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INTRODUCTION

This bibliography was prepared in conjunction with an invited address

by R.C. Gardner 'for a conference on the IndiOdual, Language and Society

'organized by a consultative group formed underthe.auspices of the Canada .

,

Council, Initially, the scope of, this document was intended to focus on the '

topic assigned "Social.factors in language acquisition and bilinguality in

Canada'. Asthe literature searc,h progressed, however, he scope was broadened
,

to include more individual differengefactors,and the general al-ea of bilingual.
-

Schooling a total of 333 references are annotated, and.178 references are -

4

included without annotations, either because copies.of the articles were not,

readily available within the time frame of the search or simply'because they

were too voluminous be summarized satisfactorily. Whre possible the

original abstracts or summaries are included, however, where required, the

first author prepared the annotations. Abstracts were also taken from

Language and Language Behavior Abstracts, Psychological Abstracts and

Sociological Abstracts. The art4cles included in this bibliography.represent

a.considegble variety including theoretical papers, statements of opinions

and policy (both political'and pedagogical) as well as empirical studies.

They are also of widely varying quality:though we have tried to avoid making

value Igerrients in writing the abstracts and included the articles on the

basis of,their relevance to the central theme or their potential, peripheral

`interest.- This selection of references was not intended tirbe complete and

exhauitige, and no doubt\Our readers will have to forgive us for any

-",particularglaringornissions. We have tried to bring together as many

_references related to the major top'? as was possible in a T#mited period of
...

time. Our aim was to provide a source of references wiliaimight be useful
,

:.both encouraging futureIresearth and. in describing the resent- state of..

°
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knowledge in this area.,

For practical purposes, the central theme was organized into six

topics which were then used as major categories in our classification scheme.

6

Each category was, in turn, divided into sub-categoiles. These sub-categories

were created ofi n a posteriori batis since they resulted in large part from

the amount of litera re that Was available in each major category.. The final

classification scheme is as follows:_

I'- 'FACTORS AFFECTING ATTITUDES-AND hIOTIVATION

1. Stereotypes

2. Inter-ethniC contact

3. Effects of-the Course ek

4. P4nts., peers, community, relevance of the course,

entertainingness, need for communication,teacher

characteristics.

SOCIAL FACTORS WHICH INFLUENCE SECOND LANGUAGE ACQUISITION

1. General environmental characteristics, monolinpal

vs bilingual environment, political climate:,,

'2. Formal vs informal context4, street vslsctool learning,

importance of physical actiF4
°

y.

3. Social class.

4. Diglossia.

III COSTS AND BENEFITS OF SECOND LANGUAGE ACQUISITION:
y

P

1. Language development.

2. Intelligence and cognitive' deielopeni.

3. Emotional adjustment

4. Scholastic achievement f

5. Societal
s



N
6. Costs of pkigrams

7. Personality and vay ues

.IV IMMERSION'PROGRAMS AND BILINGUAL;CHOOLS

ltCanada

2. Others

V GENERAL REVIEWS

C

VI ),INDIVIDUAL DIFFERENCES IN SECOND LANGUAGE ACQUISITION &
PERSEVERANCE IN THE PROGRAMS.

; .

1. Age

2. Sex 4

3. Personality variables

4. Language Aptitude

5. Attitudes and motivation

6. Anxiety ,

,The references are listed alphabetically instead of by topic since

it wps impossible to avoid the overlapping of our six major categories.

.
'.Furpermore,2saveral references clearly do not fit the classification scheme,

but they are included because they are potentially of interest. An index'

is4Orovidedat the end of the bibliography so thdt the reader can refer to

,the .articles in relation to 'a particular sub-topic.

:4

%

M '



ANNOTATED REFERENCES

.

1. Abdulaziz -Triglossia-and Swahili- English bilingualisrfi\

, in Tanzania. Language in Society, 1972, 1, 197-213. .

. The _paper addresses itself to the study of the sociological
\.. Correlates of speech behaViour among speakers of English and Swahili in

Tanzania. Factors influencing language maintenance; tode-S.witching and
code-mixing are discussed. 'Four main phases of language acquisition are
,considered: the pre = primary school phase, the priMary school phase, the

. secondary school .phase, and the.poSt-secondary school phase. Three '

languages with both varyingsand overlapping roles interact, creating a-
triglossia situation: first the vernacular-or mother-tongue of each
particular ethno-cul(tural groUp; secondly Swahili, the local lingua
franca and national language; thirdly English, the predominant language
of higher learning and to a certain extent --of official and commercial

','business. The paper also discusses the diglossia relationship between
the vernacular and Swahili on. the one handapd Swahili an English on

the Other. The develgpmental state of the laegOa4e4 isdalt with )in
terms of socially irktricted! anckegjaboratedi.codes. Urban life tends
to impose its own socio-cultural influences:On the bilinguals. There
is free shifting and mixing between Swahili and English interlocutors;

-toptely and setting. Castly the paper raises questions of the socio-
. logical and linguistic consequences of'the multilingual. situation.
:(MultilingualiSm,.aiglossia; code- switching; code-mixing; Swahili;
: English; national-language-problems). (Author Abstract'',

.

2.' Aellen, C., & Lambert; W.E. Uhnic identification acid personality
- adjustments,Of Canadian adolescents of mixed English-French parentage,
Canadian Journal of Sehavibral, Science, 1969, 1, 69-86.

(

Groups ofeanadianidOlescent boys, some with mixed French-English
parentage:and others:with' a homogeneous background :(either French or
English) were compared on selected measures of ethnic and parental

. identification, personality characteristics, attitudes, and values.
The measures were 'Chosen (or developed specifically)to test two theoretical
,positions'aboul the affects of'inter-ethnic marriages:. .(a).that cultural
mixture it.harmful because of divided loyalties and'unclear identifica-
tions or (b) that a bicultural backgrounds is broadening and enriching.
It was found'that, in spite:of dual ethnicfloyalties, the mixed,ethnic
boys showed no signs of personality disturbance, anomie, or feeling-of

_alienation, relative to the comparison .groups, and that they,perceive
their parents as relatively more attentive and interested in them as

. family.meMbes. H4wever, they were no lessethnOtentric or authoritarian,
although their.spedific attitudes and values 'suggest a process of
cultural fusion rather than a clear -cut preference for one or the other.
system of Values. The pattern of r'esul'ts was clearer for the mixed
ethnic boys'attehding French rather than English schools, revealing the
importance of the Reel: group influence inthe adjustments' made. (Author

.A0stract) °

.



1. Agheyisi, R., & Fishman, J. A. -Language attitude studies: A brief
suryey of methodological approaches. Anthropological Linguistics,
1970, 12,.137-157. -.

It is possible to identify two major trends-- mentalist and behav-
iorist - -in the theoretical and methodological study of attitudes in the
social sciences. The former treats attitude as'a mediating concept
while the latter operationally defines it as a probability concept,
though in research prActice per se both- 4eri've their attitude measures
from response covariation. While there ,are-varying views concerhing
the strucibre' and components of attitudes, there is, however; a consensus .

that attitudes are learned, enduring, and positively related to overV.,21L
behavior: Methodology in attitude studies include direct and indirect
measures of all kindss but language attitude studies have tended to 'v.:

Make more use of questionnaires than that of other methods. The matched.5:
guise technique has been extensively used for studies relating to.the. -_,

social significance'of language and language varieties. A special y,
litz '

adaptation of this,techniNe ( "mirror image") proves promising for

.?

easuring consensual evaluations of language switching at the situa ional

i

evel. Situationally based self-report instruments such as those used
y Greenfield and Fishman also promise to be very effective instrum ntS*-. (.

for studies pertaining to normative views concerning the situational 1 .,

use of'languages and language varieties. The committment measure has ,*k..t
been found to be particularly suited for collecting data on befiavioral :. :4
tendencies. Data obtained through interviewing may be difficult to
process and score, but the research interview can be particularly -. ,

- effective for attitude assessment, especially whenised to complement.
, 'the observational method.. Finally, data collected through the observes
tional method can be formally processed like data obtained via more
formalized instruments if attempts'are made to record the data in more
operationa3ized and "public" form instead of only via tfie subjective

.

approach mast characteristic for such data thus far. (Language and
Language Behavior Abstracts)

.

..

.

4) Aleamoni, L. M., & Spehcer,Al. E.' n'- evaluation ofthe Pennsylvania
,

.

.

Foreign Language Project. Modern Language Journal, '1969, 53, 421-428.

A critique of the Pennsylvania Project c reed with certain*
specific elements contained in two o? he Final orts (I & II): (1)
statement ,of the problem, (2) review the literature, (3) objectives

M., of the study, -(4) research design, (5) xdomization tnd representiveness
. of samples and treatments,c(6) variable used, (7) statistic employed,

, . (8) interpretation of results. One would be, extremely doubtful about
the feasibility of using the results of this study to say anything about . .

the comparative effectiveness of different teaching strategies or
systems.. In fact, any recommendations based on the results of this
study would be highly suspect. (Language and Language Behavior Abstracts)

0'



5. Anastasi, A., & Cor va, F. A. Some effects of" bilingualism upon the
intelligence test performance of Puerto-Ricans in New York City,
Journal of Educational Psychology, 1953, 44, 1-19:

-The Cattell Culture Free Intblligence,Test, Forms 2A and 2B, was
administered to 176 Puerto Rican children in grades six to eight of a
parochial school in the Sparish Harlem area of New York City. One half

of the group received the test instuctions in EngliU during the first
,testing session (Form A) and in.S0anish during the seconds zsion (Form
B); the: order of the languages' was for the half,of the grow'. The split-

half reliabiity,of Forms A and B in the English and Spanish versions
ranged from .84 to .92. Speed played a negligible part in the scores

obtained. An analysis of Variance was conducted on 108 of the subjects,
including twenty-seven boys and twenty-seven girls in'each of the two
language -order subgroups. Significant F-ratios were found for two
variables, subjects and session, and for the inter-action of order X

sex. The most conspicuous finding was the marke4 improvement from first

. to second testing session, regardless of language. Although there'was

no over-all sex difference in score, the girls performed better when the

testing order was Spanish-English, the boys when it was English-Spanish.
This order'X sex interaction Was attributed principally ta rapport, the
more highly Americanized boys responding more favorably to an initially

English-speaking examiner, while the more restricted andasculturized
girls achieved better rapport with an initially Spanish-speaking
examiner. The over-all performance of the presbnt group fell consid-
erablif,below the test norms reported by Cattell: (Author Summary)

6. Anderson, T. Bilingual education: The American experience. Modern

Language Journal, 1971, 55, 427-440.

A discussion of the history of bilingual education in the United

States. Four periods of bilingual instruction ar4p. identified: (1)

1840-1920, when numerous German-English schools were instituted in

response to the reds of large German immigrant populations; (2) 1920-
1963, when bilingual schoolifig 'disappeared fronthe United States scene;
(3) 1963-1968, when about a dozen Of Spanish - English. programs were
successfully initiated in Florida; and (4) 1968-1971, when the Bilingual

Education Act of 1968 stimplated 196 programs of,bilingual education.

An extensive discussion-.6f operations and problems of the federally

founded programs and a lengthy bibliography are included. (Language

and Language BehaVior,Abstracts)

7. Andersson,I. Children's learning of a second language: Another view.

Modern Language Journal, 1973,57,.254-259.

The author discusses the distinction John Macnamara (1973) makes
,between learning a language in a natural setting and an artificial.

setting. He emphasizes the importance of the age factor by reviewing

several studges on the learning potential of young children. He argues

-- that' Macnamara-underestimateS the impoitarice of the age factor.



8. Anisfetd, M., & Lambert, W. E. Social and psydhological.varia6les in
learning Hebrew:' Journal of Abnormal and'Social Psychology, 1961,
63, 524-529.

.A study was, conducted with Jewish eighth and ninth grade students
learning Hebrew. Measures of achieve ent in the Hebrew language were
correlated with scares on two, group of tests: attitude tests which
measure their reasons for learning brew and their ,attitud s toward J
the Jewish dulture and community,and ability measures inclu ng intell*- .

gence and language aptitude tests. The results support our predictions
about the relation of both ability and attitude to success in learning
Hebrew: However, whereas intelligence and linguistic aptitude'are
relatively stable predictors bf.success, the attitude measures are less )
stable and vary. in their relationship to achievement from school to
school and from class to class. We'attempted to explain these differ-

, ences through. considerations of the socio-psychologicaA characteristics'
of, the Jews in the various districts of Montreal where the schools are
located. (Author Summary)

9. Aronson, H. I. The role of attitudei about languages in the learning
of foreign languages. Modern,Language Journal, 1973, 57, 323-329.

An attempt to demonstrate,hat a major factor inhibiting the
successful acquisition, of target language patterns in high schdol'and
college foreign language classes is a psychological fear of Sounding
foreign, 'un-amerTcan' or 'queer'. 'Although the student is fully
capable of reproducing the intonational patterns, labialization, and'
other features of foreign languages, he avoids these in actual use of
Viet language. ,This fear of foreignnesssumy be a more significant
faCtor impeding the acquisition of foreign phonology than the "inter-
ference" between the phonological systemsof the native and target
.1a.nguages. The existence of psychological factors inhibiting. the
process of language learning is also illustrated'on the grammatical
level in the typical avoidance of the useof diminutives in speaking
dreign languages. (Author Abstract)

10: Arsenian, S. Bilingualism in the post-war world. Psychologicaq
Bulletin, 1945, 42, 65-86.

A general introduction to bilingualism in the post41r world

-

followed by a general discussion of a few topics related/to bilingualism,
such as: Mepsurement of bilingualism, mental development, language
development, school achievement, speech and other motoefUnctions,
personal and social adjustment, learning a second language, and the
political aspect Of bilingualism. In conclusion, several topics for
research aresuggested.

C-



11. Asher, J. Children's first lari uage as ahodel for second language
learning: 'Modern 4angdage Journal, 1972, 66, 133-139.

lbe hypothesis was tha aCquiring listening skill in a second

- Tanguage could be,vastly accelerated if the training was based on how
, children learn their first-language. When a-child acquires hit'hatiVe
language;the.first,"skilleislistening fluency. This seems to be .

learned in'a context in which adult commands macipulate the orientation,
location, and movement of the child. The results demonstrated that a
keen level of listening comprehension cou:Id be achieved in about one-
half the usual training time. -Even.though there was no.systematic

.-training in reading, the experimental group achieved a'reading skill
that was comparable witha control group which emphasized reading and 1

writing. (Author Summary)

12. Asher, J. J.', & Garcia, R. The optpnal age to learn a foreign language.

Modern Language Journal, 1969;1.53,-334-341.

After having discussed the imprinting'and the neuro-muscular
plasticity theories,.the'authors suggest that there is no direct
evidence that the child Has a Special language leirningsapacity (or
biological predisposition) which'is absent inthe adult. The p4rpo'se

of the-present experiment was to test the hypothesis that children have
a prepubescent biological predisposition which enables them to achieve

fidelity in pronunciation. Ss,were 71 Cuban immigrants (7 -19 years old-)

and.a control group of 30 AmFrican monolingual children. .Pronundiatton
for the two groubs was compared on 4 sentences and judged by 19 native

speakers of English. The major findings were: 68% of children between
1 and 6, 41% of those between 7 and 12, and 7% of those between the ages
of 13 or more achieved near native pronunciation, no child six and under
had a definite foreignaCcent but 32%,oiLthisAroup had a slight accent,
for children 13 or older; 66% had a deffKite foreign accent and 27% had
a slight accent. Thus if a child was under 6,when he came to the U.S.
he had the highest_probability of acquiring a near-native'pronuntiation
of English. Length of time ifithe U.S. was also an important variable,
for 5years or mare he had the-highest probability bf achieving a near-.

native prominciation. More girls than boys had-a near-native pronuncia-
tion, althoUgh in time the sex difference seems to vanish. It is

suggested that 2 different/typei of learning may be operating in language
learning based on-copying while listening comprehension may be learnidg

rule and principles.

13. Asher, J. J., Price, B. S... The learning strategy of the total physical
response: Some age differences. Child Development, 1967, 38,

-1219=1227.

There is,a common belief that Children are better able than adults

to learn a foreign language: This belief may be an illusion if children
-living in a foreign country learn the n language through play activity .

while. their parents try to learn independently of physical,behavtor, .

9
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Using Russian, this' study compared the ltstening,comprehension Of 8-,
.

10- and 14-year-old children-, and, college adults when each S was. in
physical action during retention tests. The reiults,showed-that (a)

. the adults were superior to. the children of any age group at p<.0005;.

(b) the youngest children, thi 8-year-olds; had the Poorest' retention;
,-- -and--(c) the 10and 14-year,old_chiliiren :were intermediete-between:the--- '

, adults and the 8- year -olds. LtAuthor Abstract)- - -.. ,,-,
, -

14." Auiubel, D: P. Adults versus children In second-language learning:
Psychological consIderations. Modern Language Journal, 1964', 48,'
420-424. .

- r,
The purpose of this article^ is to propose: (1) that 'adults can _.

1
.

acquire new language more .readily than children;, and (2) that certain
,features of the audio - lingual approach' (rote learning of phrases,

inductive rather than deductive learningof grammatical generalizations,
avoidance of the mediatidrialrole of the native language% presentation
of the spoken form,of, the language before theAwritten form, and insis-
tence on exposing the beginner to the "natural speed rendition" of the
spoken language) are psychologically incompatibleith effectift

t4 , learning processes ',;.in adults. The' disadvantages of adults .with- respect
to pronounciation facility and practice,opportUnities is said to be

.counterbalanced by a larger native-language vocabulary than children ',
and a conscious and deliberate use of grammaticil generalizations:
Deductive use of grammatical generalization is said to be more

.,. ,efficient in second language learning. Furthermore, it is argued that,
it i)lboth unrealistic and,-inefficient-for the adult to attempt to-

'cir-ou vent the mediating role of his -nativelahguage when he is learning
a secondslangiage, as it s Unnatural to expect., that after an individual

, P becomes ,,1 iteraTe, he will learn', i n .the same 'ways as when he was ill i ter- ,
ate.. Finally, in the beginnihg the 'rate of speech to which the learner.
is exposed should be.slower since learning to comprehend the spoken
language ,is a very gradual process. 0

V . -

.15. Baetens Beardsmore, H., ,8c Lee, E. J. Teaching English as a foreign-
language for special purposes. Modero Language Journal, 1973,

. 57,343 -348. ,

1/,' .
-

.- .

A presentation- of a model technique 'far teaChih%specializea
. .

7 TangUage at an advanced level to future businessmen. Thelanguage
learning'task and the acquisition' of informationin a specialized
fielcl ot interest are integrated. Pedagogical materials based on.a
sound movie-film notbr'iginal,ly intended for langutge .teaching are
adapted td suit the group level' of ability. The technique) based on

. paraphrase at the, 'sentence ,level , leads to a controlled' 'discovery'
of-the film dialogue, and is mechanical, recurrent, and incremental.
It does not, however, preclude thocreatie, use of 'language. The

P technique arkos for the presentation of a' measureable amount of
.. language to be learned,: while setting minimum and maximum goals for

individual students .to select according, to their ability. (Author
Abstract),, .,

.,..-
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Bailey, N. Madden, C., & Krashen, S. D:. Is there a, "natural sequence"

in a lt second language learning? Language Learning, 4,
235- 3,

A .

The'Bilingual SykluMeasure - (Burt, oulay, and Hernandez, I

4

was administered to 73- It 'learnerS' of English ias.a second 1 nguage '- ,

in order to investigate accuracy cif usage for ei§ht English functors

It was f6und that there is a illy consistent order of relative. diffi-,

- culty in the use of the functors across different language backgrounds,
. i- indicating that learners are exptrientng intra-janguage -di ffi cul ti et ..

Also, the adult results-,agreed with those 'obtaine-d by Dulay and But

(1973) for 5'to 8 year old children learning English as a second
'language, indicating that. children. and adults use common strategies

and' process linguistic data in fundamentally similar ways.* (Author'.

Abstract) .,

.
, :, h.- ,...

Banreti-Friths, IC M. Attitudinal and
achievement in ydthig,adolgscents.
Science, 1972, 4, 1561164.

situational correlates of . academic

Canal.an Journal of Behavioral .

. .x
The - relationship between academic ac evement and various. attitu-

di nal and situational :factors was, exami n Using the regression

equation met a7,salliple ofp660'male and female grade nine studprits of-

middle-claSs" ound were assigned to a high-achievingc average,. _

adffieving, or. ahieving- grOUp: The clasdifi cation of each student .

was based On tPte lationship between his actual grade point _average .,

(GPA) and the GPA which would be gxp ted on,:account of his IQ level.
-.

Since this method of classjfication 'de tnei academic achievement in

relation t6 each individual subject's enc reSulted .in ,

three group's varying higlOy tn academic ach' en. , bu virtually .

'identical in measured intelligence. All subj is comple ed' the Student

Interest and. Attitude Stydy:. The items which dfscrimin. ed weep the

three groups were subjected to factor anaTysis,and :six f etors were

identified. The leV'els, of achievement in yariou?, academq subject _

areas were-also examined separately and a consistent, patter Of perfor-

. mance was. fodnd, The 'dynamics of academic achieyement'were cussed :

in the light .of the presentitTndimgs. (Author Abttract) ,
, - . . ,

18. Barbey, L. Les situations du bilingualisme. La NouvelTh Revue
gdagogique; '1972, 274 274=280. .

.
i ,

..
,

. . -

;.,
.

.-,

An attempt to "analyse why .people stUd9 a se nd language. . Three . -,

.

* auses are' distinguished: cultural aspidy onseconomit necessity,

'and poli/ical dbligations. Diverse linguistic populatiOns' often become : 'it ,..,.

mixedhbecause of industrial concentration. Workeris emigrate to find .'a
-".

better salary or job when\ they, qpnaot:find itOglotheir own. country:

Often-, the necessity of learning. a second language is political, and

sometimes, it is imposed by. force: There is no' reasoh to oblige s, 41

/ , people to learwa second Janguage,,OecauSe unity of language' is not .

*, necessary -for unity of politics. (Language and Language Behavior_Abstracts)

,

O
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19. Barik,JR,S, Evaluation of an-Origoing project: Teaching English-
Speaking-pupils via'French. -Modern Language Center, Ontario
Institute for Studies in Education, 1972. (Mimeb)

This,paper reports'the findings of an evaluation of the French
immersion schools in Ottawa. The aims of the study were to examine:
(1) whether:kindergarten and first grade pupils enrolled in the French
immersion.prograth.become more proficient in French,thin they would if
theytikne following the regular school curriculum, in which instruction
Ps in English and French is taught\as a school sub4ect; and (2) whether
Suc44ihstruction carried out"entirely/ina languag ..other than the
child's native language may have harn(firl effects on his cognitive and
intellectual development. Pupils enrolled in the program were found to
do quite well in French and in the other areas of achievement investigated.
The point is made that in the majority of immersion programs to date
the children enrolled have tended to come from middle and upper-biddle
class families. The apparent success ofimmersion programs may be
related in part to this socio-economic factor. The author stresses
the-importance of careful research io this field of bilingual education.

20. Barik, H. C., & Swain, M. Bilingual Education Project: Interim report
on the Spring 1972 testing programme.' Modern Language Center,
Ontario Institute fors Studies inEducation, 172. (Mimeo)

This aper reports the results Of\an evaluation carried.out in May
and June, 1972, by the Bilingual Education Project of the Ontar4o
Institute for Studies in Education in schools, under the jurisdiction
of the Ottawa and the Carleton Boards of Education, having French
immersion programs, at the kindergarten and grade 1 levels. The aim of
this evaluation was to answer two .basic questions: (1) wnther pupils
enrolled in the program become more proficient in French thanthey would
if'they were following the regular school curriculum, in which instruct

tion carried on in,a language other than the child's nativedjAnguage may
have harmful effects. The results showthat'pupils.enrolled int.the
French immersion program do very well in'Fren h and in the other areas
of achievement investigated._ No 'Armful effe s on cognitive abilities
and development as a result of being taught i a second language were
_found. But caution is called for'th-evaluating the results and in .

attempting to generalize from a feir isolated studies to the whole school
system. .It is pointed out that. proportionally more of immersion children
come from higher socio-economic level homes than do non-immersion children.

21. Barik, H. C., & Swain, M. Ensli7 sh-French bilingual education in the
early grades: The-Elgiestudy. Modern Language Journal, 1974,

0,58, 392-403.

The paper preseqts the. results of.an evaluation of a partial French
immersion' program in operation in St. Thomas, Ontario. French was used
as the medium of instruction for half of the school day.and. English for
the other half. The ,aim of this evaluation, which covers grades 1
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through 3, wai'.to answer'four basic questions: (1) Are the students

enrolled in the partial French immerspan-program more proficient in
French than they would be if thetmere receiving daily 20-40 minute
periods of instruction in French-as-a-second-language, as provided V
the regular school curriculum in some parts of Ontario? How are they

performing in French relative to children enrolled in a total French

immersion program? (2) 'Does' prolonged exposure tb a second language

3
result in some-loss of faculty in the native language among partial

immersion students? (3) Does instruction given in a' language other

than the home language produce any harmful effects in basic skill such

as reading and arithmetic? (4) How does such. instruction through a

second language affect the child's cognitive development as measured

through tests of mental ability?

22. Barik4 H. C., & Swain, M. Bilingual Edtication Project: Evaluation of

the 1971 -72 and 1972-73 French ImmersionTrogram in grades and

9, Peel County Board of Education. Modern Language Center,

Ontario Institute for Studies in Education, 1974. .(Mimeo)

This paper presents the results of an evaluation carried out
jointly by the Bilingual Education of the Ontario Institute for Studies
in Education aid the research division of the'Peel County Board of'
Education during the I971-72.and 1972-73 academic years, the first two
years,(grades 8 and 9),of operation of the immersion program at, William
G. Davis Senior Public School in Brampton, Ontario. The results showed

that the immersion program pupils became markedlyilmore proficient in
French lang6age skills than did their peers not,participating in such'a

program. They were also able te,keep up in major academicsubject'areas
(other. than French) with their peefs who were not in an immersion program.

The point is made, however, that the groups involved in the immersion
program were a highly selective group,, higher than average on I.Q. and

motivation. Caution,,therefore, is called for in any attempt to

generalize from these results.
(

23. Bari k, Cr. Swain, M. Bilingual Education Project': Evaluation 'of
the 1973-74.french immersion program in grades 1-3 in the Federal

Capital's public schools. Modern Language Center, 0Aario
Institute for Studies in Education, 1974'. (Mimeo)

The school performance. of pupils,in grades 1-3 of the French
immersion program i(1 operation in -Ottawa public schools is-evaluated in

comparison with that' Of pupils in the regular English program. The°

results indicate that by the dnd of grade 1 immersion program pupils
taught reading in French are found to la0ehind their peers in the
regular program inEnglish_language skills involving English readilig,

,but they show some ability to transfer reading skills from French to

English. By the end'of grade 2, following the introduction of English

Language Arts into the curriculum for160 minutes a day, immersion
,_pupils still lag behind their regular program peers in most English

language skills considered, although theft' level of performance is

e
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consistent with their grade level. By the end of grade 3, immersion
pupils match regular program pupils in all English language skills
tested except spelling. Throughout grades 1-3 pupils in the two
programs perform equiValentbe in mathematical skills and show the same
level of cognitive development. Immersion pupils reveal a considerably
'higher level of proficiency in French than pupils of, corresponding or

higher grade levels receiving daily instruction An-French as a second
language, and do reasonably well in comparison -with native French-

.,
, speaking pupils.

24. Batik, H. C., McTavish, K., & Swain, M. . Bilingual Education Project:
- Evaluation of-the 1972-73 French immersilkindergarten, grade

one,and grade two classes in the Federal, C'apital's public schools.
dern Language Center, Ontario institute for Studies in Education,

199. (Mimeo)

This paper reports the results of an evaluation carried out in
May and June, 1973, by the Bilingual Education Project of the Ontario
Institute for Studies in Education in schools, under the jurisdiction
of the Ottawa and the CarletonBoards of.Education, concern.* French
immersion programs at the kindergarten, grade 1 and grad 2-levels.
The-evaluation focused on two basic questions: (1) Does instruction

of the prescribed curriculum through the medium of a second language
(French) have any harmful effects on native language (.English) skills,
on achievement in such basic academic skills as reading and arithmetic,
or on the student's I.Q. and general 'Cognitive development? (2) How
beneficial is the French immersion prdgram with regard to profitiency
in French when compared with *he regular school program in which French
is taught as a subject and all other instruction is in English?

25. Bank, H. C., SwainM., OcTavish, K. Bilingual Education Project:
Evaluation of the 1972-7.3 French immersion kindergarten and grade
one classes at AllenbrPublic%school in Toronto. Modern Language
Centers Ontario Institute for Studies-in Education, 1973. '(Mimeo)

This paper-rtForts the results of an evaluation carried out in May
and June,1973, by the Bilingual Education Project of the Ontario
Institute for Studies in Edycation of the French immersion classes at
Allenby Public'School in Toll:into. The aim of this evaluation was to
examine two basic questions:: (l') Does instruction of the prescribed
curriculum through the medium of a second-language (French) have.any
harmful effects on native (English) skills, on achievement in such
basic cademic skills as reading, and arithmetic, or on the pupil's
I.Q. ad general cognitive development? (2) How'beneficial is the.,
-French immersion program with regard.to proficiency in French when
compared with the regular'school program in which French is taught as
a subject and all other instruction is in English? The results showed
that the pupils at the end of the kindergarten year of 'an immersion
program areas ready to enter an English grade 1.aS are pupils who have
attended an English kindergartbn. They have not suffered any setback



in mental and cognitive development, and they demonstrate a greater
comprehension of French than kindergarten pupils enrolled in a regular
English program who receive 20-30 minutes -a day of French instruction.
The'grade one pupils were behind their peers attending the regular

proftam in such English language skills as Word knowledge,

word discrimination and reading. Thisi lag is supposed to disappear

once formal English instruction is Introduced. They have mastered the
required mathematiCal knowledge xia French and they can transfer it from

French to English.

26:4arik, H. C., Swain, M., & McTavish, K. BilIngualtEducation Project:
...Evaluation of the 1973-74 French Immersion Program in gradds Kn2,

at Allenby Public School; Toronto. Modern Language Center,
Ontario.Institute for Studies in Education, 1974. (Mimeo)

The school performance of pupils in grades K-2 of the French
immersion program" in operation at Allenby Public School in Toronto is
evaluated in comparison with that of pupils in the regular English

program. The results indicate that by the end of Kindergarten pupils
in both programs are equally ready for beginning school work in grade

1. By the end of grade 1 immersion program pupils taught reading In
French are found to lag behind their peers in the regular program in
English language skills involving English reading, but they show some "`.

ability to transfer reading skills from French to English. By the

end of grade 2i-following the introduction of English Language Alts
into the curriculum during the second half of the year for 25 minutes
a da9, immersion pupils have caught up to their regular program, peers
in most English language skills considered, except for spelling:
Throughout grades pupils in the immersion program perform equivalently
to or better than regular program pupils inlathematical skills. They

also reveal a considerably higher level of proficiency in French than
pupils of corresponding or higher-grade levels receiving daily instruc-
tion in French as a second language, and perform aswell in French as
immersion pupils in a more .bilingual milieu. The type of program in

which the,pupils are enrolled does not appear to affect their level

of cognitive development. 4
%

27. Barik, H. C., Swain, M., & McTavish, K. Immersion classes in an'English

setting: One way for Les Anglais to learn French.' Working Papers
" on Bilingualism, 1974, No. 2, 38-56.

The results ofthe evaluation of the French immersion program at a
school in a unilingual Englistienvironment are'described.4 A battery of
tests. was administered to a random sample of children .from the kinder- .

garten and grade one experimental French immer on classes and to a -.

comparison group composed of-children followitirthe regularEnglisb

program. At both,grade levels;, there was no evidence of a treatment

- effect (immersion versus regular.program) on cognitive development (IQ).

The resultsof testing numerical and English,pre4eading skills indicate
that the French immersion children are asready to enter an English

s 15
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grade onemas are the pupils in the English kindergarten. Although the
grade one immersion children ,are somewhat behind the comparison group

in the Engli,shilan'guage'skills,tested, they do show some ability tp
transfer'redding skills from' Frenth to Engli

Thereiultslor the two groups in arith
English indigate'that the French immersion c
mathematical knowledge successfully' from Fr
kindergartewndgrade on
of French than children of the
in French as a second language'

'one immersion children, howem
-in French as native French-speaki

h.

etic skills tested in
ildren can also transfer

nch into English. Both
ersion 041dren show a greater comprehension

me grade levels who receive instruction
egular English program. The grade
t show the'same level of proficiency
rs.(Authdls Abstract)

28. Bartley, D. A pitot study of
language dropout, California
1969, 20, 48-55.

e and attitude factors in
nal of Educational Research,

This study makes an atteMpt at the identification of the extent
to which aptitude and_attitude are two of the possible causes for

4 dropping the foreign language after the eighth grade. Aptitude was
measured by the Carroll-Sapon Modern LanguageAptitude test, and
attitude was, measured by the Foreign Language Attitude Scale, a Likert-

., -,tyep scale designed by Dr. Mary DuFort. The results show that the
majority of dropout students scored lower than continuing students, on
bothaptitude and attitude, tests. Though the results can only be
generalized to comparable samples, the aptitude and attitude factors .

are said to influence dropout rate. The casual relationship between
- performance and attitude remains unclear. ,

29. Bartley, D. E. The importance of the attitud'e facto.r in language
dropout: A preliminary investigation of group and sex differences.
Foreign Language Annals, 1970, 3, 383-398.

The Foreign Language Attitude Scale (a Likert type scale developed
by Dr. Mary DuFort in 1962) was administered to eighth-grade pupils in'
September and March. The pupils were then divided into two groups
according to whether they continued or dropped fgreign language in the
ninth grade. Mean attitude scores -6r both groups were computed and
tests of significance of differences between means were-performed.^
The attitude of the "dropout" group was significantly lower than that
of the continuing group in September as well as in March. The attitude
of the dropout group also deteriorated significantly-from September to
March while that of the continuing group remained stable. A probability
distribution was calculated whereby potential "'language dropouts" could
thus be detected by :low attitude scores as well'as by deterioration of
attitude scores during the 1966-1967 school year.

44,1u

or'



r.
t 4

et)

30. Bicknese, G. Study abroad (Part I & II). Foreign Language Annals,

1974, 7, 325-336 & 337-345.

Little systeMatic research hasbeenbione regarding the effect of
study abroad on American students, and few criteria for the success of

programs have been established. As the director of the Millersville,

Year in Marburg (1963-1966)., this writer took three separate polls of

the participants: (1) to test the psychological impact objectively at
the beginning and end of each year, (2) to register subjective impressions
that surfaced at the conclusion of the program, and (3), to ascertain

the students' matured views one year after their return td _America.
These evaluations, completed in 1967, are as meaningful now as they

were them. The profession has yet to act on many of the recommendations.
The students corrected their,preconceived ideas of Europe; they became

fluent in,Ge an and familiar with the culture; and they matured as

scholars and ersons. All, experienced culture schotk', and most became,

at least temp rarily, Germanophiles. The following major conclusions

were drawn fr m this study: (1) integration into the host society

should be gradual; (2) the "target-language-only" rule should be based
on voluntary cooperation; and (3) the greatest benefits are achieved

after the first five months abroad. Because study abroad could become

a vital tool in furthering the study of languages and culture, more

research is urgently needed`. - (Author Abstract)

31. Bordie, J. G. When should instruction in a second language or dialect

begin? Elementary Englis )i, 1971, 48, 551-558.

Research, though seriously lacking 'in many respects regarding the
acquisition of a second language, does provide some answers to the
question of the optimum point or grade level for beginning second

language instruction. There are three possible answers which require
situational clarification before they can be applied: (1) If communica-

tion in the second language is all that is required, such instruction
may be postponed to the time of need or the period immediately preceding

that timey re§ardless of the age of the student. There is no discernible

difference between the child and the adult in language learning- skills.
In Jett, the adult tends to\be more efficient than the child in such a

,Jearning situation. (2) If pronunciation skill is of considerable
*social importance, as is usually the case, then language study must
begin as earls' as possible., Preferably, such study should begin'in the

kingergarten or nursery school stage. (3) If school expediency is of

considerable significante due to the.unavailability ofteachers, funds

or similar reason, the actual grade of language introduction is of less

importance than'the establishment df a continuous sequence of offerings

which wirl.provide the requisite amount of exposure time (at least

thirty minutes daily) for the appropriate period needed to achieve the

desired proficiency. This period is usually held to be .four to six .

,years of academic exposure for such goals as social communication,

job-associated competencies, and the -like. (Author Summary)



32. Bossard, J. H. S. The bistingual as a person-- linguistic identification
with status. 'American Sociblogical Revlew, 1945, 10, 699 -709.

This study is concerned with the bilingual as a person, and the
relation of bilingualism to personality development. The conclusions
were drawn upon .17 case documents. Some methodological problems Are
pointed out and this study is 'said merely to be suggestive. Two
variables-were found to be important in the development'of the
bilingual: the ecological setting (i.e., bilingual vs. monolingual)
of the bilingual and the.social attitude toward the other language..
The author discusses the impadt of bilingualism upon family relations
and child development,.the devOopment of protective devices among
bilinguals, the linguistic labelling, the--problems of refugees and
native speakers of an enemy nation language, and the linguistic'
identification with,status.

33., Botha, E. Verbally expressed values of bilingua)s. Journal of Social
Psychology, 1968, 75, 14-164.

The purpose of thii study was to determine whether each language
used by bilinguals carries a certain set of cultural values which
appears when that language is used. -A test of values, the Uses Test;
was taken by 50 Arabic-English bilinguals and 50 Arabic-French
bilinguals. Half of each group took, the test in Arabic and the other
half either in'French or English. Predictions about the value content
of the three languages were made, based on anthropological and psych-
ological studies of thesecultures. The answers were'categorized into
seven value categories, a'hd the proportions of scores for the different
groups in each category were compared by means of a test of significance

(4' for categorical data. An item analysis of the answers was also under-
taken. The main finding was; that value scores significantly different
from those of the'other groups appeared when the French-Arabic-bilinguals
used French. ,(Author Summary)

34. Botha; E. The effect of language on yalues expressed by bilinguals.
Journal of Social Psychology, 1970, 80, 143 -145:

The purpose of this study was to examine the differences in
values expreSsed in Bach of their languages by Afrikaans- nglish
bilingual secondary school students. Thirty bilinguals, 80 English-
speakfpg monolinguals, Ind 30 Afrikaans-speaking Monolinguals were
given the appropriate version of the Dennis' Uses Test. It is concluded
from the findings that when no marked differences exist fn instrumental
value or status attacked the two languages, of a bilingual, differences
in value systems as .expressed in the two languages may exist but
significant differences are fewer than have been found in a situation
in which the second language carried particular social rewards (Botha,
1968)."
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. 35.° BourA, R. Y., Giles; H., & Tajfel, H. . Language as a determinant of

Welsh identity. European Journal of Social Psychology, 1973, 3,

447-460.

Carried but a study using the 'Matched-Guise' technique to. determine
.how differdnt.groups of Welshmen perceive members of their own national

group whojfie various linguistic codes. Three matched groups of adult

Welsh Ss .iere (a) biTinguals, (b) those who were lea ring Welsh, and (c),

those who could not speak Welsh and were not learning it. Ss were asked-

, to evaluate on 22 scales the personalities of spdakers they heard reading
the same prose passage on tape in Welsh, in English with a Welsh accent,
andtin English with a "received" accent. Results show that Ss as a whole'

upgraded the speakers on most traits when Welsh was used. It is ,suggested

thft language serves as a symbol of Welsh identity, and the results are -

tdiscussed in relation to howlother ethnic groups appear to view their

own linguistic codes. (Author Abstract)

36. Brekke, B., & Williams, J. D. Conservation and reading achievement of

second grade bilingual American Indian children. Journal of Psychology,

- 1974, 86, 65-69.

Administered 5 Piagetian taskl (2 measuring conservation of number
and 3 measuring conservation of substance), the Draw-A-Man Test, and the

Classroom Reading Inventory to 38 bilingual (Zuni and Engli ' -ric .n

Indian second graders from 3 reservation schools. Thre mean grade place-

ment level was 2.39; 31% of the Ss conserved on, all tafts. Correlations

were'fOund between 3 measures of reading level ('independent, instructional,

and frustration) and Success on the conservation tasks. Correlations.

ranged between .27-.42, Draw-A-Man Test scores were then'partialled out
from these correlations; the correlations were essentially unchanged,
'due mainly to a low correlation of the Draw-AdRan Test with the sco*es

on the.Classroom Reading Inventory. (Auty Abstract)

37. Brennan, E. M., & Ryan, E. B. Repor.ted language usage and verbal fluency

. of bilingual MeRican American adolescents., Anthropological _

Linguistics, 1973, 15, 398 -405.

A discussion of language usage verbal fluency of bilingual

Mexican adolescents in two conversational situations. As an extension

°of the Greenfield-Fishman technique, a language usage questionnaire was
designed to study language choice of conversational' components in school.

and at home. Hypothetical conversations, the body of the Lattguage Usage

Questionnaire (LUQ), contained three components: person, place, and

topic. Composed of 43 conversational situations and 24 stimuli words,

the LUQ was.developed by pretesting 15 Notre-Dame University under-

graduates. Following pretesting, the completed questionnaire was
administered to 36 maje students of a private high school in East Los

Angeles. The Ss reported themselves to be native born, to have Spanish

as their native language, and to be. of Mexican o in. Results of

testing indicate that neither home nor school flu cy was significantly

related to differences between the usage ratings or the two domains.

. (Language and Language Behavior Abstracts)
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38. Bwri, M. D. Affective. yariables in 'second language acquisition.
I" Learning, 1973, 23, 231-244.

A festive variables have not been adequately inVestigated,in the'

study of second language acquisition. limitation, egOSSm,'and Inhibition

'are three egocentric factors which..have 4en treated only Tightly in '.

previous research. Three social variables, empathy,, introversion/
extroversion, and aggression, may bekeys to understanding the social

A
nature of second language learning: And'themergingof cognition and
affect in "cognitive styles," which vary, within andamong individuals,
might account for varying degreeS of success in learntnia second

.,=-1-anguage. Widespread inter - disciplinary;, eSearck inrthe affective
domain of the psychology of language, acquisition could lead to the
construction of a comprehensive theoiy,of Second.language acquisition

as well as more affective approaches to language teaching.' ,(Author

Abstract) , 9P

39. Bruck, M., & Tucker, G.R.Social class differences in the acquisition ,
orschool language. Merrill-Palmer Quarterly, 1974.1,20, 205 -220.

The purpose of this experiment was to answer LiNuestions: (a)

what parameters characterize the young child's language Oilities in
A

the classroom? .(b) how do lower-class children-differ fpbm middle-class

il

children in respect to these abilities? (c "how do these abilities .

develop during the first year of normal sch ling?ing? (d)Ils the. gap ..,

between lower-class children's and middle -c° s children abilities
narrow or broaden over time? The authors report a general difference
on:tests of productive knowledge of classroom grammar. Middle-class

children's speech was more elaborated'and less ambigudus than the

lower-class children's. However the middle class children used as

many ambiguous references for the image-on the Abstract Design Test

as the lower-class children. ,,The middle-glass children increased their

response production more rap dly than the lower-class children over

the year. -The middle-class hilt s speech appeared to contain less
egocentric information than that of his lower-class peers; while

a'middle-cliss-Childre included more relevant details in their stories
than loWer7class children, they also included as many-irrelevant
detailS,as their lower-class peers. There were,no differences betty n

middle- and lower-class children's grammatical comprehension of'class-

eroom English. The data indicate three yeas in-which thepmer-cliss

,

20

,

c.-.

child experiences difficulty; spontaneous Speech production,. explicit
features of his 'speech, and evaluation of the comMinitcattve demands of

the classroom. This study suggests that botiOroups of children, but
especially the lower-class ones, need specific help inlearning how to

yse speech more effectively in the classrOom. This cannot be achieved

by additional drills in-grammar. They must lehrn what the communicative

demands of the situation are and how to meet these demands.
,
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40. Bruck, M., Lambert, W. E., & Tucker; G. R. WiliqgUal schoOling through

the elementary grades: The St. Lambert-Project at grade seven.

Language Learning,.1974, 24,-183-204.

This is the seventh annual report of a 1 §itudinal-study of the:o.

progress'of two- different groups of children flowing an educational

program .designed to deVelop proficiency, in econd languaga-brAaingr

that language as the vole medium of instruc ion in the early elementary,

years and as the major medium of instruction in the later elementary

yeArs. -The two grdupOvere in grades seven and 0x-respectively at

the time of the`presentitesting. In May 1973, tRey were tested for

achievement in English-lam guage.skills, mathematical abilities, Sren

language skills, and cognitive development. When kasible their pr

was compared with.that'of 4propriate French, Entklish control groups;
otherwise, their progress was-measured using norms'from standardized

tests. On all measures, the Children in.bilingual classes sha ed that

this form of edudation has hadnoetrimental effects upon their

academic, linguistic, or cognit9e development.' Furthermore, we saw

that the pupils could commudicate.effectively,:using their second

language, with French Canadian agemateS ona new task of communication

skills. (Author Abstract)

41. Bruck, M., Lambert, W. Ee & Tucker,* G. .R. Assessing/functional

bilingualism within a bilingual' program: The_ St, 'Lambert Project

at grade eight. Department of Psychology'," McGill University,

10975. (Mimeo)"

.41W'

4. Tills paper reports the results of an evaluation ,of the St. Lambert

Bilingual Project at grade'8. The aims 9f this'e'valuation were: to

investigate the pupils' level of practical-skill In French and to

iT
compare their degree of competence to that of native -s e4ing,Frencil

children; (2) to compare the performance of those. irethe/long-term

immersion program with.that of 0 group of English:zspeaking pupils who

after *ix years of French as a secongolahguage had taken'their grade 7'

in French only; (3) to determine'how well these groupscan.function in

everyday situations that call for the use of Frenchk-(li') to'exdMine

the extent of second language 'usage ouside-of school by the .pupils in

the bilingual program. (Author Abstract)

42. Bruck, M., Rabinovitch, M. S., & Oate, M. The effects of. French \
immersion programs on children with ianguage disabilities - a

prelibinary report. Working Papers on Bilingualism, 1975, No. 51,

47-86. N

o

The progfdss of children with* lariguage learning disabilities in

French Immersion has been followed from kinderprtenIto grade '3..

Preliminary results indicate that the children fare well They have

learned to read in both English and French. Jbeir school achievement

is adequate. They can understand as well as communicate in.their

second language with some facility. Furthermore their-first language. ,

acquisition does not'appear to have been retarded tly this educational

experience. (Author Abstract)
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43. Burstall, C.' French in the primary scho/ol: Some early, findings.

Journal of Curriculum Studies, 19 0, 2, 48-58.

This article reports some data dr ww from a longitudinal study of

three successive year-groupi of pupils, extending from the beginning

. of the second year of secondary school. All the pupils in the exper-

imental samples learned French from the'age of eight onwards, following -

a prgdominantly audiovisual approadhito the study of the language.

The to presented here assessed the relationship etween teacher-
expectation and pupil - achievement in French. The analysis of the

attitude-scale data revealed that the attitude of the head of the'school
!towards the advisability of teaching French to less able pupils
correlated highly with.the attitudes expressed by the rest of the

teaching staff. That analysis also led to the conclusion that the
*greater a teacher's involvement in the teaching of French, the more

children.

favourable hi attitude
it was found that in the 1%-scoring group of

ttitude would be towards teaching French to. less able

Fu
pupils the percentage of children's parents whose.occupation was
classified as unskilled or semi-skilled was higher than in the high-

scoring group. Children with disabilities of hearin , vision or

. speech were also concentrated in the low-scoring group, d propor-
tionately more.children in this group were attending remedial classes

.

of arithmetic and/or reading. Once it had been established that the,
low-scoring and high-scoring groups differed in their'composition,

,./ their distribution throughout the samples was investigated. It was

found that low-ability children in the low=scoring,group tended to' be

concentrated in schools where the head had -expressed a negative,

Cs attitude towards the teaching of French to loi-ability children. "..'

There thus seems to be a relationship between 'the attitude of the head
and'low-ability children's subsequent level of achievement in French.
Finally, itis argued that low-ability-children reach the- highest
level of achievement in French when they are taught in heterogeneous
groups in schools where the head has a favourable attitude towards

the teaching of Frendh to the whole ability range. The most detri-
,--""7

mental situation see be.a combination of homogeneous grouping

*--"end a negative atti de on the part of the head.'

44. Burstall, C. French in the. primary school: fhe British Experiment.

ci .Canadian Modern Language Review, 1975, 34:388-402.
IP

The purpose of this article was to review the main findings of a
longitudifial researchlkoject conducted in se

or
cted rrimary schools in

1g
England and Wales in or td examine the eff Os of teaching French
as a second language. to pupils who represents a wider range of age

...

and ability than those to whom French had traditionally been taught.

The,maitittims of this study were: (1) to. investigate the long-term

development of pupil's attitudeg*towardsforeign-language learning;
.(2) to discover.whether pupil's levels of activement in French were

related twtheir attitudes towards foreign-language learning; (3)
to examine the, effect of certain pupil variables on level of .



achievement in French and AttitudesstoWds foreign-language learning;
. (4) tb investigate whether teachers' attitudes and expectations
significantly affected'the attitudes and achievement'of their pupils;
(5) to investigate whether the early introduction of French had a.
significant effect on achievement-4n other areas of the primary school '
curriculum. ,Some of the findings tare miewetwith regards to:
optimdm age for foreign-language learnjg, sex differences in achieve-

ment, socio-economic factors,, small vs. large schools, achievement in

other'areas of the primary school curriculum, attitudes and achievement
in co-educational and single=sex schools, contact with FrAhcp, teacher-
pupil interaction, the interadtion of attitudes and achievement, and

the effect of the,experiment on low-achieving pupils.

'45. Campbell, R. N:, Taylor, D. M., & Tucker, G. R. teachers',views of

immersion -type bilingual programs: A Quebec example. Foreign

Language Annals, 1973, 7, 106-110.

Theyjter.s..have examined the.opinions of English-speaking and
French-speaking teachers about the traditional program of English
language instruction with French as a second language and an innovative

program involVing French immersion. Both French and English teachers

agree that the traditional program provides English with,A-Tirm base

in English--but not in french-language arts and in content subjects,

and with a sensitivity to their own-- but'not to the other group's

cultural heritage. The French-speaking teachers generally view the
immersion programs favorably; but the English -speaking, tpachersyiew

them unfavorably. Some implications of these'findings Are.presented

here. (Author Abstract)

46. Caramazza,\ A., Yeni-Komshian, G., & Zurif, E. B. Bilingual switching:

- The phonological level. Canadian Journal of'Psychology, 1974,

8, 310-418.-

A tudy was conducted to discover whether Macnamara's (1967) two-

switch model of bilingual functioning held at,the phonological level;
A group of CanadiAn French-English bilinguals were tested for their

perception and production of the phonological feature Voice Onset

Time. The Ss were tested twice, once in a French language-set and

once in an English ,language set. The perceptual functions obtained-

under the 2 language,set conditions were.virtually identical, whereas
the production distributions were significantly different in the 2.

conditions. The results suggest that the two-switch modelcan be

appliedtothe phonological level. (Aupor Abstract)

47. Carringer, D. C. Creative thinking abilities of Mexican youth: The

relationship of bilingualism. of Cross - Cultural

1974,5, 492-504.

To examine ,the relationship'of bilingualism to the creative

thinking abilities of Mexican yoUthi four subtests'.from'the Torrance.

A
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g-
Tests of.drea4ve Thipking

.

were administered to Spanish-English
,

0, coordinate bilingual and Spanish monolingual subjects from two .r

private high schools in Tdrreon,_coahuila,.%xfico. It was hypothesized
.that the SpanIsh-Englisb coordinate bilinguals wpuld score significantly

higher on the dependent measures of figural fluency, fig ral flexibility,
Ltfigural originality, verbal flGency, verbal flexibility, nd verbal

originality%than the Spanfsh Monolinguals: A multivatiat analysts
indicated that the main effecttbf language group was significant in, .

favor of the' bilinguals. Neither the main effect of sex nbr the (

Interactiom effect Was significant. Univariate analysis indicated
that the dependent measures of verbal flexibility, verbal originality,
and\gural originality were significant at,the .05 level in,favor of
the bilinguals, and the dependent measure of figural fluency was
significant at the .01 level in favor of the bilinguals. (Author

. Abstract) . ,

. .

...

48. Carroll, J. B. Foreign language proficient levels attained by language
majors near graduation frOm_college. reign Language Annals,
1967, 1., 131-151. i

. . . ,

MLA Foreign Language Proficiency Tests for Teachers.and Advarraed
Students were administered in .1965 to 2,782 seniors majoring in French,
GermanOtalian, Russian,.or Spanish at 203 institutions, The resulting
data provided new evidence ona number of fssuessigni.ficant inthe ....

. selection and training ok futUre.languageteachers, though conclusions
Must be drawn with caution. Audio-lingual skills were Oenerally low.
Even-brief time spent abroad had a potent effect on a student's
languale Skills. Students of, Fresh or Spanish who started the

, language in elementary School tended to have an advantage over other
majors. Those froM homes where thetforeig language was spoken i

1r- attained greater competency.- Foreign lan' age aptitude is a factor
significantly associated with he level o skill attained, but many
ToW-aptitude students are able to .,11, e li ate by diligent study and
practice or because of spezial opportunities.such as study abroad.'
Males and,females.were e0ual in language-learning ability., SOdents .

at larger institutions outperformed those at smaller ones, and tudents -
at private institutions did, better thin those at public ones. \(Fo..r. .

figures and eleven tables are included).
e ,

49. CarrO13, J. B. What does,the Pennsylvania ForeignLanguage Research
Project tell us? Foreign Language Annals, 1969, 3, 214 -23¢.

Although the design of the study was exemplary, the'number Of

may-have been Thfaunded with text variables. The "traditional '

claises:and was barely satisfactory, and "strategy of ects

strategy 'tended to be a-"traditional-modified" one and may not ave
,been/a6'distinct frOm the "functional skills" strategies as might be.
desired. Technical flaws in the statistical 'analysis included failure
to take account of repeated measures and questionable use of criterion-
type variables as,covariates, but themai results regarding "strategy"

. 41
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and language-laboratory.system are valid. -Sometimes the,apalysfs was - .

,,,

. , ,not deep enough': as where there was a failure to rule oueiariation in
.,/

l' stu4ent charatteristics in connectiOntwith correlatilins between class .

,means on achievgmemt-tests and teacher FL.proficiencY. The

. /nterpreted as showing that functional skills,strategiesland materials

fail^to put enough emphasis on lingUistic content. The results'on

, 4correlations between teacher FLproficiency and class,,achIevemer&are.

not persuasive-kough totelUstify abandonment of FL proficiency 'tests -

in teacher sefi-etion and certification: --(Author Abstract)
.. 40 ,
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50. Ca J. B. Aptitude in'ebCond 1 wage learning: Proceedings -of

the 'fifth' Sympbt4unkof the Caitian Association of Afiplied
.

..
N

-

r
1 '

. . ,Lingilltics,1974.fv8-03. .--

1114
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,

' ' The purpose of this Paper is tol state theme conce
..

ion of ) ".

foreign language as- it studs in 1974. oThis aptitugfe i; defined as ,

A

' 'some characteristic of drindividual which controls', at a given point .

i'
in time, the rate of progress that he will make' subsequently in .

learnina foreign language. -. This doncept implies that the people

with low aptitude are going to have more .ifficu(Ity.and they are goinq,

to take litre time to leer, aloreign lan 0 t.
t.,

1...... than individuals with ,

hjghpptitude, -Thecompone of .11raguage earning aftitu e include:

fl) phonetic coding abili y; .L2J_*ammatical sensitivity; 3) memory

_...
ability; and (4),inductiN learning ability. The author eports that i

his earlier stu* have suggested' that language aptitude s such does

_not.decline,m4-th age ra4cally, and.that-momen do,..b ter on,language: 4

aptitude-tests than men'do... Foreign language lea ng a titude was

found to be reiatively_unm difiable:- Finally, some use of foreign .

ranguage aptitude testing ae discUssed, such es se ection, '., -, . .

. guidance, pedagogical contr 1 end diagnosis.
0

.51 .Cartier, F. A.' Is learning ngliifiyorth the trouble, Miss Fidditch?

Foreign; Language Annals 1972,, 5,N31-340.

.

the motivation theoriessif three prominent Writers (Macgregor,'
MasIpM & Herzberg) id.thanageffie4t,and human relation's are applied to

,.problems of thotiyation and demOtivation in the,TEFL classroom. More

'is known about ways of reduqi' *negative learning attitudes than

. ways Of increasing m tivatidn. \There\are at leaSt four-ways in which,

.demotivation is lin d to the wei,the teacher sets learning objeCtives

and evaluates stude t achievemen of them. The studgpt must:*(1)

understand the obje tives, (2) s that he is achieving them, (3), .

believe thdware relevant to him,`.` and believe the instructor
.

considers ,them important. (Autnt
'

Abstract) .

,.
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.
French adult l'tarnerS of English at the Royal University of Malta. The

. time-table,[various activities proposeto the learners, analyses and
Significant modifitations made between .the three courses are discussed.

, Conclusions drawn from- nterviews with learners and observations of
"learners'oTactions during the courses are: (1) immediate application

of what has been learned in.the'classroom makes individualization.

. necessary;(2).individualization'must be learner-defined rather than
teacher - defined, (3%) motivation is heightened by the immediate real-

-.
' life appicatton of classroom-activities; (4) the "amount of language"

learne4,1s not.markedly.different from that learned in other types of
courses; and(5) this type of course is limited.in application by
numbers and cost. /(Author Abstract). ,N -

, -
. ' ,

53. Clatnt, R.. .Gardner; R. C., & Smythe, R. C. Inter-ethnic contact:
. AttitUdinaT consequences. -Research Bulletin NO. 336, Department

\Of Psychology, University of Western. Ontario, 1975. .

e/
.

, ,

-eThe eff ts of contact'with residents of a francophone city on a
series of attitudinal Variables, were assessed in the context of a

- bicultural.excUrSion program. Of the 379 grade .eight students examined '-

\ - In this studir,.198 served as a Control group*in that they did ndt
/' participatejn the excursion. Of the remaining-students Afiho formed
--the expeflmeqtal.group.; 87 were classified as Low Contact while 94,

were clatsifled asp High Contact ,based ontheir responses, on a post
excursion questioiriaire asking about their degree of interaction with

>71 the other_communitY. The,attitudes of the experimental_ and control

-. '': group were assessed both before and after a:five day educational trip
.b to quebec-City. The battery consisted of 20 subtests deVeloped

previously with a similar sample of students. The data obtained before
and after the excursion were analyzed separately, Analyses of variance
computed on the pretest scores (Control vs. Lbw Contact vs. High

,l` o Contact)'-revealed that students in the High Contact group tended to
have more favodrable attitqdes toward French Cahadians, and toward
various`aspeCts of Ft'erich language ,acquisitio than the other two

,.. gr4ups. Analyses of covariance tomputedon th post-test scores, . ,

:.L'

,-.. ,

ustng-as covariatee,thattcoleiponding pretest s ores, revealed-that ,

. ?the High Contact groUp_tend d-to maintain these ore positive attitudes
. .

4 more than the piper tWogroupe. .Low Contact had only a minimal effect,
'4r a deleterious .one op some variables. The res lts are discussed
both in tents of:their applied implications for icultural excursion

JA *grams and their theoretical relevance to hypo heses concerning the
. ..4 effect of-contact. (Author Abstract)

->-

52. Cembalo-, M. 'Stages intensifs d'anglals en pays anglophones, Melanges-
Centre de Recherches'et d'Applications Paaagogiques enlangueS,/
1973, 1-14.

=. A series of three intensive courses are des cribed. :They were for
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54. Coble'', A. D. The Cdlver City Spanish Immersion Program: How does

summer recess affect Spanish speaking ability? Language

Learning; 1974, 24, 55=68.

This study.looks at one aspect of second-language mastery in
depth: patterns' of foreign languxge retention among young children
-after being &moved from a language contact situation for a period of

time. -The subjects were 14 Anglo children from the Culver City Spanish
Immergion Prbgram; a piO4ering.prbject in American public school
education. These Children were immerse0 exclusively in Spanish daring allt
thetekindergarten year. English was gradually introduced ip first

grade. ThiS report deals with the effeCts of summer recess between
first and second grade upon the Spoken Spanish of the students. "They
were given an,Ordl Language Achievement Measure indtvidually, on a

test-retest basis. The results showed that a summer recess of three

months took its toll on Anglo children's performance in Spanish. .

Itterances became shorter; at least one grammatical class (prepositions)
was used slightly less while,another (verbs) became more prominent;
the children made more errors proportionate to what they said; problems
with article /adjective agreeMent,not only persisted, but in the case
of the definite article, shifted in naturq the 'ser' verb began to

.,.;:be used more than 'estar' when children were in doubt; and inflection
-2fOr person in present tense indicative verbs continued to cause minor

problems. (Author'Abstract)

,55: -Cohen, A. Successful immersion education in North.America.
Working Papers on,Bilingualism, 1975, No. 5, 39-46.

The successof various. French immersion programs.in Canada and
of one Spanish immersion program for English speakers in Culver City,
California, has prompted the author' to define "successful" and to
attempt to identify ingredients desirable in an immersion program.
A tentative 14-point checklist is provided. Nine ingredients which

have not been present in the so-'011ed English "immersion" of, say,
Mexican Americans in the' V.S-,'Southwest.are identified.. Other
factors which may mitigate against the success of an immersion
education program fora particular group of children are noted.(Author Abstract)

56. Cohen, S. P., Tucker, G.-R., & Lambert, W. E. The cdmparative skills
of monolingual's and'bilingoals in perceiving phoneme sequences.

Language and-Speech, 1967, 10, 159-168.

, Five groups of subjects, two monolingual in English or French,
three bilingual,in French and English, but and native in English, the.
second native in French, and the third native in both languages, were
measured for their accuracy in perceiving initial phoneme sequenceS.

. All groups were most accurate with sequences occurring in either
language. Sequences occurring in one of the two languages fell between
these extremes with French sequences yielding significantly higher

accuracy than English sequences. The bilinguals who were native in
English or,native in both languages were superior to the other three

4
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groups on the tasks. Errors tended to be distortions inthe direction
of the subjeCt's native language. The most common error was a'
replacement of the initial phoneme accompanied by accurate perception
of the second phoneme, '(Author Abstract)

57. Collisoni. G. O. Concept formation in a second language: A study Of
Ghanaian school children. Harvard Education Review, 1974, 44,

. 441-457.

A colonial heritage has led many developing natidasr to use an ,

European language as the primary means of instruction in elementary
school. Diverse theories have.been developed to account for the
inferior achievement of bilinguals. Lansdown's approach "to Vygotsky's
theory of language and concept development was used as the basis for

dative

of, the conceptual level Ghanaian children express in their
*Illative languages (Ga or Twi) and their school language (English).

Eight -five sixth graders,'12 -14 years old, who had studied English for
about six years, were trained to manipulate manually and than disucss
especially choosen science materials. 'The untutored statements of
the childrpn were then scored and counted. It is concluded that
these children functioned at higher conceptual levels in their'
vernacular than in English. Implications for educational policiesin
these countries are discussed. (Psychological Abstracts)

58. Cook, N. J. The comparison of language development in native-children
and foreign adults. International Review of Applied Linguistics,
9754, 11, 13-28.

The purpose of these two experiments was to compaine the ways
native children and foreign adults learn English. The first comparison
has to do with the imitation and comprehension of relative clauses;
the second comparison is concerned with the comprehension of deep
structures. The results show that native children and foreign,adults-
have tackled the tasks of imitation and comprehension-in much the ,

same manner. Moreover, the results reveal similarities in the ways
that native children and foreign adults perceive the deep structure.
The author suggests that first language learning may not be completely
different from second language learning in its process. .

,

59. Cooper, J. G. Predicting school achievement for bilingual pupils.
The Journal of Educational Psychology, 1958, 49, 31-36.

This study was undertaken to ascertain to what degree, if any,
currently available measures of intelligence predict school achievement
for the bilingual pupils in the Territory of Guam. Three group tests,
the-California Testcf Mental Maturity, 1950 S-Forni, Elementary; the
DavisrEells Games, Intermediate' Level; and the-Culture Free Intelligence
Test, Scale 2, Form A were given to 164 pupils in grade five. Three
individual tests of intelligence: the Leiter International Performance
Scale, the Wechsler Intelligence Scale for Children, and the Columbia

29L.)
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Mental Maturity Scale were given to a stratified, random sample of 51

pupils. School achievement was defined primarily by scores.received

on the California Achievement Tegts; f6em AA, Elementary Level, and

secondarily by teachers' ratings. All the intelligence tests correlated

positively with the California AchieveMent Tests. The correlation

coefficients ranged fronr .53 to .77 as follows: Davis-Eills Games,

'.53; Culture Free Intelligence Test; .55; Columbia Mental Maturity
Scale, .61; California Tests of Mental Maturity, .64;eLeiter Inter-
national Performance Scale, .66.; and the Wechsler Intelligence Scale

for Children, Full Scale, .77. Although teachers' ratings corresponded

well with rank on the achievement test, they were not closely related
to scores on the group intelligence tests; This study demonstrated
that the six intelligence .tests examined predicted school success
with a degree of accuracy ranging from moderate to high for Guam's
bilingual pupils. (Author Summary)

60. Cooper R. L.,.& Greenfield, L. Language use in a bilingual community.

Modern Language Journals 1969, 53, 166 -172.

In.the present investigation; language use was studied among
bilingual Puerto Ricans,in an. urban community near New York City.
Data was gathered.pertaining to each of-five hypothesized domains of

social interaction: family,.neighborhodd, religion, education, and

work. Findings demonstrated that English was used more often than

Spanish in all domains. These results support the hypothesis.of

language shift, i.e., domain separation in language use vanishes as
the "mother" tongue becomes displaced by the "other" tongue'.in the

family and friendship domain: (Language and Language Behavior

Abstracts

61. Cooper, R. L., & Rorvaill,'R. J. Language, migratln and urbanization

in Ethiopia. Anthropological Linguistics, 19 3, 15, 221-243.

Rural peqpleg in,,Africa whO migrate to urban,centers must adapt

to ways of life which are often very.different frdiM those in the village.

Among.the conditions to which they must adjust is the-linguistic
diversity of the town. Since there are migrants froth' many different

linguistic areas in the town,,the new migrant often hdi to learn one
or more languages to communicate with his neighbors, fellow workers,

etc. obviously, the grqwth of urban centers through a process df
migration can have profound consequences with respect to language use.
An attempt is made to analyse"urtip language data collected in Addis,.

Abada and 188 other EtWtapian:tags. The analysis hag' two goals:

,
(1) to describe Ethiopian language groups in terms of Narious demo-
graphic variables, inclUding Migratioh;,and (2) to relate urban

language data to the issue of whether or not language shifts are

occuringin the Ethiopian urbanLsetting:-Ihedata presented strongly

suggest that the process of.urbanization has acted as an agent for

the diffusion of Amharic in Ethiopia. (Language,and Language Behavior

Abstracts)

°
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62. Cummins, J. Altheoretical'perspective on the relationship between,
biltngualism.and thought.' Workirig'Papers'On Bilingualism, 1973,
No. T, ,

,This paper attempts to specify the ways in which bilingualism
might affect cognitive functioning. Two general ways - -the "linguistic"
and the "non-1-inguistic"..-are distinguishe0. Linguistic explanations
explain the effects of bilingualism on Cognition as a direct"result
of the fact that the bilingual has access to two verbal codes. Non-
linguisti6explanations accountfor these effects by reference to

factors which are extrinsic to', or by-products of the fact that the
bilingual hat access to two verbal codes. FOhlexample, the greater
amount of social thteractton which is presumably involved in learning
two languages at an early age has been invoked to explain the

higher levpliof concept formation. The validity of
acnamara's (1970) theoretical analysis of bilingualism and thought
is considered in the light of this distinction. (Author Abstract)

/

63. Cummins, J.', & Gulutsan, M. Bilingual education and cognition. The
Alberta Journal of Educational Research, 1974, 20, 259-269.

Sixty-one grade 6 balanced bilinguals drawn from the French-

English bilingual program of the Edmonton Separate School System
were found to perform at a significantly higher level than sixty-one
'unilinguals., matched for sex, SES, and age, on several measures of
reasoning and dixergent thinking. The performance of children in the
bilingUal 'program from French speaking homes, EnOish homes and homes
where both French and English'were spoken was also examined. The
French group, despite being most balanced in French and English linguistic
skills, performed at a significantly lower level than the other two
bilingual groups (but not the unilinguals) on a measure of verbal "

reasoning. (Author Abstract) e

s/

64. Dahlstedt, K. H. Mother tongue and the second language; A Swedish
viewpoint. International Review of Appljed Linguistics, 1972,
10, 133-150.

This article deals with the problem of mottfer'tongue and second
language in. the Swedish context. The author emphasizes the importance
on the Other tongue as a tool for learning a second language. The
mother tongue must be developed in the first three years of school
undisturbed by instruction in a second language. The second language
should be taught and used at school in clearly separate contexts and
situations. The direct method should be modified by a contrastive
method which takes into consideration the different grammatiCal,
.phonological and semantic structures of,the separate language's,. The
author does not see any reason for eliminating translation in second
language learn4ng. In the higher grades of the-comprehensive'school
and in high school pupils should be given a course in'the basic
problems of bilingualism and language contact. Some aspects of the
problems of bilingualism relating to nationalism are also discussed.

r? 30
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65. d'Anglejan, A., & Tucker, G. R. Academic report: The St. Lambert

progra of hoMe-school language switch. Modern-Language JOurnal,

*1971, 35, 99-101,

A report of a program established in Quebec to promote functional
bilingualism through d home-school language switch. At the primary

levell, reading, writing, and arithemetic were introduced via French.
No attempt was made to teach the children to read in English and
"parents were specifically urged not to do so in the home. Each spring,

a battery of tests was administered: French and English, verbal and

non-verbal, I.Q. and attitudinarinventories. Results to date have

been very encouraging. When compared with the control group of
monotgually instructed English children, the.experimental classes
showj o-evidence-of a$ag in English language skills. As to attitude,
it appears that-the product of this program will emerge as .a new type
of individual--neither exclusively English nor French--who possesses
a sensitivity and a positive outlook thward both of Canada's major
dthnOlinguistic groups. The St. Lambert study provides a Minutely
documented, longitUdinal study of bilingual educationewhich is being
closely followed by scientists'and educators not only in,Quebec, but

. throughout the world. (Language and Language Behavior Abstracts)

66. d'Anglejan;ji., & Tucker, G. R. Sociolinguistic correlates of speech

/ style in Quejec. In R. W. Shuy & R. W. Fasold (Eds..), Language

AttitUdes; Current trends, and Prospects. Washington, D.C.:

Georgetown University Press, 1973, 1-27.

The picture which emerges clearly from these data suggests ail

awareness of-language variation on the part of French Canadi'an

students, teachers and workers from three disparate regions of Quebec.
Fdrthermore, these Ss appear aware that there exists some undefined
relationship between language andeducational, occupational and
social mobility. They view language as a dynamic entity which can

nevertheless be influenced by.external forces. The Ss perceive

weaknesses in Quebec style' French, -particularly with respect to its
phonology and lexicon; and they regard standard European French as
the prestige form of language.. This dissatisfaction With the way that
they speak appears to be accompanied by a desire for correctness, for
norms and for specific information regarding appropriate language
usage to be 'supplied, ideally,-by Canadians. The results of this

study suggest several importprit new research directions, and in
'addition'proOde bdsgline data against which to measure the effects
of futyre'changes in lajiguage policy. .,(Author Summary)

ay
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67. d'Anglejano 4., & Tucker, G. R. Communicating across cultures: An

empirical Anyestigation, Journal- of Cross=Cultural PsyahOlOgy,
1973, 4, 122-130.

Employed a word- association technique with the close procedure to
investigate the ability of 2 groups of 10 'professional translators to,

! communicate with English and French monolinguals. Despite the
translators' high level of sophistication in both languages, their own
ethnic background,affected significantly their ability to communicate
with the monolingual groups. Mastery of 2 surface codes may not by
itself assure effective communication between language groups who do
not share a coMmon cultural frame of-reference. (Author Abstract)

68. Darcy, N. T. The effect of bilingualism upon the measurement Of the
intelligence of children of preschool age. Journal of Educational
Psychology, 1946, 37, 21-44.

The problem of this investigation was to determine the effect of
bilingualism upqn pirformance on verbal and non - verbal tests of
intelligence of preschool age children. Two hundred and twelve
childrehbetween the'ages of two years, six months and'four years,
five months (106 monolinguals and 106 bilinguals) were adMinistered
the 1937 Revisidn of the Stanford -Binet Scale, Form 1, and the Atkins
Object-Fitting Test, Form A. The twcrgroupi were divided into fOur
age levels., there were an equal number OfAnales and females in both ('

groups at each'of the Mtge levels, and socioeconomic statijs as deter-
mined by paternal occupations was controlled. Results showed that/
Monolingual subjects were Superior to bilingual subjects on the
Stanford-Binet Test when divided according ta age and sex and also
when the age groups and sexes were combined. Conversely, bilinguals
were'found superior on the Atkins Test when divided according to age
and sex when the age groups and sexes were combined. It isouggested
that the bilinguals of this investigation suffered from a Angage
handicap in their performance on the Stanford-Binet Scale..

69. Darcy, N. T. The performance of bilingual PUerto-RiCan children on
verbal and non-language tests of intelligence. Journal of
Educational Research, 1952, 45, 499-506. '

The problenl of thil'investigation was to determine'the performance-
of bilingual Puerto Rican children on verbal and on non-verbal tests of
intelligence. The subjects were 117 boys and 118 girls of Puerto
Rican parentage who were in grades fiye-and six in two public schools
in New York City, and who heard and spoke Spanish at home, whereas,'
they received_theirAnstruction in English. The'age rangq,of the,
subjects was from 124 months to 178 months. The subjects,Vere admin-

istered the Pintner Generil Ability Test, Verbal series', Intermediate
Test, Form B, and the PintnereGeneral Ability Test, Non-Language
series, Form K. Results showed that the subjects performed better on
the Pintner'Non-Language Test. The difference between the mean I.Q.s -

revealed by each of the tests was 8,62 in favor of Pintner Non-

Language Test. :Me coefficients arcorrelation beipeen the two tests
were found too 19w to warrant the substitution of one test for the other.

32



70. Darcy,.N. T. A review of the literature on the effects of bilingualism
- upon the measurement of intelligence. Journal,of Genetic
Psychology,.1953, 82, 21-57:

This comprehensive survey of the literature on the intellectual
and educational effects of bilingualism includes several studies'of
varying,methodological quality and conclusions. The selection of

studies was divided in three sections: (.1) studies in which bilingualism

was found to have a favorable effert upon the measurement of intelli-*
gene'; (2).studies'in which bilingualism was found to have an unfavour-
able effect upon.the measurement of intelligence; 4nd (3) studies in
which bilingualism was found to.have no effect upon the measurement

of intelligence.' The general trend of this selection of studies has
been toward the conclusion that bilingual subjects suffer from a
language handicap when measured by verbal tests of intelligence.

71. Darcy, N. T.~ Bilingualism and the meastirement of intelligence:
Reviewof'a decade of research. The Journal of Genetic Psychology,

1963, 103, 259-282, 1

The purpose of this article is to review the studies on the effect

of bilingualism on the ` measurement of intelligence in the decade

preceding 1963. The author also gives some attention to some of the

problems related -sto this field of researcL such as: divergent
definitions of the term Ibilingualisms, determining'degrees of
bilingualism,.types of intelligence tests used, isolation frpm other
environmental factors, tests with time limits, optimum age to learn
a second language, and relation of language to conceptual thinking.
The selection of studies is divided in three sections:` (1) studies

o of Spanish - English bilinguals; (2)-studies of Welsh-English bilinguals;
and (3) studies of other bilingual subjects. The conclusions of these
studies are reported and discussed with regard's to some of the problems

mentioned above. It is'concluded that bilingualism is not uniform as
to kind, and that its influence on individuals of different races and
in different environments cannotbe predicted Without a greater amount .

of research than that which has been offered'so far.

72. Dartigue, E. Bilingualism in the nursery school. French Review, 1966,

39, 577-5B7,

. :This article describes a bilingual Nursery School (the /United
Nation Nursery Scbool in Paris) in which two thirds of the children

we anglophone's from other countries than France, and the other third
were'the French children whose parents hope that they wi'M pick up some

English or at least form positive attitudes towards it. In that

nursery school, Fredch and English were spoken most of the time. The

author briefly discusses the organization of the school, the activities
and linguistic improvement of the children, the interactions between .

children, the chtldrens's attitudes sand problems of adjustment to the

bilingual environment, and what-happened to children's acquired
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language skills after their sojourn at the school.' It is conlIded
that the child under 5 years of age learns a new language in o der to
be understood, because there is a vital need in his life to"-learn the
new language. Positive.altatudes towards the new language, are said to
develop through happy experiences with friendly perions in sympathetic
surroundings where the learningis spontaneous and done unconsciously.

73. Deutsh, S. E., & Won, G. Y: 44. Some factors in the adjustMent of
foreign nationals in the United States.. Journal of Social
Issues,. 1963, 19, 115-122.

A number of specific behavioral factors, were examined in a group
of short term foreign'trainees in the United States. The findings
suggest that there are often negattve'experiences and,Attitudes which

----,,ga undetected in for4l studies. Exposure to, prejudice, social
isolation and lack of opportunity for travel are examples. However,
in general the trainees seemed satisfied with their training and
experience. Language facility is an impor/ant variable which AnflUences
the extent to which social experiences and training are satisfying.
(Jdurnal Abstract)

74. Diebold, A. R., Jr. The consequences of, early.bilingudiftsm-in cognitive
development and personality formation. E. Norbect, D. Price- '

Williams, & W. M. McCord (Eds.), The study of personality: An
interdisciplinary appraisal. New York: Holt, Rihehart and
Winston, 1968, 218-245.

For e rs, bilingualism has been associated with cognitive and
, personal isorders. The purpose of this article is to appraise
the reade the major fallacies iwhis popular arguMbnt. .Topics
such as interference and dominance,psycholinguistic and sociolinguistic
variables in second language acquisition, the relationship between
bilipg 'sm and intelligence, afid the relationship between bilingualism
and emotio al adjustment are discussed. It is argued that evidence

[
of cogniti e retardation found in the literature on bilingualism may
be entirely related to non:Tinguistic factors (i.e., socio- economic
factors, etc.). Ont.the other hand, antagonistic pressures directed
on a bilingual communitytby-a sociolinguistically dominant monolingual
society ,are said.Ao, possibly, engender crises in social and-personal
identity and the emotional adjustment of. bilinguals. 4

75. Dockrell, 14,,B., & Brosseau,A. F-. The, correlates of second language
learning by young children., Alberta Jobrigial of Educational
Research,. 1967, 13, 295-298. . - 0

This study was designed to investigate, wi"thin the limits set by
the subjects available, the relationship between learning. a second
language and 3 thAretically relevant factors: chronological age,
parental attitude and general 'intelligence. Parental attitude'was
measured by a scale based in part,on Lambert's Scale. 'Intelligence ,

4
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. was measured by the Stanford-Binet.scale. Achievement in-French was._

...,
,

measured by a translation of the Peabody 'Picture Vocabulary Scale -.
.

(beginning and end of the school year), a teacher estimate ofimprove-
ment in pronunciation, and a teacher estimate of general compribension 1-

of spoken French. The`sample included 40 children. Theresults show

that the major predictors correlate most 4.1ighly with the improvement

.
' in vocab ary as measured by the-Peabody test and that chronological .

age is e most significant -predictor. The/ol r children showed a

greater increase in vocabulary'than did they° ger,children. Parental ..

attitude was marginally significant. ThOu'llti le correatiOn with
improvement irraural comprehension is 16., and o chrpnological age ' 4'
isla'significant predictor. For improvement in p untiatio, the

..

multiple correlation is not significant. 'Their conclusion: there are ..'

no advantas to beginning second language instruction at age four ...

rather then age six.
N,

.
. r 6

76. Donoghue, E.,
.

neteau, Y., & McInnis, C. E., Experimental french-.

. programs 1 t e Car ] ton Roman Catholic eparatg arSchool Bod.
The Canadian Language Review, 1975,131, 246-250: ..'

In 1970 the Carleton-Ro an Catholic Separate Schoql Board

introduced an experimental pr ram of one hour of French instruction

per day at the kindergarten le 1,:in five schools. Trench programs.

in the'Board were gradually expanded so that by 1972 eiperimental

French programs were in effect in. selected schools'at the kIndergarten,

.grade one and grade two lev61s. Tfie Intensive French Program, 'OA
.

°Immersion Program and the Enriched rrendh Program are briefly described. .

. In 1973_the Franco-Bus.Short-ter /Immersion Program wasIntroducedr
This fourth-program is designed. to promotea positive'-attitude to
learning French by creating an e perience'in which learhing French-is

. "fun", and to motivate the children to take a'greater,interest and '

,

make a greater effort to learn /French. This program is. briefly

,described. * / ,

b
77. Donoghue, 10.F. How seconcklanguage.lear g differi from first- 1

language learning. Hispania, 1968, 1, 480-48:I.... ,

/ .

The *pose Of this paper vas to tline some of tgeneral/

.

differences between the learning of e mother tongue and a second

language. First, the mother tongue arningis,seid to be spontaneous

and. unplanned, whereas secOnd language learning is usually the resultt

n in th second language than in the native language,
of an outlay of organized effort and expense. Memory span has been

shown to be shorte
'' although it increases in the second language with the.approach of'

mastery. In first language learning, the reinforcers are.said to be

r primary (i.e., food, control-over the environment) while in the second

1anguage.the nature of/reinforteMtlit is more likely to be secondow

(i.e., smiles or marks). It is also argued that students of a-second

language usually have limited chantes to prattise the fund ental skills

of the language. Moreover, they learn new. Sound discriminat ns but' .'

/ ti
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learn to_ transfer familiar ones that they can already make. The order
of acquiring base and surface sentence structure is said to differ
diametrically between second and first language learning. finally,

4.. the problem of interference is discussed. '.

.

.

_.

78, Driedger, L. In search of cultural identity factors: A comparison
of ethnic students. Cariadian"Review of Sociology and Anthropology,

. 1975, 12,,150-162.

Factor analysis of Likert-type items administered to undergraduate
students suggests that modes of ethnic idOtification can be described
in terms of six factors: ,religion,,endogamy,language use, ethnic
organizations,,parochial education, and choice of ingroup-friends. A

'4.. comparison of the factor profiles of seven ethnic groups revealed
\/ considerable variations. For example, the Jewi'sh students identiffed

-...-

strongly with endogamy and ingroup choice of friends but ranked low
On the importance of religion and the use of their ethnic language._
The French students' identification with their language and religion
was high. Both the French and Jewish students valued parochial
education. Scandinavian and Polish ethnic ingroup identification was

, "the lowest of all seven groups compared. The modes of identification
tended to vary withJthe historically important experiences of ethnic
groups. "Therefore the measures of the modes exhibited a multifactor
structure. (Author Abstract)

7 g. Duckworth, b., & Entwistle, N. J. Attitudes to school subjects:
A repertory grid technique.-:British Journal of Educational
Psychology, 1974, 4417-6=83.

,=
1

,

The attitudes of 600 second-year and fifth-year grammar school
pupils towards their school subjects were investigated using a .
repertory grid developed specifically for this purpose. _ Attitude
dimensions of 'interest', 'difficulty', 'freedom', and 'social ,benefit'
were isolated. Ran orders of mean scores of pupils on these four
scales were produce together with inter- correlations indicating the
extent to which attitudes were specific to particular school subjects.
(Author Abstract)' '

9

80. Dunkel, H. B. The effect of personality on langua/ ge achidvement.
Journal of:Educational Psychology, 1947, 38, 177-182.

The purpose of this investiption was to examine the relationship
between specific personality traits and achievement in Latin as it is,

taughttraditionally. It was hypothesized that tudents with a
'compulsive'- personality would achieve higher sco es i

'

si:re--

n\Latin. The
subjects' were compared on achievement in Latin, t L-score of the ACE,
psychological--test, and the Rorschach Test. No clear conclusions were

4 drawp, however, if not all 'compulsive' students were highly successful,
none of them fell below the level which was expected on the basis of
the L-score. Students with Rorschach patterns indicating,good adjust-
ment showed the same variation. It is suggested -that the Rorschach as
a whole is not a powerful prediction tool, although successful students
tended to have higher Pc and Ovesponses.
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/ s Elmquist, A. M. The-foreign language teacher:, ackground and .

r attitudes. Foreign Language Annals, 1973, 6, 490-499.,

This study exploresjhe attitudes of modern foreign language
teachers toward current aspects and trends of the profession. In

order to obtain an accuratelpicture, the-educational and linguistic
background of the teachers was investigated along with attitudes
toward methodology, textbooks, language laboratories, teacher
preparation, and other facets of modern foreign language instruction.
Data were-derived from a questioNaire.completed by 240 Texas teachers.
Responses are 58.8% from Spanish teachers, 22.5% French, 13.3% German,

and 5.4% from teachers of two foreign languages. Aik the teachers in

the study hold at least a bkccalaureate degree. Master of arts or

science degrees are held by 35.4%; 89.6% have standard certification;
86.2% are certified'in the language they teach. While most of the
teachers use audiolingual approaches and materials, the results show
that they want and try to include more traditional grammar, than the

textbook provides,. Teachers feel the audiolingual drills need

supplementing. They are disappointed with the 'results of language

laboratories. Many-feel that reading and writing. need to be intro-

duced much earlier than is- the practice. The need for better
preparation for forrign language teaching is revealed. In 'general,

teachers are pleased with their choice of profession; anly-twenty

wish they had chosen another career. (Author Abstract)
Afr

82. Ervin., S. M. Language and AT content in bilinguali. Journal of

Abnormal and_Social yc ology, 1964, 68, 500-507.-

Adult French bilinguals told TAT stories on 2 different occascions

for the' same ctures, in French at one session, in English at the

other. Predi Lions derived from studies of child-rearing practices

and values in she 2 countries were made regarding expected content

differences in the 2- languages. Of 9 prekicted content differences,

3 were statistically significant. Achievement theMes14ere we
common in English in the women st1jects'. Iiiirbal aggression against

age peers, and autonomy ormithdraial from others were more common

. themes in the French stories. In these respects,'content shifted.

:with language, for the same individual at 2 different sessions.

(Author ,Abstract)

. .

83. Ervin-Tripp, S. An Issei.learns English. .Journal of Social Issues,

1967, 23, 78-90.

The article reports the findiTs of an investigation of tile
factors which contribute to the learning of English by Japaner

immigrants to the United States. The subjects were 36 Japane e women

who married U.S. soldiers and came to live with them in the U.S. (they

thus are, first generation, Issei), Their skills on ,a variety of

.English 'tests were correlated with a number of psycholinguistiC and

sociolinguistic variables. It was found that the number of years
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spent in the U.S. was the strongest predictor o fluency in English,
But for mastery of English morphological rule and pronunciation,
reading was- important. In iisider to study the effect of language ort

content, monolingual norths-f5r a variety of tests were determined;
the performance of the Issei on these tests was related to these norms.
The Issei showed gross shifts in content with shift in language.
'These findings cannot be explained adequately by self-instructions to
give typical responses. In general, subjects' responses when given
in Japanese resembled the Japanese monolingual controls; when given in"
English they resembled the unilingual English cont However,
content shift was not simply a function' of langua subdivision
of the data showed. Friendship patterns in the U. ;,were shown to''
have a bearingontDe results. (Author

4
Abstract)

84. Feenstra, H. J. Parent and teacher attitudes: Their role th second-
language aruisition. Canadian Modern Language Review, 1969',
26, 5-13.

The purpose, of this paper was to'outline some *it the recent
research in the area of parent and teacher attitude toward the
Yearning of a second language'and the effect of these on a child's
subsequent language performance. Recent studies have indicated that
both language aptitude and a complex of attitudinal-motivational
variables are related to French achievement. Students who had a
favourable attitude towards French and were willing-to integrate with
FrenchIleaking community (integrative orientation) scored signifi-
cantly gher on French Achievementjests. The parents were. found
to play a role in the children's attitudes toward othgr ethnic groups.
Integratively-oriented students also tended to come fom hoMes where

o the parents also professed an integrative)orientation, and wherethey
had a favoutablc attitude toward the_other eihnit group. The author,
distinguishes two roles of the parent which are relevant to his child's
success,in a second-language program: the active and the,passive
roles in motivating the child. The teacher attitudes are also discusse
in relation to Indian student's motivation tolearp English. Finally, -

cultural barriers and peer pressures are said to interfere with second-
language acquisition.

8S. Fellman, J. Language and national identity: The case of the Middle
;

- East. AhlhropOlogical Linguistics, 1973, 15, 244-249.'

Linguistic independence is- intimately tied to mational indepep-
dence. As long as'a new nation does not succeed in forming a uni he
national identity, it will not be able to .forge a unique linguls jc
identity. Rather it will remain under the tnfluence--often ovebearihg--
of foreign--generally international--languages and cultures. Only When

a secure national identity is established, will a secure,linguistic
identity inevitably follow,, even if heavy foreign influencelinguistic
or otherwisp--still continues. The languages of the 'modern Middle
aiern nations are considered within the framework of the above
statements. (Author, Abstract)
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86.. Ferguson, C. A. Digli?ssia. WOrd, 1959, 35, '325-340.

.,,

.*:
of

The diglossia. phenomenon in speech communities is verywidpistread,

even though-it is rarely,..-mentioned. ,The purpose of this article is:to-'
charadterize diglossiaby,pickiilg out four speechOmmmunittes andwtheir
.languages which clearly belong in .this categorY, ihdppribing features

shared by them which are rel#Vant to the .claSsiftbati . The damning
languages selected are Arabic, Modern. Greek, Swiip German,, and Hattian

Creole. For convenience, the afthor refers, the superimposed variety

of speech in diglossia as 'high' variety, and t the-vegional dialects

as 'low'. Arieties:- The'features of diglossia smisseck-in this -

article are: specialization of function.forhig ' vari -and '16'

varieties of languages, prestige of eachyarietyl literary
method of, acquisition, stdndalliation,' Tabili-ty ofgliglossia4 gramnir,,

lexicon and phonology-.---This paper concludes with an appeal _Mr

further study of this phenomenorrand related 'ones. "

87.- Fertig, S., & Fishman, J. A. SoMe measures of the interaction between

A language,idomain, and semantic,dimension in bilinguals. Modern .

Language j6rnil, 1969, 53, 244,=249.

Analysis-of variance design is ut4dzed to determinehe signi-
ficance of the temantic-differentialPwith'the sootolinguistionstruct

, of language and domain: It is s own that value clusters and the

languages of bilinguals'aralb*fitrentially domain related.: (Language;
. #

an44LanguageBehavior Abstratts)
4 C V *

1413"- .

88. Rindling, J. Bilingual need affiliation and futile Orientation jr1

extragroup and,intragroup domains. ModarnThnguage Journal, 1969; *4.

, . 53, 227-231. . E'\, ,

. .
,

,
,

... .-

Two experiMekwere conducted'to determine whaher'need affflia- .

.
tion and future orientation are differentially reflected in theilanguage ,,
of Spanish-English bilinguals and whether such' fferences, if found, ' ''

.

ark ex*lainable in terms of domain oharacte tics. Two groups of

, Part° Rican Spanish-English bilinguals wing jnthe Greater New York
area were tested..Aver all results supported the'general notion ?that

need affiliation and future orientation vary in.degree friiin spheres of.

activity in which Spanish is most commonly used to sphere`' of activity=

in.dhich English ismost .ommonly used. In addition, tire variations"
A-rrdapable of being. differentially reflected in the language of . .-

cc.

Puerto Rican Spanish-English bilinguals.
. (

.

89. Findling, J. Bilingual nee(affiliation, future orientation, and
'

P
'achievement mottvation.:,In J. A. Fishman (&6), Advances in the

Sociology of Language. --poi. II) The-Hague: 10114b &'Co., 1972,.

150-174. , ,
,

.

, .,,

orientation and achievement motivationNeed affiliation 13
, .--uturl.

7

,
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.
scores were'obtained in Spanish and in English from three groups of

-'-
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.Nertd Rican bilinguals living in or around the city of New York.
,Each subject ifi,each group served as his ownw,control and the tests

adinistereg made use of linguistic content typical of.different
domains of bilingual-usage, In general, higher scores were obtained

'in English than in Spanish. Greater need affiliation and achievement .

motivation scbres were also observed in extragroup domains over which
social control is in the hands of.Ruerto Ricans. However, futuee
orientation sceres'were greater both:in clearly extragroup and in
clearly intragroup domains than'in more interbediate.domains over
Which social control'is mixed. (Author Abstract)

00.- Fisher, R, I. A study of non-intellectual attributes of children in
a first grade bilingual-bicultural program, Journal of
Educational Research, 1974,'67,'323 -328.

e a
,A study of a firSt gradriilingual-bicultural program was made

to determine the effect of t e program.on three non-intellectual
attributes of children: (`l) self concept, (2) self descriptions, and
(3) stimulus seeking activity. Results indicate that the bilingual-

, bicultural program significantly enhances the self concepts of girls
''-but not boys. The primary effect of the program on self descriptions

appears to be in providing a situation where Chicanos no longer feel
HpickeCon" and where their feelings of uRhappiness as e4ressed
earlier in thq program are alleviated. In terms of changes in
Stimulus seeking,,activity, i.e., openness to environmental stimuli,
-there seems again to be a sex difference with girls showing a
significant improvement and boys showing no significant change. The -

control grOup showed no significant changes in' self- concept or in
stimulus seeking activity for either sex. (Author Abstract)

91. Fishman, J. A. Degree of bilingualism in a Yiddish school and leisure
time activities. Journal of Social Psychology, 1952, 36, 155.r165.

The purpose of this investigation was to answer four questions:___
(1) How do groups differing, in degree of bilinguaiity compareias to ,

the extent, of their preferences for active leisure time activities of
all kinds. ?; (2) How do these.same groups compare as to the extent of
`their .preferentes for active leisure time activities which require

-)substantial interaction with others?; (3) How do these same groups .

comliare as to the priority Vitich they assign to active leisure time
activities from among all of the voluntary activities -which they

. favor?; and (4) To what degree do thesesame groups assign top priority
to the same activities? It was 'hypothesized that differentiable degrees
of bilingualism Should.not makeany difference.in their preferences
in the area of leisure time activities. The results confirm the
hypothesis. It was impossible to distinguish groups varying in degree
.of.bilingualityon:the basis-oUtheir reported leisure time activities.
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92. Fishman, J. A. 'Bilingualism with` d without diglossia; diglossia

with and without bilingualisq. 4Journal of Social Issues, 1967,

23, 29-38. r

_-
..

.

isBilingualism an individual competence. Digl ssia -is.its

societal counterpart. Bilingualism and diglossia co exist in societies

that utilize two or.more languages for their own, ca efully compart-

mentalized, intragroup purposes and, at the same tim provide for

easy role access and code access.- Such access is singularly lacking

in societies marked by diglossia without bilingualist. These represent

instances of imposed.political or religious unity with underlying

socio-cultural disunity. 'Widespread individual,monolingualism Under

suChCircumitances is often due to emphasis on ascribed status coupled

with the polarization IA. rigidly compartmentalized roles. Bilingua,

without diglossia,is typical of settings,Inwhich populations have

undergone' large scale and rapid social'Oange (industrialization,

urbanization, immigration, etc.) to the end that social norms for

intragroup language regularities have crumbled or never been established.

Both bilingualism and diglossia are absent in small, Undifferentiated

and- isolated societies but even theseydevelop some speech repertoire

differences if only for metaphorical or stylistic purposes. Social

issues concerning bilingualism or diglossia occur in those cases where

)ne is present without the other. (Author Abstract)

Ir

93. Fishman; J. A. A sociolinguistic census of a bilingual \neighborhood.

American Journal. of Sociology, 1969, 75; 323-339.

.

. _ An intensive language. census in a bilingual Puerto-Rican neigh-

borhooein Jersey City was found to yield reliable data, particularly

for items dealing with demographic variables and literacy\questions.

The language questions'yielded R-factors which showed institutional

separation (home, work, religion) as well ,performance sepa ation

'(speaking, reading, writing). Claiming patterns yielded Q factors.

,whcih differentiated between socially less and socially mdre mobile

and' accomplished adults, between outwardly and inwardly oriented

youngsters, and between all the foregoing groups and housewives and

their minor children. Analyses of variance of factor scores pertaining

to Spanish literacy, oral.Spanish, English (oral and literate) indicated

that age,- birthplace, generational range of household, and occupation.

of he d of household tended to be significant main effects in each

finsta e. However, their incremental and cumulative value, and also

-that o the interaction between age and generational range, varied:.

greatly from one factor to the next., (Language and Language Behavior

Abstracts)

N.. Fishman, J. A. The measurement and descriptiordespread and

relatively stable bilingualism. ModIfn Language Journal, 1969,.

53, 152-156. ',

'The purposes of the study were (1) to maintain as.close-a link

to small-group sociolinguistics as possible while developing data

41
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gaihering and data an'alysi'ng techniques that might be of value in the
study of widespread and relatively stable bilingualism in large and,
complex social environments; and.(2) to involve various-disciplines
in the study of widespread.and relatively stable bilingualism and to
'.subject each of them to sociolinguistic triticism and-revision: The
target population was a simple,,Puerto Rican neighborhood in Jersey
City, New Jersey. In.addition, three contrast' populations were also
examined. (Language and Language Behavior Abstracts)

95. Frasure-Smith, N. E., Lambert, W. E., & Taylor, D. M. Choosing the
language ofinstruction for one's children: A Quebec study.
'Journal of Cross Cultural Psychology, 1975; 6, 131-155.

'It is not unusual in Quebec.to find English Canadian parents
.sending their children to French language schools and French Canadian
parents sending their children to English language schools. Why some
parents decide on this form of language experience for their children
was the focus of this investigation. We examined in some detail the
ethnic identity patterns and motivations of selected subgroups of ,

French and English Canadian parenti and compared.thOse who send their
children to "other" language schools with those whose children attend
schools where the home language is usedtas the medium of instruction.
01 parents agreed on the benefits of bilingualism in occupational dnd
educational matters. In contrast, particular subsets of parents,
depending upon theirethnicity,. the community they come from, and the
decision they make about schooling.fdr their children, have disttnctive
constellations of.pefsonal motivations and ethnic allegiances. Clearly
peOple perceive different costs and rewards associated with choice of
language of schooling; 'this decision furthermore has implicationsnot
only.for the relationships within the'family but fof the established
network of social'relationships within the community. (Author Abstract)

96. Rearder, A. B. Organizatipin of the bilingual school. Journal of '

Social Issues, 1967,23, 110-120.

The article is directed toward .sociologists.and school-adminis-
trotorsinterestedintilingual education, It distinguishes carefully
between-adding the mother tongue and adding a second language, tries
to show why more than ordinary teacher training is needed for second
language work, and takes the position that the effectiyeness of
Tbilingual'schooling can neither be assessed nor assured without full
consideration of school,organization and 'classroom practices. It

describes an American bilingual public school, and gives, some infor-
mation about its pupils' achievement. (Author Abstract)



97. Gagnon, M. EchelIe d'attitudel Pegard'de la, langue seConde-manilel

.et normet--=anglais. pour Ftancbphohes:"'Montreal:Lidet-lht.,

1970:

Description of the canstftiction and validation of Gagnon's scale

on a sample of 4;249 subjects from Ontario, Quebec and New Bruntwick.

This paper contains gyidelines for interpreting results on the test

(national and local norms) as well-as indices of internal validity
(item-total and split-half reliability). An index ofvexternal Validity

is also provided. ,

98. Gagnon, M. /Attitude l'egard de la language anglaise. Montreal:

Lidec Inc., 1972.

Study OfTattitude toward English across ten administrative

regions of Quebec (n.8445)". Region, age (13-19), and sex were

found to be significant factors., In addition, it was found that the

student's desire to.communicate, the age at which instruction begins,

and the teachee' were important determinants of attitude. Students

who had 'the most positive attitudes toward English were also those ,

who thought highly of the.cuiltural value of learning it.

99. Gagnon, M. -Quelques facteurs determinant l'attitude vis-a-vis

l'anglais, language seconde. In R. Darnell (.Ed.), Linguistic

diversity in ,Canadian society (Vol: II). Ednionton: Linguistic-

Research Inc,,'1974. /

y
From a sample of 4,249 subjects from Quebec, Ontario and New

Brunswick,, analyses of variance were computed on attitude score's

using as factors, region,' sex, and age: Girls were more favourably

predisposed to learn English than boys, New Brunswick subjects were

found to have a more favourable attitude toward English than the

French=Ontarians, and the latter had a more favourable attitude ,

toward English than the Quebec francophories. An attempt is made at

establishing the external validity of the test through computation

of t-tests between, the mean attitudes of different categories oft-----,

English achievement. Four,out of 23 of the comparisons were

statistically significant.

100. Game, A., Edwards, H., & Smyth, F. Second-language programs'in the .

Ottawa Roman Catholic School Board. The Canadian Modern

Language Review, 1975, 31, 252-256.

In 1968, after the Ontario Bill 140 had been patted, the Ottawa

Roman Catholic Separate School.Board established'a committee on

"Teaching'of FrencA'as a-Second Language" which was to research and

recommend sound,Second-language prograMs to be implemented in its

English-language sphocils. The major objectives of the new programs -

proposed were to offer two alternatiVes, leading to two different .
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,levels of proficiency: "Balanced-bilingualism" attainable through.an
"Immersion Program" and "Functional bilingualism" attainable through
an "Extended Program". Both programs and their philoSophy are briefly
described. Paralleling the development of the ImmerSion and Extended
programs, a longitudinal research-project was begun/in 197041, having
as its purpose to assess over an eight-year span the relative effect-
iveness of the programs with reference to the pupils' English- and
French-language skills, academic achievement, and selected personality
and attitudinal variables, as. well as the viewpoints of teachers'and
principals concerning the progress of pupils Fn the two programs. The
results of the gride one to three evaluation are briefly discussed.

101. Garcia, A. B., & Zi erman, B. J. The effect of exaMiner ethnicity
and language n the performance of,bilingual Mexican- American,
first graders Journal of Social Psychology, 1972,V37, 3-11.

The influence of examiner ethnicity and language on the bar
pressing behavior of 40 bilingual Mexican-American first graders was

'studied. An.Anglo and a Mexican-American female examiner individually
worked with two groups of children praising them in Spanish and then
in English or the reverse language order during two experimental
phases. The ethnicity main effect and order by language interaction
attainedsignifiCance. Ss praised by the Mexican-American examiner
exhibited higher response levels than those praised by the Anglo
examiner. While effectiveness of Spanish praise was not affected by
eitherIthat of English increased when dispensed after Spanish.
Limitations of the study and implications for bilingual education were
discussed.. (Author,Summary)'

102. Gardner, R. C. Motivational variables in second-language learning.
International Journal of American Linguistics, 1966, 32, 24-44.

This paper is concerned with the variables responsible for
individual differences in second-language achievement, but the emphaVIT""
is on motivation. The author describes the basic design of the studies,
the logic of the statistical anal ses, and the theoritital background
underlyifig.the research he con ted with Dr. W. E. Lambert, and then.
presents the main findings. t was found,'for that Wo.
independent factors are important for the success ul acquisi on of a
second language: the language ap ude and the complex of a titudinal
and motivational variables. Some4Ther attention kis give to thg
importance of parents' attitudes on he child's driehtation toward
second-language learning and, the importance of Oe integrat ve.
motivational orientation in different contexts.

'1 "
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.103: Gardner, R, _Attitudes and motivation: Their role in second-

on. TESOLlyarterlyi 1968, 2, 141-150.language acquis

. The article is a
the parent in second-

-
attitudinal-motivati
in,the acquisition o
eristics suggest tha
will acquire co
to becbme integra
language communit
the attitudinal ch
an accepting attit
group. And-finall

rtew of the.research related tope role'of
an wage acquisition. It ls arguokithat

nalicharatteristics of the student are important
a second language. The nature of thdse charact-

p truly successful student (i.e., the one who
atipnal facility with the language) is motivated
or to-be )ike the valued members of the other'
This integrative motive appears to derive from
kcteristics in the home and mutt be fostered by

de, by the parents, concerning the other language
, tI$ process of second-language acquisition

involves taking on behavioral-characteristics of the other,TAnguage
P community and the fact' that the child will experience resistance from

himself and:pressures'lfrom:his own cultural community.

104. Gardner, R. C. Ethnic stereotypes: Their consequences for second-
language acquisition. Research Bulletin No. 262, Department of
Psychollogy,.UniVersity of Western Ontario, 1973.

1 I

This paper is concerned with the influence o
glo

f community beliefs
on the language learning situation. Two questions are raised: (1)

-whether ethnic stereotypes can influence the relative success of
. second-language acquisition; and (2) what effect second-language

Irograms have on ethnic stereotype . It was found that stereotypes

ICII.

' 'cad have 4 facilitative or inhi itor effect on second-language
adquisition.in that they establi e way in which the community

t , .. views the desirability of,learning a °second langudge, It is suggested
that differences of stereotypes toward French Canadians in different
Canadian Communities could reflect themselves in differential achieve-

..
ment in French. However, the exposure to French classes did not result
in any great changes in the stereotypes of English- speaking students:

.

105. Gardner, R. C. 'Motivational variables in second-language learning.
Proceedings of the Fifth Symposium of the Canadian Association of
Applied Linguistics, 1974, 45-23.

Earlier, findings of over a decade, and a half of the author's

research are sUmmarized: (1).measures.of language aptitUde were related
to English-speaking student achievement in French; (2) attitud toward
French Canadians were positively related to measures of French, but
they were also related _So students' motivational intensity, and the .

expression of integratli/direasons for studying French; and (3)'the
language aptitude component was independent of the integrative, motive
component. The same findings were obtained in different settings in
North America, such as Montreal, London (Ontario) Maine, Lobisiana,
and Connecticut . The basis of a social psychological madel.of- second-
language acquisition is prePlited. The Major features of influence

.45
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on second-language acquisition, are said to be the social milieu: ,

4ndiYilltUal differences,'and second-langdage acquisition contexts. .

,' Then the characteristics of the,ipdiyidUal which seem to reflect his
MotiVation.to learn a,second language are, presented under four major ,

headings: Group Specific Oittitudes, Couti4WRelated Characteristics,
Motivational Indices, and Generalized AttitUdes, Recent studies. have
shown that in the initial phases of second-Thnguage learning, .

-.-\-,,,- /e

motivational variables are relatively more important in determining
) achievement than are language aptitude and intelligence. As the v.

student becomes more proficient-aptitude and intelligence take on
greater significance. Finally, attention is giVen to_the foreign I

language drop -out problem. . .

/

106. Gardner, R. C. Asocial psychologist communicates with the modern
language classroom teacher. Invited address, Fourth International
Conference of the Ontario Modern Langyage.Teacher's Association
and the New York Statef Association of Forei,gn Language Teachers:
Toronto, March, 1975:

(The author presents a theoretical'analys of second-1 uage
acquisition and tnOicates some practical implications of thi model.
The research conducted by W. E. Lambert and R. O. Gardner i- briefly
reviewed, as well as other ancestors of the present theoretical model.
The notions of, anomie, integrative orientation to language learning,
and attitudinal/motivational aspects of second-language acquisition
are-discussed. The proposed model consists of four segments or
sources of-influence on second - language learning: (1)-social milieu, ,

(2).individual differences, (3) formal language training c9ntext, and,
('4) informal language experience. The relationships among intelligence,
language aptitude, and motivation are distussed, though the importance
of motivation is.especially emphasized. FinallY; five practical'
applicationsare.prbposed: (1)-attitudinal/motivational characterfstics
can be changed, though not easily, (?) if attitudes toward the language
and the learning situation are made positive, motivation will increase,'
(3) -knowing the feelings of the community about a second langdage may
be useful for course planning, (4) since potential drop-Outs cane be
identified, remedial.procedures can be adopted in time, and (5) the
reliable battery of- measures developed by -th@ Language Research Group
at the University of Western Ontario can be aseful for program
evaluation purposes.

107. Gardner, R. C., Kir4y1 D. M. Smythe, P. C., Dumas, G.i-Zelman, M., &
Bramwell, J. R'. Bicul ural excursion programs: Their effects

. on students' stereotyp s, attitudes and motivation.. The Alberta
Journal of Educational Research, T974, 20, 270-277.

This report summarizes the results of an evaluation of bicultural
excursion program undertaken by grade 8 students. The pUrpose of the
evaluation was-to determine the extent to which students' Stereotypes,
and attitudes were'influen4 ced by a brief four-day excursion to another

#



I

I-.

linguistic/cultural community. Students were tested before and after
the excursion. The results indicated tha%the students benefited by
a greater appreciAtion of the other lingui tic/Cultural community,

more favorable attitudes towards that group, and an increased interest
-in-learning the, language for integratiye reasons: The pedagogical
implications -of bicultural excursion programs are discussed. (Author
Abstract)

108; 'Gardner, R. C.; & Lambert, W. E. Motivational variables in second -
language acquisition. Canadian Onurnal of Psychology, 1959, 13,
266-272.

Montreal high School students studying French as a second language
completed a battery'of tests including measures of linguistic aptitude,
verbs] intelligence, and various attitudinal and motivational charact-
eristics.. Analysis of the intercOrrelations of these tests yielded
two orthogonal-factors equally related to ratings of- achievement in
French: a "linguistic aptitude" and ,a "motivational' factor. It was
also found that maximum prediction of success in second-language
acquisition was Obtained from tests of: verbal intelligence,
intensity of motivation to learn-the other language, students'
purposes in studying that language, and one ,-index of linguistic
aptitude. (Author Abstract)

109. Gardner, R. C., & Lambert, W. E, Language aptitude, intelligence,
' and second-language achievement. Journal of Educational Psychology,

1965, 56, 191-199. -

This study demonstra es that measure's of intelligence are
elatively independent th language aptitude and second-language
achleveient, and moreover, hat different second-language skills are
related-Am-Aifferent abilities. A factor analysis of 24 variables
(n=9.6 hool students) yielded 7 orthogonal factors. Four of
these composed primarily of indexes ofsecond-language skills
suggesting relatPely independent dimensions of achievement. Each
of tihese factors also included one different measure of language
aptitude indicating that these dimensions of language achievement

.

were dependent upon different abilities. A fifth factor appeared to
-lescribe much of the variance common to the measures pf language
aptitude but included measures of language achievement and reasoning
s011s. Two additional factdrs defined as "intelligence" and "verbal
kriwledge" were orthogonal to the other factorst (Author Abstract).

J
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110. Gardner;-.R. C., & Santos. E. H. 'Motivational variables in second-
language'acquisition: A'Philippine investigatton.- Research 4
Bulletin No. 149, Department of-Psychology, University of
Western Ontario, 1970.

The role of motivation and thenature of motivational variables'
in second-language acquisition had been investigated mainly in Quebec,
Ontario, Maine, Louisiana, and Connecticut.° The purpose of the
preSent study was. to examine the importance of the integrative motive
in second-language learning in a community where the second language

,°

has definite instrumental value. The subjects for this study were
103 senior high school students, residents of a subirb of Manila,
Philippines, who hadcompleted 6 years of formal training in English.
Subjects were requireCto respond to a battery including 47 variables
covering a broad range of scholastic, linguistic, social, and
psychological areas. Parents of subjects were also- required to complete
the questionnaire: The results suggest that although the relationship
between an Integrative motive and second-language achievement was
demonstrated, second-language acquisition should be viewed in a
larger social psychological contest. In the Philippines context,
instrumentally-oriented students who received support from their'
parents for this orientation were found to be more successful in
acquiring the second language than students not evidencing this
supported type of orientation. These results,' however,- also support
the view that the acquisition of a second language,requires that
students identify with the second language communtty (i.e., evidence
an integrative orientation) and that the motivation:to learn a second
language is dependent upon this identification..

111. Gardner, R. C., & Smythe, P. C. Second - language acquisition:
Motivational considerations. In S. T. Carey (Ed'.), Bilingualism,
Biculturalism & Education. Edmonton: University of Alberta
Press, 1974, 11-30.

This paper is concerne' with the role of motivation in second-
language learning. Some attention is given to the recent decline in
the peftentage of enrollment in French classes in Canada. Though the
main purposes of this paper are: (1) to review some of the early
.research that R. C. Gardner and W. E. Lambert conducted to study

. motivational and attitudinal correlates.of French achievement; (2)
to present a more recent project conductedlay.R. C. Gardner and P. C.
'Smythe which improves upon the earlier studies;,(3) to discuss how
the relationship between motivational vviables-and second-language
aChievement appears to change.as a function of therage and level of

-

training of the student; and (4) to present data indicating that a
reliable and valid battery of attitudinal/motivational tests now
exists for assessing important predictors secondllanguage achievement.

t
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112. Gardner, k. C., & Smythe, P. C. Th0 integrative motive in second...,

language acquisition. In S. T. Carey (Ed.), Bilingualism,.

gicatOralitm & Education. Edmonton: Uniyersity of'Alberta

Press, 1974, 31-45.

The aim of this paper is to discuss three aspects.of the research

conducted by the authors: (1) the drop-out problem and the pole that

the integrative motive plays in orienting students tospersevere ttfi7
their second-language traininqr(2)'the role that incentive programs
play in motivating students tR learn a second Tanguagei and (3) some
effects that exposure to a second-language program on the student.

Students who express an integratiV1kprientation are fbund to expend
more effort in their attempts to learn French,` vidente a greater
desire to learn French, have more favourable attitudes toward learning

, French, perceive the French course and the French teacher more
_positively, and express more favOUrable-attitudes'toward group who

speak French. .Further, these students tend to be non-anxious in the

French class, non-ethnocentric, non-authoritarian, non-machiavellian,
but to evidenCe some dissatisfaction withtheir rblein society.. The

motivation to learn'a secondjafiguage is Said to encdMpAis a series
of attitudinal orieritat*ons on the part of the student and. not simply

the expression of collsfOrable effort to acquire-the,language.
Integratively-oriented ,students were less likely to drop out of their

-French classes. It Wad also found that English-speaking stgUents
exposed to'a bicultural experience (Incentive PrograM). in.a franco-
phone se$ting developed more positiVe attitudes toward French-speaking

people. Finally,. the effObts of exposure to. French instructionas a
function of grade on attitudes, motivation.and the perception of the-

Course are discussed. 4''
-e.0. .

113. Gardner, R. C., &.Smyt e, 4 'Al.ibtivation and second-language

acquisition. Cana ian Mo rn,Language%Review, 1975, 21,218,230.
. 0. :

, .

This ,article is ncerned wifh'the:.i'Mportance 'of motivation in

second-lanbuagelearnin A `recent taxonomy of the 16 motivational -

characteristics in secon -language lgarning is presented under four

major headings: (1) Grp Specific Attitudes; (2) Course Related

Characteristics; (3) Mot i Indics; and (4) Generalized',

Attitudes. Measures' of aptit*.were found to be independent I

of the attitudinal/moti* i8na su = %though both were related to

' the measures of English-speakin.t o,',,,, 0 achievement in French.' The

motivational factor is said. to en .o.is tevefal inter - related

Variables. ,This motivational comple
,
u.desctibes what'has been.refered .

i

to as the 'Integrative_Mbtive!. Int atiVely-oriented students were

found to havemuch more positive .at udesNind.to achi0e better in

Frenchttian students lacking this, t vatidn'... Furth6r,-these students

were much less likely to drop o of their French course. The effects

ofa bicult al ursion have .lso been"ihvestfgated and the results
revealed that the E glish-spe king students invplved in this excursion

expressed more favou able itudes-toward French Canadians and a

greater interest in,(1, ing French for integrative reasons 'after the

trip. ,.

.
... .
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.114: Gardner,.R. C., St Smythe, P. C. Secohd languag4 acquisition: A
social psychological approach. .Research Bulletin ho. 332,
Department of Psychology, Univecgtt4of Western Ontario, 1975.

This report summarizes the results. of a two-year reSearchproject
designed both to investigate factors which promote second4anguage
acquisition and also to monitor changes in these factOrs associated

;with indreased trains and proficiency in the second language; The
aim of this evaluati was not to examine specific successes and
failures of e school French program existing in London,. Ontario;

4 but wasp ra her focused on the pupils as learners of a second language..
The authors tried to present a nen-technical description of.the
analytic sta istical prdc::res used in this study, as well as a
description o the test onstruction phase of the attitude/motivational
test battery, t ela onship among-attitude/motivational tests and
several measures of French achievement. The soundness.of the measuring"
instruments and the validation of the major findings are demonstrated.
A first attempt at producing a formula by which.to predict second-
language achievement is also provided. Attention is given to "the
foreign language drop-out problem" and to the role of consensual
beliefs (or stereotypes) in second-language acquisition. Finally,
the authors have attempted to integrate the results and propose.a
teginning of a model which with subsequent research is expected to
(lead to a theory of second-Tanguage acquisition. Appendices are
included with'more detailed information on the test materials used
in both the initial study and the validation study, and the correlation
matrices.

r".

115. Garrard, D. R. Language teaching in Europe. Modern Languages, 1974,
55, 131-137.

Author's comments on his tour in Europe, visiting 62 language.
schoolsof various countries: Denmark, Sweden, Germany, Holland,
Belgium, Switzerland, Italy and France. Main needs for learning a
language are'discus§ed, as well as different ways to satisfy those
needs in different'countrie. For example, in Sweden all companies
must provide 250 hours oflanguage tuition for their immigrant ,workers;
during work-time and with full pay. In general, the teaching methods
are traditional. , The most traditional methods were being used in

' Denmark and Hollangl, which were found to be-the most successful
countriesin thiirsphere. Mainly because the motivation on the part .

of the student is so strong, since economic survival depends, for
these countries, upon competence in other languages, and the quality
of the teaching is very high. In the various countries, there are
private language schools with highly trained teachers and sophisticated
technological aids, but the good course* are expensive. The ':Total
Immersion' courses remain the most effective. Germans are said.to be
the greatest users of tape recorders. Some interesting experiments
in bilingual classes carried out in France are mentioned: However,
.the difficulty of finding suitably qualified teachers of...a foreign,
language 4.6 often reported. The author notes that motivation
undoubtedly the most important single factor in leauage:learning.

. 9
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116. Garth, T. R., Elson, T. H., & Morton, M. M. The administration of

-non-language intelligence tests to Mexicans. Journal 6fAbnormal .

and'Sqiial Psychqlogy, 1936;'31,'53-58,

The purpose of this studylats to secure a satisfactory mea4e-
of, the intelligence of Mexican children with a reliable non-la pguage

test in 'a city environment in the United States. Four hundred and'

fifty-five Mexican children, whose ages ranged froM eight to sixteen

years:were administered the Pintner Non-Language Intelligence,Test

and the Otis'Classification Test. The results' revealed that, age for-

age and grade for grade, the Mexican children are jnferior to American

Whites in verbal scores but they are practically equal in non-verbal

test scores. I.Q.'s as measured by the non-janguage tests are about
equalto the American-White I.Q., though, for the total,Mexicahgrouo,.

the verbal test.I.Q. is 75.5. It is suggested that verbal tests are

unfair to Mexican children.

117. Genesee, F., Tucker, G. R., 1 Lambert, W. E. Communication skills of.

bilingual children. Department of Psychology, McGill University,

1975. (Mimeo)

,

Three groups of children were tested in A interpersonal verbal

communication task. Children from kindergarten, grade and 2

participated. Al hildren were native English speakers. One group

attendeddEnglis s hools4With'English-speaking teachers.(COntrol);

one attended En lish scifools with French-speaking teachers, but the

pupils were all English speaking (Partial Immersion), and the third

group attended French schoOls with French-speaking teachers and

pupils ( Total Immersion). The groups were comparable in terms of

age, socio-economic level, and verbal and non-verbalI.Q. In the-

task, the children were asked to'explain how to play a game,to two

different listeners--one, the sighted' listener, could see the

,materi als of the game in front of himl'the.11ther, the blind-folded

listener, could not see the:-materials and; therefore, was dependent

upon-the subject's verbal explanation for understanding. It was,

found4hat.there was no significant difference among the-groups in

terms df,how many rules they mentiohed to each listener. On the

other hand, the two immersion groups, and in particular the Total

Immersion group," mentioned more about the materials of the game to -

the blindfolded than to the,sighted listener than -did the Control

group. The results were discussed in terms of differential sensitivity

in interpersonal communication and a possible explanation for'diff-

erences in the development of such sensitivity'.,(Author, Abstract)

I
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118. Gezi,,K. Bilingual-bicultural education: A review of relevant
research. California Journal'of Educational Research, 1974,
25,-223-239.

A review of the literature indicates that when nonverbal ability
tests-are used and when socio-economic variables are controlled,
bilingual children have as high IQs as monolingual children, if not
higher ones in some respects. Reasons for the below-average school

. achievement of many culturally different, students in regular school

prograns are discussed. (Psychological Abitracts

-Gilmore, 'G. M., Stallings, W. M., & Ran4a11', R. S. A comment on
Nedler and Sebera's "Intervention strategies for Spanish-speaking
preschool children".. Child Development, 1972,.43, 1035-1040.

Presents criticisms of S. Nedler and P. Sebera's (1971) study
indicating that a planned Bilingual Early Childhood Educational
Program was superior to a Parental -Involvement Program and a traditional
day-care center. The experimental design, statistical analytes, and
data errors are discussed. (Author Abstract)

120. 'Green, J. R. A focus'report: Kinesics in the foreign-language class-
room. Foreign Language Annals, 1971, 5, 62 -68.

V

The classroom presentation of authentic norive6aT behavior-ii
gaining in acceptance as a legitimate and useful activity in the
teaching,of the foreign ltu . ign-language educators who argue'
for the contemporary view of the n culture acknowledge the dearth
of useful data of this type ant/call for the production of cross-
cultural gesture inventories for each of the commonly taught languages
in oar schools andcolleges. The colloquial dialogues found in many.
school'and college language texts are ideally suited as carriers of
nonlinguistic cultural patterns. The language teacher who,ii sensitive
to the communicative value of nonverbal behavior and who has Inter"
nalized some of-the high-frequency gestures caneasily gloss-the
dialogue with authentic foreign-culture gestures and execute thee as
apprppriate during the presentation of the dialogue. Pupils can thus
acquire important features of the foreign culture.and can .relate
themhtd*the social context in which they occur in thelforeign
enviroffnent, (Author Abstract)

r '
.121. Guiora, A.-Z., Brannon, R. C., & Dull: C. Y. Empathy .and second

language learning. Language Learning, 1972, 22;111-110.

, .-..

The study reported'here represents the culmination of the develop-
ment and'application of a research-strategy whereby hypotheses ''' -,
generated in the.dlinical circumsfance,are transposed to a behavioral
realm where more-rhorous,-reproducible-,-t4bliable, and- valid experimen-
tation is feasible (Guiora, 1970). Our:concern has chiefly been to
401f this strategy tcr.the'concepf of empathy, choosing as, the

, ,
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transposed realm\of behavio*,41a.n949-in particular, authenticity

of pronunCiation Of a second language. In a series = of studies we

investigated the hypothesis that empathy plays.a significant role in

the ability to authentically pronounce a,second language. The measure

which proved-to be most successful in predicting authenticity of

prohunciation was the Micrd-Momentary *Expresion (MME) TeSt as

modified by us. 'The present study confirms the original hypothesis

that empathy as measuu(AFby th6 MME is positively relAtecitto the ability

to authentically pronounce a second languge. 'Essentially the ICE

measure coupled with he Verbal %Mental ReSsoning Test of IntelT4g6ce

and d-a simple 4.1.4 appar tly effettive measure of Motiyatioli prWide,

aimajor-contr.ibuti o'the prediction of pronunciat-tooabilitY.

Adding the Army Lan age Aptitude Test as'a linguistic measure,. the

-combined instruments constitute.a -powerful predictive battery.

(Author Abstract)
2

122. Gy-iora, A. Z., Beit- Hallahini, B., Bra9nono,R.-C. L., Dull, C, Y.,.&

Scovel; T. The effects of experimentally induced changes in .

e6o states on pronunciation ability in a second language: An ,

exploratory study. Comprehensive Psychiatry, 1972? 13,.421-428. .

.

,

r

Tested the hypothesis thj t flexibility of psychic processes is'_

critical $th to empathy an second language pronunciation. Thestudy

was based o Z. 'Guiorasso-work regarding empathy as a comprehending

-process. Eigh -seven college students 21 years old ordolder served

.:as subjects in xperiment measuring the effects ofialcohol ingestion.

(0-3 oz.'of 90 proof liquor in mixed cocktails) on approximate

pronunciqtion of unfamiliar foreign language, using thegStandard

Thai Proadure (STP) and the WAIS Digit Symbol Test. .Results indicate

that ingestion Of small amounts'of alcohol,.under certain circumstances,

increased ability to authenticallyTronounce a econd language: . 4 -.

Findings are interpreted as supporting the h othesis and theories

about the nature of the underlying processe . (Psychological 'Abstracts)%
A

, t .
123.'-Gueperz, J. J. The communicative competence of dilingual s: Some

.
hypotheses and suggestions for resiearch. Lan' ..e in ociet

#

1972; 1, 143-154. .

0 . .......---4

The auth proposes a Moael/fo -k--Hle descri s ion oilbilinguag :

''speech whi focuses on linguistic hd'sOcial constraidts governing

the spe is selection of Variables within a single complex linguistic:

repert re. The model will be testqd with field data from bilingugl... /

commu ties in India and Austria, and results, w'll be compared with

releva ata on American English. Thaditional *chotomy between
. ..-----

bilingual and - monolingual behavior is discarded a differences between

the communities'will be described in terms of the va.1.-9f linguistic'

structure at which variables appear, rules governing their co-occUrrentel

and socfel, meanings they communicate .% The goal is to contribute-to-. .

knowledge 9f the linguistic and social 'nature of code alternalion, to -.4.

provide new insights -into communication processes in ethnicary diverse -

'tg

0

societies, and to lay the basis for improved educational' strategies.

(Author.Abstract) , ,

r.)
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124. 'Halpern, G.., & Kirby, D. M. The .French'PyrOjett. Research Report
1. 773,618, Re Search Centre, The Ottawa Board of Education, 1973.

Four alternative methods ,of teaching French are briefly descrd;
early ininertion`v later *emersion,' Cpre'or traditional, programs, and

. the use "of: French' as the medium. of instruction for specific content
areas. A research, r)roject whose.'aim is to evaluate a number of
.different programs 'for tlie,:teaching of French as a second language
is described. The'French project tries to answer somibasie.questions
regarding the-,effectiveness,'}and costs by comparing alternative methodst./
of *teaching French: Some attention is also given to the testing
program and the administrative decisions in the,.project.

Halpern,` G., Kirby, D. Tourigny, R., Obadia, A., & Stanuti,' S.
q'he French Project. Canadian Modern Language _Review, 1975, 31,

The purpose of this article is to provide a brief.desCription of .

the experinenta 'french_ Programs offered by the Ottawa and Carleton
Board's of Education and to outline the research and evaluation
concerned, with them.. The overall research objective of_the French'
Project is to compare the effectiveness and costs of alternative
,metkids of teaching French .as a second language it .order that

administrative decisions regarding,theiArelative utilities with
.respect to the -total educational program may be made. The evaluation
model requires the administration of tests and inventories to approx-
imately 40;000 students in the fall and in the spring of the academic .

year 1973-74. The'majdr emphaiis of the research is plaCed- upon
changes in-Students' oral comprehension skills and attitudes. The
(research being conducted involves a number of specific French prograMs,
each,intended to achieve a different set .of learning objectives, or a
different level of achievement for the same objectives: Immediate
Immersion, 'Primary Immersionz'traditional programs, Extended Programs,
programs. with different class site, and 'bilingual. school!.)

121. Hal sal 1 E. European' pol icy- and national -impl ications for modern
language teaching. Modern Languages, -1972, 53, 157 -168. - .

Thi4,article has to do with changes In .modern 1.anguage .teaching
Since 1949,. and-the role played by the Council; of, Europe and its ;

subsidiary liody,, the Council for Cultural Cooperation,; and by the',"

Conference *Of Eruopeah Ministers of :Education, In 1962 .the Council
fdr Cultural CoOperation;followed.the wishes of the Conference of
airopean Ministers of Education in formulating its programmes. The

"..Ministers stressed the increasing importance Of oral self expression
in foreign languages and the necessity-Of adapting examinations and

" teaching Methods to "suit this' trend, and also to .suit the needs of
different,types of pupil and school. They also pointed. out the"
importance of the. improvement In the methodology ,of modern .language
!teaching for future,teachers a. any school level and the arrangements

ti
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for language specialists to snerid,reasonable periods abroad., The

Ministers further agreed to try, and promote research and experiments
whose aim was to'enable teachers-not yet qualified for language
teaching to obtain the necessary training so that the extension of
modern language teaching could be carried out as soon as possible.

Psychological and linguistic research was undertaken. In 1967 the

major project was finished, ajeview of the work was made and a report.
Was-written:v"Mhdern Languages-and the World of Today". After the

British pilot project,.it was concluded that all primary school
children were capable of learning a foreign language, that the ideal

age to start seemed to, be about 8 and that the advantages of the early

teaching of a.foreign language outweighted its disadvantages. At the

same time, since the introduction of a' modern language in primary

schools called for much effort in the training of teachers, in the
preparation of suitable material, and in providing equipment for. classes,

detail41 planning was essential, and research and further experiments

were necessary to produce results which would justify the investment.
In January 1968 the Consultative Assembly of the Council of Europe
approved a motion for a resolution to be debated in the autumn of the

same yea,urging the launching of a large scale campaign in the

national parliameqts,to promote'the teaching of modern languages.
The point was made that \a knowledge of a modern language should nog

longer be a luxury but an instrument of information available to all,
since economic and social progress in'Europe depends on it. flew'

government policy is briefly described and discussed.

127. Hamayan, li., Markman, B. R., Pelletier, S., & Tucker, G. R. Differences

'in performance in elicited imitation between French monolingual

and English-speaking bilingual children. De artment of Psychology,

McGillUniversity, 1975. (Mimeo)

This study represents an attempt to describe the second-language
competence of En.glish-speaking children who are learning French as a

second language. The performance of fourth and sixth-grade children,

taking part in a French immersion program was compared to mat of

French-speaking children of the same age using an elicited imitation

task. The subjects' performance on eight syntactic features was

measured. French-speaking children, in general, performed better

than the English ohildren. A consistent pattern of errors by the.

English children indicated that they possessed a rule system for

several of. the features which was different from that of the child

native speakers.- By giving a digit span ta$k in both languages, it

was possible to rule out a confounding memof'y factor which may have

offered an advantage to French speakers in a sentence-relietition-tas

(Author Abstract) .
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128. Hamers,J..F., & Lebert, W. E. Bilinguals' reaction to cross-
language semantic ambiguity. In S. tarey*(E41,'Bilingualism,
Biculturalist'and Education, Edmonton, University of Alberta
Press, 1974.

A series of experiments was conducted to determint if the meaning'
of a word in a supposedly silent language actually remains-inactive
when a bilingual is presumably decoding exclusively in his other
language. This notion was,studied with the use of cross- language
semantically ambiguous words (SA words, words which in their written
formexist in both languages but with a different meaning in each
language). First, bilinguals were asked to give free associations to
yards in a mixed list of SA and non-SA, with instructions to use one
of their languages only. In a second experiment, a simultaneous non-
verbal clue to the language of the SA word was introduced, and in a

_third a minimal linguistic structure acted as a language marker. The
introduction of these clues was enough to radically change the
association given to SA words. Finally, a small monolingual, ntrol
test was added in whcih homographs were accompanied by a similar
linguistic' marker in order to determine if a'minimal linguistic marker,
would be a clue to monolinguals to one meaning of a homograph to the
exclusion of the other. The results indicate (a) that both of the
bilingual's languages are potentially' active at any time so that the
bilingual cannot shut-off one language system and decode only via
the other; and (b) that various aspects of sensory input are, processed
and integrated in the act of decoding verbal material. (Author Abstract)

129. Harris, M. B.,4 Hassemer; W. G. Some factors'. affecting the complexity
of children's sentences:. The effects of dodeling, age, sex, and
bilingualism. 'Journal of Experimental Child Psychology, 1972,
13, 447-455.

Assessed the effects of the complexity of sentences spoken by a
model on the length and complexity of sentences spoken by 32 mono-
lingual children hearing English sentences, 32 bilingual children
hearing Spanish, and 32 bilingual children hearing English. The
subjects were second andlourth graders. A clear modeling effect was
found, as well as an effect,of grade- level on sentence length. No
Significant effects of sex or language were found. Resultspsuggest
that modelin§can affect the complexity of children's sentences even
in the absence of reinforcement or instruction to imitate. (Author
Abstract)

.

. ;'

130. Hauptman,,P. C. A structural approech vs, a situational approach to'
forei9n=l'anguage:teactring.. LangUagelearning, 1971, 21% 235-244.

Two approaches to foreign-language instruction were compared in
an experiment in which American children learned Japanese.,111,the
"structural approach," materials were sequenced in. order of:Tareased
difficulty of grammatical-and lexical forms. In.the "situational



f

approach", the same materials le presented'in the form of meantngful.

. . .. .

v ,

dialogueS; sequencing did not depend upon the, relative difficulty of

grammptical and lexical items: The principal findings of the eXperi-

ment were (1) that the situational 'approach produced resuitSequal

to or better than those,of the.structural approach,'(2) that the,

situational approach produced signyicaptly better results along

students of high rihguage'aptitude_and intelligence; and (3) that

1 there was no significant difference-between approaches among students

. of lower aptitude and intelligence.. A major implication of th4

study for foreign language teaching is that in elementary courshs for

children, ilis unnecessary_to sequence ;content materials According:

to the linguistic difficulty of grammatiCal and lexical forMs. In

.classes-which are' heterogeneous or of generally high intelligence ahcl .

language 'aptitude, .sequencing' by.situationsis-more_beneficial than

sequencing according to relariye linguistic difficulty., (Author *

Abstract) , -

v,
, .

. 'A ..

. 131. .Havel, J. E. Some effects.of the introduct*on of a policy of bilingualism,

in-the polyglot community of SuObUry:1Canadian Review of -Sociology

and Anthropology, 1972, 9, 57-71.

Ot' i

A survey 6f grade 4 and 9 school' childn in Sudbury, shows that' .,

the bilingual policy of the governments bf Can4da and 'Ontarioahas -

inspired optimism:among French-Ontarfansconcerning°the future of.
their language-in this country. Parents', who tenyears ago would

have sent, their children to,Englislischools, now send themto-French

schools; French is spoken more often in:the-home. En' sh remains

predominant:but its ree is chahiing: For some, it4i:gmains one of

i
the two official languages; for everyone,-it remains the lingua franca.

Third language people have new hopes for the maintenance of their

cultures. The idea ofoa melting ,pot is, fading away.- (Author Abstract)

-. . ,i

132. Heard, L. E. Foreign language
-

and', the group,conteXt: expanding

. student roles. Foreign. Language Annals, 1972, 5, 313-320.
,

Using principles of social psychology to structure learning
experience in the foreign language classroom can provide the teacher

with a workable design for instruction. Strategies for increasing

student-student interaction through a variety of small -group
activities from preparation of oral compositions to more ambitioUs

.intrar and cross-level teaching and tutoring. projects allpie for

fuller.stUdentOarticipation in classromelife. Attention to practical

matters of organiiing sequencing, and evaluating activities as well

.as considerations of administrative issues ground the strategiesin

thelftalit,l, of the/school setting. A sample of group products

- achieved through the group process testifies to the feasibility of,

implementing such strategies in the foreign language classroom.

(Author Abstract)
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, 133. Berman, S. R. Explorations iii the social psychology of language

choice. In J. A. Fishman (Ed.); Readings in the Sociology of
.Language: The Hague: Mouton &-Co., 1968, 492-511.-

.k*

The'position of a bilingual speaker` required-to choose one languagb4-
rather than the other in situations phere either could serve as the
medium of converSation may usefully be analyse0s that of a person in
an overlapping situation. He may be influencdrby factors in the back-
ground situation or by personal needs or by the demands ofihe
immediate situation. The choice depends upon the relative potency
of these situations, Potency is regarded as a functioR of valence and
salience, and the factor of salience is seen to be of particular
importance in determining-the influence of a background situation on
behavior. The present preliminary paper sets out a number of hypotheses
in regards to the determinants of the relative potency of the situations
in language'behaviouN,JA case history of an immigrant ig presented,
illustrating a patter in regard to the fluctuations in the potency of
background, personal reds, and immediate situation at various stages
in the immigrant's adjustment. In this analysis the language thoten
was the dependent variable.,. It is suggested that the choice of
language may in its turn serve--subject to certain qualifications - -as

a behavioural index of group preferences and social adjuStment. It

is fu'r,thermore suggested that the analysis of the determinants of'
language choice-may hab implications for the policy of the host
society in regard to the,useof its language by immigrants and other
newcomers. The andlysi't-Vay also have relevance to problems. of
motivation in the learning of a second language. (Author Summary)

134. Hernick, M., i-Igenhedy, D. Multi- -level grouping of"_students in the
modern.fo 4T4K-Taguage program. Foreign Language Annals, 1968,
2, 200-20 .

The reco Lion varying language abilities and objectives
among student ersis s the main problem in organizing foreign .

language prog ams. The principal thesis emphasizes that the foreign
language equ nce represents a progressive acquisition of_skqls, a
cohtinuum rather than a series of discrete steps. A pilot program in
a senior h school shows that a modified multi-level grouping with
built-i4Pf xibility for inter-group movement of students is more
successful han the conventional lock-step, one-level-per-year
arrangemen ,,in'motivating and retainiRg students. forcing students

.

to move toolrapidly creates not only failure, but 'also negative attitudes
toward other cultures. One of the major findings in this pilot study
has been the fact-that many students who operated in the sub-level
groups were ready for on-level courses upon entering the third year.
further,, from a 50 percent failure in the foreign language programs,
this factor is now no greater thdn that of the English program. The
positive results of 'this multi-level program point up the need for a
reassessment of organizational patterns in recognition of the fact
that larger segments of our society will,be studying foreign languages.
(Auttbr Abstract)

58
1 A



135. Hickey, T. Bilingualism and the measurement of intelligence and

verbal learning ability. 'Exceptional Children, 1972, 39, 24-28.

Analyzed some of the problems of measuring intelligence and verbal

4 learning ability among Mexican-American pre-schoolers.-,The 160
bilingualMexican-American Head Start subjectsncountered greater
difficulty in correctly identifyingverbal noun concepts-on the
Peabody Picture Vocabulary Test than the 160 monolingual (Engish)

subjects. Structural and idiomatic differences between the 'English

and Spanish languages are considered as the source of the 4Ifficulty.

The dangers of reliance upon methods of evaluation and prediction

which are not analagoUs to the context of the par.ticurar learning

handicap are emphasized. "(Author Abstract)

136. Hildebrand, J. F. T. French immersion pilot program in Fredericton.

The Canadian Modern_Language Review, 1974, 31, 181-191.

The purpose of this paper is to describe the developmentofthe
design and implementeticin of the French immersion program in

Fredericton, New Bruftwick. A few pdints inherent to theaprogrom

are aisdussed; such as: working the schedule, staffing, curriculum,

the to Ching approach, and the evaluation.' Some attention is also

paid to her related factors: the decentralizatton,of the program,

the transpOrtation system, the cost of the.program,andthe
implementation,of a public kindergarten program.

)'37. Hildreth, G. Learnik a foreign language. .,The French Review, 1958,

31, 307-316.

This article. stresses the point fgt-the rapid language learning

in children is Aue.to the fact that the language-.is an:integral part

of their daily living.' Moreover, it is said that the children begin

to learn the language immediately as a functional tool because they

do their learning of the new language by the same process as the

mother tonspe, in a:behaviorally oriented setting. The-author argubs

thatat children do not achieVe a second-language learning through any

'logical 'or intellectual reasoning process`; this, presumably, would. .

' explain why they forget to last. The implications of the use of cognitive

methods in second-language teaching are'discusted. 'The content of

language lessons, it ,it emphasized, must be natural, true to life, or

% . .

the college;Student will "think. language study is pointless And silly. ,41,"

These
.
opinions, -however, do, not rest oh empirical research:

138. Hill, H. S. The effects of bilingualism on the measured intelligence

of elementary school children of. Italian parentage: Journal of'

Experimental Education, 1936, 5, 75-78., .

The,purpose of this investigation was to examine the effect of

bilingualitm on the scores obtained on a variety of recognizedverbal

and non - verbal, intelligence tests from Italian children who heard and

spoke Italian at home and Italian children who heard and spoke English



tA

At hoMe.-. The tWo groups Were matched on sex, chronological age, mental

age as revealed by the National'Ikelllgence Test,.I.Q.,.and sa64o1
economic backgrodnd. The most prominent differenCe between the two
groups was the ability to use and to understand the Italian dialect
of the community as measured by three Italian language tests. The

results showed that Italian children whotear and speak Italian at
home are not inferior to Italian children who hear and speak English
at home on a verkal group' test of intelligence. The former group was
npt superior to The latter on a non-longuage test'of intelligence,
although it-was found to be partiallyasuperior to Italian children
who hear and speak English at-home on a test of Concrete Intelligence,
Italian children whose Italian is the home language observed,,analysed,
and'recalled the parts of English words as well as those whose English.
is the home language. The score obtained by Italian child on non-
Verbal test is said to be a fair indication of the score he Will. obtain ,
later on -.an extremely verbal test. The findings suggests that the
Italian child who obtains a high score on a verbal group testis` also
more familiar with the Italian dialect at the 'community. It is

concluded that the-negative effect of bilingualism on the measured
intelligence of Italian children who hear and. ,

speak,Italian at home

may be disrgarded.

139. 'Hill, J. H. Foreign accents, language acquisitionand cerebral
dominance revisited. Language Learning, 1970, 20, 237-248.

Scoyel (1969) has suggested that three factors are universally
true of all speech communities: '01,that'sall children are equally
competent in the acquisition of second ranguageS without a 'foreign
accept';(2) that, while adults vary in the skill with which they
.acquire foreign languages, few adults'everbrid themselves completely,
of foreign accents; (3) that adults 'can all recognize a foreign

ac nt in their native language., ScoVel has explained these factors

y p posing that the ability to master the phonetic systems of

secon language islost with the completion of cerebral dominance.
Some i formation in the literature suggest that factors (2) and (3)

in par icular may not operate in the same waylinfall human societies,
and t t lines of explanation alternative to the cerebral dominahce
then y may have to be considered, based on further research in
societies where language and phonation do not have the same functions

that the have in American English speech communities. (Author

Abstract)

140. Hobbs, N. Child development and language. learning. School and

Society, 1953? 78, 17-21.

This paper discusses second language lea4ing of children In
the elementary school years, (from six to 12 or 13) and outlines what
potential understanding of the problem of language instruction that

may come from current findings and theories/6f psychology and child

60

:4

A

A



r

.4
development. A few related topics are briefly discussed (in very
general terms): the optimum time to start the teaching of a gecond:
language, the relation between intelligence and language learning
capacity, the effect of second-language learning on general intelli-
gence, the motivational aspects,afilearning; and the emotional adjust-
ment of bilinguals. It is argped that if we seek the greatest amount
of learpihg in the least amounf-of time'and if we are not concerned
so-much with elegance of expression asyith effectiveness of communi-
cation, then language instruction should probably be given to,adults
when they strongly feel a need to use a second 'language: If the

cultural values of language learning are considered,paramount, then
the traditional pattern ofteaching languages in colleges is indicated.,
Hobbs concludes that, if better communication among men is essential
to the preservation of the world community, then lan9dage learning in ,..

America should start in the elementary grades and-be continued through
the years of schooling and into the years of adult responsibility.

14R. Horne, K. M. Optimum class size for intensive language instruction.
Modern Language Journal, 1970, 54, 189-195.

,- Reviewed past discussions and studies.on optimum size of classes
in foreign language instruction. It is suggested that a class site
between 5 and 9 students constitutes the ideal. JUstification for
this class size revolved, around the theories that (1) language is
best learned as a.small group activity rather than individually or
on a mass basis, (2) with larger classes the students would not. be
allowed any speaking time,':( j) students should be close enough to

see and hear the instructor clearly (approximately 4-12 feet), and.
.(4) this,size group enhances the atmosphere for informal group

-----...
discussion. (Psychological, Abstracts)..

. , I

142. Norwood, E. K.
.

Language dro,pouts:
i

Pointing some problems. Sabel,
Jo rnal of the AUstrallan Federation.of.Modern Language Teac hers'4
Ass dation, 1972, 8, 11-17.

A d scription of a study undertaken to'establish whether the
conside ble drop in language enrpllments_in secondary'Sthools is a

-- recent henomenon, Dr whether it Is the adcel ation of a trend which
has been evident for a considerable period: omparisen of examina-
tion entries in all subjects at the final (si 'h year) secondary
level examination (Higher School Certificate) in Victoria, Australia,
indicated that an incre se in absolute, numbers of students taking
languages between 1961 a d 1969.masked a steady decrease in the
percentage pf each year' intake of students who took any language
other-than English. Cur pntly, a masked drop in absolute number's
since 1969 is accompanied by a decrease in a percentage participation
of roughly the same gradient. .Upon tomparing enrollment patterns in
other subjects, significant downward,trends,were also found.ig most
formerly "classidal" subjects such as chemistry, physics,lantl pure
mathematics. This apparent trend away from the traditionally "academic"

;; 61
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subjects may bea reflection o widening choice inschools, the larger
proportion of students remaining in school, the removal of a compulsory
language at matriculation for entry into an Arts course, or plain
antipathy to cumulative subjects: Language teaching must accomodate
itself to the fact that it is very difficult to start latein any of
the downWard trenbing cumulative subjects, and must modify fits programs
to encourage wider participation. Analysis of the sex break down of
the language learning population at the secondary level showed that
girls predominate to a very marked degree. The effect of such high
female participation on future language teacher reccm.gpt and .

retention, and .the effect of an_apparent "feminizatio ' language
teaching and learning in discouraging further male participation, is
a matter of significance for educational planners. (Language and

Language Behavior Abstracts)

)'143. Howe, M. "J: A. Gordon R., & Willman ,.L. S. Motivational facto s
in learning a foreign language. Peabody Journal of Education,

,, . 1969; 47, 26-31. t '--

.A brief synthesis of previous research leads the authors,to
conclude that motivational considerations are of importance in foreign

.
language acquisition. Furthermore, in order to become really proficient
the learner must be aware of and willing to acquire subtle aspects
of the cultural behaviour.

144. MUntsman, B. Some sociological factors in bilingual schooling.

<.,
lIESOL Quarterly, 1972, 6, 255-261.

Recent studies.in some sociological aspects of second language
learning have indicated that orientation toward the second language<,
culture group maybe a predictive factor in success in learning.
Sociological studies show that students tend to be-unrealistic abou

..t

.

jobs they expect to have, especially in terms of the educational and
sociological .requirements of the occupations. Yet often, especially

in the'higher grades, justifica n for learning a second language,
particularly .a dominant culturdliftguage, is based on such claims as, !

its necessityAjor obtaidIng a "good" job.' It is importantthat 'the
classroom teacEer be aware of the role that orientation and job,
aspiration may play in the bilingual setting,.and that she base her
justifications for leaping on the evidence coincident with the pupils'
own aspirations and orientatiOns.0114(Languagd and Language Behavior
Abstracts) ..

,

145. trahs, D. Models on interaction of language and social setting.
Journal of Social Issues, 1967, 23, 8-28.

The study of bilingualism is a part of the more general'study of
code repertoires and code-switchingA Every community is characterized
by a variety of codes and by rules for choosing and switching among
them.

.
,The study of such Variety and such rules is in turn part of

?6
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the general study of,sociolinguistic systems.- 'Such *stems, under-,
stood as the rules governing speakiNin a community, differ signi-
ficantly cross-culturally in ways that affect the Tole of.lariguage in
though* and in social lifas a whole: There is need for a taxonomy
Qfluch systems and a model', or theory, for their,description. The

-authorLs present work toward a taxonomy and model- is lined to investi-
gation of cross-cultural diffetences.in the acquisition of speaking by
children. Among the notions found essential are notion for social. . 4'
units of analysis, such as speech commdbity, .speech,area, speech .s.,0, .,

field, speech network, speech event, and speech aot;L and notions fo
the components of speech events that enter intothe statement of .4.,

rules of speaking.' Some-of the problems and limitations of the formal
.<-, -statement of rules for speaking are suggested. (Author Abstract)

146. Ianch-Worrall, A. D. Bilingualism and cognitive development. Child

Development, 1972, 431 1390-1400.
%

, r ,.._

Limited .to one definition of bilingualism, namely, dual-language
acquisitibn,.%:a one-person, one-language home environment, experi-
ments were designed td test teopold's observations on the ea -er

matched unilingual children. Attention ta meaning or to found of
separation of word sound from word meaning by bilingual co ared to

words was tested with the semantic and phonetic prefer'ence test% a .

two -choice test in which similarity between words Could be interpreted'
on the basis of shared meaning or shared acoustic properties. The

notion that bilingualism leads to, the earlier realization of the arbi-
trary nature of name-object relationship was tested with the questioning
tedhnique described by Vygotsky. This called for the explanaticeof
names, whether names can be interchanged and, when names are inter-
changed in play, whether the attributes arltheoblects change along
with'their names. , The results support Leopold's dbservatiOn on the
earlier separationof sound and meaning by bilingual children.-

(Author Abstract) . -'

,

,

147. Imhoof, M. Extending language action. Language Learning, 1972, 22,

189-201. ,

A.theory of language pedagogy', particularly with respect to the

teaching of English to so-called non-standard speakers, most rely on t
the research contributions of linguistics, psycholinguistics, and

pciolinguistics. But language pedagogy models;di the past, perhaps

l'elyinT too heavily on contributive disciplines, particularly descrip-

tive contrastive analysis, tended to ignoee the social (economic,
racial,' cultural) reality of the learner. New language programs with

the professed purpose of improving communicative and academic competence.
must also draw op the individual's learning/communication strategies
as a base for language instruction. Some of the strategies can be
formalized for, instructional purposes in a model-Extending Language

Action (ELA). ELA provides the framework for language instruction
whidh extends the learner's language ability through participation in
social actipns that place.him in newand sometimes unexpected language.

producing situations. (Author Abstract),

'tA
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148. Jacobsen, M., & imhoof, M. Predicting success in learning a second
language. Modern Lan9996*Journal, 1974, 58, 329-316:)

The pgrpose of th4 stuityl to identify some factors a ffecting,
success in9earningla second language. 'Extra - linguistic factors were

examined in the experiences and backgrbunds of Protestant missionaires
lk currently residing in Japan who had a minimum oftwo'years of inten-

sive,languagOstudy: Six ext;01inguistic factors were investigated:
multi.-linguality, semantic space sensitivity, formal education,
Japanophi .lia, musical training, and introduction of Kanji. The
conclusions were drawn from 600 questionnaires paft.of which was
devoted to a.telf-repOrt inventory of present speaking in Japanese.
ThesObjects wePt divided in five groups according to their proficiency.
For men the five best predictors were: linguistic exposure, arrival
age, developed aptitude;-tosmopolitan japanophilia, and satisfaction.
For Women the best predictdrs were: cosmopolitan.japanophilia, a

linguistic exposure, developed aptitude, aural dependency, and number
of children.

1:41i..)10kobovifs,1.S. Research findings and foreign.language,requirements
in Colleges and Universities. Foreign Language Annals, 1969,
2, 436-456.

.This report summarize earlier reviews on research findings in (
F1 teaching and,outlines tho principal conclusions Which seemed to . '
the writer to have the most adequate empirical justificWon. Five
major topics are discussed: teaching methods in FL instruction, FL
aptitude, the attlinment of FL proficiency, the effects of Motivation -

.and interest in Ffflearnine, and the goals and benefitsof FL study.
Nineteen conclusions areyreseASed and their implications for FL
teaching are discuss5d.. Several recommendations forchanges in the
college FL curriculum are included', (Author Abstract)

.

. .

.
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150: James; D.,B. E. Bilingualism in Wales: An aspect of semantic :.

-a, ."... ' organization: Educational Research, 1960, 2, 123-16.
A

<

This article presents a general discussion,of a few topics related
. tobilingualisn, such as: definitions of bilingualism, problems' of

research into bilingualism in Wes, optimum age for,introduction of
second language:Wlingual-educatioli in various countries,, implications
of special educational treatment for bilingualism, functional level
and,underlying structure of intelligence, currentxesearch involving
bilingualism, and the future df bilingual policy.
-..4-
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151. Jaremko,.B. Le Francais la.Calgary: Making a program relevant.

'Canadian Modern Language-Review, 1974, 31, 80-81.

"Le Francais Calgary" is a series of filmstrips and tapes
., prepared as a supplement to the fjrst 14 l essons of the course "Voix

et Images de Franc " as taught'in grades 7 to 9. The material includes
19 filmstrips with accompanying tape didlogue: songs, cartoons, poems, .

proverbs, jokes, w itten vocabulary reviews, and a grammatical

analysis for the to er. The project has been designed to make the

A student more confident hat he can understand French-because he will

7 be presented,withmaterial requiring little or no explanation and to,
encourage him to identify with French, seeing that it can be applied
to people his own age, in familiar Calgary situations. The series is

not intended to replace "Voix et Images de France' and although it is, '
supplementary material, it continues the method of non-translation,
and of requiring listening and speaking facility before reading and

writing.

152. Jensen, J.. V` Effects of childhob0_414nguaiism: I &,1. Eiementarj.

O

'English, 1962, 39, 132-143 & 358,-366..

The purpose of this article was' to review the literature- available l

,in English on the possible imme ate and long-term effects. of WHY-
bilingualisM. The two parts the article focus on.the negative and

the positive effects of the acquisition of a second language with
respect to: speech development, language development, intellectual-'
development, educational progress, emotional adjustment, and effects

on society. Following (,this discussion, the author gives some . .

i

recommendations and suggests that some insights may be gained by
fbcdsing attention on problems centering in four major areas: "(A)
definition of bilingualism; (2) the subjeces.studies; (3) Vie procedures

^

used;.and (4) the biases and purposes'of the investigators. Earlier

studies are said to emphasize disadvantages of bilingualism, whereas
investigations in the last two decades tend to stress the advantages:-

'153. Jett, A. The analogy of 'learning a language' and 'learning music'.

0 Modern Language Journal, 1968,,52, 436-439.

Discusses the similarity in methods language and music- teaching.

. B9th psychomotor skills were shaped through "successive approximations."
The behavioral objectives, i.e., obvious changes in the students'
behavior are discussed as well as affective and cognitive (inferred)

objectives. It is concluded that these 3 taxonomies are all vital for

true learning. It is,also suggested that for learning to be successful

ibe student must gain an emotional satisfaction,fromKtjs efforts.

Vsychological.Abstracts)

4

4

a.

65



1

154.' Joel-Saegert, S.'S., Perkins, J.,:& Tucker; G.-R. A note on the
relationship between Englistyproficiency, years of language
strutly and'medium of instruction:' Langua9d Learning, 1974;24,
99-104.

-0

The purpose of Ibis tQvestigation was to examine the relatiolship
between measured English- language proficiency, years of.English-'
language study and the use of'English as a medium of instruction for
samples of Arabic-speakWEgyptian and Lebanese university students.
The results of multivariate.regression.analyses indicated no.systematic
relationship between years of Eh. study and English proficiency. A
better overall predictor of proficiency. was whether the stdaents had
received any instruction via a foreign, language. We emphasize the
need t begin a more systematic search for factors related to
Increase in English-language proficiency at various stages of study
under div rse circumstances. (Author Abstract)

155. Johnson, G. B. The relationship existing between bilingualism and
racial titude. Journal of Educational Psychology,cI951,°42,
357-365

. The purpose of the present investigation was to determine the
relationship-existing between the bilingual backgrouncLof the Spanish
subjects and the attjtude of the sample'Spakish at thdrchosen age
levels toward the Anglo ethnic group. The method of,procedure used
to ascertain this relationship was to derive the prejudice score from
each of the Spanish protocols on the Projective Test of'Itacial
Attitude, and compute the degree of relationship between it arid the
bilingual kackground 3core of the Noffman Bilingual Schedule: It was
noted that the rectilinear relationship existing betklien bilingual
background and racial prejudice increased,progressively-withlage,
Curvilinear analysis demonstrated that, at the four-year level,
decreasing progressively through the eighth and twelfth years, there
was a tendency for those subjects with least prejudice to have the
highest and lowest bMngual scores. Though this curvilinear(function
at Vie four-year level was possibly reflective of parental disposition,
it indicated, nevertheless, that a profound knowledge of the *Anglo
Culture or no knowledge of-it:yielded least bias. - toward it. Possiibly;

with less bilingual vbackground,-the-Spanish become part of the Anglo,
culture and in many cases identify themselves with it. This tendency.
might explain the finding for many of the younger Spanish subjects to

,be prejudiced in favor of the Anglo. (Author Summary)

156. Johnson, G. Bilingualism as measured by a reaction -time technique
and the relationship between a language and -a non-language
intelligence quotient. Journal of Genetic Psychology, 1953, 82,-3-9:

The investigator questioned the validity of language tests of'
intelligence when employed with linguistically deficient subjects, and
developed the Reaction-Time Test of Bilingualism. Coefficients of

A 1
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correlation between scores on the tests of- intelligence and scores

the tests of ilingualism revealed that-the Hoffman and the Reacti..0n--

kgTime'Tests a ar to measure common factors since theirtrelatitinshi s

with the irate ligett, tests, thoughvarying qudntitatively, a n

K
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41..

the same directio . A torrelation ceefficient was derived betwien ,

. the Reaction-Ttine Test of Bilingualism and the discreOncy between ', i

the'Otis Test and the GoodenoUgh 'Draw a Ilan Test". A significant-
relationship was found, but the Hoffman and the.Goodenbugh-Otis .., ,'e

discrepancy relationship was= insignificant as-was the'relatiopship" _:
between the Hoffman and the Reaction-Time.tests: Less.Goodenough- ."--

Otis scores discrepancy was found to he associated with,a -greater, . yt

knowledge of'English in comparison with,knowledge_of Spanish. Wwes .-
concluded that measuring the intelligence of bilingual. subjects.... .

presents complexproblems which render both jingusitic (OtiS)'and.

,e performance (Goodenough) tests invalid. ,,

157. -Jones, W. R. Attitude towards Welsh as a Second language, a prelim-

inary investigation, British Journal of Educational Psychology,

195Q, 19, 44-52.

The present enqtfiry was undertakenetn orde), to measure objectively '

'pupi3's attitude towards Welsh as -a second language. An attitud
scale was constructed for the purpose, and presented tbiega pupils, -

whose ages ranged from eleven plus, to thirteenlalus, grouped in six,

different forms in a secondary modernschool in the Rhondda yalley.
kAll'of them were taught, Welsh as a second language by-the same,
'Itdacher'. The main results of the enquiry may be .Rimmarized,'as

Orattitude towards Welsh is' most favourable during .the
first year, and afterwards. declines.., This is further illustrated by

the steady decline from year to year in,the number' of pupils who' .1

consciously-endeavaur to add tnthei.r vocabulary. and also by a
similar waning.of interest in Welsh Reading; (2) allgalikngy 'a' form

?however, 4,ks not statistically significant; (3)' ere stitally
'show a slightly mdre favourable attitude than 't0 orm; is diffeftnce,

significant sex diffaence in the results. Girls shoW a more favourable

..and a less variable attitude than boA:' (4) pupils from wholly or

partly Welsh-Speakinglhomes show a m e favourable and a less variable"

att than those from non-Welsh:ft es; (5)-the utilitarian val0--
Welsh is emphasized 'hy an overWhelming.majority.of pupils; (6)

.
nteresein the conversational aspect of the Welsh lesson as opposed
to a grammatical and more formal approach to the subject is'much,ih

.evidence, and appears to be as stPong in the third year as it was in, .

the first year. (Author Summary)

158: Jones, W. R. Attitude towards WIth as a.second language, a rther

investigation. British Journal of Educational Psychology, 1950,,

20, 117-132.

The purpose orthis investigation o attitudetowai4s Welsh as a-
secondlanguage was to obtain further evidence of the differences and
tendencies previously observed in a preliminary study in the Rhondda

7
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Valley. Two hundred and eieVen'pupils of a Suburban area of 'Cardiff
wereliyen scales for measuring attitude- andlinguistic background.
The resqlts.revealed that attitude towards Welsh'becomes less.fayor-
able with'increasing age. 'Girls show.a more favourable attitudeAhv
boys. The lingui0c.structure of.the out-of-school environment was
found to be,a potent source of influence on attitude toward Welsh,
since. monolingual English-speaking a slight knowledge, or
experience of Welsh ' outside §chool showed amore favourable and.constan
attitude than'those,whose acquaintance with Welsh was confined to the
classroom. ConVersational lessons were favoured by a large majority
of children, whereas formal grammar lessons were very-unpopular. Four
-pregominant reasons were given for learning.Welsh: (1) interest;
(2) the utilitarian value; (3) reasons bf a national or racial
characters and (4) proficiency in the subject. A negative but
statistically thignificant correlation was found between attitude,
and intelligence. In the first two years light but positive correla-
tions were found between at1titude and "attainment in WelSh. In. the
third and fourth years the correlations between these two factbrs
.were statistically significant. It is suggested that attainmentin
Welsh is increasingly influenced by the pupil attitude, in the later
stages of, the course.
'

159.- Jones, W. R. idle language handicap of Welst-speaking children.
British Journal of Educational Psychology., 1952, 22, 114-123.

This investigation. was undertaken iorder to find whether,the
performance of Welsh-speaking (bilingual) children.in a verbal intelli-
gencetest in Engliish differed significantly from their performance in
a

anon-verbal-teet'administered in English. ,One hundred and seventeen
children in the senior classes of five schools, 'aged 10:2 to 12:0 and
having a similar linguistic background, were given_a non - verbal in 111-
gende test With verbal'instructioni in Welsh, a verbal intelligenc
test constructed in English, and two tests of English Reading.

, Parental occupations analysed according 'to a standard classificati n,
'were used as an estimate of the socio-economic status of the schoe1s.
Mean non-verbal I.Q.' was significantly higher than mean verbal I.Q. in
four of the five'schools, schools taken together. This

. .difference-between non-verbal and verbal I.Q. tended to diminish as
readin -age in-English increased. The non-verbal and verbal tests were
not fou to tater-correlate differently from school to school..
Indimidu .r's were,' herefore,,Combined to obtain an average correlation
'for all schools;-ft alue suggested that the verbal test, in spite of
these children.% lack of facility in reading English, gave an 'order
of merit' -"of TA, similar to the-non-verbal test. No significant
differences,wereffound betvieen the .schools in resgedt,of intelligence.
Sbme schools, however; showed 4 significant superiority-in,Engli§h
reaaing -this may be due' either to the teaching factor-or, to socio-
economic differences betWeetiIhrschools; or to' a combination of these
cause,. A stead!), rise Jan readihg age wasp found as one passed from

"-.1 lowerlb-higher levels bf I.Q. in'the non-verbal test. In four of the
five-sabOls andralso in.all schools taken' together, mean scones for' .X .k .

4
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mechanical reading %ere significantl higher than those for compre-

hension. Differences between the.Means for boys and girls were not

significant in any of the tests. One only of the differences in

dispersion of scores was significant--girls showed a significantly

greater variability in the non-ve bal test. Author Summary)

.16q, Jones, W. R. The influence,of reading abilityin English on the

intelligence test scores of'Welsh-speaking children. British
O

Journal' of gducational Psychology, 1953, 23, 114-120. %.

'This investigation was undertaken'in order to obtain further

information about the influence of reading ability in English on the

scores of Welsh-speaking (bilingual) children in an English group

verbal IntelligenCe test. Two groups., aged 10:0 to 12:0,'were

obtained, and the results of .a Language-Questionnaire showed that the ,

ones consisted of monoglot English children,'and the other of Welsh

bilingual children, who came from homes where Welsh was always --

spoken, and whose knowledge of Engltsh"as'a second language had been

acquired outside the home, mainly in school. Both groups were given

the following tests: Group non-verbal and verbal tests of intelligence,

and a silent reading test in EngliOto the monoglot group. The other

two tests were given entirely in English to both groups. "No signifi-

cant differences were found between the two groups in mean and vaviAbility

of scores-on--the-nott-verba4test,A-.highly Significant. difference

was found in favour of the monoglot group in both the verbal

tptellligencv!test and the silent reading test. Since the two gioups

were alreadY known to be similar in intelligence as measured by a

non-verbal.test, an analysis of covariance was carried out in order

to discover whether.the difference observed in favour of the monoglot

group in the lierbal'intelligence,test remained significant, when the
,

two groups were also equated for reading ability in English. As a

'res'ult of adjusting the verbal intelligence scores to a common reading

basis,.Pthe difference was substantially reduced but remained highly

significant. It-is tentatively suggested that this.'residual'

difference is attributable to tilvfact, that the bilingual childriml as

- a result of their linguistic environment both in 'and out of school,,

have not yet acquired thCability to 'think in English' with an adequate

T,....j-degree of facility and accuracy. The bilingual group was also given

a group verbal intelligence test in Welsh; 'since their mean I.Q. in

.
this test did not differ significantly from their

.

Mean I.Q. In the..7
non- Verbal test, it-appeTrs'that they are-not 'handtcapped,in verbal,

chinking which may be carried on through the medium of Welsh. The

regression of verbal intelligence scores on reading ability Scores

and-the corre4tion ofverbal intelligence with reading ability
proved to be similar for both.honoglot btlingual.greips. The

enquiry suggests latoegroup verbal intelligence test may

not give an accura e I.Q. assessment for- Welsh-speaking children,

even after full allowance has been made for their inferior reading

ability in Englidh. -(Author Abdtract)
A
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161. Jones, W. R.. A criticAl study of bilingualism and nor verbal intelli-
gence. British Journal of-Educational ipsy.dhology, 1960, 30, 71-77.

a
i0

Previous investigations undertaken in Wales have yielded.someWhat
contradictory results concerning'theinfluence of bilingualism on
performance in non- verbal testsof intelligence. More recent surveys,..
planned on a wider scale, consistently reveal a tendency for mean
scores of such non- verbal tests to decrease with incrdAsing Welsh'
linguistic backgrould, and also show statistically iignifteant-
differences in favour:of monoglot (English) groups by comparison witiv

N 4

bilingual (Welsh) droups. In thetpresent study, reforenceis made to .

a,re-analysis of the res lts of one of these large-scat, eOrveys in
relation to, the parental ccupations of the pupils tetted. The ,-

findings of-this reanaly is indicate that, whereas monoglot and
bilingual 'groups which va y significantly in occupational class also:
differsignificantly i'n'n n-verbal intelligence, corresponding
linguistic groups of comp rable'socio-economic status do not differ
signiffOontly in this re ect. It is, therefore, concluded that
bilingualism noted not be source of intellectual disadvantage. The
importance of'a thgrough xamination of socio-economic factorsin any
study of monoglot and bilingual children is-strongly emphasized, and

' a study of bilingualism nd non-verbal intelligence which a6seared'in
a recent issue of this j urnal is critically examined.on account of
its -defects in this and certain other respects. (Author Abstract)

.162. Jordan,. D. The att itude of central school pupils to certain school
%- subjects, and the correlation between-attitude and attainment.

British Journal of Educational Psychology, 7941, 11, 28-44.

This article Oscribes an attempt tog measure and state in
guA ntitative formtheattitude of children towards -Certain subjects
(including'French) in the sdhool curriculum, bi,,an adaptation of the
6.ychophysical methods used by Thurstone and thaye. The results seem
to, suggest that the experimental' educationift may,find it a valuable
means for estimating the validity of different teaching methods, and

0 therelative merit of vicious school subjects, from the point of
view of their effect on attitude of the pupils. .The author also
paid some attention to .the different ,changes in attitudes toward
specific school subjec6,over time. Attitude -is said, o be a
factor helping 'to determine rela4tve attainment, and attainment to
-affect attitude, but it is presided thateachis the result of a
large number, of contributing causes. ,The \correlation4cQefficients
are positive .but noyhigp. ,- .,

163.. Jordan, D. K. Language choice:andLinterethnic relations in Taiwan,
.

La Mondit Linguo-Problemg, 1973\ 5, 35-44.
,

Methodically s fent qi c research in 101 area_of the effect of
the i rqduCtion of)a neW landilade, Mandarin, into the formerly
Iliv t bilingual system.of Taiwan.has yet to befindertaken. It
se m at-the availability of a new language serves to alleviate
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conflicts between the Hakkas and the Hoklos that had hitherto exis$ed.
Projections are made about the ability of newly imposed national
langdages.in other parts of the world to act as catalysts in the
reduction of unequal advantages in interethn4c relations. (Language

and Language Behavior, Abstracts)'

-

164. Keats, p.14., & Keats, J. A. The effect of language on concept

quisition in bilingual children. Journal, qf Cross- Cultural

cholo' 1911, 5; 80 -99.'
46,

The aim was to determine whether logital concepts acquired'in one
language could be transfered to another language. Subjects included
35 children bilingual in Polish and English, 31 children bilingdal' in
German and English, and a control group of Australian children, none
of whom was able to conserve weight. After pretesting in one language,

they were trained in the acquisition of the concept of weight using
the other,.then posttested in thg previous language. 'One month later;

. delayed posttests were given in both languages. Results showed that

the concept was acquired in either language, and there was some'
generaliz4tittin to other. .concepts. Results gave some support to the
Piadetian standpoint that a concept may be consideredlindependently

which it_is acogired. Interference between

laflluagesUas indicated in the German group in -that the earlier they

had learned 'Englisb, the poorer was their final performance in both
0 . languages. (Author Abstract)

165-: Kellogg, G.:S., & Howe, M. J. A. Using words and pi. ctures in foreign

language' learning. Alberta Journal of EducatidWal Research,

1971, 17, 89-94.
. . ,

An 'exp'erimental investigation wis made to compare the effective-

,. ness of using written words and pictures as cues for children's
acquisition of vocabulary in a foreign language (Spanish). Eighty,

two children in grade 4, 5, and 6 Darned ten Spanish words in.a ' , .

.

patred-associate learning, situation. .The.stimulus items were five
native-3anguage concrete.nouns and:five pictorial representSions of
objects. ,Oral responses were 'required, in the form of /the Spanish.

'word equivalents: 'Learning occured in significantly fewer trials with

the pictures than with the words. The effects of age and sex were

not significant. In a long-term retention testgiven,ong week later,
'performance paralleled that of the original Tearning session, with

the majority of the children recalling mdre'of the responses learned
to. the picture items than to the words. -(Author Abstrtact) -

'166. Kelfy; M., Tenezakis, M., -& Huntsman,R. Some unusual conservation

behavior in children exposed to two cultnes. British Journal

of Educational Psychology, 1973, 43, 181 -182.

Tested:181 6-11 year-old Greek-migrant children attending
Australian schools and taught in English for conservation of number
and length in both Greek and English. Subjects were pretested in

,

O



both languages for understanding of the terms to be used in'the
conservation test. Twehty-fiye percent of the subjects who passed

language pretests and failed'. to. conserve in English did show'

conservation when subsequently tested in Greek, but again failed to
conserke in a post -test in English. This finding is not in accord.
with Pi-get's view of the interrelationships of language and ,

cognition. (Author Abstract)
.

167: Kelman, H. C, Changing attitudes through international activities.
Journal or Social Issues, 1962, 18, 68-87.

' The purpose of this paper is to examine the barriers to attitude
change toward other peoples that internationaj activities have to
overcome; andlto suggest some of the conditions that might make these
activities mord'effective. Four types of activity on the international
'scene designed to produce friendly attitudes are discussed: (1) inter-
national communication, () exchange of,persons;144ereign aid
projects, and (4) coopers ive international ventures.. It is suggested
that providing new information abobt another country and its people
is a necessary but not sbfficiqnt condition to change hostile or
neutral attitudes into friendly ones. The author stresses the
importance of providing the new information in the context of a,
positive interaction between the people to whom the information is .

directed and the people who are the object of this information.

168. Keston; M. J., & Jimenez, C. A stady of the performance on English ,
and Spanish editions of-the Stanford-Binet Intelligence Test
by Spanish-American Children. Journal-of Genetic Psychology,
1954, 85, 263-269.

The problem of this investigation was to compare the intelligence
of 50 Spanish-American children'of-the fourth grade as measured by
the English and Spanish.editions.0 the Stanford,Binet Intelligence
Test. The Subjects were given Form M of the 1937 Revision and, .

subsequently, Form L of a 'Spanish translatlon of the same test. The
.degree of bilingualism of.the children was assessed through personal
interviews.. Results showed thatthe subjects performed better on
the Englis' version than they did on the Spanish version. It is \

concluded that Spanish- American student 'should h r'not he tested fo
intelligence with a Spanish version.of the Stanford-Binet Test,
because the development in the use of the Spanish language by these
children ceased when they entered grade school and received their
formal instruction in English.' Both versions of the Stanford-Binet
Test are said-to present language difficulties and, therefore; are

. not suitablefor the measurement pf the intellectual abilities ofd
these children. Moreover, the correlation between school grades and
the ,I .Q. scores',made on-the,Spanish version of the test was very low;'
whereas, the corresponding correlation between school grades and the
I.Q. score's made on, the English version of the test was relatively,
high.

0
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169. Kittell, 0..E. _Bilingualism and language:- Non-language intelligence

scores of third grade children.JoUrnal of EducatiOnAl'Research,
. 1959;'52, 263-268. ,

- The purpose of this investigation was to examine the effect of'a
bilingual knvironment, regardless of the, specific foreign language,

on the intelligence of a group of third grade children 'as measured
by the language and non-language sections of the California Short

Form Mental Maturity Test. The effect of the parents'placeof birth
and socioeconomic status..was'investigated, 'as well as the effect of

children's sex and chronoldgical age. ''The results revealed that

third grade children from bilingual environments scored lower on the
language section of the test than didlinilingual children. These

unilingUal children achieved higher scores,on,the language section
than on'the non-language section. Wilingual children whose parents
were rated in the middle occupational class were superior in language
mental ability to children with bilingual environments; and whose
parents were rated in the middle or lower occupStional class. Children

with bilingual environments did not differ significantly from unilingual
children in mean reading ability, nor did reading ability seem to
affectthedifferenbe between.these two groups in language mental-

.

age.scor,es: Parents' place of birth, children's sex and chronological
age did nbt appear to affect the results. Children with bilingual
,environments did differ significantly as a group in total mental age
from children with 'unilingual environments, It As suggeSted that,

/,in. the caseof bilinguals; I.Q. may be misleading and that socio-
economic status may be an important factor in, their performance on

intelligence tests.

. AP 170. Klpss;.H. Types of multilingual communities, a discussion of teh,
variables.. Sociological Inquiry, 1966, 36.

. 'A discussion of 2 variables:' (1)Pthe co= existence within a

single country of 2 or 3 or adult literate citizens who may be mono;

bi, or even trilirar. Current terminology calls for clarification,

since in calling elgium abilingual country we refer to a nation
consisting of 2 major speechcommunities (Dutch and French), ,while

°calling Haiti bilingual we refer to the fact that all adult literate
Haitians:use either of 2 different languages (Creole and:French), 1

depending on functional level. The term imonopaidoglossie.is
suggested for nations whose children of preschool ,age all use the

same-language (Creole in Haiti,, Maltese in Malta, Letzeburgish in
Luxemburg). Cross-oceurnences of the-2 sets of variables are *discussed

with fllustratfons. ight other variables are-also briefly.ti7eated:-

(a) types of personal and impersonal bilingualism, (b) legal status,,
(c) segments of population involved, (d) coordinate and eompoupd
bilingualism, (kl prestige of languages involved, (f) degree Of
intrinsic (i.e., language corpus ),distanbe, (g) indigenousness bf 4

speech-communities, and (h).attitudes and traditions regarding langUage
maintenance which seem to be different in the-AmericaS. and Africa 6S
compared tb both Europe and Asp. (Language and Language Behavior

Abstracts)
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171. Kloss, H. Bilingualism and nationalism.' JOurnAl oSOCial Issues,
1967, 23, 39-47.

The rellationship between bilingualism and nationaliA is discussed
withoUt an attempt,to describe the complexity of either. First
the impact of nationalism on the role of link languages is outlined.
Nationalism may give riseto an urge to expand a language (e.g., French)
as a second tongue in foreign. countries. Or it may motivate a nation
to reject one foreign language-in favour of another (e.g., german in
favour of En'lish in the Netherlands), or, finally, it may cause new-
born nations to adopt some imported language as a symbol of their
nationhood (French and English in Sub-Saharah Afria). In multi-
national states a dtstinction'is made between (a) countries in which
two or three languages enjoy full equality of status (e.g., Switzerland),
(b) those which,because of the multiplicity of the languages involved
re-compelled to select one language.for national purposes but other-
wise treat all language as equal (India, Imperial' Austria), (c) tho e
which in theory make,all languages equal but in practice discrimin e
among them (SovieUnion). Among nation states, genuine nation states
where thei dominant group forms a clear minority, and minority-based
nation states where a minority group either has subjugated the other

. groups (e.g., Bolivia, Ethiopia, Liberip),_or_where the...minority_
tongue has acquired its status with the concensus of all major speech
communities (Indonesia; Tansania, Philippines)' are distinguished.
genuine nation states are frequently, but not of necessity, bent on
imposing their language not merely as a second tongue but also as the
sole language of the ethnic minorities: Where tHE dominant language
and the minority tongde are closely related the dominant group often

. tries not to blot out, but to dialectize the minority tongue.; e.g., f

in Spain the,government strives to blot out the Basque languAge but
to relegate.Catalan to the status of a mere dialect. (Author Abstract)

172. Knowles, U. W.,.& Boersma F.J. A comparison of optional shift-
perforthance and language skilTsjn.middle-class and Canadian
Indian children. Canadian ,Journal of Behavioral Science, 1971,
3, 246 -258.

Performances of middle-class and Canadian-Indian children on the
optional reyersal-shift (ORS). task were Comppred to examine deficits
hypothesized as)being associated with disadvantaged experiential
background and slow English-language development. Sixty Indian children
were selected from a population of 8-year-olds attending two Indian.
'reservation schools. ,Indian Ss were randomly assigned to control and
experimental groups. Thirt' 8-year7old children from an educationally=
advantaged urban area served as the middleciass comparison group.
Middle-class Ss su passed Indian control Ss on selected language
measures and in t number of OR$ reversers. Relationships between
ORS'shoice and as nguage scores were found for s me of the urban
middle-clesS scores but not for Indian scores. Under an experimental-

,.
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treatment condition of eliciting verbalization prior to choice response,
Indian experimental Ss exce ded Indian control Ss on initial,discrim-

)- ination learning and in numb of reversers on the ORS task. Results
supported hypothesized cultura differences and hypothesized facilitation
from requiring Indian Ss to emp oy overt verbal Mediators. (Author
Abstract) _

173. Koch, I. The dangers of image perpetration in foreign language learning.
Canadian Modern Language Reviewb 1975, 31, 342-348.

The idea that one cannot get to know a foteign.language and culture
by merely searching for confirmation of cliche-ridden conceptions and
stereotyped notions (ethnic stereotypes and traditional forms of
address) is discussed. .The useof stereotypes fOr oral practice in
foreign language learning il'unlikely,to enable students.to express
wishes and demands convincingly, to defend themselves against unjust
behavior, and to carry out transactions successfully.' There are very
few textbooks and readers that reproduce the dynamic nature of
contemporary life inthe second language community OA couhtry; instead,
the deadly boredom of stability hovers-ow them. Emphasis is put 'on
the development, of a critical attitude toward one's surroundings as

a;-foreign-language

0.

174. Kolers, P. A. bilingualism and bicodalism. Language aid Speech, 1965,
8, 122-126:

Sixteen' bilinguals stibjects were presented with along list of
words which they subsequently tried to recall. Onsome lists the '

words appeared in red or in black; on other lists they appeared in
French or in English. On mixed lists, words appeared both in red and
in black, or both in French and in English, but no word appeared in .

two.colours or was transl ted. The'main finding was that only about-
half as many words were ecall4d from the list with respect to colour
(arbitrary code) as were recalled from the linguiqikally mixed list.
A distinction is thus m e experimentally between arbitrary and well-,

formed coding systems s they affect short-term memory. (Author'

Abstract)
4

-175. Krashen, S. 'D. Latera iiation, language learning, and the critical
period: Some new evidence. Language Learnind, 1973, 23, 63 -74.

New evidence is-presented that modified Lenneberg's (1967)
proposed critical period of.langu'age acquisition. The development of
lateralization is complete muqhkearlier than puberty and is thus not'
a barrier to accent free second language learning by adults. Rather,

thb development of lateralization may correspond to normal first
language acquisition. Also, the case of Genie, a girl who endured 11
years of enforced jsolation,,shOws that some first language acquisition
is:possible after the critical period, although mechanisms outside of
the left hemisphere may beinvolved. Genie's slowbut steady progress
also imp,lies.that adult achNevement in learning second languages should

not be .pre-judged. (AutftprAbstract) c I
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176. Kuo, E. C..Y. The family and bilingual socialization: a socio-
linguistic study of a sample of Chinese children in the United
States.' Journal Of'SocialTSy016109,Y, 1974;'92, 181-191.

.

The relationships between the family and bilingual socialization
of the child are explored in this sociolinguistic study of a sample
of preschool Chinese children. In a'bilingual setting, we are able
to answer the question: How important is the family as a socializing

---- agent in vsituation when it is not supported and reinforced by the
'extra familial sources? In this(study, it is found that, besides the
general language orientation of-the family, parental attitudes and
behaviors' regarding'the two languages inval-Ved e significant
variables related.to the relative bilingual pr iciency of the child.

. The findings support the general belief tha he family is an important ,

socializing agent for the language learning of,the preschool child,
alttough its influence seems to decrease with the increase of the
age'of the child. (Author. Abstract)

177. Kuuslnen, J., & Salin;;E. Children's learning of unfamiliar phano-
logical sequences. Perceptual and Motor Skills, 1971, 33,
'559-562,

\-
.

*' FOut-grOUps-of 15 4=;-6.:,''8-,'and10-year7old, chiTdren learned
non-sense phonological sequences that varied in grammaticality by
violating 0, 1, or 2 phonological rules of is' native language. The

i youngest age group made fewer errors in leah4ng the most non-
grammatical sequences than in learning grammitical ones. With the
10- and 8-year olds an opposite trend'was found. The differences
were not statistically significant. Implications for second language
learninglvere discussed. (Author Abstract)

,

. ,

178. CI-Farge, P.' G. Community language learni : A pilot study.
Language Learning, 1971, 21, 45-61.

In the face of scepticism regarding the'valoue,of modern psychology
: for language teaching, attempts have been made by some psycholdgists

to adopt a group approach,to language learning wilic takes into
account personality, motivational; and emotional factors. Both a'
theory-of language learning and a practical methodology for language

°
teaching can be gathered from the research of Cuvran.3 "Community

.

Language Learning" (CLL) energed as an application of the groUp
counselling process to language teaching and learning. Five demon-
strationse*.CLL at the Universiiiy-of Flithigan suggested the emergence -

of a theory of human'learning. Practical results are: (1) quiCk
apprehension of the phonology of an inflected, but not of a tone ,,

language; (2) difficulties and.insights experienced by both client and
counseloNi and '(3) positive motivational factors. (Author Abstract)

4
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179. Lambert, W. E. PsycholOgical approaches to the study of language

(Part I): On learning, thinking'and human abilities. Modern

Language JOurnal, 1963, 14, 51-62:

The purpose of this paper was to stress the relevance of various
psychological approaches to language learning. Three major approaches

are-briefly-discussed: (1) theories of learning ofrelevance,for
language specialists; (2) neurbphysiological Oases of thought-and
'language; and (3) language aptitude and the theory-of human abilit*

Two theories of learning are reviewed; one dealing with meaning and

the-other with verbal behavior. Second - language learning is

discussed in terms of D. O. Hebb's cell assembly theory. Attention-

is also given to Carroll's and Ferguson's view of language-aptitude
and human abilities.

180. Lambert,.W. E. Psycholog cal approaches to the study of ldnguage

(Part II): On seeond la guagpflearning and bilingualism.

Modern Language Journal 1263, 14, 114-121.

The aim of this paper was to stress the relevance of various
psychological approaches to language leauing. . The role of attitude

and motivation, and the orientation toward learning the second
lang0age are discussed. The concept of "anomieis introduced to
refer to a feeling of social dissatisfaction as/ one becomes more
.proficient in the second language. Some studies conducted in Canada

and United States on the relation of motivation to success in second-

language learning are briefly reviewed. The/notions of measurement

/of one's degree of bilingualism, coordinate eiand compound bilingualism,
and inter-lingual interference,are also discussed. Finally, some .

;attention is given to theTelationship of bilingualism to intelligence.
. ,

181. Lambert, W. E. A social psychology of bilingualism. Journal of

Social Issues, 1967, 23, 91-109.

In an attempt to integratetegrate psychological* and social-anthropological ,

approaches to biligualsm,'the outline-of a social psycholoof
bilingualism is.presented wherein attentionis directeto the distinc-
tive behaviorof the-individual bilingUal, to the social influences
that. affect his behavW,.and to the social consequences that follow
from his behavior. ,The outline is illustrated through studies of
the changes.in reactions of social audiences when bilinguals twitch

languages or dialects. It is argued that such 'switches call out

dramatically different sets of stereotypes and. that these affect
the role relationships of'h bilingual and his co-actors 4n various Ar

social settings. Likewise, the person progressing toward full. ,,/-\,
bilingual skill, is affected by the.attitudinal.reactions of his co-
actors so thithis progress toward becoming bilingual is conditioned-

,

' by his attitudes'and Orientations toward the two ethno-linguistic
groups involved., Although the bilingual consequently encounters

social'and cultural tugs,and pulls, i isargued that he canfOvercome

these annoyances and may be particulafly instrumental in creating a . '

totally new, gon-ethnocentric form of (social interaction. (AuthoY Abstract) ,

-
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182. Lambert, W..E., Cultural and language as factors in:learning and
education, Paper presented at the 5th annual learning S
on "cultural ,Factors'in Learning" at Western Washington State
College, Bellingham, Washington, November 1973;

9

In this paper, the author discuSses extensively a'fewrelated
topics, these are: the;relationship.befweemlanguage and thought,
the cultural differences and similarities between, different ethnic-
groups/the relationshirbetweea.attitudes toward an ethnic group and,
second-language learning, cognitiyd deficits in.bilinguals; and-the
'issue of ethnic identity qnd affiliation. TAle notions oft"additive'v--
and "subtractive" typ6s of bilingualist11areg,introduced.

183. Lambertr W. E. A Canadian (experiment in the developyldnt of bilingual
-competence.. The Canadian Modern, Language Review, 1974, 31, 108-116.

This article briefly..describes the St. Wilbert Program of Nome:
School-Language Switch: curriculum, selection'and training of
teachers, evaluation Of the program, and evaluation of academic skills,
The results to date and the generalizability' of such a program to
other settings and other groups oft-children age discussed. The author
also, talks about the linguistic .situation:in Quebec atid.about how the
principle underlying the program tam be woritout in such,a context.

184. Lambert, W.E., & AniVeld, E. A note on the relationship of
bilingualism and intelligence. Canadian Journal of Behavioral /
Science, 1969, 1, 123-128.

This paper restates and reexamines the fin
study by W. E. Lambert and E. Peal (1962) on the
bi ingualism and intelligence to correct misunder

4
gs of an earlier
elationship
tan ing about how

th original samplese.Ss were selected and tested. 'nce an'

apparently genuine positTYe relationship between intelligence and
bilingualism is. inwolved, its various interpretations-are considered.
TheN4sibility thattilingualism'affects intelligence favorably' has
received support in recent research, and is briefly discussed.
(Author Abstract), ,

\ " .
NI 4 . -

185. Lambe , W. E., Gardner, R. C., Barik, H. C., & Tunstall, Kif\ .
Attitudinal'and cognitive aspects of intensive study of 'a second
lang . Journal of Abnormal and Social Psychology,,.1963, 66,,

\

358.-

Stude 'attending a 6-week French - Summer School were examined
for attitudes toward French people andculture, their orientations
toward learning e2nd language, and their feelings of anomie at the

start and end of the course. Attention'was also given to modification
in the meanings ofFrench and translated- equivalent English concepts.
Stddents-at 2 levels of skill ih French were compared. Results
supported the theory that learning a 2nd language efficiently depends

ITN,r
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on an aPprOriate-Oattern of attitudes toward the other cultural groU6--1

and-a particular orientation toward,languagettudy. Anomie increased
.for both groups of students during the cdure. Students utilized the
semantic features'of both theirlanguages and permitted the two to

interact. This linguistic interdependence correlat s.positively with

Achievement. (Author Abstract)

186. Lambert, W. E.,'& Macnamara, J., Some cognitive consequences of
following a first-grade curriculum in a second language.

r Journal of Educational Psychology; 1969, 60, 86-96.

This paper presents the results of a community-sponsored project
to develop skill in a second language (French), by using it .as the

4 sole Mediumfor instrUdtion,with.first-graders whose native-language
is English.' The experimental class is compared with both English
and Frenchcodtrol classes and their relative standing in audio-lingual
and' reading skills ietoth languages, mathematics, sentitivity to
novel phonemic sequences, and measured intelligence at the end of the

. year is examined. Although 9eiresults.reveal a striking progress in

I French and considerable transfer to English skills; the real value of

--\ the -study WiTT bb- ardetyruhly-afterTa- reMeatitp-with-other-flYsl=
grade classes and a f011ow-up,withthe same students who are currently
continuing the experience into their second and third years. (Author

Abstradt)

187. lamberC W. E., Tuckerv:G. R., & d'Anglejan, A. An innovative

apprbach to second language learning: The St. Lambert experiment:

In S. q. Carey (Ed.), Bilingualism, Bicultualism and Education.
Edmonton: University of Alberta Press, 1974, 47-53.

This report summarizes an approach to the development of bilingual,,,

:Quebec commu ty of St. Lambert. The progress.of two classes of
skill in eleTtery school,children which is being tried out in the

.400
English-speaking Canadianichildren who have been participating in a
French-English Bilingual Education 'program since\kindergarten has been

carefully evaluated. A41.the end of grade 6 the children speak, under-

stand, read and write English as well as carefully selected,,conven-
-tionally educated English Controls. In additiop, they appear to be
able to, speak, understand, read and write French far petter than

. students who foil& typical French as a second,langOage.programs. c/-

The report also describes intellectual and attitudinal consequences

of the program. (Author Abstract)
,..

188. Landry, R. G. the enhancement,of figural creativity through second
language learning at the elementary school level. Foreign

LanguageAnnals, 1973, 7, 111-115. ,

The main hypothesis of this study is that ifie:expertence of

learriing a-second language at the elementary school level islpositively
correlated to divergent thinking in figural tasks. ,Research studies on' -/

learning sets and'on bilingbalism suggest that; through experience .

)
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individuals become t re flexible in'their thinking.. This study is
concerned with flexib itY.in thinking throughexperience with a
f reign language.' Comparisons are made between second language
1 rners and single language learners using multivariate analysis of

ance with figural fluency and figural flexibility as 14.ependent'c
varia les. The second language learners score significantly higher'
than do the monolingual pupils on both variables. Second language
learning appears, erefore, not only to irdvide children with the
ability, to depart f m the traditional approaches to a prdblem but
also to supply them wi pdssible rich resources fdr new and different
ideas. (Author Abstract)

189. Landry, R. G. A comparison of second languageearnerg and monolinguals
on divergent thinking tasks at the elementary school level.
Modern Language Journal, 1974,158, 1D-15.

. A report of a study which proposed that the learning of two
languages during the elementary school years be viewed as one form
of enriched expedence which results in the development of more of
the potential divergent thinking abilities of .children. Its samples
were drawn from the, first, fourth, and sixth grades of four randomly -

_chosen urban elementary'schools-two of which had FLES programs.
Equal numbers of bo,)/ and girls were drawn from each school se as tb
minimize the possible effect of school bias, Divergent thinking was
measured by the Torrance Test of Creative lkinking (Verbal and
Figural), 'hese'tests were scored for verbal fluency, flexibility,
and .originality, and fdr figural,fluency, flexibility, ad originality.
Multivariate two-way analysis wryerlance with six dependent variables
was used to test the hypotheses at the three grade levels. The means
bin all six dependent variables wdre higher for the...RES group." It
is concluded that exposure twand experience with a,second language t

increases abilities-in d-Nergent thinking tasks. The experience with-
,. a.second language, coupled with more, contrasts within the second,'

language, provides an indication of why the fourth graders were not
different (although close), but the sixth graders were. (Author
Abstract),

4190. Larien, R. P., Wittenborn, J. R., & Cielecke, E. G. Factors-contri-
buting to achievement in the study of ftrst semester college,
German. Journal of Experimental Education, 1942, 10, 265-271.

The purpose of this study was to ekamipe.the importance o
factors commonly believed to be pertinenftb success in the stud
of first semester college GerMan: One 'fiundredsand thirty Liberal
Arts and Sciences students Who ad Just completed one semester in .

German were given the elementary Cooperative German Test,,the,Otis
Quick-Scorfrig Mental Ability Te t, and a selection of,testt-assumed'
to measure memory, reasoning, a tention, and perception. From.the
79 studentg fbr whom.complete data were available, two groups of 27,,'

, students each were sOtcted. These, two, groups were matched in
,
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scholastic aptitude, but were very iscr pant in German achievement.

The subjects filled out a questionnaire nd were giveri a standard 4

inverview concerning high'school back und, present goals and

interests, use of time,'and general thods of study. WhentscholastiMl
aptitude held .constant, high achieveh were found to score higher on

the English Training Test. But no significant differences'were
found between the two groups on all the other tests. ThektntervieW

and the related questionnaire revealed that more of the high achievers
reported-that high' school language study helped them in their study of

German. More of the high achievers wanted to master the Germ4n

'.-- language and were interested in German. High achievers were also Y

..
moretkely to cover their lessons in the time set aside, to make
daily preparation; to study corrections, and to read for ideas rather

than for words, than low achieThers. .

191. 'Laws, P. ow much? How soon? - Second language learning. Canadian

Mode Lan e Review, 1974, 31, 36-43. ,
e,

En nt in French courses in secondary schools in Ontario

dropped from 45 to 37% betwee970 and 1972. In the same period

numbers taking French.jn the e Mentary schoOls increaked from 32'to

41%. The author. discusses the differences between first- and second- .

,language learning, the arguments for and against early"beginning, and". aia

the methods used inforeign language teaching. AS a conclusion, it is OP
suggested that there is nosuch a thing as a "natural" time for second-.

language learning. Also, current technology,, direct and structural'

methods should be sufficient; since the, "mother's*method" for second.,

.language learning is too expensivegnd such automatic habit formation

is very time consuming. Finally, the utopian goal of near perfect
bilingualism must be abandoned. Language shouldbe used as ag__:
'operational means to a desired end rather than as.an-end-itself or

as the price of secondiry-sOool credit.

192. Lerea,-L., & Laporta, R. Vocabula4and dronunci uisition
among bilinguals and monolinguals. Language an ;1971,

14, 293-0O.
_

*

'Bilingualism was-studied with regard to°vocabulary learning and

pronunciation, Fifty-one subjects (monoli uals and co-ordinate and b
. compound bilingbalk) were requThed to learn two lists-of nine.

,A

,disyllabic Hebrew words. Each word contained t e /xtphoneme--a---46, . . ,.°
velar fricative. One Tist was presented visually, the second( "'', ,. 7
auditor' y. Thirmonoltnguals learned 'the woods More-lpickly when -the .\

lists were seen'," whereas the compound group performed significantly

better auditorily and,learned the correct pronunciation of the /x/

more rapidly than the,?other two groups. The psych inguistic and

eduCational implicationsf these findings were considered. (Author/
-Abstract)

<-*
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193: . Levi ne ,A1. 441i n4ual i sin: Its 'effects on einb tibna 1 and social.

74

- . development. ,Joafnal o2Secandary Education, 1969, 44, 69:73.. - ;
`N. .

( ,This-articlegis..a'brief revievi of the literature on thy' effect ,-

of bilingualiSM one 'and social:developnient. The author
stretset the point that- dnrwriters:on the" subject feel -that 4t 41s

, almost impossible to 'conduct research ihto.thiS problem because of
the,dIfficuty"Of separating-langOage factors, ,egoeciall'Y socio-
economic,Ones;,. whial May° affect-the mitonal tty of. the bilingual-

, indiviVulij It is sUggetted that resiar'db on new-bilingual education
projects might help,angwer -the present question: . .

I

0,

.
.,,,

"194. :Levinson, *B. M... A comparison of the performance Of bilingual and .

monolingual fative born JeWish preschool- children of traditional ,

nparetage On four -iritelligence.tetts. Journal of Clinical
.- Psychology, )959,15,-74-26.

. : .

,
.
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The* Revised Stanford-Binet, Form L.-the tlecbsler Intell igdhde

Scale,foriChildren, Goodenough DraW=a-.Man. Teq,and the Progressive
Coloured Matrices.Were 'administered to fifty-seven dative barn
monolingual and.to. sity native born. bilingualeoreschool Jewish

children of traditional 'parentTga.. Both groups had good command of
EngliSh and the test results were considered valid_by 'the exaMiners.
There Was, no ,coftelatjon between socio=economic baCkgroundS and .

- intel 1 igence . for both -groups . TheIGOodenough Draw-a-Man -Test;
Information, CoMpehenslon and SirOlarties of the WISC Pirformance
Scale were found" to gi ve fair .estimates 'of the ability of( the, nati ve.

born bilingual .Jewii/4hildren..; (Author Abstract), 2
1 , 4

t .

195. :I.ewiss; D. -Probleiti- Ol.bilingualim, in Papua and New .Guinea. Kivung,_ .

0 Journal of the Linguistic Society of the University Of ,Papua and
New Guineail971, 4, 21,-29: , ...

... . .

A discussion of various. factors. inv olved in bilingual performance
in Papua,, New, GUinea', and Canada. Recent research indicates that

, .wherever contigiiity.of languages and cultures exists, tri 1 i nguiel ism

-
. need ,not impede an individual),s intellectual and educational develop-
ment, and .in fact, may enhance i . If, however, languages. an.d,cultures
are diiparate; 6i WI-IV:Jai iim nd to limit vocabulary acquisition .. *

-..in both languages, When 'o language is the langua9e-of a political,'
. or social elite, bilingualism may. result -in a loss of ability to '.,

junction verbally.,..A distinction is.made between. Coordinate
,

" bi.lingUalism; wher9,..the :two languages have beenlearlied in different
conte4ts , . an& Compound bilingualism; where they ,ware :learned in the

_ -. same ontext or erivirqnment`. Coordinate bitiriguals suffer; less
interlingual -interference. ilernStein's worK on social learning .sug§ests.
thit linguistic and educational, :i.e.; socio- economic inequalities .

tenet° b.e selcf,--perpetuatinj. Die role, of_second language in intell-
eCtlifil: development is directly related to,the` social and political -cocontext. Jtanguage and- Language Behavior Abstracts.). . -
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196. 'Lewis, D. G. Bilingualism anenon4erbal intelligence:, A further

, study of ',testresults.. 'BMW Journal Of Educational- .

-1959; 29, 17-22..' . :
,

.

.....
.

,

,Previous investigatioq.of the'effect of (English-Welsh

bilingualism on performance in non-verbal tests of.intelligence have

.

--4,

not yjelgleda'consistent pattern of reSults. In.the present studya

nonVerbal test was given to ten-year-old pupils from primary schools

in Wales. Linguistic background was assessed by means-of a language .

,questionnaire, the assessment 'being compares?' with' ratiii4s.

Care Wa§ taken to select a homogeneous group of a thoroughly Welsh .

,background (ie., a-bilingual group) together with a corresponding

English-speaking group (with a background ofno appreciable 'Welshness').

The test results showed a statistically significant difference,.in

. .
favour of"the imlnoglots, corresponding to about 8 points Of I.Q. It

. 1- is -suggested that this difference may be' in-part, to (.1) the'
-

,

.

i% tell being a timed one,_and (2) the groups not being equal with respect

to:urban-rural differences. 'Again_ the 'verbal resifte of a non -

verbal -test might well be a non-negligible factor in meaik.ing,the

intelligence Of the bilingual-child. (Author AlAiract)

te

,

. 197. ,Lewis; D. G. Differences in attainment between priMary schools in

mixed- language areas: Their ependence on intelligence and

.1nguistic background. Briti Journal of. Educational Psychology;

1960,,30,- 63=70., 6
4.

7 Differencei in attainment in EngliSh and arithmetic,betwetn

primary Schools in,mixed- language areas of Wales are studied with.

.respect to differences in both intelligence and linguisticlmckgroua

School attainments' tended to increase with.intelligence,.though not

-regularly; and the school differences) in intelligence did' not account.

. !fully for the differences in attainment. Genjally, the attainment .

of schools with pupils of a strongly Welsh background--i.e., bilingual

pupils-zwaslower than that. of other schools, this tendency beiug

strong in English and slight. in arithmetic. is Concluder' thlt a

bilingual environment may be regarded.as an important factor with

respect to'primary-school differences of attainment in English which'

cannot'be accounted for blgintelligence. (Author Abstract) .

198.. :Lieberson,'S. BilingualiSm in*Montreal: A-demographic analysjS.

...American Journal of Sociology, 19 71, 10-25.

Census data and indices' adopted fr linguistics are used to ,.

''examine.trehdkin the ability Of Montreal's population ti,communicate

with one anothlr ethnic, group from. 1921-1961. There has been no .

-increase in linguistic communication during this period. The probabil-,

ities of members sharing d mutually intelligible language with the

British and French ethnic groups remain far higher th,the probability

of linguistic communication between the groups.'. Bilingualism appears

to'be a prOduCt of language contact rather than an intermediate step

#
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4 :: pt0ard. monglingualism..4 .Eloth major languages .maintain. their positions.

in'initer-senOationaltransfer. CohOrt anilyiis discloses rigatively
1.. , low degrieS,of bilingualisM among small children, a 'rapferise during,

school ancryodlo adult stages,and an actual' net dfcline during the'
..,- 4 "- middle and old r.ages.' (Sociological Abstra.Q.44-

.
,
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199.''Lteberson; S.' Restdence.and language, Maintenance in a Multilingual
city. South African Journal of SociolOgy,-1970, 2, 14,2:

This'Akfcle is tpncAled with the pattern of language contact
in -Mbntreal, a major ;Metropolitan area in a multilingual nation.
TWQ Posiible outamesof bilingualism are delineated: (1) mother

."itongue shift' between generations occurs if bilinguals raise their,
:children i,n the acquired language; or (2) the bilinguals Maintain
lidguistic,)plural ism, in the society iqy' raising. their children in
the same mother. tongue. The aim of-this studS, was to examine the
influence of residential segregation on mother ton ermaintenance and
to suggestsome general 'propositions about the con tions under which
these. mechanisms will' operate." Both ethnic an li istic segregation

. in Montreal were found &be vital fo'rces ope atng to minimize
.':linguistic shift. That segregatiOn between itish, and French.

residents it said to prevent other ethnit-gr ups from developing
'close ,residential proximity to'both of the city's major populations.'

1.0 lIt'fs' suggested, that ino.ther tongue. i s a' more_Powerful determinant of
:ethnic residence than is a language%acquired'later in life since'

-4bilinguals.(Efiglith-Frend) tend to settle downin sub-areas where
, -speakers.'df their:Anther tongue are in majority. It is concluded

/---,Jhat'patternl'ofrresidential segregation.in-Montreal tend to minimize .

the -need, for bilingualism,,and'residents,.hitinguals 4inCluded, live.
in areas that will support Mdther tongue Mainitenancein'the next .

genegtion. -

,' 4

4

10. yedtke, W. W., & L. D. 4oncept formation and bilingualism.
Alberta,Journal of Educational Research, 1968, 14-1 .225-232.

.

V.

.Twolsamples of grade one pupils, ;one
bilingual, Were tested on.a specially,con

.'Measurement Test based on Piaget's test i

-
onolingual and the other
tructed Concepts ofinear
ems. The bilingual sample

proved,to.be. significantly superior to the monlingual Sample on the
copoept,formation test. Author Abstract)._.

201. Light, R. L. 'The schools and the minority child's language. Foreign
Language Annals, 1971, 5, 90-94.

..
-:3 '

Despite some progrtss,
o,

hany schOols continue to ignore or suppress
- the linguistic and'cultural strengths whichminority children bring

with them.to.the classroom. Wespend perhaps a billion dollars a
year on, foreign language instruction for Anglos, yet siho0 policies and
statelaws have prevented some three million bilingual children fwm
becoming adults fluent an literate in their own native foreign . .

f
.

4
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lan0ages. Influential educabirs 'ave called for a.change in tea er

'attitudes toward minority children but at'the same time they-put,

'NOM, unSubstantiateyiews-conc rning the language of'sdch,chi) en .

!WM are likely to affect teacher attitudes adversely. Mexican-

- America° children enter school wit avaluable knowledge of Spanis

language Am' culture, yet their ,parents are forced to sue the' schools
to prevent their assignment to classes for the mentally retarded as a.

penalty for possessing this special'knowiedge: .On'the positive side, .

the .Bilingual Education Act:may be one sign of a ,shift toward linguistic

and cultural tolerane in the schools., (Author -Abstract)

202. Littlewood, W. T. A comparison,of first language acquisition and ..

second language learning. Praxisdes neusprachlidhen Unterrichts,

1973, 211,,.343-348.

Children aqui
second langua 6

independently, are ide

their first language and adults learning a

4ternalize 1 inlylisti9oYstems which,' viewed
cal. `,For the ehild,r1he total situa ion

mediates his attention to language, proViding both meaning and the

'focus of inter t. Thisis.a function which artificially-created

Allearning Situ ons cannot fully perform for the adult learner; fat:,

whom the'langua e stimuli are accompanied by comparatively weak,'

situational stimuli and are isolktedfrOf their proper socio-cultural .

context. The child's feedbackinvolves'success or' failure in Compuni- °-

cation; for the adult, feedback provides-information o1ka mitalingui-stic

nature, and the absence'rnonverbal means of achieving communication

s, ii also indicative of thalartificiallty of tho'cotmunicitiot-process.

Little is known abodt the mental prodesses involved. ..The child's

learning ts intimately elated to his, erceptual/Conceptual ; \'

organization of the wor1 d with his',66gnitive and social development,

, which would suggest a leatni experience different.from that of the

adult. Nevertheless, some learntinglStrategies have demonstrable

importance for both child and adult,'andigie nature of 'language would

perhaps encourageeimilar cognitive procedures. From second language ..

. , teaching methodology, first languagy learning remains a'rich.sburce

of 'hypotheses to be t sted Empirically.t.' (Author Abstact) ;

N .

. (It

203. Lorwin, y. R. Lingpi c pluralism and political tension in modern' ,

Belgium. In J. A. Fishman, Advances in the Sociology,of .

Languages (Vol. IT). The Hague,: Witco & Co., 972, 386412.
X, a '

; Belgium is one of he-most nearl.kpolaHzed Of all states ih'the

near-equality of numbe . of its'twolanguage communities. flemings,-

and Francophones are alike members,of_larger communities having their

,,cen rs abroad. But there,the symmetry-ends. The Flemish, the .'

num ical majority, but speaking the-culturalleaker tongue, had/to

overco e a secular, lag in social, economic, poTitical,and,cultural

Stat . Walloon and Brusse,i Francophones long dominated the Belgian

government, economy, and cultural life, and in Franders itself the

chief elites.were French-spealdng, The language el age took,

4
At
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,political for only slowly, with the advent of.universal male 4,

'suffrage and -mass dY, but it dominated politics in the inter-
-war years, and again in he'1 Q60's. With the nation rejecting official
bilingualism' in favor of terfitorial unilfpwalism in-Wallonia and
Franders, the chief4rea of language contacts:and conflict has been
that of the nation's capital. (Author Abstlict):, ./

4

204. lukmeni, Y. M.' MOtivation.to learri and language--profickicy.
Language Learning, 1972,,,22'i U1-273.

.

Macathi-speaking hivh.schOol students, were tested on English
proficiency and the*hature of their motivation for learning English.
The results showed hat they were instrumentally motivated to learn
English and,that'inSItlimental motivation scores correlated significantly
with English prOficiehcxscoreS. They gegarded the two communities,
Marathi-speakers anted English-speaking Indians; as'their reference
groups for differen areas of their life, and Saw themselves as base
i n.th ir6oWn commU ty 4ut reaching out to'modern ideas and life

-styleS (Author Ab tract)
m' 4 >

Macne ara,:J. The effgctsV .MnstructiOn in a weaker language,.
fl Journal of_Sotial Issues, 1967, 23, 120-134.
,

,*
t,

StudieS which investlgate teaching subjects such as mathematics
A,* 6-dgeography.fte., supjects other than languages) in a student's

oweaker'lingoage arerevIewed. In.mary, studies bilinguals studying
in their-weaier language werelfound,to be inferior to monolinguals in

. ptohlearithMetic (reasoning' but not inonechanical arithmetic
computatibn). The degree of ,retar'dation'in bilinguals is said to ie-

4, depebd,dh two'factOrs: the extent to which the school, subject i I

in'olVes the linguage,and the students!. weakn in.the language of
truction.- Other studiesreveal that the p oblem-salving ability

o bilingual c}iildren.is poorer when information is provided in their
'weaker language.'Bilihguals weresatso found to read slower in'their

,

.weakerlanguage then,in the, stronger ore. The author presents%some .

new data conoernih such stcdents' ability to read and understand ,.,

their Welker lahguage. TheAuggested interpretation of these data is
:teat the g4'..Engli9}i-slieaking:collee girls decoded the semantic values
ofFeench words (their weaker language) more slowly tharfthpse of

,-,,Engq4sh ones. The linguistic effects. of teaching in a weaW:languagl'
on 'bilingUal studeots are disCusged. ..

.

- - ... .

.

,

.. -, 206.--Macnamara., J. Perspective's on bilingual education,in'Canada:
,,CanadiahfPsycholOgist;-1972, 13, 341-349.

t i ,

- 'Bilingual' education js considered in the context of education a*,
a whole and 0,commun4Oation biltweenpeople of different.languages ,

It is argued.thA bilingualism cannot be legislated and that the-
'imp6rtance 'of language in the Canadian FeenbhEnglish questiOn has

\
r-beemoierestimated. The schools, teachers, indstudents are considered
in. relationto an'4edUcational prograffime for Bilingualism. (Author Atract) ,

a

ti
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'.- 207, Madnamara:.j. Nurseries-, streets and classrooms: Some comparisons'

, ,nd deductions: Modern Language Journal, 1973; 57,'250-254.

I . . , s ... e

This article is an attempt to explain the school's relative failure

1 at.teaching-a-second language. The author's point rests on'ther! ssump-.

#: tion that "infants learn their mothertOngUe by first determini g,

inilependent of languige, the meaning Which a' speaker; intends to convey

:to them and then working out the _relationshivbetween the meaning

and the expression they heardd'. GiVEtIT that there is more pressure

in the.street thaeln classroom for an infant to Understand what is

t,P ' . said by other infants, he will eagerly'guess tiA meaning. Some
,

deductions are'drawn from thii poiAt. An emphasis is put on the

,

differencesbetween-teach rs' and parentsl.attitudetwoard chqdrens'-..

' speech. The teacher 4s aictto'be reinforcing phonological and

syntactic perfection w reasthe parents are reinforcing the clarity

of meaning. .The auth al0 thinks that the emphasis put on attitude

among the students.to a language or its speakers is greatly exaggerated.

It is suwested that the hoe or the street should be taken as model', .

, i.e., where the teacher'g 40Abis to set up-the language so that
'
communication in the new' language isjessential.to,thtudts.e s en it

.,
. .

. ,.

_, .

208, Macnamara, J Attitudes and.learniN'a second language. In R. W.

,

Shuy, & R. ii. Fas616,('Edsj, Language 44titildes: Current.'

.. jrendsand P!rotpects., Washington, D: C'i-:, Georgetown University

,Prest 1973 36-40: A ., 4

1

- , t

v
The author argues that f orablevattftUdOs pnlyia'minor' :

: contributortesuccesSwin langu ge learning. 'Flis,ar ument rests on

.
thelanguage shift phenomenon' -several couhtrips here People (i.e.,

Jrith) held negative'attituiet towards a second nguage even though

-- '* they learned it. Need for communicating is sai .6-6e-tfle main

. motive fdr leirnigg a socorit. 1#nguage-..:FOr in tance; tbe child 15,
0

...
, -

seldora intvrestedvin language-, but rather in theinformatiart Which 0 .

, it conveyA :
. - , ' R .

r ' it

, ,
, 9

...

.
269. Aareshal, 'il., Bovii2n, P.', & Lapierre.,

J'"La Motivation -des ense4o ants -.

r- et Aeegtuthants francophones face.!'a la situation.linguistique.au°

Quebec., Quaec..: Editeur.Officierdu 06bec, 1973. ' . ?. _,

j , ,
, . . t ,

'.n4r$!blems of Quebec. The data, - This sarvey.is ,concerned with` ssMent of teachers' nd, f 4

students attitudes .toward the la

were collected by the content analysis of tape-recorde group

discussions. 'Two hundred and ninety -ni,ne propoWons 1.40 extracted

.

_, from 1Q7 group inteiiews .filvolying, mithe 'eaverage, sev7raindtvidus .- .

. per group.' These, propositions. wpre grouped under three headings: (1) .

.,quality of:rrench; (2) working language; and. (3) stCohd-language

teaching. Analysis of the freqUency:of'accurrence.of the propositions ,'

related to second language acquisition reveals that there -are imore rektors

for learning English than against ttoo°6 dentt stressectmpre frequently,

,.

lk . -q,.ii,

,

the utility of learning:Englishiin ordert eta job (f=74) than
:

.

.

for its cultuhl value (f= -
,-L ,

, , _,

" ,.

.
., -7,

.
.
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210, Mareschal, R.' QuelqUes implications de 10 miseen oeUvre Curl'

.

.

programme de-langue seconde. Canadian Modern Language
1974,31; 130-141. ,

. f
. ,

Thepurpose of this,Orticle is to describe some of the implica-
tions of one'sTintiial theoretical option with respect to a language
teaching program. 'The empiricists' assumptions are contrasted with
the rationalists' assumptions on language learning. 'The implications
of the audio-lingual and the-audid-visuol methods are alsodiscussed
'in relation to the goals to bet attained.' Althoughthe theoretical' '

issues covered in this article art verY broad, the author suggests
that a second language may appear irrelevant to the students of the
language: Approximately 15-20% of them wipl actually need a second
language even though its basic skills are taught to everybody. The
importance of an OprOpriate methodology in language teaching is
-emphasized,: teaCher training, needs and motivation of students, and
assimilation capacity of students. The teaching method we choose
should motivate not only students but also teachers.

211. Marian, B. R.,, Spilka, I. V., & Tucker, G. R. The use'of-elicited
,imitation in search of an interim French grammar.' Department
of Rsychology, McGill University, 1974 (Mimeo).

r

.

0
' AThe study was an initial attempt-to tap the French language, ,

comfttence'of two groups -of English-speaking'pupils who are being .

..) redDtated---visa French,' Third and fifth gr de'English-spe.aking pupils4
0""- 'were compared With French'-speaking/childre of the same age using.

i' -a sentence repetition task con truction to est control of seleqed
- French linguistic features. It .was hypothesized 'that the English

speakersimould ,have, a 4iVerent internalized'grammar'of French than
would Frdnch speakers; ,furthermore, that the.differen't internal. .

,graiiimars would be refJected,by differences'in,taSk performake. The .

Xtesults o1 the study can best be 0:plain-ad with reference to two
factors: ai"internolized grammar" factor qs was hypothesizedl,'nd
a.meFory factor attributable'to familiarity with, and exposure
Fredch. .(Author Abstract)

c
,

212. Mason, C. The relevOce of Intensive training in English as a.foreign
.language for universtWstudents. Ladguage.Learning, 1971, 21,
197-204,

intensive work in English as a foreign-language is often an
American university prerequisite to full academic work'for entering.)
-foreign students: Questionable are the Oderlying assolDtiOns that
'English profidiencynorms have been estaiished as predictors of
academic success and that intensive EFL programs ae the best means

'.2pf'increasigg Engliph proficiency, With a-control group of 15 ; (

'Subjects, who took4thd compulsory University of Hawaii EngliSb Lang ge
''Jnstitute program for foreign studeets, and an experimental group of

nine subjects, who were allowed: toirfollolt their regular academic

ipmgramsithe hypotheses were tested that there mould be:no diffei- ces



'1.

between the groups On
4
tests of English skills after.one semester or .

in overall acadmic succesS'fifter one school year. No significant.46.

differences were found, except that the experimental-group'earned Tri

significantly more semester%hburs credit during the year. The .

',implications are:o-at least foreany interWediate to advanced foreign
,

stuaents,:that intensive EFL, work maybe A waste of time. (Author - ,

Abstract) .

r
-'-

. , .

,-

213; McFadden, J. A bi-cultural approach ..to ESL for aciAltt: ''''''A Paulo

Freire model. af the basic learning.group. California Journal . "

of Educational Research, -1974, 25, 289-293. .,

,

Presents a400eoretical study-of experiences and needi in >

bicultural adult education in -English as a second'laliguage (ESL) ..,

using P. Freir'e "s (1970) 5-points model of lerning,grodill, suggespions

'for/ESL teachers and for empirical research on curriculum-content,

democratic clasS organizations, codifications of home-School experiences;

4 1:'' - and problem - solving, activities are presented. (Psychological Abstracts)

-,

Z14; Mckinsty, B.: issessment of a failure. Modern.Languages in Scotland,

. 1974,-4,'52 -55.
,,,

.% . : %

f ' , , I

An account of a tr{p abroad which ended in failure'''. The re4Tiohing*, it
I

underlying the experiment was that lettlpg studentt hear aria speak' : i,

'French in Frence Would stimulate their interest. The trip to France '-

was pi-eceded,by a three-month mini-course in French. A link.with' *

other subjects (geography, history, outdoor education, etc.) would.
.

alto'be provided. 'The problem was to combine group travelling Kth

linguistic exercise.,:The solution was to damp.and to' force students

into situations where they lould haVe to speakjeench., _The group
Is

pitched camp in'a small village near Tws. *It was hoped that°

exposure to guided tours in.Freath, and having to buy items,W12cal ..

o
stores and order in restaurants, would simulate students to broaden. i

. their communication skills. In 10 days, the objectiveS of thetrip . (( .

were realized, and most students were drawn \tnto unstructured .

Conversational situations. .The.failure. was that thqse seletted to go
d ,

pn the trip were.those whose social'background made travelling and °

lahguage study the accepted thing. Glaildren who 'came from mfte?Parochiil

environnients were not given a change to, go alang;:ithe4ailure of the.
..:

ventUrejs in the unfair selection of Subject4 which, tehnically, ,

ensured its success. (Language and Language Behallor Abstracts). ,

4 r

. Mendoza:Friedman, M. Spanish students. and intelligence testing..

Trust - For Education Leadership,. 1973;'3,-.20-23.

The impact of Stalidardized infelligrfice testing on the communpy.,:.

of Spanish-speaking ch/dren is investig ted. The vast majority o

these children - becaus of language, cultural, and, eConomic differ-

ences frai the white middle class form - perform at the subnormal or

,
mentally retarded level on ,these tests. The validity of-intelligenct

4.

f
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14,

testing, which comAres children of extr ely diverse background,in
. 'what amounts to # test,o y-rbal and academic dompetitiveness,,it

challenged. A summar* is given of the hiStory.of bilingualism and
intelligence in the drifted States.. The current Stage of this academic
and political cont 'versy ifs reviewed in the context of differing
educatjonalphilos phles. ' Some suggestions for.the tuabsion of 41.
bilingual/bicultural educition, and the use of criterion-reference
testing (provided it isnot mit4sed like the standardized tests),
are discussed. (Author Abstract)

216. Metraux, R. A study of bilingualism among children of U.S. - French
parents. .The.French ReView, 1965, 38, 650-665.

. The purpose of this rather descripfive survey was to have U.S. -
French parehts describe their experiences with-their children living
in a-bi'lingual context. ,,The conclusions were drawn from 25 question-

naires received from U.S.French.parents, in which they were asked
tg,give general information on.themselves.(i.e., age, occupattn,
.education, languages.spoken), general' information on thd 011 ren
(sex, age, birthplace), children's' degree df bilingualism; children's ,
characteristics (t.e:-, personality), andinformation about.children's
acquisition,of the'seeond language. Attentqlpn'is also.given to the
children's difficulties in 'acquiring two languages with regards to

rgaqions. on the part,of the child (emotional reactions, 'learning
and qtive,:process; school entrance and after) and to social

A pressures (grandparents and relatives, friends and playmates,
- - religious instruction, and adviceof.specialist).

MMitchell:
,

1Vngtage courses:. A mitribution to TheJ: Residenti
InternOione Experience'. Modern Language in Scotland;. 1974,

54 6471: .. .

(.) ,,

The lack o motivation in students is he most fundamental of
the..problems p aguing foreign lan§uage instruction.. Language clubs,
German or Spa ish-daY, 4hd viSits,to places-with foreign associations
ca' all be effective stimulants .In June of 1971, theLanarkshjre
t.,otlan'd) COunty Modern Language-Committee established two eesidehtiO

/coirtses iMFrench'it kersewell College following this oatfern.
same was later done for German and-Spanish. An outline of these
three -day courses is.giVen.* The motivation raising effort works in
threelways:'-(1) it gives students intAsive and.varied listening
prattled; +2) igives them opportunities to express themselVes in

.
the'foreign language in everyday situations;and (3) it brings them
:sinto contact with a foreign environment and native speakeri. To

make *e courses excessively planned or didactic is discouraged; -

:unstructured eommunication.is advocated. An after dinner French

conversational session was a success. Games Jere also a useful way

eokunication practice. (Language -and Language Behavior.

Abstracts)

0:
4
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218. Mori, G., Morrivp,-F., & Halpern, G. Bilingual education in. the
elementary -Schools: A selected annotated bibliography, :Research .

Memorandum 71-11, Ottawa Public School Board.'

.This bibliography contains 59 annotated eferences which are
concerned with bilingual education. The.sel tion,includes experimental
stalies as well as nonlirperimental articles. Some of the topics,
covered are: achievemeHt, age factors, compound-coordinate bilingualism,
concept formation, creativity, cOtural'factors, immersion programs,
intelligence, motivation and attitudes, and verbal ability.

/
219. Moskowitz, G. T.V. versus classroom instruction in foreign language:

A study of elementary school children's_attitudes. Journal of
' Experimental Education, 1964, 33, 175-181.

Thedpurpose of this.investigation was to exaelTe7m-Kp pffect of
T.N. versus classroom instruction in French and th Spanish on Children's
attitudes toward these languages. Two studies are reported and
discusted; AlthOuth the findings of, the two studies are not consistent,
it was concluded that, as far as attitudes are concerned, the medium
of 1EV. may pot be as suitable for,instructiO in modern languages
as it is foeother areas.oftthe currictlum.

220. Mueller, T. H. Student attitude's in the basic French courses at thee
University of Kentucky.. Modern Language Journal, 1971, 55,
2R(1-8.

---

A discussion 6f-student attitude as it relates to achievement in
a'fOreign language. Three hundred and seventy-five Stud#nts in basic
French courses, grouped according to their previOus language'training,

. filled out an anonymous questionnaire which requested information
about the student's attitudes toward homework and such exercises as
grmgar drills, his attitude toward French class as compared to his
other,clarsses, fiis own feelings of competence in speaking and readifig
the language, and his attitude toward the French people. Results
showed predominantly negative attitudes -are enumerated, and recommenda-
tions are made for techniques useful in changing these attitudes.
(Language and Language Behavior Abstracts) .

221. Mueller, T., & Harris, elle effect of an Audio-Lingual Program on
drop -out rate. e'Modern Language Journal, 1966, 50, 133-137.,

. The purpoe. se of this study is to investigate the drop-out rate of
the students who were taught-French through the Audio - Lingual Language

Pr ram OUP) and to comparOt with that of the` students in the
co trot sections who followed'an audio-lingual course,' based on text-

and laboratory work. It also attempts to answer the'questton of
. w ether or not low aptitude students ate more likely to drop the .
co rse than high aptitude students. The results show that, compared
wi h an audio-visual course, the ALLP French Program maintained a
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reduced rate of student drop-outs. The drop-out rate pf the low'
aptitude students inthe experimental section is significantly 0
lower than in the control sections. A significantly larger percent-

, ne of experimental students continued and completed the required
second year course than control. students. The student's aptitbde
had little or no bearing on dropping out of the course. .The inves-

1tigators think that the drop =out rate could be further reduced once
ails the features of .programmed learning could be brought to bear
upon some students who tend to prevent the program from controlling
thein learnlpg.

'

222. Muller, 3. H., & Miller, R. I. study of student'attitudes and
motivation in a collegiate French course using programmed
language instruction. International Review of Applied
Linguistics, 1970, 8, 297-320.

,

Several studies hav- e been devoted-to language teaching methods:--------
Terhing quality being constant, only small differences in student
ac ev4ments have been noticed. The purpose of this study-was to-
test the hypothesis that student attitude toward,a foreign language
has a greater eifect",bn achievement than the teaching methods., One
hundted'and forty-nine American students from. the University,of
Kentucky were questioned on their .attitude toward the learning of
French,..French people and the French teaching program. Some
impOtant psychological factors for foreign language ,learning were
noticed and discussed.' .

223.. Nedl r, S. & Sebera, P. Intervritstrategies-for.-Spanis ',speaking--
-1

, preschool children. Child Development, 1971, 424(259- 67,

4
Compared three strategies of early intervention.designed to

incirease'the language .communication ,skills of disadvantaged -year-
old,Mexican-American children. Treatment group 1 (T ) ikcu ed 16
subjects in S planned_Bilingual Early Childhood EducAtio al,Program.
Group T2 ,included 16 sybjects who were indirectly inyolv d in a
Parental Involvement Program. Group T v(as composed of 4 subjects
in a traditional day-care center. Beftlre and after 29-month inter-

-, vention'period, all subjects were tested with the Leiter'Interehtional
Performance Scale and the Peabody Picture Vocabulary Test in English,o

. and Spanish. On all measures, T1 made significantly greater gains'
than T, or T. indicating the greater effectiveness of the planned.
Bilingbal Eafly Childhood. Education Program. (Author Abstract),224. Neidt, C. 0., &

!

Hedlund, D. E. The relationship between Changes in
attitudes. toward a course and final achievement. Journal of
Educational Research; 1967, 61, 56::58. .

i -
. . , ,,

* . To explore the relationship between change in student attitudes .
toward a class, five equivalent forms of a 26-item attit de scale

.p .N,

were administered at two-week intervals to 573 universit students .

treeree courses (Microscopic Anatomy and Embryology, En lish Composition
/%

0.

r.\
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and First Year Gernfan).. Coefficients of correlation between the
various sequenti-al attitude scores and final, achievement, with
aptitude held, constant, were computed in the three situations.
Some evidence los found"to support the hypothesis that attitudes
becorrie progrefiively more clOsely 'related .-to final achievement
throughobt the period of instruction. -(Author Abstract).

225. .Neufeid, G. A theoretical perOective on the relationship of,
-bilingualism and thought: Revisited. Working P itrs on,
'BilingualisM,\1974, NQ. 2, 125-129.

,.. .

7 -' This paper is concOned with some aspects of James Cummihs'
contention (see No. 1, Working Papers on Bilingualism) that there
are nom - linguistic and linguistic phenomena accounting:for the -

bilingual's superiority. It is argued that this positi'on is both

,r

superficial and.'misleading.----Cuamtins is said to convey-the impression
tha nearly all recent studies.exploring the effects of-bilingualism

the vew that bilinguals ,eXcel in. various cognitive tasks. The'
upon e cognitive`andzintellectual development in children support

author stresses the point that the,goal of several bilingual education'
pr ,jects is not to prove that biTingualisnyenhances 'intellectual

pacities but to ascertain that a secondaanguaV can be acquired
w hout detriniental Week. ,James CuMmins is said' to discuss the .

pos ible iron-linguistic imuences of bilingualismmith no reference
to particular language learning contexts, andto assume that itkidents *1

, who have 'acquired their second, language in an anglophone socio-, ,tri cultural setting-change their way of viewing things Sile going from ,

one language to the other.. , The author, questions this assumptidn and 4
concludes Viet Cummins' disctissions are misleading unless thejtr_e,
confined toLhighly.specific contexts and situations. l'

4 . .
. . ',. ) . i ,-

,.
226. NeufeTd G. A.theoreticat. perspective on the nature Aillinguistic 4-,

. aptitude. Proceedings of the fifth symposium of the Canadian.

Association of Applied, L.1,nguistics, "Toronto,' 1P4. ,, - -

, r This pager_is- concerned with, what is.commonlY refer ed to as ,

L'modern language aptitude'.:. It is argued ihat,vatiatiOns in .second-
,language studentabrity have been deinonStrated but there is,,
inadequate, scientjfic evidence to siipport the hypothesis that innate
capacity is one of the variables having °a role to play in this

. variation. The,author Os ti4gu i s hes between 'primary,' and 'secondary'

levelS of lingui§tia competer4e. *The 'primary' components of
lingtOtic,cOmpetence include reasonably large and functional
vocabulary, the mastery of native-lilt articulation habits, the
acquiiition of must' of the phonological and morpho-syntactic, rules

.. of the lAuage, and ailasic mastery the complex prosodic and , .,.

4"fc

0-

,

3

para-lil ,guistic atures of-the 'language: By the time he is 5 years
.. 'old -the "cf.-111 4j s. said, to have. acquired these 'primary components' ,have.

i ? '' and the'acquiii on of these componentt shows little variation among_
' ; t children. The ' eccinddry levels' refer to the more compleX aspects
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of linguistic ,coMpetence: At the 'secondry levels' 'Variation among
indi,viddal.s..is. noted and they are said to be ,accounted, especially
in ttle. case of a second language, bYpersonality factors, temperament,
degree o .anonyta, awl k, to learn,the language context and the

ppf.qach. -41:*oncTusion, the author:agrees with Carroll
0973 his. views that modern language aptitude comprises Special''r : le rning abilities. and °psychological. and sociological factors.

-/47 4 Neu id, G. G. The bilingual's lexical store. Working Papers on
i 1 inguil ism, 1973, 'No . 1, '35-65. ' .

I -...., .
... Forty bilingual Ss were tested in fourexperinients to see rf

.._ b , decoding of linguistically mixed texts w4th one-word substitutions
in the, other language would take m6eIme than decoding of unilingual
material. The overall aim was to turth r explore the 'nature of the
language switch mechanitmks it functions in input.' In the first .

. experiment, consisting of, wp 'unilingual ancrt ree bilingual sets of ',
sen,tences, presented visually, _Ss had. to jud the trueness "orr P i

L., falsehood of each statement. The time' needed y Ss to decOde unilingual
_ .. sentences in both of their languages was compared with the time they

°-..-1,,:- took to decode bi 1 ingual blocks ofAentenoes". No switching' time. t
wh'tsoever was detected...in this experiment. ,In the second study,, Is'. , -read unl li *al_ and 150 i ng419 passages where =reading times were

,, : . compared. With tekt:s. in Li word order with L, lexical suketitutions',
'-' no switching time was tfoUnd.Passages in Low-orderNi th 1.1 substitu-

tions; hoviever, took longer tisread:thampr@dieted;. the additional
Vi1 herewas attributed to.different reading strategies for 1.1 and L2.,

,
.---- °.\-:. Ss-also exceeded expected times in°.the third experiment where.they/ -:

.--' .1.746,,,,Tatzci and judged the trueness 'or falsehood of forty sentences with
randomly placed, lexical' sullititutions, patterned after Experiment 1. -°

, In the final study, the, one -word sulittit dons; previously.randomized,
.

were plac,ed at subject then verb .phrase b undaries. Also4'contlider- ..,
&ble care was taken' to eliminate all sem tic ambiguity/1nd anomaly.

-' Under these .conditions, Ss needed no additiOnal time/to decode 'dicer-
, . ; ,.,,,mateHaVaccorsting -to :the analyses. z

g

ConslusiOns were: (1) that in iripuity, switching occurs when more-
than one word ii, substituted, and that tlis,switching ..is primarily . ,,.,
f the phonol ogi cal' and -syritactic 1 evel s; Ca) that the switch ymechanism - ."
Oates mainly. in output, here mixing of/both rangtiages isAellberateT'

.di la) that the bilingual possesses not-No but :one basic internal, '
di ai.wherOwords,in.both languages are pooled. (Authdr.Abstract)

ti
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422,8. Key J. W. Bilingual education, in Sunday school country... Eleme

. . English, 1974, 51 , 209-214:8 -.
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There are problems as
chil ren.to Which-teachers
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. In the Study, each of -three grouln of tkient,y.,eTementarx,,,twenty akin.icfr t

1

4

%

, These -
.4s may be due to he attitudes -of. the stude

rOblems y be ameliorated by the conscious efforts of teachers .
,.

O inf .ence student attitude . Bilingual educrOion cannot,be expected i\,t to s veall.of the problems, f the bklingual students bedaUse: *(1 ).".i is not reaching enough of. he students; (2) steme problems lie ,..

utside its dothain; and 4p. s c6iety is not willing to suppbrt,it with -' '-
the needed aid; These propo tions are supported with statistias. -

,and examples. (Autho bstraCt) . - ,.... .
0

. ,

229. Norman, R. D. , lc, Mead,- D. F. Spa ni sh-AMeri can bi 1 ipgual i sm and the
4 e; AmmonS .FutkRang&.Pictu e Vocabulary Tests aurnal of Social

.- ,,,i,..1-..-. ,,PsYchalogvr,-1960; ;51, 319:330. .,- '
.. '--

- An objective measure of bilingualiSmithe Haffman' .Bilingual
Schedule, and the.Ammons FRPV were administel'ed to 150.S'panish- -.-
AMericag subjects, 50 each from CA's 17, 18,' and 19,. Major findings "
of th,e, Ofesent study are:- (a ) bilingualism .remain constant in- the .

three age groups, al though -it is greater for them 'than fbr, a New 'york
City sample; (b) there is,'a low significantly ne tiVe association ,-4 ''.

-,"" . (=-.25). between amodnt of schooling and .01 Trig 1 background; (c)' , °

tfiere is a stronger negative; associationAr=-.4 )- between, bilingualism
: ....., e: end .FRPV, this r- dropping. to. -.44 when 'sChooling is partialed'ott4 z .4

` (d) a stronger ipositi ve r dfl .62, exists between ;scho'ol ing and. EAPV;
(e)-.urban-rural° differences- are significant i,n4 bath measweS' us ed , %, ;,*
InkbaniteS ''sdo'ring htgher" on FRPV and dower= Affl IS i 1-ingti61 i sm;:g) .-

,

: Spanish-Americans-sco're.conSiderably loWer,4an'''Anglos on th FRPV: ',,', %and', -combining present: data. with those ,,of;knurfons .1,nd Aquero, there
+Oki s increasirt difference.in score between the4WO gtpupsiifrom.'ages,7'"to -19: (Author Summary)* , ,

. ,-
I;

.

, 4

230. -Olson, A. L.; & Samuels, S'. ',),. The...relation betwe.en age...:anU acc racy ,'°
: of foreign language' pronuliciatiOn. -' Journal of .Edu 'oda.] '-search,

°1

., 44,

.

1973, 66-, 263-248.
a V

...,
, .,. ...'

A i-.1.
_

The assumption- that you gerCh-FlAre.n:Acart ma,s ,-- tie, phOnolog# ..,
system of a s'econd .1 guage "Mare easi ly ',than gfose who 4aPe older was'" °

tested under laborat ry.conditioos..- This,anumption is' based on
obs Vations of igrarit ctrildret,ihnetural het -ingt land findings -'.'
re1at to ,t6e abi ity' of variouS' .age groqps, to r cove fdll 'use of . .eeCh function' following traania ta-theddbinant"Fere r41 hemispl!ere. A

.

"--itigh, and twenty college students 4,recei veCten ses'sion's each 15,-25
".k

' a varibili 'mimicry drills, The students' tAe preTested posttested
stioq., A.-total of thiityr.three ptibne,meslipre "taught' in 2 ,weeks-qpih

, minutes in lengths dr pre-tape4 4erdan ,phoneme, -primunciation, nstruc

and given the Raven Progr ive Matrices' Test. .Analysis oPvariance
N... I, .")

I . 0. and covarlanceon the -pre est 'indicated no diffe'reke in, pronunciation.,. contrary to com,mcfn belle,t, 0 the posttest the: junior high and college (
., ')(cigraupsmer4 stgnificaritiy,(e.01) b er ,at °pronunoition than the

,,e,lerrienta.ryrpup.' ',(1kythor Abstract . - -....- %.
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.231. Palmer; M. B. Effects of categorization, degree of bilingyalism,
and language upon recall of select monolinguals and bilinguals.

Journal of Educational Psychology, 1972, 63, 160-164.

i
A free-recall procedure, utilizing 'c egorized and noncategorized

word lists in English, Spanish, and a mi ed condition, was used with
three groups of Spanish-English bilinguals and a monolingual English
group. The amount of recall across all lists was greater for a
categorized than for a noncategorized conditioA. -The preferred

- language of recall and clustering was Englishi Tegardless of the
group's degree of bilingualism. The poorer performance in' Spanish was
interpreted as a state of perceptual unreadiness, which was shown to
create "interference" for the subjects when they were presented with
a task requiring simultaneous switching. between English ana SpaniA.
(Author Abstract) , ., -

/4
1 .

232: Papalia, A. An assessment of attitudes and behaviors Of foreign
language teachers. Foreign Language Annals, 1973; 7,-231-236.

The aim of this study was to identify what foreign language
teachers believe are true characteristics of Students and to provide
empirical evidence about teachers' classroom behaviors as they relate
to the teaching-learning process. Nine secondary schools situated
in urban and suburban communities participated in the study. All
foreign language teachers of the participating schools and 1,046 of
their randomly selected students were surveyed'by means of. the
Minnesota Teacher Attitude Inventory and the Teacher Description
Instrument. Teachers of foreign languages manifested,'in varying
degrees, supportive attitudes toward pupils. They favored students'
self-motivation and open interaction in the classroom,'and they
cautiously moved toward a student-centered concept.of 'instruction.
Students, in identifying and rating their teachers` classroom
behaviors, confirmed that foreign language teachers'Aisplayed student-
centered classroom behaviors and that they actualized learning by
being sensitive to the needs and abilities of students. (Author
Abstract)

233. -Papalia, A. Using .different models of second- languac teaching.
Canadian Modern Language Review, 1975, 31, 212-2

In this article, it is argued that it is-not a simple matter to
motivate students to learn a languagt because each individual brings
to a learning experience a unique as'ortment of interests, abilities,
needs, attitudes and goals. Furthermore, no two language teachers
will have the same effect on the same student since each may have
differing effects on the motivation level and learning of that
particular student. The 'differing personalities of the teachers
contribute in"part in explaining the different effects. It seems
that the type of structure and the interaction in the classroom
(co-operative vs. competitive vs. individualistic environment)

9C



.

* influence the liking or disliking of the teacher. The author describes .

four models of instruction: Group Investigation model, Information

y Processes'thodel, Personal Inquiry'modet, and Operant Conditionin§
model. An Integrated Instructional Model (combining aspects of the
four) is strongly suggested, which offers various learning environments

learning experience.to students Having different motivation and learn

.

.

234. Piton; Rs J. TeaChing,Frenoh_by case-study on HND businbss studies
`--, courses. Modern Languages, 1974, 55, 178-181. 3,,

. .

I

This article describes'a method by which French language teaching
can be made more relevant to student in HND businets studies,.' The
students are provided with relevant selected readings in French and a
framework of commercial French vocabulary. Then they deal with a

- case-study for which they have to consider the given facts and/or to
,' resolve given problems with reference to a commercial undertaking.

By doing. so, they hear new vocabulary, learn how, when, and,where to
use this vocabulary, and they use this register in simulated practical
situations (role-playing). An emphasis is put on preserving the
continuity and interest of the preceding. activities.

Paulston, C. B. Ethnic relations and bilingual education: Accounting-
for contradictory data. Working Payers on Bilingualism, 1975,
No. 6, 1 -44.

This paper examines the contradictory data of research studies
on bilingual education from the viewpoint that such data will make
sense `only if we consider bilingual edUcation as ,the result of'
societal factors rather than as the cause of certain behaviors in

. children. Schermerhorn's theoretical framework for research on
ethnic relations (with the independent variables of sequences of
interaction, degree of enclosure, and degree of contro14,is utilized
in an attempt to ac ount for the various results of bilingual

)
education programs. Wallacers scheme of revitalization movements
is also briefly tou hed upon. (Author Abstract) ,

,236. Peal, E., & Lambert, W. E. The relation of bilingUalism to intelli-
' -- ; gence. Psychological Monographs, 1962, 76, 1-23.

The effects of bilingualism on intellectual functioning are
. ex;pored in this study. A group of monolingual and a group of

bilingual 10-year-old children from six Montreal French schools were
- administered verbal and non-verbal intelligence tests, anOmeasures

of,attdtudes to the-English and French communities. Contrary to
previous findings this study found that bilinguals performed
significantly better than monolinguals on both verbal and non-verbal
intelligence tests.-Several explanations are suggested as to why
bilinguals have this general Intellectual advantage. It is argued
that they have a lnaguage asset, are more facile'at concept formation,
and t ve a greater mental flexibility., The results of factor analyses



a

applied to the data supported the hypothesis that the strutturesOf
intellect for the two groups differ. The bilinguals appear to have
a more diversified set of mental abilities than the monolinguals, .

The correlations of the attitude measures with other variables are
also discusied. (Author Summary)

237. Pieris, R. .Bilingualism and cultural marginality. British Journal
of SociolOgy, 1951, 2, 328-339.

n this article bilingualism is referred to as a "schism of the.
soul". The bilinguais said to experience "cultural marginality"
when the sets of values attached to each language marginality is
said to threaten the unity of bilingual's personality and the mastery
of either:or bothlanguages. These opinions rest on examples drawn
Prom BritiSh colonies.

238. Rimsleur, P. Predicting success in high schal foreign language
courses. Educational and Psychological Measurements, 1963, 23,
349-357.

1

This study is an attempt to predict the achieveent of secondary
school pupils 4p)Spanish and French."1 The predictors used in this
stuywere: English vocabulary knowledge; interest in.studying the
knowledge; the linguistic analysis test; the reading aloud test; the
rhymes test; be Chinese pitch test; and sex. The criterion measures
were the .Cooperative (French, Spanish) Test, elementary Forms Q and R, '-
and the PictorialAuditory Comprehension Test (French, Spanish): The
scores were analysed separately for French and Spanish, and for the
two criteria withineach language. The linguistic analysis, the
rhYmes and the reading Aloud tests were the best predictors on'the
Coopenative French Test. Motivation played a relatively small' role
in this sample. The linguistic analysis test was also the best-'-,
predictor on the French Auditory CanprehensionTest. Vocabulary and
,interest were found to be the best predictors on the Cooperative.
Spanish Test, although the linguistic analysis test made 'contribution
independent. of vocablalary, Vocabulary and interest were also the
best predictors on the Spanish Auditory Comprehension Tes 't.

239. .Pin4ieur,'P., Stockwell, R. P., Comrey, A. L. Foreign language
learning ability. Journal eiT Educational Psycholog,i, 1962, 53,
15-26.

Ibis report bn 2.Studies,of factors involved in learning French
is based on'23 tests .administered tp 208 students in college French,
and on 22 tests administered,to 202 additional students a_year later.

''The factors extracted and. rotated in each study included: Verbal,
Reasoning,' Speed -of Articulatioe Pitch Discrimination; Timbre,
Discrimination, Interest, and B ographic. Multiple correlation test
selection analyses resulted in (a) R=465, using 6 tests to predict
Co perative French Test scores;.and (b) P.41, using 5 tests to

- .
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predict aural comprehension; an&(c) R=.41, using 5 tests to predict
speaking proficiencyp'verbil IQ and Inter st (motivation) appear to

.....

!

be the most important factors in college oreign langtiage learning;
Reasoning, Word fluency, And ,Pitch Discri ination also contribute.

- (Author Abstract)
.

.
,..,

240. -Pintner;. . The influence Of language background on intelligence
tOts.- Journal of.Social Psychology, 1932, 3; 235-,240:

.
. .

,Four hundred and thirty children in graded in three New York
schools were divided into groups haviHg EngliSh or non-English-
speaking home backgrounds. They kref\given the Pintner-Cunningham
and the Pintner .Non-Language Pr-litany-Tests. In two of the schools
the non-English groups did relatively better on the-Non-Language
Test, They seemed to be handicapped op the Pintner- Cunningham Test,
and this in spite of the fact thatthenon-English spbaking group
in one school exceeded-the EngTish on this test. In the third sthool
no differences-between the groups on the two tests were found, and
tht is probably due to the fact that no real.divisian between English
and now-English btas,made. It would seem,from this study that great
caution should belexercised in the comparison of children with ,

different language backgrounds when they are being compared'by means
of verbal intelligence tests. It should be remembered that the

/ Pintner-Cunningham Test is non-verbal in content and that only
enough English to understand the directions'is required.- With tests
verbal in content-as well as directions, a greater,handicap,will ,

resumably:be greatest in grade 1 diminishing ther..eafter,%as the
"child grows alder. At what grade this languhge handicap. Will be
entirely overcome will depend upon'many factors, notably_ the '

opportunity to mix in an English-speaking environment and general
intelligence of the individual. A bilingual environment IffaY prevent
some individuals,:from ever really indicating their maximum intelligence
on a verbal grouLintelligence test. (Author Summary,),' ,:

I'. °.

241., Pintner, R.,, & Arsepian, S. The relation of bilinguallsWto verbal
intelligence and school adjustment. Journal Df Educational
Research, 1937;31, 255-263., .0

. . I,

On the basis of the figures given in the Fifteehth'Census of
the United States it is estimated that 25% of,he schogl.population

. of this country is bilingual. In the present inve.stigatlian.the

Pintner Group Intelligente Test, Form,A, apd the Pupil. Portraits
9.

Questionnaire, Form A, were administered,to,469 native -born bilingual
Jewish children of the sixth and s6enthfflades.in a. Ney'.Yark Public'
Elementary School. The Pearson Product-Moment correlation° coefficients. %

between scores on the Hoffman Bilingual Schedule and the Intelligence'
Test results,. and between the Schedule and the five parts'and the
total score on the pupil Portraits Questionnaire were, practically.
zero. High and low bilingual groups of boys and:girls, equated on _

socio-economic status, were compared as to their performance an these

9

4,
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same intelligence and adjustment tests and no statistically differ-
ences,were found. It is concluded that bilingualism in this particular
population bears, no relation to verbal intelligence and school
adjustment as measured-by the test employed, (Authq? Summary)

242. Pflitften-R., .'gt.-Keller, R. Intelligence tests Of foreign children.
Journal of Educational Psychology, 1922, 13, 214-222.

A revision of the Binet Test given to children in three schools'
in which a large majority were foreign speaking, gave the following

.results: Average I.Q. for the English speaking 92; average I.Q. for
the foreign speaking 84. The Pintner Group Test given to one group
of these children showed a much high'er I.Q. both for the English
_speaking and the foreign speaking-,--15ut for the forei n speaking,
the difference between the°results of the two tests was greater and
in favor of_the foreign group. In comparing the re ults obtained
from a group of cases given the Stanford Revision of the Binet Test, ---,-
and a series of Performance Tests, we find the correlation between
the tests considerably better for the English speaking group than
for the foreign speaking, and there were twenty-three percent more
cases of foreign speaking children than of English speaking where
the performance age was higher than the mental age. From these .

'results,results, we may conclude that children who hear a foreign language
at home, test lowiF as a rule when given the revi4ions of the Binet
Test than given tests which require a minimum knowledge of English.

-And that when classified according to mental age, tho,se children
who hear a--foreign language in their homes may suffer a serious
handicap when tested only_by the revisions of the Binet Test.
(Author Summary)

243. Politzer, R. L. Student motivation-and interest in'elementary
, language courses. ,Language Learning, 1953, 5, 15-22.

This.'survey'of interest in French or Spanish language courses
cuts-across the type of reading material they prefer, their attitude
toward great& emphasis on' oral proficiency, the primary purpose of
instruction;; -and the motivation of language choice. It is concluded
that the primary interest and motivation of the student at the
elementary and intermediate level iie.in the acquisitiolrof the
skills of the language itself, with a heavy-emphasis on ral proficiency.
Their interest. is in the living language as a useful medium of
cimmunication and in contemporary material. Civilization, culture
and literature may be the. primary interest of many language professors,
but they are apparently not the primary interest of the elementary
student.

4",
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244. Potts, M. The effect of second-language instructiion on the reading
proficiency and general school achievement of primary grade
children.' American Educational Research Journal, 1967, 4, 367-373.

This article describes-an attempt to study the interference
effects of second-langbage learning on native language proficiency.
Thy results revealed no significant differences, in reading or in
general school achievement, between the group which had been instructed
in a second language and the group exposed to a noncognitive activity.

,/' if interference effects didoccur, they did not detract from overall,
- functioning as measured by the criterion tests.

. 245. Pritchard, D. Fi C. An investigation into the relationship of
personality.traits and ability in modeim languages. British

.'Journal of Educational Psychology1-1952, 221 147-148.

The purpose of this study was to-tnestigate the relationship
between specific personality types andsuccessful second-language
acquisition. The results suggest a relationship between sociability
and the flUency the foreign language investigated (French).
However, no firm conclusions can be drawn from this studrbecause
along other thinO, the experimental group.was,far too small.

246. Pritchard, R. "4. The relative popuiltity of secondary school subjects
'' at various ages. -British Journal of Educational Psychology,

1935, 5; (Parts 2 & 3), 157-179 & 229-241.

'`4

These articles describe a study of pupil interest in different
school subjects'including French. The reasons why they like or * -

dislike each subject is illustrated by excerpts from pupils' answers.
The results show that they are most interested in Humanities and .

.leastin Mathematics. The pupils stated their desire for self-
directed adjtvities,,morevariety in their work, and more contacts
with daily life and humah matters. Some statistical computations
were included but the presentation is primarily bf an interview-

, :type of report.

.

247. Quinn, T: Some social and psychological dimensions of a foreign
-language curriculum. Babel, Journal of the Australian Federation
of Modern Language Teachers' Associations, 1974, 10, 3-8.

,

lin addresS.to-a conference of modern language teachers concerning
why-foreign language teaching in school's is frequently c- haracterized

-- , by large,sdale failure, and.why the whole enterprise is currently
.,

under attack in many school systems. Three very different language
learning situations are cited lstandard'English for American Blacks,

.
,

Engliih for Spanish sOeakerS in California, andFrench for English-
speaking elementary schoolchildren tnMontreal); they suggest that

9 . success or failure in school learning situations is largely determined
,

by 'social factors outside the control of the sdhool. This principle

, . . '.... . : -,*

.
.

.

.

.

,,,

0 v

A 2

a.

0



1

is appliep to the foreign language learning situation in Australia,

The psybhological implications of. some current language teaching
practices are criticized; they needlessly trivialize human language
functions. Possible solutions to the inadequacies outlined are con-

, sidered, and an argument in favor of a radical re-examination of the
place of language study in the school curriculum is presented. Even
if this leads:to the virtual disappearance of foreign Tanguage study
as a separate curricular compartment, imperative. (Language
and Language Behavior Abstrqcts)

248. Ramsey; C. A., & Wright; E. N. Age and second language learning. t.

Journal of Social Psychology, 1974, 94, 115-121.

In a large study of New Canadians, data about age on arrival and
achievement in English language skills were collected. The data for,
the students in grades 5, 7,'and 9 were converted-to standard scores
and combined. Graphing the data revealed a critical age. Students "4'-
ho arrived at age 6 to 7 or ,OLinger performed-close to avexage, and
here was no relationship between age on arrival and performance.

, he average scores for students who arrived, at an older age progres fveiy
dropped, and correlations indicated a modest relationship between
age on'arrival and test scores. Thus while all recent arrivals have
initial difficulties in learning, the language, it appears that:over
time, age on arrival is-the critical variable. This provides indirect
support for theosition that there is'a criticalage for optimum
,instruction in'a second'language. The evidence isless clear for,one
of the seven language measures, the one dealing with intonation. 411t

(Author Abstrdct)

. 249. Randhawa,,8. S., & Korpan, S. M. Assessment ofSome significant
.

affective variables and the prediction of achievement in French.
Canadian Journal of Behavioral Science, 1973, 5, 24-33.

A test to measure attitude tow'.rd the learning .of Frehch'as al,-3
.

second language.(ALFS) was developed. Measures of motivational
I

intensity and orientation Were modified to fit the local situation.
Estimates of internal consistency (KR-20)' of the instruments were
obtained. It was ifciund that ALFS span ed a four- mensional space

. . and the factors were labelled utili n , aestheticism , tolerance,,
and projection-attitude. .A stepwise r ression analyps revealed
that tolerance and motivational intensity were the most effective of,

. the seven competing predictprs of achievement in French, accounting
for 27.8% of.the variance, whereas the entire set of predictors'

.

accoUhted for 30.6% of the variance. (Author Abstract)
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250. Rao, T. S. Bilingualism and adjustment 'difficulties. In T. E.

Shanmugan (Ed.), Researches in personality and social problems.
Madras, India: University of Madras Press,.1973.

It was-hypothesized that monocultural, bilingual children show
more problem behaviorS than monoglots, and'that their maladjustments
are related to the-second language.

'Analysis
of data from a battery

of tests given to 226 6-10.year-ofd Kannada or Teluga -s making

children from Tamil primary schools show that bilingual rrls,
althoughsuperior in, second language than bilingual boys, have
adjustment difficulties in academic subjects unrelated to the second.

language. These results were:not found in the bilingual boys.
(Psychological Abstracts)

251. Ravem. R. Language acquisition in,a second language environment.
International- Review of Applied Linguistics,' 1968, 6, 175-185.

This report describes some aspects of a Norwegian six-year-old
child's acquisition of English syntax in a second. language environment.
Some of the syntactic regularities of the child's speech are presented -

in the form of rewritten rules, though they do not dlaim'to be generalized
rules characterizing his competence. The sentences singed out for
closer scrutinity were interrogative and negative sentences of the
kind that in adult language require a 6-transformation. The material

collected was drawn from recorded free conversation and a translation

test. The outcomes suggest that a young foreign person as well as
native child, while learning a language ih an informal setting,
create their min grammar; in the former case, the gramar, rules are,
greatly influenced by the mother tongue. Although the author did

not intend to test any particular hypotheses relating to certain
theories of language learning, it is suggested that the process of

,
learning a second language might be qualitativgly different from

. 'that of the fist language. It is also suggested that a normal six-
year old child-at all levels of language might be facilitated by the
linguistic competence he already possesses through, his first language.

Vb.

0 252. 'Reinert, H. Student attitudes toward foreign language - -no sale.

4 Modern Language Arnalr.1970, 54, 107-112.

A report of the results of a survey of student attitudes toward:
foreign language courses in junior and senior high schools in Edmond,

Washington. It had been assumed that secondary students enroll in
foreign language courses because of a desire to learn the foreign

language,and.culture. Well over half, of the students surveyed
indicated that college requirements influenced their original

enrollment in foreign language classes. Details of the questions

posed and the implications of-the results of the'study are discussed.
(Language and Language*Behavior Abstracts)

7.
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253. Repin, V., & Orlov, R.S. The use of sleep and relaxaioh in he
study of foreign languages. Australiantournal of Psychology,

_

411

An account is given of some Russi n experiments on_the use of
an induced state of.relaxation in th learning of foreign languages.
Evide'hce is presented' that a method f.auditory intake in a relaXed
state followed by rehearsal,of forei n language vocabulary led to
better short and long-term recall than did more conventional methods
'of study. The relaxation method was coMpared'favourably-wIth the
more standard procedure in Russia of learning during sleep (hypnopedia).

. (Journal Abstract)

254. Reynolds,. A., Wargny, N. J., & Lambert, W. E. The development of
ethnic aptitudes among children, schooled inea second language.
pepartment of:Psychology, McGill University, 1970: .(Mimeo)'

It has been demonstrated that monolingual French and monolingual .

English-speaking Canadians tend to favorably rate their own language
group and denigrate the other language group on a variety of semantic
differential adjectives (Anisfeld acid Lambert, 1964; Lambert, Frankel,
and Tucker, 1966Y. The present,study sought first to determine if .

English-speaking children school'ed exclusively in French would
40evelop a "bicultural personality" and accordingly be less i4clined
to overrate English-Canadians or to.underrate the French-Canadian .

group. Secondly, if such an effect were found, we wished to know
whether a reflection of more favofgbie parental attitudes, Or whether,
asa result of the_second language learningexperience, the children
had come to like the groupbtha,t speaks ,that language. Thirdly, we
wished to see if the possible development of the "bicultural person-'
aHty"'extended to changes in the similarity of the children's
semantic differential ratings of the monolinguil,French and English
control children. (Author Abstract)
i

255. Richards, J; C. Social factors, tnterlanguage, and 'language learning.
Language Learning, 1972,.22, 159-188.

/

The field of second langUage learning is shown to encompass the
study of interlanguage phenomena, which reflect the conditions Under
which la gage is learned and used. These include the processes of
languag: transfer, transfer of training, strategies of learning,
strate ies/of communication, and overgeneralization. Five, different
cone s for language learning are considered and the,results of
language learning in each context related to the social context for
learning through the aotion of interlanguage. (Author Abstract)

4
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256. Riegel, K. F. .Some theoretics considerations of bilingual develop-

ment. PSychologi41 1968, 70, 647-670.

Three aspects of bilingual devlopment are discussed. First,

the environmental., lifiggisticconditions,that impinge upon a growing
%individual are described;, Sesond, changes in the set of word
relations.are contr.asterwith changet in the vocabulary. Third,
relations also form-the basis from which semantic and syntactic
classes are derived. Thb free ends of two intersecting relations
represent the minimal condition for the definition bf,a class: Asa
most stringent criterion, the 'free 67-anches are to be.symmetridally
related. Examples of compleX networks and different types of
relations are given and the possibilitfeS,discussed of deriving word
classes empitiically, of defining meaning operationally, and, of
applying digraph theory for their analysis. The ambiguity of function
words and interlingual syntactic,tyansformations concludes, the
discassion.of bilingual development. (Author Abstract)

257. Riestra, M.,A., & Johnson, C. E. Changes in attitudes of elementary-
school pupils toward foreign- speaking peoples resulting from

the study of a foreign language. Journal of Experimental
Education,1964, 33, 65-72.

The problem of this investigation was to determine the extent
to which a group of elementary school pupils who had studied a fofeign
language differed in their attitudes toward the peoples represented
by that language from another group of pupils who had not studied
the foreign language. Sixty -three pupils engaged in'learning Spanish
for two years were compared- with a control group on their attitudes
toward Spanish-speaking peoples. The results revealed that the
students of Spanish had significantly dire_pbsitive attitudes toward
the Spanish-speaking peoples they had sfudied'about than did the
group that,had not studied Spanish. This was true, but to a lesser"
extent, with regard to Spanish-speaking peoples they had not studied
about. The children who had studied Spanish through TV and tape-
recorded lessons-tended to have more.positive attitudes toward
Spanish-speaking peoples than did those who,received instruction
from specialist teachers.4 It was found that the children who had
not studied Spanish expressed more positive attitudes towardforeign-,
speaking peoples other than Spanish than did those who had studied

Spanish. The group that .had studied Spanish under specialist teachers
did not differ significantly in attitudes toward-foreign-speakirig-
peoples other'than Spanish from the group which received instruction

by,TV and tape recordings. It is concluded that foreign - 'language

teaching can.create more positive attitudes toward the peoples
represented by that language, and'that some teaching methods may be
more effectiVe at it than .others.

r
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1\.*7% 2b8.. Rigg, M. Some further data on the language ,handicap. \Journal. of
i

Educational Psychology, 1928, 19, 252-256: : '

.,
, .: .

,

f2 The article reviews some of the efforts whJch have been made to,
estimate the influence of social status and language handicap in the
comparison of different nationalities. Some results are presented1

. lhich tend te-show.that a small language handicap dbes exist which,
' . however, is insufficipt to explain the Marge variation in the case. -of the Rattans. `(Author Summary).

..

.4*
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259. losansky, E. J. 'The critical period for the acqUisition of 4angUage:
1

Some cognitive developmental considerations. Working Papers on'"
Bilingualism, 19750'No. 6, 92-1D2.

.

This.paper reviews.the biological originsf the cirtical period
hypothesis and tire neurophySiological.evidence which was initially
°supplied in support of' a critical period for the acquisition oflanguage. Noting the inconclusive nature of neurophysiologicAg
evidence, the'auttior suggests that wevlook to the interplay of
affective and cognitive factors in discussing,the ,acquisition'of a
second langUage. The, main focus of this paper is the consideration
of Piagetian'cognitive developmental. theory in 'general,, and the ,
,developmeit of the symbolic function in particular as.it relates to
the problem of second language acquisition. The suggestion is
offered that the onset of Formal Operations may well mark'the
'begigning of the end of a4critical period.of the acquisition of
langOge. (A hot-Abstract). -

,260. Rose, T. E. oreign language educationln myth and reality. Foreign

. .

hapguage Annals, .1972, 5, 463-471.

Throughout today's 'educational process, the key word is
"relevance", Secondary schoot.Students find a. great disparity betweenmuch of what goes on in the classroom and theirdaily lifeattivities,
and they are not reluctant to voice 'their' dissatisfactions. 'Thus, .much of the success of theprograms in today's curriculum may be in '.
direct proportion to.student relevance.. Foreign' }anguage programs
are no exception.' In spite of the fact-that foreign-lanlftge often
-mapquerades as.antqlective subject, many students'still choose it to
fulfill College entrance or college prep requirements. Those whct do
not are often disillusjoned when the initial pleasurable experienceof the new languageand culture gives way to the necessity of
abundant hardworkgfor. continual success. As audio-Lingual:foreign
language enters its. teen ygarg; we must re-examine our aims and
'objectives and grapple with adolescgrit problems. To do this; we
must first examine the prespt 'status of foreign language teaching
and realize the disparity between -some of the prevalent myths and
realities, in order to be in a more tenable.position foreVising -

our goals to'assure releVance of our field, and for defending or .justifying our place in the curriculum of our present-day schools.
(Author Abstract)
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261. Saerl D. J. The effects .of bilingualism on intelligence. Br,44i4sh.

-Noufnal 'of 'Psychology, 1923, 14 25-38.,

1

- # . .

ThepurpOse of this investigation was to examine theiegect.of
Olingualism on . children, whose. ages pled from 7 tb 12 years,
from seven disttic s in'Cartharthenshire, CaYradiganshite and Montgomery-
shire. In six. of these,d1stricts, the majority of the sublects.were
native speakers,of Welsh: The children from the rural district-
learned English'im sChool and those of the'urban districts learned'
English both in school and from playmates. -Six hundred students-from
the University College of Wales were also tested. The results
revealed that.the monglingual5 in rural distriCts were-superior to
bilinguals in the same districts when tested by the Binet.0,Thit-
difference is satd to be of a permanent natA.sinceit;was noticed

--at-the.uniVerstty level also. i3 Either In, Welsh dYin Mglish, the
,range.orvocabulary of monolingdals was found,to be higherthan that
of bilinguals. the bilinguals were found more confused omdestrality
and rythm than monolinguals both in rura,and urban districts. 4 . .

,Children and university students from urban districts tested with the
Binet showed a lesser difference between monolinguals and bilinguals.
It-was suggested ,that the greatest itluence on the mental confusion

occurring IA bilirigualiam was exerted by the .language used by-ilingual
ehildre their play and in their free association; with Companions

,- when tha Uage. waslnot.alSo thatAaAhich they were first taught,
at school

.
-

,'

4
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262. Samuels, M:, Reynolds, A. G.',.& L mbert;,W.,E, Communicational .

efficiency of children school eign language.. Journal
,

4
. ofEducationalfsychology, 1569; 66 89

. -..

Twenty-two, English-speaking -second-grade child n had. .

received their'first'tWo years of instruction exclu tftely In French,
for them'ejoreign Tanguage, were tested for cbmmun] tion skills in
both English and French. Expetiment 1 examined,their ility as

_decodersof nbvel.informationg, experiment2, their profi ency as :

encoders. In both- instOces, subjects are as capableeas m.
control gtbups of monolingual English and French - speaking chil ren,

.-

. It is concluded that young Children instructed exclIsivbly in a .

',foreign language can apply ahijitieS deyelgped Mainly through,, teacher- ,

pupil interaction to non-acadeMic, peer-to-peer communication setting ;1'
.

writh no debrement in maternal language-performance. (Author Abstract ,, .

/ t c'

l. - ,
.

' 263:' Sanchez, G4 I. BilingualisgCand menta measures. :Jodrnal of -, ',I

Psychology, 1934, .18, 765-772. 1
.

The author stresses the'factthat marltbOle tn.the educational
. field accept the doctrine-of individual differences and fail to %

recognize the importanceaf'the:fundamental personal, social,tcultural
. ,

and environmental differences in the measurement of mental capacities. .

. ,
The use of tests is saieto have led many to assyme.that there is a

.-.'
universality ofi experiences.. Some methodplogical errors in t e testtng

. k ,

,,
,

.
, ' as ,

- :1
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of bilingual children are minted out and the responsibility of the
educational system for Spanish-American student drop-out is discussed.

264:,,Sanchez, G. The implications of basal vocabulary to the measurement
of the abilities of bilingual children. Journal of Social

. Psychology, 19340 5, 395-402.

A coMparison of the vocabulary used in givingthe StanforABinet
, tests for the years III to VIII with the standard vocabulary used as

a desirable goal for non - English- speaking Children:in the schools of
New M6xicO`reveals the fact that many of the word k in the test are(

not in the standard list. Eighty-two unfamiliar words occurring in a
'total of 114 different instances. In view of the fact that few of
,the Spanish-speaking children actually master the full standard
vocabulary during their first school years, their disadvantage in
the test situation is apparent. (Psychological Abstracts)

\.1
265. Schumahn, J. H.*.-A?fective factors in second language acquisition.

Unpublished piper, Harvard University, 1974.
'`

The purpose of this paper was to review, some of the affective
factors affecting success in second-language acquisition. The
author presents observations and ideas of linguists and anthropologists,
as well as experimental studies on the role of attitudes and motivation
in second-language learning. Attention is also givep to studies of
the role of empathy, and the relationship between age and affective
variables.

266. Schumann, J. H. Second language acquisition research: Getting a
. more global look at the learner. Paper presented at the

University of Michigan Sixth Annual' Conference on Applied
Linguistics; Ann Arbor, Michigan, 1975. . -,,

It is argued that in order to have a better understanding of.how
a second language is learned, we should give more.attentiOn to the
'second-language learner. This paper is con erned with three major
topics: (1) the linguistic product of secon -language learning
(morphemes, questions, negatives, and auxirairies);.(4) the cognitive
processes involved in second-language learning (gengralization,
imitation, inference, analogy, and rote memory);,and (3)"the initiating

.. factors in second-language learning (acculturation,'attitude and
motivation, and ego-permeability). It is concluded that a better

.

knowledge of these areas would facilitate a more global understanding
of the learner. ) J?
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267. Schil, E. 0. The foreign student,,as stranger, learning the norms
of the host-culture. Journal of Social Issues, 1962, 18, 41 -54.a

m.

In discussing the ''contact' between hosts and.strangers, it
would seem necgssary to take into account the differential opportunities
for learhing which the contact situation offers; in other words, to
what degree there are opportunities for learning by observation,
participation or explicit communication. From our discussion it would
seem that the stranger's learning, in whatever forms, encounters
certain basic obstacles derived from his position as a stranger--his
location in the host-society and his, previous socialization in his
home-culture. But certain differences were found in regard to the',..
relative effectiveness of the suggested three ways of,learning. The
following hypotheses emerge from the findings we have discussed: (a)

, In term of scope of learning, observation is superior. While both
`'participation' and 'explicit communication' depend on thejeadiness
of the hosts to allow the stranger to participate or to communicate
to him, the possibility of observation exists in any situation
encountered by the stranger, independently of the hosts. Thus there
is a great variety of situations in which the student may learn by

-observation, and the difficulties of generalizatiori seem relatively
less severe. (b) In terms of the effectiveness of a given learning
situation,5 partic,ipation seems superior. Here the reinforcements
appear most effective, and also from the viewpoint of motivation, ,

. participation will, at least in its later stages, be effective.
(c) Ih terms of ease of learning, i.e., the %peed with which the

.situation can-be structured, explicit communitation is inherent in
the serious obstacles to its acceptance. But if accepted, it can
rapidly structure a given situation. (d) As for the,more durable
change of.attitudes, it appears possible to rank the three ways in

' order of effectivengs, and to suggest participation as the most
effective means for inducing changes then observation, and only in
third place, explicit communication. It follows that in the evalua-
tion of the effects of overseas study tours, considerable differences
are likely to be(found in the changes produced where the study tours
are based exclusively on sight-seeing and'lectures and where they
provide primarily opportunities for intensive participation (e.g
in work situations), (Author Summary)

268. Scovel, T. Foreign accents, language acquisition, and cerebral
_dominance. Language-Learning, 1969, 19, 245-253.

It has long been-accepted that children are able to master the
sound patterns of a second language with, much greater ease than
adults. In fact, adults never seem capable,of ridding themseves
entirely of a 'foreign-accent'. There haye been many attempts to
account for this discrepancy in language learning between,children
and adults,in'terills of nurture, bet, for the Most-part, these

& 'theories have proved inconsistent. It is proposed that it is the
nature of the human brain, not its nurture, that is essentially

so"
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involved here--specifically, that the onset of cerebral dominance,
which seems to occur-around.the age of twelve, inhibits the ability
of a person to master the sound patterns of a second language without
an impinging.foreign accent. (Author Abstract)

269; Segalowitz, N. Psychological perspectives on bilingual education.
In B. Spolsky,-& R. L. Cooper (Eds.), Current .6-ends in bilingual
education. The Hague:- Mouton & Co., in press).

This paper reviews some of psychological issues pertaining to
trilingual education. Attention is given to.some-of the major
-theoretical positions in psychology that are jelevant to an under-
stanoling of the psychological cont'equences of bilingualism. Three
major\questions are considered and discussed: (1) whether"the
bilingual's brain functions differently from the monolingual's brain;
(2,) whether the bilingual person--as a social being--functions

,

differently from the monolingual person; and (3) whether there are
constitutional or experiential factors that predispdse some people
who-are not yet bilingual to greater success in,language learning

---than others.

270. Segalowitz, N., & Lambert, W. E. Semantic.gerierltflation in
bilinguals. Journal of Verbal Learning and Verbal Behavior,
1969;i3559-566.

Bilinguals were trained to press a reaction-time button to
those words in a mixed-language (English and French) list which
were not exemplars of a certain general concept while learning to
recognize which words were. They were then tested on a new mixed-
language list containing English and French synonyms of the
concept. Reaction latencies were used as indices of within and
between-language semantic generalization. Ajt was found that: (a)

. all Ss.generplized their responses significantly to both within-
language and other-language synonyms; (b) in screening words of
membership in the special category, Ss found that the semantic
properties 'of each test word provideffa more important clue than
did the language ofthe test word; and (c) the semantic properties
of test words playeta more important role for coordinate than for
compound bilinguals. (Author Abstract)

271. Sechrest, L., Flores, L., & Arellano, L. Language and social
interaction in a bilingual culture. Journal of Social Psychology,
1968, 75, 155-162.

The present study grew out of a concern for the possible effects
-

of language on experimental work done in bilingual cultures. In an
initial study of casual *Conversations on a PhOlippine,University
campus, it was found that the great Majority were.being conducted in
a local dialect although the university's language instruction is
English. English was more likely to be the language of conversation

110
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-when the couples speaking were of mixed sex. A second study focused

on the effects of language on-social distdnce as reflected by physical

distance in an experimental setting. The language used by the experimenter

did not affect distance taken'by his subjects, but cross-sex experimenter-

subject pairs ,showed greater distancing. Use of English by the

experimenter did.produce,longer replies by subjects. (Author Abstract')

272. Selltiz, C., & Cook, S. W. Factors influencing attitudes of foreign

students toward the host country. Journal, of Social Issues, 1962,

18, 7-23.

This article summarizes some of the factors that influence

attitudes of foreign studehts toward the United States. Four major

topics are discussed: (1) foreign students' image of the United

States and the Americans, (2) the general impact of the cross- cultural

experience, (3) factors associated with differences in foreign,

students' attitudes, and (4) time stages in attitudes toward the host

country. Some ideas for future' research are suggested, such as:

the effects of differences in past experience or in other character-

istics of the students on attitudes toward the host country, an
assessment of long-term effects of contact on attitudes, and comparable
investigations of foreign students in countries other than the United

States.

273. Sharma, V.P. Evaluating the effectiveness of teaching techOque for

Hindi as a second language. California Journal of Educational

Research, 1972,'23, 115-124.

An equal,number of pupils from two extreme divisions of grade

10 who had been graded on the strength of the totarscores at the

Annual Internal Examination were taught identical course-contents C1
and .C9 by a bilingual teacher. for 45 periods for each method, using

traditional and experimental (situational) methods in-an ABBA sequence.
The effectiveness of the methods was eyaluated by identical test

contents. Results reveal that (1) the situational method in a-

natural setting for post-secondary school classes proved' more effective

in the, teaching of Hindi as a second language, and (2) the situational

method was more effective for high achievers and the traditional

translation method for low achiever's. (Author Summary)

274. Skoczylas; R. t. Bilingual education: Am alternative to the

traditional all-English curriculum. California Journal of

Educational Research; 1975, 26, 40-51.

The study assessed the relative effecik of two different edkation

programs (bilingual and monolingual) on theilinguistic, academic,

attitudinal, and cognitive growth of two groups of primary school
children' who were compared on the features known or suspected to affect

linguist'fc or mental development. To further increase comparability '

ofthe intact group*, an analysis of covariance procedure was applied ,

(
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to adjust.statistically each 'of the criterion variables for initial
'

diffeiiences in age, intelligence, home-educational environment,. and
.

listening and'speaking ability in English a d Spanish. The adjusted
mean scored were then tested by!analysis of variance. Findings show
that the 25 hiZingually.instructed subjects understood and spoke
English and:Spanish as well as the 22 monol"ngually instructed
subjects;'their attitudes toward themselves and the 2 salient ethno-
linguistic groups-were *a vourable as thbse of their monolingually
instructed counterparts. Thej nolingually instructed subjects
'scored significantly higher on 'ath test administered in English.
there was no significant 4 re n cognitiVe growth between the
two §roups. (Author. Abstract)

'7

275. Smart, tY. C., & Burn .W. Underachievers and overachieVers
in Intermediate French. Mode Language Journal, 1970,54, 415-422.

This study,is an Initial effort to determine the extent to-which
measurable personaK/y trait can be utilized to identify under and over-
achievers results from suggestions in a previously noted literature which
indicate the desirability of including emotional, motivational, and
personality variablestin future prediction efforts. The students' population
in this study consisted of all freshmen and sophomore females (n=84) at the
University of Kentucky enrolled in intermediate French in the fall semester
of 1969, with complete test.data. This study has suggested that personality
traits can be:used to identify under and overachievers in intermediate
French. These finding support the-contentions of other researchers for
the usefulness ofsnonLintellectual factors in studies predicting academic
performanCe. Several possible inferences from the results of thjs study
have been proposed. However, the exploratory nature of this investigation
and the small number of cases prohibit over-generalization. The results
do suggest potentially profitable areas for future' investigations by
researchers who desire)to improve the prediction of academic performance
by identifying.a ,broader base of predictors.(Language and Language-
Behavior Abstracts)

276.- Smith, A.A. The impbrtance of attitude in foreign language learning.
Modern Language Jourdal, 1971, 55, 82-88.

2

An examination of attitude formation in terms of the teacher, other
school personnel, parents and-students. The influence of teacher, counselor,
parent, and community upon the learner is immeasurable; the first'day the
student walks through the door of a foreign language classroom he arrives
with a set of attitudes. Among the negative attitudes found in' students
are; (1) the feeling that the course is irrelevant and to be endured only
for utilitarian reasons; (2) the feeling of boredom brought about by the
fact that although the material is "new" it is presented in the' same old
way; (3) the feeling which Lambert called "anomie ", or hostility toward
the foreign,language; and ((4) the feeling of being g failure, order
to cope with these negative attitudes it is necessary to underitand the
nature of motivation and attitude .itself. It is useful to study the
highly- motivated student and see what makes him tick, and to bear in mind
that although teachersare academically oriented, and enjoy books and
learning, their students' interest may lie elsewhere. .Jack Frymier is
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quoted: "The best teachers are those who fully comprehend the great masi
of personal and social factors operating within the. classroom, then, by
sensitive observations and exacting methods, construct learning.experienceS
Which will be congruent with-and moving in the same direction as their .

pupils' expectations." (From Language and Language Behavior Abstract)

277. Smith, D. The Pennsylvania Foreign Language, Research Proje'ct: Teacher
proficiency and class achievement in two modern languages..
Foreign Language Annals, 1969, 3, 194-207. ,

Since 1960. the MLA Foreign lAnguage proficiency tests for teachers
and advanced students have been used to measure teacher achievement in
language skills'and,allied professional areas. The tests are suggested
as prerequisites for teacher certification. In Pennsylvania, where the
tests were mandatory from 1963 until 1969, a comparisdn,wa§ made between.
teachers' proficiency test scores and the subsequent'achtevement of their

..-4,classes on standardized .tests:., No important significant relationships
occurred be ween eighty-nine French and German teachers' proficiency and
class achie ement after one year. No significant correlation could be

r" found between teacher and student scores in forty classes after two years
of French or German instruction with the same teacher nor in twelve intact
German classes who maintained the same teacher through level III.
Regression analyses. also failed to show that teacher profittency test
scores contributed substantially to individual student achievement. It is

suggested that the MLA proficiently tests are valuable as advan6ed
achievement measures or alternate criterion but should not be required
for teacher certification until their contributioh to student achievement
is more fully defined.,:putlior Abstract)

278. Smythe, P.C., Stennett, R.G., & Feenstra, H.J. Attitude, aptitude, and
type of instruction program in second language acquisition.
Canadian Journal of Behavioral Science, 1972, 4, 307-321.

This study compared the pattern of relationships among various
indices of attitude, aptitude, and second-language achievement obtained
by two samples of students,enrolled in either a traditionally oriented or
,an audio-lingual French course. The data were analysed separately for
each sample by means of factor analyses. Considerable agreement was fouhd
between the factor structures obtained for the two samples; the results are
related to Gardner and Lambert's (1959) -two process approach to the study
of second-language acquisition. Several differences in French performance
wine found and are discussed with reference to the kind of course to which
students were exposed. (Author Abstract)

279. Smythe,,P.C.,'Stennett, R.G., & Gardner; R.C. The best age for beginning
'foreign language training:, Issues, opinions, and facts. Canadian

Modern Language REview, 1575, (in press).

The purpose of this report is to examine the evidenceand arguments
for and against the position that young children are better equipped to
learn a second language than rare adolescents and adults. In doing'so the
aims, projected benefits, and methodology of foreign language programs

are considered. It is concluded that the more time spent studying a second
-language, the greater the probability that an individual will achieve Well
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in the language, regardless of1his age. Though useful, FLES programs
are not seen as being necessary, since bilingualism can be achieved even
if the individual begins his training after the elementary school level.
Careful planning 1f second language programs according to clearly
specified aims and abjectives is stressed.

. 280. Soffietti, J.P. Bilingualism and biculturalism. Journal of Educational Psychology,
1955,46, 222-227.

The author makes'a distinction between the concepts of 'bilingualism'
and ' biculturalism'.. It is argued that one 6ih-exist without the other.
For example, a child who is learning a second language in his native
monocultural setting can hardly get beyond thejlynonym stage' and is
unlikely, to acquire the cultural behaviors and connotations proper to the
langUage'to be learned. It is suggested that it is only by living in the
culture where the language is spoken that the full meanings of its
utterances can be acquired.

281. Spoerl, T. Bilinguality and emotional adjustment. Journal of Abnormal
and Social Psychology, 1943, 38, 37-57 I

A variable number of bilingual freshmen and their controls were tested
on 4 different instruments: the Allport-Vernon study of values, the
Bogardus test of social distance, the modified Kent-Rosanoff Association
test, and,the Morgan-Murray thematic apperception test. In the survey
group the reasons for withdrawal from college and the careful interviews
suggested strongly that an emotional factor was clearly differentiating
the bilingual and control groups. The area of emotional disturbance'
seemed to be that of intra-family adjustment. The Allport-Vernon study
of values showed that a significantly larger proportion of bilingual
studehts -held extreme social values: presumably, resulting from 2 extreme
reactions possible in the case of social frustration (overcompensation or
withdrawal). The Bogardus Test of social distance showed that the 7
national groups to which 80% of the bilingual students belong were given
a higher social distance by the control than by the bilingual students.
To a certain extent these bilingual students did not accept their on
group. The Kent-Rosanoff test showed a lack of indentification with
their immediate environment on the part of bilingual students. The
thematic apperception test showed the family conflict of the bilingual
student to be more intense. Apparently, they also have some difficulties
in identifying with the environment of their parents.

.

282.\ Spoerl, D.T. The academic and verbal, ajustment of college age'bilingual
students. Journal of Genetic Psychology, 1944, 64, 139-157.

The purpose of this study was to examine the problems of personal
adjustment in bilinguals. The survey group (69 Freshmen) was matched on.
the basis oftheir scores on the Henmon-Nelson test of.mental ability, as
well as for age and sex, with a control group. The intensive study group
(32 Freshmen) was also matched on the basis of the same test, age, sex,.
and socio-economic status. The Terman-Merrill Revision orthe.Stanford
Bfnet scale scores revealed a slight, but insignificant, handicap of a

verbal) nature existed for.the college level verbal ability tests, and
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tfieiraChemic performance did not seem to ,be affected by the slight

verbal' handicap shown on the Binet. Further investigation on pre-college'
acasiemic,performancethowed that bilingual subjects were significantly

betterthan the control group. There was a slight, but insignificant,
evidence of a higher level of'vocational plans on the part of thebilingual

Stgdents. The bilingual women showed a significantly greater interest in

language. Its concluded that college age bilingual students show no
evidence of academic or verbal handiCaps.

283. "SpolskY, B: Attitudinal Aspects of Second Language'Learning. Language

Learning , 1969, 19, Z,71-2832

A major difference between first and second language acquisition
is 'in-.the degree of .variation in the levels oflpraficiency attained6bY

lejrners. Among the factors pposed to account Or this variation are
method, age, aptitude and attitude. In a typical language learning
situation, there are a number of people whose attitude to each other can

be significant: The learner, the teacher, the learner's peers and parents,

and the speakers of the language. One of the most important attitudinal

factors is the attitude of the learner to the language and to its speakers.

Use of an instrument that compares a subject's attitude to speakers of his

native language and to speakers of a foreign language made possible a
consideration of the nature and influence of this attitude. The extent

to which foreign students newly arrived at American universities
greater desire to be like speakers of .English than like speak s of their

own language was significantly correlated with thedr prdficiency in English

It'is clear that the social role of language cannot be overlooked in the

development of a theory of second language acquisition. (Author Abstract)

284. Stafford, K. Cognition add language: Problem-solving as affected by knowledge' of

English and Navaho. Language and Speech, 1966, 9, 63 67.

Two groups of Navaho children whose knowledge of English and Navaho

differed were given "culture-fair. problems. Solutions to the problems

were related to the age when English was learned (.degree of knowledge of

English). Differences were found between groups in number of problemS

solved, number of trials per problem solved, and proficiency in coping

with certain problem types. It was tentatively concluded that performance

on such problems is based on representational processes which in turn

depend on the available symbol system. (Author Abstract)

285. Stanley, M.H. French immersion programs: c. The

experience of the protestant school boardf-Greater*Montreal.
Canadian Modern Language Review, 1974, 31, 152-160.

,

A brief historical overview of'the implementation of early and late,

French immersion programs in Roslyn school (Westmount) is presented. Some':

advantages 'and disadvantages of, early and late immersion are discussed:

Transportation, problems of motivation or inability to learn french;

preparation and learning tools, and' administration. Also emphasized are
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the actual problem5 and difficulties associated withTSBGM Imme4'sion
patternsi Class size, staffing, material *and cost, job security, ...
programming difficulties,' credits, effect'on'regular Stream,lond negative
effect onifirstlanguage skills: ,The effectiveness, the objectives and
the futinde,of the immersion programs are brieflz distussed. The,early-'
immersion program litay eventually be, discarded since that is the one
which poses the greatest number,and severest kind of prilblemi,.and in
the long run is the most costly: A compromise solution is to offer a
junior high school option (Grades SeVen and Eight) in French, and do
away with' early immersion and post-immersion prograts. Furthermore,
many French high schools, are open to those children.

,

. . .
. .4 - k,..,-

..,
. ,

, 286. itibutz, S. The teaching of Frencti -as' a second langua-ge in OttaWi.
Canadian Modern Language REview,:1974,-31, 142.:151.

.
,.

Theopurpose'of this paper is to describe the new *gra* implemented
in Ottawa since 1970:' Theearll-immersion program, the core French program,
the Tate- immersion *gram (grade six), the,bilingual gradeseven-eight,
program, the bilingual high school, and some additional options in .

,\ ,secondary'school. The evaluation resultl of-the twenty-mirte a day module
(core French program) are most discouraging. The immersion program is
available to all pupils, though when a pupil with,a learning disability

- is detected, his parents are informed and a transfer to theiregular.stream.
is recommended. Given that some parents don't coMply,.theboard it
considering establishing a French-speaking sup rt staff. ile impact,and

litthe cost of French programs,,arebriefly discus . Bilinguiff education .

costing pore than a regular edijcation, the Frehc, progrims are thus
vulnerable. Even after'major-cutbacks and an increase in the class size,
the board still could not continue to implement the recommendation of the
French curriculum committee.

..

'',,x

404

287. Stark, W.A. The effect of bilingualism ongeneral'intelligence: An
investigation carried out in ce tain Dublin primary schools. British

Journal of Educational Ps ,cholpgy, 1940, 10, 78-79. -

The purpose of this investigation was to examine the effect of(
bilingualism on general intellingence of Irish students whose ages raged
from 10 to,12. The bilingual group and -the control group were given t
Dawson mental test A and B and the passalong test. On the Dawson mental
test B (which the bilingual took in Irish) he mean score of 271 bilingual-
chfldren Was compared with that of 297 mo °lingual children. significant
difference of five points was found in f or of the monb3inguals at the
age of 11-32, with the' difference at the earlier age's° tmall as to be
negligible. In the Dawson'mental testA (which lioth groups took in English)
the mean score of 65 bilingUals,was compared with that of-104 monolingual
children.' It was found that the bilinguals were 5ignificantly superior to
the monolingual children'. No difference was found on the passalong test
between the two groups. It was concluded that the,acq45ition of a second
language at school does, not necessarily weaken the home language but may
even' strengthen it.
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288. Stern, H. H. FOreignelanguage learni and the new view of first - language
- -40. 'acquisition. Child Study, 1968.969, tO, 25-5.

"We mOst'postulate an innate component in theein.functjOn Without, e'
. ....

Which a human infant.could not`respond tothe complexities of language. ,

/ Undoubtedly, the actual acquisition of language,involyes some form of
k learning althouth the learning processes involVed,9if wereject a stimulus-

response model, as Ilhtnk we must, are not at all clear. It may further
,

be assumed that ma oration in infancy makes the childreceptive to *uch
language learning.' Once language development has takenalace, it produces 0

'' -V
a lasting -structural. change. If a new language is learntjn later years,

,

J.. it is filtered through the language acquisition device of the individual, -',
4,-

modified by his first language. As a result,,second-language-learning .

is a process which, in many ways, is differenti from first-language acquisition."
esychological,Mtfapts) ..,

.
e .

289. Stern, H.H. Some psyc ological aspects of seconthlanguage learn'
. Modern Language C ter, Ontario Institute for Studies in

education,, 1972 (Mi o). .
.

.

,
-

,

.

In this paper the author discussesthe°relevance of psychblogy in
second learning And teaching. : Attention is, given tote following topics: 4
Linguistic and' communicational competence, the concept of bilingualism, ,-

first and second-language acquisition, the optimum age issue,.motivaXion,
goAl perception, individual ,differences in language learningt and methods
of language learning. -

.,

. . . ;1 ..

American290, Stern, H.H. Bilingual education: sA review Of recent'North m
experience. Modern Languages, 1973, 54, 57,-e2.

.

,.
1

The purpose of this articlejs to review some of:lhe more recent

, North American experientes in bilingual education vivid Are relevant to
ce language teaching in Britain in the seventies?: First, American and

Canadian philosophies regarding citizens df, different ethnic group's are-
contrasted and compared. Some bilingual education py9jects,arereferred
to and briefly-discussed. Some.attention.is g,iyetit'o ,/cent development.
An bilingual education in Montreal as well as other parts of Canada.
Bilingualism is seen'as a posSible lolUtion of the langUage problems-of
several countries, as a possible igroach to .the education of minority
language groups, and as..,an alternative tolanghage,t6strUctidn'per'sV. , . v*.

.

, = . .2.
291. Stern, H.H. Retreat frpm dogmatiSm: ,oward a better theory of language

teaching. Canadian Modern Language Review, J974; 30, 244-254.
. .

.
.

, .

Second language teaching theory development has suffered from a
lack of continuity in thought and research for action.. It seems to
always bE preoccupied with the newest idea; this i,single..empha§is. has the

unfortunate consequence of disregarding:the-multiplicity of factors that.

may influenoe-success or failure-in Ilanguage learning:. Another weakness
_

'in theory development is4the failure to recogpize that languAge pedagogy,
has.much to gain from taking note of the` discoveries of linguistics and

.
psychology. 'There are certain indications that the narrow approach to ,:

language, teaching of the past is giving, way to.a more comprehensive - ,

outlook for a variety of factors._ (Language and Language Behavior .'' --. ,-

Abstracts) % .
. 44

.
, r

(
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292. Stern, H.H., & Swain, M. Notes onlanguage learning in bilingual
- kindergarten classes. Moderfi Language Center, Ontario'Institute

for Studies in Education, 1971 (Mimeo)..

-These notes on language learning are based on observations made
In Frenth immersion kindergarten classes in the area of the Ottawa and
Carleton boards :.of education) These'observations are taken from a
reportof a pilot study undertaken by the bilingual education project of
the Oaario Institute for Studies in Education. The context of language
learning. in kindergarten.is.described as being unstructured and rather
rglaked. The.natOre of the interactions between teachers and pupils is
Oscussed. A pilot version of a Frdr)ich comprehension test was develop-
ed and wes g§ed in order to evaluate the outcomes of the program. A
group:of children engaged in the French immersion was compared with a
gP6up which rec ed 20 minutes of French instruction per day. The
French immersio roup.' was found to comprehend more French than the group
receiving only 2 minutes of instruction per day. The immersion group's
level of French competence'was described as being surprisingly high.
Their communicative skills are discuss6d and a few points about bilingual
programs are made.

'293. SWain, M. French immersion programs across Canada: Research findings.
Canadian Modern Language Review, 1974, 31, 117-129.

/
Several persons at the Ontario Institute, for studies in education

have recently completed a survey of bilingual-education in Canada and
they have discovered that.rrench immersion programs-for English-speaking
students-are presently in operation in a number of cities across Canada.
Some differences between some of the various programs,are discussed..
The purpose of this article is to give an.overview oirthe,evaluation
results'of several immersion programs. Early and la.'te French immersion
programs lead to the development of French skills which are superior. to
those of students following a course of French as a second language.
Earl), partial French immersion programs appear to have no advantages
over early total FrenchAtersion programs. They do'not guarantee that
students yill keep Op Wfth their peers in the regulaf,-English program
on English skills nor with'their peers in the total French immersion
program on French skills. Students in an early total French immersion
programquickly catch up to their English-educated peers in Englft
reading skills Wthey are introduced to formal instructign in English
language arts, at the grade two, threq,or four level. The -1' roduction
of reading in the secondiftnguage in early FTenchOmmersion programs prior
to the introduction pf reading in the nativelangu'ge appears to foster
rapid transfer of readifigi skills. The teaching of English reading followed
by the introduction of French reading.appears to have negative effects
on.reading Iir;both French and Engliph. Students in a late French
,immersion program who concurrently take a course ip.English do not fall
behind in their English reading comprehension and vocabulary knowledge.
Where achievement in subject areas taught in French has been.examined
in English, Frenchimmersion students perform as well as their English-
:instructed peerS. 4
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294. Swain, M.

i

Bari*, H.C., & Nwanunobi, E. Bilingual education project:
Evaluation ofElgin County Board of Education partial immersion
program for grades-1,2i and 3. Modern Language Center, Ontario
Institute for studies in_gducation, 1973 (Mimeo).

.

Thii paper reporti the result4)Of an evaluation carried out in
May and June, 1973, by the bilingual education project of the Ontario
Institute for studies inieducation of the partial (50%) French immersion
program offei-ed-at grades-1,2, and 3 levels at Wellington, Street Public
.School in St. Thomas, Elgin County, Ontario. The aim of the evaluation
was to examine four basic questions: (1) Ire the children' enrolled -in the
partial French'immersion program more proficient in French-than they would
be if they were receiving the normal 20-40 minates'of French per day as
provided by.the regular school curriculum in some parts of Ontario?
How are they performing in French relative to children enrolledin a total
French immersion program? (2), Does prolonged exposure to a second 'language
results in some lost of faculty In the native language-among patial
immers*ohturdents?'(3) Does instruction given.in-a language other than

'the home one produce any harmful' effects in such skills as reading and
qarithmetic?.(4) Hoe does instruction through a second language affect the
child's cognitive development as measured through testrof mental ability?

A

295. Swain, M., & Wesche, M. Linguistic interaction:. CA .k. study, Of a bilingual
child. Working Papers on Bilingualism, 1973-, 1; 10-34.

The phenomenon of "litIguistic interaction': in bilinguals is
examined'through a case study of a child growing up in a FrenCK-English
home in Quebec City, Canada. Approximately 25 hours of-his speech were
recorded during regular play sessions over a period of nine months withtwo adult unilinguals, one an English speaker and the other a French
speaker. From this corpus all instances of within-sentence lexical
mi ^ g as well as-examples of syntactic and semantic interaction,peexam ed.

7
evelopmental changes in the kinds'apd frequencies of language

mixing occurrin during the nine month period (age 3.1 to 3.10) are
described. The linguistic junctures at which language switches occur
are discussed, and several are examined in-detail to seek evidence for
Vie "psychological reality" of grammatical constitutents.(Author Abstract)/

296. Sweet, R.J. The Pilot Immersion Program at Allenby Public School, Toronto.
/Canadian.Modern Language Review, 1974, 31, 161-168.*

. ,

The purpose of. this paper is.teexamine,the implications; both
administrative and educational, of establishing a Frentl, immersion program,
at the senior kindergarten level in the non .French-speaking context of. -Toronto. The Toronto project discussed in terms of its'objeCtives

-

(by comparison with the St-La bert project), the factors shaping loCal .

demandS and influencing, board demands, and the factors. determining -the
location of the proSect. Some attention is paid to the detail's concerning
the implementation of the project, the major problems encountered in the
project, and the practical and theoreiica.implications of the research 1
findings on the Allenby project: Finally, the author proposes some possible-

,
solutions,to some of the problems-ih the project.

/
r

.:
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0,297. Tabouret-Keller; A. A contribution to the sociological study of language
maintenance and language shift. In J.A.,Fishman;Advances in the
Sociology of Language (Vol'10. The Hague: Mouton & Co., 1972,
365-376.

.

. A comparison between the extent of language shift in various parts
of France (in some areas, from the regional variety to Standard French,

,

and in otherS, from a German variety to Standard French) indicates that
similar explanatory factors are helpful in each instance. In all cases
non-migrant 'populations reveal far les's shift than do migrant populations.
Furthermore, those non-migrant; who not only,remain in their original places,
of residence but also do not commute to and work in nearby larger cities
reveal far less shift than do those non-migrants who are commuters. The
relevance of these factors for.language shift in modern West Africa and in4

other developing'regionS is painted out.. (AuthOr Abstract)'

298. Tarampi, A.S., ,Lamber.t, W.E.,.& Tucker, Glpudience sensitivity and oral
skill in a second language. Philippin Journal for Language Teaching,
1968, 6, 27-33.

The purpose of this exploratory study was to examine the velatioriship -
between audience sensitivity and oral skill in English fOr a group of native, --,
speakers of Tagalog. On the.basis of selected data, 15 first year students .
at the Philippine Normal College in Manila were assigned to the category
"good" in oral Englith, and 15 students of the same leveand,institution
were assigned tg the category "poor" in oral English. Me subjects'
audience sensitivity was assessed,ond they were asked to read aloud two
English-passages in a formal situation, and the other in an informal
situation., Prolongatjons, repetitions, hes Cations, pauses, omissions,

Sp,, and substitutions df sounds, syllables, or ords were carefully noted.
Attention was also given to signss of anxie (i.e. labored or shallow
breathing,,yariations in pitch, . No elationship was found between
oral skilltAand audience sens ivity, as tested 1* the phi coefficient.
The Ss' reading performs in either the formalor the informal situation
was not found to be dependent on their audience sensitivity. There was .

a relationship, however, between oral skill and performance. ,These results
are discussed in terms of child- rearing factors.

' 299. Taylor,1-11.1 Toward a theory of language acquisition. Language Learning,
.

. 1974, 24, 23-35. .

The claim that the adult, in contrast to the child, is deficient in
his at)* y to learn a second language leads to the conclusion that adult
secon language (acquisition is a proceSs which is characteristically
different, cognitively, from that of child first or second language
acquisi;ion. This paper challenges this claim. The differences which
do exist are more quantitative than qualitative and can be discovered by
a shift of attention'from the cognitive domain to the affective domain and
to the psychological variables of attitgde,cotivation, and permeability
of ego-boundarieS. Five,gentral issues are iealt with: (1) the notion'
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of critical'.00od* for second language acquisition;. 2 psychologiCal
learning'strategies in- language acquisition; (44','tile 401 en0 of the

.native language in *second language acqutsition;:(4) the variable of',
.,4 cognttjve maturity; .and (5) affective psy'chologi'cal variables.

(Authoi, Abstract)
V;

'300. & Aboud,'F.E. Dime46ions of athnic:identfity:
. An example from Quebec.- Journal bf Social, Psychology, 89,

185-19'4 .

9 r

1 'A multidimefision0 sciiiK ocedure was d to explor tne.role14,...
,,,,

.culturaUackground, la agepid geographic region in the pro. s'of
ethnic ilfttity. sFrenc anetnglip Canadian high school st .41its,,livin .

- in Quebec made similarity jkdgments among all possjble combinatignsof .
these three-factors and Pie anchor stimulus MYSELF, The results '

demonstrated that lang&ne and cultural background are two important '

dimensions of ei4nic identity;.butsthat geographic region is not as
important as migRt be expected. 'Fbrthermore, EngliSh CaRadian Ss

' perceiVed themselves as very Ostant,fr' g
A,stimanua labels that were incolls-
v

istent with respect to gpltural.backgr 11, 9, nd language, whereas Fre
canadian Ss only reacted" t 's wa to.stimu us labels involving Fre

-"cankdians who spoke` Engl ish ai (Author Abstract)-

Aar p
'301: Taylor, D.M.,1g Simard.' L.M. The role Of bilingualism in cross-cul\tural

commyn4cation. Journal,of Cross-Cultural Neology., 1972, 3;101-108:
. f

Assessed communicational efficiency, bili ual slills. and 4ttitiddes.

"toward inter-ethnic communication among 48,French d English Canadian .
.-._factory workers who interaqed on a daily basis. xed ethnit pairs ot
subjects andsame'ethnic pairs performed an expertmentgl task and 'then. .

completed a questionnaire. Results dimonstrate that cross-cultbral
'' communication can be as efficient aflWitnin-group communication. This

effictencY seems to result from a reciprocal hilingualisffi where members
of each group have-some degree of,fluency'in the language oP'the other.
The two languages We. used almost equally. -(Autnor, Abstract)

302. .Taylor, D.M., &'Simard, L.M. SoCial Interaction in aOilingual Setting.

-,_...
Department of Psychorogy, cGt1J University, 1975.. (Mimeo)

C
i

.
:

S

1

The aim of t
1
is paper is to examine the potential for interaction

between members of different ethno-linguistic groups who share the same'
social environment. The fact that-tiqre is often a paucity of cross-
cultural Anteraction,raises twg_potential hypotheses.' The firsis
'related to language competence and suggests thdtimembers of different ,

. groups are not sufficieptlyproetient in the other's language to allow
..t- for effective interaction. Tbersecond hypothesis refers to motivational

fadtor's and suggests that members of the different groups are.capabTe of
Communicating, but choose ngt,to. An examination of the factors related

'.-to these, two, hypotheses suggests that-the lack of interaction- between ..

' . ethnolinguistiC groups is more a function of motivational factors than -

9

1,

I
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languige capability. The ,importance of preserving ethnic identity, a
lack of ease with social language norms and negative social attitudes
seem to be particular-barriers to interaction. Based on these conclusions

2 some tentative recommendations were'ma for promoting cross-cultural
interaction in.miltilingbal environment . (Author Abstract)

.1303: Taylor, I. How ,are words from two langbages organized in.bilinguals'.
memory. ,Canadian Journal of Psychology, 1971, 25, 228 -240.

.-

I

. EngliSh speakers who are skilled in French were 'asked to give
continuoUs word associations to equal numbers of French and English
key word. °The\first response could be in either language. Thereafter,
Irene eperime/ital condition S could switch languages at will. In the
other four conditions, Ss were instructed to switch language at stated

, ratenetying:from no switches' td switches after, after each.reslionse.
. . Rapid switching produced fewest associAtes. On the other-hand, free

.

, switcfting'resulted/in as' good pegformance .as unilingual association,
..

. perhaps.because Ss chose td switch at their natural word organizational
1

- bundaries./ The,freeswitching conditibli revealed that the probability
;.of switchirt,opt of either languagewaS lower' than the Otbability o'

inter-e
remafning in le current languageingtcating stronger jhtra- than

languagassociative lings. (Author Abstract) ,

3U4. Taylor, L'.L., Catford; J.0.; Gui'ora, & Lane, K.L. P iychological
,, 'variables and ability to pronounce a second-language. Language

and spach, 1971, 14, 146-157. .

"
. MTh, study.tested the hypothesii that the ability to speak4a second

language uthentioally 'or like a 'native speaker was 'related to an
individial's sensitivity to cues in interpersonal situations, his ?

,41.,effipathiceffpatity: A,test'of empathy consisted of 's'ilent film clips
.shown atwarious speeds; Ss were - asked to indicate each change in facial
expression` they observed: A test group of 28 university students took
this and additional Control tests including the t4ematic_aperception

'test. These subjects learned basic conversations in Japanese in four
one-hour sessions. Their pronunciation was-rated by,native speakers-on

,. general adfDfiticity and on specific phonetic details for five - spontaneous
( .senteaes''and,five sentences-repeated after ,the instructor: Results

indi aced differences in speaking skills which were related'to two clusters
of v sables representing independent personality characteristics: ,An
empa by dimension defined by four-variables (tolerance to anxiety,
ifitellfgence;involvemeht in emotional -experiences, and perception of
emotional expression) was related-to correct pronunciation of specific

fide' ails sppntantous tentencet, while an intuition dimension (tolerance* to anxiety, intelligence and psychological mindedness) was significantly
related to general authenticity of pronunciation of repeated sentences. -

F' (Authors Abstract)
V
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305. Tarylor, M. Speculations on bilingutsm and the cognitive network.
'Working Papers.on Bilingualism, 1975, 2, 68-124.

In the first part of the paper the idea of the cognitive network

Is developed. The network consists of toncepts.linked together by

relationships which, are themselves concepts. Concepts are learned
according to simple rulets, and the network grows as. new concepts are

learned, Lower level contepts'are stabilized and.become parts of patterns

which form higher level concepts. PaPt II considersthe growth and

structure of language: The growth of language within the-network follows ,

thesame rules as the growth Of perceptual ability. Label's are.attached

to some concepts, programmes Tor syntactic transformationt, to others.
Perceptual syntactic relations, such as "up" or "agent", tend to have
syntactic programmes as their expression in language. The general function

of syntax is to highlight concepts and teensure that concepts in a
discourse are attached to the correct links in the cognitive network

structure. In Part III some problems of bilingualism are considered. The

growth of two languages at once presents special problems to an infant.
Instead of linking labels and syntactic programmes directly to concepts
in the network, his linkages must be conditional on extraneous factors,

:such as the person with whomihe is conversing. Accordingly, the bilingual

'infant should have early difficulty with language, but should eventually
derive a richer concept structure than, a monolingual., Second language

learning is Seen as a process of breaking down structure that has stabilized
in order to replace it with new and more complex structures. It is

suggested that linguistic relativity is real, butoccurs primarily in the
MOTWabstract realms of thought, not at the perceptual levels.
(Author Abstract)

306. Thananjayarajasingham, S. Bilingualism and acculturation in the Kuravar

community of Ceylon°. Anthropological Linguistics, 1973,.15,,276 -280..

The Kuravar settlement inAkkaraipattu provides an interesting
laboratory for'studying bilingualism. *When each languege.has a well:-

defined funttion and is practiced in connection with,that function, there
71.s more or less stable'bilingUalism, as itthe case in Akkaraipattu.

All the rehabilitated Kuravar in'Akkaraipattu are native speakers of

Telugd., Telugu is the language of intimacy and solidarity for the

Kuruvar. Tamil is never the language ,of the home. An appreciable segment

of the Kurava population speaks Tamil as a.second language. Undoubtedly

Tamil is the 'dominant' 16nguege and Telugu the 'lower" one. Certain

features of social structure tend to acceleratethe learning of Tamil

by the Kuravar. Their economic dependency of the well-developed Tamil

and, Moor market economy for all manufactured goods makes it necessary

for them-to learn Tamil. A single medium (Tamil) church and school is

further motivation for learning Tamil by Kuravar. But none of the Tamils

or Moors or Sinhalese of the neighborhood has felt the need to learn

Telugu. Acculturation-and bilingualism are here clearly interdependent.
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Tamil is the lingua franca through which interaction between Kuravar and
.non-tribals takes place. The adoption of a foreign language like Tamil .

leads to the assimilation of new concepts, tq.the propagation of new ideas,
to the canalization of emotions in directions that were hitherto,abtolutely
strange. This periodic contact with occupational groups of an advanced and
alien culture Nought in new ideas in dress, food, etc. The Kuravar of
Akkaraipattu are on the crossroads of culture today. (AuthorAbstract)

307 Timmil, L.A. Modernization and language' shift: The case of Brittany...
. Anthropological Linguistics, 1973, 15, 281-298.

A study of culture change and language shift in a particular region
in Western Europe in which these processes can be followed during 1700
year of history, i.e., the Breton language and culture vis-a-vis first
Roln andslater French linguistic and cultural competition in the old
Fiffdp1 province still known as Brittany. Strongly historical in
character, the data for it derive mainly from amide assortment of
secondary sources pertaining to various aspects of the history of
Brittany and the development of the FrenCh state. Brittany's geographic-,
location and.its political and religious background contribute to., .

Brittany's distinctiveness. Two prolonged situations of culture contact,
-the first extending from the fourth to the tenth centuries AD, and the
second from the tenth century to the present affected the major language,
and dialect division of Brittany. The position of the Breton language is
traced through historical developments. Explanations for the maintenance
and reduction of the use of Breton are suggested.
(Language and Language Behavior Abstracts)

308. Titone, R. Guidelines for teaching a second language in its own envir-
onment. Modern Language Journal, 1969, 53, 306-309.

/ Reviewed the 3 basic points of reference in foreign language .

instruction: (A)` Historical antecedents of learning language abroad,
fB) the scientific reasons for cultural-linguistic immersion, (C) natural
setting language learning guidelines. History has advanced the theory
that the best possible way to lean a foreign language is through a
combining of experiences and forMal training. Psycholinguistics
proposed that language is a system of experience based on vertral'symbols,',
and that it is a complex sociopsychological process. It is suggested
that the student experience systematic interaction with the foreign
environment aided by a working, selective syllabus. The student should
be made aware of contrasting and comparing linguistic and cultural
patterns. Well planned life exercises would be experiences through
proper-use of textbooks and audiolingual processes.. It is concluded
that the most vital tool in foreign language learning,is the teacher
and advises that he be ideally both bilingual and bicultural.
(Psychological Abstracts)
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309. Titone, R. Some factors underlying second-language learning.
English Language Teaching, 1973, 27, 11Q-120.

. A consideration of some aptitude and personality variables
which have been found directly relevant to the study of languages.
Attention to lingbistic aptitude should-not minimize the relevance
of certain perionality traitg and emotional conditions in language
learning. A piychologidally based method of languageteaching must
aim at favoring and strengthening those potential factors which can
bring the learner to rapid and efreftive mastery of a language. The

analysis and hierarchical classification of psycholinguistic factors
are, therefore, a subject of study...of utmost importance.

(Language and Language Behavior Aos-E-FarEs-)-1:

310. Torrance, E.P:, Gowan; J.C., Wu, J.J., & Aliotti, N.C. Creative
Functioning of monolingual and bilingual children in Singapore.
(Journal of Educational Psychology, 1970, 61, 72-75:

A total)f 1,063 monolingual and bilingual Chinese and Malayan
children in the third, fourth, and fifth'grades of Singapore schools
were administered Figural Form A of the Torrance TesX'of Creative

Thinking. The test booklets were translated into the native languages
of the subjects and all instructions were given in the language of
instruction of the school (Chinese, Malayan, or English). Fluency,

flexibility, and elaboration were scored according to the standard
guides for scoring all versions-of this-form of the test. -A guide for

scoring originality was based upon data from the Singapore culture
according to the same general principles as was used in developing the
originality scoring guide for the United States version of the test.
The overall restats show that the monolinguals excel the bilinguals
on fluency and flexibility (p <.01) but that the dOrection of the trend
is reversed for originality and elaboration. 'The'bverall 'difference for
elaborationis significant at about the .05 t

for

is not significan

for originality. If.corrections are made for number of responses, the
trend:toward the' superiority of the bilinguals over the monolinguals

on originality and elaboration becomes'stronger. (Author Abstract)

311. Travis, L., Johnton, W., & Shover, J. The relation of bilingualism to

'stuttering. Journal of Speech Disorders, 1937, 2, 185-189.,
41

A survey was conductedon 4,827 school children in East Chicago,
Indiana, to determine the influence of bilingualism and other factors

upon coincidence of stuttering. FroM data obtained it appears probable,

that there are significantly more stutterers' among the bilinguals than
ablig the children who speak in English; the respective pertentages are
2.80 and 1.80, and the chances are about 98 in 100 that the difference is

greater than zero. We cannot be certain, however, that this dtfference -Ts

due solely to the factor of, bilingualism. It Nay be due to the economic
insecurity and emotional instability found in many foreign, homes as a
result of the recent economic depression, or it may be due merely to a

. confusion which arises from being placed in a totally strange and new

environment. A.check On several factors other than bilingualism indicated
that' the somewhat lower average I.Q. of the bilinguals should be considered
in evaluating the significance of bilingualism as such in relation to

stuttering. That there tsa djfference between the bilinguals and English
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speaking subjects may.be.no more significant than the fact that the'
difference is really quite small. It is not to be. overlooked that

97:20 of the bilinguals doolot stutter. (Author Summary)

312: Trevino, B.G. Bilingual Instruction in the PriMary Grades.
Modern Language Journal 1970, 54, 255-256.

The short article is concerned with an experimental bilingual
program in.which English monolinguals'and Spanish monolinguals had
been given the opportunity to help each other learn a second language.
The effectiveness of this bilingual program was tested. The area

of investigation was arithmetic-. It was found. that Spanish-speaking
children made dranatic improvement by the end of the third year. Only
°Re Spanish-speaking child was below the national norm in arithmetic

fuhdamentals. This study it said to support the proposition that the
solution of Spanish-speaking child's low scholastic achievement may
lie in the use of Spanish in his primary grade instruction. It is also

said to support the theory that a second language maybe taught
efficiently, in the primary grades without impeding the normal
progress of any child.

B.K. Asymmetric bilingualism: A sociolinguistic study of Cantonese
eigrants. Journai of the Chinese Language Teachers Association,
1973, 8, 134-144.

The, different phases of development in bilingual individual and
diglossic communities is the central theme of this discussion. A

prdgression of linguistic developments in-immigrants is discussed, and .

a correlation between these liguistic behaviors and certain a posteriori=
facets of cultural assimilation.is proposed. At the same time, an
examination of group cohesion from the sociolinguistic point of view is
attempted. Five distinct stages in linguistic assimilatiOn are described:.
(1) Linguistic importation; (2) linguistic-assimilation; (3) code switching;
(4) bilingualism; and (5) residual interference. (Language and Language
Abstracts)

314. Tucker, G.R. Methods of Second-Language Teaching,. Canadian Modern
Language REview, 1974, 31, 102-107.

_

In this article, four distinct (although overlapping) approaches to
second-language teaching are briefly described and discussed: traditional
second - language programs, early-immersion programs, second language plus
content, and late-immersion programs. It is pointed out that we do not
yet.have enough data to make comparative "cost-benefit" analyses of
the various programs.
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315. Tucker, G.R. & Gedalof,.H. Bilinguals as linguistic mediators.
Psychohomic Science, 1970, 20, 369-370.

A variation of the standard Word-association technique, together
with the doze procedure, was used to explore whether balanced bilinguals
of French Candian parentage could communicate equally well with monolingual
Englishtor French speakers. The bilingual subjects dozed significantly
better with the French subjects than with the English. The results suggest
that 'distinctive French Canadian cultural values and traditionslmy have
influenced their ability to communicate with peers. The individual who
appears to be equally proficient in twa.or more languages may really not
be an effective linguistic mediator. (Author Abstract)

316. Tucker, G.R., & Lambert, W.E. The effect on foreign language teachers of
leadership training in a foreign setting. Foreign Language, Annals,
1970, 4, 68-83.

This report summarizes the effects of advanced FL and leadership
training on teachers'- attitudes', value orientations, professional
motivation, and opinions about policy in the FL field. Comparisons ere
made among three groups of participants, two attending EPDA inStit es in
France, dne stressing FL leadership training, the other followi he

traditional advanced EPDA program, and a third group followin' the
traditionat'sEPDA Program in the States. The results indicated that all three -
groups, were somewhat disappointed in their institute experiences, and that
they held generally similar attitudes, orientations, motivation, and views
about FL polities. The differences that, did occur seem to be attributable
to initial differences in the makeup to the groups'with regard to experience
abroad, level*of teac'hing experience, and language proficiency. Several
recommendations for follow-up studies are made. (Authors abstract)

317: 'Tucker, G.R., Lambert, W.E., & d'Anglelan, A. Are French immersion
prograMs suitable for,working class children: a pilot study.'

4 Language,Sciences, 1973,.25, 19-26. A

This report presents the first evaluation of the ogress of two
groups of children from working class, English-speaking Canadian homes
who have participated in a French immersion program during kindergarten
and grade I. 'A group of children in the experimental program is compared
with control groups conventionally educated in French or in English. The

findings suggest that the chiltdrenjil the Experimental group have begun
to master basic French language skills, and are able to.acquire content
material taught Via French without detrimental side effects. The
necessity for continuing this evaluation beyond grade I is stressed.
(Author Abstract)

318L. Turner, P. Why John' doesn't want to learn a foreign language. Modern
Language Nurnal, 1974, 58, 191-196.

Problems related to foreign language requirements and student
dropouts are briefly presented with proposed solutions. BecaUse'the

.problems are basically attitudinal and motivational in nature, the
releyant cultural factors are identified and discussed. Factors include:

. .
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(1) the negative attitude of Americanstowatd immigrants: (2) American
attitudes for superiority in'regard to people from..other countries;
(3) the 'emphasis in our society on pragmatism and financial success;
and (4) the power of:majority opinion'operating on ethnic minority groups
to cause them to conform to mass cultuh, The-foreign language problem
is the conflict in cultural values between educators and our society.
The: solution involves changing spcietyos values through a massive effort
backed by the full resources of the government. (Author Abstract)

319. Upshur, J.A. Four experiments on the relation betWeen foreign language4
teaching and learning. Language learning, 1968, 18, 111-124.

.

University level students studying English as a foreign language
. ,

3

participated in four language learning experimedts which were conducted
within the framework,of existing EFL'cOurses., The experiments indicated

. (1) that language learning is not related to amount of formal language
instruction for those students concurrently enrolled in academic classes,
and'(2) that sequential mastery of materials is not necessary for learning
in an, intensive forAgn language program. Den the possibility that
sentences, of a foreign language can be mastered in any order in which
they are presented is flOstioned. The findings were interpreted in support
of the view that the most efficient foreign language learning is informal
and occurs when the learner must make communicative use of the language
variety to be learned, and that the internal structure underlying a-set('
of sentences of.a foreign language is not completely lea6ed by presentation
and practice of that- set of sentences. (Author Abstract)

320. Valdei, M.E. Toward a New Relevance in Language Teaching. Canadian Modern
Language Review, 1974, 31, 50-54.

The idea discussed in this article is that the sotialwd cultural
context of a language can hardly be grasped through direct ifistrdction.
However, the social and cultural context of al-anguage should be introduced
along with the basic skills in order to facilitate the student's progresstoward. full assimilation. The second language must be exposed to the
learner as a living language in a clearly accessible socio-cultural context
and not only as a linguistic code, so that he can go through the step of
discovery learning. What is needed is an integrated program of study
where the learner studies-.materials from diverse disciplines from the
socio-cultural area and Twit only the national literature. The objective
of any teaching program-should,be to integrate the two kinds of learning
situations into a progressive experience of enrichment for the learner.
Some practical corisiderationsare also discussed.

321 Valette,'R.M. Some reflections on second-language learning, in young children.
Language Learning, 1964, 14,.91-98.

Many have claimed that a foreign language shoUld'be learned in
a natural setting or a setting as similar as possible to that of the targetculture. The author discusses the case study of a.three- year -old American

11
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boy.who moves to Paris with his family and learns French as a second

language. Examples of the change in his speech are'provided and discussed.
She concluded thit, even for a young child, language learning is a complex
and lengthy process. Furthermore, the mother tongue's phonological system

may present a powerful block. The foreign child may, however, use his
mother tongue in order to learn new words in the target ,.language. It seems
thus that the native child and the foreign child don't approach the target
language exactly the same way. Some pedagogical implications are discussed.

322. Verdoodt, A. The differential impact of imMigrant French speakers on
indigenous German speakers: A case igtudy in the light of two A

theories. In J.A. Fishman, Advances in the Sociology of Language

(Vol. II) The Hague: Mouton & Co., 1972, 365-376,

The incidence of language shift ,is examined among German speakers.in
three different areas (Belgium, Luxembourg and Alsace-Lorraine).
Schermerhorn's theories of intergroup c6ntact and Fishman's distinctions
between bilingualigm and diglossia are found to be useful when jointly
applied, in 'explaining the marked differentials in language shift observed.
A minority language community is in the best position tb resist language
shift'when it can maintain a diglossic functional differentiation between
its own language (or languages) and that of the majority. This is most
likely to obta$4,when the minority is indigenous and protected legally
and-economically afore shift tendencies gather momentum.
(Author Abstract) .

323. Walker, J.L. Opinions of universityistudents about language teaching.
Foreign Language. Annals, 1973, 7, 102-105. .

University language students writing in thA essay portion of a
recent departmental opinion questionnaire, clearly indicate thatthey
wish more speaking'practice and less ritualized grammar in their language

training. RAther than studying language as if it were a ,Museum exhibit

under glass, they prefer experiencing its live, practical aspects in
such.a way that they can gain mastery over a central core of high

frequency usage for their daily use. They also want professors who are
willing to teach living language and who are enough interested in their
students to use many different media in conducting this exploration of

knowledge with'-them. The °students themselves.devise a list of good

language-teaching ideas for the resourceful teacher. Theseiopinions are

not frivolous; they are honest attempts at communication between student
and teacher and provide clues to the language-training needs of today's

students. 4-(Author Abstrict)

324. Wallach, M.K. Cross-cultural education and motivational aspects of

foreign language study. Foreign Language Annals, 1973, 6, 465-468. .

Although the value of 'culture is generally recognized, it is

difficult to "teach" it must be- experienced. Students can be prepared

for such. an experience. The University of Wisconsin-Green Bay, a
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three - year -old school with an interdtscipliniry academtc plan, has made
cultUre part of its curriculum. Students arre required to take one semester
of work preparing them for`thg cross - cultural experience. The_actual
experience is offered in the next semester.- One option is a one-month' -''.

field trip to Europe under the' supervision of an instr=uctor familiar with '''
the culture and language. A knowledge of the language on the part of the
student is optional. The goal is a better understandinmf one's own
culture and an acquaintance,with a foreigh culture. The cross-cultural
experience has been found to be a strong motivating Force for language . .

study. (Author Abstract) ,
.

325. Westphal, M:E., Leutenegger, R.R.,1'Wagner, D.L. Somupsycho-acoustic
---*---. and intellectual:correlates of achievement-in German language 1%.

learning of junior high school students. Modern Language Journal, c

-1969, 53, 258-266. 4 ,

,
.

Attempted to ascertain if certain fatrs'in the-Seashore measure§

.
.

offtsical talents may be used to predict subjects' success in learning
German using the audiolingual method, 42,seventh grade and 115 ninth grade
German students in the 1965 fall semester served as,subjOits.... .Scores on
the following tests were compiled: (1) $eashore Measure of Musical Talen4;
(2) Iowa Tests of Basic Skills, (3) Lorge-Thorndtke Intelligence Test and
Henmon-Nelson test of mental ability, (4) German achievement test, (5)`°''''
A-LM Unit tests, (6)' Echo Response, and (7) Reading.,Response. Data collected
for each subject were processed using IBM techniques. Results indicate a
significant high correlation between the Seashore Measures and success

l*
in German es. Data also tend'to suggest that pitch,disciimination, as
measured by st-Seashore tests, is ad'important factor It second- language -
achievement: (Psychological Abstracts.)

...

326. Wiley, D A mettiodoloncal review of the Pen6sylvania Foreign Language .

Res`ea ch Project. Foreign Language Annals, 1969', 3, 208-213.

An attempt is made to.give a methodological review of,the.:PennsSflvanda
foreign language'research project. The' history of evaluation and assessment
is reviewed. The distinction between conclusion, and-decisiOn-oriented
research as made add applied to thenotion of evaluation. The implicaticins
of these notions for the design.of evaluation studies are specified: These
implications are employed in reviewing the research project. The main
criticisms of the study concern (1).lack of random assignment of units.fori
the main comparisiin, (2) possible lack of vaiidity of the analyses of
covariance, and (3) use of inappropriate analyses for testing. certain
hypotheses. smile commendable features of the project are (1). use of more
powerful statistical techniques than are ordinarlly used, (2) greater effort
than thatusually'given to improve external and internal validity,and (3)
monitoring of treatments torimpcove inferential validity. Given that the
main press of the evidence is for no detectable differences in the treatments,
it is concluded that the sensitivity of the comparisons should be,
ascertained in order to see if Ids fihding is due to lack of statistical
power or small true, differences. (Author Abstract)
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327. Wilton, F.'ImpTicationeof a Second-Languag, Program: The.Coquitlam ,

Experience. Canadian Modern, Language Review, 1974, 31, 169-180.

A historical overview of the development of the second-latage
program i aquitlam,8ritish Columbia, is presdnted. The 'principal

objective has been to enable children to attain as high as possible a

mastery f oral and written French without end gering.their ability.

to co nicate in English or hindering their g gral'educational

progress. Secondary objectives have been to in olve,French-canadian

culture and to,interest the children in-it. So attention.is-paid to ' 4

the basic problems encountered in program imOleme tibn, such as:

Hiring suitable teachers, finding suitable materials, pupil attrition,

and cost. Finally, the evaluation of the program is very briefly. -

discussed. P4few tables are presented.,
, AM

328. Wittenborn, j:R., & Larsen, R.P. A factorial\study of achievement, in' ,

e
college kman. Jdurnal of EdUcational I'sychn.legY,'1944, 15, 39-48.

The present study illustrates the power of factor analysisas an

exploratory tool. A better nderstanding was sought of several indices

\R
or criteria of German achieve ent: Course marks, reading, vocabulary,

.

and grammar subtests-of the co erative,GerMan test, Several logical'

suppositions regarding the nature4of these criteria were unsupported

by the results of this study. The contributions of this.study to an
understandingof.the criteria and inter- relations of some of'the other

variables are as follows: (1) German,ach4evement and En§lish trainfhg, 4.'

tests define a factor tentatively identified as a language factor.
(2) Esperanto subtests scores of the Iowa placement fof.eign language
aptitude examinations do not show important contributions to the,

language factor, butttend to cluster among theMselves and to a letter ,

degree with certain of the English training subtests and the Otis.

(3) Rote memory tests presented by sound are heivj,ly :loaded with the

rote memory factor*, do not contribtte to the, criteria,.and do not tend

to form an dependent auditory rote memory factor. (.4) Tour somewhat

independen indices of German achieveMent or criteria-are, significantly,

weighted with the language f r only. (Author SuMmar .

f

329. Wittenborn: J1R., Lar , R.P.,s& Mogil, R.L.' Empirical evaluation of

studs/ habits fo college course in French arid. Spanish. Journal .

of Educational Psychology, 1945, 36, 449-474. , -

, .

,

A study habits questionnaire has been admi-nisterethto students
enrolled in courses in French and Spanish .-Two forms of the study habits

questionnaire were prepared. The forMs had-85 items in common. The

French form had five items. unique to it and the SpanisH form had 17 .

unique items. The French ft5inm ofIhe questidnnaire was validated against
grades, earned in four 'different s m ster courses covering the fiAt two

years of study. In addition the French formmas validated against
objective examination scores and the effect'f intelligence on the' ' .

relationship was studied. The Spanishform was lolidated against,grades
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earned in the first two semester courses of'elementary Spanish, The
results of(this study may be summarizeda$ follows: (1) It it possible'
to demonstrate that a.large and useful .group' of study habi't items are
importantly'related with the criteria we have selected as indicated by
the tables. (2) It has been demonstrated, when the effect of intelligence
has been held constant for a group of French students, that study habit
items (including those relating to Content difficulty) retain their

, predictive significance.' (3) When the-predictive items are clissified as
to whether they call for skillful technique, knowledge of the course, or
attitude toward the course, the distributiQ of items among each of these
classes remains fairly constant through the various levels of instruction
and from the study of French to the Study of .Spanish. (4)/"Evidence is
'presented that the sophomores are less likely to report undesirable

'y'attitudes, difficulties, or procedures than the freshmen in the study
of French. (Author Summary)

330. Yalden, J. Language teaching and language learning in the universities.
Canadian Modern Language Review, 1975,31, 334-339.

The author discuss the reasons why language teaching anti learning

Alp

are seen as importantittiday, as well as-the motives for learning a second
language.'..She stresses the point that we should try to provide a very
superior sort of training in language,,one which will satisfy student's
having different motives for learning a second language. It is to be
remembered that the universities have an important role to play in the.
language-transfer field: a role which encompasses the techniques used
today, the opportunities to acquire active command of various registers
of the target language, and the opportunities-to reflect upOn its,
structure. By improvihg the quality of language instruction more and
better bilingual students shall be produced, whatever their particular
motives for.engaging in the study of other languages.

331. Yamamoto, K.' Bilingualism: Ajorief review. Mental HYgiene,'1964), 48,
468-477.

4

= The purpose of this article is to review some articles bearing on
the relationship between bilingualism,and intellectya) development, and
the bilinguals' emotional developpent. -it is argudd that the bilingual
may show language deficiency, but the extent and the'period of such .

deficiency seem to depend upon certain factors, such as the extent of
educational opportunities, intelligence, method of instruction, etc.
Such language deficiency reflectsliself at the elementary school level,,
and becomes stabilized by the first year of Colleg . In the majority df
cal

iesbilingualism results in school and inferior
performance on the verbal tests.. It is also said t t."a simultaneous
learnin6:Of tva,languages from infancy has no detrimental effect on a
child's mental\development, provided the,folloWing conditions gre met:
(1)when a consistentmethod of source and, presentation of the two (

languages is observed; i.e. -"une personne, une langue"; (2) when -7
psychological barriers or negative affedtive conditions such as
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inferiority or superiority of the languages involved, or national and
religious animosities sometimes associated with language is absent;
and (3) when the languages are learned by spontaneous, informal or
play methods, and,not by formal and task methods".

332-. /Ammerman, I. & Steiner,A7.G. The' relationship between preschool
language status of bilingual children .and later school success.

. Paper presented at Western psychological association convention,
Anaheim, California, 1973.,, _-_,.---

This study evaluates the early language stato of Mexican-Americans,
and possibly bilingual children, first examined at age five and again
following pre-school experience: Later school results are compared to
initial and retest status. There was a control grbup of Anglo-American
children enrolled 4n year long head Start-Sate preschool programs and
a contrast group enrolled in six-week summer programs gered to the
development of English-language skills. The results showed that about--
half as many Anglo-American as Mexican-American samples were language
deficient.. After the year-long program, both Anglo-American and
Mexican-American samples had reached average fluency on some specific
English measures. The results of academic assessment in reading and
mathematics available, for successive years were quite' comparable.
initial language skills of the contrast group, children assumed to be ,

Spanish speaking and /or EngUsh language deficient"ere assessed in
both languages. The effec of the summer program was encouraging:

atfh43% of the children had to ned basic English skills within.sjx weeks.
The findingsosuggest tha the language defidency characterizing many,
poor children may be remedied by a...year long program Also, initial
assessment of ctual language status must be completed' before assuming

C1b
that chtldre of Mexican American heritage are to command sufficient

.

Spanish upon Which to.byiiild future learning. . 4

333. Zimmerman, I.L.; Steiner, V., & Pond, R.L. Lange status if preschod4
Mexicafl- American children Is thereA,case against early. bilingual
education. Perceptual and Motor skills, 1974, 38, 227-230.

.. When 253 children from a predominantly Mexican-American community

.were examined for language competence in both English and Spanish upon .

entering preschool programs, 'a significant percentage of subjects proved
markedly deficient in both languages., Further, less than 20% were
fluent in Spanish only nevertheless, subjects were able to progress in

, English-language preschool programs. 'This suggests that an arbitrary
placement of young children in bilingual programs without adequate prior

_ productive than immediate English instruction. (Author Abstr ct)-
assessment'to detect actual language needs and competencielEbe less

2
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Abrahams, R.D., & Troike, R.C. (Eds.) Language anAdultural Diversity
in American Education. Englewood Cliffs: Prentice-Hall, 1972..

Ackerman, Thomas JI Teacher attitude, aptitUde, and motivation. ACTFL
Review of Foreign Language Education, 1972, 4, 35-39.

Anastasi, A., & de Jesus, F. Language developmenf and nonverbal IQ of
Puerto Rican preschool children in New York City, Journal of Abnormal
and Social Psychology, 1953, 48, 357-366.

.

Anderson, T. The optiinum'age for beginning the study u. rirlanguages.
International Review of Education, 196,0, 6, 298-308.

_,..s.

Anderson, T., & Boyer, M. Bilingual Schooling in the United States.
Vols. 1 & 2). Austig; Southwest_Educational pevelopmenfLaboratory
1976. ..

Angers, F. A. Les droits du francais au Qutbec. Montreal: Editions
du Jour, 1971. ° '44h

Or

Asher, J.J. The total physical response technique of learning. Journal\
, of,Special Education, 1969, 3, 253-262.

Asher, J.J., Kusudo, J., & De La Torre,sR. Learning a second language

\

58, 24-32.
through commands: The second field test. Modern Language Journa1,1974,

, \

.

. .

,

Association Quegcoise des Professeursde Francais. Le litre noir, .

(de l'impossibilitg (presque totale).d'enseigner le-francais au
Qugbec)% Montrgal: Editions du Jour,-.1971._)- 0 .

Atkinson, R.C. Mnemotechnics in second-language learning: American

. .
,

Psychologist, 1975, 30, 821-828. .

Atkinson,'R.C.4Raugh, M.R: An application of the'memalic keyword
method to the acquisition of a Russian vocabulary. .Journal of
Experimental Psychology: Human Learning and Memory, 1975, 104, 126-133:

Ayers, J.B., Bustamante, P.A., & Campana,°P.J: Prediction of success
V in college foreig language courses. Educationalsand Psychological

Measurement, 1973, 33, 939-942.

Bailey, N., & Madden, C. Is second language learning like first
language learning? Paper presented at C.U.N:Y. Conference, New Yorte,r/
1973. ,

Barbey, L. Les situations du bi4ngluisme. La Nouvelle Revue
Pgaagogique, 1972, 27 (5), 274-280.

fl

-

MMIMMEMIIMMEMMIIIMEW

I

134

J



a'

tr.

4

_,/'
.

Barik, & Swain; M. -A Canadian experiment in bilinguii education

at the grade eight and nine levels,: The Peel study. Foreign, Language-

'Annals, 1975 (in press).

Barik, H.C.; & Swain, M.-4--Three:-.year evaluation of a 1 rge-scale early

`grade French immersion program: The Ottawa study: Language Learflin6,

1975 ( in press).
,

Barik; H.C., & Swain,.M. Early fade .French immemico classes in n-a

unilingual English CanaAiam setting: The Tor o Study. 5cientia

Paedagogil'Experimentalis, (ipress):

Barker, G.C. Growing up in a bilingual community.' The Ma, 1951,-,
17, 17-32. ,

.

. ,,,'
: , or;

/

Barkman, L. Bruce.' Bilingualis and second-language learning.

ow McGill journal of Education, 196Y-9 4, .48-58
. ..---- //..s.,

Bastien, H, Le Bilinguisme au Canada: Montrgal: Editions de l'A. C.-F.f
)

..

19384.
.

/Q-

Beauchemin N. Quelques traits de prononciatjon quebgcbise dans un °

contexte anglophone qui les influence. "qech. 1975,

Universite de Sherbrooke:

Becica; B. A comparisori oNelTited ciraracteristics 9f students with 4:"
higher graaes:intheir-fore0 language courses than,their nonlanguage
courses. Dissertation Abstracts InternaWnal. 1968,-29, 4315A.

BeginY. Evaluative and Emotional Factors in LOrning.a Foreign

Language. Montreal: BelfirMn, 1971. .

\-4

Belson, W.A. Leakng and attitude Changes resultinfrom viewing 4,,

television series, "Bon Voyage". British Journal of Educational, At r *

Psychology, 1956, 26, 31-38.
li , .

Berney, T.D. The effects of language choice on the task tuccessof,.
bilingual children. Dissertation Abstracts International, 1973; 33

'4(7-A), 3366. -

. .......

Bouarillier, G:, & Meynaud,-J-. to choc des langues au `Quebec de

:HMI 1970. Montrfal.:. Presses de 1'Universit du Quebei, 1973.

Bovet, P. Les problkescolgres poses par -le biiinguisme.
Zurich, Suisse: Pour l'Ere Npuvelle, No. 105, 155.

.

Brazeau, E.J. Language-differences and occupational eeence.
Canadian Journal of Economics and, Political Science, 1 8

r,
24,

/ 532-540. \ . 1

Brazeau, J. La question linguistique a Montreal. Revue de l'instiidt

de Soc4ologie, 1968,



V

Brewster, LS, Personality factors relevant to intensive audio-'
lingual foreign language learning. Dissertation Abstracts International,
-1972,'33 (1-A), 68-69.

Burstall, C. French from eight: A national experiment. Slough: NFER.
Publishing Co., 1968.

Burstall, C. French in'the'primary.school: Attitudes and Achievement.
Slough: NFER Publishing Co., 1970.

Burstill, C., Jamieson, M.,- Cohen, S., & Hargreaves, M. Ptimary
French in the balance. Slough: NFER Publishing Co., 1974.

Chantefort, P. Diglossie au Quebec: Limites et tendances actuelles.
Centre International de Rechercheg sur le Bilingualigme, University
Laval', 1970.,

Carroll, J.B. The prediction of success in :intensive language training.
1'1'R. Glaser (Ed.), Training research and education. Pittsburg:
University of Pittsburg Press, 1962, 87-136.

Carroll, J.B. Regearch on teaching foreign languages. In N.L. Gage (Ed.)
Handbook of research on teaching. Chicago: Rand McNally & Co., 1963.

Carroll,'J..B. Implications of-aptitude test research and psycholinguistic
theory for foreign-language teaching. Intirnational Journal of - 9'
Psycholinguistics, 19731 No. 2, 5-14 .

Carroll, J.B. -Some suggestions from a psycholinguist. TESOL
Quarterly, 1973, 7, 355-367.

Christian, Chester C. The acculturation of the bilingual child.
Modern Language Journa101965, 49, 160-165.

Christian, Chester C. & Sharp, John M. Bilingualism in a pluralistic
society. ACTFL of Foreignlanguage Education REview, 1972, 4, 341-375.

Christopherson,:y. Second-language Learning: Myth and Reality.
Harmondsworth:- Penguin Education; 1973.

Cohen; A.D. A sociolinguistic approach to biliAgual education:
Stdnford, Calif.: Committee on Linguistics, 1970.

Connor, Marjorie W. Learning characteristics of able nonachievers in
audiol4ngual foreign language classes. Dissertation Abstracts
International, 1968, 12, 1446A-47A.

Coopef,'Rl. What do we learn when we learn a language. TESOL Quarterly,
1970, 44, 303-314.

Cotnam, J. Are bilingualism and biculturalism nothing but a lure?
Culture, 1967, 28, 137,448.

136



Cowan, S. English proficiency and bicultural attitudes of Japanese

students. The English Teathers' Magazine,.1968, 17 (9), 38-44.

Crockett, H.J.; & Levine, L. Friends' influence ih speeh.

Sociological Inquiry :1967, 37, 109-128.

Darnell, R. (Ed.). Lingdistic Diversity in Canadian Context.

Edmonton & Champaign: LInguistic Reseal"ch Inc., 1971.

Darnell, R. (Ed.) Canadian*Languages in their Social Context.

Edmonton & Champaign: Linguistic Research Inc., 1972.

Davis, F.B: Philippine Language-Teaching Experiments. Quezon City,
Plilippines: Alemar- Phebnix, 1967.

de Coster,*S., Leclerc, H. et Van Velde, L. Etude precoce de 'Ian'

vivantes autres clue la langue maternelle. Revue de l'Institut de-

5ociolooie, 1970/1971, 43, 91-106.

Del Buono, X.A. The relationship of bilingual/bicultural instruction

to the achievement and self-concept of seventh grade Mexican-American
students. Dissertation Abttracts International, 1972, 32,(9-A), 4917-

4918.

Delruelle, N. et al. Les problemes qui prgoccupent les Belges.
Revue de l'Institut de SociolDgie, 1966, 39; 291-342.

Edwards; .H.P., & Casserly, M.C. Research and evaluation of the French

program: 1970-71 annual report. The Ottawa Roman Catholic Separate

school board, 1971.

Edwards, H.P., & Casserly, M.C. Research and evaluation of second

language programs: 1971-72 annual report. The Ottawa Roman Catholic

Separate School Board, 1972.

Edwards, H.P., & CAsserlA M.C. Evaluation of second language

programs-in the English schools: Annual report 1972-73. The Ottawa

Roman Catholic Separate School Board, 1973.

Ervin, Susan,& 0Sgood,.C.E. Second language learning old bilingualism%
Journal of Abnormal and §ocial*Psychology, (Suppl.), 1954, 49, 139 -146.

Fiel rA, H.A. Relationship betWeen selected factors and pupil success

in.el ntary school foreign language classes. Dissertation Abstracts

International, 28(1967), 153A-54A.
1^.

Fishman, Joshtla A. -Language maintenance and language shift as a field

of inquiry.: a definition of the field and suggestiOns for its further

development. Linguistics, 1964, No. 9, 1f-70.

Fishman,J.A. Who speaks what language to whom and when?

La Linguistique, 1965, 2, 67-88.

4



Fishman, J.A. -Bilingualioi, intelligence, and language learning.
Modern language Journal, 1965, 49, 227-237.

Fishman, J.A. Bilingual attitudes and behaviors. Languages Sciences
1969, 5, 5 -11.

lb.

Fishman, J.A. National languages mad languages of wider communication
in the developing nations.. Anthropological Linguistics, 1969, 11(4)
111-135.

& Lovas, J. Bilingual education in sociolinguistic
.

'perspective. TESOL Quarterly, 1970, 4; 215-222.
,

Fishman, Joshua A. & Nahirny, Vladimir C. The ethnic group school and
mother tongue maintenance,in the United States. Sociology of Education,
1964, 17, 306-317.

Foreign language dropouts: Problems and solutions. Prepared by the
San Leandro Unifidd,School Di$trict. New York: Modern Language
Association, 19700

Fulton, J. The drop-out of students after the' second year of language
instruction. In W.F. Bottiglia (Ed.) The Language Classroom. (RWCNEC)
New York: MLA Material Centers, 1963, 36-45.

Gair, J.W. Sinhalese diglossia. Anthropological Linguistics, 1968,
A*, 10(8), 1-15.

Gardner:, R.C. and Lambert, W.E. Attitudes and Motivation in Second-
Language Learning. Rowley, Mass.: 'Newbury, House, 1972.'

Galvan, Robert Rogers.'. Bilingualism as it relates to intelligence
test sdores and school achievement among culturally deprived"Spanish-
American children. Dissertatiop Abstracts International 1968, 28(8-A),
3021 -23.

Gardner, R.C., Smythe, C.L., & Smythe, P:C.° The language research group
cross - national survey:- NOrnatiye,data, 1973-1974. Research Bulletin No. 3,
Language Research group, departtheant of psychology, University of Western
Ontario, 1974.

Gesell, A. & Children and second language learn.' Foreign
Language Bulletin, 1961, 46., (New York, MLA, 1961)

Gieseke, M. fredicting the abi ity to learn a foreign language.
Psychologia Africana,.1970, 13(2- -221.

Gonzalez-Reigosaf.F. 'The anxiety- arousing effect of taboo words in
bilinguals. Dissertation Abstracts International, 1973, 33(7-B),
3303.

itraur, A, Note sur le bilinguisme. (Facult6 des lettres de Bucharest),
Bulletin Linguistique, 1939, 7, 179-180.

188



GUiora, A.Z., Lane, H.L., & Bosworth, L.A. -0,n.exploration of some
personality variablesAn authentic pronunciation of a second language.,
In Lane,,H.L. & Zale,'StUdies in Language and Language Behavior,1967,

4, 510.

Guiora, A.Z. The role of personality variables in second-language
. behavior. Washington, D.C.:--Defense Language Institute, 1971.

Hahn, S.L. The effect of music in the learning-and retention of
lexical items in German. Dissertation Abstracts International, 1973;
33(7-A), 3480. -

. 0

Hakes, D.T. Psychological aspects of bilingualism. Modern Language
Journal, 1965, 49, 220-227.

Hancock, C.R. Student aptitude, attitude, and motivation, In L. tange

& C.J. James, (Eds.), Foreign Language Education: A reappraisal. ACTFL
Review of Foreign Language Education, Vol. 4, Skokie, Illinois: National

Textbook Company, 1972, pp. 127-156.

Jacobson, R. Cultural linguistic plui'alism and the.problem of motivation.

TESOL Quarterly,.1971, 5, 265-284.

Jakobovits, L.A., Foreign language learning: A psycholinguistic

analysis of the issues. Rowley, Mass.: Newbury House Publishers,
Inc. 1970.

Jakob'bvits, & Gordon, B. The .context of foreign language teaching.
Rowley, Mass.: .Newbury HOuse Publipers, Inc., 1974.*

John, V.P & HOrner, V.M. Bilingualism and the Spanish-speaking child.

in F. Williams (Ed.), Language and Poverty, Chicago:k Markham Publishing
to., 1970, 140-151.

John, V. & Horner, V. Early Childhood Bilingual Education. Washington,

D.C.: Modern Language Association,'1971.

JOnes, W. Bilingualism and Intelligence. Cardiff, Wiles: University of .
Wales Press, 1959.

Joy, Richard J. Languages in conflict: The Canadian Experience.

Toronto: McClelland & Stewart, 1972.

Justman, J., & Nass, M. The high school achievement of pupils who were
and were not introduced to a foreign language in eliientary school. .

MOdern Language Journal, 1956, 40, 120-123.'

Kannwisoher, N.D. Prediction of foreign ;language learning: Development

and present status;.,,-Dissertation Abstract International 1968, 29, 3,801M-,
,

.

Kawczynski, A.S. The two psychological types of language students:
Modern Language Journal, 1951, 35,. 113-118.

139



'4-

4

2
Kelly,.L.G. Twenty-five centuries of language teaching: 500 BC - 1969.
Rowley, Mass.: Newbury HOuse, 1969.

3 .

Kittell, J.E. Intelligence test.performance of children from bilivual
environments. Elemantary School Journal, 1963,,64, 76-83.

Kloss, Heinz. The Bilingual Tradition in America. Rowley, Mass.:
Newbury House, 1973.

1 ,

Kolaska, B.J. The relationship between bilingualism and performance
on 'a linguistic type intelligenge_test. Dissertation Abstract
International 1954,14, 2396.

Krashen,S.,.& Sliger, H. The'role of formal and informal environments'
in second language 1 rning: A pilot study. International Journal of
Psycholinguistics, ( in press) .

Krear, S. ,The role-of the mother tongue at homeand at se hoot in the
development of bilingualism. English Language Tea0vrhg, 1969, 24, 2-4.

Lambert,,W.E.,.& Tucker,.G.R. Bilingual education of children:
The St. Lambert Experiment. Rowley, Mass.: Newbury House, 1972.

Lanctttv G. .De l'influence du bilinuisme. Mkoires de la Socittt
Royale du Canada, 1952, 44; 49 -60.

Lane, H.L. Some differences betWeen'first and secone4uage learning.
Language Learning, '1962, 12,-1-14.

Larew, L.A.. The optimum age for beginning a foreign language.,
Modern Language Journal, 1961, 45, 203-206.

Layden, R.G. The relationship between the language of instruction and
the development of self-concept, -clatsrooM climate and achievement of
Spanish-speaking Puerto Rican children., Dissertation Abstracts
International, 1973, 33( -A, 6733.

)2Lederer, E. The effec of motivational factors 00 the learning ability-
' for second=language acquisition. Unpublished manuscript, University of
Michigan,, l973.

Leont'ev, A.A. The active and passive, "receptive" and-"productive':
in learning-a Second language. Soviet Psychology, 19/32 11(4), 67-83.

Le Page, R.B. The national language question. London Oxford
University Press, 1964.

Nelson, R.J., & Jakobovits, L.A. Motivation in foreign language
learning. Northeast Conference on Teaching Foreign Languages, 1970,
34-104,

4%

Levy, J. Cbnflicts of cultures and children's maladjustment. Mental
Hygiene, 1933, 17, 41-50. /-

Lewis,'H.P., & Lewis, E.R. Written language performance of sixth

grade children of loW socioeconomic status from bilingual and .

.monolingual backgrounds. Journal of Experimental Education, 1965, 33, 237-242.



.

0

Lieberson, S. Language
k
and Ethnic Relations in Canada. New York:

Wiley, 1970.

. MacLearie, E.C. Fore% accent among boys and girls. Quarterly_

-Journal of Speed); 1932,' 18, 612-621.

Mackey, W. Bilingual education in a binational -school. Rowley,
Mass.: Newbury, House, 1972. .

.

Macnamara, LI. Bilingualism and primary..-education. Edinburgh:
Edinburgh University Press, 1966..

Macnamara, J. Comparative studies of reading and problem solying in
two languages. 'TESOL Quarterly, 1970, 4, 107-116.

Mallory, G.E. Sociolingdistic considerations for bilingual education
in an Albuquerque community undergoing language shift. Dissertation
Abstracts International, 1972, 32(11-A, 6008-6009.

Manuel, A comparison of Spanish-speaking and English-speaking
children in reading and arithmetic. Journal of Applied Psychology,
1935, 1'9, 189-202.

r

Marshall, A.y. & Phillips, R.H. Effects of biliagualism on college
grades. Journal of Educational Research, 1942, 36, 131-132.

Mayer, K. Cultural pluralism and linguistic equilibrium in
Switzerland. American Sociological Review, 1951, 16, 157-163.
N k

' McConkey, W.G. An experiment in bili ual education. Journal of
Social Research, Pretoria, 1951,

,

Meller, N, Bil ngualism,in island legislatures of the Pacific as an-
index of aCtult ration': An hypothesis. Sociology and Social Research -

1959, 43, 408-414,

Micheal, V.D. A .study of the relation Oip between knowledge of one's
own language and,prOficiency,in a second language ,holding constant
tndividual'differences in general ability. Dissertation Abstract
International, 1969, 30, 17.1A -72A. 2,

Midgett; D. Bilingualism and linguistic change in St. Lucia.
AnthropologicalLinguistics, 1970, 12(5).,1581170.

Moles, J.A. "Speak as you can ": Classification of and behavior
toward 'other persons by Qbechua-Spinish bilinguals in Peru.
Dissertation Abstracts /Titernational,.1973, 33(12-B), 562975630.

Morrison, J.R. i:Bilingualism: some psychological aspects. Advancement
of Science, 287-290.

Mueller, K.A., & Wiersma, W:-)Correlation of foreign language speaking
competency a grades in terimidwesternliberal arts colleges, Modern
Language Journa 1963, 47, 353-55:'

141.
,



0

Mullen, D. -EEREC: learning english as a second language through
recreation. Prince Albert: Saskatchewan New Start, Ipc., 1972.

Neuferpt, G. Personality and foreign language learning. Proceedings of
the Canadian Association of'ApPlied Linguistics 1972, International
Centre for Research on Bilingualistm, 1973.

Neufeld, G. Foreign language aptitude: An enduring problem. In
G. Rondeau (Ed.), Some aspects of Canadian applied linguistics.
Montreal: Centre Educatif and alturel, Inc., 1974.

Nida, E.A. Motivation in second language learning. ,Language Learning,
1956, 7, 11-16 .

Nida, E.A. Some psycholobical problems in second language lear(ning.
Language Learning, 1957/1958, 8, 7-15.

Nisbet, J.D:, & Welsh, J.', A .local evaluation (primary school
French. Journal of Curridlum Studies, 1972, 4 169-175.

O'Doherty, E.F. -Bilingualism: educational acts. Advanc'ment
of Science, iqs '56, 282-286. v

Olesini, J. The effect of bilingual instructions on the achievement
of elementary ,ptipils. pissertation Abstract International, )1972, 32
(9 -A), 4844-4845.

,

Oiler, & Richards,"j.C.AtEds.), Focus on the learner: Pragmatic,
perspectives for the language teacher; Rowley, Mass.: -Newbury House,,
1973.

Ort, B.S. An examination-of relationships'between.the measurable." &
cognitive characteristics of p French I teacher and the student's
success in that course. bissertation Abstracts'International, 1972,
32(9-A), 4926.

5

Painchaud, L: Le bilinguisme a l'unive'rsite. Montreal:" Beauchemin,
1968."

Pimsleur, Paul. .Predi
International Journal

Pimsleur, P. Mosber9c
language learning:' A
1962, 46, 160-170.

cting achievement tn)S:reign language learning.
of American Linguistics, 1963, 29, 129-136.

& Morrison, A.V. Student factors )1h foreign
revi w of the literature. Modern Language Learning,

Pi141.eur, P., Sundland; D.A., & McIntyre, R.D. Underachievement in .e.
foreign language learning.. International Review of Applied:Linguistics,
.1964, 2, 113-150. (-

11.

4

142



Pimsleur,,P.,,a Quinn, T.:, (Eds.) The Psychology of Second Language
Learning. London: Cambridge University Press, 1971.

Porter, J. Higher public, servants in the bureaucratic elite in
Canada. Canadian Journal of Economics and Poli tical Science, 1958,
241.483-501

Quinn, D:J. Attitude and.kverbal participation in second-language
learning. Dissertation Abstracts International, 1972,32(9-A),4928.

Raugh, M.R. and Atkinson, R.C. A mnemonic method for learning a second,.
languag,vocabulary. Journa4 of Educational Psychology, 1975, 67, 1-16.

. $

Reimen, J.R. Esquisse d'une situation plurilingue:,. Le luxembotirg.
La. Lingdistique, 1965, No. 2, 89-102:

Richard,J.C. Some social aspects of language learning, TESOL
Quarterly; 1972, 6, 243-254.

Rivers, W.M. The psychologist and the Foreign Language .Teacher.
Chicago: UniVersity,Prass, 1964.

Rivers, W.M. Speaking in many tongues: Essaysin foreign-language
teaching. Rowley, Mass.: Newbury House, 1972.

Savignon, S. Communicative competence: An experiment in foreign
language teaching. Philadelphia: Center for Curriculum.Development,

*1972.

Sawyer, J.B. Social aspects of bilingualism in San Antonio, Texas.
Publications of the America 'alect Society, 1964, 41, 7-15.'

_

Scoon, A.R. nceAffective influes on English language learning among
Indian st

Sissons,
1917.

Smith, M.E..

same family.

, Smith, M.E.
study .of the

non-American
IL, 119-284.

TESOL Quarterly, 1971, 5,,285-291.

Bilinpal schools in Canada. London: A.M. Dent Nps,

A Sfudy of the speech of eight bilingual children of
Child Development, 1935,6, 19-25.

, ,4

Some light on the problem of bilingualiiM.aS fourld

progress-in mastery of English among preschool children of
ancestry in Hawaii, Genetic Psycholodleal,Monographs, 1939,

. .

.Smith,.M.E. ,The effect of bilingual background qn college aptitude scores
Ind grade point ratios earned by students at theUniversity (f Hawaii.
Journal ,ofEducational Psychology, 1942; .33, 356-364.,

Smith, M.E. Word
. children., Journal

variety as a measure of bilingualism in preschool
of Genetic Psychology, 1957, 90, 143-150. .

.

143
1



Smith, M.E. PrOgress_in the use of English after 22 years by children
of Chinese ancestry in Honolulu. Journal of Genetic Psychology, 19571,,
90, 255.258.

,

',Smith, T.L., & Parenton, V.J. Acculturition among the Louisiana
French. American Journal of Sociology, 1938, 44, 355-364. .'

.
lb

Spilka, I.V. For a study of diglossia in-French Canada., Unpub d

mimeo, Universitg de Montrgal, 1970.

Stern, H.H. perspectives On second language teaching.. -TorOnto:
?

Modern Language Center, Ontario Institutefor Studies in Education,
1970. 3

Sturgis, T.G. .stud37-if statistical relationships between cdkain
variables and success in learning certain African languages.

Dissertation Abstracts International 1967, 28, 493A-94A.

Swain, M. (Ed.) Bilingual Schooling. Toronto: Ontario Institute for
studies in edUcation, 1972. ' '

Taillon, L. Diversitg deg Langueecet Montrgal:
Editions -de .1 'Atel ier , 1967.

.Tang, B.S. Apsycholinguistic study of the relationships between
children's ethnic-linguistic attitudes and the effectiVeness of
methods used in second-language.reading instructidOs. Dissertation
Abstracts. International; 1972, 32(10-A), 5624 -5625.

Tanner, N. Speech and society among the Indonesian elite:' A case
study of a multilingual community. Anthropological Linguistics, 1967, 9(3),
15-40.

(

Taylor, L.L, The.relationshlp of personality variables to second
language pronunciations. Dissertation Abstracts International, 1970,
30(9-a)?, 4384.

Taylor, L.L., Guiora, A.Z., Catford, J.C., & Lane,'HA.: The role of
personality variables in second-language behavior. Comprehensive
Psychiatry, 1969, 10, 463-474.

Tireman, C.S. Bilingual children. Review of Educational Research,
-1941,11, 340-352.

Tfreman', L.S. Bilingual children. Review of Educational Research,
1944, 14; 273-278.

Totten, Bringing up children bilingu lly. The American
Scandinavian Review,.1960, 48, 42-46.

.

Trevino, B.A.G. :,411 analysis of the effectiveness of a bilingual

program inthe teaching of mathethatics in the-primary grades.
Dissertation Abstract International, 1968, 29, 521-22A.

144
et,



Ulibarri, H. Bilingualism. In E.M. Birkmaier (Edi.), The dritannica
Review of foreign language education (Vol. 1).4 Chicago Encyclopaedia
Brfttanica, 1968.

Weffer, R.C. Effects of first language instruction in-academid, and
psychological development of bilingual instruction. Dissertation
Abstracts International, 1973, 33(11-A), 5991-5992:

Weinrich, U. Research problem in bilingualism with special refererla
to Switzerland. Dissertation Abstractt rnternational, 1952, 12-A,,
418-419.

Neinreich, U. Lan ua es in co é Hague: Moutitt& Co. 1963.

Wexler,. Diglossia, language standardization and pluralism:
Parameters for a typology of changes. ?lingua, International
Review of General Linguistics, l'71 330-354. q'

4

Willibrand, W.A. When' German was king:. A.FLES program around 1900.
German Quarterly, 1957, 30,.254-41. .

, -

,

Woods; W.A. The role,of%.ianguage handicap-in,the development-of
aNtistic interest. Jdurnarof Consulting Psychology:1948, 12, .

240245.
,

)

Yoshioka, J.G. A. study of bilingualism. Journal of Genetic. Psychology,
1929, 36, 473-479. , .

1. .

Zajonc, R.B.,& Wahi, N.K. Conformity and need-achievement'under
crosscultural norm conflicts. Humah Relations, 1961, 14,.241-250.

Zeldner, M. _The foreign(languadropouts. -Modern Language JOUrnal,
196 50 275-280 .,.,

,,

..,
',A

A

14

Z



vt

I

INDEX

I FACTORS AFFECTING ATTITUDES AND MOTIVATION.,

1. STEREOTYPES,

104, 114, 173

2. INTER-E ACT.

4-

3' 48, 52, 53, 73, 83,,A07,'111,,' 112,'11S, 158, 167,:'

214, 17; 267, 2, 316, 324.

3., EFFECTS OF THE RSE. 0

51, 52, 76, 14, 137, 144, 178, 185, 210, 219, 220,

221, 228, 233, 254, 257, 274, 323, 330..

'4. PARENTS, PEERS, COMMUNITY, RELEVANCE OF THE COURSE, ENTERTAININGNESS,
NEEDIFOR COMMUNICATION, TEACHER CHARACTERISTICS.

15, 43, 44, 51, 72, 75, 81, 84, 95, 98, 99, 103, 133,

137, 144, 151, 176, 178, 212, 246, 252, 257, 318, 330.

II SOCIAL FACTORS WHICH INFLUENCE SECOND LANGUAGE ACQUISITION. '

1'. GENERAL ENVIRONMENTAL CHARACTERISTICS, MONOLINGUAL VS BILINGUAL
ENVIRONMENT, POLITICAL CLIMATE.

1, 18,-32, 37, 43, 44, 45, 48, 60, 61, .64; 72, 77, 83, 87,

93, 94, 106, 131, 141, 145, 147, 170, 178, 198, 199, 216,,

247, 255, 280, 297, 302..

2. FORMAL VS IN RMAL CONTEXTS, STREET VS SCHOOL LEARNING, IMPORTANCE
OF PHYSICAL IVITY.

7, 11, 13, 77, 106, 120, 137, 176, 207, 208, 251, 273,

308,319, 320, 321.

3. SOCIAL CLASS.

39, 43, 44, 317.

4: biGossrA.

.11 86, 92, 306, 307, 313, 322.

146

r-



\ 4

III COSTS AND BENEFITS OF SECOND LANGUAGE.ACQUISITION.

1. LANGUAGE DEVELOPMENT. 5

1N 19, 20; 21, 23, 24, 25, 26, 27; 40, 41, 42, 56, 65,100,
4

117, 127, 129, 146, 152, 159, 160, 164, 168, 186, 187, 205,

. 211, 216, 237, 258, 262, 282, 284, 287, 2.93, 294, 31T,

333:

2. INTELLIGENCE AND COGNITIVE DEVELOPMENT.

5, 10, 19, 20, 21, 23, 24, 25, 26, 27, 36, 4Q, 41, 47: 57,

.62, 63, 65, 68, 69, 70, 71, 74, 100, 116, 118, 127, 135, 138,

146, 150, 152, 159, 160, 161, 166, 169:172, 180, 184, 186,

' 187, 188, 189, 194, 195, 196, 200, 205, 215, 225, 229, 231,

236, 240, 241, 242, 244,'261, 270, 24, 282, 284, 247, 294,

310, 331. J

3. EMOTIONAL J STMEN

2, 10, 32, 74, 90,100, 152, 185; 193, 216,237, 241, 250, 281,

1, 331.

r
.

1

L. 1 4. SCHOLASTIC ACHIEVEMENT.
,

: 4

. (
--- ---. t 1 10, 19, 20, 21, 22, 23, 24, 25, agr 27, 40, 41, 100, 152, 160,'

-

186, 197, 201, 274, 282, 294, 312, 317.

1 (" 10;-64, 85, 131, 152,155,-163, 201, 203, 206, 235, 237, ...,

/L....,

,

. 301, 306, 307, 313. . ../ .

i 6. COSTS OF PROGRAMS.'
, i

,..- ,..

. /

/,
52, 124,125, '285; 286, 327.

e .

/

/

7, PERSONALITY /iND'VALUES.
.

,-;

..../0/5
33, 34i 82, 88, 89; 90, 91. . - \

/.

/
. p

/
/.

fir

V



S.

IV IMMERSION-gOGRAMS pND BILINGUAL SCHOOLING.

1. CANADA,

12, 20, 21: 22,

100, 124, 125,

293, 294, 296,

OTHERS.

23, 24, 25, 26, 27, 40;41, 55, 65, 76,
0

136, 183,:186, 187, 254, 262, 285, 286, 292,

317, 327.

6, 36, 54, 55, 72, 90, 96, 1.19, 150, 213;

V GENERAL REVIEW.
0

10, 70, 71, 74, 118, 143,.152, 179, 180,

279, 289, 299,'331.

223, 274, 332, 333.

181, 182, 195, 269,
,

VI INDIVIDUAL DIFFERENCES IN SECOND LANGUAGE AND PERSEVERANCE IN THE PROGRAM.;

1. AGE. ,

7, 11, 12,, 13, 14,16, 31, 44,.48,58, 75, 139, 148, 150,-T:

175, 177, 191, 230, 248, 259, 268, 279, 283, 289, 299.

2. SEX.

44; 48, 50, 142.

3. PERSONALITY VARIABLES.

38, 80, 121, 122, 226:245, 265, 266, 269, 275,'269, 299,

304, 309.

t

4. LANGUAGE APTITUDE.

4* 8, 28,.29, 48, 50, 59, 84, 102, 105', 108, 109, 111, 1'12, 113,

114,148, 149, 179, 190, 226. 238, 239, 269, 283, 325, 328.

5. ..ATTITUDES AND MOTIVATION.

8, 9, 28, 29, 44, 75, 84, 102, 103, 104, 105, 106, 108",'WO,

111,-112, 113, 114, 143, 144, '48, 149, 158, 162, 180, 190,

204, 207, mil, '220, 222, 224s 228, 238, 239, 243, 249, 265,

26.6, 269, 276, 27,g, 283, 289, 298, 299, 324, 329, 330.

148



4

jar

4

6. ANXIETY.

111, 112,. 113,114,122, 253, 304:

4e

a

rt.

4

a

..."

40

v

4

z

511

.

4

t

I

*5'1


