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’ SN \ PREFACE -

tommunity colleges have changed in recent years.: Increased.' .
enrollments in career and vocatfonal programs, eligination of many '~
» requirements for transfer students, the attraction of newer disciplines
in the social sciences and in gther fields, and a widespread concentrat1on
on the community at large and their practical and/or recreational
demands have adtered both the constitution of student bodies and the
program offerings. - .
- Chahging characteristics of the Student bopblation are worth noting.
The first of these changes concerns tﬁe steady iqcrease in the proportion
of two-year college students enrolled in occupational programs: from
- 13% in 1985 to approximately 30% in 1970 to nearly 50% in 1976.
. The secorld important change that has occurred in recent years has
~ been the increase in the number of students enrolled in non-credit -
courses or programs. According to‘q retent American Association of )
Community, Junior, and Technical Colleges report {1976), over 1.5 million
persons participated at that time in.courses or programs that did not -
— carry credit (for examp]e;-civic,,cultural, community interest, and
' recreational courses).’ )

The third major cﬁange concerns the composition of the student
populatipn.itself. As of 1974 over half (56%) of the students in two-
year colleges Qere enrolled part-time, and over 40% were over age 21, ,
an increase of 10% 1n the enrollments of tms age group since 1970.
Part-time and adult students have'been characterized f}egueutly as having

/ little interest in takipg courses taught as foundationfﬁlbckg for
further study. ] .

How are these changes, then, reflected 1n the curriculum? In
faculty attitudes and future directions? In their orientation to teach-
ing? For the past three years, we at the Center for the Study of -
Community Colleges 1n Los Angeles have been actively involved in a f

study of the humanities 1n two-year colleges. Under grants from the
National Endowment for the Humanities, we have conducted intensive
literature reviews of humanities studenty, faculty, and curriculum;
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' have Surveyed faculty in terms of specific demogrébhics, values, oyi-

entation to their woqk, theit professiongl i1nvolvement--and, more re-,
cently, thedr instructional practices; and have conducted studies
of enroliment and <urwicular\trends in the humanities.

.

.- Using careful selection techniques, we sampled 156 colleges in

1975, 178 in 1977-78. In e?&er to assure representativeness in the o
selection of colleges and faculty, a two-staged sampling procedure

was employed. The, first stage involved the selection of a proporiionate
number of public and pr1vate colleges that were appropr1ate1y distrjbuted
among the various geograph1c reg1ons Secondaty variables for college
selection were 1nst1tut1ona1 size; emphasis--comprehensive, liberal
arts, vocat1ona1, technical; age; and type of organ1zat1on--s1ngle
campus, multi-campus, or two-year .branch of a un1vers1ty The 178
colleges in the current sample cpmpr1se 15% of all tolleges listed in

the 197} Communi ty, Junior, and Technical College Direétory and include
136 of the ‘colleges participating in the original sample of 156.

Within these.colleges; we_seIecfed instructors and campus facilita-
tors who were involved iq.one of the disciplines falling under the
rubrit of the National Endowment for the Humanities. These included

,,cu;}ural anthropology, art appreciation and njstory,'foreign langueges
1
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disciplinary humanities,.music apprecia;ion and history, philosophy,

udiqg English as a Second Language), history, literature, inter-

political science, religious studies, and social studies (including
cultural geography and ethnic and women's studies). ,According to NEH:s
definition of the humanities, the performing arts were excluded as
were English composition and phys1ca1 anthropology and geography .

# .In 1975, 1,493 randomly selected humanities instructors and a
smaller coterie of 505 non-humaniti®s instructors and chairpersons
responded te an 11- -page Faculty Survey This' constituted an 84%
response rate. (A report of the many findings from the Survey are
conta{ned in a book published in 1977 by Praeger--The Two-Year College

Ingtruétor Todéy.by Cohen and Brawer:) This monograph includes information

from the Faculty Suryey regarding the various disciplines in which

[ ,
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they are involved. It also contains 1nformat1on stemm1ng from three
other sources: a survey of 178 campus fac111tators who provided

.

" information on enrollment trends and curricular patterns, a’survey pf

th nstructors of 860 class sections who supplied data on 1nstru9t1ona1
practices; and an intensive é&am1nat1on of 1975 and 1977 Spring schedules
of classes of the 178 participating colleges. ;

The .procédures used for the iast two methods of gathering nformation

"were as follows: Class schedules for Spring 1975 and Spring 1977 were

obtained from the colleges part1c1pat1ng in this na?1ona1 ;tudy
Informat1on regarding day and even1ng, cred1t and non cr d1t courses
and class sections was derived, from these schedu]es Further, a list °*
of all humanities courses appearing in each college's class schedules
was sent to a campus. representative (facilitator) whp was asked to provide
enroliment f1gures for each humanities course spec1f1ed and to answer
certain quest10ns regarding- humanities activities.

In addition to the data about att!tudes, demographics, future
plans, and work orientation of 1nstruct0rs in the various d1sc1p11nes

.

gleaned from the Faculty Survey, this monograph also prdsents information
about courses and enrollment in the various disciplines. A considerable

amount of infortation regarding particular trends is offered and v?riOUS

suggest1ons are made for improvjng the status of human1t1es in terqy

of the assoc1ated d1sc1p11nes . “

When e consider that ‘two-year colleges in America, 1nc1ud1ng bo%h

L~pr1vate Jun1or and public community colleges, currently enroll over

four million students, or 35% of the total natlonal college enroll-

- ment, we see that the humanities could potentially affect a sizeable

portion of the. population. The information contained hére should be

‘of 1ntecpst to humanities instructors, college curr1cu1um committees,

would-be ‘instructors, and college administrators who are concerned with
both thei'r campus functioning and with the relationship of the humanities
to the total co]lebeiiPrueture._ | -
The'reports contained in this monograph are divided into two
sections& Part 1 is concernedwith enrollments and curriculum and

certain Suggestions about programs and.instruction from facilitators
! ]
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of our 178 sample colleges. Part Il deals with reports about the way
instructors, grouped according to d1sc1p11ne percglye their roles

. Because of the way this sample was drawn, we believe that the f1nd1ngs

may be generated to a much wider spectrum of colleges throughout the
country. The material is divided into disciplines falling under the
purview of the Nétional Endowment for the Humanities, and these
disciplines aye arranged 1n alphabetical order. References cited
are at the end of the appropriate chapters.

In Part I, Jack Friedlander, a graduate student at UCLA and research
associate at the Cen;er, wrote thé chapters on foreign languages, history,

music history and appreciation, and political science. He also co-
authored the chapter onkphilosophy curriculum “iFh Katherine Shamey:
. a philosophy instructor at Santa Monica College.

Harold Canto}, a'post-doctoFal scholar at the Center, wrote
three cnapters: culture] geography and q;hnic, social and women's
studies; integrated humanities, and theater and film. .

Sue-Schlesinger, a graduate student at UCLA, was responsible

‘for the literature chapter in Part 1.

N1111am Cohen, a Center research assistant, wrote the section on
art h1story and appreciation for th1s port1on He also did all the

. drawings in this monograph.

The two remaining chapters in Part I, concerned with anthropology
and religious studies, were written b¥ Florence B. Brawer, Research
Director and Publication Coordinator of the Center. She also wrote
the major portion of the second section, dea11ng with responses to the
Faculty Survey that queried 1,493 ‘humanities instructors and 505 non-
humanities people, principally chairpersons; ang she revised and
edited the entire manuscript. .

ArEhur M. Cohen, Center President and Principal Investigafor of
the project, did some of *the writing of Section Il and rgviéwed and
connmnted pn all the material.

we are indebted to the National Endowment for the Humanities and
to Stanley Turesky, our Endowment project director, for making th]s ,

-




project possible.. .

* Florence B. Brawer

. . . ) N D
R . . Center” for the Study of Community Colleges
\ .

-

- . : REFERENCES

American Association of Community and Junior Colleges. 1976 Conmﬁnitx,
‘ Junior, and Technical Coliege Director}. Washington, D.C., 1976.

American Association of Community and Junior Colleges./ 1977 Community,
Junior, and Technical College Directory. Washington, D.C., 1977.
’ Cohen, A.M., and Brawer,.F.B. The Two-Year College Instrucggrj]qﬁay‘

New York: Praeger Publishers, 1977. 5/
. .
&3 L )
L}
. {
&
. [+
PN -
. ‘ N
»/,
e




[ R

. “ PART 1
-, 4 >
- & INSTRUCTION AND CURRICULUM IN THE HUMANITIES

+ In"1976--after we at the Cen;er for the Study of Community Colleges
had reviewed the literature on humanities faculty, students, and curriculum
.andifad engageq in some preliminary discussions and deba\t/gs about college"
v _ directiops, courseoemphases, and Fhe importance of particular programs

" apd postyres--we wrote that "the perpetuation ‘and diffusion of the
humanities typically occupieda priority status far'below that of career
. educgpjon,'remedial'.studies, adult basic education and student guidance."

TN

\ I — .
_-Me alsp urged that “if the humanities are toplay an important role in*
- . 2ay
/,,/ two-year colleges, then)h(people invplvéd/wust be aware of existing
situat‘ions.' They must recognize the impact of humanities education
N ‘on students enro]le}H in all typés of courses,.‘and\must base their {
. . .




awaréﬁessﬂgfon a knwaedgé‘of existent data" (Coaen and Brawe?: 1976
Part I, p. 1). . e
. Under dFEhts from the National Endowment *for the Humanities, '
we have spent a great part of the last’ four years doing just that--
"trying to¢perpetuate the humanities in two-year colleges by surQéygng
. 1nstructors.1n se?ﬁ?&bd colleges throughout the country, alerting
key people 1n the colleges to their plight, providing data, and dissem-
nating information through articles and books, werkshops, and.gemfnars. '
Data for the first part of this monograph have been collected
rom four sources: 1) special visits to 19 colleges sjzirered Ehrough;
jut the counfry fg gain in-depth and on-site.,information about the hu-
manities; 2) a survey of 178 campus facilitators wh% provided informa- .
tion on enrollment and curriculum pattérng from each of their colleges;
3) a survey of 860 instructors, selected through a stratified random
sampling, procedure, who supplied data on instructional practices;
and 4),an intensive examination of Spring 1975 and Spring 1977 schedules
of classes for the 178 partic\pating colleges. B A '
, Some of our most recent findings about the various disc%pljnes
which fall under the rubric of the humanities are discussed here.

’ ¢ ~

¢

. "Perhaps this information will be helpful ant formulating some ideas
~ for furthering the humanities in two-year colléges throughout the

country > A

’ F1rst, we find that while the total enrdllments in our partici-
pat1ng colleges are up (by 7%), the total human1t1es enroflments

are down, by 3%. Degreases range from lows of 13% in literature and
10% in anthropology to a 3% dec11ne n geography and ethnic studies.
Enrolimeénts in music are down by 9%, history and philosophy have
been reduced by 8%; and art has decreased b} 6%. The only'humanities
courses that have seen an enrollment incgease are political science
(4i). interdisciplinary humanities (6%), and foreign languages (9%).
The increase ‘in languages, however, is nqt perva51ve for the field.
as a‘whole. Indeed, if it were not for Spanish and for nglish as a

P ey

Second Language (considered to be a foreign langjuage), tHe languages :
. .
1) b .

-
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_ would be’ going the&!:y most*other Humanities enrollments are golqg-_
) a . down. ’
. T [‘ Second, except for pol1t1cal sciente, history, and l1terature

s (1n order. of 1nc1dence) mapy two -year assoclate degree granting
1nst1tut1ons offer no courses in the humanities. This suggests an
v

\ extremd narrowing of curriculum, and indeed, there are-widespread
discrepancies in the percent of colleges orfer1ng certain human1t1es

\ courses, For example, whereas 82% to 91% of our sample colleges
‘offer some courses in literature, h1story pol1t1cal science, and

. gore1gn languages, geography, rel1g1ous, soc1al, and ethmic studies ’
re found in conslderahly less than one-third-of the colleges.

A thropology, art history and appreciation, liberdl arts (including

in erd1sc1pl}nary humanities, film, and theater), and philo y.arcS~7
bout one—>to two-thirds of the colleges Music apprec1§§‘§h is

fougd in 743, In all cases, the‘greatest numﬁlr of humanities courses

‘ are \n colleges opened before 1360, with fewer offer1ngs in these

\ area5\1n the more receht years. A .

! Andy generally, as might be expected the larger the college,

lthe greater the tendency to 1nclude the human1t1es,1n the1r several

forms . The one except1on here 15 rel1g1ous stud1es, where the small,,

p(1vanemku5ually paroch1al sghools predom1nate in the1r otferipgs of

*  these colyrses 3, , . ) -
i Geograph1c reg1ons also play a role While there is regional
co 1stency for fore1gn languages, h1std‘§ and l1terature the West

15 mg;t 1y to offer anthropology courses, which are least popular
mn t!a . Art is likely to be offered in the md-West and
Mountain st&tes, while political science and social and ethnic studies X

are less popular 1n the Mountains. A1l the sampleH colleges in the
Northegst and the West offer h{iiory and l1terature, 100% of the colleges’
v 7 in the 'West also have programs hilosophy and polJt1cal sc1ence, .
and over 90% 1ist courses 1n cultu 3] anthropology, art" history,
<~ foreign lahguaéxs, and music. T
Third, although nearly all the colleges qffer history, lit-

. erature, and political science, and 80% of them offer foreign jangdage,

,
- p .
s .



. . . AT }
.thé range of courses is narrow. History is usually all United States

and Western Civilization, 1iterature is generally the introductory/ . .

survey COUPrsE; the one political science course typically offered is_ }

United States Government. and foreign language courses are predominantly

Spanish This is especially.true of the smaller and medium sized '

colleges. In short, students‘in colleges with fewer than 7, 500

students rarely have an opportunity to study anything spec1alized .
Let us, now move from courses offered to the classes themselves "}

. We'find that the average class size for the humanities as a whole is

28" students. Classes typically range fram 37 stu::;ts for inter-

disciplinary humanities courses to 19 in the fore n lénguagesf »
Only 12 of the éGQ class sections that we surveyed had 100 or more" 3
studenfs enrolled, and'54 of them enrolled fewer than 10 studepts.
/ Incidentally, the larger class)s§ctions tend to be taught by aclﬂtyu . 3
with the most experience.’ And, conversely, more part-timers tend\ )
10 teach smaller classes than do full-timers. > ) > .
Instructors' goals for these classes also vary. In response
to questions regarding qualities they desire their stydents to achieve,
%, we find that “Learn to make better use of leisure time" was almost
never cited in a group of four "choices, while "Develop citizenship
. qualities," "Aesthetic appreeiation and sensit1v1ty," and “Language
skillsﬁ drew approximately equal-responses. Ry
In another set of four desired qualities, the goal "Gain re-
,speGt for traditions and heritage“ drew only 10% of the responses.
“Understand their own and other culturf * accounted for 45% of th
* responses; “"Develdp their own values,"” 24%; and "Gain abilities 32
study further in the field," 19%. -
, ) . From the third set of designated goals; more than hdlf the
instructors selected "Develop the ability to think critically"” as
the most important for their students to achieve. "Gain qualities
of mind useful in further education"” drew a 30% response; *Under-
stand self" was the shird. dhnice, with 11%; and only 3% selected
\A“ "Learn to use todls of research in humanities. " ’ ‘ \

-
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~Thys we see that while our faculty respondents generally per-

ceive the humarrities as part of the academic Curriculum, they are

nat seep’as useful for-leisufe time activities, not particularly

important as tools for learning to understand self, and not usefu1

as steps fo further research. The top. ranking goals, learning to think

critically and understanding cultural‘heritage are central to General
~fducation and are very mich within the academic mainstream.

Instructors in the various disc1p11nes(ranked these goals con-
sistently with what one m1ght expect from the nature of their .
disciplines. '"Develop aesthetic apprec1at1on and sens1t1v1ty, N
for example, was selected as the top goal by nearly all the art and
music, histary and appreciation -instructors, whereas foreign language
teachers wanted- students to develop language sensitivity and—sktiT,
and anthropolog1sts desired an understanding of one's own and other
cultures.

As for the amount of ’time that 1nstructqrs spend on the var1ous
classroom activities, lecturing generally consumes about 45% of
time; class d1scuss1ons about 21%; and student oral presentations,

8% for most d1sc1p11nes Quizzes and exam1nat1ons take up about

8% of class time, balanced across the disciplines. The use of re-
producible média ranges from 5% in ph110sophy classes to 26% in art
and 32% in mysic appreciation; with a mean of 10%. A few p011t1ca1
sc1ence 1nstructors utilize guest lecturers; simulation and gaming
are found in some fore1gn 1anguage classes, and music and art appre-
ciation and history classes utilize field«trips. In general, however,
little use is made of these activities, and the typical procedure

for most humanities instructors 1s just that--typical and traditional.

On the other hand, in those instances whergrreproduc1b}e media
are employed, maps, charts, illustrations, and displays.. are most-
popular More than half the respondents use films and slides and audio
tapes, cassettes, and records, and many use film strip and overhead
transparencies. -

Nearly all of our rgsponding instructors assign texts and/




' tending toward the trad1tional 1n their use of media and dellvery

“or other‘bqoks in their classes, and over two-thirds olso rely o . -

on course syflabi and handouts. Lab materials and workbooks.
anthologies, journals, and similar reference materials are re-
quired by 20-33%. Faculty whd are most experienced tend to rely
on collecfions of readlnqs and reference books; those with least
-experience tend to rely on syYlabi and handouts. .

Around twosthirds of the instructors are well satisfied with the
texts, and about 5%-wrote the texts for their class. Half of them

"had total say in the selection of texts. Interestingly. the small

colleges seem more inclinedito allow 1ns¢ructors to ‘select their

. own texts. and hence, instructors in these institutiops are more

llkely to be‘satisfied with the materials of their choice. Laboratory

materials are prepared by 22%¢ of the instructors, and collections of .

readings By 24%. . ) ) '
Regarding the empha&is givgn to various student activities,

we find that essay exams and quick-score or objective tests most

determine the grédes that are given. Papers written outside class

are emphaslied by a little over one-fourth of the 1nstrdﬁtqf§. but

other activities are less,likely to be stressed. Class d1scu§s1ons.

papers written dn class, oral recitatibns, regular class attendance, AN

. field reports, workbook completion, and individual discusgions with

1ns$ruct0r§ are each relied on less than l5%.‘\Seventy-slx percent of ,

the class sections are graded on the tréqrtlonal ABCDF scale and B

slxteen pércent on ABCD/No Credit. Pass/¥Fail and Pass/No Credit

are rare. ¢ . e
Some of the differences occurring here seem to be discipline-

related. .It comes as no surpirse that literature instructors em- ;

phasize essay exams as well as papers written both outside and within N

class., Religious studies and history instructors alsq tend to utilize .» '

eSSay exams, while anthropologists, musicians, and political scientists . :

emphasize objective or qulok-score tests; foreign language instructors

are least likely to réquest'papérs; which are also npt popy¥ar with

teachers of anthropology, art history, and political science. Usually.

A ]
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systems, instructors in the smafler colleges rely more on papers and
exams as the basis of student grading than do instructors in the larger

. Institutions. Just about the only instructors requiring field regorts

are anthropologists and artists, while, expectedly, foreign languzge
instructors stress oral recitations. ’
When asked what it might take to make theirs a better class,.
the overwhelming first choice of these instructors was availability
of more media or instructional materials, with "Instructor release
time to develop course and/or materials" and "Professional dsvelop-
ment opportunities for instructors” running a close second and third.
Almost none of the instructors opted for "Féwer or no prerequisites
for admission to class," but 22% of fhem did want stricter‘prerequisites.
Larger classes were desired by 13i; smaller ones by 27%. And while
21% would enjoy more interactiog with colleagues or adqﬁnistrators,

: only 5% thought less interferegjp from colleagues or adﬁinistratﬁrs

' would improve their élassa‘ More clerical assistance was desired by

. _19%, and more readers or pacaprofessional aides by 12%.

' These, then, are the ways a carefully selected group of human-

" ities instructors in 178 colleges across the counfry address much of
their work concerns. In light of the diminishing enrollments.in most
Eumanities classes, what could inst;uctors, administrators, and curric-
ulum committees do to st%mu}ate interest in these disciplines? We
have several suggestions. ‘

New élasses might be introduced that are cohsistent wifh the
ways»maﬁy people in the 1970s are thinking. Ethics and personal
_value systems, .classes based on individual histories and cultural

- contexts, and languages for travel use might all appeal to th& .

. "personal universe” grientation of today. Independent study and *

trévél abroad preparation are also likely to stimulate student tnterest

and might well be tied to several digciplines. InteanEcip]inary
courses are already achieving some following, and they Eould be directed
to' students who are planning to travelAabroad~or in the country.

Credit for, tetevision classics and or theater a?tendance are also

1

/ ’ popular ways of stimulating 1nterq?t--and, 1ncidentally, cqllege
/
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enrdi}megtl While self-paced instructional units might be offered :
byLséVeial disciplines, foreign languages seem tq.be espectally good
candidates for this type of scheduling--particularly in the smaller
colleges thit offer-so few languages. The range of foreign language
‘courses” co yld. aJso be, expanded by estab11sh1ng exchange programs
w1th neighp ing 1nst1tutions (either two-year or four-year). Colleges
offer1ﬁg f reign languages that are not provided by neighboring in-
stitutions could encourage out-of-district stugdents to enroll in
their courses. The reverse would hold. No cggﬁgge need monopolize
kll ‘areas but Certaihly some could specia]ize to the benef1t of many
students. - ’
Nh11e worien ' s‘}iterature and women s and ethnic studies have -

, not ma1nta1ned the momeptum they first created they present other
poss1b111t1es, as do b111ngua1 and bicultural courses. Interdis-

; ¢c1p11nary courses seem a natural in these contexts.. Literature
could also effect the occupat1ona1 students by discussing materials
unique to*specific careers. And anthropology could emphasize the
students in relation to their own cultural backgrounds, as well '

s~ as fam111ar1z1ng them with the heritage of others. ys“

Several allusions have already been made to 1nterd1SC}pl1nary
courses Our invest1gat1ons have uncovered a number of d1fferent

types of programs that are being conducted, and these M1ght be

expanded to other institutions. For example, a course entitled

"Cultural Patterns of Western Man" tompares the backgrounds, or- -

ganizations, and style of philosophy, music, literature, painting,

sculpture, and architecture. Bronowski's Ascent of Man remains a

pr1me example of an interdisciplinary program and could well be ,

reissued. "Sc1enge and Society" or "Science and Pdlitical Ideology"

seem naturals. The 1list could go on and on. / : '

Making courses more attractive to pogent1al students by chang-
ing titles or catalog descriptions seems so simple that it is hardly
worth mentioning. And yet, some colleges have found this to be effective.

We would hope that the content of the courses might be as 1nterest1ng
as their titles!

-




Another thought for stimulating intere;t in snecial fields
' of study is di;ected to the professional societies By makﬁng
efforts to attract two-year college instructors into the1r assoc1at1on
as board members and conference participants, they cou]d wel] find
themselves generators of ideas for the classroom. ,l

Other suggestions include restructuring survey courses, employ-
ing 1nnovative in;troctional techniques, and offering coursas closely
aligned to student educational needs and interests. Specialized history
courses in the Third World, the city, the environment, the community,
anq Cyrrent events in an historical perspective are\caseé in point.f

‘ Specialized museum or concert-related courses, or segments’ ,

of courses, are further possibilities. These could run the gamut
from courses dealing with the international King Tut or Peking
antiquities exhibits to Black American man, rock, or church music.a

Some people--college presidents as well .as faculty members--
are now beginning to urge stricter course requirements and a return
to the basics and to General Educat1on Others point to the intro-
duction of humanities modu1e§ or ent1re humanities courses in vocat1ona1/
technological curricula. - As an exanple, what would be wrong with a
module on Death and Dy1ng offered by anthropology, philosophy, and
religious studies instructors foQ nursing and mortuary students?
How about a course og.the ethics of pricing for auto mechanics?
Or Spanish or french far emergency units, and medical ethics for the
paraprofessional health careerists? Wouldn't it be useful to include
commercial music for piano tuners, and a unit on Japanese floral arrange-
ments-and Japanese gardens for horticulture students?

If the humanities are to continue ugtthe two-year colleges,

steps must be taken to st1mu1ate greater interest in them.

Passivity

will not encourage enrollments

The possibilities are endless and

many of the people involved are concerned.

It would be productiye

to instigate actiops that might be taken in two-year colleges throughout
the country to 'stimulate enrollments in the humanities and epcourage
wider ranges of courses in this important. area.
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1. ANTHROPOLOGY IN TWO-YEAR COLLEGES \

* Florence B. Brawer
Y ] »

Tradi1tionally, anthropology has been a stepchild 1n the commun1ty/ /
jﬁnlor college. Newer very poéular with the heterogeneous student
bodies, this field séems to generate less and less interest as trans-
fer students are educed in number and career and non-degree students
expand. In&eed,las long ago as 1963, Lasker and Nelson decried the
fact that two- year colleges offered only a limited number of university-

v paral]el anthropology courses and that their l1brar1es cla1med a dearth

. of mater1al in the field. 2

T6 :’Lnteract this Jlack of interest, some colleges have tried to
appeal to the typically more practical-minded two-year college students
py'offer1ng anthropology tourses tied to contemporary yrban problems )

. (Saad, 1972). Others have looked to television (Cooper, 1974), to !

* fietd studies (Day, 1975; Myers, 1970; Huggins, 1974), and to if-

- dividualized programming (Moore, 1976) as ways of attracting students.
Most of ‘the studies that are reported have dealt'wnth a single course,
single ifstitution, or single state.

While these reports are 1nterest1ng, they do not supply us with
information about anthropology on a national level, nor do they offer
suggestions regarding 1ts position in two-year ¢ 1lege curricula.

Needed now are answers to guestions {egarding tjges of courses that
are being offered, enrollments,fn the various types of courses, and
v act1vit1es 1n which anthfopologists might engage in oroer to stimulate
enrollmenty This chapter addresses these questions.- i
. Like geography, anthropology 1s a‘field that is split betueen
physical and cultural content. Whereas the cultural.aspects of these
e disciplines fall within the rubric of the National Endowment for the
Humanities, their physical counterparts beloﬁg to‘the sciences. Thus,

thms dividing the field into two ‘separate disciplines within a major
sfngle area forces us to confine this discussion to courses that are
either general/introductory--concerned with the broader field of
anthropologyi-or'that are specifically cultural in content.
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“”"E“fﬁ?6§41o§y were class1f!ed into four categorles

!

: Percent Percent .
/ Category Number of Courses | Change| Enrollment | Change ;
1975 1977 -~ fhors o verr| v
. < . ' L v
Total colleges of |~ ) . !
.178 sampled offer+ ~ .- , . N
ing any cultural 78 ~ 81 - . r ‘
anthropology - (43.8% (45.5% | %3.8 8,097 7,249, " -10.4
courses Tojof all),  of all) N
Introductory/ ’ . . 2y ' -
Survey° Courses | 80 87 g:&] 6,861 6,133 -10.6 ™
American Indian . BE B a
CTourses 48 N [+#37.5 ["268* 252 -5.9 .
Folklore/Magic/ : T .
Mythology . ; ’
Courses .. -- 3 - -- .89 --
v .
Specialized A@ﬁ P . e !
thropology | - M .
Courses 27 26 -3.7 968 78 -19.,
. . ) . . "e
. -~ )

For purposes of this report, course offerings w1th1n cultural
1ntroductory/

survey; American Indian; folklore, magjc, and mythology; and spec1a11zeda

.anthropology--dealing w1th some content not covered by the prev1ous
2
three categories I <
. i .
- . .

. TABLE 1 . R
CULTURAL AN.HROPOLOGY ENROLLMENTS AND COURSE OFFERINGS

N

- ! i

“The trends evidenced in Table 1 are consiéfenb with those for the
wm le three of the
four types of course offerings increased over the two -year t1me span,

total humanities offerings in the sample colleges.

enrollments were down for all four types--as much as 19% for ﬂhg!
spec1a11zed courses. What is even, more 1ﬁferest1ng, however, is the
fact that few courses are offered for either of the years examined.”
In fact, less thjn half the colleges offered any cultural or intro-

ductory/survey courses in anthropology in either Spring 1975 (44%) or

[}
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N 6fferings.
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~
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Spring 1§77 (46%)
There was much variation by institutional size in these course
For example, in the most recent time period, only~l7%

of the small colleges (up to 1,500 stueents) offered a cultural,

anthropplogy course. A Jarger percentage (53%) of the middle- 51zed
institutions (1,500- 7 000 studénts } and still larger numbers/of the
large_colleges (85%) offered such @ course. , °

When it comes to geogriﬁhi;,regions. the West leads all otherP

N

areas with 88% of its,sample colleges offerigg anthropo&ogy cour%8§

in 1975 and 94% in 1977. The Midwest is a far second with 36% .
of its colleges presenting anthropology courses for the two years

. examined. and the South is third, w1th 26% of its colleges offering

courses in the field in both years 0f the 29 private co leges in
our sample, onlx five in 1975 and three in 197 pffered apy course
fitting into’ one -0f our f6ur anthropology categdries.

In addition to the information affgrded by class schedules for
the two periods examined, data were also obtained from campus facil-
itators in our subject colleges who reported special occurrences  «
in the humanities at the1r campuses and responded to such questions
as, "Have new courses or programs been introduced?" "“Has your
college sponsored an?’conferences dealing with some aspect of the
humanities?" “Has your: college received any grants to further the
humanities?" -

" Several respondents pointed to new courses (e.g., world art,
a summer tour course; women' s studies; comparative religion) or
other special events”\Very few of these, however, dealt with
anthgopology. . One college discussed ¢ourses in Appalachian studies
A few oghers pQinted to courses in American fdlklore, archaeology, .
Mexican American and American-Indian cultures, @ telev1;ed anthro-
pology course, and antiquities seminars in archaeology and anthro-
pology. App*rently very little of a new dr unusual nature was
introduced in terms of departments or d1v1sions of anthropology.

Instfuctors were also asked.a number of questaons regarding

N

>

their instructional practices. Like other humanities courses, most
4 R -
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PR TABLE 2
//, THREE GROUPS OF QUALITIES "INSTRUCTORS '
DESIRE THEIR STUDENTS TO ACHIEVE .
/ . \

N T Rank Orderings Rank Orderings |
Qualities o of Total Sample % {of Anthropology| "%
A. Developftitizenship " E

qualities 3 > 29.8 1 40.7
Develop aesthetic
appreciation and. N
sensitivity 1 33.5 2 33,3
Develop language
sensitivity and .
skill . 2 31.7 3 7.4
Learn to make better- .
« use of leisure time 4 1.5] - 3 7.4
N answer 3.5 . - all.l~
B+ " Understand their own | - / '
and other cultures | __ 1 44.9 1 45.3
Develop their own* - : .
values 2 23.6 3 , 23.1
. 'Gain abilities to < ) . o *
study further in the p - : .
+ field 3. 19.1 4 19.4
{Gain respect for ° . . T
traditions/heritage’ L0 10.0 -2 10.2
- No answer e 2.4 2.0
C. |earn to use tools N\
. of research in ) . :
humanities 4 33 4 --
_-Bain qualities of ’ o c ,
, mind useful in fur- ‘ N
ther egucataon N 2 29.9 2 29.6
*" Understahd séif 3 .| 10.5 3 1.1
Develop the abilityto
.think critically 1 53.6}. 1 _| s1.9
- No answer i\ . ‘2.8 7.4
L] ]4 .

“
of the cultural anthropology classes are confined to 10-39 students
however, one course attracted over 59 students

- Anthropolqgy instrugtors voted quak1t1es they desired the1r
students to ach1eve in a slightly different manner from the rat1ngs
by the total group of human1t1es 1nstructors, as presented in T®ble 2

N . w
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.cerned enough, they might attempt several things.

B i S - N

L . ) .

Anthropologists include a few more Tield trips in their class -
plans than do other humanities instructors, and they have more
say in choosing texts and other assigned books than do instructors
in other disciplines At the same time, they are less satisfied
with the laboratory materials and workbooks than other instructors.
0therWise they are very much like most other humanities pEOple
in their instructional approaches.

’At the beginning of this chapter, questions were asked abolt
enroliment trends in anthropology and abOut things that=Tould be
done to stimulate interest in the fieldg; Our data indicate tha¥
while _the number of course offerings has increased in three of the
four types ‘of anthropology considered here, enrollments are down

inall four' areas, and little seems to be done in terms of either

clads procedures or coflege-endorsed activities to stimulate larger
enrollments. ) o ‘

In view of this enrollment depression and the national thrust
towards employing more part-time instructors. than full-timers, .
it would seemrthat anthropologists would be not a little concerend '
for the future of their discipline in the two- year colleges. Con- .
They couTd devise ‘
special courses to appeal to students‘ cultural heritage and encolrage ,
them to examine -.their own rogts as a field of study. They could
develop courses or segments. of courses to fit into vocational programsl-
for Example, a unit on dying.or mourning in various cultures for the
mortuary science or nursing students. They could also develop s
such course- related activities as field trips to special Indian
sites, present lectures on ethnic groups, and disseminate information
about cultural patterns for students enrolled in gollege- sponsored
trave] courses. Anthropologist%.might also be éncouraged to assuﬁe
more active roles in their disciplinary associations, and this in
turn could generate ideas for stimulating student interest, Lay
péople in the community who hold special expertise that could be
shared with both students and staff might well be actively involved.

-
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The list could go of. One industrious, involved 1nstructor
in any, institution can db a great deal to create concern for his/
her giscipline. We woulfl urge more anthropolog1sts to adopt this
stance and push for their discipline.
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1hcreasing or decreasing? This chapter presents some of our findings
regarding art history and apprec1at1oﬁ, QJscusses trends of the
last five years, and offers some predictions ab
~art history in the two-year college.
Unlike studio courses in which techmgques aré taught and which -
* are outside the purview of the humanmities, art hfétory is an acadeq‘c
humanities course wherein the creativity and form of artssts/0f fhe
past are discussed, and works o% ant are presented“iﬁ»their Gontemporary

17

- William Cohen
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2. ART HISTORY AND APPRECIATION - ’d¢

%,

. i 3 .
What 15 happening %o art history in Aherican tworyear colleges?
What kinds of courses are.typically offered? Are*enroliments .

2B£/Lhe future of




cultural, political, historical, rellgious. and social context.

Thus, art history is inherently interdisciplinary and could well

lend itself easily to innovative methods of instruction and media

< use. N \) ‘&
Y " Even though most colleges offer‘some instruction in art h1story.
, usually on the -introductory. or survey level, aston1sh1ngly little
information has been published concbrnimg its role in the community
college.* Most reborts deal with planning and inStruction, not,’
§ T Twith 1nformation about curriculum and enrollments. For example,
) " methodologies’ for connMnlty college art history courses have been’

. dnscussed by Mahoney (1970), the New Art Association (1971), Minutillo
(1972}, & Ohren (1972). Ohren and Minutillo were also concerned
with the movement of art'hlstory toﬁards an interdisciplinary hu-

L*\' manltﬁes type of course. Sloane (1973) and McCulley (1975) surveyed

oy - student outlooks and»teacher s attitudes and employwent trends,

< while Logan (1975). updatlng his 1955 study,«looked at art hxstory
o s instruction in secondary schools - !

e In a surVey;of 102 cﬁlleges. Jensen (1971) found that th/ee~
quarters of them offered courses in art history. His figures indicate
{?ﬁat the gredter ‘the 1nst1tut1onal enrollment the more likely

th

prS

a¢ art history classes were offered and“‘that art related activities--
4 eihlblts. lectures. and various educational resources--were presented.
Slmflarly. 1n5t1tutlons oriented toward vocational education were
more l1kely to offeér studlo courses than h1stor1cal surveys. _In
e campuses with ap eqdal proport1on of men and women more art h1story
classes oCccrred than in predominately mate schools, where the te
.’emphasfs was on comnerclal art. , And, as m1ght‘be expected art
' ﬂaculty mefqbers generally expressed a desire for more comprehensive
© ot art programs ‘ : . " .

- P

. j In his study of the art and music curr1cula in Missouri Junlor .
“,~ colleges. Gardner found u1dely varying course offer1ngs in, public
. colfbges operating w1thout state guldance Because there were
. virtlally no-requlrements for either art qr.music educat1on at these

1nst1tutlons.'“three qdarters of the students...receive no music

. . ~
- ~ - . -
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.or art instruction” (1967, p. 44).

sixty-eight percent.in 1977.

On the other hand, Jansen,
surveying the North Central Association of Colleges and,Secondar}'
Schools, noted that "the pdpularity of [art history] courses can,
for the most part, be accounted for by the fact Q&gt they either
fulfill a requ1rement for an art major or in most instances a hu-
manities requirement. Conversely, the sparsity of more advanced
courses can be attributed to the same Cause, that they do not
».pe 3)e .
Surveying art history courses in California community colleges,
Ohren found class size related to instructional méthod.
emphasis the instructor puts on the slide-lecture approach, the less
important class size is to him. Obviously, the less discourse
that is encouraged between instructor and student, the less need
there is to limit'claes size" (1972). Being the only art

fulfill general education requirements" (1971

"The more

h1stor:;3ydn the faculty at Niagara County Community College,
Minutlo (1971) also had to teach the most basic studip courses.

He wrote that neeting with colleagues from other community colleges,
he yot the impression that the sérvice-to-the-studio role was fairly
Mahoney (1967) also fqund that art history is taught at
many colleges by faculty members who are practicing artists. °

common.

Although the 11terature provides some ‘important information,
many quest1ons remain about the status of art history in two -year
colleges.
example, caused two-year college art history enrollments and course
offer1ngs to suffer, as have the@rest of the humanities? Are
attempts being made to attract new students to art history and to
make courses more relevant to current 1nterests or exhibits in the
Are new media and new instructional approaches *being

Have recent trends towa<ds vocational educat1on, for

community?
employed? These and other questions are addressed here.

In ;ompariéon with the total humanities enroliment that
decreased 3%, art history enrollments decreased by 6% in two years.
SeGenty percent of the colleges offered art history classes in 1975,
This downward movement §§éms to be

“ . ‘
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part of a trend since Jansen's search.. Neither of these two studies,
* however, take into account art history generally taught in humanities
survey courses, a desire on the part of some colleges to incorporate
art h1story into an 1nterd1sc1pl1nary program,. nor, the role of -L.
changing school requ1rements in.enrollment fluctuat1ons
Pred1ctably, two-year colleges not likely to offer art history

i are vocationalrtechn1cal institutes. Our data also indicate that
~a= art history is strongest in the Northeast section of the country,
weakest Tn the South, and, confirming Jansen’s (1971) finding, less o

likely’ to be offered in small colleges than in the larger ones.
The average nufmber of art history classes offered by ‘our sample
. colleges was three, although as few as ofie and as many as six classes
were reported. )
For purposes of this report, the art history courses have been
divided into two categories: introductory and speclalized. In-
. ,troduqtor& courses, which include general surveys of art and art .
appreciation, are in most instance§ chronological tours in one or
two semesters of the’ great works of selected 1mportant cultures
of the past. Speclallzed courses include the history of art in
a particular culture, such as pre- -Columbian art, or cultural milieu,
—» °  Ssuch as Renaissance art. -They also include the art of a people--
for instance, Black American art--or a topical survey, such as the
history of masks. ! o o
Introductory surveys, by far .the most common art history class,
comprfsed 92% of-the enrollments in the discipline ip 1975 and 89%

in 1977. They also accounted for 88% of art history course offer-
ings in 1975 and 85% in 1977.

- On the other hand, specialized classes made up 12% of the art
history course offerings and 15% of the enrollments in 1977.. while
specialized courses accounted for this small a percentage of the .
discipline, there was a sizeable enrollment increase of 18% in classes
other'than the suruey type. This figure has little inflyence
on the total because of the necessarily small enrollment in .this

.category, but neverthelessy it may nepresent‘an~lnterestjng movement .

.
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VIt s also interesting to note that although specialized classes
enrolled fewer students than classes of the introductory/survey
type, two-ygar colleges oftez offer a larger number of spepialiggd
classes than introductefy ones. That is why, even though there
were equal numbers of introductorx'and specialized courses in the
éample (50), there were greateyr enrollments #n the introductory’
category. . : : ’

B

As for the more popular courses, Sy far the most frequently
offered art history class beyond the introductory type, was modern
art. The reasons for this arp unclear, except that students are
probably/ﬁs;isintgrested in relevant contemporary jS§Q€s thgn in

‘the culturally removed artifgc;s'of the past; also, fodern:art is
controversial ip our society and seems to require am explanation
to the-layperson. The next most frequently offered classes were
American art and'art of Mexico. While the literature offers no
information on the ﬁopularity of American art courses in the past,

. it is not surprising to find that'they were offered so frequently
in the, two years slrrounding the biZentenqial. A1l the classes .
in the art of Mexico including pre-Cbiumbian art, post-conquest
Mexican art, Mexican arts and crafts, and Chicano art were taught
in the southwestern areas of* the'United States, indicating a strong
interest on the part of American studentf$ in the culture of our
neighboring country, and an oppoztunity for the large numb;rs of
Mexican-Americans 1n the SOuthweét to.delve deeper into their origins.

Other specialized courses, in order of frequency, were Oriental/

Far Eastern art, native American art, African art, Blatk American
art, Renaissance art, art in nature, design appreciation, hfstory .
of art masks,‘history of fashion, and cross-cultural art of the
United States. It seems that specializéd coursesvmay well be a
way to attract new students to the arts.” In fact, 73% of the colleges
surveyed reponted that new courses had been introduce& into the
curriculum in the two years previous to their respon;es; 86%7in-
dicated they had made special efforts to attract women and/or

_ethnic groups by these new classes.

L]
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"Many of the proposed courses and pragrams for the future are
experimental”and interdisciplinary in nature. One such course,
called "Inquiries in the Arts and Sciences," features instructors
from six different disciplines speak1ng on a common theme. In
another plan, four instructors with such different specialities
as art, music, literature, and history cross over into one another's’
discipline. This takes place several times per quarter and is coor-
dinated with the material being ‘taught. As mentioned earlier, the .
litefature reports that many people feel the interdisciplinary
human1t1es approach is the best way to give the casual-interest
student the most exposure to.the agts in the least pnssible time.
Other ' proposed art history coyrses include a summer tour course
on the art of a'particular world regidn preceded and followed by
a week of lectures, a trip to the King Tut exhibit for'qredit, ..
and Japanese art and culture for horticulture students.

The colleges also estimated the attendance of students and
faculty at special lectures, conferences, stheater programs, f%]m
showings, and other gvénts in the humanities. Based on their estimates,
the number of art exhibits on campus was usually less than ten per
year, with an average attendance of 22% of the faculty members and
“ 24% of the student body. We found that 90% of the colleges had.at °
- feast one art exhibit, which compares with Jansen's 1971 estimate of

84%. ‘

Art_ history, which is a study of primarily visual material, -

.has traditionally been taught with such classroom media aids a§

filmstrips and slides. Sixty-two percent of the respnndents to
our survey in the humanities as a whole reported the use of -new
media such gs videotape, film, oral and musical recordings, T.V.
radio, and newspapers. This is again fa1r1y consistent w1th Jansen 3
l’t971 estimate of the college art history departments emp10y1ng
supplemental media.

Incorporation of the art of countries now geographlcally located
in the third woryd and of modern ethnic groups will probably form

»
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a lastiég p@?t of bogh introductory and advanced art curricula.
While tapering®off_now, the clamor for ethnic studis;hclassesaof the
Sixties has still had an effect on textbooks and course outlines
(Logan, 1975). A continuous influx of immigrants from third world
nations W‘ll want to include some exploration of their cultural
backgro nd in their educét1on, auﬁ the technological and urban
expans{zn will increase our 1nterest in our furthest origins along
with Pl3nning for the future.

If the diminution of humanities continues, we may see art
history'studies become as' interdisciplinary in content as they
now are in methodology. Humanities ciésses may form one complete

.integrated package or cease to be'required at all. Thus, the

implications for instructors would seem to be a future priority
for teachers well-versed in a variety of humanistic pbrsuits and
for those trained in areas relating to popular needs, such as modern
ang ethnic art. Of course, unforeseen stimuli may renew the public
intérest in art history, such as the fabulous traveling exhibitions
of Chinese, Scythian, and Egyptian artifacts. In any case,,art
h1skdry 1nstrdhtors will need all the flexibility their inter-
d1§c1p11nary backgrounds can provide to cope with the needs of the
fuyture. Even now, attempts are being made by art history faculty
dnd planning committees‘tp build enrollments with new, specialized
courses. These courses may relate to current interests of exhibits
in the community or appeal to certain groups, such as women and
ethnic minorities. The attempts seem to have been somewhat success-
ful in attracting new students, but not sufficiently strong to-quell
the downward enrollment trend. ! :
Recently some art historians on the faculty have been dropped
or asked to teach other courses. Art history teachers must constant-
ly work to convince adminiétrators of 2:2 merits of their courses.
The issue here is more important than the protection of some faculty
teaching positions, however. We are all supporters or con%umers
in the humanities market on a daily basis. We listen to popu[ar
and classical music on record or on the radio, watch serious or
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serial dramd on T.V., react to advertising art, and see' films
- and pqus that we bbth read criticism of and judge for ourselves.
Studyibg the hqmadifﬁes is one of the bes} ways we know of exposing L
more people to the rich variety of the arts in our time, and allow- o
" ing thems to.make intelligent decisions about the quality of media

and art they absorb every day. : Perhaps a greater awareness of our \\ .
popular and fine arts today would result in an elevation of the T
quality of these arts. . . .
. Practical reasons for studying the humanities also demand
] consideration.’ Experiencing alternative ways of feeling and per-

ceiving, the world lends greater f]éxibilfiy in coping with new
situations, jobs, and problems. Learning about the life and atti-
tudes of people of the past and the reasons for the development " o
of their arts and customs may make us more empathetic and tolerant
of alternative ideas and attitudes in our own culture and abroad.
There is mucﬁ talk about integrating the humanities in vocational
’ edﬁcatibn. However, most of the degree programs are packed to the
{ limits‘already.'_Allied Health students barely have the time to
take an elective on the ethics of their professibn. Thus,, the .
need for courses devoted to heightening awareness of our culture
and its pi§tory becomes important in allowing the student to develop .
feelings and perceptions associated with the arts. Professions would
be better off with a sense of aesthetics. While technicians have :
o given us the great benefits of comfort, transportation, and 1e1sure
time in our cities, our urban,env1ronment should not be so ugly
. that we don't want to live there.
It is 1mportant to preserve art history as & field of study.
Art h1story has the most potential to be experimental in instruction.
and to maintain its re[evancy with the changing times. Students
are encouraged to draw upon their knowledge of other disciplines
and integrate it into the neéw framework of study. Art'hfstory seeks
to do more than make the student an avid, intelligemt museum goer.
It encourages the student in the expression of original ideas and

N
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perceptions and through the exposhre of the grgat monuments and works
of the past breeds a tolerance and respect for good things in our
culture. Although art history is declining, it is still a major

part of the college curriculum. We pre it will Qontinue to be a vital

. force in humanities education in the future. ° ~
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FQREIGN LANGUAGES IN COMMUNITY. AND JUNIOR COLLEGES

"Jack Friedlander S "

L) N - . ~

Mugh att t1on has been focused on the relative decline 'in °
foreign language enrollments in two-year colleges as compared to

total college enrollments in’ these 1nst1tut1o Concern has rangEH
from documentation of this decline (Brod, 197 973, 1975; Twakog,
1977), to 1dent1f1cat1on of factors that might be related to the | K

trends evidenced (Brod and Meyerson, 1975; Cowan, 1976; Allen, 1977),
to suggestions on how to halt and} hopefully, to reverse the ' T
relativewenrollment Tosses in.foreign languages (Arnold and Others, -
R 1975; Buck, 1975; Keller and Ferguson, l925 Cowan, 1976; Rudin, .
1976, Alfen, 1977). e = S
To illustrate this decline, Brod:”1975) reported that foreign
languages registrations 1n two-year colleges Jncreased nearly 2%
during l972-l974 ata t)me when totaj colleé@‘reg1ftrat1ons 1ncreased
by almost 20%. L1kew1se Twarog (1977) found that' between 1974
and 1975 only 5% of the total two-year college enrollments were -ji
in foreign languages as compared to 12% of the four-year college
N ‘ and'un1vers1ty undergraduate population. Twarog estimated that
the real rate of fore1gn language registrations at community and
junior colleges is only one-third, to one-fourth,that of comparable
. levels in khe four-year college. A > . ;
Amoq.!the most common factors cited for these relative declines

; in this field ane the lack of interest shown by students in foreign
’ languages, the jl1minat1on of foreign language entrance and degree
requims in both colleges and universities (Arnold and_QOthers,
1975; a%&&‘ yerson, 1973), the "indiffarence or opp sitio
of guidance counpelors to the value of knowing ‘a foréTgn language" .
(Arnold and Othets, lQZg p. 32), the current trend towards careerism
and more practical or immediately relevant subjects, and, finally,
the increased enrollments in career or vocational programs. A

Most suggesF1ons on how. foreign language departments can .

.
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broaden their appeal to a wider segment of the student body oropose

q to provide courses that are more closely aligned to two-year college
students educational needs and interests. Some courses that have
been suggested aswmeeting this requ1rement are career -related

_classes and programs, sych as languages for persons in business,

health, .and 1aw enforcement; cmnnunity#oriented,courses; such as
ethnic studies (Rudin, .1976); language for prospective travelers;
and interdisciplinary classes, such as enJoylng foreign films apd
world literature (Kalfus, 1977). o

Thus we, find that there has been a great deal of commentary
on the status of foreign languages in two-year colleges recently.
In fight of this heightened concern, it is important to examine

hat changes, if any, have occurred 1n es of courses offered

d in their enrollments. This chapte{ updates the 1nformat1on~
about the foreign languages in two-yean co leg?s by: comparing“the
relat1ve strength of foreign language earo Iments in relation to .
total humanities and total college enrolimeént in these institutions;
_ examining the types of foreign language ourses and the relative
/ frequency with which they are‘offered in ¢omiunity and 3unlor \
colleges at two points in time--§pring 197% and Spring-1977;
1dent1fy1ng on the basis of enrollments, the relative strength
of areas within foreign languages; and finally, determ1n1ng if
institutional size is related to the range oﬁ foreign languages

at

offered . . " .
forelgn language courses ahd the number of sudents enr led

in them were first counted for each college and thén_grouggd into

one of nipe categories: (M Spanlsh, (2) French; (3) It®ian;

(4) German, (5) Russian; (6) Classlcs (Greek and Latln), (7) English

as a Second Language (ESL); (8) Careerlkelated Span1sh courses-dn '

(e.g., Spanish for Nurses); and (9) other less commonly taught

languages. This analysis was performed separately for Spring .

1975 and Sprlng 1977. In“addition, the total number bf %tudents

enrolled in humanitle% courses was computed for each of the partic--
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. ipating colleges. The data presented in Table 1 reveal that betwen

Spring 1975 and Spring 1977 there was a moderate increase ip total

College Enrollments ¢ 4.0 . 4.1 - +.1
= 178 Colleées :

college enrollment (headcounts). a moderate decrease in total . a3
: humanit1es enrollmenx and a rather substantial galn in total )
foreign language enrollment The finding that forelgn language -
enroliments increased both as a percentage of total homanities *
and as a percentage of total college enrollment during the short,
But recent, time period examined suggests a reversal of the downward
trend in foreign language_enrollments witnessed in recent years. g
TABLE 1 . L
FOREIGN LKNGUAGE ENROLLMENTS IN RELATION TO
.TOTAL HUMANITIES AND TOTAL COLLEGE ENROLLMENTS
fategory’ T, « v 1975 71977 Peroent Change *
Foreign Langua%e Enrollments 435;69l 32,315 +9.0
Humanities Enroliments 271,465 263,305 -3.0,
College Enrollmefits. - .7 4780,883 795,925 +7.4 Y
Foreign Languages as a Percent of ' N Yt
Humanities Enrollments 10.9 12.3 vo+1.4
foreign Languages as a. Percent of

Enrollments in each of the nine foreign language areas were also
compared. : ’




§ .

" TABLE 2

CHANGES IN FOREIGN LANGUAGE COURSE ENROLLMENTS BY CATEGORY

- Enroliments
Foreign Language Area 1975 1977 Percent Change
. Spanish 15,471 16,493 6.6
French . 5,496 5,500 0
German 3,139 2,688 -14.4
Italian 870 627 227.9
N\ Russian 378 283 Lsa .
Classics 234 192 -17.9
ESL 2,877 5,302 +84.3
) _Career-Related Spanish 428 472 +10.3
Other © Y 798 758 . -5.0
Y - »

3

As shown in Table 2, there was a dramatic enroliment increase in one
foreign language area--ESL, a considerable enrollment increase
. jn a second area--Career-Related Spanish, a moderate increase in
-a third--Spanish, and no change in a fourth area--French. However,,
enrollments in the remaining areas of the discipline decreased;
it was greatest in Russian and Italian,” Thus, with the exception of
ESL and, to a lesser extent, Spanish and Career-Related Sppnish. the o .
downward‘tre?d in two-year college foreign language enrolliments
documented in the Modern Language Association’s~surveys (Brod, 1973,
1975) has yet to be halted. ’, ’

The percentage of colleges offering atfeast one course in a
given foreign language along with the percentage of total enroll-
ments represented by each of the areas for Spring 1975 and Spring 1977
are reported in Table 3..
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, TABLE 3 3 v
DISTRIBUTIOEﬂgf COURSE ENROLLMENTS BY CATEGORY . !

Y

, ‘ Rercent of Total

A Percent of Colleges

Foreign Language

Offering a .Course Enrollment

Foreign Language Area 1975 1977 1975 1977
Spanish 69.7 68.0 - 52.1 51.0
-French 59.6 56.2 18.5 17.0
German _ 39.9 38.2 10.6 8.3
Italjan n.e . 12.9 2.9 1.9
Russian 9.0 7.3 1.3 ¢ 9 ¢
Classics: 3.9 4.5 .8 6 '
ESL 26.4 | 32.6 9.7" 16.4
_Career-Related Spanish 5.6. . 9.6 1.4 1.5
Other 9= 0.7 2.7 2.4
Total 2 815 80.3 99.9 100.0

Spanish, with over one-half of all foreién lan
ments, is the most popular language in the two-year

ge course enroll-
college; French is

a distant second, and ESL, third.

A surpfising finding is the relative-

one-fifth of the two-year colleges examined did not offer even one

1y low percentage of two-year colleges that offer a foreign language
course in areas other than Spqnish‘énd French; less than 13% of the
colleges offered a course in Italian, Career-Related Spanish, Russian,
or the Classics. The most disturbing finding is that approximately

fore1gn language course. ' ’ . v
Three important implications can be drawn from these f1nd1ngs
First the choice of foreign languaged ava11ab1e to students in most
community and junior colleges is limited énd, in 20% of the colieges,
nonekis;ent. Second; the fact that many foreign languages were
omitted from the curriculum suggests that the downward enrollment
trends in these same foreign languages will not be reversep. And

third, although not treated in this study, enrollments in particular -
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foreign languages at four-year institutions may soon be affected

For example, students who take a Spanlsh Course at a two-year college .
may be more likely to take Spanish in the ?our-xear coll ge than German
or Italiah, which may not have b/en offered at the college from which
they transferred. ®a ’

The relationship between 1nst1tutional size and the rangg,of .
foreign langu\ages offered by a two-year collede was alsp considered.
Accordingly, all 178 colleges were divided 1nto ttn'ee categories
on the basis of the size of their enrollments in 1977: small,

1-1,499; meditgn, l,500-7,499; and {large, 7,500 and over: -

Y w /
: N
o - . . 8
¢ MBLE4 S~ oo P’
PERCENTAGE OF COLLEGES OFFERING COURSES IN  ~ . :
FOREIGN LANGUAGES.BY INSTITUTIONAL SIZE ‘

A}

. - . .4

'Fore'l‘gn Language . Small S Medium . ‘Large ’
Area ('l' - 1,499) - ('I 500 - 7 499)¢/ (7,500+) *
Spanish ) 46.4 13.7 0 0 100.0
French . ' 34.8 . ~57.9 * 97.0 .
German el _Vlz.«; . 39.5 78.8. -
Italian = L 48.5 -
Russian ‘1.4 - 1.3 oo T 333
Classics . 7.2 . : - . . 8.8
ESL _ . 100 %.5 - v 72,7
Career-Related Spanish 12,9 .. S K - J21.3
Other < A - 6.6 . 36.4
Colleges Offering at ) ° R
Least One Foreign - . . -
Language Course 69.6 ' 81.6 ) 106.0 ~ 7
' i R = E
|

As shown “fn Table 4, a strong, positive--and expected--relatlonsh‘lp
‘existed between 1nst1tutW512e and the percentage of colleges that
. offerpd a course in each of the forelgn language areas consxdered
That, 15 large colleges were much more l1kely to offer.a course in

.
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“place, enrolling almost as many students as French.

any one foreign language area than were.the nidd1e~siz colleges
which, in turn, were mare 1ikely to do so than were the smaFl colleges.
This finding indicates.that the selection of foreign language courses

, available to students (or potential students) attending a large college

is very much rglated to the size of the institution--the larger
. the college the better the ava11ab111ty of courses.

In sum, foreign ‘language enroliments increased to a proport1onate-
ly greater extent than did total two-year college enrollments and
total humanities enrollments, the latter of which declined in the
time-frame considered. Three languages--ESL.'Career-Re]ated Spanish,
and Spanish-;showed an enrollinent dncrease, two--French and other
less commonly' taught 1anguages~-rema1ned relat1ve1y stab]e, and
four--German, Classics, Russfan. and Italian--decreased.
in this_last group course enrollments are very small, a‘continuation
of their downward enrollment trend will render them "endangered sub-
jects" in the two-year college curriculum. .

Since

The most popular foreign language in the two-year college
was Spanish. In Spring 19?7 nearly three times as many students
enrolled in Spanisq courses as in French--the second most popular
foreign language area. English as a Second Language now takes third
Since man¥
of the students in ESL courses are from SpaniSh-speaking backgroundszﬁ“
it is apparent that foreign language offerings in the two-year col]eges
are largely comprised of Spanish language teaching.

With res ”ct to the future of foreign languages in two-year
colleges, perhdps the most important finding reported here is no
foreign langu,ge courses were offered in maiy<0f the two-year colleges.,
With the except1on of Spanish, students desiring tp take a course -
,ina part1cu1ar foré1gn language to fu]f111 a degree requirement.
to meet a career’need, or to satisfy a personal obgective (e.q.,

German for tourists) would not be ab]e to do so at most two-year
college$. Further, the narrow range in both TEype and orientation
of fore1gn language courses available to students 1n most two-year .

col]eges may suppress enrollments in omitted language areas at all _
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levels of postsecondary education. ot .
Less apparent are steps that foreign'language departments
can take to address the wide range of student goals and purposes.
The most obvious solution to this problem would be for two-year
colleges to offer transfer, career-related, and personal enrichment
courses in a wide range of ?oreign language areas. Unfortunately,

few of the colleges (especially the middle and small institutions)

_can afford the luxury of hiring faculty to teach multiple coyrses

in severa] foreign languages. However, departments could expand

their course offerings through the use of self-instructional,

learning packages. For example, a two-year colfege could offer

a course called Foreign Languages I. Students who enroll in this tlass
could take a self-instructional course in such areas as-Italian A

" Grammar and Composition, French for Tourists, or Spanish for the

Health Professions. One or two staff members would supervise the

course, and students would receive credit in the language area they

completed (e.g., Foreign Larlguages 1: Introduction to Italian

Grammar and Composition). '
_’,Another approach two- year col]eges could take to expand the

réﬁgé of;ﬁ@pe1gn Janguage courses offered would be to estab11sh exchange

programs with neighboring institutions (either two-year or four-

year). That is, a college which offered language courses in areas

not offered at a neighboring institution'w0u1d encourage students

frgm the neighboring school to enroll}'in its courses and vice versa.

TwolyeEr'comnpnity, junior, and technical colleges currently

enroll 'four million students throughout the nation, ope-third of all'

students in American nigher education. However, despite'the magnitude

of this populat1on, just a bit over 4% of these students enroll in

foreign language courses. If fore1gn language departments wish

to 1ncreasei§he1r course enrollments they will have to become moré

aggressive and 1nag1nat1ve in the methods they employ to attract new

students.
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4. CULTURAL GEQGRAPHY, AND ETHNIC, WOMEN'S AND SOCIAL STUDIES-
" Harold Cantor N

.The major discipiines comprising the human}ties at community
col]eges are relatively easy to define and classify into subgroups. -
Even such maverick courses as theater and film appreciation and
interdisciplinary humanities hﬁve affinities that make it convenient
to consider them under a single rubric. It is more difficult to
dec1de how to classify such courses as ethnic stud1es women S studies,
cu]tural geography,.and specialized social studies courses. Each of
these areas has counterparts within the tradjtional disciplines:

maije treated in African
or Anglo-American history; such social studies courses as "The

A

cultural geography embraces elements that

W —
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" history departments. .

Ind1¢4dua1 and His World," "Law and Society," and "Contemporary
American Civilization" have overlapping content with political sc1ence
and United States history; ethnic and women's studies have separate

dimensions and emphases when offered by literature departments and
P .

-

Despite thts overlap, these four mentioned areasvare cultural
in character, humanistic in their concerns, and fall within the defined
subjects that concern the National Endowment for the Humanities.
In fact,'the interconnections between these miscellaneous disciplines
are interesting in themselves and shed 1ight on the direction the
humanities curriculum is fhiing. i T
Relatively few colleges in our national sample listed theie
miscellaneous courses in their iptalogs in e1ther 1975 or 1n 1977.
Of the four areas, the number of colleges offering ethn1c studles
remained constant; fewer colleges offered the other areas in 1977

than in 1975. With the exception of social studies, the nqmber of

courses in these miscellaneous areas also declined. { -
/ : . '
" TABLE 1 -

CHANGES IN COURSE OFFERINGS AND ENROLLMENTS IN .
CULTURAL GEOGRAPHY. AND SOCIAL, ETHNIC, AND WOMEN'S STUDIES

.

Cultural sodial” Ethnic  { Women's
Geography [~ Studies Studies Studies
1975 1977 | 1975 1977 | 1975 1977 1976 1977

4

-"v—a
Total Golleges .
Offerfing Course | 47 39 23 21 27 27 6 5

Percentage Change| -14.8% -‘-8.6% 0% 16%

i Total Courses » , . .
Offered . 51 4 40 o 74 67~ 63 7 6
Percentqge Change| -19.6% +5.0%. .| -6.0% ] -l4t3%A‘

Total Enroliment | 2,395 1,889| 2,818 2,992| 3,180 3,192| 160 195

- Percentage Change| -21.1%. +6.2% +0.48 T +21.9%
= 178 Colleges | . .
- by
Pl
3% '
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'Eh;ollments,fell drasticallyiin'cultural geogfaphy, the area
wﬁich had also regf?fered‘the sharpest drop in total courses offered,
but rése ih women's studies, although we are dealing with much smaller
numbers, ' In social studies there was a significant increase in
- [ enrollment, while ethnic studies remained stable. .
oo The substant1a1 drop in enrollment in cultural geography ist
paralleled by our, findings in history, where data indicate that .
=, .. the subgroup "Other World Regions" dropped precipitously in enrong;S; -
1 23%. - Lack of 1nterest in history hasnbeen deplored in many quarter
s b K1rkenda11 (1975), for example, comments on the tendency of students
‘"to view history as irrelevant and to desire more practical courses;

-

McNeill (1978) echoes his finding§\and claims that one way to over-
come this is by dividing the world into geographical-cultural areas.
and emphas1z1ng those historical elements that pertain to current,
conditions. Cultural geography may be fac1ng the same problems
asShistory; both could profit by attempts to help students perceive
other cultures as -immediately relevant to their lives. According
to Epstein, "No student, and particulariy the student engaged in
) ,a terminal program whose formal education is not likely to be resumed,
" should leave the junjor college without some appreciation...df the ’
world of which we now are~so interdependent a part" {1967, p. 19). v
Some social studies courses, ]ﬁ}e "LaQ and Society," may be
- increas1ﬁb due to post-Watergate student ipterest in how our society
works and the individual's role in the polit¥cal system. These were
among the factors that helpee pdlitical science achieve a 4% gain
in enrollment over the two-year period. At the same time, such
courses as "The Ind1v1dua1 and His World," make frequent use of g
media “and guest lecturers from the other disciplines. Our analysjs
of integrated humanities, which showed a gain of 7%, conc luded that
K some of the students were attracted to courses where the learning
/;, ’ﬁBBE\Qeemed.natural and familiar aqp that interdisciplinary courses
have a special appeal for career® and nontraditional students, who
must max?:}ve exposure to the humanjties in ; shorter time interval.
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According Y Green and Hernandez (1974), ethnic stud1es first
began to be developed and reported in the 11terature in 1967. "“The

‘ minori ty- ~oriénted courses were initiated largely as a result of m1nor1ty

student comp\a1nts of racism in the college curr1cu1um, a charge
substantiated by the fact that Western civilization was the only
civilization being ‘studied and that European or. American art, music,

litenqture, history, philosophy, and theatre were taught as the only

significant elements of that civilization" (Cohen, 1975, p. 74).
Lombardi (1971) charted ‘the rapid development of black studies
in commun1ty colleges nationwide: before 1965, only ten of his
respondent colleges had black h1story courses; by Spring 1967,
23 had these courses; while the next year, 47 had adopted them. In
1968 the year of ‘Martin Luther King's assasgination, the deluge |
began; 100 additional commun1ty colleges reported offer1ng black
studies, and the following year an additional 95 schools inaugurated
blagk studies courses. :

While this had been happening, traditional disciplines and

departments had been responding to the demand for cultural ethnicity.
Our Center data for Spring 1975 show that 28% of the sampled co]leges
were offering ethnic or women's history coursés, and 24% of tpe natiqpal
sampley were offering ethnic or women's literature courses during

the same year. By the second term examined, enrollments” in these

. subgroups had dropped congiderabfj; suygesting that student interest

in ethnic studies had leveled off.

What may have happened is a rea11zat1on on the part of minority
students that a major in black studies or Chicano studies does not
necessarily lead to a career. An'emphasis on basic skills and‘
integration of such sutdies into the whole learning process seems
to be what is wantéd (Maas, 1974). "I will not hire a student be- .
cause he th A's in black studies," said a black publisher. "I -
want that, but in addition I need to knoy,’cen’he write, can he type,
can he contribute to my business?” (Gleazer, 1973, p. 34). Additionally,
while ethnic stud1e$ are partially designed to enhance thesminority
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. minority members (Green and Hernandez, 1974)--a fact deplored by

- ° )
¢ ]
. ‘ £ .
student's self-concept, the Anglo commurtity's attitudes must change N
too. Yet most of the students who enroll ig ethnic studies are 4

many educators (Amann, 1974; Guerra, 1974). Nevertheless, e}hnic .
studies continue to be popular, especially in communit?es With
substantial m}nority population%, and educators are striving to develop
“multicultural studies,” that are designed to reenforce pride and
knowledge of the student's quturq} heritage while integrating basic
skills,and synthesis courses into the learning process (Carranza,
1976). .

It is interesting to note the parallels that are-occurring
in women's studies. In the early Sixties, Berry Friedan published
The Feminine Mystique, a book generally credited with supplying the
spark.for, the Eurrent women's movement. Subsequently the college
curriculum was attacked by feminists who found it sexist in that
women and their accomplishments were excluded from the literature
anthologies and textbooks. The colleges responded: Nicho[s in .
1975 surveyed 577 public community colleges and dﬁscoyered that
slightly over half offered credit and/or mon-credit experiences™
designed for and about women (Rossi, 1976). The demand for more
women's studies courses is high, as women of all ages flock to the -
campus (Magarrell, 1978), as child care centers are built, and as
special Eeminars and forums for consciousness Egising are scheduled.

But will enrollment in women's studies continue to climb?
Although it is too early to tell, if the majority of students who
take women's studies gburseés are female, there is danger that it
may follow the path of ethnic studies separatism. Afso, as minority
and feminisg subject matter become available,in traditional literature
and history courses, student -qresi in separate ethnic and women'g
studies may be diffused and %ment may level off. It is possiblen
that since both arose in response to charges of racism and sexism
in the curriculum, both may decline as mainstream coJ%ses absorb
Eheir subject matter and correct the abuses that brought them into being.

’
.
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5. THE HISTORY CURRIEULUM

, Jack Friedlander

) Many reasons have been advanced to account for the relative
degline of history in the curriculum of secondary and postsecondary
schogi@¥in America. Among the most common factors cited for this
decline are the elimination of history requirements and the~gfowing
lack of interest showﬁ‘by students in history. These reasons may,
in turn, be anxoutgrowth.of the: e
i '"change in students' attitudes toward a tendency
% regard history as irrelevant and to desire more
practical courses; increased interest in other social
science fieﬁds; current trends toward careerism and
more practical or immediately relevant subjects. !
Competition from new areas such as ethnic studies
and urban studies...and a redirection of interest to
Gig psychological; sociological, anthropological
areas in an Ege when ‘c&ping"ék'an individual in
society has received great stress" (Kirkendall, 1975,
'p._568). ) N
Provided with infgrmation that enrollments in history have nat kept
pace with total college enrollments (AHA Newsletter, 1974), and that
the majoF’reasEhs fof this decline have been identified, it is
important to know _how his?ory ¢9¢3rtments are responding to the
trends thét are diverting students from enrolling ‘in their courses
‘ and, more specifically, how colleges and universities are combatting
the growing lack of student interest in history. l :
One method of examfhiﬁa the attempts of history départmeﬂ?§
to rgspond to student interests and needs is sihpl}¢;n compare the
types of histo}y courses offered, the frequency with which they are
offered, and the énrol]ments in these courses at two or more points
in time. This type of ‘analysis can yield direct @fswers to such i
questions as: What ﬁistory courses have been added to the'curricu1um?

]
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, Whith areas of history (e.g,, western_civilization, Unitéd States,

PP o . . N

P

L4

state and local) are expanding? Remainihg stable7 Declining?
And what changes in course offerlngs, if any, are related to increased
or decreased enrol Iments? Answers to these questions can provide
history departments with much needed information for recruiting “
faculty, planning staff development, and identifying trends in
student interests< and needs. ‘ &
In this chapter we examine the types of history courses and the
relative frequency with which they are offered in community/junior
colleges for th two year period; compare the relative strength
‘of hlstory enrollments in relat1on to total humanities and total -
college enrollment 1n these colleges, and identify, on the basig of
enrollments, the relative strength of areas within nistory’(e.g.,
western civilization, United States, state, and local).

Using the class schedules and enrollment data from each of the

colleges participating in this study, history courses were first :
counted for each college and then grouped into one of six categorles
(l) state and local history; (2) United States history; (3) survey
of western/world civilization; (4) other world regions history; *
(Sf ‘history of special groups {e.g., ethnic droups, women);” and
(6) social history {courses concerned with cultural and/or social.




N TABLE 1 ’
o, HISTORY ENROLLMENTS IN RELATION TO TOTAL HUMANITIES
* AND TOTAL, COLLEGE ENROLLMENTS . .

- ‘ ) 5 )

P Category ) 1975 [t//lg7f . Percent Change
C History Enrollments . 73,082 67,052 T -8.3
: Humanities” Enrollments 271,465 263,305 -3.0
' College Enrollments - 740,883 795,925 - +7.4
. History a3 a Percent of F B} :

y ~ Humanities Enrollments . 26.9 25.5 -1.4

~ History as a Pergent of : L . -
ST College Enrollments 9.9 8.4 -1.5

l78 Colleges

B
o Ld
-
* Al
-

Table 1 reveals that between Sprinq 1975 and Spring 1977 there was a con-
siderable increase in total college enrollments, a moderate decrease

in total humanities enrollments, .and 'a rather substantial decl1ne »
in total’ h1storg enrollments However, despite this loss’ in students,
hisfory sti11 accounted for one-fourth of all humanities enrollments in -
_Spr1ng 977, * >

The percgntéée of colleges tHat offered at least one coursé

in a given area of history as well as the percentage of total history
courses and enrollments represented Qy each of the areas for the

'two terms examined are reported in Table 2./ ' . e i

,
BN W2 / . §

»
+



Ca /\ TABLE 2 %
DISTRIBOTION OF -COURSE OFFERINGS AND' COURSE - *
ENROLLMENTS ‘BY CATEGORY

s

-

. 4
Area of Percent of Colleges|. P$rcent df Total |Percent of: Total
History Offering a Course [MHistory Courses |History Enrolliments
3 > . ' 1975 1977 | 1975 1977 {1975 1977
i State and Local| 27.5 - 26.4 | 7.0 7.1 4.9 5.2
N u.s. - 87.1 ' 88.2 | 35.9 36.0 5.9, 55.6
- Western/World .- ' )
ij;l1zation 82.0 82.6 28.9 29.4 128.1° 27.4 p
» . »
' Other Wr1d- ‘ A
Regfons - | 27.5 £22.5 | 1.0 9. 4.1 <K
.. " Special Groups | 28.7 29.8/[-°9.6 o 9741 42 - .
. §o§ia1 N 24.7 ~ 27 5 7.5 © 8.71 3.5 4.1 -
’ Total 89.9° -’ 92.1 100.0 100.0 {99.7 100.0
- - &

» These data indicate that for Spring 1977, Unttes States history and j
westernlworfd c1v111zat19§\i:§§ey courseg/ﬂéminated Perhaps nhe 6%%} »
%most surprising finding i e yélat1vely tow percentage of twogyear
colleges of fering even one history course in other areas. To
J]usbrate, less than‘one-third of the colleges offered a course -
in the history of special groups, social history, state and local
i ' history, or geographical regjons other than the United States.
Y Another important quest1on relates to the range of history areas‘
in which colleges of varying size offer courses. In brder to address
tn1§§question the colleges were divided Tinto three size categories
on the basis of their enrolliments/.




PERCENTAGE OF COLLEGES OFFERING A COURSE IN AN AREA
OF .HISTORY, BY COLLEGE SIZE

History Area Small (1-1,499}  Medium (1,5
. (N =70) (N =

Lar%e (7,5?0 +)

State and Local q.7
us. ©o8l2
-Nestern/world

Civilizations 73.9°
Other World

Regions . 7.2
Special Groups 7.2
Social *17.4
Total 88.4°

As might be e}pected,.the selection of history courses available to stu-
dents attending a la?gg college is much gréater than that available
to students'attending a medium or small size college.

In an effort to detect any shifts in &nrollpents that may have
occurred within‘history, the numher of students enrolled in each of
six course areas in Spring 1975 and Spring 1977 were c¢ompared. As
shown in Table 4,'all of the areas except social history experiénced

a decrease in enrollments.
~regions courses.

P 2
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The greatest ch;7ge was in other world




TABLEY . .|
CHANGES IN HISTORY COURSE ENROLLMENTS BY CATEGORY °

L4

Area.of History - °~ A Ehroll;nents . Percen‘gange
- ~ ™ 1975 1977 T

\

‘

 State and Local - 3,556 3,508 -1.3
TS, - ., 40,090 - 37,254 -7.1-

Hestern/HorTa‘ . . ‘
Civilization =~~~ 20,52 18,392 -10.6

Other worTH ' -
N Reg1ons ) : 3,023 2.329 : -23.0

" Special Gf‘oups , C 3,025 2,810 - -7.}
‘\Socfal L . 2,626 2,759 - . 45,1

L
! An increasing number of commentators have noted the growing
lack of student interest 1n history. This is evidenced by the dec}ine
in history enrollments at a t1me ‘when the overall popu]ation of
conmunity colleges has increased (Mi11ington and Pelsinger, 1975)
Among the factors identified as having contributed to this dec]ine
are increased enrollments 1n career or vocat1ona1 programs. e}imination
of history requirements, attra;t1veness of newer disciplines in the
épcfal sciences, and student demands for "practical" and “"relevant"”
courses, Among the potential remedies proposed to reverse ‘this
downward trend are the restructuring of survey courses, employ1ng
1nnovat1ve instructional techniques, and offering courses that
~are more closely aligned to student educational needs and interests.
i;Some of the courses that would mget this last condition are histories
reiating to the following spec1a11ze‘ Anterest: minority groups;
women ; the Tﬂ1rd NOrld the c1ty, the env1ronment, human settings
(e.g., the family, commun1ty. rellg1on educational or legal
.thstftutlons), and a current-events-in-historical perspective
approach concerned with such’ ‘{ssues as race, poverty, and war
(Hays, 1974; Hammett, Sidman, Long!n, and French, 1977) ’ .
In light of what ha‘\ieen sdid, it would -seem that the efforts of

“ ~
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, h{;EEFY"gébartmenfs to broaden their appeal to a wider segment
of the student body would be reflected in an increase in the percentage -
of history courses offered in such areas as the.city, ethnic groups, -
- womes, 3nd social history. However, we failed to detect ahy notice-
able movement on thé part of history departments té offer courses
in addition to United States history and western/world civilizatjon .
that would be%ttractive to the non-transfer student (e.g., continuing
education, occupational) as well as degree-oriented students wishing
to take electives in history. More specifically, the results .
- revealed that: ‘aJ there was Tittle or no incneése in the percentage
of courses offered in any area of the history curriculum; b) there
, was little or no increase in the percentage of colleges that offered
.at least one cou;se in.any one Of the six areas of history examined;
c) over 80% of the two-year colleges in the sample offered a course
in United States history and/or in western/world civilization during
~the time period examined; d) 1e§s,than 30% of the colleges offered
# course in any one of the areas other than U.S. history and western/
world civilizatiéﬁ; and e) enrollments in three of these areas ¢
. either increased (social) or decréased (state and local; special
groups) at a.slower pace than that of the total discipline. °
£ 0 There are at least three somewhat distinct audiences’served i
' " by most two-year colfeges: students desiring to earn the Associate
/ " of Arts degree (including transfer stuaents)i'those desiring to ’ .
" take a course (credit or non-credit) for personal or career develop-
7 j"nwnt;sand those participating in occupational programs. \itudents
5 ., seeking to fulfill a requirement f67™ejtier a terminal degree
or for transferring % a four-year institution seemingly have no
. problem:. most of the colleges offer at least one"courBe in either
U.S. “history or western/world civilization. However, non-traditional
and/or adult §%ude5ts} desiring to take a history course for either ~
' personal enrichment or career develophent face limiiations since
Co only a relatively lgw percentage of collebes offered courses in
areas other than U.S. history or we;tern/world civilization (this\
‘narrow ragge of offérings exists particularly in small and middle .
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size institutions). ) ’
“Nearly half of all enrollments in two-year colleges are jn
occupational programs. While figures on the percentage of these
students who enroll in a history course are not availablé, the
percentage would not likely be high. “Perhaps the most difficulss
challenge facing history instructors in the two-year colleges is
to desigh c6urses which 6ccupationa1 students would perceive as
revelant to them, or better yet, fo introduce history as é unit
within an occupational course. For example, a ﬁistor}.ihstructor ‘ o
could teach a two-week Jnit to nunsing students on the history L—-.,/”;\
of their profession.  Along these :lines, Cohen (1977) has discussed
a numbér of methods that academic disc}plines can use to strengthen
their position in the two-year coll€ges. Only tf increased efforts ’
are made to attract continuing education and'occupa;ional Students
to enroll in hf%tﬁry courses Will the downward trend in history ceurse

* e
enrollments ‘be reversed. .
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) '6.  INTEGRATED-HUMANITIES .
M ’ Harold Cantor \g
“There is at .American colleges .and uniﬁsities
a growing teqpency to dffer combrehensive courses
. in which literature, the fine arts, and music are
~combined. ,0ften these courses include elements «
» of the history of thought, sometimes of general
history., As a result, the title Humanities... -

frequently indicates arts and tetlers in a mutually
integrated presentation" (Graeffe, 1951, p. 1).
These words, written in 1951, sti]l’can serve'as a working
. definition of a type of course that.has been alternately hailed .
and dismissed by community college educators. Riding the crest of
the general education movement, integrated humanities fifst entered

.
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the community college curriculum in the 1950s, peaked briefly, and

" then fell, ’'Behind such, courses were the ferment aqd excitement of

" the Great Books at the Universities of Chicago and Columbia, the
Humanistic Study Plan introduced at Reed College, Meiklejohn's .
Experimental College at the University of Wisconsin, and the pioneer-
ing efforts of Graeffe both at Stephens College and the University -
of F10r1da

" Since the early Sixties, general education at commun1ty co]leges

has been on the defensive, if not on the decline {Monrog, 1972). ’
Although community college educators agree on the positiYe value .

of genéral education coupfes, there 1s wide variance in programs . .\
Some colleges have no gbneral educat1on requiremdnts; others, such
of Chicago, spec1fy that 25% of the cred1ts
requ1red in occupdtional programs be in general education courses,
and still others require that '75% of the credits needed for an

AsSociate in Arts degree be in general education courses.

The integrated humanities course lost its momentum because of

the disagreements and vagaries of the general education phflos bhy, .
(Palinchak‘i}973) When the burgeoning community college systg

. were chiefly concerned ab0ut transfer, they developed university
parallel courses and adopted a distribution system that allowed he R
student to choose among such courses as English, social science,
mathematics, natural science, and humanities. No longer was an
integrated core course required of all §tudénts. If hdmanities i
was listed in the catdlogue (for example, in California and Ohio),\ *
it was Jjust one of séveral courses that a student might take to \
satisfy general elucation requirements. The doorway was open for ‘\
a return to specialism, which is exactly what occurred. Teachers
hired for their expertise in a discipline taught with fervor and‘
skill the me thodologies_ they had ledrned 1n graduate school: New ,\

Criticism-—not Human Values 1in Literature H1storica1 Relativism-- \
not Great Ideas in Western Thought. The interd1sc1p11nar1an§ on \

the facutﬁ»{ temporarily thwarted, loohed for ‘new fields, Some went
g y P N
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into remedial work. - .

gt the §ﬁtuation has changed 'in the Seventies. Once again the
notion of crossing disciplinary lines and combining elements of
literature, art, music, history, philosophy, and sometimes sbie ce
into a single course is asserting itself. ' .

This chapter preSents data on integreted humanities from our
national study of humanities turricula, reviews some recently developed
interdisciblinary humanities courses, and draws some inferential

cenclusions. .
We have previously noted that even tﬁough total college ehroll-
ments had increased over the two-year period, the humanities showed
a.signgficant decrease. Table 1 displays these shifts. (The_hdhan-
ities enrollments tnclude students taking one or any number of /
humanities courses, hence they appearintiated in comparison with g

college headcount.)

-

CHANGES IN TOTAL COLLEGE AND TOTAL HUMANITIES ENROLLMENTS

'
S

-

* Jotal Gollege Enrollments A Total Hum&nities Enrollhents
1975 N 740.8@} 1975 ‘ 271,465
1977 . 795,926 - =, 1977 ) 263,305
Percentage Change:* +7.4% , Percentage Change: ,-3.9%

= 178 Co]leges '

~ [ §
PN
'S

Of the'11 disciplines considered, the most severé enroliment
decline was suffered by literature (-13%), which also declined in
its share of the total humanities enrollment from 1975 to 1977
(%) and in the total number of human1ties courses offered from
17% in 1975 to 15% in 1977. Art, his;dé§,~mus1c and anthropology
showed similar declines, though none quite as dramat¥c as literature.
On_the otqer hand, the }ntegrated humanities course, listed
by the Center_ as Introduction/Survey of the Humanities, rose slightly
but s{gnificantly in total enrollments, particulasly when compared ,
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with the Introductlon/Survey of Literature subﬁroup.

o TABLE 2
CHANGES' IN TOTAL LITERATURE INTRODUCTION/ SURVEY AND
TOTAL INTEGRATED HUMANITIES INTRODUCTION/SURVEY ENROLLMENTS *

Total Literature Total Integrated Humanities -
Intro./Survey Enrollments Intro./Survey Enrollments

1975 19,851 1975 16,791
1977 17,458 1977 | 17,976
Percentage Change: -12.1% . Percentage Change: +7.1%

= 178 Colleges ' o

Introduction/Survey of Literature lncreased in the number of course

offerings, and attracted fewer students. The number of integrated
* humanities courses remained constant':’49 in 1975 and 49 in l977f
yet managed to_attract 1,185 additional students ™ .

St1ll in evidence at many community colleges are'integrated-
numanfties ceurses that combine music, the fine arts, and ]1terature‘
with an historical and philosophical approach. Such}cb%rses are currently
taught by several Los AngelesDistrict community colleges. For example,
at West Los Angeles Cdllege, this course is called "Cultural Patterns

,of Western Man." Philosophy, music, literature, painting, scylpture
and architecture are studied and compared in relation to the1r ‘back-

2 grourid, medium, organization and style. A survey of some of the most

productive periods of Western history, from ancient Greece to seven-
teenth-century Baroque, is included. A companion course, "The Arts
.of Contemporary Man," brings the student through the 18th and 19th’
centuries to modern times. A glance at the instructor's syllabus
reveals the ut\l1zat1on of films, such as segments from the Bronowski
“Ascent of Man" and Kenneth Clark's "Civilization" series, as well

as a substantial reading list--Plato, Freud, Darwin, Jung, Goethe,,
Byron, Thoreau, Skinner and Camus among the source headings.

Since Spring 1974, Kingsborough Community College, a unit of

3
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the City University of New York, has successfully administered an

experimental one-semester course in freshman English that integrates
the teaching of communication skills with the humanities disciplines.
The study of freedom is the unifying theme, with four sequential units
in semantics, philosophy, history and myth, focusing on the contept
of freedom and related concepts like order and responsibility
(Keller, 1975).

At Central Piedmont Community College in North Carolina, a
physicist became appalled at "the widening gap between the sciences

- and the humanities" and at "the threats to future civilized society

-~
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on this earth...and same non-solutions to these threats which vested
interests may impose on a scientifically illiterate populace"
(McAlexander, 1976, Appendix 8, p. 1). Working closely with the
Humanities Department, he designed an interdepartmental course_in
1975, "Science and Society," which offers credit in either science-
(with laboratory experience) or humanities (w?thout). The course
borrows: from Bronowski's "The Ascent of Man," emphasizes futurism,
and, in addition to a substantial reading list, makes use of seventeen
16mm. films. Course units range from "Science and the Quality of Life"
to "Science and Political Ideology." Although guest lecturers are
utilized and the planners preferred a team-teaching approach, Togistics
dictated that the course be taught by a@ single instructor.

An interesting variation of the humanities sequence is scheduled
to begin in 1978-79 at Santa Barbara City College. Called Humanities-

Triad, the course is divided into six-week modules: 1) Introduction
M D

to the Humanities; 2) Introduction to Mythology; 3 The Bible as

Litsratuze. The units may be taken independently for one credit

but compiétion of the three units counts towards the general education

requirement. e e .
Besides illustrating the diversity of subject matter that falls

under the rubric of integrated humanities, all of these approachés

have one thing in common: in e?%ry,caée they are taught by a single

instructor. These instructors, whé’usually have wide ranges of

v A »
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expertise in@olving prior teaching in two disciplines, may havé'masters
degrees in one field and a doctorate in another, or may have done

most of their academic work in English but minored in art or philosophy.
In any case, they feel qualified both by training and predilection as

generalist§f and the courses will stand of fall on their ability to
f

integrate materials. . ” -
Another method of teaching integrated humanities has evolveg

where team teaching, collaborative efforts By departments, and some-

times collaboration by entire colleges are undertaken. For example, under “

. National Endowment for tfe Humanities and Lilly Endowment grapts in
1974, three community college districts-—Co;stJ(oﬂ Ca]ifornié)g
Chicago, arfd Miami-Dade--designed an interdisciplinary hum}nitiés
curriculum that employs the artifacts of popular culture (such as

rock musjc, current~nnvies, and television) to lead the nontra-
ditiondl studeng/ip am understanding of self, then to an under-
standing of the art3 1n,their total historical perspective. Developed
by nine humanists wha are tea;hgis of philosophy, art, history,

music, and rhetoric, the two-semester course contains yarious modules-~
such as one stressing linkages among the philosophical-ideas of

-

Sartre, Descartes and Hume; Dostoyevski's Notes from the Under-
ground; apd more familiar contemporary materials, such as the
film “Fi@é Easy Pieces" and g filmed interview with Katherjne Hepburn.
Available to the teacher is a comprehensive hgndﬁook that maintains
— an interdisciplinary approach and conveys basic ideas and key terms
for those who want to introduce the course at other colleges as
—__either a team-taught oper%tion or solo effort (Luskin, 1975).
At the Commynity College of Denver, Red Rocks Campus, a social
___science teacher, overwhelmed by the pedagogical problem.of teaching -
history to a student body increasingly occupational, mid-career
" and practical, decided to team up w%th English'and art instructors. ~
The rdsults was "World Cf%%lization," a course providind students
\\ ) with an opportunity to view civilizapion froh an interdiscipliqary
‘approach. Crucial to this approach is the once-a-week general

~
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assemblj-in which?xhg'three instructors present, from their individual
perspectives, 'mini-lectures on an aspect of world culture. They

then break into discussion sections by disciptine (though it is
pos¢ible for a Student to attend all Sessions and receive ten .
credits for the course). The world history sections, and presumably
the others, make use of guest speakers, audio-visual materials

and self-directed learning units (Joy, 1976). ’ N

. SBmet%mes dsprobJem—cegtered approach s utilized. "Genesis"
(1976), the interdisciplinary humanities program being implemented

at Golden West College in California, consists of a ten-unit semester
cgfitered on the question, "What “does it mean to be human?" The

pi]ot course, planned and taught by eight faculty members from. Lt
different human1st1c d1sc1p11nes, requires ten hours of class %

time per week and offers s?ﬁdents a variety of 1earn1ng dctivities:

films and lectures, sefinars, workshops, read1ngs and independent

sstudy. After exposure to five-week segments of the course, entitled

”

<

})'Bases.of Human Relationships, 2) Alienation, and 3) Friendship,

the, stupents put it al] together during Celebrati6n Week, a time

for presentation of progects and performances and eva}uat1on of _—

their learning (Lusk1n, 1975). ’ . -
Saddleback College s (Ca11forn1a) Interd1sc1p11nary Studies

‘Program 1s an ambitious" attempt to offer students from varied

-ERIC
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backgrounds opportun1t1es to learn from the humanities and sc1ences -
values that w1ll be,usefu] to their l1ives and relevant to 1s§ues
confront1ng them Here a corewgeamfgf‘1ng;rggtg;s;gj:ggzg;ggx§;g§i=:::,,
literature and pol1ticai”sE%ence plan, attend classes and complete, ]
assignments for two four-unit courses: “Individualism: The .

Search for Meaning" nd ézime, Space_ and Deity." A-typical session,
somet imes ut111z1ng guest lecturers, m1gQéb1nclude a talk on

€harles Darwin and Evolution followed by an analysis of Faulkner's *
The Sounh and the Fury. Students then attend a discussion seminar '
where theL1nterconnect1ons are explained and ampl1f1ed The course‘

-~

" .may’be taken on a cretht/no credit basis. Sixty percent of 1!% .
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-1iberal arts college in Kansas.

>

students are transfer; forty percent are nontraditional students,

many of them senior citizens from nearby California retirement ~——

communities. Instrueﬁors are given re1easedltime for planning
this program. . ’ -~

- At Walters State Community College in Morristown, Tennessee,
a team-taught interdisciplinary course called "The Human Adventure"
has been developed with the aid of Natjonal Humanities Faculty
consultants. Focusing on'the genexal theme anedom and Re§pons1—
bility, the year long course is divided into three quarters:
Creativity, Individual Freedom, and Liberty. Personal journals
are kept, a daily class log is recqrded by a secretary on a rotating
basis, and the core instructors encourage an‘informal, godhunal
atmosphere in the classroom. '

Several other col]eges ‘have restructured their general education
programs along 1nterd1sc1p11nary 11nes Macomb County Community
College, M1ch1gan (Annfield, 1968), M1am1-Dade's Micro-College
(Jararo, '1975); the Rio Hondo Exploratory College, California
(Coher”and Brawer, 1974); and Monterey Peninsula Col]ege California
{Nash, 1975). ,

Relatively few two-year colleges have made an integratéd human-
ities year a requirement for all students. One exception is the
Foundation Studies Program at Hesston College, a church-affil{ated
Hesston has arranged articulation
agreements with public institut{ons so that credit for its inter-
disciplinary-program.is converted to single d1sc1p11ne cred1t

It becomes apparant, then, that permutations and combinations.
of 1ntegrated«ﬁuman1ties abound No s1ngle approach appears to be '

dominant. Courses enter the cyrrfeulﬁm*betause of “a variety of"
stimli. At Walters Commun1ty College the administration felt

‘that an interdisciplinary course would increase enroliment.in the
* humanities department by giv1ng students a taste of the excitement

of the arts in action; yet, a frequeritly cited argument against .
1nterd1sc1p11nary courses is that they decrease enrollments in

traditional humanities disciplines and therefore should be d1scoura§ed.

57




2

v

' .

- s N
-

For the purposes of th1s paper we need not seté*e this argument,
" nor need we consider the many problems and jssues cited in the
Center's review of interdisciplinary humanities 11terature (Cohen,

1975).

”The probf¥ns of articulation, what tp include, supe}-

. ficialityl.teacher preparatnon, and methodology have not disappeared,
but we have evidenge that sontions have been developed, and those
participating in evaluating experimental integrated humanities
courses-~teachers, students, administrators--usually feel that the
game was worth the candle -

The salient fact remains that the Center data, noted previously%
showed a significant increase in the nymser of students enrolled .
in integrated humanities in 1977, and aithough conclusions must
" be tentative until further data have been examined, there are several
inferences that can be now drawn from the evidence:

A

4

1.

A common thread runn1ng through the 1nterd1sc1pl1nary

programs and courses is that many of them are aimed at occupational
gr'career Students. S)nce there is 11tt1e room in mechanical
technology or nurs1ng students programs for human1t1es courses,
the integrated approach affords an opportunity to max1m\ze exposure

to the humanities in a shorter time interval. The same argument

would hold for nontraditional students; those who—work.have little
time and senior citizens lack patience for a traditional disciplinary
approach to- education. \

2.

A comnon factor in all of the interdisciplinary courses,

is that they are h1gh1y _mediatéd, mak1ng use of films, telev1sion,
filmstrips, cassettes and othen\'audio- v1§3311dev1ces both for
presentation of q]ass1cai and ¢brtemporary Taterials. Ina

°

T

O
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" country where the average high gchool student has watched 18, 000
hours .of tegevis1on By the”time hé‘Té 18 and where TV sets are

—tuned in approximately, six hours during.every (Fader, 5976),
“we can infer that some of the students are attracted-~to courses

where the mode of learning seems natural and familiar.

3.

There is an old sar jn educational circles that "the teacher

. ' 58 ) ot
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’ hﬁ§an1t1es programs and gives them more clout in negotiating !

" prove, it may be the most significant.
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makes the course." Instructors who p interdisciplinary syllab{
_and programs and participate in team-teac ing’efforts are usually
h1gh achievers, ,g9n5c1ous of the fact that they are innovators,
enthus1ast1c about their cause, and excited abg#ty changing the

t 1 system. This excitement often is communicated to the
students who are tired of the traditional approaches to knowledge -
and are eager to participate_in ‘a more informal,

'program

experimental

It can, of course, be argued that an outstanding teacher
»:Q gake any course seem interdisciplinary. Nevertheless, sinhce
%§5§%$n¥ of JLhese, 1nterdlsc131§nary courses have been funded by NEH

; rfvgée foundations, teachers and students have a sense of .
&ipat1ng in a program backed by resources and materials un- .
;tailgblételsewhere . . R

% 4. During the Saxties cemmun1ty college planners were

manities or 1nterd1sc1p11nary courses since they could not be sure
these courses would transfer to the four-year 1nstitut10ns B&t\~
since the early Se‘ent1es, the picture has changed. Two-year.
colleges currently enrgll over four million students, or 35% of

the total national college enrollment.
at publj

"Concurrently, enrol ment
four-year liberal arts colleges is falling of f. Thi£ makes
ollege planners less cautious in approving integrated V
ardiculation agreements. For example, Santa Barbara City College s
Humanities Tr1ad£k1ll be accepted as: a transfer elective in the‘,
General Studies baccalaureate de ree at California State, Long
Beach, ard Saddleback College is negdt1at1ng with the University
,of California at Irvine for a transferable interdisciplinary
program. ’ . ‘

5. Although the final conclusion is the most difficult to

when one views the-?Bectrum
of higher education in its entiraty, one is struck by the proliferation
of interdisciplinary numanities courses, particularly at the pre- -
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- always be welcome,’ the urgent need now is for courses that connect
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. professional level.
‘a program at the University of Florida at Gainesville that attempts
*to 1nﬁuse pre-professional tra1n1ng with 'the humanities via-inter-

'knowledge, have not sufficiently confronted issues involving Human

~
~

¢

An article in Change recently reported on

d1sc1plinary coursés in med1c1ne and health-related f1elds, law,
angipeering and business (Holloway, 1977). *A similar program

in Humanistic Legal Studies has existed.at the University of \J
Massachusetts at Amhérst since 1975 (D' errrco and Others, 1976).
An exemplary 1nterd1sc1p11nary program for eng1neers and scientists
at the graduate level has been offered for several years at Worcester

Polytechn1cal Institute, and a cress registration &rocedure for

he
maximom crossover of graduate students between professional :95 liberal
arts courses (Association of American Colleges,. 1976; Cohen, 19715
Behind these efforts lies the deeply rooted fear tha;»Amer1can colleghs
are turning out machine-tooled professional robots who, faced.with
the ever-expanding pressure to acquire spec1al1zed skills and -

eficourages

values or exam1ned their own bases for mak1ng ethical dec1s1ons
Coupled with this fear of dehuman1zat10n we can sénse a
react1on aga1nst the narrow specialism fhat came in the wake of ‘the
ZOtQ century knowledge explosion, a feeling among educators at
every level of higher education that we can tolerate no” longer
a“system that .produces still another‘paper on "Cloud Formations
in Shelley's Poetry" or “The Development of the kettle Drum from-
1750 to 1900-." Although solid contr1but1ons to knowledge will

1deas and processes, for courses synthesizing thought and emot1on
Young people, facing the problems of a technolog1cally stary world
with an ever-growing population, ‘energy crises, and quarrels be-
tween haves and have-nots, want courses that knock down' barriers
between human beings, not coarses that add to them.

Their, teachers want to help them with a balanced, interrelated

curriculum. Afiong otherfitems, the Ladd-Lipset, survey of faculty,

! »
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dpinion reported in The Chronicle of Higher Education (1977)
that over tfWree in four academics believe a core curriculum of
basic courses should be required of all students and expanded.

While this may be a reaction to increasing student deficiencies
in basic skilds, it sounds remarkably like a rediscovery of general
education. ! ' )

It would. be ieonic, then, if we are now approaching one of those
cyclical momentg'in education when 'the integrated humanities course ’
once again will become papular. In that case,, the Center data,

,while not presaging an end to the human1t1es drought, do suggest

that the.interdisciplinary approach is fertile ground for further ’
exploration. , * ' !
4
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i dom1nated the English program. In & study of two-year college

THE LITERATURE CURRICULUM

~Sue-H. Schlesinger

L1terature 3 d1m1nution “in higher education becomes especially
apparent when 100k1ng at the two—year college--that 1nst1tut1on in
wh1ch the emphasis on the teach1ng of remedial composition has so

English, Departments, Shugrue found that 86% of the departments ’
surveyed “devote less than half of their instructional time to .
literature courses” (1970, p. 5). And, in reviewing studies on -
literature curriculumgin junior colleges, the .Center for the Study .
of Community Colleges found that "the move to stress writing.. -
[has] Ted in some instances to the elimination of emphasis on
literature" (Cohen, 1975, p: 18). B

Although various reports dealing with the decline of literatfre .
help to provide a curricular profile of .this discipline, much mare “
information is needed, and many questions demand response. For
instance, are institutions offering more and different kinds of
courses so as to attract néw students? How'de trends in literature
course offerings and enrollments compare with total humanities
offer1ngs and enro]lments7 .In order to answer these questj
all literature courses were divided into seven categories: In-
troduction to Literature/Survey of Literature (American, British,
World); Genre {poetry, fiction, drama); Authors (Shakespeare,, .
Hemingwey); Group Literature (ethnic, women's literature); Bible ) .

as Literatlre; Popular Literature (science fiction, occult literature);
and Classics (including myﬁho]ogy and folklore). The strength
of efferin s and enrollments in various kinds of literature courses -
were then analyzed jn relation to all ljterature offerings and enroll-
ments and literature enrollments were compared with total college

1)

enroﬂlments . : |
In seeking to determlne the statusgggd relat1ve strength of

.litenature within the two-year collgge as a whole, as well as within .

< ",

.

’
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1t1es, a 5crut1ny of enrollment figure early revealed

1terature is cont1nu1ng its dec11ne From 1975 to 1977,
while total humanities dropped just sl1ght1y {-3%), literature | -
enrollments fé11 13%. And whereas in 1975 literature ranked th1rd
highest in enrollments among all humanities disciplines, in 1977
it had dropped to fifth place. . -
L ‘ The‘data were also apalyzed to determine the relative importance
of the sevgn different types of literature in relation to the total
literature offerings. Findings show that for both 1975 and ,1977,
the overwhelmingly predominant course was the Introduction to n .
Literature or the Survey of Literature. Introductory courses .
comprise nearly 60% of the total 11terat%re curr1cu1um There
was a small reduct1on in ab5q1ute numbers of courses in 1977 as
s compared to 1975 (437 in 1975, 40) in 1977).
’/;9 The second mest'frequently offered type of courses in both
1975 and 1977 fell into the Genre category. 1In 1975, this group
gunpriséd 17% of all lgtgnature offerings; in 1977, it acconnted i
for 15%. Other kinds of 11teraturF courses--Authors, Group, Litera-
,ture, Bible as Literature, Popular Literature, and C]ass1cs-- '

individually comprise a very small proportion of all 11terature

courses. Indeed, as a who]e they account for-only one quarter ) L-~_\;
of the literature curr1cu1mm Overall, the hierarchical pattern

of the various kinds of literature courses appears to have sus-
tained 1ittle change betneen the two years.

Introductory classes elso dofinate enrol]ments with around
two-thirds of the students. Courses in Genre again rank second,
with around one-sixth of all literature enrollments. -The remaining

,five types of literature courses--Authors, Group, Bible, Popular,
»énd Classics--accounted for the other one-sixth of enr011ments

2 Looking at individual course enrollments for-the seven different

kinds of literature courses, all but Bible as Literature suffered

a_dec11ne from 1975 to 1977. Enrollments in classics dropped most
Q,sharp{y--45%x ‘The next largestideclfne was in Group Literature,
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which fell 24%. Popular Literature suffered the third greatest
_enrollment decline, with a drop of 19%. , Enrollments in Introduction
to Literature c]a’s)ses dropfied by 12%; Authors fell 13%; and Genre
courses decreased 9%. Bible as Literature rose by 2%. As noted
before, literature enrollments overall droppedeby 13%.
What do these figures tell us? First, they explicitly document
; the downward trend of literature in the two-year college. More -
1mportant, they indicate that whatever has been doﬁe thus far to
restructuring literature curriculum in an effort to increase
enrollments has not be very successful. Various recommendations
have been presented to broaden literature's appeal. Some focus
on the restructuring of the literature curriculum in an interdis-
ciplipary manner. As one commentator has suggested, "We can, ’
wi%iout sacrificing the traditional *and valua?le study of literature
in terms of its historical development, make room for interdisciplinary
skills...and reward those [faculty]...who do new things well or old
things in a new way" (Green, 1972, p. 28). And Fisher (1972)
has suggested that literature could be more related to a larger
" segment of students with such courses as "Literature and Sociology,"
“Literature and Psychology," and "European Literature and the
Homogeneity of Natjonal Values.' ’
Despite theSe attempts to popularize the field, the Center
data suggest that community’'colleges have done little in this area.
One might have predicted, for ekample, that Group Literature--one
of the more "relevant" kinds of courses existing--would have increased

<

in strength within the literature curriculum since two-year colleges
enroll large numbers of ethnic minorities and women. And, with
increased at%ent on paid to the Women's Movement as well as to
Affirmative ActioR, an upward trend in Group Literature courses
wopld have been suSmected. However, these classes have declined
rather :harply in enroliment (-24%) over the past two years.
Moreover, the recent emphasi$ on science fiction and the.gccult
might have suggested that Popular Literature would also have enjbyed

»
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enroliment increases. Yet, again, we have seen that enrolﬁments'

in courses dealing with this &ind of material--Popular Literature--

droppeg by 19% between 1975 and 1977.
That the introductory and Genre courses continue to dominate

all others is not syrprising, for they are typically required of

all transfer students. However, this finding suggests that two-

year colleges' varied“clientele are unequally served by the litera-

ture curriculum: Transfer students can readily take Introductory

Literature courses to fulfill a reeuirement Yet, & large group

of othe /t;ﬁes of students--those enrolled in occupational programs

and th se taking classes’for personal enrichment or for.career

deve} pment--find themselves with little choice in a cunriculum

that. seems hardly oriented to e?ther their needs or their interests.
Adm1nﬂstrators and faculty in twp- year college Eng11sh de- ‘

partments presently face a challenge to create courses that might

be more appealing to a wider audience. Besides developl "new

courses, more traditional literature could be offered mgon- ’ ’

human1tfes programs. Finn offers further ways of attracting more ‘t

students to literature courses: 1ntegrate career education into

the classraom so that students can “develop practical skills...

related to Efglish and et the same time explore concrete occupational

opportunities in a relevant 223§:xciting manner. . .[And] wheftever

the elass reaes literature whichhdescribes an occupation or career, -

the teacher can...discuss the job in such terms as: tasks it

1nvolves, sk1]15, information, or knowledge needed to be. successful

at it; and ethn1c d1scr1m1natory behavior practiced 1n 1t“

(1977, p. 8). Additional suggestions for literature offerings

include the use of "mini courses, projects, workshops, television, .

productlons, and othé? non-traditional efforts“ (Carnegie Conférencge,

1975, p. 59). ¢
In sum, if literature is td survives two-year college administrators

and faculty in English departments must increase their efforts o

to attract a b;;ader range of students. s
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MY 8. MUSIC HISTORY AND QPPRECJATION
- J;ck Fr1eflandgr
'

&early all the studies concerned with the status of music
history and abprec1at1on 6q0r§es in the wo-yeér college were
conducted during the 1960s. Bélford (196}) found that 877
of his nationwide sample of two-year coﬁ]eges offered a music
apprectation’ course durlﬁg thé’73%3-64 academic year. ArQiTI]ar
finding was obtawped by White (1967) who reported that 80 of the
204 two-year college catalogs he exanined contained a course 1n
music hisgory, li1terature, or appregiation ’

Although courses in music appreciation are offered ?t most
two-year colleqes, they are rarely required for qraduat1op *
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(Gagermeier, 1967), and, according to the findings of Gagermeier
(1967) and Greene (1968), less than 6% of the students enroll in
®uch courses voluntarily. This lack of interest in music appreciation
f,_ has been attributed in part to the failurelof two-year college
music departments to offer courses that are responsive to the
educational needs and interests of the non-music major as well
. as the music major (Mason, 1968; Belford, 1970; Smith, 1970;
- Hermetz, 1972; House, 1973; and, Lopp, 1973). - !
In light of the changes that have occurred recentlx in the
two-year college, it would seem important to have current information
- . on such gquestions as: What “percentage of the nation's communit9
and junior colleges offer courses in music history and appreciation?
What percentage of the total two-year college enrollments participate’
in mdsic appreciation courses? And what attempts, if any, are_
music departmgﬁts making to attract various segments of the student
podhlation to enroll in their courses? .These questiors as yell

» as others are considered in this chapter.
X In examining data from the schedules of classes for the colleges
participating in our study, together with data derived from responses
to the facilitators' survey, music.tours{es and their student—enroll-
ments were first counted:for each college and then grouped into
one of three\categdrfes lntroduct1on/$urvey of Music; Jazz; and
. Special Topics (e.g. s Introduction to Musical Plays, Black American
- Music; History of Reck and Roll). This analysis was performed
separately for each‘of the terms studied. In addition, the total,
" number of students enrolled in humanitigs courses was cgmputed
for the s¥ple. ’ v.' . '
Table 1 reveals that music enrollment decreased by 10%
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) . TABLE 1 - o o
"MUSIC, HUMANITIES, AND TOTAL COLLEGE ENROLLMENTS™ - N
. , ) >

. ) Percent «
i - Category l . 1975 . 1 Change

Music Enrollments /

-9.5%
Humanities Enrollments -3.0
N . E S
“College Enrollments - | 5,925 +7.4
Music as a Percent of . .
- Humanities Enrollments 3.7 . 3.5 - =2,
Musie as a Percen® of ™ ' < ' ‘. h
College Enrollments ° T4 1.2 -.2 .

N = 178 Colleges |
~ . i

v

Enrollments for each o‘f\ﬂe music categorjes were also compared

for our two time periods (Table 2). ~ 7 )
_ o TABLE 2
g CHANGES IN MUsIC COURSE ENROLLMENTS BY CATEGORY
o . +
"Music Area Enrdliments Percent Change . *_
i N 1975 1977 :
;'Intro.dyction/Sur‘vey 9,409 8,9289 . -11.9
 Jazz s 228 345 6 ) . #5.1
Specialized . 488 533 % v 49.2
N :
N + N é
N The percentage of colleges that offered at least one cour'se’

in a given music area, along with the percentage/éf total music
enrollments represented by each of the areas ‘are reported in Table 3.
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f.‘ - TABLE 3 ¢
' . BUTJON OF COURSE ENROLLMENTS BY CATEGORY . v

v
~ 5 » @

) R .. . Percent of"Colleges Percent of .Total .

Music Area ™ . Offering a Course Music Enrollments

R 1975 L1917 1975 1977
Introduction/Survey = 73.0 68.q/ 92.9, 90.4
Jazz S 34 2 2.3 . 3.8
( " Specialized ‘ 8.4 . 8.4 48., - 5.8
- Total | . - 42 70.2 ¢ 100.0 100.0

ﬁ\\\ N = 178 Colleges . . N
' -7

An improtant finding to. appear in Tabler 3 is the extremely low .
‘percentage of two-year colleges that offered a mus1c history or,
appreciation course in an area other than Introduction/Survey.

Thus, student$ desiring to take a specialized music appreciation +
‘. course would Be unable to do so at most two-year colleges. And *
less than three-fourths of the colleges offered any music apprec1at1on
. courses. . -
“ Since "courses in music apprec1at1on are rarelly required for .
attainment of the,Associate of .Arts degree or for gntrance into . <

a four-year 1nst1tut1on, enrollment in these courses is dependent
to a large extent on whether the offer1ngs are in line with student
1nterests The finding. that less than 10% of the two-year colleges ‘
offered music appreciation courses in an area other than Introduction/ *
Survey provides ftudents w1th a meager cho1ce either taking an
1ntroduct1on/survey course, or not taking a music apprec1at1on
course at all. The finding that enrollments in Introducgion/Survey
courses showéd a-rather substant1al dggrease during the same time
€ per1od that enrollments ]n Jazz and Special Topics exhibited a

marked increase suggests'that the overall decline in total music

L aﬁbreciatjon enrolﬁnents may be more a resirlt of limited course
! offerings than of limited student interest. Therefore, unless
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. u§1c departments increase'the range of?nusic courses they offer, ~ .
downward trend in the alreadxhgmall number of_transfgr‘prqgram -
students who take music appreciation is likely to continue.
ording to a recent American Association of Community and
JJnior olleges report (1976), nearly half of all credit enrolTments

-

in two-year colleges are in otcupational programs wh11e figures
on the students who enroll in music appreciation courses are not
available, the percentage would not likely be high. One approach
- A,music”department§ caq_také to increase their enrollments would ?e

<«

to design courses which occupational students would perceive as

relevant qP them. However, Cohen €1977) argues® that it would be
- “more feasible to introduce music appréﬁiatid;«as 2 unit within
"an 6ccupationa1 course. According to this viewpéiﬂt, teachers of Lo
occupatiqpa\ therapy will not send their students EP a music .
appreciation course, but they might welcome the music instructor's
preparing a coursg modu]é on"the "Hses of Music in Occupatiopal ‘o oa

»

Therapy." S1m11arly. the recreatiyn faculty are not 11ke1y to
impose a music requirement on their tudenég_EEt might be recept1ve
to a music instructer teaching a upit of the1r\course on "Music
Programming in Recreationd
A growing segment of. tﬁg two-year college student poputation -~ = W
participates in courses primarily for personal énrigpment or career

jvities."

development. This category includes agproximately 1.5 mi]]fon L4

students who enroll in non-cre §t courses and programs (American

g - Association of Community and JdniorrColleges, 1976). Music’ .
appreciation and history courses on topicg&related to the Jzurch."
ethnic¥groups (e.g., Black Amer1can Music: Past and Present), -
folk, rock (H1story of Rock Mus1c) jazz (History and Appreciat1on

. of dazz), the theater (The Hollywood Musical; Music of the Theater),

. an&]ﬁourses ided to musical events 1n the” community (e.g., symphony.
condert series; musical programs on rad1o or educational telev1s1on)
would seem towbe related to students' educational needs and interests.
That few\kwo-year colleges offered even one course in any of the ’

Rabgye areas’sugges;zltist\gggjc departments have done little to ———
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g&tract _non- degree oriented students to enroll in the1r1xmucses

- . In sum, the results of this study are consjstent with three - ‘X
of the primary findings obtained in prev1ous 1nvest1gat1ons

most twe-year colleges offer a courzﬂn e1ther music h1storytu\

music appreciation; (2) relatively wo-year college students =™
enroll in fusic appreciation courses; and (3) nearly all of the

> music appr’ecwtwn courses offered 1n two-year colleges are designed
‘pr1mar1ly\/f0r gransfer program students The constancy of these -

results suggests that unless music instructors develop distinctive

cogrses that would make mus1c»~h1story and appreciation attractive

electives for each of the aud1ences served by the two-year- -college,

the downward t’gnd in music. appreciation enrollments will likely ' -y

. persist or even accelerate.
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9. THE STAJUS OF PHILOSOPHY

. /
J?ck F:'iedlander' and Katherine‘ Shaméy ' ©
© B ' .
. Until now,, the philosophy curriculum in most_ qu-year colleges
has -been designed primarily for students enrolled .1n transfer
g prograrpé :Schmidt, 1973)2 This practice has provided philosophy
T departmerts with a small blit adequa‘numbe? of ‘student:s to keep !
many of their course offerings in the.curriculum. Howe@er: tb_e
proportion of the student populatwn' from which phiT“OSQ‘phy 'depart-
ments have traditionally drawn their enrol]men’ts 1s:shriﬁking.
. - In addithon, the ‘;t}enéihg Eharactemst;‘cs of the st‘ydent‘p'op lation
, _could cgncervalfly h@ye & particularly strong 1nfluence on the role
. _ of phi osopﬁy}n the two-year college. . o ) -
. What, then’ is happening to enrollments in phi‘vlesop:?/urse,s
' _and what actions are philosophy .departments t_aking to re ‘on'd to
‘ the changing educati0nal néeds and interests of the two-year,
‘ gollegg.studeﬁt‘s? ffhese concerns could be addressed by obtaihing

information en such qu‘estions’»s: Are enrollments in philosaphy

changing 'propornona\tgly with the total cor_rmumty/fuhior_coﬂege
. enrollments? What different areas of phiiosophy (e.q., in;rnguetion/
- i istoryd ethics, logic) are offered? Have these areas‘expandeg',
RN 'gemained statk e,‘or declined in enrollments? And what changes in
'ph'iiosoph,y:course: offerings, if any,' are‘frelafed,m inér,e‘ased or’
- decreased Enrollmerrts. in that area? £ach of tﬁese questions is

- N

considered in this report. .

. [3 . .
For both the time periods examined philosophy courses ang th’éi_r
enrollments werp counted and then grouped 1into.one of five categories: ¢
Introdyction/H{story of Philosophy; Ethics; Logmi/]psdpﬁy of
Religion; ,and Special Topics (e.g., Probiems in antémp‘orary o

"+ 4 C'Philosophy, Existentialism; Phi]ésophy of Science; Indian Philosophy;
© “Philosophy and Modern Life; Individual and Society): :
The questiop of' enrollﬁ\ents may be answered by examining
Table 17 ~ o T
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o -0y ' TABLE 1 - , :
PHILOSOPHY ENROLLMENTS IN REL‘ATION(TO TOTAL HUMANITIES
" -AND TOTAL COLLEGE ENROLLMENTS V .
- 5 S . A
Category ’ ;. 1975 1977+ Percent Change '
Philosophy, Enrollrients 19,179 17,702 .77 o
Humanities Enrol1ments C, 27,465 - 263,305 :3.0
College Enrollments Ty 740,883 795,925 2.4
"Phj asophy as a Percent of- . A
pities Enroliments . 7.1 ,6.7 -.4
Phijlosophy’ as” g Percent of = ) - . '
CoJ\ge Enrollments . 2.6 2.2 -.4
N:178 Colleges ) ’ -
Tab]e 1 reveals Q decrease of nearly 8% in philosophy enroll-
ments, which is a con51derab1y greater decline than in most other '
humanjties disciplines.
A ~ Enrolliments for each of the five philosophy areas were also
compared. ’ . v
: TABLE 2 '
! CHANGES IN PHILOSOPHY COURSE ENROLLMENTS BY CATEGORY
% ~ ' \‘, . . 4
Phitosophy Area " M975 1977 Percgnt Change ~ '
Introduction/History . 10,436 8,652 S
* Ethics 7 ‘ “ 1,944 2,087 R ¥
togic - ' @ 3,79 3,690 il ‘
.Religious . 1,448 1,062 -26.7
Special ¢ » , / f\ 1,556 2,211, osa2.f
Total . 19,179 17,702 .21
: oo ]
Y 178 Cone}e{ P
. . N o
o™ 76 . a.
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As shown 1in.Table 2, one philosophy category--Special Topics--
increased- considerably, and another--Eth1cs--1ncreased moderate‘iy
Howe\er, enrollments 1n the remainhing areas of the d1sc1p11ne .
. d;cre{sed. ' . .
The percentage of colleges offering at least bne course in

¢ a given philosophy area ig‘reported in°Table 3.

* TABLE 3 .
. DXSTRIBUTION OF COURSE CATEGORIES
{ - L ¢ : .
> ' . Percent of Colleges :
’ Offering a Course
'Wosophy Area 1975 1977-
. Intro, /Histéry §5.6 56.2
. Ethics 25.3 23:0 '
: Logic S 25.8 26.4 .
. Religious “20.8 18.0 .
B Special T - 152 ! g
Total ¢ , 65.7 i 64.0
. N\ 7 ‘

Note that no pr{ﬂosophy course of any k1nd was available tg students
.'m more than one-third of /the colleges. * -
Inst1tut1ona1 s12e97Y related to the range of ph1losophy
courses onered by a two-year co]lege n p:ed1ctable fashion -6

(Table 4).




. ' TABLE4 . - -
PERCENTAGE OF COLLEGES BY INSTITUTIONAL SIZE OFFERING PHILOSOPHY o

.
-
’

- -‘ B ] N X

' ° Smg11 ©7oMTgdTe ™™ Large . L
"Philosophy Area {1-1.499) (1,500-7,499) (7,500+)

Introduction/History R . 63.2. - 90.9

Ethics . L, 7.2 19.7 & 65.6
togic ' o 2.9 . 25°0 , 78.8
Religious R 17 s
Special, - 5.8 LL S 51.5 .

Colleges 0ffer1ng at'least - ’ ) y \
One Ph1losophy Course 37.7 . 73.7 s - g7.0 -

~ -

. ot ] ~ P e, ./
' Ph1losophy enrbllments showed a rather substantial decrease
during the same t1me that total two-year college enrollments ex-
hibited a marked 1ncrease ~ At first glance th1s suggests that.
-student interestsin careerism™and more practlcal and 1nmed1ately

relevant subJects.are having an adverse effect on phllosdphy enroll‘
mefits. However, a closer study of the changes occurr1ng w1th1n the
Lol ph1ldsophy areas seems to indicate that student demands for relevant Y
. subJects can have positive effect. That'is, thée two areas of philosophy
/f that' reg1stered the §reatest enrollment 1ncreases--$pec1al Topics
"IN and Eth1cs --may have been cons1deredby students as be1ng more in .
" line with their currenQ interests Le g. ,* Moral Philosophy, lnd1v1dual
in Soc1e£;) and concerns {exg. ,,Med1cal Ethics, Government Eth1cs)
than the two areas of philosophy reg1ster1ng the™ greateSt enrollment )
decréase--P 1losophy of Rl igion and Introduction/History of . .
Ph1losophﬁh Th1s suggests that ph1losophy departments may be able .
<" ..to increase the1r enrollments if they e d thelr course offérlngs
“ in areas that are attuned to the interests of all segments of the ﬂQ\
/' ] tw?-year/college pr::ation--oransfer, qccupational, and non-degree

v

N oriented students. “ . 3 ‘

s,
N,

¢Almost half o} the credit enrollments “in two-year colleges
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are_in transfer programs. .The findings that less than 60% of the two-
year colleges'offered a ph110sophy,c0urse in Introduction/Hisfery
and that each of the other four, content areas_examned were offered,
in less than one-third of the institutions higb]ights the deed for
X colleges to increase the range of philosophy courses they offer.
4Unless such action 1s taken, the downward trend in the already
small number of transfer program students who take ph1losophy,
either as a general educat10n requ1rement or as an elective, is likely
t continue. It would'be advantageOus 1? philosadhy 1nstructors
in the transfer institutions workediclosely with thefir colieagues
.1n the two-year colleges to promote student as welL/Qs adm1n1strator
. 1nterest 1n this field. And, since philosophy courses are usually
not .taught in the secondary school’s, the inittal interest of students
in this SubJeCt is not dikely to be h1gh- Therefore, two-year ° .
college instructors should work with' high school teachers and counselors A
to help generate student ‘interest 1 ph1losophy .
; ‘More.than half the credit enrollments are in occupational programs

£

While figures on the percentage of these students who enroll 1n

‘ philosophy courses aré not available, the percentage»would not likely ‘
be high.” The Assocjation of Philosophy Teachers {1973), Schmidt
(1973), and others have recommended that philosophy instructors

develop some d1st4nct1ve courses that would make their SubJeCt an -
attractive e1ect1ve for occupat1ona1 students. However, Cohen .

(1977a) argues tnat 1t would beJﬁore.feasIble to 1ntroduce ph110sophy
as a umt within an occupational course. He notes that ' 'teachers

N

of auto mechanics w111’ not send their students to1a ph110sophy .

course but they might appreciate the philosophy 1nstructor ‘% pre-
par1ng a course module on 'Business (th1cs'“ {Cohen, 1§J7b p. 4).

. s ‘:,
) Similarly, the heal¢h science faculty are not 11kely to 1mpose a’ b
T ph110sophy requ1renent on their students but nIght welcomé hav1ng . '
a ph11050phy 1nstruct0r'teach.q44n1¢ of the1r.x0urse on the “Eth1cs N
. ] -
of E%thanas1a .o n - ) ot
- A large segment of the tworyear. col]ege student popu]at1on
. \‘ . R - . ) -
. J . ' * - R ’ : {
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partlc1pates in courses pr1mar1]y for personal enr1chmeﬂt and/or
career development these ‘are the students in non- credl} coutses"
and programs. The relatively small percentage of colleges that
of fere® specialized philosophy courses such®8s Existentialism and
Contemporary Moral Problems and ph1losoph1ca1 problems related to
such issues as death and dying and genetic engineering indicates
that philosophy departments have done little to attract ?giuééree
oriented students. fwo ways for philosophy(departﬁents to reach
such students are to offer courses that focus on their special interests,
and to design colloqu1a, seminars, lectuPes, and short term programs.
In sum, this study revealeg that students desiring to take a
course in a part1cu1ar area of ph1losophy to fulfill a degree requ1re-
ment, to meet & career need; or to satisfy a personal interest would
not be.able to do so at most two-yea} colleges. The challenge
fac1ng ph1losophy-1nstructors is to develop distinctive courses .
which woubd make ph1losoph1ca1 studies an attract1ve.e1ect1ve for
all categories of students--transfer occupatlonal and continuing ~

education--without losing the integrity of the disciptine.

4 -
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V0. THE POLITICAL)SCIENCE CURRICULUM IN THE TWO- YEAR COLLEGE

. T - Jack F%tedlander . . e Tl
; N . ¢
A number of recent studies have dealt with the political science '
curriculum in colleges and universities. Warren (f57é) for example, )
exam1ned the similarities and differences in' the course coritent
jy‘ ‘; areas to which undergraduate political science majors were exposed, \
¢ .. and Callahan (1977) reportedi on changes in this curriculum betwean .
. 1960 and 1974.‘ However’, whilg thesF studies provide valuablegh--
formation on the political science curriculum in four-year colleges
and univers1tie§, they do not address'the commundty/junior cellege.
‘Accordingl§, we used the Center data on courses and enrollments to:

v

examine the types of political science coupses and relative frequency
. .

\ .. ’ 4
. s .

-
. v
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with which they are” offered in commun1ty and Jun1or colleges during
our two t1me per1ods, compare the relative strength of p011t1ca1 .
sciénce enro]lments in_relation to total humanities and total college
enrollments in the%ri stitutiong; identify, on the basis of enroll-
ments, the relative stréngth of areas within political science’

(e.g., introduction to p011t1ca1 science, Americasy state and local,
comparatgve governments); and determine if institutional size is
related to the range of polit{cal‘science courses offered. The
results of,these analyses can provide‘&oalitical science departnxent;:,-
with much needed information that can be used.in recruiting fdtulty,
planning staff development,'identifying trends in student interests
and needs, and preparing graduate students who plan to teach'in the
two-year college. ) .

-

JgABtain this information, pol1t1ca1 science courses and their
studqgt enroliments were first counted for each college for the
two time periods and then grouped into one of six categories: (1)
foundations of political science (e.g., introduction to political

science, political theory); (2) American government (including
1nternat1ona1 relations/fofeign policy}; (3) state and local govern-
ment ; (4) omparative government, (5) topical (e.g., current issues,
and politics of specfial groups’, such as women ard m1nor1t1es), and
(6} jurisprudence (the Constitution, or aspects of the legaI system).
) ‘biit1ca1 scienck was oge of the few d1sc1p11nes to run counter
to declining enrollments in the humanities between 1975 and 1977
(Table .. e Y
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: e TABLE 1 . .
/‘ POLITICAL SCIENCE ENROLLMENTS IN RELATION TO TOTAL S
’ HUMANITIES AND TOTAL COLLEGE ENROLLMENTS . .
v . . 3 .
" Category | ' 1975 1977 . Percent Change
" Political Science Enrollments 48,959 50,961 - +4.] .
Hymanities Enrellments 271,465, 263,305 3.0 .
o
College Enrollments 740,883 735,925 +7.4 ‘
Political Science as a Percent ~ . . ,
,of Humanities Enrollments 18.0 19.4 1.4 L
«Political Science as,a-‘Perlent . S
+ “of College Enrollments 6.6 ~ 6.4 4 ‘<
. * The pattern of enrollments differed marked]y in the course typés
withm pohtlcal science (Table 2). - - . >
. ' ’ #w*s
. — v , TABLE2 .
' . “ CHANGES IN POLITICAL SCIENCE ?OURSE ENROLLMENTS B/,%Iﬁﬁom E—
C 5 ,
-,,' Ar&a of .Political Science Enrollmentd . Percent Change
. . 1935 1977 & P
N State and Local . 5,084 4,841 -4.0
Ameican 2 - 31,269 33,755 +8.0 ’
> Comparative 1,061 900 -15.2
. Foundations 3,887 4,13 +6.5
~ Topical . . 1,982 . LMt 46,5 x
Jurisprudence %,773 5,216 * 9.6 - "
$Total 8,59 50,961 1 / .
N= 178 Colleges ; e - v '
\ The percentage of colleges offering at least one course ina’
diven area, as well'as the percentage “of tota1 po11t1ca1 science »
,codrses and enrollments are reported in Table 3, N \ N
4 . - 83 . .-S
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. ‘ . TABLE ,3 -
DISTRIBUTION OF COURSE OFFERINGS AND COURSE ENROLLMENTS BY CATEGORY
. . ] | 5
o T J é -——
Area of Political Percent of Col]eg%ﬂ Percent of Total Percent ofJTota]
Science Offering a Course.® Pol. Sci. Courses Pol. Sci. Enroll’
, 1975 1977 . 1975 1977 1975 ; 1977 .
. State and Local 40 © 40 15 16 10 10
*  American ‘ 75 82 40 41 M4 66 $
- ComparaTive 23, 20 -9 82 2 |
_Foundations 26 - 26\ 10 9 s 8 /
Topical . 18 , 15 9 -8 9 4 . 4 .
. Jurisprudence 30 >34 16 17 e ¢ Rl
K . .
Total*t 89 /94 100 100 100 100 .
. . /
. ' Perhaps the most surprising findig is the reTatively low percent- -

ag% of two -year colleges that offered a po]1t1ca] science course
._T"_11n -areas other than Amer1can government. _Less than 40% of th
'colleges offered a course in. state and 1oca1 government or in juris- ’ .r
pradence and less than 26% of the co]leges offered a course in foundations
of political science, comparative government or in a topical area.
Obviously, a diversity of political science courses is not available.
. And, as with most other disciplines examlned, 1nst1tut1ona1 size ,
and the number of courses offered are strong]y related For example,
"a amuch greater percentage of the large co]4e9¢§:(42%) offered a course v

in comﬁarative government than did the middle (21%) or the small ) "
collegés 19%) The selection of political science courses ava11able " ’
td students (or potential®students) attending a large college is . .
' much greater than‘that available to students attending a middle 2
. or,sma]]ﬁcollege. RN ’ a

’ In general, political science enrollments %ncreased. but at ,

a slower rate than did total college enrollmentd; much variation a?,
appeared in'enrolIment changes among the six po]1t1ca§ science '

/ areas examined; three course areas, Amer1€an Topical, and Foundat ons
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showed an ipCrease at the sgue\time~when the other thret' areas
examined experienced decreases American government cumprjised
4% of all political sc1ence courses offered and accounted for,
66% of all pol?t1ca1 science enro]]ments in_Spring 1977, 1éss than
/7 40% of the colleges offered at least one course in state and local
'u/ government or _in jurisprudence; and less thaﬁ'26%,of fhe‘colleges
- oﬂ;ered a course in foundations, comparative goyernments, ov in
I a top1ca1 area of political science.
' Th f1nd1ng that gver 80% of the col]eges cffereg at least

. one course 1n either Ameritan 1nst1tut1ons or foundafions of pol1t1cal

science indicates that students in most commun1ty/Jun1or colleges e
awho want to take a political sc1ence course to fukfill a requ1xement

for the Associate of Arts degree or for a transfer 1qst1tut1en S
can do so. However, the relatively low percentage of colleges ' 1

and foundations Suggests that the range of political sc1encé courses

. [/,v_ that offered a course in areas other than American 1nst1tut1ons

available to adults who w1sh to take a course for persenal enrich-
v ment or career development Ty hm1ted 1ess than 15% of the cqlleges o
offered eve®one course in a top1cal area that might interest
.Y adults whg wish to~1ncrease their understanding of current potiticat~l
" problems and ‘events. . 1 o >
<Perhaps the most d1ff1cu1t challgnge facing ;olit1ca1 science
instructors in, the twof}ear co 1eges is to des19n courses which
occupat1ona1 program students\ would percewe as relevan’to them,
or, better yet, to 1ntroduce pol1t1ca1 Science as a unit wrth1n
" an occupational course. For example, a political sqience 1nstpuctor
could teach a two-week un1t to optical technicians on how 1eg1slat1on
effects the way lenses must be made. If such efforts were made,
political science might accelerate 1ts incredse. Otherwise 1t willf |
- ‘r1se or fall with the flow and ebb of state-Aevel and programatic
& . requirements. ) - /// ", |
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11. RELIGIOUS STUDIES IN TWO-YEAR COLLEGES . I
* Florence B. Brawer .. . t .

. [oa Thpe
) . ,gii.
” Religious studies 1n higher education has be€h’ discussed by
_.whottle, 1974, 19753, 1975b; McCoy, 1965; Schmidt, 1973, Sleeper
and Spivey, 1975; and Welch' -1972, but nationally based informatian..
- is still sketchy. This paucity is especially marked in the public

and private two-year collegeé where so many students nitiate .
their postsecondary educational experiences. 'This chapter discusses
Fe]igious studies cggrses that are offered in two-year go]leges

. 1n any one of three discip11hes or departments-}éfie}aturé, philosophy,

and religion. It aHSwens the questions: What types of courses are
gjﬁered? _How many cblleges offer these courses, and in what
departments? What differences exist between private and~pub11c

dewy

"colleges in terms of the t}pes§3nd numbérs of courses ttéxfaeal with
religious matters? How many colleges.claim religious studies B
programs? What cﬁEhges have occurred in these courses?

. _ Tt is wmportant to note for this chapter that of the 178 '

colleges 1n our saﬁb]e, 149'are public and 29 private. Twelve
, of the private institutions arg 1ndependent/non-denominational;

are'Baptist, four Methodist, three Catholic, three Lutheg}ﬁ,:gpe
é " Churcﬁ of Christ, one Mennon1te,\dﬁd one Presbyterian.ﬂQMﬁsf (128)
® of the public colleges are comprehensive institutions, although !
a few.are either liberal arts (16) or ‘vocational/technical (17)
in oryentatipn. ' .

. ( . thé 17 remaining are affiliated with religious denomipations: four

~ The following analyses of data aresbased on course offeringg
at these five typesof two-year colleg%&. Courses in a department
l or«division of religious’ studies are ¢ éssified 1n\thYee categgr?@s:
‘o Introduct¥ on/ Survey Ygenenal coursé in religious studkes); Specialized
(e.g., prfm1tive{mid-£astern), and Texts (ihe'Old Testament, the
Koran). Biblb_as literature and religious study 1nrphiLQ§%EEE§9rg

& ,  also designated. - . . RN

.
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Table 1 presents the total of all humanities courses offered jn public and

private two-year institutions 1n 1875 and 1977 and compares these‘with the religrous .
studies offerings. ! -
T TABLE 1 T
. ERROLLMENTS AND HUMANITIES AND RELIGIOUS STUDIES COURSES .
' ‘ Department Offering
. . Jotal Humanities Reltgtious Studies Courses
! Type of {Total Enrollment Cdurses Literature Philosophy | Religion
Institution;1975 1977 1 1978, 1877 1975 1977 {1975 1977 {1975 1977
Total 740,883 795,925} 4,576 4,647 | 10 5 43 34 104 114
Publrc 724,580 778,206 | 4,147 4,223 10 5 42 .33 49 47
Private * | 16,303 17,719 429 424 0 0 1 1 55 67
— @

Table 2 presents enrol'iment data by types of courses and types of institutions.
Here the sample of 178 twg-year fnstitutions 1s separated into special categories
in addition to the public/private separation , public comprehensive, public liberal

affiliated.

1
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. & *
e - TABLE 2
. RELIGIOUS STUDIES COURSES AND ENROLLMENTS FOR
FIVE TYPES OF THO-YEAR COLLEGES
. Type of Institution '
public | Public | Public Private | Private |Total=178
Compre- | Liberal | Voca<« Non- t Church-
hensive | Arts tional- Denomin- | Relatéd |
I N=116 | N=16 Techmical | ational | N=17
. N=18 N=11 :
. B [
Bible as 4
Literature . 7 . H 5
1975-Courses 4 10 1 ) 1o
— Enrollments! 259 i .7 259
1977-Courses 5 e s ] 5
EnroTiments 132 | A ¢ 132
) Religious h Jﬂ '
Studies in - ) L P
Philosoph . . R "
1975-Courses .4 1 ¢ 1 43
EnroYiments| 1,410 31 . 8 e 1,449
1971-Courses 33 1 34
Enrollments 7 1,009 9 1,018
Relhgious ’
Studies
General , .
-Courses 23 1 ) 7 31
Enrolliments 991 R 24 116 1,131
1977-Courses 17 - 3. 12| 32
Enrollments 682 , 86 184 952
Religious t 1
Studies - . 5 .
Sgecia]ized . , N
-Courses 9 ‘ " 20 9
Enroliments 244 e 422 6656
1977-Courses 13 - 2 il
Enrolliments 326 484 810
Religious
Studies
Texts . .
1975-Courses 15 2 : , 27 44
Enrollments 378 91 1,402 1,871
1977-Courses ’ 15 2 ) 31 48
Enrollments 344 37 1,460 1,841
Institutions
Offering No
Religious .
Studies 57 3 18 . ‘5 0 83
89
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Except far the private denominational colleges, not every college
claims a religious studies department or division. In fact, the break-
down in types of departments offering relfb1busastud1es provides an
interesting perspective on the emphasis in Earhcular instititions. .

N <@

. TABLE 3 ’ -
TYPES OF COLLEGES OFFERING RELIGIOUS.STUDIES COURSES

' .
. No Religious
: + Religious  Studies Courses s
Type of College Literature Philasophy Studies Offered 1n any

1975 1977 1975 1977 1975 1977 Dept in Either Yr.

"

Public Compre- . ‘ .
hensive .7 5 38 30 29 26 57
(N =128). ’

Public Liberal -
v Arts , 1 3, 3 2
N =2a) ' . '

Public Voca-

cational- \

Technical ’ \ . - . 17
(N =17) ’ 4

Private Non-De-.* ' *
nominational . 1 1 5 5.
(N =12) .

Private Church-
Affiliated . 15 17 - . g
(N=17) ’

LColleges 7 5 40 30 © 48 51 81
(N"=178) i . .

. Course N =

95-1975 . '
86-1977 - \ : ‘

[ /7 . .
¥ Whereas all 17 of the church-related institutions in our Ssample

have departments of, religigus studies in which such courses are 6ffered, |
none of these colleges lists religious studies 1n either philosophy or )

Titerature. é)n the :other hand, in’the 55% of the comprehensive ! —i
colleges that offer some reldgious studies, most are found in the ., . |

.Y
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ph11950phy department, then religious studi8s, and finally, to a
much’ lesser extent, literatqre. Few of the pr11c liberal arts
and none of the‘bocat1qna1-technica1 colleges offer anything "

rel1gious studies. .~ ‘ ‘43
Enrol Iment d1fferences between 1975 and 1977 are Wisplayed
' in Table 4. : A
N - TABLE ¢
@ ENROLLMENTS FOR RELIGIOUS STUDIES COURSES
- 6. 3 \' - L
Department ) * R .
and . Enro]Tment Enroltment Percent
Course ) 1975 . 1977 . Change
Total-College Enrollment 740,883 ° 795 925 - +7-4
Total Humanities C T E .
Enrol]men; ) - 271,465 , 263,305 -3.0
Literatire: ) / : ' /
Bible as Literature 370 376 T +1.6 -
Philosophy: i .
., Religion . 1,449 1,062 =267
Religious Studies: . ; .
, Introductory/Survey 1,034 - 866 - -16.2 .
Specialized . 703 860 . +22.3 .
‘ Texts 1,892 ., 1,880V, -0.6
= 178 Colleges A T -

2ex

¢ I3

While the figures are modest 1n ﬁpmpar1son with the tata[ enrollment
~ in-¥wo- -year colleges, they are declining st111 further. There were °
. 550 fewer students enrolled 1n ph1losophy/re11gqon, antroductory/
survey, and religious texts courses and, 163§more enrolled 1n the Bible
as Literature and spec1allzed courses, such as a course 1n a spec1a1
. religious affiliation.’ . A R
Further information about the status of rellglous stud1es courses
n two -year colleges were derived from responses }o tng quest1onnaxre

asklng 178 fac111tators about special activitjes 4n the humanltles

.
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at their c;gpuses. Only 5 handful of the responses to several
open—ended questions dealt with religious studtes. For'example,
of 95 responses to the question, "Havé®new types of courses or
programs been introduced...in the past few years?", the threg
comments concerning religion were: "Current affairs, foundations
of Christian service,” "Film language, printmaking, Shakespeare, *
and the Bible as Literature...etc.," and "Comparative Religion."
To th? question, "Haye any changes occurred in the humanities
graduation requirements?", the .two responses dealing with
religious studies were that philosophy/religious studies require-
ments had been raised from nine fo 12 hours in one brivate college
while at another, "We have reduced theology requirements from four
to two credit hours." r }
Courses in "The Bible as L1terature“ were offered at two col}eges
and one course in "The Literature of Confession" at another. There '

&

were three (of 67) responses to the question, "Have any special
effprts been made to interest new groups of\students to humanities

. courses?” An annual €olloquium on religious phildsophy and a

course in "New Testament Greek" were offered by other institutions.
Religious studies in two-year colleges survives, but barely.

* If colleges are to stimulate interest, they might look to ways of

popularizing these courses. For example, courses emphasizing the =
person in relation to world religions, suggesting the role of the
individual in a personal aniverse that 1nc1udes a deity, or pointing
to the similtarities among all religious groups mJghE appeal to
today's students.
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©92. THEATER AND FILM COURSES

Harold Cantor

1 .

Much of this monograph has discussed declining enrollments in

the humanities; thus, }t is pleasant to note two areas of study that
are- counter to the trend. Thedter study courises--variously.entitled
Introductidn to Theater, Survey of Theater hisfory, or Theater "
Appreciation--have declined only slightly at community colleges
nationally, while film courses--labeled Introguction to Film,

Appreci){igp of Film, and Film History--are attracting more and
more students. Any investigation of these twin phenomena must be
careful to distinguish between so-called skills courses, such as
theater production, scene design and fiTm-making, and those intro-

’




* both fields.

4
ductoryaspurses, however diverse Ztheir titles, basica?ﬂy concerned
with analyz1ng the elements that makeLyp a play or a film and
£exposing the»student to exemp\ary plays and films.

This ¢hapter presents data on theater and f11m appreciation
caurses and discusses factors that Tould affect future growth in,

TABLE 1 .//(

CHANGES IN THEATER AND FILM APPRECIATION COURSES AND ENROLLMENTS

Theater . Film
1975 1977 1975 1977
Number of .colleges offering . -
course in Theater and Film - 43 47 21 28
* Numbér of courses offered 73 65 24 35
Enrollmeat ) o 3,863 3,818 , 2,328 2,544 e
Percentage change T . -1.7% +9.3%

= 178 Colleges .

Y

Even though moré/théater than film courses were offered over
the two-year period, enroliments declined in theater and increased
in- film. Yet, though the proportion of theater to film courses was
higher, only two new courses were offered in theater while film
offerings increased by eleven tourses. The gap between theater and
film appears to be c1051ng
Reasons for the popularity of Film and the relat1ve1y small dec11ne
in Theater Appreciation are undodbtedly due to many factors but -
four seem most critical: the transferability of both Theater )
Appreciatien and Film courses to senfor institutions; student in-
terest in. both subjects because of familiarity with the media;
an upsurge of student interest’ 1n interdisciplinary modes of learning,
and innovative ways of reaching career and nontraditional students
in both fields. ' ¢
Some information on theatre courses is available. ’

5 ot
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. degrees in Film Studies. Two-year college film ijipes‘may be

1

&
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Jaylor (1970) gurveyed 116 coﬁnmnity colleges 1n six states with

highly developed two-year college systems and reported that 100
eo11eges were offering one te s1x hours of theater transfer courses.
No comparaple data are available va»film courses. However, only
within the last ten years have film study programs proliferated”

at four-year colleges and universities, as evidenced by the growing
number of scholarly articles and books published, new Journals
devoted to F1lm, such as Literature/Film Quarterly and Journal of
the University F1lm Association, and undergraduate and<advanced

gr0w1ng in popular1ty partially because they are ngj
ferable and can also lead to majors for interested-students.

It can be assumed, however, that most Associate in Arts transfer
students who take theater and film appreciation coufses select

fully trans-
\a

them 1n partial fulfillment of their general education requirement

in humanities. For these students the attractiveness of a theater

or film course may well have to do with their exposure to the two
genreg in our media-oriented society, where the average high

schol student has watched 18,000 hours of television by the time he .
is 18 and where TV sets are tuned?in approximately six hours

every day (Fader, 1976). Theater inStructors can draw 'on the student's
familiarity with domestic drama and situation cbmedy on TV as a .

~start1ng point. .

Film, too, has this decided aJVantage To cite one proponent,
"Film 15 the bne area that, by its very nature, is enter-
taining. Entertainment and enjoyment combine to form one of
+ the major attributesy of film study as an academic discipline,
one of the ‘'attractions' of the discipline itself and
probably one of the major reasons why so many students
enroll in film courses. 'The movies' have always connoted
a good time to the students, and so they pick filmas an
area of academic sfudy" {Barnes, 1975, p. 34). vt <
Both theater and film instructors, fhough they may 3551gn‘much
reading of scripts and secondary critical material, recognize that "live

- -
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theater and film-reviewing are essential ingredients of their courses.
It is the rare teacher of Introduct1on to Theater who does not ’
expose his students to live drama as part'of his course requ1rements

Some may read scenes aloud with students in class; some may send ..

them to local college or community theater productions; others' .
.may play recordifigs of-plays or even 1mprovise role-playing s1tuations
(Levin, 1972).
time slots for fild=viewing as a course requirement; .in addition, )
they urge thear students to attend the college's cultural film
Bories or view commercial cinema.

Film instructors schedule "lab" periods or extra

‘ Obviously, however, opportun1ties for this extra dimension »
of affective learning are more plentiful and easier to arrange for '
film studies, than for theater. In addit1on to its concern with
enrollment data, the CenterYStudy.was interested 1n the rela€1onship
between extracurricular activities in the humanities and credit

The data revealed that 605, of the small colleges (colleges,
with total enrollment less than 1,500) offered 0-1 theaEr1cal
product1ons during Spr1ng 1977 while 70% of the largest colleges
(colleges with total enrollments 7,000 and over) had two to twenty ,
theater productions’during this sare period. ¢

courses.

Bringing touring

A school must have a theater-
conscious community that will buy tickets, a ‘sufficiently large

student activities budget; and a student association willing to

commit substantial sums to support this type of cultural offer1ng

As for student product1ons, they are difficult to -rehearse and stage -
in commuter schools (though there are always excéptional colleges - -
defying the odds).
services fanctions, and no sooner does the Drama Club organize -
and develop 1ts leaaers and star performers and technicians than

.

productions on camptis 15 expensive.

Often facilities have to be shared with commupity

they graduate. S

. ' A 4
::‘tpis, cultural fiTm series are relatively inex-
lagued by organizational problems Film rentals

Compared
pens{ve and le

can be exgens1ve, but many of the class1cs are reasonably priced
. ~N

'l
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and some institutions have bought prints of “Hamlet;™ "Duck Soup,"
“Citizen Kane" and other perennials to use over and over and ofﬁset
the rentals. All~the above .may help~explain why theater enyollments

vare dipping sl1ght1y when conpared with film's popular1ty

: Anqther poss1b1e reason for the attractiveness ofbe¥\~theater
and film a aPpreciation courses’ is their inherent 1nterd1sc1p11nary <
nature. Here the claims of theater are less obvious. than those of
film, In a djscussion of thé human1st1c dimension of theater h1story,
Brockett argues that ".. the theatre is by 1ts very nature humanistic,
for cl@ggfy it has man as the center of its comsegn. In fact I
think 1t possible to argue that, a hyman1st1c surriculum m1ght be
centered around theatre" (Brockett, 1976, ‘n. 142). Hé goes on to
advo;até us1ng “theater-as-meang" to provide a,(liberal education
rather, than "theater-as-end" to produce plays and train professionals,
and he calls for less emphasis on buildings, scenic practices, etc.,

" and more on the study of man's place in the unmiverse and the social

and cultural 1nterre1at1onsh1ps of drama an® man in different eras.
Such a plea for the reunion of theater stud1es with other modes of
1nqutry has been echoed by other tHeater arts teachers (Gr1msted1
1974; Wills, 1975), and the next dogical step of having interdis-
ciplinary, team-taught theater appretiation courses is being imple-
mented at some colieges (Gillespie, 1973). )

Advocates for film studies early on recognized its inter-
disciplinary potential. Hodgkinson has reported"that "Nowadays ,
Film courses may be found housed 1n\a1most every department on
Campus. The American Film Institute's guide includes references
to Foreign Languages, Theology, Music, Political Science, Anthro-
pology and so on and on, also recording a trend toward interdis-’
ciplinary and 'unstructured':cgurses" (1975, p. 329). He suggests
that "1t may well prove that a study of Film on‘an inter-disciplinary
basis as a kind of 'capstone e;per1ence linking studies ‘in arts,

-human1t1es and sciences, is an 1deal futuye pattern for colleges

" and nstitutions which are seeking to brod§en their curriculum"

O
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) ( {1975, p. 327). And the new editor of the Journa1 of the University .
/ Film Associafion stated: =
"1 _hope that we can reJo1n the academic community and be-

. ‘gin to broaden our approach to emcompass.how film 1s ysed .
In the disciplines of American studies, anthropoidgy, - RN
art, art history, English, the foreign languages, govern- f )
ment, Jmistory, J0urna11sm philosophy,. psychology, re11g1on, - . J
A N soc1ology, speech, theater, etc." (Lyons, 1975, p. 8). = !
Finallys the popularity of theater and f1lm courses at community -
colleges may be bound up with their ab1l1ty to attract some career
. and nontraditional students who develop an avocat1ona1 1nt§~3st in
thesg'f1e1ds. flere the factors of visibility on s and access1b111ty .

v

to working adults and regtired titizegs come into play. At I11inois }
Central College, the Theater Department has contributed signif- ‘;l
1cant]y to special conmun1ty prOJects of the Social Science Division, Y |
Agricultiral Dav1s1on, Health OCCupat1ons D1v1s1on and the Learn1ng -
Resource Center (Marme, 1974). It hellped by acting out scenes %
that assisted nurses 1n léarning to' deal with patient responses f“.h
and by creatang s1tuat1ons for pol1ce science students who w0u1d ’
' one day be called 1n to settle fam1ly controvers1es “Since a
s1zeab1e portion of Illinois Céntral s d1str1ct is rural, the Theater.
Department borrOwed a flatbed Eguck from local 1ndustry and took h
‘Story Theater to the f1elds, lawns and town squares of the c0untry-
e. Such tact1cs were 1n the revereg tradition of conmun1ty
t s®rvices, but one of the side benefits was a request from the
: Agricultural D1v1s1on for specially designed eight- -week courses N -
in theater appreciatiop.for students enfolled in they program. T

.

i ' Simlarly, in filg study, courses fave been Aadvocated that would . "
1ngtruct students of busa ess, advert1s1ng, ngence,,1ndustry and
government in the potential use.of films as a vital force for 1n-
“vestigation, training, advertising and propaganda (Lyons, 1975). .
Such courses would have practical value and they adso would,attract/
\ some. students to film appreciation. Many ways ok reaching the life?

Q T ’L ) - 10’:\'
4




*r
-
.

. lbng iearner have been tried out successfully: the' Reader's TheatEr | oL
. WOrkshop at Modesto Junior ColTege in Ca11forn1a, for example,
T ocasts adult students in parts best reflgcting "their own exper1ence
“\(Johnson, 1976); the Pilm Forum seriés of the College of DuPage
in I1linois, under an NEH grant, brought films' "Investigating the
Human Experfence" to a nonacadem1c public, in condom1n1ums and apart/, N
ment complexes (Peterson, 1975) It is d1ff1cu1t to assess the 4
effects of efforts such as th Znationwide, but where they e; o
o it is safe to assume that they ave attracted some nontred1t1ona1
learners to theater and film appreciation courses. ‘ \
o Film apprec1at1on seems well on-its way to cqnt1nueu growth
because of upper d1v1s1on transferability, student famitiarity with
: : the media, interest in dts 1nterd1sc1p11nary a'proach and a reach- -
© . ihg out to career “and pantraditional students. To a lesser degree -
the same factors apply to Theater Appregtation courses. . However,
at the community college, there are more difficulties fac1ng theater'
COurses, both .technical and philosophical. If Theater Apprec1at1on
is taught like many Literature courses, with 11tt1e attention to
live performances, relevancy to the student's mode of learning,
and no sense that it can be both meaningful and fun, there e .
7% indications that it may well decline Tike Literature.

REFERENCES

, Barnes, ¥. "Film Study in the Two-Year College." Teaching .
, . English in the Two-Year College, Winter 1975, 1 (2), 97-101.
' Brockett, 0.G. "The Humanities:  Theatre History.' " THe Southern
- Speech Conmun1catwon Journal, W1nter%59§% a (2), 142-150. ,
Fader, D.N.; Duggins, 'J.; Finn, T.; McNeil, E. The New ‘Hooked on
Books. New York: Berkeley Publishing Corp., 1976.
Gillespje, P. "Drama and NesternRCultune: A Strategy for Or-
ganizing a Multi:Purpose Course.” The Speech Teacher, March ) . 7
.7 1973, 22 (2) 147-153. )
Gr1msted D. "An Idea of Theatre History: An Inforﬁal Plea."

“

: Eduéat1ona1 Theatre Journal, December 1974, 26 (4), 425-432.
v ) T . . s . v
. . ‘ 100
’ O -lou

ERIC




Litérature/Film

guarterlx Fall 1975, 3 (4), 327-333.

JohnsonA J.L. "Reader's Theatre and Evening School: A Perfect Match."
ACA Bulletin, .August 1976, No. 17, 57-59.

iev1n B.S. “Drama for the Disddvantaged," ’Imp?oving College and
Un1vers1£y Teach1ng, Summer ‘1972, 20 (3), 164-166.

Lyogp, T.J. "Some Thoughts on the Value of Film Education." Journdl
of the Yniversity Film Assoc1at1od 1975, 27 (4), 7-9.

Marlne, D. The Community College Theatré Department: An Administrative '

~
Point of | Reference. Paper presented at the Anmrual Meeting of the
4 Speech‘Commun1cat1oo Assoc1at10n, Chicago, I11., 1974, 7 pp.-

» ~

“a (ED 101 385), . . ,
Peterson, R.E. "Film Forums: On Being Human.! New DireCtions for '
Commun1ty Colleges :%Mergjng the Humanities, Winter 1975 \3 (4),

57-65. . v
« Taylor, A. "Speech and Theatre in fubl1c Community Colleges 1968 69."
. The Speeth Teacher, January 1970, 19 (1), 62-67. x -

e Wills, [ J.R. “The Chang1ng Role of Theatre or Gampus.' lnéellect,
Julm\ug 1975, 104 (2367), 56-58.

? - r
-

‘:=,= . »

™




PART 11
THE FACULTY

s

. &
s second section deals primarily with thg%fagulty and only

’ incid:ntally considers curriculum and instruction. S
Two-year college instructors are not only the purveyors of
information about the1r'discip1ines, théy are also the direcfing
forces behind them. Thus, understanding many of the ways that
faculty think, address their work; and pfan for the future will

also--albert indirectly--facilitate understanding of the ways

3

- .
curriculum is shaped and executed.
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Drawing upon responses to our 11-page Faculty Survey conducted
in 1975 of 1,493 humanities instructors and 505 instructors in other
fiélds, some of the more interesting information Ebout the faculty /
is presented in this portion of the monograph. An overview of the / ' ‘
ent1re sample is contained in this introductory section. For complete |
methodology of the project from which.these chapters emanate, reference |
is made to the Preface. All percentages contained n the text
are rounded. ' o/
Generally, it should be noted that few major differenceziamong'
people in the various disciplines can be seen, probably bejz'

1

se
most instructors teach in two or more fields; hence disciplinary

, affiliation and concomitant professional idiosyncracies aré not /
pronounced. Nevertheless those discrepancies that do appear
should interest anyone ioncerned with each academic field. Onl

those variations that significantly discriminate one group from -

all others are reported. ;

Year by year, fewer two-year collegé instructors move directly -
from setondary school appointments té the,junior/community coliege.
Over 40% of our faculty respondeots had, been neither iinstructors
nor administrators in secoﬁdary schools. Not only were they dis-
associated in tﬁe sense of not having worked in suc‘einstitutions,
they seem suff1c1ently disaffitiated to the point of making a diétinct
break from them. In fact, a great number of hum AD

‘actually see high school teachers as poor sources of advice on teach-
ing. One-third of the faculty respondents had been involved in '
four-year colleges or.universities beyond the 4eVels of teaching
or research assistants. Most had taught in }%e1r current InStitutiong
for five to ten years, and ooe-third either'had once been or were

ties instructors

currently acting as department or division 'chairpersons. About
one-fourth had themselves been students if community/junier colleges.
Fifteen percent had received the.associate degree, almost all held 4
i the bachelor's degree, and ninety.percent have their master's.
In addition to these degrees, copsiderably morevinstructors
. ho]d doctorates today than even five years ago--14% as compared to

1
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8 to 10% in studies»done in the late 1960s. Two reasons appear
to determine this phenomenon. First, faculty growth has slowed
o o down considerably.. In the past, the number of faculty members
"“‘, oattaiqing‘doctorates while on the JOb Was balanced by new people
- '_ . who entered the colleges without h1gher degrees, thus maintaining
%‘ _ a.constant ratio. The present reduction in new hires therefore
tends to upset the previous balance
T A second reason_for the rise in doctorates substant1ates
‘u.' the notion that thp‘year college faculty members trad1t1onally
. acqu1re that degree after several. years on the job instead of
. enterlng the 1nst1tutlon with it in hand. For example, about

one-Yourrh of our respondents reported current work on the doctorate.

Iffthis proportion obtains that degree by 1980, the ratio of doc-
torates will increase to 20% of the full}time faculty. Add to that
the likelihood that a greater number of new full-time staff members

will have already‘earned doctorates before employment, then a 22%
total figure is not unrealistic. 'In short, we now pred1ct a rapid
upturn in the percentage of full-time faculty members with doctoral

degrees. Incidentally, 19% of those with the doctorate hold that

degree in education, suggesting that many people with master's

degree’s in teaching disciplines later pick up doctorates
education. ’ - . ' _— ‘
When it comes to aff1rmat1ve action, there 1s a 1ess

~ . growth rate., In fact, th1s mandate is taking hold very slgwly in
' most two- year colleges. We found a ratio of two to one ma es over

‘ratio réported in earl1er studies. Very few-ethnic minoritiies are
represeqted--only approx1mately 3% Black, 2% Chicanos, and Hess than
1% 0r1entals teach/ln the humanities. In new colleges--thoL

opened from l970-l975--a higher percentage of the faculty is female
and/or younger than in the older 1nst1tut1ons, but ethnic m norities
are still hardly represented. And the faculty themselves are

. strongly against preferential hiring at their own college for women

l
. .
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and/or minorities (61% against/ 24%hfor). . )
Another variable considered in our project Qés the d1ffgrentratioﬁ
between full-timers and. part-timers, a growing Eadre of instructorE' ’
in colleges across the country. We found that part-timers are highly
represented 1n re]%g1ous'studies, fOré1gn languages, and art. Ths
is probably because local ministers frequently teath religious
studies; teachers from the ‘local high schools often teach Englash
as a Second Language;,ang art}sES‘who work at.other pursuitd may
teach art history, Only two-thirds of the paff-tﬁners are émployeQ\ .
Isewhere, suggesting that many retired people teach 6neior two
}ourses, or that young people try to get ;E?B full-time teaching
At the same time that they complete their graduate studies at nearby
'universities. The latter point 1s confirmed by.thé fact that nearly '
half ‘the part-timers in our{Sample are ageg 35 or younger. Part-
timets dffer from‘fuli-t1mevs w0 that they are less experienced;
have spent fewer,yéars In their current institutions; read fewer
scholarly and professional journals; are less l1kely to hold ‘
memberships -1n professional associations, are less.concerned with
curriculum and 1nst€i§t1on and with the human1tie;; and are more
likely “to hold the university as their réference group. i
Otherggggstions 1n thg 11-page Faculty Survey ddxlt with class-
Several studies have maintained that two-year college:
instructors spend s1gp1ficant1y more time in the c]éssroom'than do
their counterparts at four-year colleges and universities--usually .
reporting meanslthat‘cgpter at 17 hours. Although classroom time
alone hardly accounts™or the total faculty workload, our find1ngs
suggest that iomewhat Jess time 13 now spent 1n classroom instruction.
Almost one-third of our perticipants repqrted 13-15 hours and only
13, 15-18 hours. |
' §taﬁf development presented othér céncerns. What, for instance,
is the outlook for inservice training and faculty development?
People who want further preparation app rentby want it fgr different
reasons. Some seem to feel that furthe preparation will make them
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better -instructors—~there were high correlations among constructs

that we entitled Curriculum and~1nstruction, Concern for Students,
and Preference fer Further Preparation (Cohen and Brawer, 1977).
However, a high correlation aféo exists between those who desire

further preparation and those who see the university as a reference

group to be emuiated.

Because -eference groups and_role models relate to the ways
in which individuals conduct their personal and professional’lives,
questions were also asked regarding eight designated reference groups.
As sources of advice on teaching, "Quite useful" was attributed
to colleagues b} 53% to students by 43%, and to department chairperséns
by 30%: Prqfessional journals, university professors, and again, '
students, were seen by over 45% as somewhat useful sources, while
over 45% saw high school teachers and college administrators as
not very useful. Instructors who look to the university as their
reférence group weyre chiefly those who had been teaching only a
They tended to think that
people holding the doctorate are more capable or knowledgeable,
and they have a strong qr%entation t0ward their academic discipline.

Related to the concept of role models are the types of positions
that would. appear attractive to the respondents five years hence.
For example, wou]d they 11ke to be teaching 1n four-year colleges
Twice as many (40%} saw themseﬂves in faculty .
positions at foyr-year colleggg‘or universities as in positions
at‘two -year colleges other than their own.
(38%) fe1t that they wouTld, prefer to be hold1ng the same positions
they held current{y--1n other words, they are sat1sf1ed to be commun1ty/

.

short time in the two-year college.

or universities?

However, nearly as many

junior college instructors. R
Regarding other future plans, almost all 86% said that within
the next five years they wode like to, take steps toward profess-
jonal development. In order of popularity, these steps were to
get a Ph.D. or Ed.D., enroll in courses in a university, enroll in
inservice éourses at their college, get a master's degree, and get

a Doctor of Arts degree. If they were to have a free summer, traveling

v
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' and taking classes/readfng/study1ng appeared to be most appealing.

Because thg emphases in two-year colleges are typically on
tedching and.students, we wanted to determine the faculty's concerns
for their students. Most instructors seem to have a definite sense
of relatetness to thé1r students. They rank the following qualities
as very ‘important for students to gain:
of persbna] identity; then knowledge of and 1nterest in commun1ty
and wor]d problems, preparation for further formal education,
kn0w1edge and skills directly applicable to their careers, aesthet1c
‘awareness, and finally, an understanding and mastery of an academic

1scipline. “ Over one-third of the humanities instructors believe
that students in occupational courses.should take "six or more"
humanities courses and almost one-fourth suggested four courses.
Interestingly, though, 20% of the non- ~humam ddes respondents suggested
two and four humanities courses for students enrolled in two-year
occupational programs, and 16% desired s1x or more such courses

- for these students. ~

Closely related to their concerns fof students are the faculty S

"concerns for the humanities and curriculum and instruction, their

degree of satisfactron, and their 1nterest in further preparation.
Indeed, these constructs meshed to give a picture of well-functioning,
1nvolved two-year college instructors who differ in various areas
of concern from the1r counterparts at both secondary schools and
universities. . t

As for other dimensions of personal functioning, the faculty
respondents ind1cated that satisfaction is not related to the numbez
of hours they teaci, weekly, nor even to their full- or part-time ,
status. Im fact, satisfaction seems to be 'generally unrelated to -
institutional conditions but to be‘@ore a personality trait that
transcends the working environment. Perhaps this is not a surprise--
happy people are happy people--but\it does weaken the argument that
faculty members would be more satisfied if they taught fewer' hours
and had better working conditions.

)
2
)

- ‘ 107 3
11g

4¢

first, knowledge and a sense




¢

N
ey

FERIC

! . A

Further, well integrated people, those who are’high in Fonctionaa
' Potential (Brawer, 1973; Cohen and Brawer, l977)--a measyre of ego
strength--were found te have been former students fin two—yean colleges,
and to oe working on their doctorates, 41 years of older and full- ..
time facu]ty members. Highly funct1on1ng individuals are also more
related than people low in Functional Potent1aﬂfto their friends,
family, other instrultors in their field, most 1nstructorsf1n their
f)eld most instructors at their school, 'their student teacher
organ1zations, and college adm1n1strators, 1n order‘bf degree.

In sum, then, 1nstructors participating in pur nat1onw1de
study of two-year college humanities faculty seem to ﬂe ayare of
themselves as a separately functnpn1ng professional bodv They
see their 0wn colleagues and student's as the best §tdrces of adv1ce
on teaching, They are not interested in adm1nrstrat1ve pos1t1ons. '
They are 1nte?ested in curr1culum and 1nstructlon, Tn working on
the1r courses, and on the1r teachﬂng, almost to the exclusion
of other profess1onal pursﬁ»ts. Mqre detalled information gﬁout
people teaching in the several humén1t1g§ d1sc1pl1nes follows-- .
arrariged in aWphabetical order to parallel tnk reports n Part 1.
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% 13. ANTHROPOLOGISTS IN THE COLLEGES - .

Our data indicate thq}.anthropology courses are found in about

half the colleges sampled.

However, “few sections are offered.

Typicallx/gg elegtive ,course for tPansfer students, anthropology

., And because of

-

!
{

représents a small proportuon of the‘curriculum
the way the National Endowmen; for the Humanities def1nes the areas
within its province, respondents to our faculty survey were considered
only if they taught cultural rather than physical _anthropology. g
That 1s; those people teachlng cultural’ anthropology were included

A ] wﬁile those who taqght physical anthnopology alone wére exc;uded
Thus, the total group of anthropologists included in our faculty‘

* | populatiofi represented about 3% of the ‘total® >
In erest)ngl) however, this small cadre of 1nstructors represents
A . o
\\\ - &
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the- largest group who had formerly been students in community or ° ) -
Jun1or co]]eges--nearly half. This fact may be« exp1a1ned by v1ew1ng ’
tﬁ!ﬁr area of locat1ons most of them are found in colleges 1n the
Mounta1n/P1a1ns states and in the West, two reg1ons where s1gn1f1cant1y
< higher proport1ons of college students begin in a two -year college )
thanﬂthose who start in a fourcyear institution. Only 26% of the
anthropology'instructors are female. They tend to be yeunger
//3 than the total population with relatively few of theni having had 1
former exper1ence in a secondary school. And because they are younger,\
thgy tend to have had less experience in their current institution '
. *  than the people im.most other fields; 55% had been at their collegeg__
for less thah five years. . ‘. \ -
Anthropologists Seems to be quite independent pract1t1oners
They take a dim view of members of other grojn;7§s sources of advice
on teaching, and they are below the norm established by.the rest .
of the sample in their perceptions of department cha1rpersons,
un1vers1ty professors, colleagues, profess10na1 Journals, and programs
.in professional organizations. They tend to read journals within = °
, ,the1r own field but not within the field of profesSignal education., )
They are somewhat less likely to be members of professional organizations. »
The anthropologists are about in line w1th?:ur total population )
of human1t1es instructors in terms of their desire for further pro-
R fessional deve]opment Those who so state tend to favor un1vers1ty
F i courses agd higher degrees. They are highest of all the groups — .
in jndicating they would like to do research if they haqd a free R |
summer, whtch for them probably suggests anthropological work in
the field. They are oriented toward their teaching with sizeable . |
numbers of them’ indicating that if they had it to do over, they
would do more student teaching or take more teaching methods courses.
They tend not to see faculty positions at four-year colfeges or
uniyeﬁsities as being attractive and they are below the norm in
their perception of the attractiveness of faculty positions at
other colleges or at schools outside the United States.
Some differencesibertain to the way anthropolody instructors

v
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They tend to be below the norm in thetr feeling
fhat sfudents should gain an understanding of an academic discipline
or desthetic awareness; xg\\gt the same time, they are above the

norm in perceiving the importance of preparatfon for further formal

eduéation and self-knowledge.

view their students.

They are about in. line with the
gr%up 1n their indication of the number of humanities courses
they think students 1n occupational programs should be‘rqquireh to
take, with the exception that whereas 35. of the total éroup‘
indicatéd "six courses or more," only 17% of ‘the anthrgpolog1sts
so indicated. Another 17% noted, "no op1n1on

The anthropoligists'tenq to feel there are a sufficient number
of ,extracurricular activities, especiélT} colloqut¥ums and seminars,
lectures, concerts, and recitals, and fii%s. They tend to favor
the introduction of interdisciplinary courses and would like to 3
see more of these types of offerings along with additional social
science courses. They tend.to be high jn concern for their students
but low in concern for the humanities. )

Of all the disciplinary groups responding to the Faculty Survey,
anthropologisﬁs tend most to be in public comprehensive two-year i

colleges. Slightly more are in institutions with 2, 500-4, 999 students
than 1n either the snaller or larger colleges. ' )
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14." INSTRUCTORS OF ART HISTORY 'AND APPRECIATION
! . ) v

<

) . -
According to the definition of humanities used by the Rational

" Endowment, the s study of art is 1nc1uded but not the performance of
the arts. However, the instructors who teach art history and art &

‘appreciation are also frequently graph1c artists. or working sculptors.

g This overlap might not apply in the very large colleges where an
“instructor's program can be filled out with a sufficient number of
art history courses, but it certainly prevails in the smaller
institutions. 'Thus, there are many ipstructors in this categéry
whose alternate pursuit tends not to be instruction in a dffferent
area but a different pattern of functionijig within the same broad
field. - . g ,
Z. 7. The background of those who teach art courses differs some- '
what' from their colleagues in other humanities disciplines. The
R“\bighegt percent among ,all the groups (16% versus 7% total) was
- working on a Master's degree at the time of the survey and the
Jowest percent. (11% versus 24%) was working on the doctorate.
Females were slightly overrepresented’as were instructors-fﬁ their
twenties; 19% of the group (137 total) had not yet passed gge 30.
The fewast ethnic m1nor1t1es of any group teach art, although the
Asian-Americans predomJnate among "those that are found. .
N Fewer of the faculty teaching art history and appreciation
have %xper1ence in secondary schools and, as a group, they tend to ¢
have less experience within communlty colﬂgges fiey are lowest
among ajl d1sc1p11nes in exper1ence Gs adminjstrators. ;- - v
The art faculty's tendency away from the doctorate is reflected
i thevr responses of those who were serving as chairpersons at the ;
time of the survey. Only 24% (48% total) indicated that they had
employed people with the doctorate and only 47% (61% total) said,
they planned to employ doctoral degree holders. when asked why
. they would not hite p¥ople w1th the doctorate, nearly one-fourth
of those responding said that "A degree_is not necessary to teach
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in my department,” while 12% reports in addition, "They_are not
available.” People who a%e‘studyihg for doctorates in order to. . . fi\
teach art history or art appreciation in two-year colledes sholild
, here be forewarned! . ’ = i ' .
Because many teachers of«art history and appreciation also teach
studio courses. the number of teaching hours they are assigned
—— runs second only to th us1c facylty. *However, since a sizeable
percentage of the people teaching art pistory are pqrt-timers/
. (38% versus 24% total), it may be thafpthe full-time teachers in
\\\\\\:ft spends a% much time in the classroom as do their gounterparts in
us

/ N
The members of this group ‘have little affinity for profess1ona1
‘I education or profess#onal organ1zat1ons They tend to be above

averaqg:fﬁ’fhe1r percept1bnaof department cha1rpersons. students,
and 5dm1n1strators as sources of advice on teaching, thus suggesting
an affinity for their own institutions, but they tend away from 8
. outside professional groups. They are far below the norm 1n their
tendency to read ‘professional educatior journals, cons1derab1y feWer o
: * of them tend\ng to hold membership in professional orgaq%zat1ons
(36% versus 23% of the total hold no membership). S1m11ar1y. two-
thirds of the group indicated they had- not atteME’
national meet1ng of a professional ass ~gt1on within the three years
prior to thedir participating in the survey’ The1r idea of profess-
ional H@velopment tends to be the acqufs1t1on of a Master's .degree
with other pursuits such as study1ng art aproad ranking quite high.
Nhen/asked what they would do if they had a free summer nearly half .
said they would "create; pMform, or paint."
The art faculty has a high eﬁﬁ}ﬁfiy for the’university;
55%, the highest of all the discipljnes, indjcated they would find
a faculty positidn at a four-yeer college or upiversity '"very
. attractive." If they were to begin oven’fﬂiEZ/Offthdh would want
, to study humanities, although a sizeable proportion (40.; versus
. 33% total) would change notfiing. Their affinity for théir institution
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is belied further by the fact that 72% of them would f1nd a faculty
position at another cémmun1ty or junior college attract1ve

The instructors in the arts tend to be louer than the norm in
their belief that students should have an understand1ng of some
academic discipline and a knowledge of commun1ty or world problems.
They are above the total pbpulat1on norm in their wanting to see
students gain a selkahowledge or personal 1dent1ty as well as

aesthet1c awareness. They tend to see fewer humanities course
> <

. as.desirable for students in occupational programs and believe
_there.are too few extracurricular activities.

They are well above

'the norm in their feeling that there are not enough exhibits,

concerts and recita1§, and films. - »

Members of this group tend also to be performers; 29% experience\

the humanities in their own }ife through participation in'theater
grouﬁi oh in fine arts. They would like to see improved facilities
and materials for their cour§es The teachers of art history and
appnec1at1 n are hlghly represented in colleges built between 1960
‘and 1969 ahd somewhat underrepresentgd in the larger 1nst1tut1ons,

thqke with more than 15 000 students or more than 300 full time
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- " . 15. FOREIGN LANGUAGE INSTRUCTORS

L
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As community colleges grew in s1ze and numbEr they became ‘ a
increasingly s1gn1f1cant\as centers of foreign language 1nstructlon
In 1960, 455 two-year colleges reported foreign language registrations;

.+ by 1968 this rumber ha? grown- to 754; and by 1970, the number had
1ncreased to 861, or 79% of all 1,091 community colleges then in
operation. Bétween 1960:and 1968, community college foreign langdage . .
registrations increased from 1 in 12 students fn all higher

* to nearly 1 in 8; by 1970, this figure was 1 in 7.

We have seen in the earlier report on® foreign languages
{ curricutum that although French is the most frequently taught
language 1n'higher education, Spanish is Wt popular languages
. . » .

-
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taught in the comnfunity college. German nolds a steady but distant g
, third place in higher education in general and in the community
xollege in particular. *While Rugs1an is often foun? to be the
fourth most commonly offered .modern Tanguage in all eolleges and
universities, more community colleges offer Italian than Russian.
€ourses in Japanese, Chinese, Hebrew, and;numerous other less
frequently taught languages are also occasionally offered in
community colleges. -Classical languages have never comprised a .
major part of tne two-year college language curriculum.
cReasons for shifting enrollment paxterns--hence curriculum--
in all fore1gn languages age easily found. Historically, the study t
of foreign languages in community colleges has been dependent on )
language requirements at four-year colleges and universities.
Alghough this ls still true, innovations emphasizing the practical ;
usés of languaoe learning are taking hold. in curriculum design.’
The increasting career orientation of students has mdde "Spanish
for Pol1ce.0ff1cers" popular. And the commun1ty,colleges orientat1on
toward*student desires has led to "French for Cooks" and "Ital1an
'for Opera Lovers." Many language instructors now realize that if
these types of coursés are properly marketed they draw students.
Hence, thé instructors tend less to sit back and wait for degree
requirements to drive students into traditional language curriculums
Foreign language 1nstructors constituted 14% of the human1t1es
sample, the third largest d1sc1pl1nary subgroup. These 1nstructors,
including those teaching English as a Second LanQuage occasionally
alsp teach in other areas but with much less frequency of overlap

-

than for the other fields. . . ’ . -
There are more female instructors (54%) in foreign languages

than in any oiher‘discipline: But the language faculty tepds to

be older--46% are age 46 or older compared to only 37% of the total

group of respondents One would expect that foreign lanouage

instructors would represent a broader ethnic base than~other disciplines

. and indeed, there are more members of ethnic minorities in the foreign

. 116
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considerably gredter percent were part-timers.

languages than in any other discipl?ne except the social sciences;
79% indicated they were "White/Caucasian." . .

The career Tine for foreign language inst?ucto#% workiqg in
two-year colleges seems, to have been from the secondary school
ragher than from the university. More than 34% of the language
instructors had taught in secondaey schools for five or more years
as compared with only 29% of the total group in that category.

And 60% of the lapguage instructors 1nd1cate no exper1ence in a four- .
yegn,college or-a university whereas only 55% of all respondents

AS a group, the language instructors had less $
experience within the two-year colleges, undouqfedly because a

One-third of

them had worked ?or two years or less in their current institution.

Foreign languages ties with religious studies for having the great-

est percent of part- timers—-40% versus only 24% in the total

sample: .-

The desirability of the doctorate degree among foreign language
instructors seems not a matter of great corncern. [he "language
1nstruc€ors who are serving as division chairpersons are below
the norm on their having employed doctoral degree holders or their
planning to employ people with this high, degree. They seemed to
have had 1ittle experience with people with doce}rates but the
experience they did hdve tended to be favorable/

A relatively high percent of .language instructors are working .
for the Master‘s,degree—-lé% compared with 7% for the total.group--
and even this though the language instructors tend to be older.

And a relati&ely high percent see department chairpersons, uni-

versity professoﬁg, high school teachers, professional journals,

and the programs of professional organizat1ons as useful sources .
of advice on teaching They tend to rank the1r colleagues somgwhat
lower in this category, probably because the'part—timers have
1ittle contact with the regular faculty. '

The responses of the foreign language instructors to questions,

L]
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regarding professional development are character1st1c of the group.
‘More of them would Tike to get a Master's degree and a considerably
higher percentage would like, ‘to travel. If they had it to do ovéFx
more than their 1"leEE§3/}" the population would indicate, would
have preferred doing student teaching or tak1ng more teaching
methods courses. R .

_ The orientation of the foreign language instructors is some-
what ahay from their own institutions. Significantly greater
numbers of them would see as very attractive a four-year college
faculty position, a position at a‘different community or junior
college, or a schoolgobtside the United States, and significantly

* fewer of them found "Doing wHat I'm doing now," "very attractive."
Similarly they do not feel affiliated with other instructors ’
at their own institutions even hough they are about average in
affiliation with their students and with other instructors in <
their own teaching field. - . -

The language instructors see the importance of the college as
being sl?ghtly‘different from the way ‘it is seen by the total group.
They find the career education orientation very valid and are
cons1de(9b1y higher (75 .compared with 64%) in their belief that
students should gain an understanding of some academic d1sc1p11ne

The1vglpck of affiliation with their institution is confirmed
by the respopses they give to questions regarding extracurricular
activities in the humanities, Language instructors are consistently
highest of all the disciplines in the "Don't know," category.

And yet cons1derab1y h1gher percents of them would like to see >
"Added or 1mproved humdnities coursesg” and "More community

involvement 1n_c1asses." They tend s than other groups to
*~ favor interdisciplinary courses. N

The fanguage instructors tend to be clusiered in the larger .
institutions--only 23% of them are in colleges with fewer then 2, 500
students compared with 32% of the total group. And they are in
the colleges with the highest percents of part-time faculty members.
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Here, then, we have a group comprised of a large number of part—
tiﬁers without much affinity for their college. VYet they are

oriented to their teaching and de51r0us of more teacher training.

They tend to be older than the faculty in most other disciplines

and more desirous of earning Master's degrees. This suggest§

2 group including a sizeable minority of lay-people from the community
whom the 'colleges have employed because of their special expertise

in a fore1gn language. /.
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* technology, and sociology--thé full range of the humanities: .

. offered areas in ethnic courses, alth6ugh Jew1sh studies and Native-

't ; N “ A- ﬁ?
" 16. TEACHERS OF CULTURAL GEOGRAPHY AND

ETHNIC, WOMEN'S AND SOCIAL STUDIES ' .

This cafegory includes thdse divisions wi;hin the humaﬁitiés

" .that fall closest to the social sciences: cultural geography,

aree sfudies, and ethnic studies. Area studies are defined as .
broad-based interdisciplinary studies of a particular region, nation,
or continent, with such courses as Asian Studies, African Studies,
Russian/Soviet Studies, Latin American Studies, and American

s

Studies usually placed in this category. The courses May encompass
anthropology, archaeology, art, archltecture, economics, educat1on,
ethnic stud1es, folkloré, geography, history, language, law,- -
literature, mass culture, music, phjlosophy, political science,

N . P . . .
psycho]bgy, psychiatry, public address, religion, science and

Ethnic Stud1es present the culture of part1CU1ar groups presum-
ably neglected in traditional couMes. Since more minority
group students attend two-year than four-year‘colleges, ethnic
studies as a discipline is particularly importént in community . *

college education. The minority-oriented courses were initiated
largely as a result of minorit}'student comg]aints of racism in
the college eurriculum, a chatge substantiated by the faét that
Western Civflization tended be the only civilization Studied and *
that European or American &ri, music, literature, history, philosophy,
and theate} were taught as the only Significant elements of that
c1v111zat1on Since it is easier to create a new course than to
change an ex1st1ng one, courses d1rectly aimed at m1nor1ty students
were developed and only a few traditionally Western courses were
altered to ;ncorporate {usually peripherally) minority artists;
music ians, writers, philosophers, or dramat1sts, into the syllabus
Black studies and Ch1cano studies are the most frequently >

2

American-oriented programs are also occasionally seen.  Black

w
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studies courses were found in most of the large community co]leées
in 1971 (Lombardi and Quimby), regardless of the percentage of
Black students enrolled. In Chicano studies, as in Black studies,
history courses are the most frequently offered. Another group
of ethnic studies courses deals with all minorities as a group.
The most commonly taught ceurse in this category is "Problems
of Minorities in America"; others incldee “Police-Community
Relations," “the Minority Police Officer," and_“Political Problems
of Minorities." r

“Teachers in cultural geography, area studies;
were' included in the facylty sﬁrvey because their co
most of. the fields in the humanities. However, becduse these
types of courses are not a large part of the community college
curriculum, the faculty sample included only 3% of the total’ faculty
sample. QOne-third of them had formerly been students in community
or junior colleges and more than one- fourth the hlghest of all
the disciplines, are members of ethnic minorities. Becau e ethnic
studies tend to be found most frequently in the large urbgn institutiens,
a sizeable percent of this faculty group teaches in institutions

. With 10,000 or more students. The male/female ratio is the same as -

for the total sample, however. There is not much difference in

“the age groupings, although more than one-fourth fall 1nto the age

41-45 category. : , K
Instructors in these areas of the‘social sciences have ha&.

about as much experiente in secondary schools and universities

the rest of the population. A somewhat greater number were acting

as chairpersons at the time of the survey and of those, a sign»ficantly

_gréater proportion h}d\gzployed people with doctorqtes and planned ¢
“to employ additional do oral degree holders. '

Even though this is dne of the smaller categories, the pattern
of responses is very similar to the total group. An equivalent'
number of full-timers and part-timers teath an equivalent number of
hours per week. Their perceptions of the usefulness of various
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, group members as sources of advice on teaching are\1n line with Y

the totdl, although they see programs of profess1onal organizations
. somewhat Jower. They tend not to read schelarly Jolrnals but they
e at the norm in thein reading of journals of proﬁgss1onaf education.
ﬁzner of them would like to take steps toward profess1onal‘development
but of those whe would, a signifggantly higher proport@on would
like to get a Ph. 6 or Ed.D. Mo structors in ‘h1s than in °
other disciplines would 1ike to wBrk on an advanced degre3 if they
had a free summer, while a higher percentage was work1ng ona . -
master's or doctorate at the time of the study. Afd a higher
percentage would see as unattractive a faculty pg§1t1on at another
conmun1ty or Jun1or college or at a school outside the United States
f1ve ‘years frop the t1me of the survey, which would be l980 ’
Their relationsh1ps to students and courses_ differ somewhat. -
They are “less likely £o see the importance of the1r students ‘ ) .|
gaining am understanding of some academic discipline or aesthetic n
awarenessﬂ§whereas'theyaare more likely to see‘the importance of
a knowledge or 1nterest in community and world problems. _They are’ .
- \\hrghest Bf‘all the groups in checking “51x*or more" in answer to
the question -of how many humanities courses should be required for
students in octupational programs. They see the desirability
of interdisciplinary courses, more extracurricular activitdes,'
\ and more student interest course;. ;ngﬁact, they are at the top
in their view of greater student interest and respect for the .
humanities as a desirable change. ,M ’ ,

-

.

. Instructors in cultural geography and in area and ethni¢
; studles _are not counted among the h1ghly satisfied faculty,.only
1&- 9% are in that group compared with 17% of ;h;’total They are - X
at the top, however, in the1r orientation fo curriculum and . ~
1nstruct1on, preference for further preparat1on, concern with
human1t1es, and V1ew of the university as a desired reference
group. = At the same time, the fact that they are a small group

suggests that these data must be interpreted in that light.

- . . -

ERIC

.
Aruitoxt provided by Eic: .
N e

.
. . e
L




R
.
<

<

s

REFERENCES

Lombardi, J., and Quiby, E.A. Black Studids,as a Curficulum
Catalyst.  Topical Paper No. 22. Lps AngeY
~ for Junior Colleges, 1971. 24pp. (ED 050 709)

=

. 4 ’
{ . 14
) %}t—/'_ ’ o
fythgﬁr~ s
<\ -
[ T o ’ A
Lo .
. Cg, * 7 . PR
'?kh(’,i )
' = ‘?ﬁ'@“ -

- &
—
. ° .
’ 5 N s
v)
. g <
P
’ .
-
- N 4 . . . N
. ‘ .
.
4
~ / | »
[ R4 I
.o :
- 31:.\@ 4 .
o % M .
: L4
¢ v
. .
'




7. HISTORIANS

4

*

The future study of history in the two-year college s linked
t9 requirements of senior institutions as much as to the subject's
attractiveness to students. Just as the tendency for four-year
~- colleges and universities to remove foreign language requirements
has afﬁeg&gq enrollments in this area, the removal of state-mandated
history or “American Institutions” impinges on enrollments in
history classes. The regmoval of tneﬁg'requf?ements in many states
is reflected in the relative decline in the Number of students
in history courses as compared to the increase in everall enrollments. * !
Indeed, the trend has been such that man} legislators question the
merit of keeping history in the general education prograi;;;/all. ;

Another parallel with foreign languages may be drawnf/ when /
] | .
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requiremepts are femoved and enrollments decrease, instructors

begin to take a fresh look at student goals. And this appraisal
usually leads to the discovery that as history has been traditionally
taught--i.e., the name-fact-date approach--it is not important

_to community college students. If the universities and the
Jstates will not mandate history, the class enrollments depend

entirely on maintaining student interest.

Many meth § of attracting students to history courses are
being tried, as Xuggested in the chapter in ParE I dealinb with history
curriculu Tele ised courses use visual reproductions of art
and artl?acts as a way of stirring interest. The use of the local
newspaper to publish the lessons as well as self-evaluation tests
bring history to a wider audience. Other innovations include
American history courses taught by radio; courses taught by a .
combination of tapes and filmstrips; traditional courses that have
been modified to relate major themes in history Yo the students'
life experiences; topical seminars for fﬁe most interested and/or
brightest students; history courses based on outside readings
specifically chosen to represent such student majors as science,
fine arts, and business, and’spec?al examinations for each major;
and combinatibns of the explicit statemert of behavioral objectives
with a modular schedule so that students need no longer worry about
being tested on information they have not studied. A most®uccessful
approach has been to emphasize the contemporary or the local scene
as a .way of maintaining students'_intérest. These innovations are
found in various colleges around the country but they spread slowly,
and enrollments in history have not kept pace with the growth in
most othev fields. ¢

Nhen it comes to h1story instructors, we find that 16% of all
1,493 respondents to our Faculty Survey taught history, which
represents the second largest grouﬁ within the eleVen disciplines.
In some cases these instructors taught history exclusively but
in most, they also taught political science or some other social

”
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~ science. The doubling up*pertains especially in,smaller colleges.
Most of the history instructors holdfthelr highest graduate
degree in history (83%) and most are males--79% as comparéd with -
67% of the total humanities faculty. They tend to be younger ‘than
the other faculty, with 56% age 4Q or younger as compared with 50% _ )
of the total. Exactly the same percentage of history faculty A
as the total group hold full-time positions {76%), but those ’ a
who are part timers tend to work more hours per week at jobs away \\3
" from their colleges. ~

Historians are especially orrented toward higher degrees.
Those who were serving as chairpersons at the time of the survey
indicated they were quite likely to. have employed people withﬁ
‘doctorates. In fact, the fields of histosy, political sdience,
social science, and philosophy are well above the mean in this
category. And even thﬁfgh,those chairpersoﬁs were quite ready
to state that they hire the best person regardless of the degree,
they felt that people with doctorates make especially fine teachers.
" The orientations of historians toward the doctordte is further
suggested by the fact that many more h;s?orians than the norm said
they would like to get a PhJ& or Ed.D.; they are also highest
among all the gorups indicating they would like to get a Doctor
of Arts degree. Many said they were working on doctorates--31%
as compared with 24% of\the total faculty. The history instructors
represent the largest number of people in any one field‘moving
toward higher degrees. They are also highest among the discipline
in their orientation to research, with 16% of them saying.they would
do research if they had a free summer. This orientatien toward o
)/h1gher degrees and research carries through into their relationships
to senior institutions. Seventy nine percent of the history faculty o
compared with seventy-five percent of the total say ‘they would ind
a_faculty position at a four-year college or university very
attractive or somewhat attractive. But for that'matter, 67% . ‘ .
of them would find a faculty position at another community or junior .
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college sdmewhat or very attractive, and they, rank highest of

all the disciplines in their pgrceiving an administrative position
as very attractive. , (N

* In comparison !/lh the total faculty, the history instructors

held somewhat different v1ews oi§BEOp1e they feel are useful R

-

sources of advice on teaching They were less inc¥ined to find
department‘cha1rpersons useful and more 1nc11ned to view colleagues
as potent1a11y helpful.
tend to read more scholarly journalﬂg{}ney are alsa.’'tops in their
reading oﬁ'professionai education jo als ' .o

< “The tendency of these 13&tructors td* read Journ;ljﬂg;;all‘ ed
the1r'tendency to join professional organ1zat10ns ore than ahy
other d1sc1p11ne, they are affiliated with profess1ona1 grOUps,
with more than 10% 1nd1cét1ng membership i + four or more assoc1at1ons
S1m11ar1y,—they are wgll above the dverage in their attendanaé
at meetings of reglonil or natjonal organizations and' in their

Not only do historians in _our sample

-

presentation of papers at such meetings. .

) relat10nsh1ps to the
e 1mportance of community
However,

The historians' versity and to research,
aré also reflected.in their see
CQIIegB!'prepar1n;.students for further formal education.

5 “no carry over exists 1nto thetr favoring student's mastery of some .

- %

academic dlsc1pfﬁne in which response they are below the mean. .

Understandably, though, they are well abqve the mean in their belief
that students should gain a knowledge of or 1ntere§t in community

\

3 and woyld problems “ . ’ -

< Byrfar they feel the colleges offer too few exhibits, but they
do feel thatgthe humanities have been improved in recent years.
More of thenl}han any other group felt that human1tﬁes instructi
now enJoys improved facilities and materials, while a high percéntage
felt there wereflore extracufricular course offerings” in the, qﬂ\
manities thanfthere had been formerly. They tend toward desiring

' 1nterdisc1p11u§Fy'courses as a way of integrating the humanities.

The history faculty are overrepresented in the newer coTleges--
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. those built since 1970--and in the colleges of generally smaller

size--between 1,500 to 5,000 students or with from 35 to 50 full-
time instructors.

In sum, history 1nstructors tend to have an affinity for higher
‘degrees and research, and are h19h in desiring further preparation. .
They tend to read more, both in their discipline and in the '
literature of professional education; join professional associations; ’
attend the meet1ngs and take part in the sessions. But this
orientation does not lead them toward strict disciplinarianism.

Rather, they seem to feel that students should receive an integrated
education through interdisciplinary courses and preparation’for
further studies instead of an in-déptL knowledge of history jtself.
In a sense they hold dual aliegiance: they are highest of all the
groups both in their orientation to curriculum and instruction and
to the university. They are also well -integrated individuals tending
_more to be in the high Functional Potent1al group (Brawer, 1973;
Cohen and Brawer, 1977).

-3
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18. LITERATURE INSTRUCTORS

The teaching of literature is not the main business of English
Department§ in two-year colleges; rather, their emphasis is on the
. -~ teaching of composit?bn.. Much of the research about faculty members
ip conhunity college English Departments concludes that although most
of‘them wauld prefer teaching literature, they are required to teach
’ composition. Frequently an instructor’s schedule will include two )
or three courses in composition and one.in f%térature._ In this~fashion
the colleges spread the literature courses among the entire staff.

! Since most community college instructors in English haverceceiveﬂ
their draQuate training in prbgrams emphasizing literature, it is
hardly surprising that literature courses are competently and
enihbsiastically taught. And even the composition courses frequently
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becohe courses in reading and responding to literary works. The
move to stress writing and the efforts to make literature courses
more contemporary have led to wany course modifications. Emphasizing
current works in otherwise traditional literature coUrsesois one of
the most accepted modifications, and new courses are sofietimes

seen, © '

within aur sample of 1,493 humanities 1nstructor§ responding to
the Faculty Survey, 11terathré instructors repreSent the largest
subgroup And because they are the Targest group, there is least
chance that they deviate from the total population. Those differences
that do appear accordingly, are worthy of note.

Women are more highly represented in the faculty teaching
T1terature--44% as compared with only one- th1rd bf the entire
humanities staff--and, indeed, only.fore1gn languages has a greater
percenitage of female instructors. However, the fewest number of .
ethnic minorities are found in literature: 2.2% Blacks; 1% Chicanos;
and 0.5% Orientals. o ‘

‘»

Literature instructors are somewhat more experienced than the
total group: 20% have taught in a two-year college for 11 to 20
ears, cbmpared with 17% of the total; 41% ha@e taught for five to
ten years, compared with 38% of the total, and 18% for three to four '

years, compared with 16% for the total. Altogether, 82% of the
literatute teachers have had three or more years experience compared
with only 75% of the total group. This may’ reflect the fact that
employnmnt in the field of literature has been lfm1ted in recent
years whereas there has been some expansion in employment of teachers
of art, anthropology, and foreign languages--at least in the part- t1me
faculty category. * *
Thqse liserature instrdctors who were serving as chairpersons
at the time they responded to our survey were more likely than chair-
persons in other fields to have employed people with d0ctorates
The reason they of fered was overwhe1m1ng1y that they h1red the best
person, regardless of the degree.”
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There are exceedingly few part-time faculty teaching literaturef
in fact, only 11% of the respondents indicatedﬁpart-time status. )
This wds the lowest percent -of any disciplinary groyp and compares
with24% for the entire human1t1es faculty. It f0110ws that 11terature
faculty were least likely to be employed at Jobs in addition to the1r
positions at the colleges (13% versus 26%). ~

Perhaps because of their greater length of service in two-year
colleges, the literature faculty seem to have broken away from
the university more than most other groups: Whereas only 29% of
the respondents felt that university professors were "not very
useful” as sources of advice on teaching, 33% of the liferature
ifstructors placed university professors in that category. The, -
literature fac#ty were also considerably higher than the total
group in their belief that high school teachers are "not very useful”
either, and they were the highestv§n placing administrators in that
category as well. In %act, the literature instructors tended to find
none of the choicesivery attraetive, which suggests they are an in-
dependently functioning group of instructors. @

These faculty members tend more than most of their colleagues

" in othar disciplines to be affiliated with profess1ona1 organizations.

More than any other group except history, they read professional
education Journals And more of them than in any other disc1p11ne .
are members of two or more professional organ1zat1ons H0wever,
they are no more likelys to attend reglonal or national meetings of
those assoc1at1ons or to present papers at them. At least part of _°
the tendency e( literature faculty {3 be 1nv01ved with their pro-
fessional groups may be attributed to the fact that there are few ‘
part-timers among them; one would expect that full-timers would join

3

associations. ..
Along with their colleagueéjin othen discipliqes, the majorit{
of literature faculty would like to take steps toward professional
development in the next five years. . However, they d1ffer from the
other groups in that more of them would like to enroll 1n courses
“orin a un1vers1ty and fewer would like to get doctoral degrees.

\
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. Their own interests apparently run quite'high in viewing and participating,
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Apparently; instructors of literature ¥eel they hold thé degrees
they need because .they have‘the full-time positions, but they would
still Tike further training in the form of ‘University courses. If o
they had it to do, over again, many 6f them would want to take more
teaching methods codrses and more courses in psychology or personal -
development. ' .

The attractivgness of their current positions is not lost to
the literature instructors. Only 34% would find a faculty position
in & four-year college or university “very attragiive", compared
with 39% of tfie total group, and only 17% wouldfind a faculty
position at another community or‘junior college "very attractive",
compared with 21% of the total. Although sizeable numbers of the
literature instrd!&ors are members of professional associations,
67% would find a position in a professional association “unattractive",
as cdmgared with 63% of the total. They seem to like what they are
currently doing. - . . '

When askeq what students should gain\
education, more than any othefhdi;cipline, the literature faculty found .
“preparation for further formal education", “Tess important”. This
too reflects their break with the university. And, significantly
more of them (20% versus 15%) found students' gaining "knowledge
in community and world problems” less important. On all other goal
choices, however, the literature faculty were like their colleaguég
in other disciplines. Threg percent more than the total group
felt that students in twd-year occupational programs should be required

from a two-year college '

to take "six or more” humanities courses. . .
More than any other discipline, the literature faculty found

too few 'colloquiums and seminars and lectures open to students

at their col}ege. They'aﬁso were above the norm in their feeling

that there were too few exhibits, concerts and recitals, and films.

in activitigs related to the humanities. Seventy-two percent of them,
compared with fifty-nine percent of the total, said they experience
the humanities th:gggh visiting museums, shows;—exhibits, and so on.
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‘ They‘gse also the highest group among those who read or attend
classes, lectures, and seminars as ways of experiencing the human1t1es
And they are h1gher than the norm.in their participation in theater
groups, and their listening to records, television and the radio.
‘ L1terature instructors feel the humanities have been improved
, in recent years, with 34% (compared with 29% of the total) respondwng
that humanities courses have been addéd or improved at!§he1r colleges.
A s1gn1f1cantﬂy higher percent also would like to s tter human1t1es
courses as a positive change for the future And mjfjgiould like to
see interdjsciplinary courses and add1t1ona1 extracurr1cu1ar act1v1t1es
in the humanities. -

N

These are the Q;ys that literature instructors differ from'the'
total humanities faculty. They seem to be a more affiliated group,
with greater experience in;community colleges and greater involvement
with the humanities. There are few part-timers‘among them and yet,
,not a greater.number of department or divisionm chairpersons. The
11terature faculty seem to be the old-line rank and file of ded1cated
teachers.

ERIC -~ .
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T MJSIC HISTORY AND APPRECIATION INSTRUCTORS
vé'?u Z
As w?éH;Gther disciplines in the humanities, most community college
music departments develop their programs primarfly for transfer
.students. The course-requirements of four-year, institutions thus

. become the major determinants of the music curriculum. However, this
. affects the programs for music.majors-Phencé the courses in music
theory, composition, and performance--fo a greater degree tuan it
does the basic musi¢ history and appreciation courses, the most

v

commonly.taught music courses in the community college. Music

history and music literature are also offered fregently, although ﬂ -
they are usually reserved for musi%“majors only whereas music )
appreciation is considered a general interest class.

About 6%.of the total faculty sample teach music history and
appreciation. A sizeable proportion of this group also teaches
performing{music. There are many differences between teachers of
music history and aupreciation and teachers of the other disciplines.
For.one thing, they are lowest in the percentage of people who had
formerly been students in community colleges (19% versus 25% total).

And they are highest in the peércent of people[who§e highest degree .
\ reflects the area in which they are teaching--97% of this group
hold degrees in music. They tend to be underrepresented in those
Y currently working'bh higher degrees, and significantly more of them
* are males (81% versus 67% total).
Members of the music faculty tend to be highest of a11 groups
hai1ng had prior experience in secondary schools as instructors or admin-
istrators. Indeed, only 21% indicated no secondary school experience
compared with 41% of the total. They tend to have a higher survival N (

. rate in conmumty colleges; 10% of them have been teaching for more\‘

than 20 years (4% total). They come from homes in which there were

‘somewhat fewer books_thap in the homes where members of other disciplines -

were raised. '
Significantly greater numbers of the jusic faculty were serving -

‘

-
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) they are aware of their teaching respons1b111ties and 13% of them,

2 .

’

as department cha1rpersons‘at the time of the survey (24% versus J5%),
but significantly fewer of them had empldyed people w1{h doctorates
(27% versus 48%). Those who plan to hire doctoral degree holders
claim that members of that group are more capable, while those .

s

who do not plan to hire them suggest that the reason is because '

“they want higher salaries and the degree is not necessary.

The music faculty teach long hours--nearly half the group in-
dicated 16 or mqre hours on the job. UndoubtedTy this is because
the music history and*apprec1at1on faculty also teach the performing
music or studio courses Only 20% of the group are part- t1mers,
and nearly half)paVe JObS in addition te their teaching.
. Teachers of music have a high aff1n1ty for others in their
env1ronmeﬁt When asked who they would look to as sources of advice )
on teaching, they ranked department chairpersons, university professors,
high school teachers, administrators, professional journals, and programs
of professional organizations higher than the norm. They tend more
to read scholarly journals 4nd to be members of professional associations;
in fact, one-third the group checked "three or more" proféssional
organization membership, compared with enly one-fourth of the total
group.

Because of their affiliation with the perfqrming arts, more of

<

the music faculty see additional study in music as a desired mode
of professional development, and more than one-fourth of them would
“"create" or "perform" if they had a free summer. Nonetheless, .

highest of al] disciplines, would choose to do more student teaching .
if they had a chance to take their training over again. They see a

. faculty position at a four-year.college or university as very attractive

(49% versus 39%sgatal) but they are underrepreéented among those
who see a faculﬁition at another community or junidr_college
or at a school outside the United StateiJas being attracti{e. They
are highest of all groups in seeing the attractiveness of & non-
teaching or non-academic position but they are also above the

norm in finding what they are doing now very attractive.
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\\' The music faculty differs somewhat i1n their perceptions of the
two-year college in relation fo its students. Whereas they are more
likely to see the importance of career educat¥on, an understand1ng
of some academ1c discipline, and aesthetic awareness, they are below

. the norm 1q their be11efs in the imgortance of self-knowledge and

a personal identity and 1n knowledge of community and world problems.

Tending to tihink that fewer huﬁan%ttes courses should be required

for students in two-year occupational programs, they are also below

the norm in their belief that there are too few cdlloqu1ums and
seminars, exhibits, and films. As would be expected h0wever they

are tops in their feeling that few too_cogqerts and recitals are

offered. o .

For their own part, the music facultxgexﬁériences the humanities
by attending concerts and the 1ike, and by partfcipeting in performing
, groups. ButK{hey are near the bottom in their tendencies to read,

and at the bottom in their listening to récords, television, and

’rad1ptas ways of exp§r1enc1ng the human1t1es They also shy away -
from travel and from attend1ng classes, leﬁtures, and seminars. '

As fgr humanities courses at their own institutiond, fewer

. of them suggest tpey would l1ke to see courses added or improved \\;%{
or integrated into interdisciplinary courses. They tend to favor £
extracurricular courses and improved facilities or materials .
along with. improved teaching techniques. )

The music faculty tend to be found in the larger comprehensive
institutions. They are much like their countgiparts in the other )
fields of the humanities except that they tend to be males with former
high school® exper1ence who teach considerably longer hgurs .

3

136 - : * R

- o » ' ‘ P N \ -
» ) - -l',4 e N . .
ENC . BT

o
- ’ it




) 20, T@Q-YEAR CO‘I'.LEGE TEACHERS OF PHILOSOPHY . : 1
P oo . . A @ .
According to their major professional asséciations, co'r?inunity .

, * college philosophy instructors suffer from conflicting perceptioﬁs X
of their goals and purposes. They are aware that the.numbé;' of transfer

students, particularly those majoring in philosophy, is dwindling;

- . they know they must cate'r”to the needs of their present 'stuq'ent\s. o
' But they also know,that yhen:fhey do, “they are in, effect assuring them-
. selves of the confjnuéd s’corn” of their sepi colleagues{. The l

* Associationgof Philosophy.ET\ésclfer‘s in 1973 r;&rded- t?\ki;‘\o'nfl,iét .

as 6pe of the primary Betriments tho,
Thé problem has many~ramificatio

Association consistegtly <on
- s .
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.courses and instructors as “substandard." Nevertheless, the -

'

Association recognizes reluctantly that the current bumper crop
of philosophy Ph.D.'s is such that it will force many graduates
into community colleges. Ironically, because of this attitude,
many Ph.D.'s who would be happy to find a position at a coffunity
college at the present time discover that their training has left
them ignorant of community colleges and thus effectively obstructs
their a611ity to secure a junior college position. « ‘

t

Since few community college students are philosophy majors
or will even transfer, the philosophy course they take at the
two-year college represents is their first and last contact with
the discipline. Most philosophy instructors try to adjust their
course content{and teaching methods to this reality. But the conf11ct

between the desire to teach as they themselves were taught and the !
need to consider the goals and needs of their students tears, at
them. t .

Ph1}osophy can no longer be cons1dered as an exclus1vely
transfer study. Rathér, it must be made relevant to a11 kinds

of occupat1ona1 students not now cons1dered d1rect1y affected by or ‘

ERIC
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in obv1ous need of the study of ph1losophy’ Some 1nstructors have
developed ethics courses that are structured around career asp1rat1ons
of the students examine the moral 1mp11cat1ons of occupational
cho1ce, and that emphasize specific occupational canons such as
t a] Eth1cs," a¥’the "Nursing Code of Ethics." Additional courses
have B1so been developed that explicate such concepts and principles
as "elegance,” "ecological impact," and "pride in workmanship"
as aesthetic experiences related to a vocation:» But there is not
much of this form of madification, and philosophy still represents
a miniscule portion of the community'cdﬂleges' of ferings.

+Thus, philosophy instructors constitute one of the small
groups in the faculty sample--5% of the total. In these d1sc§:l1hary
group1ngs where the number of staff tembers 1nc1udes such a small .
percentage of the samp]e any differences between them and the total
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’ Saﬁicompared with 23% of the total.

group tend to stand out more markedly because they, as a group,
have had so little effect on‘the responses of the entire population.
The chances for sampl1ng error accord1ngly become larger.

Nonetheless, there appear to be few d1fferences between the
philosophy instructors and the total sample. They are sl+9htly
underrepresented among those who were themselves students in junior
colleges, and there are considerably more males among them (84% versus
67% total). They are an older group; only 39% age 40 or younger
compared with 50% of the total 1n that category and 29% over age
Philosophy--along with its .
related field, religious studies--is one place where affirmative N
action cries have not been heard; there were no.nonawhites teaching
in these areas. J ) -

The philosophy instructors in community, and junior colleges tend
to be drawn from among those who have no experience in secondary Schools.
A higher proportion were former teachers in four-year.colleges
and universities. Of those serving as chairpersons at the time of
the survey, two-thirdsshad employed people with doctorates, finding
them to be exceptionally well qualified. 4

A’larger percent of philbsophy instructors are cqnsieerequart-
time faculty members and 16% of the entire group of them teach only
one course, their affinity
for the college is not high; a smaller percefit of them see the
usefulness of department cha1rpersons or Administrators as sources
of advice on teach1ng

~
It is therefore not surprising th

Nor are the philosophy instructors highly
affiliated wath professional.groups, only 10% of them find profess;

ional Jourhgls to be 'qdlte useful in providing information about

Jﬁaeg\hgi\and only 6% see programs of professional organizatjons

as "quite useful." In both cases, these were the lowest percentage
respenses among all the disciplines. It follows, then,#that philosophy
instructors jin our sample tend to be lowest among those who read .
scholarly journals within their discipline or journals in professional

education.” However, they are aboyt at the norh in their_membership

4 ’
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.of an academic discipline,

_ﬁurther fqrpal education.

. ~

in professional organizations.
Those philosophy instructors who would like to take steps toward

professional development see the acquisition of{g'Ph.D. or Ed.D.
as the most appealing. They a inear the bottom in their indication
of wanting to travel if they{EEj;g,ffee summer and at the top in

If they
had it tq_do over, exactly half of them would, do the same or change
noth1ng,dth1s \s the highest percentage of all the groups noting that
_ response.

their desire to take classes or workshops or do. research.

They . a%e considerably below the norm in their seeing
pos1t1ons in a four—year college or university or in a school outside
th United States as attractive, put well above in their view of

non- teaching or non-academic pos1t1ons as desirable ends.. ‘o

* The phllosophy instructors' view of students differs from members

of the other disciplines. They see career education, an understanding

! self-knowledge and a personal identity,

aesthetic awareness, and 2 knowledge or interest in community and

world problems as less 1mportant than their counterparts see them.

The on]y area that is seen in the same light 1s preparation for ,

. They tend to be11eve that more humanltwes

courses should be required for students 1n occupational programs,

and they tend to feel there are now enough extracurricular activities.
~p their own exper1enc1ng the human1t1es, ph110sophers tend

toward those solitary endeavors such as listening to records, television,

and radio, and talking with their peers or associates. They are under-

represented in such group activities as community service or church wgrk,

attending classes-or seminars, and participating in theater and fine arts

groups When asked about humanities courses at their own institutions, *

) s1gn1f1cant1y fewer of them said that such courses had been added or

r

1mproved in recent years and-fewer 0f .them indicated they would like to *
see these courses added-or improyed.

P

The philosophy instructors give the picture of being an aloof

éroup. More of them than 1nstructors in any other d1sc1p11pe see them-

_selves as standing apart from other instructors in their field, and their

perception of themselves in relation to other 1nstructors at their own
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instiYution 1s that they are Just one in a line with al} others. They
are npearly ax the bottom in the1r perception ofi themselves as rela€1ng
closely to the1r students, and at the bottom in their view of themselves
in relation to teacher 0rgan1zations In readlng their responses, one
gets the picture of a grgup stand1ng apart, perhap$ not disaffected but
' certa1nly ngt closely tied to their 1nstgtut10ns -

. : REFERENCES
Assoc1at10n of Philosophy Teachers. MQnifggip Prytanei 1f973).
Unpublished paper, 1973. 7pp. (ED 083 968) .
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' s1mu1at1on ses§1ons into regular course material, students are

political analysis is the use

.talking to an increasingly smaller percentage of community college

T~ .
- .
\ n e R )
’ 21. POLITICAY SCIENTISTS
L - ©
Millett's (1973) study of polit} science in several postsecondary

in;titutiong notes that community college students tend not:to be
concerned with poljtical problems and that students at all levels
of higher edu;atién display declining interest in the study of political -
science. Students today seem less interested in abstract thought,
the play of ideas, and the controversy of generalized concepts thap
students of the past, and more interested in specific ibsues, such!
as urban affairs, than in the pursuit of knowledge for its own
sake. The decline of student interest in political science is
attributed to the increasing disposition of cqllege students toward
interdisciplinary majors and toward career programs. Millett
found that althougﬁ political science instructors have noted these
trendsrwith,dismay, a féw have acéépted the challengé of curriculum
reform. L

An~examp1e of one attempt at change is a simuTation approach
to state and locaJ p011t1cs developed around behavioral objectives
and student adoption of roles to.splve simulated public policy
problems (Jan51ew1cz, 1974) This method draws participants into
compet1ng pos1t1ons by the roles they play and, by integrating these

p d-to—gato ability to deal with pubTic policy in a more

re:T??:%c manner. Another successful approach to the teaqbing of
/f% political novels as a vehicle

for instruction (Brown, 1973),' These and other attempts to revise ..

traditional-political science course$ have bypically been successful

in slowing the flight away from the ,study of pol1tica1 science.

Those 1nstructors and departments who cling to the trad1t1ona1 means

of hav1ng students engage.in abstract political concepts find themselves

enrollees. - o ’

1 .
Of :al] the humanities instructors responding to the Faculty
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Survey, 9% indicated law or government as thejr major teaching field.
In many:cases thase instructors also taught history, but the group
is differentiated from the total sample by the fact that it includes
a sizeable number of administration of justice 1n§uctors--1n fact,
wj. -"ﬁ1%\3f‘the group held their h1ghest degree in law.
) The teachers in political sc1ence and adm1n1strat1ve Just1ce
- are pred6manant1y male, with only 12% of the group women. They tend
to fall in about the same age range as the total sample, but there i
5 are slightly moré ethnic minority -group members among them. |
The pattern of experience that law and government instructers |
, " have had dlffers from the total sample. Considerab]y fewer of them |
had been 1nstructors in secondary schools (52% compared with 41%)
and fewer had been four-year college or university teachers than
faculty in any other discipline (62% versus 55%). Their pattern ~
of exper1ence within two-year colleges 1s similar to, that of-the ‘
total group.

[}

Few of the law and government.instructors were serving as
department or divisign chairpersons at the time of<the survey (9%
versus 15% for the total group). Yet t@ose who were cha1rpersoqs
tended to have employed people with doctorates and, in the future,
plan to employ other doctorate holders., The Doctor of Jur1sprudence
s included-in -this category-and-many of the respondents Whave =T T
had those types of doctorates rather than Ph. D s or Ed.D.'s

in mind. . _\\\, - A

Although the political science and law faculty members are
exactly like the tq;al group in their proportion of full-time and
part-time :epresentatlves, they tend to work more hours away from the
\college This is probably because many of the part ~timers are
police officers and attorneys with full-tipe employment elsewhere. ~

N
[N - N

. The law and .government instructors differ somewhat .from people °
in other fields in their perception of people they would turn to
for advice on,teaching: They rank department chairpersons $omeﬁhat )
gigher tha\\i:\members of most other disciylines and they rankr -

~

’ )
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" should be required of stuflents in two-year occupat10na1 programs :

.disciplinary courses and more than other groups tend to believe that

.

O
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high school teachers,and their students somewhat lower. And they
are somewhat less likely to read scholarly Journals or journals of
professional education. '
Comparatively, the group tends less to want to take steps '
toward professibnal development. Of those who did so indicate, ‘
gowever, a greater proport1on wanted a Master's or Doctor s degree.
The law/government instructors' orientatign to their work is
generally consistent with that of the larger group of instructors.
They, saw no great need to’ change what they were doing and when
asked what training they would seek if they were to begin all over
again, more than half either failed to respond or said they would
change nothing. The group is about in Tine with the total sample ‘ %
1n what, they would consider attractive for the future. ‘
" Yet, significantly fewer political science and administration
of justice teachers are members of professional associations and
fewer have-an aff1n1ty for teacher organizations. They see career
education and a knowledge or interest in community and world ¢ o
%roblems as important qualities for their students to gain, but they .
are much lower in their feelings that students should acquire an
understanding of an academic discipline or gain aesthetic awareness.

Nevertheless, they do feel that a great number of humanities courses

‘more than three-fourths of them checked "four or more" as compared
with only two-thirds of the total group who felt that many courses
should be required. are not particularly interested in_inter-

thére has been a decline ify student interest in the humanities

in recent years. When asked what changes they would like to see

effected in the humanities, significantly fewer of them noted' any

changes that they would feel 1mportant except that they would 1ike:
1mproved teaching conditions." They were lowest of all the groups

in the1r preference for interdisciplinary courses.

#__.iA?Eeu_dxﬁferencesjrthen,Aperta1n~%o~the~teachers of taw-amd—*

-
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government as compared to their counterparts in ‘othe\r fields. They
ténd away from professional development for its own sake and prefer
. gaining higher degrees, Although they féach such courses as history
and Philosophy of Law.Enforcement, they tend not tg associate
themselves with the humanities. In many. respects they resemble
our non-humanities compagison group of 505 mstructors more than

Ry
they do other humanities instructors.
REFERENCES ‘ ’ o
Brown, L. "PohtlgaT Analysis Through Political NovelsMJ6te ﬂ‘

.
.t

on Teachmg and Research."™ Community College Social Science
guarterlz. Summer 1973, 3 (49, 1-5.
Jansiewicz, D.R. “Simulation in the Teaching.of State and Local ~
‘\Politii:s: Designing Instructional Games in the Social Sciences."’
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{1 22. RELIGIOUS STUDIES.INSTRUCTORS

.

It is difficult to ascertain the trends in religious studies

. in the two-}ean collegeybecause of conflicting data. Sleeper anB.
Spivé& (1975); for example, found such courses as World Religions,
Phtlosophy of Religion, or Bible offered in half the public co}leges,
two-thirds of the private schodls, and in practically all the church-
related institutions they studied. They also reported that few\e—
colleges offer religious studies past the introductory.Tevel, and
that while Catho&ic two-year colleges tend to stress‘cou}ses in . ,-

, theology or contemporary beliefs, two-year colleges with Protestant

affiliations emphasize the Bible. ' -

~

On the other hand, our data repgg;gd'on Chapter 11 suggest
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a downward trend. In either case, such courses represent but a

‘small part of the curriculum in comparison with other fields.

And by far, people teaching religious studies are the smallest

group of instructors in the sample, 2%. More than thf the teachers

of religious studies are in college’s in_the'South and they are -

dectdedly underrepresented in the West. They tend to be in the

smaller institutions--one-third are in colleges with fewer than

500 students--and more than one-half are 4n‘pr1vate two-year colleges.
The. rel1g1ous studies teachers tend to be older males, and

there are no

group sampleg.

mbers of ethnic minorities teaching religion in the
- They are g]so'more l1jkely to be part-time instructors

© working at/jobs 1n‘édd{tion to their \teaching responsibilities;

in facts nearly half the group indicated ‘jobs that involved them .
elséwhere for more than 40 hours per week.

Because religiods studies instructors are such a small group
and because such a high percent of them are part-timerﬁ; there
is not mtich information about their orientation to their institution.
They tend to see administrators as useful sources of advice on

s';eachlng bt otherwise they are abo§§§1n 1ine with the norm in their

relationships to professiona] associations and other aspects of their
profession. They tend not to read professional educat18n Journals

"ERIC
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and are at the bottom of the group in their preference for further
professional development. .They seem generally satisfied w1th what
they are doing; as a group they are at the bottom in the1r seedng

as attractive career alternatives a faculty position at a four- year °®
college dr university, at another community/junior college, or an B
adminYstrative posjtion in a two-year college. Nor do they see

positions in professional associations or schools outside the United

her

“States as being very attractive. In fact, they seem‘e a highly
ny

satisfied group and a greater percent of them than a
discipline placed in the high satisfaction index. Two-thirds of

them see "doing what I am-doing now" as “very attractive.”

The religious studies instructors' views of students are much
Tike tHose held by .the other humanities faculty members except that
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nearly all saw student:' acquisition of self-Knowledge and a

personal identity, and gaining a knowledge or interest #n conmu&i&x/___,/
aﬁd world problems as "very important." They tend to feel that

students in occupational programs should be required” to take

more humanities courses; 80% {compared with 66% of the total)

felt that "four or more" courses should‘be required. “Their view

of extracurrighler activities is that there are too few colloquiums

and seminars, but a sufficient number of exhibits, concertsL and
recitals. v They tenp to fayor inteﬁdiscjpﬁinary codrses. .
As to their own orientation to their\ﬁork“and tp the humanities,
they are well above the norm in attending classes, lectures, and i
seminars and in their involvement with community service and church
woﬁk. They see themselves as standing'aloof from tgagﬂgr organizations,
and are somewhat less likely than the other instructors to be close
to their students. Nonetheless, despite the fact that any differences
that would appear amdng religious studies instructors would be
atcentuated because of their being such a small part of the total
population, they seem much like the other humanities faculty.

. . REFERENCES ;
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Coi]eges- -Missoula, Mont.: ScholarsjPregs, University of
"Montana, 1975. .




23.  TEACHERS OF THEATER HISTORY/FILM/AND LIBERAL ARTS

For a long time theater history and theater appreciation 5

»
have been taught in community ¢olleges under various titles. English

depa?tmentg sometimes offer courses 1n dramatic literature; ethnic
studies areas present Chicano Theater and Black Theateér; and inter-b
disciplinary humanities studies almost always include the study of
theater as one of several areas. The titles of varmous courses
offered as "Speech" suggest that at least part of their emphasis
is on the apprecigtion of drama and theater. These titles include ,
Oral Interpretation.of Literature, Storyfelling, Introduction to
Oral Communication, and Rhetorical Analysis. Courses in Film
Apprec1at1on are also found along with Introduction to the Fine Arts
and Oramatic Literature.’ The more trdditional Introduct1on to?

‘ Theater, Theater Appreciation, and Theater H1stoF; are frequently

) taught. - - . .

Interdisciplinary humanities--often based on an appreciation

for all the fine arts, including that of oral communication--have
made strides in recent years. We fin@ fn Chapter 6 that as the more
specialized courses in the humanities shrink because of low enroll-
ments, their instructors will frequently combine them. Thus,
a college that cannét support separate courses in Theater History,
Art Appreciation, and H1story of the Class1cs @ay f1nd a cggggg

1ntegrat1ng all these with yet add1t1ona1 elem@ﬁfﬁ well subscribed.
Based on the interest expressed by administrators and by respondents
_ to the Faculty Survey, and because man} comunity colleges have
begun vigeorously pursuing the justification of courses to the senior
institutions, the future of interdisciplinary human1t1ég’looks
\bright. ‘ . )

Of the instructors teaching Theater History, Interdisciplinary °
Human1t1es, and various other liberal arts "appreciation” courses
other than art and music, 28% were in speech/drama areas, 8% in

* interpretation of literature, and the majority, 73% in inter-

.
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- disciplinary humanities areas. " The eclgctic nature of this teaching.
area is suggested by the varied backgrounds of the people who vork
“jn it: Zé% with, their highest degree in literature, 24% 1n speech
or drama, 16% in music, and 15% in education. Slightly more than
the total group had .themselves been students in two-year colleges
and a slightly greater percent are males. The percentage of Black
instructors exactly parallels that of the total faculty, but Asian-
Americans and Chicanos are underrepresented. i
The pattern of experience for this group is much like that of
the total group, although somewhat more of these instructors have =
had experiencé teaching in four-year colleges and universities.
In fact, 25% of the group had had five or more years experience
at the senior institutions, the greatest percentage of ?espondents
with long term experiéence at this level of education than any
othér,discipline. A sizeable persent of the group was acting as
. chaiﬁpersdn at the time of the study but somewhat fewer of them than
might be expected had employed people with doctorates. Nevertheless,
65%-0f the chairpersons suggested that in the future they planned
to hire people with the doctorate even though more of them than any
other discipline suggested that the performance of doctorate holders'
is about the same as that of all other teachers.
There are fewer part-timers in this,céfegory (82% versus 76%
+ total), probably because the interdisciplinary courses are usually
assigned to full-time faculty who can work together as a team.
. Those part-timers who do teach in this area usually teach a similar’
course in Theater Appreciation. . - Rl
The liberal arts/drama instryctors tend to hold a high view

of their colleagues; 60% (53% total) find their colleagues "quite ’

useig]ﬂ as solurces of advice on teaching. They, tend to be above -~
° the norm jn their perception of students' usefulness ip commenting

on téaching and in finding programs of professional drganizations

quite useful. However, the} are lower in their reading of scholarly
_journals and in journals of professional education.
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A high percentage bf 5he liberal _arts faculty would like to ‘
take steps toward professional development, a s1gn1f1caﬁt1y greater
number of them suggesting inservice courses at their own institutions.
More of them than the total group would like to travel if iLhey had, )

a free summer, and the group is cons1derab1y higher on its des1res >
to "create, perform, or paint" during their freéd t1me If they had
it to'do over again, more of them than any other d1sc1p11ne suggested

they would like to study human1t1es They atso-rank -at-the top - -#

in their destre for more courses in psychology oerersonal development,
but f{ndf]ess need for an emphasis on,specialized training.
. Liberal arts/theater history instructors ‘tend to be members
of professional organizations. As for the future, they would see
as quite attractive positions in professional associations,. * ’ ()’
teaching jobs outside the United States, and non-teaching or non- N
academie positions. They tend to reject the idea of administrative
positions within colleges. Accordingly, 1t #s not surprising that
they are the lowest of all the groups in the1r parception of the1r
affiliation with college administrators. | .
While the liberal arts faculty are at the bottom among members
of all disciplines in their perception of the value of career education
©  (68% versus 77% total), they rank second only to the religious stGQfes’
instructors in their belief that the most important goals of a two-
year college eddcation are gaining self-knowledge and a sense' of ¢
, personal identity., They are also tops in their belief that students
should increase aesthetic awareness, and above average in their view
of the importance of students' understanding community and world
- probfems Nonetheless, their estimate of the number of courses T
that students in two-year college occupational programs should be
required to take 1s lower than their fellows in other d1sc1p11neg
8 Althouyh morekthan one-third of them indicaté "six or more,"
one-fifth of the group (the same percentage as the non-humanities
instructors,in the sample) indicate "two or\more.“' This probably )
~reflects .the orientation to interdisciplinary courses typically
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.stated as "Humanities 1" and "Humanities 2," a sufficient exposure

for occupational students as,gerceived by the teachers of these courses.

‘According to members of this group, there isinot a suffic1e§x
nupber of any type of extracurricular presentation in the humamties.
A high percentage finds too few colloguiums and seminars, lectures,
exhibits, concerts and recitals, and films. Their own extracurricular
snvolyement &n the humanities finds them well above the norm in

“their participation in theater.groups, fine arts presentations,

and opera. -

Not surprisingly, members of the interdisciplinary humanities
group feel that the greatest changes in humanities instruction
that have taken place*at the1r college ipn recent years are added
or improved humanrtﬁ%s ‘courses and the human1t1es integrated
into igterdisciplinary courses. In both these categories they are
at-the top among the eleven disciplines. More of them further
tend to }eel that they would like to see the humanities changed
by adding;or improving the courses and the }acilities and materials
available. Further, they are tops in‘their desire for more emphas.is
on individual development or seminars and improved teaching 7
conditions They want more administrative support for the humanities
and more c0nnmn1ty involvement in classes. In short, they Wuld
like.to pursue the hymanities vigorously in all areas.

7AAAAAAA_A_sxzeahleTpencentage_oi_therlntegnated;ngman1t1es;facglty;kj
“1in Eolleg%s founded since,1970. Perhaps it is here that the inter-

disciplinary courses hive been more readily tried--it is easier

to start a new type of course in a new college than to mod1fy existing
courses an older one. Twenty- two oercent of the group is in
collegeéé£1th 2,500 1o 5,000 students Rlthough the faculty 3
teaching Theater H1storyaabra1 Interpretation, and 1ntegrateq
humanities courSes has a high affinity for the university, they seem
to be a group that also has a high concern for developing integrated
courses w1th1n the two-year colleges. More than ar& othér discipline
théy seem to be concerned with the curr1cu1um% g
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‘ CONCLUSION .
' ,’( T N : .
Anyone concerned with the sTatus of the humanities in general
, ) and with their position in community colleges in particular will

) have mixed reactions to the findings reported in this monograph. *
L A rather common reaction migh;_wéll be that people teaching in the
& humanities are making sometimes va nt<gfforts to egfourage enrol]ments

and to approach the material in new and interesting ways; still,.on
the whole, the picture is rather bleak. Enrollments are dropping,
and what stimuli are being used constitute hardﬁy more than meager °
-drops in the bucket. On the other hafld, 1?;deg1dated, involved .
people decide to _do something to enhance‘the humanities, and to mobilize
forces with the goal of 1ncnsas1ng enrollments and stimulating more
widespread interest, many possible steps might be taken. )
Inftrugtors and/or curriculum chairpersons could well match

the devices they use to their owp‘intellectual or personality

~7 orientations, choosing from a gamut of procedures: film, lectures,
field trips, and so on. This monograph is ?eplete with both data . |
and ideas for future directions. The possibilities are Endless ‘
and many people can be involved in brggggning,Lhﬁgscgpewofﬁtheahu-
marvities so that more students can encounter them.

. The continuation of the humanities in the colleges is important
for a number of reasdh;:, they cangtncourage interests in many '
'ld flexibility and open doors .

//n\> different stimuli; th%y can help
to self-apareness; and they can be a constant source of pleasure
both.fn one's work and pgrsﬁﬁal life. .

what directions will you, as readers and educators,-take to
enEoErage this vital force that is already at hand and only peeding
to be further expré%sed? )
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