL-| | FORMULATION OF
CLASS: >| SHARING [>| GENERALIZATIONS
ACTIVITY ‘| WITH TOTAL AND/OR .,
ha CLASS SUMMARIZATION

Plan 2.(floy chart)

Lcu‘

-

=
1

*

: ‘ ' y
Learning centers - dividing classes into groups:

1.

.2.

3.

- 8ize of groups: '$i§%mum 3

students
e mum 5 students

.*. the number of leafning—eenters within ﬁhé .
classroom would depend upon the size of the class.

Students would be heterogeneously grouped by -
academic ability so slow learners are not isolated.
The teacher should consider student preferences
among classmates within the classroom. .

’ N

LY
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Adulthood

1. Maintain a state bf physical and
psychological well being.,

. ¢

‘ 3
* -

2. Identify personal values and philosophy

® A

3
. > N
. b F oy > b

3. Develop one's own potential -

te

4. Respect and get along with peOple with’
whom oné works and lives

L3

a.”
b.
a.
b.

C.
d.

a'

b'

'

Mainstreaming Seminar .
Project 400-27-06
’ . 3/21/717 o

Early Adolescence
-

Apply principles pf nutrltlon«;nrthe
selection of food consumed

Follow sanitary procedures°and*§afety
practices .in the enVironment

Accept responsibility for' establishing
regular routines that contribute to a

-

healthy body .

Be aware of health serv1cesJava11able to
a teen-ager ‘ -

Clarify personal values to‘gulde behavzor
and make cheices L1
Identify short and -long term goals "

v
a

"Adcept self,as a worthy ;nd1v1dua1
Accept one's own femininity or masculinity
Recogfiize one's strengths and weaknesses™
-Develop an awareness of the significance’
of contlnggrg self-improvement

‘Be'aware of the interdependence of youth
and parents or guardians

.Comprehend. qualities needed for living
effectively with family members and others

‘90T
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SKILLS (Continued)

5. Use knowledge and,acquire attitudes
basic to a'satisfying family life

’

6. Communicate 1deas, verbally and non-
¢ verbally

7. Select .and participate in leisure time
activities that provide self- ‘
satisfaction :

L.

8. Apprec1a e culture and beauty in
varlous £

9. Barn a living

10. Manage one's money and other résources

=

11. Use skills of critical thinking in
examining and using information and in
problem-solvzng

»*

‘ AN
12. Adjust to changes in personal tife,
family life, and society

b.

Qe

b.
c.

a.
b.

-Comprehend the reciprocal responsibilities

.Be aware of

E : ﬁj { _ . . ,)K;

2

.

Comprehend whatl|contributes to a satisfying
family life

Realize there a
familiesi-and ye

commonalltles among -
each famlly is unique

% z

Communicate ideap, verbally and non-verMally

involved in a variety of.
ities .

Explore ahd beco
leisure time act

L ]

B& willing to'taéz advantage of opportunities «
to explore beauty and culture in a variety ’
of forms

N ’

Explore the satlsfactlons of earnlng money .. ¢

of the employer and employee 5 -
Explore possfible directions of career choice

-4
} ersonal resources in addition ‘ x
to money T .
Develop skillls in relation to management
of money, tije and- energy .

Identify alt@érnative solutions to problems
and recognizg¢ possible outcomes of each
solution . ©
Accept the cdnsequences of their dec151ons

Decide when ?nformatlon is reliable -
#

Recognize thit change is part of lifee *

Realize that contlnulngfeducatlon throughout = -
the life timk is a way of coping with change -
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SKILLS (Continued) A .

-

13. Adjust to *forces of nature and .
understand the physical env1ronment
A e

a .

14. Accept civic respon31b111ty as a .
‘participating member of, the community,
state, and nation .

-

Q.

' b.

A

b.

Realize that man is subject to the forces
‘of nature ’

Realize the limitations of resources in our
physical. envltonment/and personal obllgatlon
for conservation

Accept the necessity for laws and law
enforcement T .

Use community facilities with care
Accept the responsibility for being a
contributing member of school and/or -

-

community activities g

»

80‘{
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Theme: fEBg consumer has a right .to know.

Objective A:

~

possiblé .
generalizations:.

3 ' . consumer information,
Objective B: The. student will be better able to analyze
.o <~ - consumer information for completeness and
' | ° < reliability. ' ‘ -
. possible . . > -
generalizations: 1) Reliable consumer information

f s

1 3 . -

A )

109 e

Teaching Module for Learning Centers .
“Level: 8th or 9th gradé mainstreamed home’econbmiqs'classes o

'~ Objectives and possible ‘generalizations: ' .

Thé student will be better able to identify .
sources of consumer informstion ) . :

- 3)

.

, Méinétreamiﬁg*Seminqr
-+ -Project 400-27-06 -
< 3/21/77 ;

;“‘

LN > . : «

B
1) Labels, hang~tags,-user
. pamphlets; and packagipg of
products aéually provide
consumer information.

Current consumer information

maybe found in articles and
advertisements in magazines

and newspapers. .

Government agencies, business
' and -proféskional groups,-and
private non-profit organizations \
are all possible sources of

%

is true and unﬁiasedt

2) Sources of consumer information
vary in the completeness of S
information $hey provide. .

3) ‘Because manyfactrers want to ' . \
"see their product(s),. their "
- advertising may be biased. '




Objective C:

e
e — —

< possible

Clothing

=

Food

Objective D:.

‘possible’’

what he/she is buying. .

~

The. student will be better able to
recognize that federal laws regulate
product labeling so the consumer knows

7

[y

generalizations: 1) Labels on. fabrics and garmenté

are’ required by law to include
per cent of each fiber used in
order of predominence.
2) Law requires that care
instructions be attached to
all garments and given with
all fabrics.

. "

1) Labels on food are required by’

" law to clearly name the
product, give the weight,, ,
amount of contents, manufacturers
name and address, and list -all
ingredients for most foods.

— ° 2) Law requires speciijc nutrition
information to be “given on.
labels of foods that have been
fortified, or for which special
nutritional claims are made by
the mpanufacturer. o

3) Meat and poultry products must
s “have a federal inspection '

symbol. ’

The student: will be betEérfaﬁie to identify.
how advertising appeals to consugers to sell
products. ’ ‘

Fs

generalizations: 1) Aavertising may primarily

+ present facts about the product.

2) Advertisemerits appeal to~
ggnsumers by picturing products
tractively. )

3) Advertising may’use emotional
appeals to.sell products. -

& &

-
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Concepts to be acquired:
Concepts taken from the generalizations associated with ‘ -~
each objective have been grouped into three categories. The teacher ‘ :

concepts are specifically those the teacher needs to introduce or have
the class as a whole before the student goes to the ) .

introduced ;9!
learning certers,

-

Activities are provided in the iearnlng centers for the student con-
cepts, to encourage students to.internalize the concepts. . >

*

4

Reinforced concepts are those recurring £rom one objective to another.

*

Objective A: -

Teacher Conceats:

consumer

consumer information

current consumer
informition

gources of consumer
information

user pamphlet

i

Objective B:

Teacher Concepts:

s

reliable

true, unbiased , °
biased.
_consumet-

Tt
:

H

1

H

N
I
¢

Student Concepts: ./

hang-tags J

labelg

uger pamphlets

packaging of products

articles-magazines,
newspapers

advertisements-maga-

* - zines, newspapers

sources of consumer
information: )
government agencies,

business-professional
groups ‘
private nonprofit.
organizations -
\

Student Concepts:

L

reliable tonsumer .
information-~
true & unbiased

biased advertising

product advertising

" Reinforced Concepts: g

s

sources of consumer
information -~
hang-tags -
labels * - ' /
advertising &

Reinforced Concepts: .

advertising consumer
sources of informa—
‘tion

1
-

-~
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s Objective C: oo . ; :
‘ , Teacher Concepts: - Student Concepts:- Reinforced Concepts:
‘labels . - - Clothing: : labels
. federal laws *fiber content consumer .
pekrcentage . ', care instructions
consumer - .Foods: - N *
’ o poultry nutrition label in-
Y fortified foods "+ v ‘formation - I -
special nutritional ¢ federal inspectipn : '
claims * , symbol (meat ahd '

. ingredients . v -+~ -poultry)
. meat.- and poultry ’ B

» «  products : o ‘ Ce : -
v R ,}. - -
v i
. - B { . & ) - ; -
‘o Objective D: . .
.7 X @eacher Concepts: ~ Student Conéegtdé : Reinforced Concepts:
. ' emotional appeals = emotional appeals consumer
picturing attractively.  factual advertisemefits advertising
expiration date picturing attractively factual
.., . _— - advertisements

.
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" . LABELS

*
i

" RELIABLE o 7

CONSUMER :
CONSUMER -INFORMATION
SUMER - ¢
CURRENT CONSUMER- INFORMAT ION

/. .

SOURCES OF CONSUMER INFORMATION

i

USER PAMPHLETS

TRUE-UNBIASED,

-

BIASED

&

Lt n

POULTRY

FORTIFIED FOODS .
SPECTAL NUTRITIONAL CLAIMS

L

& - i '
SUGQESTED DEFINITIONS - TEACHER'COhCEPTS € .

.{2?

>

.. 113 . Project 400-27-06 -
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®

" -anyone who uses goods and serv1ces, thus
everyone is a consumer
?
-any information that helps one to more_
effectively fulfill a consumer role. - .

-the most recent information one may find to
use in the role of a consumer; example: -
newspaper ads. L s

-1abe1s, hang tags, user pamphlets, packag1ngs,
newspapers, magazines, publications of
government businesses, and testing
organizations are all places where one
may obtain consumer information.

-a booklet or hang tag found with a product
or provided, by a product manufacturer which
informs the consumer of the proper and
most beneficial way to use the product.

" -something you can count on to be true,
factbal and unb1ased

-1nformat1on based on facts wh1ch can be
proven. ,

-an opinion that is stated as though it is

. abso]ute]y true and factual. -

-for purposes of estab11§h1ng 1eg1s]at1qgﬁQn
labeling, ‘labels are 1ﬁterpreted to mean any
printed information given with products on -
labels, hang tags, packages, containers,

. wrappings, fabric bolts, printed or pasted
on the product, or woyen into the fabric..

- =any birds used for-food (chicken, turkey,

geese, ducks, etc.). - ‘ -

-those enriched" w1th v1tam1ns, m1nera1s, or T
prote1ns;

claims Jgua11y in product advert1s1ng) that
a product is more nutritious than a similar
" product or 1s an- -especially healthy food
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INGREDIENTS ‘

e

MEAT AND POULTRY PRODUCTS -

' -

FEDERAL LAWS

PERCENTAGE |

v

-

" EMOTIONAL APPEALS

PICTURING ATTRACTIVELY

Z

EXPIRATION DATE

-
-
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-the Foods in’a recipe-qr anything (food,
.spices, chemicals) that enters 1nto a
processed food product. i

-foods which contain even very small amounts
of meat or poultry, or are made from meat or
poultry, (ie. -soups with meat or poultry in

 the name on the label, canned or frozen

pasta main, d1shes, frozen pizza, etc.).

-laws passed by the federal government which
regulate the labeling of consumer products.
¥
-clothing: based upon 100 parts, the amount
of a specific. fiber contained
in a fabric (ex.: 80% cotton/-
-20% dacron or 80 parts cotton/
« - 20 parts dacron). '

-food: the amount of specific nutrients con-
tained in a food product in relation-to
the recommended, daily allowance
established by the federal government~

7
-one methpd an advertisement may use to
convince a pérson to buy a product; through -
the use of words arid pictures the ad may '
suggest the consumer would feel prettier,
healthier, happier, more popular or success-
ful, or like all of h}S friends if the
product is used. .

-an ad which is pleasant and a pealing to ook
at (use of tolor and p1ctures§ and- the ‘
attractiveness is used to persuade a

" ‘constmer to $top -and read the advértisemerit. <

-pr1nted on'the label of food products the
date indicates thetmanufacturers' suggested
time Timit for the sale of the product; it

. does not mean- the product necessarily
becomes worthless after this date. On'a
"eents-of f" coupon-it 1nd1cates the f1na1
date the coupon may be used.

i S . -
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étu@ent introauétion to learning centers:

>
\}

g N N Y . ) 1
. } *
\ 115 '\\\ ;// T e

suggested information
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Your class is beipg divided 1nto small groups of four or

five students and each grogp w111 be assigned tor one learning

center.

‘planned activities that will'help you learn more about different

kinds of ,consumer information.

rz

-

by each student working alone Within the group.

In the learning centers there are instructions for

)

Some activities will be -

z

completéd” by your group working together-and some will be done

There are.
. { k4

direction sheets or cards in each ‘center which tell you how to

do each actiVity and the order to follow: ‘You may ask the

=

& teacher for assistance if you have a question about what you

are to do. Each center contains all of the materials necessary

)

to opmplete the activities. s

J ,

rd

If.you finish an individual task eariier than other

members of your group, perhaps you can offer to assist someone

N else.‘- I
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.Qverview of module: The.consumer has the right to know = -

Plan 1: 'There are four learning centers* within the class-~
i room; the activities in each-learning center are de- Lo
voted to only one of the four module objectives. .
-+ - The groups will- rotate.at the end of each two day.
period; therefore, in four two-day periods each group
will have the opportunity to work on each objective.
. . : * . . 1

> droup I~ ' -3 Group II — . - .
Co— . . -
LC-0OB-A S LC-0B~-C| . e * .

___.G;éup IV &—— — Group IIJ-@’

s & R L] X

All materials necessary to complete the activities are )
contained within the learqing center. . -

April- o .

First week: The teacher will -

Day 1 1. Give pre-test , - Y K
2. Introduce learning centers,(see attached sheet) -

o . 3. Dividehglass into groups (will remain together
“ ) . throughbut unit) : :
4. Present short introduction to .
" a) arouse interest in consumer information
- b) introduce teacher concepts briefly (may omit
. "those the class has used previously) .

, ~Day 2°& 3 . B S P .

. N ' ' 1. Assign groups to learning centers L.
.- - 2. Groups work on activitieBs within the centers for
‘remainder of day 2 and day 3. <.

*At end of ‘day 3 teacher hay want to use 5 minutes
to permit each group to state. oné fact they have
s . learned. . T
. T *Use 5 minutes to put illustrative materials back
. . - in envelopes, as they will be used again as groups
’ o rotaté. (not worksheets)._ T

*In classes with an enrollment of more than 20 students; some o
learning centers maybe duplicated. ' '
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Second week:

' Da! 1 & 2 . ‘ ( . 7 - LI
’ 1. Brief reintroduction by teacher
2. Rotate groups

, - 3. Groups work ifh learning centers for rest of day 1
and 2 -0 .
" " - 4. Summary statements .- -
T - 5. Put away materials .

. - ¢ . = N ) -\ o7 ¢ _ * \/’
Third.week:- - - :
: —-—1.)—_- .

'Same as 2nd week .. o

:
*

Fourth week: S

Day 12~ same‘asfweeks 2-3 e e
Day 3 - The teacher will: - .

1. lead largeAg}odp‘in brief summarization of
information presented in the learning center

A

. from learning centers e
- 2/ administer post~-test
3. permit students to £ill out student ‘evaluation
form. :

-

' At the end of April and upen“completion of the tegcﬁing mbédule
Please return (in the envelopes provided) ~

-

LT ‘.as 1) . the pre-test .. -~ . : - - P
‘ © 2) the post-test ) ‘ : : .
C s , 3) the student evaluation forms - -

4) the teacherjevaluation form
3 - .

N ‘ o Thank you! * .

*

.activities using any of the illustrative materials.




Overview of nm&ule. t§$ consﬁmer hasﬁthe righf %o know

— Plan 2: There are fsur learning centers wiﬁhln the classroom..
» — = In each two Jay period,all centers wildl work on a '
) jle objective; each center containing different
= & anﬁ&vztzes ditegted toward a different generglizafion.
Not all stu?ents will have the opportunity to work on X
‘all generalizations to learn the generalizations .
directly, but will have the opportunity to learn the
7 . generalizations as the students from éach cgpter
report to the total class. _

. all materials hecessary to Qbmplete the act1v1ties .
are contained within the learning center. : '

<y -

. - «* H
On a day preceding the first learning center ° /)
. ' activities: The teacher will- .

-

s

) 1. adm;nlster pre-test - ’

B " (20 min.) 2. introduce learning centers (see attached sheet) N
*! » 3, divide c¢lass into groups - ¢

y " 4. present short introductien to 3rouse interest in

consumer lnformatxon ; ’

"7 pirst week: Objectivea \ '3

Day 1 the téacher will- . : .

- 1. present teacher conceptsééor'quéatigala
2. direct groups thlearning.centers.
, . " The groups will work on actzvztles 1n centers for
remalnder of day .. .

Day 2 - Students go directly to centers and finish aééiv;ties )
if needed - . ' ' ~ -

E

’ Organize group presentatjon “
Each group share with the total class a summary of
%4act1v1t1es from.their learning center; using any

#illustrative materials from their center that th.
.- wish ./ ~ !

If_timenggpmitstiﬁapher }ead% laxge Qroup summary. -
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Second week: Objective B

' Day 1 and 2 - same procedure as Week 1 . T ;

Third week: Objective C° ' "

=l

Fourth week: Objective D

Day' 1 and 2 - same procedure - ‘as above - \"

\ .
. ¥ v \ .
t‘

Day 3 .- The teacher will; 7 .

1. lead larde group in brief summarization of:}
information presented in the learning centelr
activities using any of the illustrative - |°

. materials from the leéarning centers

2. administer post-test K

3. permit students to £ill out student evaluation
form

»

At the’end of April and upon completlon of the teachlng module
piease return (in the envelopes provided)

1) the pre-test T
2) the post-~test - .

3) the studgﬁz evaluation forms
4) the teacHer evaluation form -

- Thank you! ;_,Hfa -

Day 1 and 2 - same procedures ‘as Week 1 and f "
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e _ 'ng;zigz_gi_gggg;g. the consumer has the right to lmow

N Plan 3:

April-

(sb min.)

L ©

There are four 1earn1ng centers within the classroom,
each will contain all materials necessary to
complete the activities of the center. .

T

»

On a day precedlng the flrst 1earn1ng center

act1v1t1es. the teacher will- . o

l. administer pre-test

2. introduce learning centers (see attached sheet)

3. divide classes into groups

4. present short introduction to arouse interest in
consumer information

First week: 7 .

All learnlng ‘centers w111 work on Objectlve‘h,-each
center (or pair of centers) containing different
activities directed toward a different c_:,tenerallzat:;on.,4E
Not all students will have the opportunlty to work on
all generallzatlpns .directly, but will have the
opportunity to learn the generalizations as the
students from each center report‘to the total class.

The teacher will:

1, present teacher concepts for Objectzve A (may omlt

{  those the class has used previously)

2. direct assigned groups to learning centers

3. the students will work on activities in their ’
center for remaindér of day.

Stuﬂents go dlrectly to centers and flnlsh act1v1t1es

if needed

Organize group presentation .

-Bach group share with the total class a summary of

activities from their learning center using any .
illustrative materials from their center that ‘they -
WJ.Sh - ® "

If time permits teacher leads total class in sumﬁary4

*
a
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‘Secqnd week and Third week:

The activities in each pair of learning centers will
¥ be devoted to a separate objective - B and C.

In the 2-2 day periods (Week 2-3) each group will

have the opportunity to work on each objective:

2nd week - e /e~ /e e
3nd week - OBB OBBj "\ OBC/ : OBC

Second week: ’ F:\‘-\___~__,,f/fq -

Day 1 the teacher -will-

1. present teacher concepts for objectives B and C
(may omit those the class has used previously)
2. assign groups to learning centers-- o
. the groups will work on activities within the
. center for the remainder of day 1 and 2.
Day 2- 3. at end of day 2 the teacher may want to use 5
( minutes to permit each group to state one fact
. ", = they have learned .
. 4. use 5 minutes to put illustrative materials in
envelopes, as they will be used again as groups
rotate (not worksheets) .

-

Third week:
Day 1 the teacher will-
) 1. rotate groups in learning centers

‘ 2. briefly review ‘teacher concepts =~ Objectives B & ¢ *
Day 2 "Remainder of day 1 and 2 as in second week above.

Fourth week: Repeat of first week
Day 1 & 2 - activities directed toward Objective D
Day 3 the teacher will-

1. lead large group in brief summarization of
.information presented in the learning center
activities using apny of the illustrative materials
from the learning centers !

2. -administer post~test 0 '

3. permit students to f£ill out student evaluation form

At the end of April and upon, completion of the teaching module

please return (in the enveloPes provided) o -

1) the pre-test 3) the. student evaluation forms
2) the post-test 4) the teacher evaluation form

-

. éiank youl! )
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. Consumer Ihformatio‘n Quiz - ’ B,
) ~ L - . .

READ EACH OF THE FOLLOWNG QUgSTIONS‘. _CIRCLE THE LETTER OF THE BEST ANSWER FOR
EACH QUESTION. o P A 4
. o — TR
" 1, If the label lists the ingredients in a can of beef stew as "water, beef,
potatoes, carrots, and carmel coloring", which ingredient is cortained .in the
largest amount? . - . s : :

- .

A. Beef . . ‘ N : L o
s .B. Mater’ o
C.

Carmel coloring : - e

>

7 » i : . . s
2. Which of the follpwing items is the mo§t reliable source of consumer information? B
A. - . - B. S TC
e -

Naver -fail
Recr pes -
" frowm

Planters "?eqwf;

Frtd Faods
. . are befer by
for when . .

¢ : - use Planl' . .
: L ; Peasut 0Ot - : , -
- % 3 ) \, B K .

—~ 2 ‘ .

3. When buying cerea'lvadvertised é§ “fortified" or "esfxeciaﬂy nutritious", the
law says you must be provided with information on: .

-

. A. ‘The arount of protein and. calories in the fdod
. B Directiéns for prg_qa:-ia‘iy or serving the Efoo‘ﬂ ‘ , : .

e The quality grade of the food"
&

3

i d -

=

= ¢ * < - ‘,




The nutrition information from this

N

of th is food:

. A. Has aH the calcium normaHy .
" vneeded in one day :
B. Isa better source of protein

than Vitamin A

food label tells you that one servmg

LLd.

e - N e | [ 4
B , ;
-' \ ;
PROTEN......."2..35 RIBOFLAVIN. ... 15
VITAMINA......... 35 WA 25
VITAMIN C " CALCIUM ot *
(ASCQRBICACID).10  IRON ; 25
THIAMIN™ VITAMINGG. ... ....... .4

. (VITAMIN si)

-
|

&

-

C. %Is a better source of V1tam1n A
* than Vitamin C

-

ki

E .
./ C.

L

-

Peaches Frem
Calitorn o

*\ -

Caoliformia
peqche.s qre
gooed for desser
with . baked
ham , or Just
to eot plajn .

. . o .
5. Which @tem has the most infarmation which is dseful to the consumer?
A' o :B'
! <
* s L]
’ . 7 @ Sliced
t -
Hutrbion M-:ufacrurgp.s 'f:-i < peaches
In formation: @ Name "A‘“""q "o
. 3 ' dans
o Peuach Halves s £ =
‘wte b pz. Ingredients E 3 Ceins //‘ oc . |,
: g :
N -
s :3
P . - »
* /z‘/

14

6.

-*

that contams meat?

r

Which mformatwn below does the law sa

A.
B. U.S. shield or mark giving the quality grade
C. UJS. inspection mark symbol or circle ‘

-

a4

The date after which the food should no longer be ‘used

e

y mi‘ist be on the label of a frozeﬁ f”ood

N

?-
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7. What information
requ1red by law is

missing from this :adre&g‘c_w"c
. label? . Green Beane, Watew
ond  Sert -

A Nutrition 4 Q . Cuck

* . -
Information ¥ Dictribured Byt .
' - resn ODeans T«Jahal‘~ Salee
. B. Preparation _ Ousaton ,
Directions - ‘ . Mmm.:
C. Weight of thé food - _ ‘ . : &

»

IN COLUMN I IS A LIST OF THE KINDS OF CONSUMER JNFORMATION "YOU MIGHT NEED TO FIND.'

IN COLUMN II IS A LIST OF SOURCES OR PLACES NHERE YOU MIGHT GET CONSUMER INFORMATION.

ON THE LINE IN FRONT OF EACH* NUMBER IN CQLUMN I WRITE THE LETTER FROM COLUMN II
OF THE BEST PLACE TO GET EACH KIND OF INFORMATTON

o o '

COLUMN I “ _ COLUMN II |
" 1., Ingredients in a frozen, . o A. ~Consumer groups that test
pizza : products
2, MWhich fresh vegetables ‘are B Extens1on Pub11ca;10ns
©~ . available in the grocery - .
stores in your town ) . C. Newspaper ads o
3. xHow to use leftover foods D. Product labels

4. Comparison of the nutritional )
value of bread, Brand "X" and "Y" .

m

User pamphlets -

THE STATEMENTS BELOW ARE FROM MAGAZINE ADS. READ EACH ONE, AND MARN:THE BIASED ADS
“B" AND THE UNBIASED ADS "U". ‘ ]

3

A
<

1. Macaroni’ and Cheddar-—-"the tastiest cheddar sauce that ever came out of a
package ., >

<

. 2. "Pmeapp]e packed in its own Juice No sugar added. At Dole, fweet'ness
comes naturaﬂy " ‘

-

3. "Make any meatloaf téste even better" with A-1 steak saucé.

=

P ° . 7 ~
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READ THE FIVE' ADS AT THE FRONT &k THE ROOM.
THE PRODUCT BY USING: .

. : O~
A. Attractweness appea—]

. “B. Emotwna] appea]

N C. Factua] appea]

éIRCLE THE LETTER OF THE APPEAL USED.

,.?7
‘ DL A, B -
. AD 2 A B
! Jow
) AD 3 A B.'
.\ = - * ) - - ’- .:i
AD 4 A B
AD 5 AT B
o < ws
* , P
P
. 4
. b4

N
o

X
=

DECIDE IF THE AD IS TRYING TO SELL
!

“

daadat

. * ~
L “*
v .
. o 4 !
<
.
¥ -
~ $
R f”
B < . .
= [} , ,J
. H -
- . T ,:-f"f—/
. . £
v 3 *
Woo- -
+ : A . H
S E R
i & 2 - v . o ? _
Y -
kg ‘ .
A { .
i
.

"
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' 3 ' Cbnsuﬁéﬁzlnfprmafion Quiz . - /

e 4

READ EACH, OF THE FOLLONING QUESTIONS CIRCLE-THE LETTER OF THE BEST ANSWER FOR EACH

QUESTION...

~

-

1.. If a coat labe] 11sts these f1bers X ¥

S,

L g L

.. M *

which fiber is found in the 1argest .
amoun% in the fabmc?

ecler ¢
on o

11
o 23
'

_A.' quyester

B. Cotton ) .

C. , ngon
. ) - ’&

- £
4

2. Which df'the following items is thg moest_reliable source of consumer information?

SV B. | C.
i, - {3
Buﬁenck — - ' 1 g
oni Tops go wh Toss ‘me |
'Poﬂ'er-n.s - { every thing ! 5% in Fhe PuRiTAN] -

hﬂfd Eq,ﬂ-ei- 100 %/ . " washer. ';';‘ , 3’”‘“',‘&0-,
% to fit and :"/"Dacrylw 61‘ made to leok| - . |

100%/, -aofton
eqste.— Stratbel, grcbh and new /'u
) Knit .
to Sew k¥ nif  Seaion affer seasen, PMachine woch-
”‘w "How to- 30-0 . . . . ) wq(hm ]
f?afﬁe T o 384 . - L iMachine dly-
: ’ o Warwm
. . s . 1S . . -
B . <7 .

»

3. When buy1ng a fabric for home sewing, the law says you must be able tc get

ARG - . s T 143

1nformat1 non: _ i
A" How t:‘;EEh\Qr take care of the fabric. ’

B.” ‘Amount of shr1nkage to be expecte& M -

Al
v

C. _Faéf}faboht the qualltyfof the fibers used “in this fabric.

d , . - -
e : -

o«




6.

Which information'below does the law
clothing? ,

A.

»

Standard size i

B.
C.

Fibers used in the fabric

f s
Instructions for laundry and care

s IS
e ) ) 129 ]
g
4. This coat label, giving fiber information, -,
" tells you that: ’ ' <~ : N ?/"
) B [} s ’ 23
AL Acetate ﬁBers are blended with. < 1452 Nulon =
the other fibers”in_this fabric 5% Aé)ﬂ“”\ . )
B. There is more nylon than Acrilan .| 10% Wee) >
in tms fabric - - e o &“A&l +°
C. There is more Acrilan than wQo1 {00 % stecte.
in this fabric k J Telcst m5
" 5. Whith hangtag has the most information which is useful to the consumer?
A B. - . _ C.
: : e -
Lor.g sleeve sweqgter S‘iyf ) 419 i
i / Lot - 23
_ 1o0% (oo loo % nylon Slumbe.b.-
O Moth proef Color: " Land
Dry Cfean anly . Greeny eleepmg Ba9$
Price. ; 106 %, e oFhon
_ .99
. 7

say must be on pérmanent labels sewn into

t - A

-
¥

142
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7. . What information required by law is mwss1ng from the 1nformat1on on thws fabric

bo1t?

“ ’

Ne. ICN37“ fiL\ﬁis Earlh

"(:z,csr- mah Co.
Nuu‘jKork, “Y O '?ojf\d'

Lash,
B\ v st

Réwnuuz
B

“A. .Special fabric finishes = N\
B. Fabric width . &k

C. Per cent of . each fxbera
[

7

=

" THE STATEMENTS BELOW ARE FROM MAGAZINE ADS.

IN COLUMN I IS A LIST OF THE KINDS OF CONSUMER INFORMATION YOU MIGHT NEED TO FIND
IN COLUMN II IS A LIST OF SOURCES OR PLACES WHERE YOU,MIGHT GET" CONSUMER INFORMATION.

ON THE LINE IN FRONT OF EACH NUMBER IN COLUMN I, WRITE THE LETTER FROM COLUMN II
OF THE BEST PLACE TO GET EACH KIND OF INFORMATION

S
COLUMN I COLUMN 11 o
: ) ‘ %
. 1. Fibers in a T-shirt fabric A. Consumer groups-that test
| T , . products -
2. Styles of clothing available L. L.
in the stores in your town B. Extension publications
3.. How to remake put- of-sty]e C. Newspaper ads- 3
: c]oth1ng :
D. Product labels

4, comparxsom of the quality and
performance of two hotcombs. A E.

User pamphlets
~ Brand X and Brand Y -

=

READ EACH ONE, AND MARK THE -BIASED
ADS "B" AND THE UNBIASED ADS "U". '

T

-
R
- &
< -
=1 z

Velcro--"the world's easiest, most veréti]e fasteneriﬂ

W

2. ""Yellow Canvas Wrdpcoat is treated to be water resistant by Jane Charney
for_ Drizzle, 4-16, $95."

3

" 3. Connie--The "I have to have it 'cause it goes with everything shoe.”

.

e




a
0

AN

READVTHE FIVE ADS AT THE FRONT OF THE ROOM.
PRODUCT BY USING: -

+ . A. Attractiveness appeal . Ny
B. ‘'Emotional appeal , ‘ -
C. Factual 'appeal
% - . R .
CIRCLE THE LETTER OF THE APPEAL USED.
AD 1 A B c
CAD 2 A B c ) ‘
AD 3 A B C. .
¢ ] , . - s
AD 4 A 'B. C
AD 5 A B c ‘ : -
g L
. B
- .’ -
"‘ - \‘ - /}‘t-
| A4g ~ |
_—\ , . .

DECIDE

3

IF THE AD IS TRYING TO SELL THE




o

132 " Working Materials
) ‘18U Project 400-27-06
April 28, 1977 .

= %

-

Student- Attitudes Toward Consumer Information Unit

You have been helping us for the past few weeks by using the materials we prepared.

on sources of consumer information. We would like to know what.yoll thought about .
the activities and about working in learning centers. Your answers to the following
questions will help us. There are na right or wrong answers--just your opinions.

‘Your teacher will read the statements to you. Liéteh carefully and read along as
~ she repds them to you. Then decide if you: - s b _ X

/

Strongly agree with the statement
Mildly agree with the statement

i ‘ Don't know how you feel -
, - Mildly disagree with the statement . ) ,
S@rongly disagree with the statement =~ -

[ ¢ [3 . et CA .

‘Then draw a circle around:

»
[}

- the A if you strongly agrée ’
- the a if you mildly agree )
- the ? if you don't know ,
- the d if you mildly disagree.- ~ A ’ /
. - the D if you étrong]y disagreeK' - ) T
e Ittt ittt iietiintetiaint ettt

- A a 7 d D 1. The activities in the learning center were boring.

. o
A a ? d D 2. I Tiked working in small groups. .

A -d ? d'D 3. I helped ohg or more members in my group.

L
-
- .

A a 2 d D,"4‘ It is 1mpprtant‘f0r consumers to use reliable information.

- * b

A. a “?.d D 5. I participated in most learning center activities.

A a%? d D 6. The reading materials in the learning center were easier to
understand than our regular text books. ‘

= = - — .
) };:.’ TS - * Tty —

? d D 7.1 received helﬁufroﬁ‘oﬁe or more members of my group.




Lo

D I

10.

D 13:

Lo ]

It was easier to understand the.directio
(=] .

is.
- &

-

learning center.

We wasted a lot of time in our

My group-waited a long time for help from the teapher;’

>

- .- . é R
The activities in the Tearning centers were too easy.

* ¥
*

The tapes did not ﬁé]p'mé underStand the booklets.

-

g ~ o i o .
Advertising is something wqrdon;t need to study in school
ns when they -were

A d

on a separate sheet.

The full-page ac;ivit; sheets were too long.
[ 3

to understand the information better.
16. It was hard to find the materials in the
which went with each activity. * »

17. Everyone need$'to know about sources of
- . ] 3
I Tiked the activities where we worked

18.

s
-

<
]

There were not enou
keep us busy. -

=7

D -20.
21.

in my.group..

Consumers don't need to
.protect them. .

- - "146

23.

Pictures and/or posters in the learning centers helped me

consumer information;

I would rather work with diffefent

know abo§t federal

>

learning “centers

with- items, such as -

.
- =

labels, boxes and food.
gh activities. in the learning centers to

I liked activities,where we used work sheets.

The dfréctions for the activities were hard to understand.

peopTle than the ones

laws which

. e

v




, 7
) N
= 3
A
A a ?
A a ?
A a ?
A a

COMMENTS:

4 D 2.
d D 25
¢'p

O

-

“d D .27.

‘(‘

The-group r

orts were interesting. " .

> -

I worked harder when I'had.to report to the class.

3 . ! 4

26. It wasn't as much fun doing actzvxtzes another group had

already ﬂon

K

LS

- I Tiked be1ng able to choose some activities rather than
doing only those that were assigned by the teacher.

»

¥

i

*
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Teacher Attitudes Toward Learning Centers . ’ .

- »

For the past few weeks you have been uswng the curriculum materials developed at ISU
in your mainstreamed home economics classes. We would 1ike to know your feelings

- about these materials and about using’ learnifig. centers as a teaching strategy..
Your answers to the following statements would be most helpful to us. There are no
right or wrong answers--Just your opinions.

Carefully read each of the'follow1ng statements. Then degide if you:
‘Strongly agree with the statement "
ma]dly agree with the statement

don't know how you feel g

mildly disagree with the statement :
strongly disagree W1th the statement

Then, draw a circle around: : RS . . -

- the A if you;;;zongly agree ‘ ' X - o
- the a if youAildly agree - - -
- the 2 if you don't know '

- the d if you mildly disagree
- the D if you strengly disagree e

A a ?,d D L The Iearnlng tenter methdd freéd me to work W1th the students
S A . who. needed help.

<, R g * ‘ .
A a ? d D 2. The activities were at an appropr1ate level of d1ff1cu1ty
' for my students.

- -
A a ?2.d D 3. The students seemed to enjoy teachlng each other in the®
. learning centers.

=

A a 7?2 d D a4, Sources of consumer 1nformat1on is an important area to
e 1nc1ude in homé economics. . .

A a ’2 d D 5. -It was difficu]t to divide my class into'working gnoups.

& . "1

?

A a ? d D 6. Learning centers encouraged peer tutoring.

~

A a 7 fd .D 7. I would like to use learning centers aga1n if materials were
B available.

- -

A a, ? d D 8. It took too much time for me to become familiar w1th the

CERIC MR 14
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33; b - ,k'_%g, .
A a ? d D 9. The disabled students benef1ted from working in 1earn1ng e
centers. ‘ ) x ) '
A a ? d D’ 10. When doing group work, all students should fi1] out a work -
- ‘ sheet.
A a ? d. D 11. I would take the time to develop other units to be used in
. learnqng centers. °© -
A a, ? d D 12. Advertising is someth1ng we don't need to teach about 1n .
home econom1ts classes. - i .
- ) ’
A a _? d D 13. The normal students seem more willing to work with the
disabled students as a result of this experience.
A a ~? d B 14, One &tudent usually dominated a group. )
- ——
A a2 d D 15.1 cannot use these materials in the future w1th other
’ classes.
. ) -
(/ : 4
A . a ®# d D 16. Students don't need to.learn about federal laws which affect
® . " them as consumers.
A a ?2 d4 D 17.;It was easy for students to find materials within the packets.
A a 7 d D 18. The students seemed to enjoy working in learning centers.
“A @ ?-d .D. 19. This was a "good way to teach consumer education in a -
. - mainstreamed.classroom. s
Ct - ) . o s .
. A.a. 7 d D 20. Using tapes for the d1sab1ed students was a waste)ofxtlme”’
P and effbrt ) .
A a ? d ‘D .21. Redular textbooks wéuld have been more effective for siow
k. . - T earners than the prepared mater1a1s. . L :
A a ? d 22 In the rotation system the activities were more interesting .
' to the first group than they were to subsequent groups
A a ? d> D 23. The learning center strategy was difficu]t for me to 1mp1ement
Q T with my classes. -
’EMC - & —_
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. A a ? d D 24. Students learn more by doing their own work than by

, working in groups. . .
A a ? d D 2. It was difficult to fit the materials into myAstyle of
R . teaching. . ) ‘ }
A a ? d D 26, Itjis important for students to know what information is
’ ’ reliable. \ : A
.~ g
A a .? d. D 27. Two days we?é too long to spend on each:bbjective.
_f A a ? d D 28._‘Concrete learning experiencés using items such as food
~ . " and labels helped the disabled students learn the concepts. -
f - ¥
. _ ey L A
A ,a+ ? d D 29. The visuals (posters, pictures) were helpful to students
. - in the learning centers. ’ ’ .
N\ A a ? d. D 30. The materials within the packets were welleorganized.
A a ? d D /§1f~—%~weuTa'f§:e to have changed the groups;durigg the time
" * we were using the Jearning’center materials.
A a ? d D 32. The teacher directions were clear enough toqénaple me . 2‘2/’7‘
SRR to proceed with confidence. )
. \ ) ‘ , , _
A a ? d D’ 33. The student$ did not enjoy doing the same activities . T
. e . other groups had already done. ) .
* / \& N L% ’ )
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ATTITUDE TOWARDS DISABLED PERSONS SCALE
AND ANSWER $HEET |

4 *..
} N v o v
‘EACH STATEMENT AND PUT AN "X" IN THE APPROPRIATE COLUMN ON THE -
ANSWER SHEET. PLEASE ANSWER EVERY QUESTION. !
A - -
1. Disabled persons aresusually'friendly:» :

10.

11,

12..

13,

14.

15,

16

17,
18.

19.

202 “The worst thin
" him to be xg{jgseverely injured,

»

'Reopie vhd™are disable should not have to pay income tax. .

Disabled peoplehare no e emotional than other people,

ormal social 1life.

2

Disabled persons can hav,

Mbst'physicall}ﬁdisabf peigéns have a chip on their shoulder.

Disabled workers can he as successﬁul as other workers,
e‘@%‘ . -

FNo
v-i ; ed pensan'are ashamed of their disabilities.
- Q ’
Most people feel uncomfortable when theyAassociate with disabled
peopleé . 2] . ’ “

£ - .
2 = i -
« -

s T

L3

Disabled people show‘less enthusiasm;than.ﬁ%ﬁ-disabled people,
Disabled people do nothecome upset any more easily than non—disabled
people, - ) L

-4
Disabled people are often less aggressive than normal peOple.

) Most disabled persoms get married,and have dhildren. N

1

Most disableg persons do not YQTTy any more’ than anyone§else.

Empldyers should not be allowed to fire disabled employees.
) ; . 5
Disabled people are not -as happy as non-disabled ores.

.Severely disabled people aré harder to get along with than are ’
those with minor disabilities’ - .

-~

Most disab].ed people expect spetIal treatment.

Disabled persons should‘not expect to lead normal lives.

/

Most disabled people tend to get discouraged easily.

- = -

that could happen to a person would-be fpr

-

-
o

< e s -

. v -

-

1

Copyright by Human Resources, Inc;
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< ," X & -/ / ‘o ) . , a .
21, Disabled children should not have*to compete with non-disabled :
, children. , ) .

© Most disabléd people do not feel:sorry for themselves.

3
23, Most disabled people prefer to work with other disabled people,,

, 248 Most séverely disabled persons are not as ambitious as othér
people. -

2 ‘ ¢ *
Disabled persons are not as self-confident,as physically normal )

8
» -. @ ' . 25 )
* ' . persons, . . "

! 9 26. Most disabled persons don t want more affection and praise than )

N

. other people‘ . R . .
~ - R + . § ) .
, 27. It would be best if a disabled person would marry another : .
‘ disabled person. N B -
, ¢ 28. Most disabled people do not need sgecial attention. : .
. - ~z . . &
T — 29. Disabled persons want sympathy mpre than other people. o
i 4. 30, Most physically digabled persons have different personalities -
S ..+ than normal persons. -

M 3
" ~ . W

- ;—_‘Q . ¥ r / )
e. o = =
4y / - .. -
§ . ’ f
- L ] )
. 4
- 3 - * i
© X . , .
i \‘ '@ ¢ =
4 - -
‘ 4 ) L ;
A = - <
. - - - L4
L] ‘.i_ ! ] 1 f — =
A & ; - - . = a2 -
; Lo - . ~
@ ¢ - * . .3 %
. - ' - . @ ! A
Y Copyright by-Human Regources,- Inc, )
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- ° 4 ANSWER SHEET ‘ N
- s ) - v

N -~

4

DIRECTIONS: Use this answer sheet t& indicate how much you agree or

disagree with each ¢f the statements -about disabled people
- on the attached. 1list. Put an""X" through the appropriate -
number from +3"to -3 depending on how you f£eel in each

case.
" &

: - e ’ . - ) LI
+3: I agree very much -1: I disagree a little
+2: 1 agree pretty much -2:. I disagree pretty much
4 +1: 1 agree a little -3: 1 disagree very much

-

PLEASE ANSWER EVERY ITEM

. (D

(2) -

" (3)

(4

(s)

(6)

o

o (8)

® 9)

(10)

(12)

' (13)

RPN ¢ 15 B

.- s

(11)

~2 =T 41 42 43 (30) =3 -2 -1 -+1 42

+3 .

-l 4l 42 43 . (16) -3 -2 1P a1 #2 43
22 a1 41 42 +3 (A7) =3+ F2 <1 +1 42 43
-2 -:1 +1 ‘+2 +3 18) -3 - -2 -1 #1 +[2 +3
2 -l 4 42 43 (19) -3 -zl -l o+ 42 43
-2 -1 4 42 43 (20)- =3 =2 I + 42 43
-2 -1 H 42 43 S @) -3 -2 a1 A 2 3
W2 4 42 4. (@) -3 -2 - Ta e
22 -1 4 42 43 :‘ (23)7 " "‘+2' +3
2 -1 H s 4 (24) #4243
-1 41 42 43 £25) 42 +3
-2 -1 4 42 43 (26) +H 42
-2 -1\ 4l 42,43 - {27) " -3 ,. =2 -1 +H  +2 43
2 a1 1 42 4 ) (28) -3 . -2 -1 41 42 43
A St R S (29) -3 -2 1l k2 43
| +3




