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‘ Recent 1egiélqtion has focused ;nprecedentea aétentioﬁ on the handicappéd.

. Extrqmurql projects eméﬁ;ti;g from this 1egi§lation'have:pqrmitted Auburn
University:s Rehabrlitatfﬁp and Special Edp&ation (RSé)pfogramsan bpbartuniﬁy
Lo provide itgﬁstudents extraordinary new experiéntial 1e§rning aétivities with

handicapped indiv;duals of every age. Both on and off campus RSE service
projects have been integrated with didactic coursework and school-wide lahor-

ator§ experience reqﬁirements. Handicapped preschool children, adolescents
or adults may be ohser;ed,'served &1rectly, taught or programmed for by -both
und;rgraduate and graduate RSE students. e

Beginning early in thé'student'; program a two week in-field exgérience

~ . )
. 1s required. Educational Foundations courses mandate similar in-field

)

éxberiences.. RSE‘;tudents spend observation :{assisging time in the school's

Special §erviqe Center. RSE projects in the Center ipcludé: * (1) an early

¢

childhood Special Education class; (2) abdiéguostic and evaluation project

for severely handicapped children; (3) a diagnostig-tutorial prbjgct for .

1]
“

youthful offenders;’ (4) a vocational évaluatioﬂxlab; (5) psychometric assess-_

J
- [

ment service; and (6) a deaf-blind outreach pfoject. At al}emotg site RSE

.4

Operaées; under contract, the educational and vocational componentsigf/;ht

~i

~ -

Department of Youth Services' Diagnostic and Evaluatiop Unit. . : .
r : " , )

. ¢ In these and other appropriate community service or'educational settings,
. . - M » . N

students progress from observer-assistant to studedt—prhctitiongr status. ’ ¢ .
. y "

Aprer level graduate'd?udents may become project leaders and assume
[4 .
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respomsibilities for in-service training, program planning-evaluation, and

T ol
- . .

in-field cgnsultation. . . . o
. . \ .
The ?uccess of this integrated, experiential based professional prepara-

/.

v

.. > . . » - ’
‘tion prog 4m relating 2o the handicapped of all ages.is' evidenced in the heavy,
. N ;V,; e, » . ' - ’

A N

demand for RSE graduates nationwide, award winning RSE student organizations,

pending departmental status, and a growing demand by schools and related

agencies for an even broader range of service projects.
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. Introducpion > .o Ca e

through its threefold mission of instructior, research and extension.

. -,

During Auburn s 1ong history nine undergraduate schools and a graduateﬂ

'school have emerged to define and carry out the purposes of the institution.

.main campus enrollment is 17,977.

. ~ -
. .
The entire academic program is fully accredited by the Southern Association

of Colleges and Schools. Recent expansion saw the establishment of a branch

campus in Montgomery ﬂA;Burn University :at Montgomery) in 1967. 6urrent total

-

L] v

The School of Education is one of'the nine schools on-:the main eampus in

Auburn. Eight academic départments’and geveral .instruction, research and -
S P, .

¥

{
N R - ] .
Adult Education (VED) includes ten curriculum areas and is the largest depart-

ment withiﬁ the school. The VED department currently\serveé 787 undergraduate

and 194 -graduate students.

"The Rehabilitation and Special Education program (RSE) is the 1argest

3 L

curriculum ared in the department witly an undergraduate enrollment of 405 and

¥

f . .
a graduate enrollment of 53 for a toffal enrollment of 458 students. A faculty

of 12 institutionally supporfed professionals assisted by an additional staff

. - X . .
of 29 aze responsible for carry{ng out instruction, regearch and extension

a
-

missions*of the RSE programs.

v

Special Education undergraduate personnel preparation programs are
\ Ld '

offered in the areas of Behavior Disturbance, Early Childhood Education for

y 59‘
the Handicapped, Mental Retardation and Speech and Language Pathology.

*

Graduate programs 1eading to the Masters and Educational Specialist degrees

and advanced teacher certification are offered in the areas of Learning

-

extension support units comprise the school.('The Department of Vocational and

&




. sequenced classroom and laboratory experiences at undergraduate and graduate

. -2-¢

A Y
A ¥
AY
-
- a
.
o
AN
AN
T
- b

LY
¢ -

’ - ~
.

Disabilities and Mental Retardation. Rehabilitation Services is a non-
R i £

-

certiffcate'program featurihg a human service undergraduate emphaeis and a

Master level emphasis in Vocational Evaluation, Adjustment Services, and’

Rehabilitacion Facility Administration. A.doctoral emphasis program is

A4 .

available in both Rehabilitarion and Special Education. The doctoral emphasis

-

features leadership and specialization training based on assessmenf and -

v

individual goals of each student., . .

-

o Unique in organization and thrust, the RSE programs focus on preparing
professionals to work effectively with the handicapped from infancy to adult-

hood. This thrust is facilitated by careful articulation of academic programs

with several extramurally funded service and extension-projects. Such ‘articu-

b}

#*
lation permits extensive and unprecedented .opportunities for all RSE students,

to observe and directly interact with a wide range of handicapped individuals

(infancy through adulthood) and the professionals who serve them. The purpose
of this proposal is to demonstrate the hature; scope, and success of "this

interaction. .

. . Nature and Scope

N

The purpose qof the RSE programs is to prepare'competent pro%essionals

who are capable of providing appropriate habilitative services to the nation's

handicapped. The vehicle for achieving this purpose is ‘a series of carefdlly.

. ®
levels. Classroom (i.e., course) experiences, in and.of ~themselves, are

e

traditional in nature.. The extent, sequence, nature and %rticulation‘gf}

laboratory experiences with the students' academic program is what distinguishes

the RSE programs from other prograng\in Alabana and the nation. ‘ ~ ]

Undergraduade Program \\_,/" - .:

1 At the undergraduate level, RSE students are involved in laboratory
. ® ' - .
L

\

. v
. . .
- .
v . . . '
N . . 7 R




experiences at an early stage in their preparation program. -
¥
courses include a 1aboratory experience component.

(Fresnnan through Senior levels) include 1aboratory‘experiences,whicn require

|

]

L

All undergraduate
- ‘ ’

/
Undergraduate courses

4

~

-

-

) student—ciient'interaction‘commensurate with demonstrated knowledge and skill

Student-client interaction progresses from observer through seni-independent

practitioner roles,

o

.

L4

.

accrued through class 1ectures,'discussion, role playing and simulations.

N

A ]

ol

~

The aforementioned progression‘is best illustrated by a brief’review of

the RSE curriéulum. Three early and.required learning experiences provide. .

each student with an orientation to the fields of rehabilitation and special

education. The first two experiences include two courses entitled Career - 1
- . P ——— .

- ]
.

Exploration and Planning (VED 101) and Orientation to LaBoratory Experiences

o
.

/
(VED 104). Thé third experience is the Pre—Teaching Field Experience Program. !

£

The first two courses carry ope quarter hour credit each and require student
A

~-
observations in various community and school programs or in RSE admiwistered

[

on- and of f-campus projects. The third experience\(Pre-Teaching Field

Enperience Program) 1s a_required non-credit program which provides an initial

base-line laboratory experience for all students.. The Pre-Teaching program

requires each student to identiff‘a rehabilitation or special education setting

and interact with a professional from ‘the student's field of specializdtion;

2 .

The character of'student-professional interaction includes observation and

- E
N -

supportive assistance as determined by the professional practitionér‘ The

\
-

)

purpose is to provide each student with early and direct exposure to pro- f

~

-«

fessionals and handicapped individuals, representative of -their proposed career

’

~

fields.

..

r

Y

I : s

Ve

Laboratory experiences associated with upper level RSE undergraduate '

-

&courses (i.e., Junior and.Senior level coordEs) increasingly involve the

«~progression of students from bbservational through practitioner roles.

.
4

Q
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N Natdre andpcharacteristics courses require student use of a case-study approach‘

o to on-site behavior observation. In addition to providing opportunities for ~

- N p—

identification and Interaction of exceptional learner characteristics, this

approach illustrates that behavior observation requires more than "looking."

>

This is important in that successful practitionets are efficieﬁt observers. '

y
-

. Laboratory experiences associated with. methods and materials and assess-
~. >

-~

ment courses provide upper level undergraduate students with pre—planned and

i i

carefully supervised opportunities for short-term direct interaction with

clients.- Such experiences permit students to.demonstrate competence in such

areas as (1) identification of learner strengths and weaknesses, (2) selection

and use of‘hethods, téchniques and resources appropriate to individual learner !

“needs, and (3) evaluation of intervention strategies.

™~

The undergraduate internship accomplished‘during the Senior year provides

each student with an opportunity to function in a professiondl role on a semi-

~

independent basis. éach student 1is required to assume full responsibility for

_—

directly providing appropriate habilitative experiences for a caseload or

class of exceptional, individuals ‘who exhibit problems corresponding to the
s b
: Student's area of specialization. The duration,(i e., ten weeks) and nature
of student responsibility‘end involvement is significantly greater than that '

provided in prior Iaboratory experiences. A 1971 survey of School of Education
iy N
. graduates revealed that laboratory experiences, particularly the_internship,

were, perceived as the most meaningful educational experiences in the prepara—

’ '

-~

- tion}programt

~ - - . - t -

Masters Program

¥
-

o~

Laboratory e?periences associated with all RSE Masters level courses are
p 5

- - : : .

designed to increase the scope and number of skills in the student's practi-

L tioner repertoire. Coursework is designed to provide students with a buffet

- - v

-~ . -

I .

. . . D
. .-
. . . .
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of current issues/trends, current practitioner approaches and, the research
W A Y » . N ~ B ’ .
L % ' ‘ o * N
foundation fo# each, as well as approaches to the identification, development,
.

‘limpleméntétion and validation of emerging approaches to habiliﬁation:

“

Associated 1abofatory experiencéé permit students to implemen;vcurrent'and

”

. emerging approacheS‘&ith exceptiénai individuals in closely supervised situa-

tions. The duration of egperiences and degree pof respansibility pfogress

from short-term, shared-responsibili}y experiences (i.e., shared by student

and instructor/sppervisor) in ‘advanced Nature and bharacteristics, Research,

)

Assessment and Methodology coutses, to long-term, complete responéibility in

graduate practicum courses. The end result of this articulation of didacti¢ -~

and laboratory experiences is a program graduate who ig capable. of asguming a

o

=Mastgr Practitioner role immediately following gréduétion.

-
N

Doctoral Programs

“ The purpose of the RSE doctoral emphasié\program is to prepare competent

»

and contributihg habilitation brofessionals'who will be able to independently .
" function in leadership roles in instruction; reseaich; administrative or

service~oriented employmént situations. Coursework and 4associated laboratory
. \ k * ’
experiences are consonant with this purpose. For example, an RSE Organization
. ‘ . 7
and Supervision course gequireé students to accomplish an on-site review needs

assessment and ahalysis of volunteer community rehabilitation service facili-

ties. Subsequently, the class prepares a report which ideﬁtifies space,

staffing, equipment and other resource needs and makes appropriate remedial

?Qéégoﬁmendations. In other RSE seminar, issués/trendg anﬂJresearch—orientéd‘ 71
cgtrseé;.studeqts are requ?red to write and submit research and/or\poéition
artic&{?ﬂto nationally tecognized,jqurnals;. of ;ignificance is the fact that
47% of gﬂese studgnt-auéhored articles have been accepted ﬁér publi;ation.

JIn addition, students maf be required to prepare and conduct professionél

, 0 . \
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seminars and inservice training gessions, prepare and present papers at
. £ ss }

professional'conferences, prepare and submit grant~appiications, and prepare

A ‘e . .
*.  for and teach selected undergraduate courses under the supervision Jf RSE
- & s ‘

faculty. .
~ /-‘l
-
Student Organizations ' N '
’ " - s .

RSE student organization activities provide an additional source of

student initlated laboratory experiences. The RSE program is extremely v

fortunate to have two highly active and widely recognized student organiza-
v . . ‘ ' - <
tions: the Auburn Univerbity Chapter of Student Council for Exceptional

-
Children (SCEC) and the Auburn Student Rehabilitation Association (ASRA).
Evidence of'campus, state, regional and national recognition earned by these
student groups is reflected in the fact that an ASRA representative serves as

the national student representative on the Board of’the National Rehabif;tation
Associationﬂ In addition, the ASRA was ‘awarded the 1977 outstanding profes—
¢
. sional division student organization on the campus by the Auburn University

Student vaernment Association. The Auburn chapter of SCEC has been voted the

[ -
outstanding student CEC chapter in Alabama in two of the last three years.

I During this past year, SCEC waS.recognized as an outstanding chapter 15 the

N

region. Leadership through service representg the essence of student charac—

.teristics which has engendered the respect and recognition of others. A few

() Y

of a multitude of service/experiential projects.carried on by these groups
R ,

{
'include' tutorial services for mildly handicapped and disadvantaged youth

~

through Project Uplift provision of counselors at Gamp ASCCA (an Easter Sea;
\

recreation complex for the handicapped), provision of volunteer$ for Special

Olympics; companionship therapy for nursing home residents; student volunteers

for the Crisis'Center; ahd babygitting services for families with ekceptional

children.




. RSE Grant Projects ot _— - . . ’ \

Auburn University is located in East Ala@ama, an area which is pest char- .

~ “ - . . ~
v - ¢

acterfzed as highly rural. Although reh;bilitatiog and spécial eaucation . .
community and public school programs are available in our region of Aléhama,

~ [

"there continues to be a dearth of variety and number of‘laborétory experience

- -

~sites and service programé appropriate to the needs of both our students and

. [ > '

exceptional individuals who reside in this région. As a result of the rural

. .-

character of our geographic situation and Auburn’s continuing cémmitment to
improving the guality of the human experience in the State and nation, the_RSE

programs’ have been highly successful 'in securing and administé}ing several

.

‘ local, State and Federally funded service projects. All of these projects

have met two interrelated criteria:

.

. 1. Each project fills a gap in the service delivéry system at a local,

State, regiodnal or national level; ) :

2. Each project provides opportunities for students'to be actively and

-

N\ purposefully involved in service delivery systems that include experiences .
- which are highly germane to RSEAaregéfgg#personnel preparation.
At the present time, the RSE programs administer eight ‘State and

Federally funded>projects. These projects are identified in\Figuf%fl and

déscrived more fully in Appendix A of this p}oposal. All" of thes® projects v

meet the two criteria specified above. In addition, the character and

physical location of tihrese projects ‘offer ggeater/sﬁudent accessibility and

facilitate coordination and control over the scope, intensity, duration,.

. v &
frequency and nature of RSE laboratory experience activities. Seven of the

eight projects are either based and/or completely housed and conducted within -/

300 yards of all RSE and School of Education adminiétrative and instructional

areas located in Hale? Center. Therefore, physical proximity aione facili-

<
-

tates coordination and control of 1aborato$y-experience variables (i.e.,

.

.

. .12




scope, intensity, et& )‘ . ‘ w

. -

Four® of the eight projects permit studﬂpt involvement which ranges from

" - observation through internship and Masters level practicum {i.e. > projects

,0
.II, III, IV and VIII, see Figure l) - Two proje dedwith multidis- - .
. 0 ' &
’ v . - . ‘
ciplinary assessment activities permit upper level undergraduate student . - ..

observation, masters level graduate student involvement.as aides, and doctoral

level students as assistants or direct participanEs (i.e ., assessment team

m‘mbers) In addition, two projects (i.e., the Alabama Rehabilitation Facility

In-Service Projecg and the Regional RehabiIitation Facility;yraining Program) .
»_ ? deve.lep-)leadership abilities of doctoral students in that these pnojeot’are

! L4
. umnned and/or administered by Rehabdiitation doctoral students

»

N Additional ‘and significaﬁtsﬁeatures of RSE projects are that they includé:
1. "a wide pattern of service delivery syStems and needed services which . *
-+, are provided by ... . - ; _— v ‘ ! -

'2. highly competent professionals representing severa1 different but

®
compIementary, disciplines,to .:. _ “. ! . N

N . < 3. a wide range, of excéptional individuals at all age levels (see
/ Figure l) " . c- ) ", i o ’ v R A . . T

Progrdm Evaluation and Evidence of Success
r-. ‘_*
“As mentioned in’the Introduction section, the Rehabilitation and Special /

Educa&hberograms'are administyatively separate program units of the Depart-

ment. of Vocatioral and Adult Education! @Efforts are currently undérway to
. [N N - Y '
. ' join:and elevate the two progrims to departmental status (i.e., a bepart:
_ment of Habilitation Education) within the School of Education, ' These

. efforts have been supported and encouraged by the Department of “Yocational and

*

Adult Education, tite Schoél of Ed#cation administration and the University

« ’\ - ¢ . 1
administration. These emerging events coupled with the rapid growth %

i e ) . . re
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dg_and deVelopment of the RSE programs has, hampered the development and imple-
.~ mentation ©f an inclusive program evaluation system.' The marriage of the two

N ¢

. prograhs and subse¢hent.development of.a Department of Habilitative Education
lwill} in“turn, require development and(implementation of such an inclusive
'evaluation system. 'The reader is referred to Appendix B which descrioes a

programvevaluation:;ystem currethy being\developed and implemented in the

-

Spegial Education Programs: The Rehabilitation program uses a similar evalua- !

P Y]

~

tion system. It is expeqted that the evaluation system used to assess s

e ~ ‘o

departmental program efforts will represent a blend of the two evaluation

. . P ‘

systems. g

<

- Program evaluation methods and practices of both prog?ams is consistent //”>\\

3 -

_with that found in other similar college/university tragning programs. That is,

emphasis hds been placed on &nput and Process\variables and less on Product

[] s

—

) .

variables. The following will serve to provide the reader with a brief review
‘ . »,’.9‘ s - | ' ! 5

of these evaluation variables and resulting evidence in support of program

. success. - - ) ( . .
. ] ‘ "o - -~ . -

Faput Evaluation v ‘ AN

~ v

— -

Input variables subjected to evaluation have included the degree to which

N
- -~

personnel (students and faculty/staff and administrators) ‘seeking admissioh to/

employment in the programs meet established quantitative and qualitative

L3S i

standards as determined b§\administrator and faculty review and screening of
'student and faculty credentials. Results'of evaluation in these areas
' . indicates that all RSE faculty/staff exceed Auburn's standards assoeiated with
‘qualifications, contributioni to the field and relevant experience. ‘Students

seeking admission to Aubufn’sg programs have demonstrated ability on various

»
. y

national college,entrance examinations which compares favorably with -other

k14
» .

similar unizersity preparation program student populations. Further, Auburd

T
~ N R
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students have demanstrated entny level knowledge and skills which exceed those

Q &~

L)

demonstrated by stédent populations seeking entry into most of.the other - R

»

university level personnel preparation programs in Alabama. N

¥
; s,
. 1 ( “a ks

*

v Proeess Evaluation.

v o Process variables subjected to evaluation have been ‘those variables -

- ¢

associated with the degree to which'personhel (students, faculty, staff,~

M , . ‘ v
™ ddministrators) meet retention ani advancement standards. These variables
S i . .
¥ i

+ «' ‘are examined through

-

~%¥

established procedures whicﬂ include input from self- .t
evaluation, peer review groups, student perceptions of performancé, amnd

administrator perceptions-in the case of faculty and staff; self-evaluation,

\
~

faculty/staff perceptions and immediate superiors in the case of administra-

. [} " . .
' tor evaluation; and self-evaluation and instructor/supervisor/advisor

“ 4

percepgiong‘of knoglédge énd skills in the-case of stgdenf,evaluation. In
gil insta;ces, evalua;iop déta suggest that all personnel and ;rograd
resources “meet standards.established by Auburn University. ;EHitiona1'
evidegce to this effect may g; found in third—part§ evaluation data. F;r

‘example, a1l RSE teacher educét*en programs have consistently met or

1

exceeded personnel, curgiéulum and resource standards prescribed by various
e :

State and national tedcher accreditation organizations (e.g., Alabama and

s

Georgia State pepartmenté of Education; NCATE). ' )

.

+ Q
Product Evaluation (KIA\}T ‘ ] . Ny

~N A - : .
- & * R .
Evaluation of Product variables in university level personnel preparation ™

. A
programs has fdcused on the degree to which program graduates succeed in an .

éﬁfﬁoyment setting as determined by graduate selfgevaluation, less frequently

by employer perceptions of graduate performance. Graduate self-evaluation®

surveys have indicated that #tudents experience no difficulty ih securing and “
- . .

successfully holding positions in their areas of specialization. This is .

1 RE
‘LU
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further substantiated by the facts that: (1) with few exceptlons RSE

. 7
éraduates receive more than one offer of employment prior ;Q,exitingwfrgm_gqr

- -

3

. . . N
program (many of which are leadership positions); (2) in-state and out-of- . >

+ state employer pequests for program graduétqs have consistéently and

N ’

significantly exceeded numbers of eligibleastudents; and (3) many students \

are offered and secure employmeﬁt‘iﬁ the setting, in which they accomplish

fr

their internship/practicum experiences. Graduate self-evaluation surveys also

&

consistently indicate that student perceptions are highly favorable, particu- -
larly where laboratory experiences are concerned.
» > +

* Otherg(but not inclusive) indices of program §dccess include: (1)

. "

" coritinually increasing numbers of extramural requests for inservite education‘
. . ] \
by public and private rehabilitation and §pecial education service programs;

- (2) the frequenc)\with which Federal, State and local governmental agencies

D~ a9 . - Q‘

. - request consultative services of RSE program personnel; (3) increasing

v

. graduate and undergraduate enrollment in RSE programs in the Jight of

declining enrollments experienced by other .curricular areas; and (4) consistent

- -

v

\
TP

success in attracting and secifing local, State and Federal service projects
+ -e.g., turrent ‘extramurally funded ptofects total in_excess of $600,909)._

.

»

] - . R :
a . <

. Summary
O .
The Rehabilitation and Special Education Programs of Auburn University

‘are aﬁpréciative-of oufu%ééutation as a "field-oriented" personnel preparation
program. All of thehexpérieﬁtial activitiés"included in this proposal .
—qorrelatg favorably with such.a "learning through service" approéch to

personnel.preparation.‘ It is an approéch which(we highly recommend to other

programs, ‘Through its use students are provided with unique opportunities to N

.o §

explore and shate the.life space;'needs, fears, fiﬁstrations, joys, grief,

an

aspirations and variability of exceptional individuals and their families, as
. C - : '

.
. . y

\)‘ N ’ ~ . .1;8 | N . N

> 4 ‘ £ ) 1'\




» ‘ . ’ [. . ) ) / R v
-13- . )

. L -

»

well as the, yide array of professionals and lay advocates who strive toemeet

éheir needs. The net result is a mature, insightful, sensitive and highly

T - b

L}
skilled graduate; one who is better prepargg to meet the:challenges associated

‘ .
% - 4 \
with the role of a human service professiona{. .
. )
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Cong?ehensive Diagnostic, Evaluation %nd Educational Prescription Center (CDEEP)

The CDEEP Center is Funded by the Alabama.State Department of Education

through the Alabama Resource Centef (ARC) This on-campus progranp is ‘an inter-
- x
‘ ‘disciplinary effort to provide appropriate assessment ‘and educational planning

services for bandicapped individuals between the ages of 0 ard 21 -years of age

.

who demonstrate sensory, physical, social, intellectual and/or emotignal '
- . -~

problems which interfere with social and/or academic success. Referrals are
- , T e

initiated by local educAtion agencies through the Alabama Resource Center.

Each handicapped individual receives an intensive’two—day evaluation-adminis-

tered by professionals representative of the following disciplines: Hedicine,

\»LPsychology, Speech Pathology, Audiology, Rehabilitation and one or more subt
¢

specialties in Special Education (e.g., Learning Disabilities, Behagior
Disturbance) An interdisciplinary staffing is- conducted on a third day and

includes all professidnals involved in the assessment as well as a regresenta—

L 4

tive of the local education agency and the parent wheneVer possible. The
~7 ,,r' . \ .
assessment report and specific educational recommendations are forwarded to
> “A . A3
the local education agency for their review and implementation. «In addition,
. . . “ . " !

' each client freceives an annual re-evaluation to‘determine extent of progress.

1 L]

-

area, RSE faculty and staff and faculty from the Auburn University Speec.h*andv
Hearing Clinic. Undergraduate RSE and Speech Pathology/Audio}ogy students
enrolled’'in intrpductory courses are provided opportunities to.observe,all
assessment and staffing activities.‘ Graduate students are more directly

- involved in carefully supervised wsgessment and educational prescriptian

development‘activities that are consonant with their level‘o{_géademic and
¢
_ experiential preparation.

. The interdisciplinary team includes practicing professionals in the Auburn ~
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- Kifg's Acres Program for Delinquent Youth

-

L]

The King's Acres project is an on-campus extension of a community service .
N e A S

. program (King’s Acres) funded by the Alabama Department of Youth Services.

The ma}n campus'ig located in the‘cammunity and includes shortﬁterm residential, 4
diagnostic and evaluation and social and edqcational habilitation services for

*adjudicated youth in east Alabama. The Auburn University on-campus program is .-
/
designed to provide educational and vocational assessment and short term educa-

tional/tutorial services to 12 to 15 youths’ (boys and girls) between the ages

i ’

of 12 and 17 years of age. This on-campus phase Qf the program is manned by

one doctoral level and one nﬂsﬁers level RSE graduate students. These graduaté
students. receive ongoing supervision by an RSE faculty member. This project
H .

provides RSE students with excellent opportunities to observe/interact with - -

project staff and clients as part of required laboratory activities in

- _—

A : U
assessment and methods and materials courses. . All laboratory activities

-

. associated with tHis project are coordinated by RSE course inmstructors and

the RSE faculty membek responegble fot project supervision

{5 ' N ©
) Early Ch@ldhood-Edpcation‘for the Handicapped Laboratory Class {ECEH) .
’F) ) : M » .
+ The ECEH on<campus laboratory class represents a consortium effort to

'ﬁrovide direct educational services to 13 young moderately addzseverely '

handicapped children and their families. Menbers of this codsortium include
* ~ ‘.

Auburn City Schools, Head Start and the RSE programs of Auburn University.

Auburn City Schools, through Title Vi funds, provides funds in sup%:rt of a *

head teacher for this unit. The Auburn Head 8tart program provides transpor-
T . ‘ b

v

tation services for the children. ,Atburn University and the RSE programs

-
. .
EEY

. © , '
provide ‘on-campus facilities and maintenance furds, and the services of an RSE

.

faculty member who functioné in‘the role of a supervisor for the program

s —
*

ECEH is heavily used as a 1abo§atory site for laboratory experiences reg
: _ ,
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- - /

\ v,

N

-3
. 4 .
ir several RSE undergraduate and graduate courses. In addition, several other
‘departments within the univensityr(e.g., Psychology, Speech Pathology and
. Audiology, Elementary Education, Physical Education, Family and Child Develop-

ment). extensively ‘use this program as a laboratory site for the purpose of

exposing their students to the problems experienced by handicapped children

—_— L] - -

and their families. On the average,‘app:oximately 200 RSE and 200 students
representing «various non-RSE curricula obéerve/interéét with children in this

. program during the course of an academic quarter.
. ' .

-

Mt. Meigs Diagnostic ané Evaluation Center for Youthful Offenders” -
- . This projéct is an off—campqs prégram administered by the RSE programs

and funded by the Alabama Department of Youth Services. The purpose of the

. project is to provide eduﬁational and vocational :7se§sment, prescriptive
. P ¥

y .
recommendations and short-term educational servic,s to adjudicated youth >

-

incarcerated at the Mt. Meigs residential facility located approximately 35
miles from Auburn. The Diagnostic and“Evaluation Center is directly super-

vised and adminjistered by Departmenﬁ of YouthlSérvices personrel assisted by

- .

“ ¢
geveral RSE progrsﬁ Extension Associate stafﬁ who are either gradpates of the * Py

N

" RSE programs or are ;tudenés.currently enrolled in RSE Masters and{?9ctoral
level graduate prdgrams. Begigﬁing Spring Quarter of 1978, thiéxﬁ;ogram will
be expanded to include an RSE internship/practicum component. This latter
will be a jointly (Department of Youth Sé;v e§ and RSE) coofdinatéﬂ comp;nent. \
Expansioniof this type will provide for additiénél superv%sed laboratory’ . s
experiences }or students' fol n RSE prePara;ion pfograms. It should be .
'noéed that the aforementioned King's Acres and Mt. Mekgs projects allgw RSE

students with observational and direét interaction experiences with problems

6f this population which is unequalled by any other preparation program in

’ e N\

; the State-of Alabams. * ’ '
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Service Center Psychological Testiqrg Progiam
N

'chologigal testing services to children and youth awaiting enrollment or

L

Federal and State 1awsﬁmandating provision of free and appropriate '

public school gducatiénal Lpportunities for all handicapped children and J
youth have cfé;ted a ;ignificanﬁ gap between psychological testing needs of

local education agencies. (LEA's) anh available personnel to meet these needs.

The RSE Service Cent?r Psychological,Testing Program was developed and

implemented to bridge this gap. The program involves the provision of psy-

"enrolled in LEA educational programs. A team approach is used as _a vehicle

for providing these services. The team is Eomposed of an RS% faculty member
and a small number of RSE post hgsters graduate students who have been trained
as psychometrists. ‘These studengg are supervised by the RSE faculty memper.
Studepqs’gain valuable experience ip administering, interpreﬁing and reportiné,
results of testing. Recipients of ébese serv%ces include a wide variety of.
handicapped stﬁdents (e.g., deaf, meﬁtally retagdedo behaviorally disturbed,
blind, etc.). RSE students typically ;Fe design;teg as members of this

service team for one quarter. The proggam hés provided sérvices to over

2,000 handicapped students and rehabilitation clients during the pas;‘two

and one-half years.

Alabama Rehabilifstion,Facility In-Service Project

Thi®project is funded by the Alabama Division of Vocatiodal Rehabilita-
tion and is staffed by five doctoral séudents in Rehabilitation Services. . ) 2

Education. The project conducts statewide in-service training for
. Y

Rehabilitation Facility Personnei, develops prégrém'evaluation systems for
rehabilitation facilities, provide& on-site continuous consultécién to

selected facilities and conducts simulated accreditatidn surveys for

facilities seeking accreditation. The changing accreditatton sdurvey team

i

. 24

.
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is made up of*Rehabilitation graduate students whd, following graduation,

13

qualify as survey consultants withkfhe Commission on Accreditation of

Rehabilitation Facilities. ) N

| -

v

Regional Rehabilitation Facility Training Program
\_‘ -
This program is partially staffed with RSE doctoral students and provides
4 . . '
in-gervice training and consultation,to Rehabilitation Facility personnel in

the eight state (i.e., HEW Region IV§ Southeastern Region.

< 13
- ’
t

Deaf-Blind Qutreach Project ] i . -

"

The purpose of the.Deaf-Blind Outreach Project is to provide direct
educational -services, parent traiping/coun§élingvand'community liaison
services to deaf-blind childveﬁ and youth and their families in an eight

county region surrounding Auburn. fhe project is staffed by an outreach ‘

" (homebound) teacher and ome to. two RSE graduate students. Other RSE students

benefit from this project through direct, on-site obsefvation of the activities

of the Outreach Teacher and her assistants and observation of project video-
”~ . . :
tapes of assessment and educational procedures. Student.observations of

project activities are associéted with laboratory experieﬁée requiremenfg'of

w

assessment and methodology courses at the undergraduate and graduate level.

Since there are only two university affiliated multihahdicapped outreach
. )

projects in Alabama, the experience accrued by RSE students as a result of
- L4 .

-

this experience ‘is both unique and invaluable.

.

-
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Evaluution ) ) -~

§Qec1di Education Program Lvaludtlon\ﬁyptcm (SEPES)

The purpose o[ SEPES ‘is Lo systematize:r (a) Lhe 1dent1f¢catxon

of program needs W1Lh1n the conLext of the Lralning program and

-

6"

. 1ts goals .and ob]cctlvcs (b) the coIIection and use of infoyma-

- -

tion regarding resources, constraints, pLOJOLLOd stxatcylcs and

projected outcomes, (¢) the monitoring of the continudus pro-

. -

cess of training, research and service 3Ftivities related to

program objectives, and (d) the documentatxon of: (1), program

£

“products in terms of. the quantity and quality of program gradu-—

L~ §

5

b

-

P

ates (2) the" pcrccptlons o[ pxogram,braduatcs their super-

R

mendat ions for‘program modifications, and (3) the pxoﬂucts and
]

achlevcments of pxoglam faculty members, all of whlch havdglm-

pllcatlons Ior the achievement of the overall goal of improved

educgtlonal sérvices for handlcapped children.
et

e

WLthln SEPES evaluation is gonsidered a continuous, rcyclical
"Q

éctivity in which data are colleoted and 1n[ormat10n is used .
J

syStema:;;;}&y, Peedb&ck is. %ﬁﬁnnelled to apprOprlate declslon-
. . . ¢

- makers lnterestcd pHrL]éS hdNme genuine 1nput and a share in

-

decision-making activities, Evaluatioﬁ activitie§ are both form-

. g

gative and sumnative in nature: Pormatlve cvaluation is concerned

. < s

primarlly with evaluatlng the onp-going processes Wlthln the pro-

- 5 .

gram and summative evaluation dealsksiinly Wlth end -goals and

>

2 products of the program and its components
MC. . . ' ‘5, 27 o

~ /

~

_visors and\\llents regarding program cffcctivcness and recom- ‘
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The design of SEPES provvdes a4 proposed Strategy for the .

accomplishmene | of these cr1Ler1 In this Section, the [ollow-

ing topics Wwill e Presented: (a) the generaj evaluation model and -

-

- (b) the taXonomy of information needs "apg Sources,

°

General Evaluation Model: The pLOpOSCd model is similay

to the CIPP model . plOpOSLd by Dan Stafflebedm and g%ed effectlcEly

AN
in the D1v1810n ofl opCLLdl Lducdtlon of The Pe

-

nnsylvania State

y
Unlversity in that Program ¢valuation is rela;cd to: (q) the A

context in which the- Program jg locdted (b) the 1nQu thCh must

obtained In termg of nceded 1n[01mat10n 1esou1ces constraints, o

and plcv10us Program Progress data, (c) the Process by which pro-

L 4

8ram goals ap objectivos are attained; and (d) the eXtent to

which Program Lroducts aje reflected An the yoals and objectives

of the ﬁrogram. . -

.

The Proposed model 1s also consonant With Lhe Dlscrepancx

Evaluatlon Hodel ( M) advocatcd br the Lvaluatlon Research Center
—~=Udtion

tat101.is Seen as
'&
to whaL is ‘Intended to

.at the Un1v0181ty of Vllgxnld . Thab 1s evdld
the comparlson of what is, a performance,

. -

,J be, a crlterlon or standard. The dlffelonce which pa

Lween the lefOlmdncc and SLanddld is the dlaulapdncy whlch if

it is negative, myse %e Lesolved Althou5h Criteria

are often

Y exist be- -

T e e —
. .
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< o - ‘
either case, wgyhin SEPES, the selection of evaluative components
is kased on the form and nature of the individual goal or objec-

,/) tive to be evaluated, Figure —— shows the factors which are con-
* ' -~
sidered prior to the development of an cvaeluative instrument for

L

given objectiVves. On the basis of Factors like {he taxonomic ’

level of the goal ‘or objective,

-

the type of competency inuolved,
. 3 » . ! '
and .the student activity, -evaluation variables such ag these are

detérm{ned: (a) level (scale)of measurement:, (b) type'of mastery,
& >

- - (c) period of 9va]uation, (d) type of decision (judgment),'Te)
type of data, ang (£) methad of evaluation.(assessment): Thus,

- /
goals and broaq objectives inyolving tcchnologjcal Performances

‘in simulated situations might be considered to require relative

mastery, Intermittont or final Summnative evaluation, and ag ob-_

jective decision by the evaluator, Measurement op an interval

scale, the ability to use denivéd Scores, and some form of norm-
)

referenced Instrument would probably be desirable fqr such goals

and objectives. In contrast, minibbject ives involving kiowledge -

based competencies obtained from lectures oL readings might be

considered to. require absolute mastery, codtinuous or intermit- .

.

tent formative cvaluation,‘and potentially (ir i involves the

~ ATl of teachingy a subjective decision From the evaluator, In

this £ase, a nominal or ordinal scale might be seleeted, tr@?lS'
) ‘. ¢ . ‘ .

to criterion could e the type of data used,; and a forp of cri-
&

. : . b ‘.
terion-referenced test might be the evaluation method employed,

’
. ¢

. \ - . ag
RIC. -
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X,0.0.0.0. = Domain/Goal - .
 X.X70.000. = Broad,. Skll1/IﬂS““LCCLOHal Objective
. . X.X.X,0.0. = Enaolﬁno Skill/Short Term Objective
R NLXKLO. = Specific Skill/Specific Objective
XX XXX = Minisk ll,"LﬁLDDJgC”LVG
~ -
© KA = Rnouledgze - Are ) )
’ KS kno'7ecoe - Science . ‘.‘
.PA = Performance - Ar? ) Technology
P = pe‘f'fo“.‘aqce - Sclencer .
p . . .
. NS = Nominal Sczle 0
0S = Ordinal Scale v . .
. IS '=.Interval Scale . —. "
\ RS'= Ratio Scale P
© ot AM = Absoluce'xgscery . .
R =fRelacive Mastery
5§ T = Contintous Formar:ive Evaluation
; IFZ = Intermictenr Formative Evaluarion - .
ISE-E\InLerTL tent S*ﬁm§5~Vc LVQanClOﬁ . .
... FSE = Xinal Summative Evaluation,
ﬁw - .
! OD Obje che Decision . ’
SD = Subjed¥ive Decision .
‘ # = Number ’
. %=, Percentage . \
*BR, =,Behgv10r Ra (F equency). ' .
_D'= Duration " ’
- - ‘ | . ‘ \\ . o ’ ’
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Two fcho 'S govern such tocisions: (a) the need to use

N '

f@

. evaluatgve'oompnnents wvhich provide.

the.best estlmates of com-

~
- -

" Petence on glven goals and- o &yectlves and

(bh) thc regdgnition th at

not all wothwhlle goals and ob]d@tlves lend themselves to mea -

Q \§urements by the most valld evaluaLxgs\zomponents (e.%.; ratio
P
scales, objective decisions, ete.) The rule of thumb in making
\3 4 ot . ) F
such decisions is ro ‘make moderate Judgmen(s which retain as
Nt
/

much’ of the Ldel iﬂ'meusurcment as

»

possible, but which recognize

the need to he realistic whcn conSLder

dividual goals apd ObJCCLlVCS

¢

ment, and the concérn for cfficiency in terms of cost, time, and

Ing the importance of in- .-
) “~
the need for accuracy in measure-

. ’ .

manpower. Figure _. is a description. of Lhe S EBES model.,

~ ‘

1. Context

.

The Auburn University Special Education Program operates

‘

within the context of the School of Education. Thus, it, by its

act1v1l;cs contributes to the mission of Lho school and Lhe

P

mission of the university, and mus;t hc responsive, Lo these supcr-

. ' L= .
ordinate missions. Also, the Program must .he respon31ve to 'na- -
N ¥ : .

tional, state, and local nccds The national needs are trans-

!

lated 1nto Priorities by funding agents and then passed on to the

¢

-vUnlversity,,School, and Program, Similarly, state nceds are

L] , T
expressed, and in some cases, programs are mandated to meet :

state needs (e.g., Alabama Exceptional Child Education Act - 106).

) - 34
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Nost often, local needs are expressed by school districts through

' -

dlrect communication and in responSL tosnceds assessment SHrveys
[

. condupted by the faculty at Auburn UnlverSLCy.

L]
L4

“

. Future plﬂnnlng documents and program review reports pro-

vide needed data fOL conLext evaluatlon Spec1&1 LnLeLesL groups
such-as the, Counc11 [Lor Exceptional Children, Afabama Learning

Resource Centers, and various association’s f01 handicapped chiy -
. 3

ren provide data fol Lthe chcrmJnaLkon of nceds:in the “econtext *

-

‘gvaluqiion OLho meortant aspects of Lthe context evaluation

¥
R 7 .
. are the monitoring of AffLLmatlve Action Guldellnes and other -
documents that hﬂVL impact on the Program. A, final cxltlcal ‘as -

foa
peé@ of context evaluation is the collectlon and use ‘of informa

tion relaLLng to okher training agencies in Alabama that' provide

*  similar training programs .
2. Input - . :
. __iRput . .

B L4

» *National necds expzessed by the federal fOVeLnment are' passed
to us and prov;de anuL to the erdcture and . activities of the
Program. Funding agencies often have a Very strong input and pro-

‘vide very direct mandates for the training Program or for certaip ' N
, ‘ . F
research activities, Thus, .the funding agencics shape the aci- !

- -

vities and its products,

-

.

The faculty, of course, has J vary large input into the Pro-
4

) gram. They do so’ in at least three ways. First the Program ' ’

3 ’ -
Fl ’ ] - '
‘




-
Y

‘recruits faculty o do cértain jobs. 1t is assumed that the

E

faculty then do-Lliose jobs and perhaps improve theis job de-

‘striptions as they become integra;od into the Program. Second,

faculty bring with them LnLo the program skills and'attributcs

whlch may shape the Probxam in unpredictable wiys. Conse- )

-

quently, - the Program may e stxbngthoned and mndlflcd by the

unique capabilitips of onc or two faculLy members who were re-
\:

:

cruited for other purpoios. 'Nihﬂh as faculty develop profession-
> 7 M

-

ally, tﬁéir dttitudes dnd ideas have new and very definite igf=

. pagt on»tﬁe strucLuxe of the Program.

Students algo provide direct input into the Program. - Sty-

. -
’ 4 ’ . . 3 ) - - ‘
dents may be recrutted to fill various Ciategories, but they

bring with them expericnces and ideas which serve to modify the

7

- -

Program. Students have seyeral competencies and they ‘come to

the program with a desire to gain othef*%ﬂﬂpetcncies, most of
. e 5 .
which are practicable, but some of which are not practicable with-

) . . : ~
in the present program. Student attitude and interests are im-

o
[

portant components of the jﬂput evaluation. Profcssional'pecrs
/

‘make sometimes less obvious, but cqually valid input into the

brogram by their review of plopo&dls or Lhelr informal consul -

. s
taion’with Program stafr,

Fwo advisory commltLeeS which conLrlhute ideas and opi?fons

ﬁgtm people affected by the Plogxam provide addition' input into ~

-

the Program. -By estublishing a committec of university colleagues

R . 96 ,

oo $




A, S&rdent entry characte istics | . "
Sources: application fnformation; admisgiong committee
reports; student aspirations statements; sty-
) dents' letter of recommendat ion; student atti-
' .tude indices; student pregram plan .
« . ! . s -" . . - ~ , 4
' B. * Faculty entry characteristics .
”

Seuxrces:- faculty vitae; faculty aspirations statements;
facultly attitude indices; promotion and tenure
commitLee reports

C. USOE specilications '%‘
Sources: USOE guidelines; BEN puidelines; requests
. ' : for proposalg guidelines
D. " Consumer input . o
a .
A h .
yources: advisory committees; clients served in the
. Diagnosis and Lvaluation Clinic; clients served
- / by graduates of the program (parents and child- \
ren); state angd local cducation cmployers : a
. . oy S . y . 1
: E. Informggisn relating to other training resources in Alabama -
. . ¢ . . .
Sources: other institutions of higher fearning in Alabama )
. / © that offer sfmilar .training; residential in-
_ ' stitdtions in Alabama that offer training pro-
’ srams Lo professional staff; special education
programs in Alabama™ that offer training programs = . -

Lo professional ﬁﬁuff

N r

F.. Tnformation from pLogram graduates relating to training :
needs |

-

. Sdurces: program graduates ” L

-

e

e [ ]
G. Information -from supetvisors of 'program graduates telating
Lo training necdds - \

S

Sources: supervisors of bfogram graduates . -

H. Information from peers

. Sources: proposal reviews; informal consultation

P
( )
Y N
~ "

RIC - . -
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-
*
1

(e.g., staff and.fnculty from « “her programs, stadents, etc.)
and community consumers (e.g:, parents of handicapped children,,
representatives of statc'anq loégl educational agencies who cm-
pldy our graduates, e&c.),_peedéﬂ external advice to promote .

desirable change within the program will be obtained.

3

3. Process
The process of éhe Program is that which‘gucs on jn the pro-
gram activities carried out on a‘daiiy oy qudchlly bdsls Al-
though it is ineluded, all of the activities that transpire
between students apd faculty are not restricted to the.attcndﬁg

-0r teaching of clhsses. Thus, committee meetings, research in-
5 4 ’
vestigations, evaluation activities, servige Lo th& community,
’

and so on, are regraded as activities. : -

- L}

Student program monitoring and student attitudes are im-

portant evaluation indices. Equally important are faculty acti-

vities and-attitudes along several dimensions of instruction,(

nry
. *

research, and service. 1In uddi;iop, other process indices which

&

! I3 ' - . . . M N
deserve mention arc: studcnt-facul{y.1nteractlon, course .evalu-

ation, practicum and- internship evaluation, and Lest monitoring.
\ )
.4, " Product ' .

.

The products of the Pxoglam are manlfold and often difficult

' to assess. One of the mosL noticcable producLs is tralgfd pers-

onnel. Trained personnel can, of course, be enumerated in terms -

..

of the number of paraprofessional, in*service, graduate, or certi-

fied-studentsdof various-categoriecs trained within a given period

’

[c S 38




-of time.

cesting task is thp cvaluation of the Guality of personnel.

E

ty of personnel are:

- ) M
¥
"evaluations of

That is the Cypical manner in which

training programs are made. ihe more difficult and more inter-

The

crucial task in the evaluation plan is Co assist in the improve-

ment of ,the program in such a way that the quality of the people
traineg/gs of 'Lhe highest possibbe. Also, Lhe cvaluation plan
should. provide information\ﬁo,aésist the graduate program in

producing high quality personnel in the arcas of greatest nccd; ‘.

both regionally and Important indices of the quali-

» .
profegsional contributions made to the field

professional Servcics seryceies provided to consumers, subsequent

formal education, evaluatiions made by supervisors

[

and consumers,
4
N » . . 13 4 *
and the outcomes of detivities of trajned personnel in the train-
ing of others on both 4 foxmqi and informal basis.

area of product cvaluation is ~ .
. <

Another extxcmcly 1mportant
faculty productivity on dimensions othe Lhau the f‘alnlng of

hr’ in the arcas

I .

resident students, laculLy produc+1v1ty 1ndlco

rcScarch scholdll¢ contributions Lo Lhe academic ficld,

1 - -

influencc'on sLudans through advising,

of:

service Lo the state and

."
nation, servcie Lo (he Profession (COHHU]LJH{ professional assg-

ciation detivity, cle.), service to the Special Lducation Program,
. L .

the School of Education, and -Auburn University, amnd the consider-

¢

ation for and attainment of special honors

and public recognjtion.

-

Q ' ’ . ' <

RIC o o - ~ .
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Taxonomy of Iaformation Needs . 1d Sources for SEPES:

- .

I. Context Evaluation . ) '

. A. HNational neceds in $pecial education

Sources: USOE guidelines; USOE, NIE, HIMH, etc, requests
’ for proposals; Council for Exceptional Children;

. ) professional literature
B. State negds in special education

. !

. Sources: Alabama' State Department of

[N

Education publica-

. Lions; Alabama State Bepartment of Edudation
~ - . ’ . . . . .
certification guidelines; Alabama Assof iation
. for Retarded Children; Alabama Leaniting Resgurce
~ N * y

L4

-Centers. state plan for education; stuate Leacher,

associations Y.

C. . Local neceds in special cducat+on
N N - - 4

/

.

exceplional ehildrey .
t

Y

3
~ ~

D. University context - )

b . : . . L
Sources: special education programs; parent-tecacher = ¢
associations; residential programs ; parents” ¢f
T ¥l ~

{

I
se 3

.2

>
3
s

7

‘ ?fgohrces: unfvrf?fty mission statement universily plan;
- - Lacullty Lenure gnd promotion criteria; Affirm-
. . dtive actlon guidelines T )
. B .
E. Schodl of Education context ( . °
v : _ . ; .
«  .Sources: school of educatfon mission statemeny; program
™~ %%* 1 Jq review statements L e

X ny "
‘ [

. ’ - . . ’ s W
/gﬂ, Special education Interest. group recommendations

.

Sources: group publicationgy papers presented at meelings;

faculty interactions with ilLLt'L’(‘fit,gL'()Lll)S
5 .
G.« Program context

%

- ~

L]
? et}
Spurces: program meetings’; comfittee reports
=

. ., ‘
II. Input Evaluation ﬁﬁg R . o )
- . “ \
0 2
. ) 40 X

El{fC‘ | . N .

[
.
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-
o v

-«
RN .

. "]
LIV.  Product Evaluation . e
o~ e :
© A, Trained -personnel - number and- type ‘
' ) ‘5 Yy "\ : " : \ g r ’
%%V Sources.: Trained Personnel Information System (TPIS); - . .
. " program records , .. -
, Q . ~ R . . ' . <
- B. Traineds personnel activities in arecas of: . .
. 1. type of position held -« length of service
2. professional contribut] ns to the field ‘
. ' . - . \
3. professional services provided to consumers : '
. ’ [} -
, 4. activitics in training others : - )
L4 ‘ . -
\ ' . ’ d k= 1
. 5. subsequent: formal education ) e
l\ T seu i - :
5 3 . ’ er v .
\ Sourtes: TPIS .
L e

» . . .‘ . » } N
C. Trained porsonncl'attltgde toward training program

a _— . {
1. strengths of program preparation .o .
\\ 2. recommendations forf change in the Lraining program o

-~
.

Sources: TPIS ’

. v D. Evaluation of Erained personnel by others - - )

1. supervisor evaluation and, recommendat ions |

.

N2, consumer evaludtion .

-
I3 .

. .

Sourcgs: Supervisor Information System (SIS): Site

«, Visit Information'§ystem'(SVJS) . \ °
’ - i )
) ~ E. " Factlty productivity in areas of: -
) - " ) . . ) ) . )
- 1. instructiog . .- R . . '
. a, resident . ‘ ) .
' . b. continuing education )
. . independent study . ~
., d. practicum and clinic supervision

e. innovative approaches , . .
-—WEMC .h St - . . -l . B .

‘ - e. -
- T - .
Ay ’

‘ . .




BRI A i Text Provided by ERIC

-

2. research -

a,
b,
C. noufunde
d.'cudbcrat
) C. involven

Proposal

3. contributio
a.
- construce

4,

influence 0

a.
* b,
c.

Students
studouLs
Work wirg

5. Service g

a,

¢

h,
C,

continyi
PArticip
Specch p

Service g

“a. membersy,

b. oflices
'~ Gy presenta
Cod. special
C. consulta

Service to

a. conmitte
b, adminis(

8. special hon

. consider
“b. publie c
versity -

FPIs

Soprces:

emthorslyip of texts ,

prepafatiom .

funded resecarceh

d"rcsearch /
ive research wi¢ coll
eat of Students In roes

ns to academijc field

ins

tion of assessment

+

n studncs Lhrough

in Special educayt ton
in other Programs »
h Student organization

the State of A%abama

g education
dLion in
aking apc Writing-of P

-

the Profession

¢ ¢
ip in Professional] org
in Professiona) organj
tions ag professionaL
committees’and conmiss
ntships ,

Yrogram dc>artmont S
] 3 ’ i )

e membership

nun1og17u)hs,

au]visipg '

State wmeeting

* ~

cagues
carch »

a%tic]cs,
lruments

cle.

N

5 and conferenceg o
opular artic]ag

anizations

Zzadtions

meetings .
lons

chool, anpgd

poe

, D
university

. . A
rative responsibilities

ors and\recognition
ation fayyp

Prizes and/o
itations

which generat

’ ' @ l

r fn]]owships :
¢ credit to the uni-
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.
-

b. participation in .tate meetings and conferences -
¢. speech making and writing od popular articles

", "6. service. to the profession - o .
. a. membership in professibnal_organizations
b. oflices in professional organizations , ,
. C. prewenfitions at professional meetings
d. special commitfees and commissions
e. consultantships

. ~

) I4
7. secrvice to pfbgram, department, school, and univeérfity

v

a. committee membersivips

. b. administrative responsibilitics .
8. special honors and recognition :
) ) 4. consideration for prizeg and/or fellowships =~ -
b. public citations which gencrate credit to the '\
university : ’ ’ *<¢

P .

Sourcég: Faculty Program Information System, (1S) >

E. Faculty altitude . . )
Sources: TIA ) B ' ‘ b B

F. General process indices of: .
1. course cvaluations .
) ' S . ‘
practicum internship evaludtions R

. Sources: Student Process Inventory (SPI); Faculty Pro-
Y cess ‘Inventory (Fr1) e
G. Cost monitoring N ' é

L. program support . (
- L4 . L4

. 2. OF suﬁpoft .
$ 3
3. university support ' )

? | 4. other support ‘ _ o .. .
Sources: Cost Information System (CIS) : g
. . f -t

1
[
“r . . ‘

o o ) 43 C s . -«
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¥ Thélprogram descr%bed.in the accompanyinb décuhents represents an
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. Tolophone 826-4446
4 November 23, 1977 . . Area Code 205

T

Dr. Edward C. Pomeroy

, Executive Director .

American Association: of Co]]éges for
Teacher Education '

.

Washington, D. C. 20036 ) ‘

Dear-Dr. Pomerofi ¢

"1t is indeed a pleasure for me to submit to you and to AACTE the Auburn
University School of Education entry for an AACTE Distinguished Achieve-

- ment Award. T ' -

-,Theﬁprggram for experiential preparation of "Habilitative Professional
Personnel" as described in the accompanying documents is truly an out-
standing program at' Auburn University. Auburn has a long and distin-

* guished yrecord of service and research in areas of rehabilitation and
special "education. The Habilitative program is an outgrowth of a desire
"t ‘integrate components® of special education, rehabilitation educatign,
anhd special needs education into a desirabl® model for the preparati
of .personnel. The achievement of: the program is evidénced by the fact -
that it has eome to be the Jargest single program area in our School with
a total of 405 undergraduaye students in a School of 2,439 undergraduate
students and nine departments. The graduate enrollment numbers 53. In .

. addition togthe number ofaﬁtudents enrolled, the faculty of the Habilita-
tive Profesé%gg:] Personnel program have gained recognition at the state,

" . regional, andational levels. This fall the Student Government Association
of Auburn University presented the outstanding club achievement award to

the Auburn Student Rehabilitation Association.

B

interdisciplinary and interprofessional” program area model. The model
upog which the program is based includes componefits of some of the most
. respected educational practices. .For example, the model provides oppor-

. tunities for competency-performance based instruction; peer tutoring;

. extensive in-field experiences; opportunities for students to, relate to
o .tgggsons from early childhood to adulthood; student involvemert in program"

.dévelopment; and the allotment of financial and human resources .to
accomplish the goal of ‘a special-program. '

& 3 -
o~

14 . I

o A.xAnoxwaA&} UNIVERSITY .




Dr. Edward C. Pomeroy 7
. November 23, .1977
Page 2

We appreciate this opportunity to eniér competition for the DAA Award. ..
If you or your colleagues need further information, please do not
hesitate,to let me know.

¢

Cordially yours,

o a%aw ‘-

Jack E. Blackburn
Dean

JEB/mp - T

enclosures




