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RELEVANCE TO EMIal-I0 PRACTICE

Huerta's papepoda an analysis of the acquisition of code-switching,

one of the linguistic'Varietiasor styles 1.t1 use among Chicanos in

the Southwest. Her point, Shared by other scholars in thi;-ired,
Ar

is that code-switching is not a random mixing of two languages

(English and Spanish), .but rather a structured and acceptable form

: )6

of speaking. This careful analysis of a young child's stages of

development intthe acquisition ,of code-switching is an important'

. .

.contribution.to our understanding of the processes of language learn-
. \

jug. Huerta provides further dOumentation of the structure and

rules of code-switching; information that educators need to be aware

of so that they can recognize code-switchinpas one of the acceptable

ways of speaking in Chicano communities..

fi
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THE ACQUISITION OF BILINGUALISM: A CODE- SWITCHING APPROACH

Ana Huerta'

INTR6UCTION

The primary purpose of

little has been written in

0

Mexican-American child who

this paper is to explore a field about which very

the past;i.e., the language' acquisition of a
,

has been brought up in a linguistic environment

where code-4witching between ,Spanish and English is the dominant style of

_speaking. Secondly, it is to discuss code-switching with relation to
.

the
. 4

". ..
.

native acquisition of two languages;.i.e., the acquisition ofibilingualAsm.1
.

. /

There are very few studies which have dealt with the language acquisi-

tion of bilingual children. One of the earliest andfmost often'cited_ones
f

is J/eopold's,(1939 -49) diary of the acquisition of English and German by

his daughter Hildegard. Another Study done by Burling (1959) deals withythe

10 -acquisition of Garo and English.
,

Investigations dealing with the. acquisition of Spanish and English aro

'sparde, even in' the United States where Spanish-English speakerOtonstitute a

large percentage of the P'Opulation. Fantini's (1974) case stUdy'of his bilin-

gual child and'Padilla and Liebman's (1975) study are two such investigations.

Little attention, howe'Ver, is paid to'the code-switching linguistic be-
.

hAvior among the subjects in these and other studies; yet the literature on this

topic shows that this style of speaking is present in every bilingual's speech

to a certain extent, nor only among adults but children (v. McClureand Wentz,

1975; 1976; McClure 1977) and infants as well, as will be seen below, and is

seen in the Padilla and Liebman study mentioned above. An analysis of this

type of bilingual discourse with relation to the acquisition of bilingualism is

thus long overdue.
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Fr' The subject of this inveStigation is a male who at the outset of the study

.

, r

aged two years, one month, zero weeks (2:1:0), which is also the time when his

linguistic abilities seem to be in a transition from the one word to the two,

'word stage,hnehis language development seems to have taken on a much faster

rate than yas previously the case.3

ChiFiepher is a native of El Paso, Texas, born to middle class bilingual

u,

parentsvho are both also from the same area, his mother being from El. Paso and

-
his.fath from nearby Ysieta, Texad. Having been reared a? home, in El Paso-,

Christopher has been exposed to both English and Spanish from birth, These

two languages, however, are used toa great extent in an alternating (code-

switching)fashion among.members of his family, including not only his parents,

but maternal grandparents, uncles and aunts as well. He is exposed to .4.1.1

English speech only when he visits his monolingual English speaking cousins

and to all Spanish speech when he is with his paternal grandparent', neither

opportunity being a frequent one (i.e., not more than once a' week for approx-

imately two hours) and thus not being- an important influence on his speech

Patterns.
4

Of major concern in this papers therefore, will be Chiistoi)her's develop-
.

ment of language in this type of speech milieu, and the resulting implications

for code,switching as regards the ocquisition of bilingualism.

PROCEDURE

The procedure undertaken for this study consisted of recording Christo-

pher's speech at varying intervals from the age of 2:1:0 to 2:10:0. A total

of.approximately four hours of discourse was recorded and transcribed 'during

these nine months at the following time periods: 21:0, 2:1:1, 2:4:0,

2:5:0, 2:6:2, 2:7:0, 2:9:3 and 2:10:0; accompanying notes also belts made on

-2- 7



the speech contexts during these recordings. This corpus of speech was di-
/

vided into thfee stages (with an approximately equal amount of data in each)

three-month intervals. The first-stage thus takesc:into account all speech

produced from 2;1:0 to 2:4:0, the second from 2:4:0 to 2:7:0,-and the third

from 2:7:0 to 2:10:0. The description of the subjeceslifteiances'beldw is

thus 'presented according to this breakdown of the speech data.

No attempt was made to make a 'Phonoloital transcription of the child's
. .

speech, as an analysis of his spedch sounds is beyond the scope of this paper
. /

and as such will only be dealt with generally; insofar as it relates to the

'main theme presented' herein; i.e., the relation;of_cqdeswitching to 'native

acquisition of bilingualism.

Most of the sessions took place either in the subjeces home: or his mater-

. nal grandparents' home, and all of them involved dither his parents and/or

his maternal grandparents', the writer of this pgper, or occasionally one of

his uncles as the adult(s) in the conversation.' There was thus no motive for

inhibition on the subject's part,S he

people, and so all dialogs recorded were

This investigation, furthermore, is

is very well acquainted with these 11

natural, informal, andsponta4ous.

based also on observations made' by the
tY

writer and the subject's mother during the same time period regarding Chris-

tdiiher's speech habits

as well as the form of

and linguistic repertoire. The entire speech sett g,

the utterances under investigation and,any personal know-
,

ledge about the :subject_ were all, therefore, taken into account in the analysis

,which follows.

STAGE

At the beginning of the study Christopher appeared to-be at a stage in his

speech where he'was moving from one -w'rd utterances to two and three-word

. utterances, commonly referred to as 'telegraphic speech. Such was the case

id his English, his Spanish and his mixed, or code-switched4, language utterances.

0

-3-
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1) coffee

2).fish,,

3) me up

4) come on

5),

--"6) me off bib

7) pato!

8) .m.Ae

9) Ana a to

=

tic

'(isking for coffee)

(pointing_to aqutrium, wants to feed fish)

/.{asking grandmother toTick him up)

(grabbing grandmother by '.he hand)

("look mama"; pointint at crayons)

(when finished eating breakfast)

(loOking at pictUre of duck in a book)

(a'sking for more cream)

("Ana eh' est1"; pointing to A)
.

Most, of his two:-, three-word, or occasionally longer utterances take on,

the following type of mixed language pattern, however,

10) me ver

11) me colar

12) Leto creme?

131 ine cayo

14) me tan

15) Lota boot?

16) oto piece

17) oto balloon

(trying to see what is inside the washer)

("me cbllar"; pointing to necklace on him, here
interpreted as -"1-have a neckltcen'or "this
necklace is mine".)

(pointing to bottle of lotion)

, -

("me caigo"; while sitting on top of washer)

("me tren"; uttered on different occasions:
pointing to the train, "I have a.train" or
"that train is mine"; pulling it, "I'm playing
with it"; and later with a loud yell, "my train
is Stuck" ta the string got caught in the wheels.)

(pointing to one of,twO boots; "otra")

(asking for another'piece Of candy)

(asking for another balloon)

18) me ota cookie (asking for another cookie)

19)t1 me vaso (-esta me,vaso"; pointing to his cup as adult
is about to give lam some'coke)

Observation of the above shows that Christopher has picked up two Pivot-

type woids,5 one in either languagih which he uses indiscriminately with tither

-4- 9
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an English or Spanish complement. Ota, oto (otra, otro) are used to mean "the

ogler" or "another ", while "me" is used as a subject 'pronoun, "I" (.r. 10, 13,
. .

18) or,a possessive pronomina4 "mine" (v..11, 14).

At this point most of.Christopher's vocabttlary is available to him in only

one or the other language so that his bilingualism is complementary to a great
. -1.

extent. His mixed language utterances, therefore, are unlike-those, of the
. /

adult bilingual, where the
.

use of English and/or Spanish osc often only stylis-

/

/

i
tic and carries certain social iMplications. 6

,

'".
, .

There pre a few instances in this first stage, howev'er, where the sub-
'.. .

J ,.,

ject does manifest through his speech that he h s,available tp7him two different

forms for naming a,single object
\
or action.. He f ithermore knows that they can

) '

be used interchangeably:

20) At breakfast table; CH denoting Christopher, other
initial that of ad It In the cpnversation:

A: 'Nina Ana coffee (speaki g to.0)

Ch: icape too? ( "cafe' too?", asking for some for himself)
\

21) Later, in the same situation:

Ch: me cape' too (while drinking his coffee)

and minutes later, pointing to it:.

Ch: coffee.

In another instance English was used in a command:.

22) Ch: movt! (as he's trying to gdt past someone)

whereas a Spanish equivalent was used anothr day in the same type situation:

Ch:!quite! ("quitese!" pushing adult out of his way)

Christopher has shown passive knowledge of his bilingualism in English

and Spanish through his comprehension in various speech situations where he

....,..r'esponds to:or with correct English and/or appropriate Spanish forms to a

-5-
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previous utterance in Spanish/English., respectively; these forms often being
so

translations as in 23j, 24) and 24).

23) In speaking to his grandfather, who is asking him 'that he had for breakfast:

M: LYa armorzo?

Ch: ti. ("Si")

.1

M: Aur comio?

Ch: udo ("menudo")

M: Lmenude.

Ch, aha

m: LY que mas?

ft

Cfi: naaca ("nakanja")

M: bacon?

Ch: naaca (progreSaively louder)

ti

M: coffee?

Ch: naaca! (now yelling, shows frustration at not being Understood by M)

M: ohh, orange!

aaha. (as nods head)

24) Two adults are speaking to each .other (Ch listening): when one comments

that a wrapped box which has just been received in the mail must be a box of
.

candy, Ch joins in with the English equivalent of dulces.

A: Es una caja llena de dulces.

cany, cany! (pointing to wrapped box)

24) In another instance, while in the car and a truck passes by, the same

occurs as above:

A: iMira--la troca.grande!

and minutes later as another truck goes by:

Ch: ota big truck! ("otra...", pointing to it)

-6- 1
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41

26) and similatl\tp 2 . alhough in this case Ch responds in Spanish to
..:

an English cue word, rather than vice - versa, subjeCt is listening and.

'them joins the con ersation:

P.:, Ahl vi el frito del mailman, yo creo y'g phsO..
/ .

*..

611: /gate? MA° cata? ("cartes? Vinieron'cartas?")

.

24), 25) and 26) above may be'proi,erly called instances of crosa-languagediefer-
.

\ . . P.

ence,
7
in that the subjet as a listener, decoded in one languige and as a

speaker proceeded to encode a referent to the previous utterance in another

- lahluage; i.e., the anarhc4,in one language had in antecedent in Another Lin-
,

guag2. In the situationstelow cross-linguistic reference is manirested by

r
Christopher 'in discourse which.ia speciHcally diiected to him.

27)`,. As Ch is walking by carrying a toy:

Rue tfaes all?

C

28) Mi: iPepe y Chitqen dOnde estan?

Ch: wok ( "work ")

. .

Insofar as Chrittopher's devel.vmAt of eith= language In Stage I is

concerried, it appears to be progressing normally. His Spanish shOwi syntactic

patterns which are comparable. to ,those'found by Gonzalez (1970)8 in his sub-

jects at age two. Christopher already possesses, for instance, the following

--patterns .
9

imperative (verb only)

22) Iquiter

iMperative (verb - direct objet)

7) dame eso

(subjeckt) - loc. adv. - estaf
-7'
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(loc. ady.) - ester - (subjec.t)

29) lla to C ella este"; pointing to an object)

(subject) - Intrans. Verbi\

("ai cabe", trying to put an object in a can)30) ti cape
.

negation with:no

. 31).'no quele ("no quiere", trying to take the lid off a can.)

interrogation with intonation 4

32)Zpato pan? (poinfingto some bread, askingif it is for the chicks)

ipterrogation.vith questiop word only

33) Zcal? ("lcual?")

interrogation with a sentence

34) La one va?

l

("La donde. var, as an adult leaves in a car)

Other patterns found in his speec

for this stage are:

which are not mentioned by Gonzales

l oc. adv. - si, no - verb - direct Object

35) qur no a pate;-ya si a pato ("aqui no hay patos, all si hay.patos,"-at the
lake)

loc, adv. - Intrans. Verb - subject

,

6) ai va uno , ("eh' va uno", as he sees'one:of two dogs running by)

In addition; Christopher uses a$ this stage the idemonsirative adjective

,esto and the demonstrative pronoun eso.

, '7) dame eso .

NA

.12) Leto creme.

Tile, verb tenses found in Christopher's Spanish appear to follow the same

order of development found by Gonzalez; i.e., the present preterite tenses'are

44 first tqwbe acquired. Aethis stage he uses the present simple tense the

, most frequently, often. utilizing the third person singular -e ending of -er

-8-



verbs Lv.30), 31)3 and the second person formal (usted) ending, as in imperatives

[(v.22)].

He has also acquired the preterite form of some verbs, in particular vino
_

from venir, "to come", which he uses most often [v.26)). The verb hay, "there
-

are'f, has also been acquired by Christopher [v.35)]:

. .

Christopher's utterances in English are at this stage fewer in number and

less complex.than those which he produces in Spanish; i.e., his EngliA appears

to be less aeveloped than his Spanish, still consisting largely of only two-word

telegraphic utterances, as opposed to some of his longer Spanish utterances.

This, is not to imply, however, that his development in English is suffering

due to his simultaneous acquisition of Spanish or due to any other reason, as

this type of speech is normal for English monolingual childrenat this stage

(v: Brown, /973).10

The features' in his English, however, lo not correspond to the fourteen

gramiatical morphemes whiCh were found to be acquired first and with a definite

order in Brown's Harvard study. The subject's English, for instance, does not

yet show the present progressive tense, which heads Brown's list, but rather

the simple present tense:

subject - verb

37) me ance ("me dance", before he starts dancing, thus
interpreted as "I want to dance.")

1

The same verb form is also used in imperatives [v. 4), 5)], and

38) go bye-bye (taking his grandfather by the hand)

in place of the irregular past tense:

39) me get (after he has just been handed a watch which
he had been asking for)

Christopher also produces the following question form.

-9-



question with intonation

(speaking to his mother, who is/gtting ready to leave)40) me go?

DISCUSSION - STAGE .1_

At Stage I Christopher's speech is mOstly-ih5Sianish, this language, there-
.

fore, being more developed than his English. This is in part due to his'having

had,a Spanish monolingual baby-sitter for appnoximately eight hours per day,

five times a week, for several months prior to the beginning'of this stage.

Nonetheless, he uses and comprehends both lan)1guages, as evidencedby the

data above. His usage of either,English or Spanish also includes the Corres-_

ponding sound system. That'is, he keeps both systems apart, depending on the

language being used, even in mixed language utterances, and shows no phonologi-

cal interference in either language. Calo (carro), ten (tren), and pato, for

example, are always pronounced [tEn], [kalo], and [pato], all with a non-

aspirate ft], [p]., [k], and simple vowel sounds. "Coffee", "twain" ("train"),

and "piece" are pronlunced with aspirate voiceless stops, on the other hand,

-thus: [thwen], [phis], and "go" with 'the diphtong: [gow].

As concerns his developmentin either language, it appears to be compar-

able to that, of a monolingual Spanish or English speaking child. Worthy of

notice is that the subject is acquiring comparable forms in both. languages,

these being first acquired in Spanish. The simple present tense and the inter-
.

0
rogation with intonation forms, for example, are found in both his languages.

With relation to this one might consider why the present progressive form

of the verb is not found idChristopher's English,.as the ling morpheme is nor-

mally the first to be acquired among monolingual English speaking children. The

answer to this might be simply that there is no need for it at this .stage of the

subject's speech development. The larger part of his vocpulary is at this

point in Spanish, and verbs used in the simple present tense in this language



take on the function bf the -ing verb form in English (i.e., the simple present

tense in Spanish serves the functions of both the simple present and present

progressive tenses in English).

Christopher's mixed language utterances appear to be fairly predictable

here. That is, the code-switched items are either "me "11 or ota (otra)in a large

percentage of his speech, both words functioning iota` pivotal fashion.

Notice, however,, that in noun phrases such as 15) ota boot. and

16) oto piece, there is'gender agreement which corresponds to the gender of the

Spaniih equivalent. The nouns (la) bota and,(el) pedazo'are feminine and mas-

culine, respectively, and these same genders are assigned to the English nouns,

as is evident by the corresponding ota and oto (fem. and masc.) forms whiCh

modify them. Thus,- these, forms show that the subject has internalized into

his grammar(s)? certain morphological features of Spanish, namely gender assign-
_

ment and gender agreement, and furthermore, that he in able to,apply these

rules cross-linguistically, thereby not 'violating these language Specific rules

even in-mixed language utterances.

Another example which is an"indication of grammatical competence in either

, language is seen in 25. In this case there is not only correct gender agree-

ment (as per the fem. troca), but also correct Adjective - noun 'word order in

.tsval

English, whereas the subject has just'previously,heard the opposite, noun -

adjective, order in the Spanish equivalent.

Evidence of his acquisition of bilingualism is thus seen at this stage

through his comprehension and use of speech in either language, including, his

,ability to use lexical items referring to the same object in either English

or Spanish and to use them with the appropriate morphological features even

in mixed language utterances; and through a development of two phonological

systems each of which is appropriately used, given the language spoken at the

time.

-11-
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STAGE II

Data from Christopher's speech at Stage II (recorded at 2:4:0, 2:5:0

,and 2:6;2) show that tis English, Spanish-and mixed language utterances are

now longer and have acquired several wammtical:features, to be discussed'

.

below, which are not present in State I.

41) go ousaylplay ball ("go outside play ball", taking A by hand)

("me smell pepper ", trying to smell some black

pepper which his mother ds showing him)

42) me-mell pepper

43) mama wead books

44) casa mia'no

("mama read books", asking his mother to read
to him)

(it the car, as' sees they're going in.a-direc-
tioncowards his home)

'45) no se ;(in response to a question)

c

46) mnchos nifios (as sees thildren walking home from school)

47) nota ocuro

48) Mama bing me caane

("no esta obscpro", after A has just told him
it is too dark to go putside)

("mama bring me carne", speaking toA
his.mother, L, is serving him some meat)

49) Hukiy quite my coke ("Huskiy quite my coke", handing A his coke;
telling her the dog,, Huskiy, will take it away)

50) me no veo, me entes - ( "me no veo, me lentes", while watching TV)

The subject has thus continued to use two languages in his speech;lhis

vocabulary in either language also having' increased so that'he has now acquired

alternate English/Spanish forms for a larger number ofwords, and uses them

ad such in discourse: 12.

At 2:1:0 he used only the Spanish feo for "ugly":

51a) eto no peo eto si ("esto no feo; esto se looking at pictures
of different animals) ,

while at 2:6:2 he also uses the English form:

51b) ugly! ugly! put righ ere ( "...put right here", referring to some notes
which A is writing down)

-12-
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...

At 2:10 he had only dos for "two" in his vocabulary:

52a) ,A: ICuLtos afios.tiene?

Ch.: dos

but at.'2:5:0 looking at two ducks in a picture'book:

'A: LCuAntos son?

uno, two: :(as he points at each one)

and later in the same situation, looking at a picture of two chicks:

52c) Cu: dos chicks.

-.;

Bilingual referentiality in Christopher's speech often occurs even within the
/ a.

same speech event.

,At the lake, waiting for-ducks to swim by':
.

*Ch: zits hay'patos? .("ahorita-hay-patos?")
-

)

1: Ahorita. Vamos a esperar.

Ch: Lite sale patos?, Lite. sale ducks? ("ahorita...")

Cross linguistic reference also continues as part of Christopheed.devel-
,

oping bilingualism:.

54) M:::LQue son?

Ch: big efants ("big elephants")

55) -M: I like this book. Will you give it to me?

Ch: No! No! Me quele 2x ("...mequiere")

, 56) A: ty sus books?

Ch: me/casa

The'subject's Spanish has acquired some new features by this time:

(nO) ester - adjective

47) no to ocuro

the conjunction Y in N - y - N

57) Isopa y caane ("...y carne", when

-13-
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quantifier-- noun - (plural with -s)

46) muchos nihos,

:noun - stressed possessive

44) case mia no

He continuesto use the present and preteilte tenses most often:

53Y ....ita tile patoS

58) Wags tiO.
1 ,

("Ragstiro",' telling L that the dog, Rags just
tlireW him dim)

and in addition has acquired the first person, Singular for for_ the verb ver,
.

50) me nalito, me entes

which is used where the infinitive formerlivappeared,

10) me ver
. ,

.0.
Christopher's English has developed to,avfar greater extent during Stage

5 ,

II than Stage I. "his structures in this language have gotten longer and now

exhibit several grammatical morphemes, tome of which correspond to Brown's list

offourteen morphemes.

These include:

-The 1st person sing. PRZ.) form "I" Anhe structure subject - verb -

directcobject

59) _I want coke

r.
the 3rd person sing. PRO form "it"

4 ' e

69) `leave it down. (asking A to leave recorder on the ground) the posseisive

adjective "my" in.certain noun phrases

61) my*tun ("my turn", playing a game)

interrogation with the question word "where"

62). where ducks?

-14-
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Among those mentioned in Brown are:

the 'ing myrpheme in the pres. prog. tense,

63) no sinking ("no working",.pointing to
working right)

the -s plural

43) mama weal, books

the copula is

64) where is it?

a toy which is not

/1/

The subject's mixed language patterns are no longer just basically words

serving apivot function bUt serve nominal verbal and adjectival functions as

well (the code-switched Items in the data below are considered to be

words in Spanish, this based on the observation that he was

inantly in English at the time when they were produced):

direct object,

48) mama bing me caane

verb

49) Hukiy quits My coke

65) righ here hay ducks?

(numeral and quantifier)

66) o.k., me uno cany

67Y mucho cany

DISCUSSION - STAGE-II

those

speaking predoM-

,

("right ...",.at the lake)

(:'..candy", after he agrees to eat only
onepiece of candy)

,

("mucho candy", asking for lots of candy)

1

Most of Christopher's language development in this stage has been in

English. This comes as no surprise, for at the age of approximately 2:3:0

(i.e., towards the end of Stage I and during Stage II) he was enrolled into

a day care center, thus he heard and spoke mostly (possibly all) English for

eight hours a day during tkis tide. His English, therefore., developed at a

-15-
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faster rate at this,stage, where, as seen through the acquisition of certain

grammatical morphemee\, it appears to be following an order of 'development not

'unlike that of'English monolingual children.

- His'Spanish, has nevertheless, not been stifled at this stage. Along

with an increase in

logical features in

patterns which were

vocahUlary, Christopher-has also develcped some new morpho-
\

this language while at the same timemaintaining those

appardatin Stage I (owing, apparently, at this stage to '

the use of Spanish catshome).

Thus, he is still on the way towards becoming bilingual, as evidenced

by his comprehension of speech

use_of_these-two-languages.

in both'Sp'anish and English as wellas by his

The mixed langUage utterances also comprise evidence as to his develop-.

ing bilingualism. The verbal switches, in particular, show knowledge of two

linguistic systems and,an ability to combine them without any hesitation what-

',
soever into a'smoothly flowing, well fdrmed utterance; i.e., one which, despite

its use of botCEnglish and Spanish is not ungrammatical in C.-e sense that it

violates any rules thereof.13

oAlthough more will be said about this bel w, with relation .to tage
t

.;.".zr

the basic rule which is pertinent at this stage is simply thafia correct usage
t.

of lexical items in an L2 when speaking in an L1, as well as correct word

order. In 49) Hukiy quite my coke, for /e.xample, the verb gotta from guitar,

,

, "to take away" is semantically and syntactically a perfect filler in the ver-

bal slot of that otherwise English utterance; thus forming the sentence

"Huskiy takes away my coke" ("takes", rather than "is taking", given the context

above).

Likewise occurs in 65) right) here hay ducks? where hay, which is

-16-
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-syntactically correctly inserted into e sentence, has the meaning "there are"

,(rather than "there is" given the plural noun following, thus forming with the

-11corresponding intonation the question right here the are ducks?".

worthy of notice also.isthe agreement in number in 65). Fcom the%time

Christopher acquired.the plural -s morpheme in, Spanish during this stage, he.

has always used ha with a plural -noun complement (the singular form perhaps

being non-existent for him at this point), in his Spanish fv53M as euch he

also use's the plUral "ducks" in English, wl.th Spanish as in_65) above.

Whether this it'the result of,a translation processtof two co-occurring items
0

4

(i.e., hay - patos), or simply 4 direct verbal priLat.,on'from the gyen speech

context-,f\ hay plus "ducks" is impossible to say at this point.

The fact remains, h6Wever, that a well formed utterance is produced in .

that there it number-umber agreement between the Spanish verb (althotigh inherently

in.the case of the verb since it never changes in form) and ths.English,noun,

as well as correct word order.

liote also the number agreement in 66)...uno cany and 52c) dos chicks,

where in the former, the noun is singular to agree with_uno and in the latter

the noun is pluralized to agree with the semantic plurality of the number dot

or "two'. Thede examples are another indication of his deve.2.,:ping bilingualism

ih that they are well formed'alto,deslite lexical insertions from both English

and Spanish.

The preceding thus shows that the subject has internalized sufficient

knowledge of either language to be able to manipulate and combine items from

-both of these languages into a grammatical whole.

This whole (which is comprised of two languages), furthermore, is perhaps

essentially be processed at this stage of his language development ins accor-

dance with basic semantic relations in the form of,e.g., agent - action -

-17-
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patient, or subject - verb - object, which yields correct word order cross

iinguistically.(and thus might even be a 'type of cross-linguistic grammar),

i.e., regardless of the languages with whiCh he fills in the 1:rariou slots.
-

'Eyidence for this might also'consist in thii there are no redundant, or dupli-

eated, forms in the subject's mixed language utterances, as e.g., *Huckiy quifa

my coke4da or *where esta is it?

STAGE III

The last stage recorded of Christopher's speech continues to show a
.

' faster rate of development in English; in fact, all significant linguistic

progress made in this stage (with the exception of an increase in vocabulary

in either-language) occurs in English. Data from this stage includes:

68) I don 'know (in response to a question, "I don't know")

69) me wan go wit you

70) -Ulla you writing? -,

("me want go with you", taking A by hand)

('What... ? ", asking A who is taking down
some notes while talking to him)

71) you leave it down (asking'A to'put recorder on the ground)

72) Zeal sia?

73) no se cal

74) qui to bolsa

("cual xilla?,"after L warns him he is going
to fall off "that" chair)

( ",,..cual ", when asked which book he would like
to see)

("aqui est; bolsa", when askedtio put his,
hat in a bag, as he brings one to A)

75) no hay tuenos ("...truenos",looking outside, after rain and
thunder gave stopped)

76) 1,ora martes coming garbage truck'(talking to L)

77) No hay ducks, pura water (looking at a picture in a book)

78) no tie my cinta (;.s L is trying to tie his shoelace)

79) Ahora no can go zoo 'cause raining (looking out during rainstorm)

As in the past, bilingual referentiality is used in Christopher's speech

in this stage:
-18-
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80a) give me:my book
6

,80b) me read my libo

'81a)cme wan more milk

81b) I Van leche

82a) Play ball

82b) they'4 playing pdloti

t

83a) icalo!

83b) you wan so mama car?

talking to A, who has his book)

("...libro", as loOking at a book)

( "me.want...", talking to L)

("I want...", talking to L

(describing a picture itra,book) ,

(minutes later, same contex:air:above)

( "carre, pdintingtO-a car) ,

141( you. w t..; , talking to A,

Spanish /English equivalents have

4a). I won rims sandia

84b) I an more sandia

85a) me uric) oto pocke

85b) no hay. ducks, Pura water

and phrases

86a) no se

86b) I donknow

Instances where Christopher s passive knowledge of Spanish (which exceeds.

his active use of it, in this stage,, particularly) is manifested are:

87) As A is dressing Ch in the morning :,

Ch: ime no demise!

alsp been:adquired'for adverbs,

(talking, tio L, who does: not respond)

(minutes Aater, again to L)
.

/
.

.

( "...otrc pocke0, as he' puts the other piece
of candy in his pocket)

v
[v. 77) above]

, (in response to questions)

( ' /..don't..."., in response to qu'estions)

A: traigame sus calcetines (no gestures)

CH: (proceeds to get them from inside a drawer an gives them to A):

88) As Ch's irendmother is talking to L, Ch listening:

II: !Mire que manos tan grandotas!

Ch: No! Little!

.r

4

f

ro
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His comprehension of Spanish is also observed in the followiag examples

of cross language reference, -,.here the subject consistently responds to pre-2)

dominantly Spanish ditioutse in English:

89) L: LA dOnde van los.niflos?

Ch: school

90) CristObal, ya reccga sus toys.

Ch: What for ?.'

_Paraque ya se vaya a acostart

Ch: no go sleep.

91) A: Aue va a comprar en la store?

Ch: cake

A:: a que hizo en la school ahora?

Ch: play.

92) A: LQue hizcvahora con grandpa ustedt-

Ch:,nothing.

Al nothing? Sii--no fueron

Ch: fuco ("Woolco")

Ai L a traex focos? (pause)

ahh- -a Woolco furon?

Ch: fix, car

A, mentioned

Spanish at this point,

I and II. He has,

tion word. cual:

en la troca? LA donde fueron.-

(A did not understand preVious'utterance, att
first)

Ch responds to Ars first utterance)

carlier, the subject appelars to be only maintaining his

in thS41, his utterances arlp comparable to those of Stages
\

,

nevertheless\acquired the -es plural form as with the ques-

93) L: Deme las booties.

Ch: ( "dales ? ")

\ t
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and, .n ayition, now produces 'it with -a noun referent:
1

sia? A
.',.

Chris opher's EnglI,,lhas del/eloped quite fast.during this stage.

has acquired the following u

\
w features inthis

11

1

the PRO farms "you" andahe"

,7i) you leave it down \
\

94) she crying '(wotching a.ainger on television)
..\

the preposition "with"

69) me wan go wit you ,

the demonstrative adjectives,in interrogatives:

-95a)what those?

95b)what this

95c)what that?,

and in declaratives.

95d)this Oraie ,("this hersie', pointing to ahoise in a'bf.,030

P.!

sr

"me" an indirect object and direct object. (respectively)

80) give me my. book

96) Daay take me-buy boat ("th Ady...", talking to A)

(Hdtice that the above functions for "me" coexist with that of a sub-

ject ,pronoun'form,\as in 69), which, however,is used much less frequently

than in stages I an II.)

the possessive adjec ives "her" and "your"

Look! Her eyes got black here (pointing to his eyelid: while watching
at singer on television)

(pointing to A's tennis shoat)98) I like you tennic:i

the modal "can"

99) me can, Ana, me can?

ti

(asking for permission to do something)



"leant" with (infinitive)' direct object

100) I wanleai.dat ( "I want (to) hear that")

the negative forms "not" and "n't"14

, 101a) why daaynot doting? ( "why daddy..,")

101b) Me'can't cut bananas; me make mess.

the forms "don't" and "didn't"

68) I don know

102) I didn get dressed

,

-Among the forms mentioned in Brown's list of fourteen morphemes-are:

the irregular past tense of verbs

(103) me fell'down!

("I didn't..."

97) ... Her eyes got black here.

the dom,:racted auxiliar -re

82b) they're playing pelota

The subject -continues to mix languages to a large extent in his speech.

Most of the r,Ode-switched items, however, are now noun phrases; switched verb

. phrases are less frequent than in Stage II, NeW patterns include:

Pnoun preceded by a demonstrative adjective

104) this lampara (pointing to'a lamp)

a noun preceded by a possessive adjective

105) my rodilla (when asked where he got hurt)

an adverb 4phrase) preceding a sentence

79) Ahora no can go zoo 'cause raining

76) Ahora martes coming garbage truck

f
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DISCUSSION -.STAGE III

}ust of Christopher's speech is in English during this stage, where during

the-first month (i.e., at 2:7:0) he is still attending the day care center.

This undoubtedly had a great impact not'only ass concerns his development of

English, butt also the great speed with which he acquired it and the increase

in his;verbalization, in general.

His Spanish has been maintained at home and with the little contact he

has with-his all-Spanish speaking grandparents. The major influence, however,

is undoubtedly the language of the home; i.e., the fact that he has maintained

(and developed even to a small degree in II and III) his Spanish can be attri-

buted only's-'eo the code-switching between Spanish and English which he is con-
_

stantly exposed to, not only in his home but also at the home of his maternal 4

grandparents.

This has led, of course, also to his using and developing his mixed

language utterances, ih that he continues to use new and varied code-switch-

ing patterns in his speech. Of most interest in this stage, as concerns Chris-

topher's bilingual discourse, are the Spanish item, in 76) and 79), for these

utterances, despite their Spanish-English composition, reflect the syntax of

Spanish.

Spanish word order is twice seen in 76); where the temporal adverb phrase

ahcra martes is placed in sentence initial position and where the subject

"garbage truck" is placed after the verb "coming". This word order is common

in Spanish; however, the post-positioned subject is ungrammatical in English

and- the pre.fpased-adverb-phrase-is7at best peculiar in the same language:

106a) Ahora, martes viene la troca de la basura.

106b) La troca de la baiura vieneahora, martes.

106c) *Ahora, martes, is troca de la basura viene.
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_107a) *Today, Tuesday, is coming the garbage truck.

107b) *Today, Tuesday, the garbage truck is coming.

1070- *Is coming the garbage truck, today, Tuesday.

107d) The garbage truck is coming today, Tuesday.

One might be tempted to say, then, that:76) is not a well formed utter-

ance,and that "...coming garbage truck" shows syntactic interference from the

Spanish, as in 106a), which in English results in an ungrammatical sentence

. such as 107a). The fact that 76), however, is a mixed language utterance and

must, therefore, obey the 4;nstral.ntd of either English'br Spanish if it is to

be well formede4heds new light on the matter. One such constraint which ap-
410

pears to operate in Spanish in sentences like 106a) is thaeif an ad 10 phrase

is in 'initial position in a sentence containing an intransitive verb with

nothing following it, the subject noun phrase, if expressed,"must follow the

verb. Because agora martes is in initial position in this type structure,

therefore, the subject must be postponed.. This constraint is thus being ad-
.

hered to in 76) and as such one can say that it is actually a well formed

utterance which is.in agreement with certain syntactic constraints of Spanish.

42r
Because the.( verb is expressed-in English, however, its postOoned-subject

construction appears to be ungrammatical. In.order to accurately judge the

grammaticality of 76), as well as. any utterance similar to it, therefore, one

must look at the totality of the utterance, consider the added constraints

-htought upon it as a result of the code-switching (i.e., those of two languages

rather than one), and evaluate it in light of the fact that where constraints

differ, of are contradictory, concessions must be made to those of one or the

other language. The results of this must be looked at, not as a partidlly un-

grammatical sentence, but as a sentence which follows the rules of code-switch-

ing; i.e., a type of code-switching grammar.

29
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Nonethelessi)Of importance here is that the subject shows a knowledge of

syntactic constraints in Spanish, as evidenced in 76), and 0 ability to con-
.

sidir and incorporate these into his mixed language utterances.- Re; further- .

more, had .49 choice\but to follow the constraints of Spanish, rather than

English, upon production of the first two wards, shore martes, which be:cause
. .

of itsinitiai.sentence position, determined thatthe syntax of the remainder

of the utterance could only be that of Spanish.

Why the verb was produCed in English now becoies of marginal concern to
_

I

the central .question of_bilingual linguistic competence. The answer to this

is most4likely simply a matter of vocabulary; the subject does not possess

the Spanish counter -part of "garbage truck" nor does he,possessthe present

tense form of the verb venir "to come" trete that this verb has only been'

Produced in itsopreterite-form, v. 26)1.

Qf interest in 79) is that the underlying syntax, like that o'f 76) Is

'thatof Ine one difference is that there are no verb phrase con-

straints which are in direct Opposition to each other, as in the former

utterance.

As in 76), the adverb is preposed; however, the subject is not expressed,

thus eliminating the problem found in that sentence. The fact that it-is not

expressed alsb indicateethat 79) is syntactically a Spanish sentence, as

expression of the subject is-optional in this language, person and number

bd,ing shoe b the inflection on the verb:

108a) Ahora no puedo it al zoologico porque esta,lloviendo. .

llueve

no.

The initial sentence position of the adverb is itself also, generally, a re-

S.

Election of Spanish syntax, as discussed above. A third indication of Spanish

syntax is that the negative no is used rather than English "can't" (cf. 101b),
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as wduld.pe the case were the sentence entirely in Spanish (v. 108a).

',This analysis of 79), therefore, shows that it is syntactically a Span-

ish utterance. One Cannot, as a result, claim that it is an English sentence

which shows interference from Spanish, as the only basis for this claim would

be simply that the greatei part of the utterance is expreseed in English.

However, as in the case above, the use of lexical items in English was most
0

likely simply a result of not knowingthe Spanish equivdlents of theAsowords.
r.

In sum 79) shows linguistic competence in Spanish on the part of thl subject.

CONCLUSIONS

. The primary purpose of this study, as stated earlier inthis paper, was

to explore the language development of a child who is being raised in a code-

'switching type of speech environment and to determine that relation co.de-

switching mighthave to the acquisition of bilingualism. This'was carried out

by analyzing the subject-'s speech at three diffe ent stage's of its develop-

ment during a nine-month period of time., Conclu tons to be dracm,from the dis-

cussions of the various analyses are the following.

1. The subject's language development has been strongly iffected as a result of

the varying (Spanish/English) linguistic environments which he has been sub-

merged into. This was ev dent withpr a nine-month period,where he went from

predominantly Span shspeech to predominantly English speech.

2. The subject has acquired knowledge of two languages, as evidenced not only

by his comprehension of English and Spanish, but by his use of both these

languages as well. Evidence for this also rests on the approqiate use of two:

phorylogical systems.

3. The child's developing bilingualism has led-to an alternate use of two

languages in his speech; i.e., to his code-switching between and within utter-

ances.

-26,
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4:- The subject's Mixed languageutterances are well formed: Syniactic con-
--

s atraints of Spanish and/or English ate adhered to in lode- switched utter-
,-

--ancea:

5. The child's code-sigitihing patterns often seem toreflect_only language

pr eference i;A:e., inithe cases here 'he- possesses l xical equivalents in

either language. In other cases they appear to be the,result of not knowing
4

the Spanish and/or the'English counterparts of certain items., His code-switch-', ..,

ing; therefore, does not at-this age serve'any social functidnpr but rather.'

linguists c ones.

6. 'Thechiad does not 'yet seem to be aWare,of the concept of "language" or

that he possesies 'two linguistic Systems._ bi.use of certain items in either

language- (i.e.lexical equiValents).,however:has apparently made him aware

of the. fact that there are different forms of'exPression for the same.concept.

7., His development in either language is comparable to that vf monolingual
t

English oi-Spanishepeaking children, as determined through Gonzalez (1970) and

Brown (1973). .Although his active use of Spanish showed a 'slight lag in devel-

opment in Stage II, he has,' nonetheless, maintained it up to that point. Further-

"more, there is reasonto believe that in the following stage, concomitant

- with a dhange in his linguistic environment from the day care center back to hiss. ,

,
'S

homeAils deVelopment,of Spanish will once again gain foothold and progress at

,a faster .j as wa -the case prior to Stage II.

; - 7n sum, code-switching appears,not to be-detrimental,to the development
)" t

; of bilingualism, but on the contrary, seem to be one approach to the simul-
.

-1

,tane4:lus acquisition. and maintenance of two languages.

On the basis of the above, therefore, the question posed earlier; con-

cerning the relationship between code-switching and bilingual language

-tion, can ribw be answered in a poSitive way. In light°of the findings presented
.
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.

herein, code-switching does not hinder the development bilingualism but.

rather, mayeitihance it.
------,:

This'i particularly the cane where,'is in the Southwest of-the United
.

-,_
States, seiara ion of both languages-is nearly impossible (due to the very

nature of. the bi b msual/biculturaliatmosphereexisting'there), and where

code-switching is th Morldrather than the exception., In situations such as,

this, code-swiOninga e_the only viable means of developing_and maintain-

ing bilingualism (1.i" paticulith regards to Spanish), from birth and up__

to the age,of schooling. Once the chlia.'Ioes-getto school.(Rrovided he 'or-

she is able to enroll inbilirigualibicultural educationClasses)....his bilingual-
.,

ism will be further developed in all four skills in each laiguage (i.e.,

in reading, writing; Understanding* and speaking)., and any linguistic "gaps"

t

which he might have in either Spanish or English will be filled,

With relation to t1.114 because code-switching is a way of speaking athome

for many,children,and because it can be,, as seen above, a method for use and

maintenance of two languages in natural settings, it should be allowed in the

clasirom. This is not to advocate its use'as the primary means of communication,
4

-In particular when the aim is to further develop skills in each langilage so that
1\

the code-switching bilingual also has two other forms of communication avail-

able to him (i.e., all Spanish and all English), but to indicate that a mega- ,

:tive attitude to ii-is also a rejection and humiliation of the child's home

..-environment, his culture, and therefore, his Whole being, all of which is

'defeating to the primary purpose of bilingual/bicultural education which is to
4

instill a positive attitude in the child to his language and culture. For thee

reasons the use of code-switching, because it is an integral part of the Mexican-
11- .

.Ameripan child's culture, should therefore, be accepted in the classroom.
'11

4.
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Thus, as a result of this investigation, there seems to be no evidence

to subbtantiate the claim that code-switching leads to any kind of "confusion"

or "stalemate" in a child's lahguage.development. Furthermore, it disclaims

the attitude that code - switching, as it,exists in the Southwestern United

States, is the result of the speaker not knOwing.either English or Spanish;'

, .

for as seen above, code-switched utteranceseven in thelSpeech of a two year

old child, manifest linguistic comi:letendeln both these languages.

--One.:question remains to be discussed as concerns the investigation pre-

---
sented herein.- How doesChristopher's language development compare with that.

of a child whoAlas been raised in an environment where the:separateness of the

"languages is maintained?

One available study which has some bearing on this questionis that of

Padilla and Liebman, mentioned earlier in this paper. Padilla and Liebman

studied the language development of three subjects' -- aged two years, two months

(2:2), two years, one month (2:1), and one year, five months (1:5) at the onset

of the investi ation. The linguistic environment of these subjects all involved,

to-atime-extent
t
the_uhe of bOth Spanish and English in the home.16 Their

analysis was also based on recordings of spontaneous speech, by the children in

natural settings. The results of this study are pertinent here in that several

of the characteristics found in the
4
speech of, these children were found,also

.
.

to occur in Christopher's speech. These were as follows (each one not neces-

sarily occurring in all three subjects' speech).

1. The plural -s appeared in'Spanish first, then ili"English.

2. The first appearance of the negative no occurred in Spanish and was placed

in pre-sentence position (i.e., no - sentence).

3. After no, the second negative to be ar.quired in one subject's speech was

"can't," which, however, did not appear in mixed language utterances (cf. 79).
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4. Imperatives and interrogation with intonation were atong the earlies forms,

in the sublect'A speech, these having occurred'at the one word stage.

5. The main function of estar when it first appeared was to denote location:
A

I

6. Cnmparable fOrms, including equivalent,lexicalitems, were developed in

11,
.4 either language. '

!

-7. 'Code-switching developed in the subjects' speech animas, furthermore,

A 4.

done appropriately in that correct word order was always preserved, and there

was no redundancy of forms.

8. Separateness of'the languages was maintained at the phonological level.

9. The development of Spanish and Engliah in all the subjects was at a rate

'comparable to that of monolinguals in eitherllanguage.

The fact that'several similarities were found in the results of these

_:___'_two -stndies is of theoretical importance. This leads to the possibility thit
A

perhaps the process of bilingual language acquisition is the same, or at least

highly in any case; i.e., regardless of whethertbe languages are

kept apart: or not (in this case, considering that they are kept apart at least

to the degrpe that they are not mixed within Utterances, as regarding the

Padilla and Liebman study). This process may involve certain operating rules

which allow children to filter only certain items from their 1 nguistic input,

,whatever its shape, and build a (initially a crosslinguistic?) ammar in such

a way that they proceed through the same stages in their acquisition of,bilin-

gualism; i.e., the process being an orderly and. definitive one. These ques-

tions, nevertheleis, can only be answered in the future, pending other similar

studies which will surely shed further light on the findings presented in this

paper.

sa
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FOOTNOTES

1. Although scholars have not agreed on what exactly defines bilingualism,
this term will be useeherein to indicate knowledge and use of two languages.

2. :Latestfigures [Agenda i(2):5] indicate that the population of Hispanic
origin'in'the H.-S.how is:over 15 million people:

1. 'Thisobservation is also in accord with Gonzalez who stated that "language,
begins for the Spanish-speaking MeXican-American child at the age of around
two-years." '(p. 9).

-.

.forms-mixed language,and cede-switched (pr mixing languages and code-
swit hthg)-Areused synonymously here. Although the linguistic alternations
found in .the.subject's bilingual discourse may'call for the differential dse
of these two terms, this topic will not be dealt witl. here due to the lack
of spate,

' -
5. 1E'or_Si discussion of pivotsgrammar; see Brown (1973). -Note that"the
writer.is not here saying that-the subject possessed a pivot grammar but
,rather that he merely used.certain words,in a pivot-like fashion.'

6. This has-been previously discussed by the writer in an unpublished paper
entitled "Code- Switching amng Spanish-English Bilinguals: a Descriptive Study."

7.*. For a discussion of crosslanguage reference in bilingual discourse, see
Pfaff (1976). Furthertore, except for those utterances listed under Cross-
linguistic reference; ihe remainder of the subject's speech data presented
hereih (where preceded by other discourse from an adult) occurs in basically
the sane language as that which was predominant in the previous utteranci.--:
that is, English/Spanish in response to English/Spanish, respettivelY.

8. Gonzalez (1970) will be used as a reference for pisrPoses of.comparison:of
data in the acquisition of Spanish. The same format'found in his study.will
also be used here in desdribing syntactic patterns, parenthesis indicating en_
item is -7tional.

9. A particular item or syntactic pattern is said 'to be part of Christopher's
speech if he hhs been heard to produce it at least,three times.

10.' Brown (1973) will be used as,the reference from the acquisition of English.
The approach herein will differ somewhat from Br'own's analysis, however, in
that it will focus. more on Acquisition of syntactic structures rather than on
specific grammatical morphemes. z,

11. A problem which arose withthe word "me" was whether to interpret it as
stch or as the Spaniih possessive adjective mi. This problem, furthermore,
could not always be resolved f.:Pm the discourse context, as in e.g., A: y tue
books? Ch: cams. It was decidtd, however, that Christopher did mot yet
possess the Spanish mi but rather "me," used' with the interpretation given
above, as in 11) p. 4. It was highly unlikely that the subject would acquire
a possessiVe adjective at a time when his speech still conbisted largely of
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"telegraphic utterances. Furthermore, "me" provided a moresensible,inter-
pretation in the majority,of cases where this sound sequence was used.

li::'Alt4ough it is recognized that knowledge of equivalent lexical items in
two languages doge not by itself constitute 'bilingualism, neverpe-
less an essential part of it. The other point to be made in'ihese examples,
however, is thessubjece's indiscriminate, spontaneous, -and naturaluse of
these items in either language,'which shows his linguistic self-assurance in,
his own developing bilingualism; i.e.,, in his proper use of both forms.in
discourse. 1

13. "Ungrammatical" used here, of course,
this stage af.languagg development. It is
referred to here would be ungrammatical by
e.g., funCtor-words.

as pertains to child language at
expecte4 that the utterances
adult standards, as they omit,

ti

14. Although the negative,na appears in intermediate stages, in the acquisi-
tion of negation in both Spanish and,English, in this- ase study "not" or
flute is taken to be the'first and only expression of negation in English.
No, since it first appeared in Stage I has always been produced,in Spanish
([no]) rather than English,([now]). .This is true even in Stage III, where it
is produced'in, otherwise, all English sentences. For.this reason it is
considered to be tl-e Spanish negative morpheme. Why he produces [no] rather
than [row]z,'might be simply a matter 9f preference, or possibly, since he hag
never produced the latter, the subjectimight not see a need to distinguish
between and/or use two forms which are. so phonologically similar (as opposed
to other English/Spanish counterparts) and which, furthermore, serve the
same purpose.

15. Note that had the entire sentence been in English, in all probability
Christopher would have followed the rules for English and preposea the sub-
ject (cf. 70) p. 20).

16. Unfortunately; the authOr does not clearly explain what type of lan-
guage environment these children were raised in. The only generalization-made
with relation to this was that "...Spanish and,English were used with con-
sistency" (p. 39) in all three cases, thus not specifically making reference
to the-useof intra or intersentential code-switching in these homes. For
the purpose herein, therefore, it will be, assumed that code-switching,of the
type found among members of Christopher's family (i.e., code-switching between
and within utterances) did,not occur in the case of these three families,
and as such that the languages were kept apart, as e.g., by,relating a spe-
cific language to each parent or by switching to Spanish/English only in
response to a change in the spesch situation, or to a different` speech event.
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