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The Situation
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,Quaﬁty day care ,‘L‘s fast ‘becoming like a oolleqe educatior:. - More

d more V;e(mently it is.available only to the rich who cc‘m afford ‘uqh

fees and the poor who can quallfy for government subs1d1es. 'In addition,

-

s1noe government funding for day care is in short supply, even the needs

.

of those who qualify for government subs1dlzatlon are not belng n‘et

The need for national support for day ‘care is now, more w1dely "
reoogmzed than in years past, but @dequate furiding of such a program
has not been politically feasible. At least five mll.llon children under
K2 the ageé of six need care while their parents w'or}'<. (Goldman, June 1975). (
- Espec1ally critical is the need of fam111es headed by females as ev1denced
. by a report by the Un1vers1ty of Wlsoonsm Instltute for Research on
; e ———
Poverty (1975) whlch stated that famlllles headed by females now, represent
43 p‘elrtent of all poor families, Gp *from‘ 28 percent in 1965. Yet U.S. News
(1"{75; p.27) stated that "training ‘efforts and other’ aid desiéned to im- P
.»:" prové the gt of poor’ families are often ineffective for this segment of '
the populatlon since -rroéhers are locked into chlldcare responsibi t1es' *
Tltle XX regulatlons reoognized the need for day care by low income
famllles who are not rec1plents of Ald for Dependent Chlldren, by -per-
mlttmg states to use- federal funds to partlally subs1dlze d§§ care for K
- : fam111es earning between ‘80% and 115% of the- state median J_ncome adjusted .

)

s, for famlly size. . In actual pracglce, however, :suff%c1ent funds are avail-

~

able to assist only a few of the eligible families.
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V’I‘here ar‘e: other ’constraints off day care, budgets.- i}any families who
are expected to pay the full cost of care when they have incomes above‘th
f115% of the@state med'ian, find this difficult. Day care costs 'are affegted
by J.nflatlon as we1~l.: The oost of‘care in a day care cénter in a’sma ’
" town In Pennsylvania in the spring of 1973 was approxﬁ\ﬁtely $6.00 per
chlld—day, by the spring of 1976 costs were $7.88 per Chlld/—day

Tradltlonally, the gap between the‘ oost of quallty <hild care and money -

Y

available from parental and gévemrental sources has been filldd by
funding from private sources which are llmlted.\\ For example acoordlng
to the Abt Assoc1ates Study, (1971) the expanswn of day Fre serv1ces

in a ca'rrnuxb}ty resulted in a scarcity of volunteers and donated space

!
' and equipmeént.

Y .
The Problem
The, goal of making the most o’f available resources. by increasing
¢ / 4

the amuﬁt of quallty day care fac111t1es ayallable *at reasonable cost’

[}

suggested that we develop measures to ahalyze the élthatlon in day care
K L 2

N
centers. Three\ aspects were con51dered &)st of 6are, quality of care

N -

, delivered to ch_l&dren and staff use in day qare centers. " The measurement

tools develcped form the basis ¢ < a sewaana:1951s ,pac}gage to be used by

. . ‘ ) K :{ . . .

day care administrators in makinhg decisions related to quality and costs.,
e

e
Acoountablllty and evaluatlon of day care prOgrams is a oomparatlvely v

L

new field Ther? are measures avallable for vluetmn bf structural

A . .
//features of day care programs such tas the adequacy of space and other .ot
phy51cal characteristics, but there are f measures ‘av able smtable
ew
¢ t’

for measuring total programs including, bducatlonél developnent of on-llne, '

. » N
[y . -
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nondestructive, objective’measures of process in day care ‘centers. We

limited our effort to the development of key measures of cost, staff-use,
and quality which were non-interactive in an on-going programr and
ofbjeetive in their design. The measures were evaluated to determine their
" feasibility for use in the field 51tuatlon and the‘lr valldlty For some

' measures, reliability was establlshed Normative data which. can glve

predictive reliability to the measures requires further testjng.

.

Cost Analysis_ . ..
. ‘l ¢ »
Two_comparable’cost figures from each center were desired: (1)

< . ‘ . .
the total cost Qf care per child~day, (2) the cost of salaries of

personnel dlrectly involved in child care ‘/per child-day. ]
 Many factors oombme to obstruct obtaining oomparable flgures for
cost of care for day "cf:e centers. Computing c.;ost of care may be done’
either by enrollment or attendar;ce, Cost of care n'ay'be figured from
budg'eteé expenditures or actual expenditures or both. Same center‘s

receive donated items in the form of golpds, services, or space, for which
R o f o

e

: other centers/must budget. The number and scope of services provided to

. the chlldren and their famllles varles w1th some centers prov1d1ng .

only on-51te care while others may prov1de such serv1 ces as a social

-

worker, transportation, or health care. Frlnge beneflts provuied for

the staffs vary w1dely and Jmay or. may not include such thlngs as hospltal

lnsurance, retirement beneflts, vacatlons, and sick leave.

’

# *

' Few centers use a cost ana1y51s system\yhlch separates the costs for

various ‘components of the program. Cost-benefit analysis"ef: financial . -

4

conttol processes is especially necessary when several &ources of income

» ~
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, and accountability are required by a center to survive. Each funding

agency requires different pmcedures and categjvc;ries 'I'he design of a

system brldglng these requlrements and prov1d3.ng useful planning

o .
Y

R J.nformatlon to the center J.S a challenge g
* Two examples of such systems came to our’attention. A system of
'accountnzng adopted m 'Pennsylvanla to meet federal requlrement apportions
costs to'seven ‘cost centers: (l) Adminilstrative and General, (2{). Plant
and Malhtenance, (3).Child Care, (4)\Eood and.Nutri'tion‘, (5) Social
Se;'wces, (6) Transportatlon of Chlldren and (7) Health This system\
is very similar to one devtloped by the Southeastern Day Care Project
(1971) Wthh uses the same ?OSt qenters In addltlon, the Southeastern
,Day Care Project s;/stem makes prov151on for apportioning the value of
donated gooc;s .and ‘serv1,ces to the varlous cost centers. Such cost analys-i's
can_provide valuable information for program planning and bud'get making.
The benefits of the Zost analysis must be weighed agaJ:.nst the oos'ts of
A

the system For example, one Pennsylvanla center which was studied

J.ndlcated that such a system was going to require addltlonal—-bookkeeper

~

time and thUS additional esxpense.
T as'a result of our’ study'two worksheets were developed. 'I"he cost

ana _'sis worksheet uses 1nformatlon from expendlture and attendance records.
The teachlng staff sumnary includes a llstnng of all .staff members engaged

‘dlrect'ly in- Chlld care by job tltle, th& number of hours each _works per

© week, ‘the number of heurs spent in direct child care and the hourly rate

of each. From this information it is possible to ute the costs in

four ways:.
B




. of all the centers in existence on any glven date w111 no longer be in

¢ Cost per child-day by attendance

. § ¢ Cost per' ch'ild—day by enrollment N .
¢ T ) Oost per child-day for all persdnnel ‘ )
- ' e Cost pe'_r;{hl'_lil—day for Chlld care personnel
étaff Use, Analysis .’j B ( - . )
T .

Staff use was selected for attentlon since it was crltlcal 0 both

cost and quallty outcames. Salaries camprise ﬁswn: day care

’ )

budgets (Apt Associates, Inc., ~lg72), Staff is.the campornient of day care ‘

which ultinwatel’y'deter;ﬁines the quality of a given program oncé)\basic
physical requirements‘*are met (Abt Associates, fnc ’ '1972) The p\sycholo—
glcal atmosphere whlch a staff develops in a glven center is of central

J.n'portance in determining the actual quallty of cax:e being delivered to

@e child.ren (Fein and Clarke—St:e‘;art 1973) .« There are nxan_y' descriptions-‘_

of models for hlgh quality day care centers and suggested staff utlllza-
tlon (Prescott and Jones, 1972), (Abt Assoc1ates, Inc ' 1971), but there;
‘is little J.ndmatlon that the hlgh quallty centeré observed or the modéls
_ advocated are necessarlly eoonanlcally v1able. For example: Same high
quality centers which were originally ihciud_ed ina Prescott s_’tudy w:ant
out of buslness or diminshed in quality during the ¢ _drse of the study
. (Prescott, Milish and Jones, 1972). In Illinois, th. nalf—life of *

llcensed day care centers has been estJ_mated at ‘three years, i.e., half

. Operation three years la.ter (Rowe 1972) 'I'he model suggested by Abt
Assoc1ates, Inc. (1972) for a fac1llty with an average daily. attendance
of 25 chlldrian oost $9.30 per child-day in 1972 dollaJ:s. et few parents

today can .afford a prlce tag of $9.00 per chlld—day P Upon closer examina-

' }

’ o - - . ' '\\ ~ ’ ' . ‘
. L/ ' | 7 o \ )
. . - . . - P .
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Clarke—St\ewart' (l973) suggest specialists such as group activities special-_ s

~

tion the $9.30 price tag is even more unreallstlc because ,wages upon which
it was based included teachers at $2.88 and alds at $1. 66 per hour At
the present tJ.me, the federal minimum wage is*$2.30. To prov1de a program
ccmparable to the Abt Program meetn_ng feoeral spec1f1catlons J.n} 1976

would have cost well over $11’ 00 per child-day.

N ’

The tasks to be performed in day care have been typically lelded

to make teachers ,general;.sts and other staff members such as copks,

R —

nurses, housekeepers, specialists (Host and Heller,'1971). Feih and

ists, materials specialists, and language specialists. They make a case
for analy51s of day care, settings J_n terms of fuhjtlonal rather than tradl—

tlonal roles. They point oyt that while day care should not oon51st of \

! A

merely custodlal care, neither should 1t oon51st entl.re.ly of formal edhca—

. w

|
tion. Rowe (1970) , by-implication, advocates the use of a formal educatlon
. / .

spec1allst. He states that the, addltlon of a preschoolmvalent of a .

AR Y

perlod‘ of "educatlonally" programned hours -to the day care day can be made

for a Small increase in budget if the mcrease is used to prov1de ‘the

"increased mcr@nent in salary requlred for a trained teacher who is fully

utlllzed for thlS func’ ton, since, typlcally, preschool programs are held

in short dally sessione. )

)

Wheh the ¢child has suff1c1ent opportunlty to explore a stlmulatlng

[N

enVJ.ronment in the hame settlng, Whlte (1973) belleves that the chilgd: learns

from brlef dlsper.’sed mterchanges between the caretaker and child which

' ar(e usually 1n§t1gated by the chlld ,

One factor in staff use whigh is critical to gost of programs is the .
) ) . *

"t

4
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\
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" number of children per staff r, the staff-child ratio. .'Sjglund -
B .- A N o
(1973) in an'international revi_ew\ofgsgard{\n the fie\Ld of' nursery

school and day care educatlon found llttle actdal research on desirable
teacher-chlld ratios. The few ex15t1.ng studies agreed that too few

teachers reduced the amount of individual attention given the chi_ldren._'

In the Abt Study '(1972) of actual day care centers, a favorable staff-
Chl];d 'ratibﬂoorrela'ted significantly with "warmth and ﬁthus tended to be

- indicative of program quality. ' However, Evans, Shub, and,véeinstein (1971)
point out that "too many teachers are also a hazard. Not only: do\‘Ehey]

make a classroam too‘adult centered, they a1‘50. dilute’ the\eoordination

4 .

possibilities in planning, the extent to which independence can be e{f\ec— )

tlvely enoouraged among children, and the developnent of peer 'relatlonshlps
/

Presoott and Jones (1973) did not find programs with' staff—chlld Atms\
of 1:5-8 predictably better than those w1th ratios of l-IQ—lZ Centers

<. defined qsbquallty centers have had staff-child ratios Wh_‘LCh varied .

from 1:3 to 1 15 (Abt Assoc1ates, 1972). ~
- v -

Other factors determlne whether ’a given staff—chlld ratlo results

in a quallty program. The Abt (1971) S‘tudy found some ev1dence that .

change of pace activities lnvolvmg‘ respon51b111t1es not dl;ECtly in- ’
. vblving’ ch.lldren improved the quality of the -time staff spent with

chlldren The dlstrlbutloh and oombn_natJ.Ons of tasks and fanctlons

expected of the teachers, the time of day, the tJme alléwed for staff )

breaks, and psychic re’nunerations may all‘affect the operation of ﬁ!e
Lo T < - E ‘ 5
staff—child ratio. A study (Prescott, ) 1965; Prescott ‘and Hartis, 1964)

/(/

_ Gited by Sj¢lund suggests that the training and attltude of the school.

prlnc1pal influence the teache&/and the psychologlcal climate ln th#& school
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‘relative to the degree of’ warmth and authorltarlanlsm. .

'I‘hree 1nsmmts were developed and tested to\obtam staff- use

information: - , . e o o .

»

) - Q “oThe Day Care-Center Task Survey |
/ . O'I‘he Teacher Task .Survey ) o -
. O'I'he Chlld Care Task Survey ' ‘ \ ) *

" The Day Care Center Task Survey is de51gned to be anSwered by the

director of a center, Tt oon51sts of a list of 130 tasks whlch are
’ performed in day care cen\t,ers, fducatlonal Projects, Inc, (1973) dg -
an analysis of day care center tasks in a study of day care centexs 1n ’
Pennisylvania. The inventories prepared by EPI were used as a basis fdr
the Day Care Centér Task Survey. Addltlonal 1tems were added from
‘ suggestions received from staff and Stflents at the Umver51ty of DelaWare
//. After each task, the d1rector is asked to wrlte the job titls, m the
appitoprlate colum, of the person who usually performs the task, the person
who frequently helps pgrform the task and the person or persons who
®c2\51onally perform the, task. "I‘hls survey determines the.fplanned degree -
of specialization of. function in the center and how the director of, the
. . , ,

Ll [ P [ [ * [ [ [
center percelves the d1v1smn of responsibilities. 'I'he versmn of the

survey J.ncluded in this paper has been organlzed to correspond to the

N v
) L4 s

Teacher Task Survey. ’ . -

The Teacher Task Survey consists of 108 itemls identical with those

on the ‘Day Care Center Task Survey. Twenty-eight items were omitteQ
since they would very rarely be performed by staff members other than
the dlrector, bookkeeper, or secretary. The form included in t‘rus working

paper elmu.nates some o’f the detail in the orlglpal EPI study since it
\

. .
. .
“ y . ’
. I . hd
. ! , , -
. . , \‘ »
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. was found an excessme amo‘unt of tlme was. requlred for all teacl:u.ng staff
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to respond : However, one facet of mfonna*'lon whlch was included on\the

_ EPI. task J_nventorles for some 1tens only was expanded to apply to all

items on the ’I‘eacher 'I‘a\}< Survey This was the deternu_natlon of %e

degree to whlch ﬂae staff belleved the chlldren partlc:Lpated Jn, performmg .
each task of the /énter An examination of.child part1c1patlon is useful

in a se'é—analysm for eValuatJ_ng the extent to whlch a center is utlllz—

ing Chlld part1c1patlon opportl?rutles to fu;ther such 'goals as.providing ‘ | :
a varlety of EXperlenoe developmg respon31b111ty, /;veloplng self— _
rehance 'I‘he ‘

\

spehlallzatg.on, how staff perce“lve thelr responsnbllltles and how staff d

ler Task Survey deternu_nes the actual degree of

time 1s belng utilized.

*+ o«

L

-

., \

. -
-

The Chlld Care 'I‘ask Survey is ,de51gned for all sta

. g ‘/‘/‘ e
members, t%gj/{

1ng and non—teachJ.ng, who have any oontact w1th the c&uldr ’ to assess- X
. o4
Twenty—tm tasks

the arroun‘t of aoult—-chlld 1.nteraétlon re 1dent1f1ec§¥

‘ for thl$ survey from our experlenoe and that of colleggues in child
e {

St

Bach 1nd1v1dtJal worklng in ~a center who . -

B development and famﬂzy life,

' even occasmnally had contact with thé chlidren is asked to md_Lcate t‘he

o

frequéncy w1th which he/she,performs each trsk by cneckmg t~he appro-

. M
<
,

prlate oolumn -j- ’ e

¥

A

The Chlld Caré 'I‘ask Survey revealed ‘wide varlatlons in the tasks v ¢
R .

Lzaperformed by 1ndrv1duals employed in the same capac1ty w1thln a given,

-center It does not lend‘ 1tse1f easlly to gatherlng data for omrparlsons

of centers but Lt should bg very helpful ih a self—analys1s study. The g ) -

lnformatlon glven on what staff members are actually doing may po‘mt up .-
. v v
streng'ths a.pd weaknesses 1n program or staff. In addltlon, it .can-draw. b
- N ¢ . - v -, ” . - i
rs h "' ) ’ ‘r: ‘ i g i e
) . .' \ .' rs ~. . "




Jttentibn to desirable staff behaviors and be uséd to entourage a higher
J_nc1dence of such behav1ors. . . . 4 ' - ’

“’ 0 ]

. . ,Quallty Measures ~ e \ . Co . )

.

A\
> bbjectlve measures for the quallty of a day care progfam are;needed . S

-

" to dse w1th the cost and staff data obtalned to do a coSt-beneflt

’-

Aanalysm. 5\1b3ect1ve judgenents of quallty are often sﬁspect when do e,

« [ ]
- . fby 0ut81ders and are even more suspect’ in a self-evaluatlnn context ' -

\ ' . Lengthy observatlons are not feasz_ble \for persons act/:,,ng as llcensor L °.
. A . 3
- &

. /\ijectlve meastres overcome these d1ff1cult1es Used in self—evaluatlon ‘_‘ .

they also prov1de ectlon for p{ogrammng and staff tralmng tdm— ) . .

G ‘crease the' quallty of child care. - ‘ , , B .

[

’ Ebcoectat;tons ‘about -wha-t:g day care center or nursery. school should

+

- a ish affect the, deflm,tlouf quallty Do we e.xpect p051t'ive effects

. N ‘
or 1s the absence of negatlve effects all that is requxred" As SySL}mH Loa e
statés (1973, pp. 34—35), | J Ty - S “ : R

’ .
. - . < «
.

‘If the object in plac1ng a’ 14 ... is to attaln scme educatlonal \

) a_un, the expectatlon is presumably some p051t1ve effect which 'the

* v -

TN
mstltutlon can give; but whlch *l:he home cannot; . Ir R on the

i ther hand tl.ae ebject is- z:o have the Chlld looked after th.le, !

s

for ,mstande ‘the” rm/ther is out ‘at work, it st be suff1c1ent ‘ SR

. - simply to “expect - t’he “absence ofx.snegatlve effects’ shat. ig to say ~
; R | s

Ao that. the ch.l.Id ml} develxp J_n/fhe same way as it would at home o .
. * ‘ A ° . ) s P -

A ) - ~

T SJ¢luﬁd (p. 35)- further ints out that, s e, o

* I
.

R . "= - " i . .
‘ . 1 It is not establlshéd that th%arénce of p051t1ve eff.ects or
" &
: - .the absenoe of a negative one shoufld be reIated to how the ¢hild - - ~

. -

Ce develops at home In cases where the Chlld cannot be at home, it - e

‘y ’s * <




U is reasonable to relate the effect ... not to the Chlld S develop’nent

at home, but to the alternatlves avallable, i.g., some way of having

/ ~

‘the child cared for by someone other/than the mother.

e / She draws a‘tt'entlon to the fact that there can be both immediate

+  and 5ubsequent effects. Educatlonal phllOSOphleS vary .greatly in specify-

)

J_ng as to l%v:l thlS 1s {0 be done. Burton White, (.1973) states that nobody

e ,

¥

|
at the present time has deflnltlve :mformatlon as to how%est\/ educate

/\ the oung. chila. ~ . . ) ’

.

- N some concensus exists in the expectatlon t': a qUallty program should

T ‘produce the future p051t1ve effects of ccmpeten/ce in the children who
paJ.jtlc:Lpate in 1t. The cr1terlon for quallty for the purpose. of this study

- L was the productlon of campetence in the child using R. White's (1958, in |
Cohen 1971, p. 162) definition of competence as, "an organism' s\ capac1ty

3

Fw\@‘mte\ivact effectively w1th its enV:Lronment."
Federal goverrment standards atte& to insure that the child’ s
. social, emotional and oognltlve developmental needs as well as his
phy51cal needs are'nurtured. ‘ ) |
to heal€h-ard sz eby r&ranents, staff-child ratios and space reqiire- -
ments. Generali: 7, they assure that the mJ_mJnum adequate%hysma\l plant
which is prerequisite t5 a good program is ‘achieved. ( jglund (1973 ‘ -

. pp- 57-58) notes that the"existance of a good physical splant is not a /.

s guarantee of quality:
».,(’ N Uhntable process ("the personality of the teacher, the behav10r of '

" the teacher, the educaticnal climate, the principal, etc.") can

Y ‘. explain- why mstltubxc{s with a sultahle,structure ( "layout;

. L. 1
13 -
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States, also \f\regulatmg day cak\have requ1remeﬁs pertalnlng\__/ L
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materials, spaee, etc.") may not be able to achieve a pdsit‘ive effect,
and conversely sultable educatlonal processes can result Q‘m an \/

.1nst1tutlon achlev:mg a p051t1ve effect desplte an uhsatlsfactory

P’

structure
P "Ihef?efor'e, we chose to focus ‘upon prccess -s‘ince the federall and
state policies appear adequate for assessing the quality of the physical
plant. - ' ' .
In lookihg ;?or measures of process, White's work seemed useful. He d

stud:Led caretakers of young chlldren over an e\ctended perlod of time,
1dent1fy1ng dlfferences between caretafcers of chlldren who developed into
competent individuals and caretakers of less canpe&ent chiildren. He
conclﬁdled that it might be adv'i‘s'able' to emulate successful parents. "I'he
dedree to which a day care progréam simulated the. eavirgnment provided -
by a successful parent mlght well be taken as an indigation of the g(\alit.y
‘of the day care program. 'I'hree variables whlch appeared to be amenable

to assessment and Wthh might tap the characterlstlcs of an env1ronment

provided by White's successful parent were selected: (1) the near

enviromrent of the child, (2) chi.ld;,—teaci{ér interaction, (3) 'exhibition

" of chlild curiosity."

Near Environment Measure o “

One r;’mportant fun(:.t'i.on of a 'ca.retaker is to design the physical‘
environment by promd;Lng access to many objects and diverse 51tuatlons.
Sjglund (1973) notes also that many research studles have confirmed the
importance’ of havmg sufficient st:lmulatlng materlal available. Prescott
«£1973) found that an index wh:Lch indicated the responsiveness of “the

env1ronment to the child on a "sensual tactlle" level dlfferentlated
.

L
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"between better'and poorer quality environments in open type programs. Thls >

index, the "softness rating", was used as a ba51s for compiling an mventory

of items known as the Near Environment Inventory to measure this aspect
of a program. Oolleagues in the field suggested adda.glonal 1tems which

they looked for when assessing a program.

Thé Near Environment Invéntory can be used for a quick check of -

classroom resources, keeping in mind that the presence of an item does !
not mean it is used, and the occurrence of an activity, does not mean it

occurs fregquently. Aor self-analysis purposel, the ‘inventory can be used
to assist a center staff in evaluating their progra;m in terms of the

acwﬁpanying explanation of the value of each item. (See Appendix) .

Nia

Child-Teacher Interaction Measure
A second function of the effective caretaker is that of "consultant."

Whlte (1974) in a study of children undér three, found that in the oconsult-

» ing capac1ty, the oompetent careta'?ker responded prcmptly to the Chlld when .

the child mltlated a ? contact even if the response served only to delay
actlon. ; response of ten to thlrty seconds in duration, was prozflp P
ertthusiastic and cpnsidered the purpose of the child‘. The response provide;ﬂj
some language at a level the child oou’J;?andle and perhaps 4dded & re]&ted ‘.
idea but did not prolong the e%jbhenge “beyc;nd the‘child's desire. However,
the caretaker did not always drop elvexythJ:.ng to attend-to the child's
request thereby 'probably giving the child a realistic, small taste of
things to come” (White & Watts, 1973, p. 243)._ Spaulding, (1964) observing
school age children, found indi‘cations that ‘such responses are mtportant

for older children as. vzeli. He found correlatidns between positive pupil |

self-concepts and a high 'degree of private or semi-private commnications

[N
<
S
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,\with children and attentiveness to pupil needs.by teachers. A low degree

of self-esteem oorr;elated with negative evaluatiod, domination by "rough -
threat",” "harsh tas}cmalster behavior",. ) and- "grim domination." * Height of -:
self-concept correlated with the degree to which teachers were calJn,

* acceptant, support.lve and fac1lltat1ve He als% found a negative rela-

tlonshlp w1th cognitive performance w1th domJ.natJ.ng, threatening teacher ‘ ’

beéhavior andkthe use of shame, ridiCule and public admonition C, ' ]

‘?a'
' \

Observatlon of teacher responses to Chlld—lnltlated contacts was .

used to measure J.nferactldn The responses of the adults were coded as =

positive or negatlve In the study, no response was coded as a negatlve :
@ ’
) response al a neutral response was considered p051t1ve since 1t would 4

quallfy as "calm and acceptant, " Th.l.S observation teohnlque was pllot
" tested in three denters Z;lthough scme observers noted more child n B Q
approaches to adults than others, over 95% agreement between observers in
coding of response as positive or negatlve was achleve’d

_ . . N
The observatlon of child-teacher J.nterac;tlon was™field tested in

eig it center The measure was applied by observmg the r arly present
F’

!
adults in the children' 'S env1ronment on a rotating ba51s observmg each ’

adult for a three minute interval for a total of twenty—seven mrnutes

.

The observatlon was planned for a tr cal of three adLI\sts presem;y ,If l s

than three adults were present, an,interval of three n'\mutes of 'g:o obser-
i /-

] - .
‘ vation was substituted in the rotatlon for each absent ad'p/t l/ child w S

initiated contacts &f the adult under observatlon were noted and oo&dFJ

- ~
4 »

The children were de51gnated by same dlstlngulshlng characterlstlcs as -
v % .
were the adults. ) ) . ' .

The responses to the children*s_co tacts were most-ly'posit‘ive.in
\To * -l 8 v \ ) .

-




~_/

. A

LY

»
>

all the centers. Most negatively coded responses were actpally. ,due to a

lack of.response When a lack of response occurred it. was often becéuse

Ve

the teacher was busy with another éhlld 'Ihls suggested that for self-

anaLy51s purposes, the coding of no response should be separate frcm that
/ . e
of a negat_we response Variation occurred between teachers {n the amount’ ,

*

whlch chlldren contacted them. The contacts” were’concentrated on one"

teacher in some centers. Other/adults present in such cases were "extra
+ . 1
hands," but, as far \as the children were concerneé were not extra voices
|

with language and affect input. . In the program where the staff-child ratio
was° 1:16 the nuwber of positive responses per child was hi;'gher than in
. the'program where the ratio was 1:6 and was almost as hi‘gh‘ as in the program
where it was 1:4.7. It was noted .that children made no conta'cts with a

teacher in some mstances because the teacher was se actlve in giving in-
~ « . ~ \ "

structlons that the chlldren had no opportunlty For this reason, noting
the number of teacher 1n1t1ated contacts during the same observatlon period

could be a vatuable. ditional piece of infoxmation.

- ' The child-teacher interaction observation emphasizes t'he'inportance

\

of prgmpt, positive response to chlld-*-lnltlated oontacts It may be used
to spot problems with :Lndlv:Ldual chlldren or staff members and to identify
chlldren who have little contact with adults. ) From tests of this measure, .
it appeared that true negatlve responses were elicited nore frequently~

By certaln chlldren These chlldren may already be known to staff as’
y

‘children with problems Howaver the technlque hlghllghts the contribu- o

- [

+ tion which negative adult reactlon makes to the child’'s d1ff1culties

Similarly, certain staff member3 appeared to be more prone to respond

v

negatively to children's overtures. In a self-evaluation study, if such

5

it
-
e
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a situation were discovered, or if many negative résponses were generally

found, the center could then consider whether the individual or individuals ‘
had more responsibilities than could be comfor tably handled,» whether there

o ‘<, M . . ( !
‘was a lack of appreci\atipn of the ijrportance.vof the caretakers, -or whether

there were other factors involved which oould be remedled

Mam.fest Curiosity Measure . . .

<

L4

Whlte & Watts (1973) noted that curiosity is one of the develop*rental

' processes which J':s affected by the caretaker. The é&ffective caretaker
provides oppo?—‘tunity for the exercise &f curiosity. Others also have

- found that the exercise of curiosity oorr,'elafiéi. with the deVelopment\of .
oonp'etenc?é. In Piaget's ’(Gi_nsberg & Opper, 1969) scheme of development
of cognitive structures, the child takes in new experience, i. e., .
a/.m@m),ﬁa/tu it and then adjusts his tl‘:’inking of actions, i. e., accommodakes
to fift \;ahat he has experienced. Free exercise of curiosity enables t.he ‘
chll%to assimilate many and varied- expenenc;es t.hus forcing hnm to |
develOp through mcreased accomnodat.lon. McNamara, Murphy and Harre}l (1964,0

p.u976) tested children foxﬁturlosrty motlvatlon and reallty contact, and

found that "curious individuals are in Xe veridical contact with ‘reality

- and acqu’re ja_{_for]natidn from the environment more effectfvely.“ They

-

suggest 1at curiosity is a system of responses necessary to the "efficient

aoqu:fsition of informatidn." Maw and Magoon {1971) found that hign curiosity

children as compared with low curiosity children were more intelligent,
LY ‘
creat.we, soc1ally secure, 'tolerant of a:rblguous 51tuatlons and had a

-

* hlgher sense of personal worth and reSpon51b111ty C

Since the manlfestatl n of cur1051ty apparently oorrelates with ‘abilitieg’

’ 1)

pl\‘eI'QquSlte to academlc 1 ing, effectlve dealing with env1ronment
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and the development of high }S)elf 'esteem, the degree of curiosity manifested

N

s in a day care environment may be an indication of the degree to which these

. "-'h

child as occurring when he: \
e (a) Reacts positively to new, strange, 1noongruous or mysterious

elements in his environment by moving toward them.
‘ ' L

(p) ( Exhibits a need or a desire to know more about himself and/or
his environment. ) 1' f

(c) Scans his surroundings seeking new experiénce, and/or

S

. (@¥ Persists in ea.(amining and/or exploring stimuli in order to

N know more labéut; them.

There are several studies which used the manipulation of objects to

®

measure curiosity {McNamara, Murphy and Harrell, 1964; eynolds, Acker
and Pietila,-1961; Pielstick and Woodruff, 1964, .p- 836). In the test

situations of’ these dtudies each subject was examined individuz?lly in

a contYrolled enviromment. In our approacfn the use of objects to measure -

the curiosity of children was adapted for ‘use in the nati .al environment.

N . - -

. A complex stimulus (busybox) was pilot tested .in s. -eral’ centers,

and, from the piiot test results, a "surprise-drawer box" was constructed
t oL T ) . ) .}
. to capitalize on the feature to which the children had shown the most

S

interést. 'I'he "surprise—drawer bo;E" resembles a small chest of drawers.
The top drawer of the chest is a sham and does POt .open when the knob is,

pulled.: 'I'he ‘secorfd drawer is a-bonafide drawer. The knob on the third
oa ”~ “

p

. . ! -
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- of forty minutes. The children wete observed as they approached the box.

NE
g .

of

. 4 t . . \ '
drawer does not open the drawer to which it is attached but, when pulled,

-~

opens ft:he' fifth or bottom drawer which has no knob. :I'he fourth drawer ,

. f“’\" » - . ’
is a. sﬁam and does riot open. The box ?s a measure of curiosity was field

te,sted in five centers. It was, placed in a classroom upon a table whlch

L

‘was commonly used by the’ children during T free activity period for a total

Each child who came within a foot of the box was noted by reoordlng an’

N

. identifying descrlptlon ahd- J_ndlcatlon of sex. If the child began in-

< , . »
vestigating the box, the number of pulls’ on the drawer knobs were counted
and xecorded. The "measure of curiosity" coded was the number of drawer

pulls by each child..

\’I\he.ﬁanifest curiosity measure has demonstrated face'and construct
3

validity from the literature and from observation.in the field where

children's behaviors which fit the definition for curiosity were noted.

(See Table 1 ‘for data fram the pilot test.) The measure can now, be used
to develop a normat':ive data base. The measure in its present form is’
ordinal measure. Scores for individual' children are required which en

able median scores and ranges to be ascerta.med Averagé socores are

unguly affected by extrenes in scores (See Table 2). For example, the

average number of knob pulls in Center A was higher than the average for

all centers but theh median nuﬁtber of pulls was lower than the average s

l
while the 51tuatlon in Center E was the reverse. - ) .

An J.mportant fleld varlable to be controlled‘to maximize regiability '

FAR

between centers is the location of the surprlse—dramr box . Th st

location dppears to be on a table commenly, used by chlldren. The lower

part1c1patlon by chlldren in Center, € may be partlally explalned by the
-
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fa gbthat, whlle the box was located on a stand frcm which the chlldren

—

nly took manipulative toys, it was not placed on the table where they

were used. . Vi
9 . . ‘\\/\ . | .
# a sklf-evaluation context, low scores.on the manifest curiosity

. . RN o
evaluation would be a signal to examine-the environment ca;‘refully and to

>

explore the presence of the varlous factors which mlght affect the mam—

festatlon of cur1051ty - ' 5- N
~ R - ' ’ -
B Use of the Surprise Drawer Box in the field is feasible. The length'

of time required to test it'in a center appears to be about forty minutes.

Observétion’ requires the tabulation of only one manipulation. There js

no need to limit the use of the box since scores for more than’one chj \
" can be kept while they are investigating the box simultaneously. is

minimizes thedlstortlon of the environment by the measure thus producmg

'

an approprlate on-line medsure. -

~ /

Evaluation and Implicatiohs - o e
S

This fleld study wAs devoted to the develo;ment of measurement tools

deSlqned to study cost, quallty and staff-use in day care procrrams for
’the purposes of both research and day care center self-study. It was
L f 3ertaken because of the 1d“ent1f1ed need for developing realistic hypo—\‘
. >ses for,ma;dmitimg quality and mi_nin(ﬁzing‘ ®sts in child care centerd.
The -tools were 'designed to be used in a self-analysis study nnder field
conditions., \\; . o s
The instriments can be utilized in séveral %ys- e
’ ) 'Ib fac1lltate & oom;;arlson between the director's per- .
' <

ception of whS is performing which tasks and the/étaff

perception of who is actually performing the tasks.




.o To draw attention to tasks for which no one is a@equateli;

b ~

responsible.

:

' . ¢ To reveal lack 6f understanding by staff members as to

> . ) " vhat their, .jobs involve.
e To emph?asize—desirablke’ staff Behavi'ors, thus enooﬂragi_ng )
) a Higl?es‘ incidence of such behavio‘rs ' -
The quallty measures tap different aspects of the process in the day

care center., The chlld-teacher interagtion observatlon emphas1zes the
importance of responding to the child and the importahce of porsiti've re-~ .
sponse, reveals the patterns of teacher attentlon to the tlass as a whole
& and to, individual chlldren, highlights patterns of negatlve response. «

The Near Environment Inventory identifies components of a day care

environment. This invento‘ry can stimulate discussion of these curriculum

N\ .. -
tools and result in additions, to ot mcdificaiiorfs’ of programs. f\
The surprise-drawer“box’ focuses 'attention on the'i}rportance of the

atmosphere which fosters the exercise of curmos1ty\1n a Chlld s environment.

. -~ L4

U‘se of this measure can’ stimilate the day\care center to identify practlces

, which prcx’note or inhibit the manlfestatlon of cur,losiy and can lead to

, ) . e 4
i . <
curr\fulum change. i ' . . .
- ] . N
1Y

Using_ e staff and quallty ‘assessments in  Snjunction with a oost
: SN
study, centers can make'a oost—beneflt analy51s congruent with their goals.

Such an-analysis can lead to better giecisicn—maki'ng, planning, and develop-
. . R . 5 -
I ment of staff and curricula. ) ' T
There are several anllcatlons for pollcy makers in the fmd;ngs
. ey
_of- this sté!f;:_ . . ' . -

\ . ® Requirements for accountability in terms of record keepizng,
- o~ %‘24

s
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- e.q., acoounting procedurés, and inventory bohfrol,"émqlé' 4

A . Y
be evaluated in texrms of the.cost of maintaining such *

)

accountability compared, to the cost of savings to the
progr¥im,.,

*

!
e Staff-child r\a'\tio requirements shoul@e '\re—exanu'.nled.

4

The premise that more staff is always better does not

hold up under closé examination.

=

_e Basic goals and objectives for p@éés need to be developed

"and a range of additional acceptable goals idéntifieé" ~ s
before accountability in terms of quality of programs '

can becone practicable® . - : g

-

¢ Measures of quality can document the existing quality of

programs and provide incentives for broader participation
in. better quality programs. .

e Identification of beMaviors#associated with quality can -

be used both as tools in neasﬁrgment and in in-service

traini.ng programs to increase’quality. -
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‘measures which relate to your goalS°

d) Plan a way to feed back the information to the °

~ b) Involveﬂevéryone in the plannlng who musé’partl—

J | SELF ANALYSIS PROCEDURE v
* : ' i
LN ‘\' K
Develop with your staff and advisory groups some goals for
self analy51s'

a) What m want €0 “know? , J (
( R «

b) How, %uch time and funds can be devoted to understanding
“the’ costs and' quality of your facility?

c) Wh}ch areas are most 1mporta9£ to your group to begin
the analysis?

d) How will the. information ‘-be. used within the program?

e) What safeguards will bk given to participating staff .

to assure them of appropriate confidentiality to

prevent any nervousness or unease developing from

the process ‘of self-study? - .
\ ¢ )/"‘“"
Set up and operate a workable schedule for u51ng the various

a) Do, not attempt too‘ambitious.a schedule for your
resources. Most child development centers do not
have a surplus of uncommitted time and must take
energy away f{om other impbrtant matters. ' . \\w

b) Make sure everyone is included in each area in
which thex are;involved. . .

c)  Identify a le@ger s) for each portfon, so .that
someone is coordimtiting the effort to assure

usable “information.
\

grohps involved and get their reaction. 2

,Summarlze the flndlngs and develop a pr%gram to use the
information:

a) A short written summary is helpful to use for dis-
cussing your flndlng and’ planning for the future.
c19até n any changes made.

c) Any changesgmad@ after the analysis is done should

also be regularly evalugted. Do not assume that
changes wi}l be improvements.
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- N - - . N
d) It is important for staff and a&yisory groups to
seg results cleéarly from a §elf—s{3§§h/étheryise,
- 1 it seems like so much more paper work and buxeauc-
. _ racy. . *
. e) Remember td include changes that were made immed-
' . iately after Teading the self studyg guidelines
. in your: results. Often simply ask*%g a question
stimulates changes in_a group. ’ N
e ) e ln\ :
N f) Decide on a time t: check back and compare. Eval-
uation’ is most useful when jt becomes systematic;
when measures are xepedted; and when trends can be
identifiad,
o = |
g) Use your goals for self analysis to éyaluate the.
self study itself. Discuss the information .
obtained..

- . -

Possiblé Discussion Questions to be Used,in Part B-b:

N Y

COST: ‘e '

A. How do your cost figures compare with other

centers in your areg? . -

B Does, your fee schedule relate directly to re- ,
flect the sources Of income and cover all costs?

« C. - Do your costs réflect your program goals, that
‘ *is aye your spending money on those things.you
think are important? Do you avoid spending money
on less important items? " -
D. Can you get the facts you néed about finances
.easily, quickly and accurately?

. QUALITY: . v
& vie L . ) ('.
Staff > .
A.. Does the staffindﬁplan reflect your program goals?
Do you have enough ‘staff to do the things you con-
. sider important? 1Is' there any timé_being-spent on
. maintaining .standards not important to your group?
~ B. Do your job descriptions and awtivity recqrds
‘ parallel each other? Are staff Members actually
doing what their job descriptions)specify?

l. Are there any tasks not done to your\ -
satisfaction? ., .

’ , . . . - 'A
e Why? The Task"g: ‘ oo . s
' R - not, assigned tq anyone? '

- does ,not rébagpize the assignment:? ,

- »*
. » . .




- " | \' | -/
. N - pressing tasks?” n
: - assigned to person(s) without background, .
.training, .skill or motivation to do it?

- overloads the person(s) assigned to it

How could this be changed?..

Is it worth it to change, it? |,

» [ e

' ' 2. Is anyone spendlng too much time on tasks not a
primary part of their job descrlptlon? .
3. Is anyone becoming skllled at tasks Wthh could
ber part of a new job descrlptlon'>

" 4. Are there any needs' for training or education of

staff to be able to meet their goals and
expectationi?~

: A
¢ 5. Can some tasks be reduced or combined? F

6. Does each staff member have a goaod mix of activities
to .encourage his or her-best performance?

7. Are‘there any new staff pésitions needed?

! ,
. PROGRAM:

"A. Take each measure of the program used:

.1. What ‘aia you .find? ) . ;

L 3
" 2. Which of your geals are being met? \\

3. Whic¢h goals were not met satisfactorily?

e 4. What would these changes mean to the children?
the staff? the costs'>

§ N . B. *Are there 'any program areas which should be.studied
further or developed? . ;

R
i.e., parent 1nvolVement, cognitive currlculum,
! health and gsglal services. . .
’ . > €
! '< . . [y 3 K \

COST AND QUALITY: ‘ M .

A, What are the strengths of the center 1n‘terms of
quality and cost factors together? g\ .
B. 1In what areas are the costs not commeq§p;ate Wlth the‘-
quality delivered?

| 0 e
| . " . are there areas wher3JYOu are getting a lot
) . for your money? - “

are there areas where you get very little for
the amount you spend? -
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+ ¢ deserve further investment?

. Aré there’ aspects of the program staff,

RN . o ™ ‘ »
agi there any high cost, hlgh quality items
which must be preserved and funding found?
. ? St
are there any under developed areas wh}ch
\

and cost
management which deserve greater community recognition?

. can the‘lnformatlon you have obtained be
used .in a community outreach for publlc
relations?

How soon.can any needed changes be made?
How long do you wish to experiment  with the
change before evaluating it?

»

L] ¢

- - 0
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reaclEr Tasx survey I

\ . . -~ *
The following tasks arc usually done by somcone in a day care center one or more timcs a éay. For cach tesk below,
eck wvhether you are usually, sometimes, or never, a person who does this daily task. .

— - —~ T ) N How Oftcn Do You Do hxs? 1 Do thc Children Hclo?
Task . | Usually | Sometines | Neves:® Usvally ] Somctxmcs NEcver|
" ry =
- LY
1. Make sure classroonm and playground are safe. . 7 °
. . . . .
T y X
2., See to it that equipment and materials are put - o b Al )
zway in proper places. N “ 3 e.‘ . “
. L
3. Choose activities to offer to chxldren which , . .t
are not available every day. . ¢ N ,
4. Prepare to give a fesson‘or to lead an : . * .
g\iv}:y. - < '
5. Be 'y ponsible for keeping class on Jdaily > ° .
. schediNe or changing daily schedule if ; ‘ : . . s
necessa . R .| .
" . * ! . 3 R
6. Conduct lesson or activity with entire class. . . .
N T - -
7. Observe child to determine his progress. N . 4 ‘. . Tt
i —4 _ - - - =
'S - >
8. Enforee the rules. - . 1 Lo
9‘ Bave charge of entire class * ) } '
. R ass., . .
: ——% 1
0 . TTTTTT— / .
10. Supervise outside play. . | : i
._/( . ~ . ! - '/‘é’f* . .
. . . . W N
11. Pput furniture and equi t i lace § * o
‘ quipmen :2 p;a e in classroon. — . .

12, Pput av_ay&rials and equipment. - . N ' .
. . M . < ,
— — “— — - ,' ]

13. Clean tables.

* . ¥ N
14. Drive bus or otherwlse provide transportation Lt .
for children. ‘- N v : j
9 i I3
T 3 ‘ (@
. % ;&; ,
15. Regulate Keat, light, and alr in.'c)assroom. , . | I
- » . » " .
IR , ‘ . - *
16. Maintain informal c¢ munication with parents. . g ) ,
. * .
/ . * .
17. Q'Encou‘rage staff mem Lrs. . : ). ' . . ]
I S S A ‘ h —

KN

A}

Now look over each of the above tasks and check uhether the chxld‘n, sually, slam/‘ctimcs, or never help

-

\u.t.h this task. LY * f \
o . _ R
‘o . » ; \
. -
. . 1 .
o !g‘
. .'\“ R kY
- \-" «
I v -
w " N . ol e ’
g ) - . 3~. .
o ‘ v
A

k2 4
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) TEACHMER TASK SURVEY PAGE 2 . -
The followihg tasks arc'ua\:\nlly donec by somcone in & day cnxlc center cvery day.) For each taak.bc]o'w,
check whether you are usually, sometimes, or mever, a person who docs this daify task,

., {Hlow Often Do You Do Thi 7

Do‘the Children Help? -

Task
. t < Usually | Sumctimes | Neve Usunlly[Somgtimes | Never
1! Kecp asttendance records, 3 ‘
LY - *
2, Plan dai,l-y lcssons 5nd activities, - \
. " 3
_ - ] N P
3. Plan goals for each ch{ld suitable to his 7 ) S . . ’
. needs. s (e . ) . “ ,
. " » g { S 3 :
44 Put equipment in place on playground. 5 . - &
S. Prepare paints, make playdough or other ‘_
materials. ) -
¢ N -
6. Get out and/or put away child:en'é cot; ] i ,
or oats, ) . N
} ~
7. Prepare lunch. / ‘ )
— " ’ ;
8. Prepare snack gnd/o{brcakfast. . s
b4 4 g t 5
1 ’ ?
< 9.° Serve lunch. vt o -
. A . 2 ®»—
4 e
10, Serve snack and/or breakfa\st.‘; . x
< A~ .
J ) :" - <
11. Set tables. - - L i J[
. - . 7/ ] .
12. Clean up after lunch, - v N
" . [ ]
13. Clean up after snack and/or breakfast. £
- 5B ¢ o
14. Wash dishes. & . - ,
15. Clean kitchen aréa. b ® . ,
16. Sweep)} dust, vacuum, ‘4“\ 1 .
. , . .
A—ds . * v
17. Cleag b-e\hroo:ns. = t . _
L~ ' . )
i ' : ‘ \ ’ > [
18. -Note proflems and report to supervisor Y N
or remenper to bring to staff meeting, 7 . . .
— k]
v 7 7 K

’

Now* look back o%br each of the above tasks and check whether the children usually, sonetime$, or
L&

never help,

Q
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X

v

4+ The Iollowiﬁ\g tasks are usually done by somcone in a doy care center cvery dsy.
check whether you are usually,\:omctimcr\ Or ncver & person who docs ¢his task in your center.

For each task below,

”

ERIC
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Tnk .. - . U ‘How Often Do You Do 'I‘hlsﬂ Do the Children lielp?
3 . \), ually | Sometimes | Never Usually |Somctimes | Never
; : s T S . ]
- 1, Make weekly lesson plans. ¢ . . -
- . N L .
+7'2, Gofpver teaching plans with staff, =, /, /
7 —
17 Display new materfals to attract nttention .
2y of the children.
r
4. Xeep ur:itten{fiéord of child's progress. .
| ¥ 5. Assign ta"s.fcs\t‘lxvolmteers. S
* , A ] -~ - —*
6.2 Attend staff meetings. g
o ‘ ¢ =
~ 7. Planmr conduct staff meetings. '
: . I , y
8. Llearn of staff members needs and problems, - + g '
9. Assist staff with their needs and probleps.
10. Greet and give information to visitorsa, ’ l
~— - 7
11. Plan wmenus. i
12.  Choose or make up recipes,
' 13. Prepare shoi;ping 1list for food purchase. R ¢
14. Putchase food,
15. Decide what should be done for an {11 or ‘
injured child. ! *
< : J
16.' Call soceone to cowe and get an {11 child. 1 :
C ~
" =
17. Wash and/or wax floors. / . ¥ !
[‘ - . ‘ ¢
Now look over each of the above tasks and chcck whether the children usually so'netimes, or !
never helyp? : -~ " .
. e
. J " 4
st N , K
<, ~ | T
A
s ‘ ~ '
® . e .
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The follouiné tasks may be done by somcone in a day caxe center
Check whether you

3
.

>

»

TEACHER TASK(SURVEY PACE 4
—

¥
every

i o or three wceks,
are usually, somctimes, or ncver, & person who docs this task in your

center. ,
. " Task How Often Do You Do This?’|| Do the Children Help?
. + Usually | Sometimes{ Never Usually | Sometimes | Never
1. Decide what educational materials’are needed. N
- _ :; N
-] 2. select educational matirials to be purchased, h
L] '( >
.3. Purchases educational materials. . B //lt;
L3 N Py !
4, Substitute for absent ata{f member. \
- —— v 4 v —~—y) N
5. Find out more about the [gtkground of an- ' . N /
individual child, . ) .
6. Evaluate educational program. - ) /‘,\ ‘
N M - N L -
v ——
7. Straighten shelves ‘and cupboards. :
- 5 - s
. . 9 > f%
8. Plan field trips. . . ~~ 2 -
. -
9. Plan games or other equipwent to be made to ) 1 b
use with the children. r (’
: \ R N | — P
10. Maintain applicatioh and medical records. H A
[ Py hd — - ‘ =
-l11. Maintein out<ide grounds. . . - ,
.7 L
12. Encourage parent groups and parent activities, L .
: -
13. In;olve parents in helping in the center.
° .
y g ’
14. HMake minor repaiys. /
-~ \ *
== .
15. Do major kitchen cleaning, €sg.,-0ven, cupboards, ’ ,
~ refrigerator. ~ .
- p—
» : ’ .
R Now look back over the above tasks® and check v :ther the children usually, sometimes,
*  or,never help. N e -
@ o h : ~
e . -
o 7~ >
N »
. - . . X . . N .
- . , *} .
. : e { . ) }\
\: ~ -
< S

Q

LIS
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TEACHER TASK SURVEY PAGE § ‘ )
» . A * » \V .
The following tasks fhay be done by someonc in a day care center every month., Check whether
you are usually, sometimes, or ncver a person who docs ‘this task in your center.
"Task ( How Oftecn Do You Do This? || Do the Chi{ldrcn Help?
- ‘ Usually| *Sometimes| Never || Usually] Somctimes | Never
1. Decide upon the rules and limits to be set =~
for the childrer’:s behavior. . L . Y
v + R raf
. e
2.+ Make equipment to be used with the children. .
0! v ] |1
3. Formally test a child when entering program, X . -]
4. Conduct parent interview for new child. ) - )
. - g :
5. Refer families to other agencies.
= ) ,
6. Accoopany child eof other family member to . '
-get service from another source. .
L}
7., Provide encouragement to family in time of i )
V% special need, .
S o , iy -—
B. Make howe’ visits, ‘?
9. 'Formally test a child to determine his .
progrkss, -
- = . , o %l
10. Observe other teachers teach in classroom, - .
. ’ ¢
11, Plan and develop educational program. €
: : 4 ’ 4
N \ . 0
12, Arrange for staff training to meet staff 1 - . \
needs. - & . . \_/—
’ o |
13. Conduct staff training., . . . 1 i
-~ ‘ < M - —
14. ;(odel teaching for other staff menbers. . 3
' TR
i
1S. Evaluate staff training. - | I y
5 Y - =
16. Evaluate/cfaff. ) ‘ Y .
" ; - g : 1 “/%',
*  Now look back over each of the above tasis and check phether the children ususi;i{y", \so.;xetlmes,
4 or never help, S .
1 ’ ’ / -
) .

¢
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. - TEACHER TASK SURVEY PACE 6 -7 -

P

The foMlgwing taa\u may be done by someohe in a day carc center at i{nt@rvals, of a2 month or more,
Check whether you are usually, somctimes, or never a person who does this task at your center,

¢, Task - ~ [ Mov often Do You Do’ This? | |Do the Children Help?
) Usually | Sometimes | Never | [ Usually]| Sometimes| Kever
i‘:"‘r\l. Establish policics fo{ educstional

“ i~ programs, -~

1

Formilate long range goals for the children's
program. v -

.

Formulate goals for igdividual lecamning.
centers, - \ ‘

LI

\

Tt —r

Plan the arrangcmt.:ns. of ‘f'umitu_'re and équiemgnt
irr the classroom.

.

.

Plan the placement of equi cnt/o/n the
playground. /] 1

*

Plan the daily schedule.

Evaluate the program for parents.

Za 3

Evaluate the progress of the child for his ’
prarents.

Hold pasfnt confercnces. - ‘;"1

J kY a

X

I S
Promote_\the professional development of staff.
c e

T

Find resource people in the community.

,Recruit volunteérs.

o -

Prosote cocrmunication with the commumitys

[%fclde vhat cajor equipwent is need‘eé.

Select : jor equipzent to be purchased.

Purchase major equipment.

-

Wash windows and/for walls. . 1;

0

18. Paint walls, trim, . F“’; ) ) > 3
: ; - /

{
¢ .
Now look over each ok the above tasks and check vie ther the *Hdren, uspaMso:ngtimea,

or never helpmltl{ each task.
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DAY CARE CENTER TASK SURVEY

F——— —*— =
Who Weually Does | Who Frequently Helps? Who Else May Occasionall
Task : _;l'hég? (Job Title) | Job Title/Titler) Do This? (Job Title/Tit}
'y 1. Develop propossl or proscpgtus for . . ’
obtaining, funds. . ‘
2. Compile and submit reports to funding <« . s
agencies, . -
3.'/Ccmduc1: community nceds assessment,
4. Prepare the budget, * A :
S. ‘Negotiate contracts, R ‘ .
6. Formulate periimnel policies. ' N
’ 7. Forwmulate 'desc'riptlona. = + ‘ .
"8. Recruit and hire staff, A i v
9. Formulate day care center policy. .
g ; y +
10. Recocxmend policies to Board of Directors. -
11. Evaluate program for Board of Directors. 9 ~V—
LS ‘
N, | 12. Organize Advisory Comnittee. '
13. Meet with Board and/or Advisory Ccr.::nittée.
14, Maintain payro}l. . v
. 7 p
15. Prepare W-2 forms. ¢ ’
— }4
R 16. Prepare income tax. / -
17.:  Maintain checking account. ) oo </ . ’
18. Prepare financial reports.
- < L~
19. Prepare budget-versus-expense summary. .
A . ' N
20. De&{l op bookkeeping procedures.
21~ Maintain petty cgsh account.’
= . N )
22. Pay 1invoices. ’ ‘ '
| - R | ,. ’
23. Maintain bookkeeping records. ) . ’
- N .
24. Biilaparcntslagenciq purchasing carae, ‘ - .

CERIC
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DAY CARE CENTER TASK SURVEY FRAGE 2

‘ Task - Who Uhually Docs | Who Frequently Helps?| Who Elsc Moy Occasionall
This? (Job Title)} (Job Titlc/Titlcs) Do This? (Job Title/Tit)
25. Type letters and reports. ‘
26. Xeep personnel records.
#. Arvcange staff training to mos ‘ 3 - '
needs,
¢ LY
~
~ 28. Conduct staff training. / ¢
29." Model teaching for other staff ’
members. .
30. Evaluate staff training. . . -
31. Evaluate staff, ; :
32. Observe teachers teach in classrooa., ’ E43
N .
33. Establish policjes for educatiomal ¢
program. .
O
34. Plan and develop educational program, . N
e .
35. 'Go‘over weekly plans with staff, .
36. Evaluste =ducational program, i
. . .
37. Plan and conduct staff meetings. )
38. learn of staff cembers needs and . '
problems, .
i’ A J
» D —
39. Assist staff with their needs and
problems. N
L 2
40. Encourage staff members. =
41. Promote professional development of ? ‘ .4 )
. staff, !
42. Promote professional development of ) - -8
director. ' ~ . -
43, ¢ Conduct initf{al interview for enrolling ° ' ¢ .
¥ new child,
3 ’
44, Rcfer fanilies to other agencies,
8 45. ” Accompany child 6r other family member ) ,
’ to get service from ahother agency. '
L ——
46. Provide encouragerent to family in time . A )
' of gpeciml nced. ’ /
< &
- QO :

EE

o
-
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DAY CARE (er':rm:a TASK SURVEY PAGE 3

.
Al
.

Task

~

\-'ho‘ Usually Docs
This? (Job Title)

V -
Whu Frequently Helps?

(Job Title/Titles)

Who Elso May E)ccasionall
po This? (Job Title/Tit}
*

Maintain application and mcdical

3

47.
. records, . “ > ’
48. Administer eligibility an.d fee policiel’- ' ) ) ’/: . N
49. Keep written record of children's ‘ )
progress. -
50, Test child's skill when entering : .
program, ' *
51. ¥Meep attendance records, .. )
*
52. Formally test’thild to determine : .
his progress. - R
—- !
53. Make home visits, - s ) - . . -
- ’
S4. Find resource poeple in the commmity, '
’ i e .
- AN
55. Set up volunteer program, . ’\
56. Assign tasks to ‘volunteers,
2 . - ‘ '
57. Involye parents in Helping in cent\e;. ) . ]
] 2
58. Encourage parent groups and activities,
59. Maintain' informal comounication with . ) . ba -~
parents., ) '
-— 2 , .
60." Maintain formal commmication with . : 3 ?
- parents, . ’ C .
. . . M o -
61. Evaluate program for parents. " ’ . K -
M .
62. Evaluate ehild’'s progress for ‘parents, ! x ; -
¥ - . . 4 ‘ . .
63, GCreet and give information to visitors. . ' . !
. - t
. 64. Prowote cosmunication with the coozunity. - /.
: §
65. Decide what major equipment(/'f?héeldeq. ol 4/1 -8
. < , : - o—
66. Select major equipment to be purchased.- -
- < . 0
+ 67. Purchase major equipment, ‘ N
K P . hd A
68. Decide what educational materials® are
needed, . . ) )
\ v
d g
69. Select educational materfals to be . . I ' "
purchased., M, - ¢ P
] \)‘ | . . B 2 ) L
ERIC A , 44 ~
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DAY CARE CENTER TASK SURVEY PAGE &'
L

.

Who Frequently Helps?

Who Else May Occasionally

]

\
L

Task Who UsuaXiy Does 0
| This? {(Job Title)| (Job Title/Titles) Do This? (Job Title/Titles)
70. Purchase educational materfals. Y ~ ) I
s * : [}
71, ' Substitute for absent staff member. ) )
1 . * = .
72. Serve lunch. g ’ N
73. Serve snack and/or breakfast, N . .
e - .
¥
74. Prepare lunch. \ \ . .
- A]
75. Prepare snack and/or breakfast. ' ! !
76. Plan menus. ’ ) Lo ' B .
: — - .
77. Choose or wmake up recipes. ' o N
78. Prepare,shopping list for food v .' i .
purchage.
79. Purchase food. . 4
L \
80. Set ,tables. N A\
8l. Clean-up after lunch. ’ )
82. C(Clean up after snack and/or breakfast. ) : . )
83. Wash dishes.
84. Clean kitchen area daily. . 2 k
. = / ) N
85. Do major kitchen cleaning, e.g. oven, \? )
cupboards, refrigerator. .
86. Wash and/or wax floors. N .
87. Sweep, dust, vacuum, - ¢
" 88. Clean baﬂ\g{ois daily. .
—_ J
89. Wash windcr:s, walls, ' ’
90. lake minor repairs. * ,
- — a -
9/1. ?ai‘nt.
. - P ‘ r———ty,
92. Maintain heating plant. ‘ h
.93. VFaintain outside -grounds.- T e / .
! Q .ve b? or otherwise provide -
Emcxnspo tatfon, " .

JAruitoxt provided by Eic:
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DAY CARE CENIER TASK SURVEY PAGE 5

.

Task//

Who Usually Does
This? (Job Title)

Who Frequently Helps?
(Job Title/Titles)

-WbQ Elsc May Occasionally

Do This? (Job Title/Titles)

95. Regulatelheat, light, and air in a < N !
" c¢lassro N ¥ > — -
A ¢ N -
-
. , 2 @ -
96, Put furniture and equipment in place ; .
. 4in classroom, ; . . ’
< . Te
97. ‘'Put equipment in place on playground. . <
: S i
¥7
98. Pryepare paint play dough, and ather s <$¢, ]
"y materials, e
99. Put awa‘y matetials{;!n'd equipment. * , \ B
]:OU. Clean tables. - )
101, Straightep shelves and cupbéards. , N
102. Get out/put gway children's cots or
mats, . o N
¢ . "
A03. Make games or other equipment to be
. - used with children. o .
. . s . % .
104, '‘Formulate long range goals for the (‘-.{, :
childrep's educational program. o
* ) N . -
105. Formulate goals for individual B . .
gleaming centers,
. ‘ Y 8 “
106. Ngke the veekly lesson plans. . . ’ - i
T - ) e
107, Plan daily lessons and activities. ’ '
4 ) — - ‘) Ve :
108, Plan goals for each child' suitable ‘ R *
to his needs. ) ' . .
109.  Plan ficld trips. ] ol
110, Plaa fo: the arrangement ‘of furniture ‘ .
and equi,went in the classroom. ‘ : -
111. Plan for the placement eof equipment .
, on the playground, c . *
112. Dfsplay new paterials to attract ’ . ) .
+ . the attention of the childrens I
113. Plan gawes or other equip-ﬂent to ' .
© use with the childten.
114, Make sure the classroca and play- ’ ¢
' ground are safe.‘ ’
A * 3 > -
. o .o ’ . 48 -
i - < -
M 3
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’ - ) DAY CARE CENTER SURVLY PACE 6 .

7 . .

{

——

[ . Task . Vho Usunll} Dogs | Who FrEqucntly Helps? “Who Else May Occasionally
) > This? (Job Title)} (Job Title/Titles) Do This? (Job Title/Titlcs)
115. Sce to it that equipment and - . , D
materials are put away in proper pldtes, . ‘ d
116. “Choose activitiei to offer to chfldfén . ,’ N
which are not available every day., -
(2 : - ;
117. Prepare to give lessor lead activity. . . /
N 3 - N N .
118. Decide upon the rules and limits to . .
be set for the children'a behavior. y i
PR v . -
y \
119. Enforce the rules,
7 o .
120. Have charge of entire class, v
a ‘r . ’ \ < s -
- ( 4
121. PFlan the daily schedule.
e ’J Ed
+ 2 & ’
122. Be tespénsible for keeping class " " 3.
on daily schedule or changipg it N
if necessary. & . g
123, Conduct lesson or activity with , - *
entire class. § - o .
" K : 3 I . = !
124. Observe child to determine hié» ) ' :
progress, ’ =~ - -
igsi Note problems and bring to. staff l. ' -
meetings. ! :
—~ 7 R N . * .
126. Supervise outside play.
] ' L] . . -
127:; Supervise clean-up done by -
children. , o . te °
128. Find ‘out more about the background ’ ’ ’ -~ '
of an individual.chfild. 4 ’ ’ .
129. Dgcide what should be done’ for 11T ,
or injured child, R R
v ' &% .
+ 130..” Call soweone to come to get 411 3 - - .
child. Lo 1 . " T
v ‘ 2
. ‘ - N Oy ..
\. A4 R , 3
A ) Al V :

ERIC . .

Aruitoxt provided by Eic:
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yosr Job Title

' <t .Hov

v~

many hours peteweek do you work?

What is the average daily attendance atyyour center? }

. How long have you worked at this center?

IL . . HOW OFTEN DO YOP DO TH1S?
. , ‘ . v 9 o e -
. - \ v %\' ) E >
¢ - ‘ . N ] H :‘ S[D |3
> ar * £ U ol @ "l
. ¥ o | 0
> ’ ) x, E ® )IJ ] -
) ; \ ) ' . 8 g : A g 5 5
/ , L L] M o
. . ool 81502820
HEEEIHE
(iHILDCARE'I’ASK - 2| 8RB 3|2]A o2
R 1. Creet an individual child (each greeting makes one time) A '
2. Say good-by to an individual child’ (each fasewell makes ome time) |
3. Help a child with cIothing or other belong:lngu.‘ * ", - “ :
4. Help a child with personal needs, e.g. washing, toileting, dr‘éssing. - 4 )
S. . Change soiled &lother or diapers. i
. 6. Talk with & child about.a %c Be has chosen. - »
7. Talk with & child about a topic hiave chosen. RN :
8. Join a child or a small group in activity the children have chosen. “l -
» ry ey '
9. Start an activi? with a %r small group. ' # . . Jd -,
A
10. Suggest to a chil\i a new activity or another way to do something.
L 11. NKotice what a child/is d’\g and show pleasure in his activity. R
12. Write & child's "dictation on his picture or parer. | - —_— .
13. Show approval or affection non- verbally to a child, e.g. smile, touch, .
hold. £
14. Keep order by corr;u_:cing} child whefis bregking rules or doing . 7
something unsafe. F . : . . (
1S. Help a child to solve g problem with another’child. ’
: L . A " .
16. Help a child to solve a problem with an activity. ‘ '
I7. Comfort or distract a child in distress. L .
. rd
18. Read a story to a child or smail group. f
19. sit’down, eat, and talk with ci "ldren at lunch.. B
26. Sit down, eat, m;ad talk with children at snack and/or breakfast. -
s i - hJ
. 21. Cive first aid for & minor injury. ) . ’ N
\ - -
22. Look for unusual health systems or behavior which r\ay show a
A child needs special care. Y [,“ ) ~
: ‘ P
L
t
’, . .
. r~ . ; , ’
<
3} , ’ .
)\ . - A -
Q 49 ~
ERIC : —
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'n:?
> 14
- » : ‘ w . 1
- . NEAR ENVIRONMENT INVENTORY 1
Check cach item which you observe: - '
° . ) * .
1. "laps'~-teachers holding childred .
k4
2, large rug or f carpeting indoors ~—,
3. child and/or adult cozy furmiture: rockers;. ’ -,
14 ° // ’ )
____ 4, play dough / ' -
5. sand indoors ) T
6. ‘wat g8 an activit ¢ '
; water 88 &n y | ) , o
7. messy materials such as fingef paint,‘clay, mud '

—

a/ch11dren"s3ar: work on display

9, '"howme-made" or teacher-made equipment or lea_z}ing aids

_ 10. easels which children can use regularly without teacher assistance :.
1__1'1. book cormer with books to be used without ’asking

__1:2. sclence corner .

_;13. child size furniture ‘ .

14. poster daily schedule

Check each item which y;au observe. Ask about item if necessary.

15. single sling swings . _ o
16. grass which children can be on.
. L3
17. dirt to'dig in_ - ‘
18. sand outdoors . . S
e N . -
19. animals which can be held - .
3 3 'rA
20. paste avaflable to children without teacher assistancé !
.___21. scissors avaifable to children without teacher assistance
22. paper available to children without teacher assistance
23. Musical ins':nzment's readily available to children ~
24. workbench ' , \
25. weal service "family style" ¥
‘ - " ; e -, -
/ ' - wear MPEAENT IevENTORY 11

.

/
applicable after talking/with teacher

26, piay dough available at least once per week

Check each item

.
. '

S~

27. water as an activity at ?ast o'r}ce per week.
ingerpaint, —lay, mud available at least once a

28. essy materials su&,as
week

- [N

Ea—

P 29. outdoor play twice daily wecather pemi'ttlng.

30. frcc-activityﬂpcriéd lasting at least ‘thirty_minutcs but not ov T X hours

51 | | ,

. . *
-, . . a® ’ -
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TEACHING STAFF SUMMARY
COST ANALYSIS WORK" SH
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- S J \'
S » .
- IEACHING STAFF SUMMARY . .
- N . . M B
M ‘Y -~ s . - }}r}
. ¥ ( ?:\"')f\
. . e
Employce Hours Hourly Hours Per | Pay for Length of | Highest Prior : B
Name and Wo;é&f Pay 1 Week Spent | Child Care Time Grade Expurl%hne !
‘ iTitle PefHcek | Rate* "4n Direct | Per Week Employed | Completed | or Spigg‘
\ " Lhild Care| (B x C) at Center | in School Train‘ﬂ&:: o
A B c ‘D ) TS v ¢
. M { . h R
- P r .
. . -

o

[

R4

Pl

-

.

.
z

P

Total Colum D,

\

T

‘ * If the employed are paid on a weekly or monthly basis, compute the hourly rate,
) employees paid by the week, divide weekly salary by the number of hours worked per week.
For employees paid by the month, cultiply the number of hours worked per week by 4.3

to get the average number of hours worked per month,

asverage number of hours worked per month.

ERIC “

Aruitoxt provided by Eic:
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Divide the minthly salary by the
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COST ANALYSTS WORK SHEET

-

- : . !
A. Select a-ﬁ%cent ‘typical month ‘for wh%ch attendance and expenditure records
are comple e. >

Record- total expenses for .the wonth .
If ‘there were any unussal expenses during “this month,
su¢h as major equipment purchase, record the total

of these expenses .
and subtract line 2 from line 1 .

Diyide total of unusual expenses byrt%e number of
months fgr which this expense should-be prorated Q

. and record’the average expense on line, 4

.Add 'lines 3 and 4 to give total cost, per the month.,
Record on line 5 . <

v

Cost -Per Chiid_qu - Attendance: Total the actual
number of days each child attended to give the
number of days of care provided during the
month. Record on line 6

Divide the total cost from line 5 by the actuil

Cdays of care prov1ded (line 6) and r’ecor;d of\\[

line 7. Thissis the actual cost per child/
day of care. N )

\\\~\\Eost Per Child Day- Eorollment ' If you receiye payment
) » for child care based on enrollment: yo# may “wish to
compute costs based ogsenrollment. Record the
number of children enrolled—for the entire month -
on line 8 ‘ oz .
Record the number of days the center was open l
for the fionth on line 9 <’
(include holidays if'syou are paid for holidays)
Multigly line & times line 9
Record the result on line 10
Total ‘the number of days for which you received
payment for children who were not enrolled for the
ent1re month and record.en Jine 11
Add llneS\JO and 11 and record on line 12
Divide the total cost {rom line 5 by total eﬂ%ollment
from line M2 and ‘record on line 13 .
This is the cost per child day based on ‘enrollment.

€T - F cord the total paid in salaries to
Shnel on line l% @
O e amount paid for soE{qi security tax (FICA)
on lifie 15 (Multiply. .0585 x total salar1es - line 14)
Record mount paid for workman's compensation on ---~

Record the amount paid for unemplggment insurancemx
on' line 17, ,
Record the amount paid for other frlnge benefits
on line 18-21 e. - Hospltal Insurance, Retirement
Benefits, Substitutes for Vacation/81ck Leave .

.

B

[




’ ot \
-/ | - -

- Add lines 14 through+2l to givé total personnel
ost and record on line 22, This is the total
i parsonnel cost ~ i 22,

Cost _Qb&fﬁf;;y for All Personnel: Divide the ~

-total personnel cost (line 22) Ly the number of
days of-care.provided, (l1ine 6) and_xecord on
line 23. This is the cost of all personnel

, per child day, —_ 23.

B. Child Care Staff Person Cost

Add the totals of all columns labeled D og the .
: Teacher Staff Summary. Record on line{gé 24,
pivide the total of all child care personnal‘
salaries by the total of all personnel salaries
.to, compute the Z of total salaries which go to-

. child care. Record on line 25 ’ ~ 25.
Multiply each fringe item total by-this percentage

(line 25) and record.. - FICA (line 153 x» line 25) 26.

(line 16 x line 25) Workman's CompensSation 27.

(line 177% line’ ! ployment - . 28.

(dine 18 x line £5) _Other fringe 29,

{line 19 x line 725) “Retiremegt Benefits . 30.

(line 20 x line 25) * ~Other 31.

. ‘:3 (line 21 x liné 25) Other : RN VB
Add lines 24, %6 27, 28, 29 30,. 31, 32 to obtain

total cost of chlld care ‘personnel. Record on . .
: line 33 . . . 33.

Divide the total child care personnel cost (line 33)
by "the number of day of care provided (line 6) and
record on line 34 . 34,
This is the cost per ch11d day for child care,
personhel . } .




