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': Huerta's papeyﬁis an analysis of the acqﬁisition of code-switching,
. one of ghe linguigtic’Varieﬁies'or styles ié use among'Chiganos in -
s 7 the Soﬁthqut. Her point, ‘shared by other ‘scholars in éhzgxaied,

T - is éhat cq&e~swi;ching is not a random mixing of two languages

A (English and Spanish), but rathér a structured and acceptable form
[ . . 1 ¢ 2 ¥
__— of speaking. This careful analysis of a young child's stages of

development in :the acquisitio? of code-switching is an important’

* . "

- contribution- to our undéfstan&gng of the processes of language learn-

-

‘. . ing. Huerta provides further documentation of the structure and
rules of code~s§itching; information that educators need to be aware : .

“

of so that’they can recognize code-switching:as one of the acceptable ,‘.

f

ways of speaking in Chicano communities.. ) 2
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THE-ACQUISITION OF BILINGUALISM: A CODE-SWITCHING APPROACH

“Ana Huerta’ ’

3

a

"+ InTeobUCTION .

The primary purpose of tHis paper is to explore a field about which very

little has been written in the past; i e., the language acquisition of a

f

Mexican-American child wha has been brought up in a linguistic environment
S - T

where code-switching between Spanish and English is the dominant style of -

(

,speaking. Secondly, it is to discuss code-switching with relation to the

-,

native acquisition of two languages,ei e., the acquisition of bilingualism.l

There are very few studies which have .dealt with the language acquisi—

. v,
. -, . .
5. - i [
: 3
vl %
N >

tion of bilingual children. One of the earliest and/host often ‘cited ones |,

~ 4

J

is péopold's (1939-49) diary of the acquisition of English and German by

his daughter Hildegard. Another study done by Burling (1959) deals with the

acquisition of Garo and English. ®

A
&7

Investigations dealing with the acquisition of Spanish and English are
‘sparse, even in the United States where Spanish-English epeakerg&conjiitute a , S
large percentage of the population.2 Fantini 8 (1974) case qtudy'of his bilin- |
gual child and’ Padilla and Liebman 8 (1975) study are two such investigations.

. Little attention, however, is paid to 'the code-switching linguistic be-
havior among the subjects in these and other studies; yet the literature on this
topic shows that this style of speaking is present in every bilinéual's speech
to a certain extent, noc only among adults but children (v. McClure and Wentz,
1975;‘1976; McClure 1977) and infantsg as well,‘as will be seen below, and is
seen in the Padills and Liebman study mentioned above. An analysis of this .

.

type of bilingual discourse with relation to the acquisition of bilingualism is

]

thus lohg overdue. . » .

-

"
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f«i : ~ The subject of this investigation is a male who at the outset of the stud§
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aged two years, one month,_zegp weeks (2:1:0), which is also the time when his
. % , . -t

~

:linguistic eb;lities seem to be in a transition from the one word to the two .

"word stage,and’ his 1snguage development seems to have taken on a much faster

- t

% rate than gas previously the case.3

]
- .t,
7

Chb@;ﬁopher is a native of El Paso Texas born ta middle class bilingual

o_“

parbnts 'who are both also from the same qrea his mother being from El Paso and
his. fath%??from nearby Ysleta Texaé Having been reared at home, in El Paso,
Christopher has been exposed to both English and Spanish ffrom birth. These
~ two iaﬁgoeges, however, are useo_to.a great.extent';p em alternet;ng (co@e-
lswitching)hfashion among -members of his family, including not oniy his perents,
butxmaterhal éxandparents, unoles and aunts as well. He is exposed to «'l
| ﬁnglish speech only when he visits his monolinguel hnglish speaking cousins
“and to all Spanish speech when he is with his paternal grandparent v, neieher
i = opportunity being a frequent one (i.e., not more than once a/ﬁeek for approx-
imately‘;wo hours) and thus not Beinglan important influence on his speech
. ] ) : . 9
patterns, *

. . Iy v . .
Of major concern in this paper; therefore, will be ChflstoBher's develop~

ment of language in this type of speech milieu, and the resulting implications
for eode;switching as regards the acquisition of bilingualism.
. RRQCEDﬁRE |
The procedure undertaken for this study consisted of Fecording Christo~‘
pher’'s speech:at varying intervals from the age of 2:1:0 to 2:10:0. A totai
of,aoproﬁimately four hours of discourse was recorded and trangeribed during
4 .

* these nine months at the following time periods: 2:1:0, 2:1:1, 2:4:0,

2:5:0, 2:6:2, 2:7:0, 2:9:3 and 2:10:0; accompanying notes also being made on




the speech contexts during these regordings. This corpus of 3peech was di- L
‘. .
vided into three stages (with an approximately equal amount of data’in each) at

;three~anth intervals. The first/stage thus takes&into account all speech
produced from 2:1: 0 to 2:4:0, the second from 2: 4 0 to 2:7:0,.and the third

from 2:7:0 to 2:10:0. The description of the subject S'urterances below is .

X

thus presented according to this breakdown of the speech data. ‘ //“’)

~

No attempt was made to make a phonologiéal transcription of the child’

speech, as an analysis of his speéch sounds is beyond the scope of this paper .
i . 7 . IS /
- and as such will only be dealt with generally, insofar as it relates to the

jmain theme presented herein; i.e., the relation,of code—switching to native

L3

acquisition of bilingualism. C X

s . ' *
Most of the sessions took place either in the subject's home or his mater- Tﬁl
- nal grandparents' home, and all of them involved either hig parents and/or

his maternal grandparents', the writer of this paper, or occasionally one of
P < i v
his uncles as the adult(s) in the conversation. There was thus no motive for

inhibition on the subject's part,/?s he is very well acquainted with these qu
i o ; y
people, and so &1l dialbgs record@d were natural, informal and' spontaneous,

This investigation, furthermore, is based also on observations made\by the :

w

writer and the Subject s mother during the same time period regarding Chris-

topher 8 speech habits and linguistic repertoire. The entire Speech SEttiﬁg’
1

/

know-

v
'

as well as th%/form of the utterances under investigation and‘any persona
ledge about the subject were all, therefore, taken into account in the_analvsis
.which follows.
STAGE I
At the beginning of the study Christopher appeared to.be at.a stage in his
speech Wwhere he'was moving from one-wnrd utterances to two and three;word
‘utterances, commonly referred to as telegraphic Speech. Such was the case

ii his English, his Spanish and his mixed, or code-switched‘, language utterances.

. »
¢ .

-3 ‘ ‘
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1) coffse

'(ésking for coffee)

ig about to give him some’ coke)

- Obgervation of the above shows that Christopher has picked up two pivot-

type words,5 one in either languaggs, which he uses indiscriminately with ‘either

¢ o T ) T
2) fish, (pointing“to aquarium, wants to feed fish) : .
N e : : . b
3) me up /(asking grandmother to fick him p)
4) come on ,’//f{-: i (grabbing grandmother by'the hand) ’
=
5)_gok/m5£; ("look mama''; pointint at crayons) N
.-6) me off bib ) (when finished eating breakfast) : .
7) patoi (looking at picthre of duck in a‘book)
3) mas (aBking for more cream) | ' ’
9) Ana a té P ("Ana ahi esta", pointing to A)
Most of his two-, three-word, or occasionally longer utterances take on, :
the following type of miwed language pattern, however,
10) me ver (trying to see what is inside the washer) ) .
11) me colar ("me cbllar ; pointing to necklace on him, here
interpreted as "I -have a necklace" or "this
necklace is mine".)
12) jeto creme? {pointing to bottle of lotion)
2 - N .
13) me cayo o ("me caigo"; while sitting on top of washer)
14)/me ten s ("me tren"; uttered on different occasions: .
' pointing to the train, "I have a train" or . |
"that train is mine"; pulling it, "I'm playing :
with it"; and later with a loud yell, "my train
- ig stuck" as the string got caught in the wheels.) . .
15) jota boot? (pointing to one of two boots; "otra") .
16) oto piece (asking for another piece of candy)
17) oto talloon (asking for enother balloon) '
. 18) me ota cookie (as%}ng for another cookie)
lQ)Zté me vaso ("esta me, vaso"; pointing to his cup as adult



N -’ S
. . . - -t

an English or Spanish°comp1ement. Ota oto (otra otro) are used to mean "the
otﬁ%r" or "another", while "me" is used as a subject prOnoun, "I" (v. 10 13
.: 18) or a possessive pronominal "mine" (v. 11 14). | ¢ i
‘At this point most of Christophnr 8 Vocabvlary is avaiiable to him in only
one or the other language so that his bilinguaiism is complementary to a great
extent. His mixed language utterancés, therefore, are unlike“those of the
; adult bilingual where the’ use of English and/or Spanish os" often only stylis-
tic and carries certain social_implicatipns.éF o - - "
There npre a few instanceé\in this first stage, however‘ where the sub-
ject does” manifest through his speech that he h 8, availab1e~5f7him two different

;(

. forms for naming a single object %r action.- He £ rthermore knows that they can

-be used interchangeablyu - o AN S
\\.20) . At breakfast table; CH denoting Christopher, other
N initial that of adylt -in the conversation: }
\ 'A: ‘Nina Ana coffee (speakwhg to .Ch) | B
g ‘ Ch: 5cape' too? . ("cafe too?", asking for some for himself)

21) Later in the same situation:

t - ' \
Ch: me cape tooc / (while drinking his coffee) . N

!

and’ minutes later, pointing to it:.

) ’

Ch: coffee, lft' . : |
. ' In another instance/English was used in a command: )
-~ 22) Ch: move! . (as he's trying to gét past someone)

whereas a Spanish eqnivalent was used anothér day in the shme type situation:
Ch:tquite! ("quitese!" pushing adult out of his way) i
Christopher has shown passive knowledge of his bilingualism in English

and Spanigh through his comprehersion in various speech situations where he

- ' _~¥esponds tofor with correct English and/or appropriate Spanish forms to a

-5

/ o 1o




previous utterance in Spanish/English., respectively; these forms often being

i oo ® . * N
. translations as in 23), 24) and 24). \

23) In speaking to hi% grandfather, who is asking him what he had for breakfast: e

’ M: ;Ya armorzo? ' .
‘ . . . Ty ~
Ch: ti. {"si™ _ -

M: ;Qu- comio? ) . J _—
' . Ch: udo  ("menudo')

M: ‘imenudo?
Y

/, \ Chy aha . L | T ' . ' "o
. -

M: ;Y que mgs? “

Ch: néaca ("naranja") .

. M: bacon? L : / . .

Ch: nazca (progressively louder)

N M: coffee? .

Ch: naaca! (now yelling, shows frustration at not being tinderstood by M)

~ 4

M: ohh, orange!
%ph: aaha. (as nods head) ' 2
24) Two adults are speaking to each other (Ch listening): when gpe comﬁents
that alwrapped box‘éh}ch has just been received in the mail must be a box of ) ’ .
candy, Ch joins in with the English equivaleant of dulces.

A: Es una caja llena de dulces.

Ch? cany, cany! (pointing to wrapped box)
24) In another instance, while in the car and a truck passes b§, the same
océurs as above:

.’ |

A: iMire--la troca, grande!

and minutes later ag another truck goes by:

[N
. f 3~

Ch: ota big truck! ("otra...", pointing to it)

. - *

- 11
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A4 o a

26) and similaﬁl§\tp 24),- alzhough in tris case Ch responds in Spanish to
. i \ h ". '4,. R P “
an_English cue word, rather than vice-versa,“thé squect is listening and

', '
4 e . , ‘

" thert joins the conversation: ’

A: Ahi vi el ‘cartito del mailman, yo creo ya paso._ R

/ 5 co . *
Ch: ;Cata? ¢(Vino cata? - ("ecartas? Vinieron' cartas?") .

» .

24), 25) and 26) above nay be ‘properly called 4nstances of cross-languagedrefer- -

* L) "
ence,7 in that the subjett as a listenerrdetoded in one language and as a .

Speuker proceeded to encode a referent to the previous utterance in another

- language' i e., the anaphor in one language nad an antecedent in another lan-

-

guag2. In ‘the situations -below cross-linguistie reference is manifested by
oo ~ . - . .

ChrlstOpher in discourse,which°ié speciiically directed to him..
27f\\\é§:Qh is walking hg_carrying a toy: ) .- o R i
‘ LAl Zng fraes al l? . .
) . C 0y

28) Mi: Peve y Chito-en dondz eatanz -

Ch: wok (?workh) ) ] . L

3
. x 4 . &

.lnsofar as ChriStopher's develcpmtxt—of'eithnr language in Stage I ia
concernEd it appear; to be progrescing normally. His Spanish shoné syntactic -
patterns which are comparahla to xhose foun& by Gonzalez (1970)8 in his sub—.
jeets at age two. QhriotOpher alreadx possesaes, for inahance, the following

-‘patterns.9 . _ . _ .

imperative (verb only) . ) .

22} lquite!

imperative (verb - direct object)‘ T

7) dame eso

% T . .
(subject) - loc. adv. - estaf

A




&
N

v'?

-

:,"‘lh

T

(loc. adv.) - estar - (sgbjeui)
4 29) 1lla ta (bélla esta"; pointing ‘to an object)

: \.
(subject) - Intrans. Verh .

30) ti cape' . ("s% cabe", trying to put an object in a can)
negation w;thfég A |
) 3})fnd quele ("ne quiere", trying %o-take the 1id off a can.)
interfogation with intonation 3 A
32)_§pato pan? (poinﬁing“tq some breaé; agking .if it is for the ducks)

ipierrogationuwith queétiop word only

L4

. 33) {cai? (" cual?™) ;
" interrogation with a sentence .
34) ;2 one va? ) (";a dondétval", as an adult leaves in a car)

Other patterns found in his SPﬁéﬁh\QhEEE\ifi;iif‘mentioned by Gonzales

. for this stage are:

e
@ ]

-

L

-
B

. loc. adv. - si, no - verb - direct object
o .

-7 35) qui no a pate; -ya si a pato ("aqui no hay patos, alld si hay-patos," at the

lake)
lbc& adv. - Intrans. verb - subject . : .
36) ai va uno .. ("ahi va dno", as he sees one of two dogs running by)

: in add{tion; Christopher uses at this stage the demonstrative adjective

.
~
-

s

-esto and the demo;stéative pronoun eso. -
LD d?me esc. . ‘ P gh
12) jeto creme?,
¥ﬁg.vetb ;ehses found in Chfiétopher’s Spanish éﬁpear to foIlqy the same
" order of development found by Qonzalez; i.e., the present preterite tenses ‘are
the first gg,be acquired. At this stage he uses the present simple ;ense the *

. most fre&uently, often utilizing the third person singular -e ending of -er

, " -

[
Co

14

<
&
g
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verbs {v.30), 31)] and the second person formal (usted) ending, as in imperatives

~

[w.22)]. _ : .

.

~ He has also acquired the preterite form of some verbs, in particular vino

«

from venir, "to come", which he uses most often [v.26)]. The verb hay, "there
are', has also been acquired by Christopher [v.35)]’

Christopher's utterances in English are at this stage fewer in numbér and

»

less complex.than those which he produces in Spanish; i.e., his Engliéh appeagzhhsgg\
to be less developed than his Spanish, still consistiﬁg largely of only two-word
telegraphic ﬁtterances, as opposed to some of his ionger Spanish utterances.

Thiskis not to imply, however, that his development in English is suffering

due to his Si@ultaﬂeous acquisition of Spanish or due to any other reason, as

P

-~

this type of speech is normal for English monolingual children.at this stage

(v. Brown, 1973).10

The features in ﬁis English, however, io not correspond to the fourteen
grammatical morphemes which were found to be acquired first and with a definite
: L 4
order im Brown's Harvard study. The subject's English, for instance, does not

yet show the present progressive tense, which heads Brown's list, but rather

’ A
the simple present tense:
subject - verb
37) me ance . ("me dance", before he starts dancing, thus

interpreted as "I want to dance.')

4 . .
The same verb form is also used in imperatives [v. 4), 5)], and

38) go bye-bye ) (taking his grandfather by the haund)

+ ’ -

in place of the irregular past tense:

39) me get (after he has just been handed a watch which
he had been asking for)

Ciristopher also produces the following question form.

1




o .question with intonation -

[ .
l . .
v

40) go? - (speaking to his mother, who is,éetting ready to leave).

. . DISCUSSION - STAGEJ’. ) /

At Stage I Christopher's speech is mostly/iR>Spanish this language there-

fore, being more developed than his English. This is in part due to his'having

had,a Spanisn monolingual baby-sitter for. approximately eight hours pen day,
4 N . ’

five times a week for several months prior to the _beginning ‘of this stage. o

| Nonetheless, he uses and comprehends both languages, as evidenced by the
- ..

- data aboVe._ His usage of either [English or Spanish also includes the ‘corres~
. ponding sound system. That'is, he keeps both systems apart, depending on the

| - language being used, even in mixed language uttarances, and shows no phonologi-

cal interference in either language. Calo (carro), ten (tren), and pato, for

m——?

% example, age always pronounced [ten],. [kalo], and [pato], atl witn a non- -

aspirate {t], Ip], [k}, and simple vowel sounds. "Coffee", "cwain" ("train"),
and "piece" are prongunced with aspirate vodceless stops, on the other hand,
- thus: [kgfij, [thwen], [phis], and "go" with the diphtong: [go¥].

As concerns his development in either language, it appears to be compar=-
aple to that of a monolingual Spanish or English speaking child. Worthy of
- notice is that the!subject is acquiring comparable‘forms in both_languages;

[ 4 .

these being first acquired in Spanish. The simple present tense and the inter-~

rogation with intonation forms, for'example, are found in both his languages.

S
. P
- -

With relation to this one might consider why the present progressive form
of the verb is not found in’Christopher's English, as the 'ing morpheme is‘nor-
mally the first to be acquired among monolingual English speaking children. The
answer to thisg might be simply that;there is no need for it at this stage of the

subject's speech development. The larger pagt of his voesbulary is at this

‘point in Spanish, and verbs used in the simple present tense in this language

t . j 18
s ‘

‘ -~ e,




2.
-

. \ ¥ .
take on the function of the -ing verb form in English (i.e., the simple present
A

tense in Spanish serves the functions of both the simple present and présent

progressive tenses in English). . -
. 1

Christopher's mixed language utterances appear to be fairly predictable

ull

here. That is, the code-switched items are either ne or ota (otra)in a large

percentage of his speech, toth words fuﬁctioaing iw a pivotal fashion.
Notice, however, that in noua phrases such as 155 ota boot and .

16) oto piece, there is gender agreement which cdfresponﬁs to the gender_of the

Spani%h equivalent.- The nouns (la) bota and,(gl) pedazo‘are feminine and mas- .

i

culine, respectively, and these same gen&ers'are assigned to the English noumns,

as 15 evident by the cofresbonding ota and oto (fem. and masc.) forms which

modify them.j Thus, these forms show that the subject has internalized into

his grammar(s)? certain morphological features of Spanish, aamely gender assign-

" ment and gender agreement, and furthermore, that he is able to apply these

e = > NS,

rules cross-linguistically, thereby not Violating these language specific rules

even in-mixed language uttérances. T

> - N

“Another example which is an indication of ‘grammatical competence in either

N " 7
) language is seen in 25). In this case there is not only correct gender agree-

ment (as per the fem. troca) but also correct adjective - noun ‘word order in
-t % s
English, whereas the subject has just previous]y heard the opposite, noun -

. .

adjective,’ order in the Spanish equivalent.

’ -

.

Evidence of his acquisition of bilingualism is thus seen at this stage
through his comprehens1on and use of speech in either language including‘his
‘ability to use lexical items referring to *he same object in either English
or Spanish and to use them with the approp;iate morphological features even
in mixed language'utterances; and through a development of two phonological

systems each of which is appropriately used, given the language spoken at the

. . ¥
tinle . N ¢ > ..

- ...ll_
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STAGE 11 x

> A

Data from Christophet's speech at Stage II (recorded at 2:4:9, 2:5:0

.and 2: 6 32) show that his English, Spanish and mixed 1anguage utterances are
) - -

now 1onger and have acquired several orammztical features, to be discussed”

below, which are not present 'in State I, .

41) go ousay’play ball ° ("go outside play ball", taking A by hand)
,,42) meagell.peppe; ("'me smell pepper » trying to smell some black
o e pepper which his mother is showing him)
431 mama wead books ("mama read books'", asking his mother to read
to him)
44) casa mia no . (in the car, as sees they're golng in.a direc~

tiod{%owa;ds his home)

'45)  no se - (in response to a question)
46); \mﬁchoshniﬁos ) ) (as sees thildren walking home from school)

= ?
47) no-pé ocuro : ("no esta obscuro", after A has just told him

- it is too dark to go outside) S

-«

" 48) mama bing me caane ("'mama bring me carne", speaking to A whilg
. ) his mother, L, is serving him some meat)

49) ° Hukiy quita my coke '’ ("Huskiy quita my coke", handing A his coke; e
- . telling her the dog, Huskiy, will take it away)
R . §< . i ¢
50) me no veo, me entes - ("me no veo, me lentes", while watching TV)

The subject has thus continued to use two languages in his speech;! his
. " [
vocabulary in either language also having ‘increased so that he has now acquired

rd

glternage English/Spanish forms for a larger number of'Qﬁrdé, and uses them

ag such in discourse:1?’ , '
At‘é:l:O he u;ed énly the Spanish feo for "ugly":

51a) eto’ng pec, eto si ("esto no feoy ;sto si", looking at pictures

) ’ of different animals) . - <

_while at 2:6:2 he also uses the English form:
51b) - ugly! ugly! put righ ere (":.;put right here", referring to some notes
which A is writing down)

-12- ’ ~
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and iater

- 55) -M:

’

. RS
At 2:10 he had only dos for "two" in his vocabulary:

52a) lA: aQuéntos afios .tiene?

¥

dos

"but at 2:5:0 1ookiﬂg at two ducks in é piét

- '-
“A: ¢Cuantos son?

. ' EYS S
uno, two.

v

52¢) * Ch: dos chicks.

re

Bilingual reﬁerentialfty in Christopher's speech often occurs éven wi
‘ . . - . “ * » -

same speech event,

¢ - , ' -
53).~ At the lake, waiting for-ducks to swim by:

.
“

Y

d

v

>

t
-

ure *book:

N

“(as he pouints at each ome) °

v

v .
~

Pl
A

I3 -]

.~ N

-

»

o

.o

\

Ch: ¢ Ita hay;§;€6§? m:(“ahofitalhay'pacos?")
ST . -~ . N .

LR

¥ . :
M: Ahorita. Vamos a esperar.

-

©  Ch: ita Ehle patos?, ‘tita sale ducks? ("ahorita...")

‘Cross linguistic reference also continues as part of Christopher'g_deyel-
2 N . /

oping bilingualism:’
54) M:J,'&Qué son?

Ch: big efants

‘ Ch: No! No! Me qﬁele 2x

—e

\

,("big‘e;ephaﬁts") '

.

v

I like this book. Will you give it to me? ‘.

("...me.quiere")

4

in the same situaﬁioné looking at a picture of two chicks:

>

Y enn

<
:
‘\: Ry
‘,
- ’ 3
thin the
- '_ N
.A RN ';1
g Y
[\
r.
!

The'shbject's fpanish has acquired some new features by this time:

56) A: iy sus books? SR
Ch: ﬁe/basa -, !
~ (n0) - estar - adjective ‘

' '
. 47) no ta ocuro .

. the conjunction y in N -y - N

.-

57) ‘gopa y caare

("...y carne"

¢

~13-
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, when asked what he is eating)



N . :
quantifier - noun - (plural with -s)

. 46) " muchos nifios, - . : - ) . -
N . T Lo . . ’ A ¢ . ’
. “noun - stressed .possessive el
> : . * s ' .~ . B ‘( - . .
&%) casa mia no B - . (

<

- N )

I\.. " < He continues to use the pres‘ent and preterite tenses most often:
- 3 o Co vt .
Y - 53) ...-ita sale patos cee :

H . .
P . Y
fe

S 58) ' wags tiyor- C ("Rags" tiro", teiling L That tHe ' dog, Rags just
:’.{:‘ ‘. - . ) " threw him down) . ‘ . -
?\_ . and in‘ addition has acquired the first person, singulat for;n for, the verb ver,
.“’” . . 50) me no veo, me entes . -, -\ . o oS
. ‘ nhiph ie used where the' infinitive fprmeélyfappeared’ AR
o ’ 10) me Yef :h, v ¢ N : NN .

’ L 13 o .
~ Christopher's English has deyeloped to-a“far greater extent during Stage

II than Stage I. " His structures in this language have gotten longer and now

/
»

exhibit several grammatical morphemes, Some of which correspond to Brown 8 list -

-

of fourteen morphen;es o 4 e r

o

[y
~ .

- ,_Th'esg include: - . " ' T

- The 1st person sing. PRQ form "I" in the structure'stibject - verb -~

‘directc object

14

‘ 59) I want coke .

) ‘ the 3rd person sing. PRO form "it" ' -
K ¥ LN T - 2
6Q) leave it down (asking A to leave recorder on the ground) the possessive

\ -
~ o . b

adjective "my" in oeertain noun phrases oo .
— 61) my tun ("my turn", playing a ‘game) ‘
; ) « interrogation with tne question word "where"
" 62) where ducks? ' - . ‘ ‘ )
@ ~14~ ~
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DISCUSSION -~ STAGE:II

Among those mentioned in Brown are:

the 'ing mcrpheme in the pres. prog. tense - o

("no working", pointing to a toy which is not

63) no woking .
working right) -

the -s plural
43) mama wead books o ‘ : o
.the ‘copula is

64) where is it?

The subject's mixed language patterns are no longer just basically words
. A

serving a ‘pivot function but serve nominal verbal and adjectival Iunctions as

well (the code—switched ltems in the data below are considered to be those
i

words in Spanish this based on’ the cbservation that he wis speaking predOm-

’

inantly in English at the time when they were produced): .

direct object

L4

' 48) mama bing me caane ° ] ¢ i

verb . ’
49) Hukiy QUita nty toke . ‘ . « )
655 righ here hay ducks? ("right ...",.at the lake)

(numeral and quantifier) "

66) o.k., me uno cany | « (V..candy", after he agrees to eat only

one piece of candy)

67) mucho cany ("mucho candy", asking for lots of candy)'

o L .
~ »

Most of Christopher's language develepment in this stage has been ;n
Engligh, Th;s comes as no surprige, for at the age'of approximately 2:3:0
(i.e., towards the end of Stage I and during Stage IT) he was enrolled into -
a day care center, thus he heard and spoke mostly (possibly all) English for

His English, therefore., developed at a

h

eight hours a day during this tige.

15~
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\ : L )
\ . . .
° faster rate at this\stage, where, as seen through the acquisition of certain

grammatical morphemes it appears to be following an order »f development not

‘unlike that of" English monolingual children.
+ His-'Spanish, has hevertheless, not been stifled at this stage.“Along
! . ‘. \ : . .
with an increase in vocabulary, Christopher-has also develcped some new morphe—
A\ v

N

\ 8 . .
logical features in this language?while at the same time~maintaining those

patterns which were apparent‘in Stage I (owing, apparently, at this stage to -
. 3
the use of Spanish %t~home) “

<

Thus, he is still on the way towards becoming bilingual as evidenced

by his comprehension of speech in both §panish and English as well -as by his

use oﬁltheseitwoelanguages. s

B b
v

The mixed language utterances also comprise eviderce as to his develop-.

ing bilingualism. The verbal switches, in particular, show knowledge of two

linguistic systems and an ability to combine them without any hesitation what-

. .',19

soever into a smoothly flow1ng, well formed uttergnce; i.e., one whlch despite

its use -of both English and Spanish is not ungrammatical in te sense that it

L]
‘

violates ‘any rules thereof, W13
&
Although more will be said about this be}bw with relation to Stage III
% “‘M N
the basic rule which is pertinent at this stage is simply that%&¥ correct usage
. i % "

of lexical items in an L2 when speaking in an Ll’ as well as correct word
order. In 49) Hukiy quita my coke, for ~xample, the verb gquita from quitar,

Mo take away" is semantically and syntactically a’perfect filler in the ver-

bal slot of that otherwise English utterance; thus forming the sentence

"Huskiy takes away my coke" ("takes", rather than "is taking", given the context

above), ) ‘ ’ )

Likewise occurs in 65) righ(t) here hay ducks? where hay, which is

’
el L

-16-
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»

‘syntactically correctly insérted into\ﬁge sentence, has the meaning "there are"

(rather. than "there is" given the plural noun following), thus forming with the

-

. corresponding intonation the question "right here there are ducks?"

3

Worthy of notice also is the agreement in number in 65).

3

From the-time
Christopher acquired the p]ural -s morpheme in Spanish during this stage, he -

has always used hay with a plural noun complement (the singular form perhaps
%

being non-existent for him at this point) in his Spanish [vSB)ﬂ, as such he
/
«also uses the plural "ducks" in English with Spanish h x as in 65) above,

Whether this is the result of a translation process"of two co—occurring items
patos), or simply a direct verbal mrilaLion from the given speech
>

context~§3 ay plus "ducks" is impossible to say at this point.

(i e., hay -

The fact remeins, however, that a well formed utterancé is produced in

. . . \ _'
that there is number agreement between the Spanish verb (although inherently

in the case of the verb since it never changes in form) and the English noun,

as_well as correct word order. s

. ..uno cany and 52c¢) dos chicks,

Tote also the number adgreement in 66).

where in the former.the noun is singular to agree with unc and in the latter

the noun is pluralized to agree ~ith the semantic plurality of the number dos

-

or "two'. These examples are another indication of his deve.~ping bilingualism

+ ih that they are well formed'also, desgite lexical insertions from both English

_“both of these languages into a grammatical whole.

and Spanish.
The preceding thus shows that the subject has internalized sufficient

knowledge of either language to be able to manipulate and combine items from
< > ) *

.
)

is perhaps

-

This whole (which is comprised of two languages), furthermore,

essentially being processed .at this stage of his language development im accor-
i
dance with basic semantic relations in the form of,e.g., agent - agtion -

)
4

-17-
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patient, or_shbject -~ verb - object, which yields correct word order cross
1ingdistica11y.(£;d thus might even be a type of cfoss-linguigiﬁc grammar),
. . T /

i.e., regardless of the languages with Vhiéh he fills in the variogg/slots.

s

"Eyidence for this might also consist in thit there are no redundant, or dupli- -

cated, forms in the subject's mixed language utterances, as e.g., *Huckiy quita
my coke.mia or *where esta is it?
STAGE III - . LA

-~

‘The last stage recorded af Christopher's speech continues to show a

> faster rate of development in English; in fact, all giénificant linguistic

‘progress made in this sEﬁge (with the exception of an increase in vocabulary

in either-language) occurs in English. 'Data from this stage includes:

68) I don know > (in response to a question, "I don't know'")
69) me wan go wit you ("me want go with you", ;?king A by hand)
70) -Wha you writing? - - ("What...?", asking A wh; is .taking down

' some notes while talking to him)
71) . you leave it down (asking ‘A to’ put fecorder on the ground)
72) | ical sia? ("cuél.silla?,"after i wariis him he is going

to fall off "that" chair)

73) no se Eal - (",..cual", when asked which book he would like
' ) , to see)
74) qui ta bolsa ("aqui esta bolsa", when askedgto put his,

hat in a bag, as he brings one to A)

75) no hay tuenos + ("...truenos", -looking outside, after rain and
thunder bave stopped)

76) A?ora martes coming garbage truck’ (talking te E)

77)  No hay ducks, pura water (looking at a picture in a book)

78) no tf% my cinta (.3 L 18 trying to tie his shoelac?)
79)  Ahora no can go zoo 'cause razining (looking out during rainstorm)

As in the past, bilingual reférentiality is u§ed in Christopher's speech

‘in this stage:

~18-
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l8?b) they'rﬁ playing pdleté (minutes later, same contexy/as’above)

A \":7 “'
P a : ‘
» : \ -
80a) give mé}my book ’ {talking to A, who has his book)

. 80b) me read my libo ° ("...libro", as loak;ng at a book) . .
'81a) me wan more milk ‘ ', ("me want...", talking‘to L) '
81b) I wan leche ("1 want...", talking to L \ '

.t . M . ‘
) - . N - [ --. 1
82a) play ball w (describing a picture in a book)

.t

%33)5 calo!’ P '; . ("carro", pointing toa car) C—
§3b) jou wan 80 mama Ear? you wint...",’talking,to Ay |
-i ’ Spanish/English equivalents have alsp been' acquired for adverbs,
)
,;g4a) 1 wﬁn mas sandia - ‘ (talking‘no L, who dbes not respond)
éﬁb)‘ I van more sandia ' (minutes ;ater, again to L) ’ )
8§a) me uﬁo onli; oto pocke (¢ ...otré pocket%, as he puts the other piece

of candy in his pocket\

.

85@) Jno hay.ﬁqcks, pura weter [v. 77) above] "
and pﬁrases \H | ’ J
86a5 "no se - ﬂ:. L (in fesponse to questions)
86b) I don know ' & ..don t...", in response to questions)
i Insrances where Chrlstopher/é passive knowledge of Spanish (which exceeds.

i .
his active use of it, in this stage, particularly) is manifested are:

87) As A is dressing Ch in the morning: -

Ch: ime no camisa! R

A: traigame.sus calcetines (no gestures)

CH: (proceeds to‘get them frpm inside a drawer ang gives them to A)\
88) As Ch's.grapdmotper is’talking to L, Ch listening:

M: iMire que manos tan grandotas!

Ch: No! Little!

. .
Ve . ’
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His comprehension of épanish is also observed in che following examples

of cross language reference, where the subject consistently responds to pre-}

¢ 14

dominantly Spanish diséourse in English' , . . :

~

89) L: (A donde van los.niﬁos?’

’ Ch: school | . A

éb) L: Cristébal, ya recoga sus toys. ‘ !
| Ch: What for?r"kl N . o '
. L: Paraque ya se vaya ; acostar. ST ---)

- _ Ch:'no g0 sleep. Lo ) . f/

*91)  A: LQue va a comerar en la store? //
. Ch: cake ’ o // . ‘
Ar 1Y que hi;o en la school ahora? /

< / , X -
Ch: play. J . ; \ Co

]
i

92) A: lQue hizptahora con ‘grandpa usted(v i \

Ch:.nothing.
- 7 3 [}

f

. ! [

" Ar hothing? Sii~-no fueron en la troca? jZA donde fueron.-
t

<. ' '.

Ch: fuco ("Woolco™) .

A: la traer focos? {pause} (A did not understand previous utterance, at\,tx )
- e

. first) ;
ahh--a Woolco fuﬁfon{ : ‘ ; ’ '
Ch: ~ fix car :;; Ch responds to Als first utterance)
‘ éﬁ mentioned earlier, the subject appears to be only maintaining his’

Spanish at this point, in thgt\nis utterances arL comparable to those of Stages
\ i

I and II. He has, nevertheless,\acquired the -es plural form as with the ques-
\ \ )
tion word-cualz . N ’ . s

93) L: Deme las booties, .-

Ch: lcales?. ("cuéleh?") i



amd, £n a%?ition, no

has acquired the following t

of-

\\
72}“2cn1 sla? RN

{mrisﬁophet's Enguzéh

~

w produces it with'a noun referent-\,

lhas developgd quite fast. during this stage. He -’

features in this language.

the PRO forms "you" and - she"

Jl) you leave it down
94) she cfying

the préposi;ion *with"

69) me wan go wit you

(watching a.singer on television)
A\

the demonstrative adjectives.in'igterrogatives:

“95a)what those?
95b)what this
95¢)what that?.

and in declaratives. .

" " 95d)this urhie

LA N

("this horsie , pointing to a horse in a bJOk)

"me" ag indirect object and direcr object (respect*vely)

80) give mg my. book

96) Daay take me buy boat ("dcddy...", talking to 4)

\i

(Ndtice that the above functions for "me" coexist with that of a sub-

: ject.p;onounfform\

than in stages I any II.)

,\as in 69), which, however is used much less frequently

the possessive adjectives "her' and "your”

§7} Look!

98) I like you tennizj
‘the modal “can"

99) me can, Arna, me can?

Her eyes guE black here (pointing to. his eyelid: while watching
' ar singer on television)

(pointing to A's tennis shoas)

(asking for permission to do something)



'

. phraéés are less frequent than in Stage II,

© "want" wixh (1nfin1t£ve) direct object

100) I wan hear. dat ("I want (to) hear that")

>

the nagative forms "not" and np 1l

_+  10la) Why daay st coming? ("why daddy...")

N
+
L3

lOlb) Me can't cut bananas, me make mess.
~ the forms "don't"_ and "didn't"
68) I dor know . ) .

1025 i didn get dressed (hI didn't..."

- ~ <«

’ Among the forms mentioned in Brown s list of fourteen mo
t S .
the irregular past tense of verbs

. hemes are:

-

(103) me fell down!
97) ... Her eyes got black here.

. the ébnuracéed auxiliar -re
‘ L

82b) they're playang pelota . -

The subject continues to mix languages to a large extent in his speech

™

'Moqt “of tne’cd&grswitched items, however, are now noun phrases; switched verb

New patterns include: \
- g’qqun preceded by a demomstrative adjectivé

104) this lampara (pointing to'a iémp) )
a noun preceded by a pogéessi;g adjective
105) m& rodilla {(wben asked where he got hurt)
aa adverb iphrase) precéding a sentence
79) Ahora no can go zoo ‘cause raining

” 3

76) Ahora martes coming garbage truck , R

AN
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DISCUSSION - STAGE III

o

- Most of Christopher's speech is in English during this staga, where during
the first month (i.e., at 2:7:0) he is still attending the day care center.

This u#adhbtedly had a great imbact not* only ass concerns his development of

English, but’ also the great speed with which he acquired it and the increase -

~

in his‘verbalization, in general.

8 *

“ . His Spanish has been maintained at home and with the lirtle contact he

has with his a11~Sp$nish séeaking grandparents. The major influence, however,

is undoubtedly £he ianguage of the home; 1.§., the fact that he has maintained

{and &évelope&JEQeﬁ to a small degree in II and III) his Spanish can be attri-

buted only-to the code-switching between Spanish and Eﬁgliéh which he is con-

stantly exposed t;, not only'in his héme but also at the home of his maternal “
gran&pafénts. ‘ ‘ |

This has le&, of course, also to his using and developing his mixed

~

- ) s .,
language utterances, ih that he continues to use new and varied code-switch-

* ing patterns in his speech. Of most interest in this stage, as concerns Chris-

"

LY

topher's bilingual discourse, are the Spanish items in 76) and 79), for these

-

utterances, despite their Spanish~English composition, reflect the syntax of
Spanish, -
Spanish word order is twice seen in 76); where the temporal adverb phrase

ahcra martes 1s placed in sentence 1n1tja1.position and where the subject

"garbage truck” is placed after the verb hcdming". This word order is common .
in Spanish; however, £he post-pogitioned subj;ct is ungrammatical in English

and- the pre-posed-adverb—phrase is at best peculiar in the same language:

106a) Aﬂora, martes viene la troca de la basura: ‘

106b) La troca de 1la baéura_viene'ahora, martes.

106c) *Ahora, martes, la trocd de la basura viene.

-23-
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'v107a2 *Today, Tuesday, is coming the garbage truck.

107b) *Today, Tuesday,'the garbege truck:%s coming.

107c) *1s coning the‘garbage truck, today, Tuesday.

107d) The garbage truck is coming toda&. %pesday.
One.mignt be tempted to say, then, that.76) is nct a well formed utter-

2 ) -

|
\
|
|
. ance, and that "...coming garbage truck" shows syntactic interference' from the . '
Spanish, as in 106a), which in English;resnlts in an ungrammatical sentence

. such as 107a). The fact that 76), however, is a mixed language utterance and .

must, therefore, obey the é;nstraxnts of either English or Spanish if it 1is to

be well formed,vﬁheds new light on the matter. One such constraint which ap-

% -
' pears to operate in Spanish in sentences like 106a) is that’if an ad. ‘b phrase

is in 'initisl position‘in a sentence containing an intransitive Gerb with

‘nothing fo}lowing it, the subject'noun‘phraSe, if expressed,‘mqst foilow the

verb. Becsuse éhggg.ggrtgs is in initial position in this type strueture,
therefore, the subject must be postponed, This constraint is thus being ad- .
hered to in 765 and as such one can say that it is actually a well formed

utterance whicn is in agreement with certain syntactic constraints of Spanish.

Because the,%égz is expressed in English, however; its postponed-subject
construction appears to be ungrammatical. In order to accurately judge the )
grammaticality of 76), as well as any utterance similar.to it, therefore, one
‘must look at the totality of the utterance, eonsider the added constraints .

"bfought upon it as a result of the code-switching (i.e., those of two languages

rather than one), and evaluate it in light of the fact that where constraints

differ, of are contradictory, concessions must be made to those of one or the
. other language. The results of this must be looked at, not as a partidlly un-~

| grammatical sentence, put as a sentence which follows the rules of code-switch-

ing; i.e.: a type of code~switching grammar.

.

-24.—:29 ,\ .



PR T, L NN N - v
AN JE S ST L LT LOR - . ; N IR t,
-3 - . . . . P .
s v . 2, Lo SIS . - - R . X L
s . . R -, . - . { '
. \ > ~ b -
. . . . ’
K . i
~ 5
v - - B N
~ e . . .
+ - . . K ~
.

Vonetheless, of importance here is that the subject shows a knowledge of

,,,,,

syntactic constraints in Spanish, as evidenced in 76), and an ability to con-

.sider and incarporate these into “"his mixed language utterances.- He, further-,

- more, had,np choice\but to follow the constréints of Spanish, rather than
L: B . . ) ‘(’.' ) .‘ . " S ’ - M
English, upon production of the first two words, ahora martes, which because

+ of its in~tia1 sentence position, determined that the syntax of the remainder

- ~ Es .

of the utterance could only be that of Spanish. . . -

s

o Why the verb was produced in English’ now becomes o£.marginal concern to
. AN . {
the central question of,bilingual linguistic competence. Ihe answer to this

<,

is most.likely simply a matter of vocabu;a 73 the subject does not possess '

«the Spanish counter-part of “garbage truck” nor does he:possess.the present

tense form of the verb venir "to come" [pcte that this verb has only. been'

- N

nroduced in itstpreterite- form, v. 26)1. . SRR

Qf interest in 79) is that the underlying syntax, 1ile that of 76) is K

-

‘that <of Spanish:\\zne one difference is that there are no verd phrase con-
straints which are in direct opposition to each other, as in the former
* N “ . - - » /'

. e 2

_-utterance, . ‘ k-cc_§§‘\\\\\

. >
As in 76), the adverb is preposed; however, the subject is not expressed,

<

—————

. ’ ~
thus eliminating the problem found in that sentence. The fact that it-is not
A

expressed alsb indicates-that 79) is s&ntactically a Spanish sentence, as

~

expression of the subject is-optional in this language, person and number

'béing shoAQ;By the inflection on the verb:
108a) Ahora 'no puedo ir al zoologico porque esta 1loviendo.
llueve

The initial sentence position\of the adverb is itself also, generally, a re-
flection of Spanish syntax, as discussed above. A third indication of Spanish

A}

syntax is that the negative no is used rather than English "can't" (cf. 101b),

© =25
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. . as would be the case were the sentence entirely in Spanish (v. 108a).

- V' ”,;his analysis of 79): Fheiefore, showsvthau‘it is_syntaetiEally a Span; ’ ‘ \\
: . ~ 1ish utterance. jOne dannot, as a result, olaim that it is an Egglish sen;:ence~ =

E which shows interference from Spanish, ds the only basis for this claim would

E" . ‘be simply that the greater part of the utterance is expressed in English. . “

il However, as in the case above, the use of lexical items in English was most : N
E likelx%simply a result of not knowing,the Spanish equi;alent: of theﬁg.wofds. . .

re ¥ . .
E“ 'Inmsum, 79) shows linguistic competence in Spanish on the part of thg sub}é?ﬁ. . .
« CONCLUSIONS - : . o LT

~
L 22N

« The primary ?urpose of_this sEudy, as-stated earlier in this paber, was

to explore the language development of a child who is being raised in a node-~ VI

A A Y

:switching type of speech environment and ito determine what relation code-

switching might have to the acquisition of bilingualism. This’was carried out
by analyzing the subject's speech at three diffe ent stages of its develop-

1)

)nent during a nine—month‘period of time. . Conclu fons to be drawn.from the dis- -
eussions of the various analyses are the following. R . .
f 1. The subject's language development has been strongly dffected as a result df
the varying (Spanish/English) linguistic environmenus“yhich he has been sub- | ) .
merged into. This was evident withﬁn a nine;month period, ‘where he wé:E from L
predominantly Spanigh’s;:jeh to predominantly English speech. .

2. The subject has acquired knowledge of two languages, as evidenced not only

o eby his comprehension of English and Spanish but by his usé Qf both these . f

.

languages as well. Evidence for this also résts on the approp;iate use of two,

<

‘ ' phonglogical systems,
¢

3. The child's developing bilingualism has led to an alternate use of two

'languages in his speech; i.e., to his code—switching between and within utter-

ances. U ’

~26~
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. straints of Spanish and/or English are adhered to in COde-switched utter-

- -ances;

R

. B ) .~
~ * . . -
e

4, The subject s mixed language utterances are well formed- Syntactic con-

* .,
—
-

. .
Y

( R j ?
5. The child s code-switching patterns often seem to reflect on

K"

N

ly language

s e B ¢ e B
S e i e b — e - N

linguiati ones, -

s

preferences, i.e., in’ the cases ‘where: he possesses lexical equivalents in L
T\ 7 . » B

either language.- In other cases they appear to be the result of not knowing 0

‘the Spanish and/or the English counterparts of certain items ‘ His code-awitch-A

v, G

ing, therefore, does not at this age scrve any social functidns, but rather

£ CTU T
- , . ,

é

>

“6. The child does not ‘yet seem to be aWarﬂ of the concept of "language' o

’ *hat he posseSSes two linguistic Systems.< His usé of certain items in either . ,"

language (i. e.,. lexical equiValents) however% has aoparently made him aware
S
of the fact that there are difrerent forms of expression for the same'. concept.

*
B

'y, His development in either language is comparable to that of monoiingual ¢ "

B
I

English ot Spanish speaking children, as determined through Gonzalez (1870) and’ o

Brown 61973) Although his active use of Spanish showed a slight lag in devel- i

opment in Stage I1, he has, nonetheless, maintained it up to that point. Further-

L '

L)

- G g

: .~ %  tanegus acquisition and maintenance of two languages., ' . '

-

T g

v

T A T T e e TV Y - ¢

more, there is reason- to believe that in the following stage, concomitant

%..‘ . with a c¢hange in his linguistic environment from the day care center back to his

W e

.

X
ey ' 1 R

'
‘-la

home, his development of Spanish will once again gain foothold and progress at

-

C et ‘a faster rate as was-the case prior to Stage II. , '

b

In sum, code-switching appears'not to be'detrimental,to the development

1
t : . .

o . of bilingualism, but on the contrary, seemy to be one approach to the simul-

§ < . <

-

On the basis of the,above, therefore, the question posed\earlier; con~ .

‘ cerning the relationship betwéen code-switching and bilingual language acquisdi-

tion, can ;bw be answered in a positive way., 1In light of the findings presented .

”~ .
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“ to the aﬁﬂ‘ of schooling. Once the child‘doesuggENto school . (provided he or’ ) -

hetein, code-switching does not hinder the development~Q\\bilinguali8m but

“ \ * - T~ 3

. , N -
rather may ‘enhance it. , N T L— *\\\\\

\

° This’i particularly the case where, as in' the Southwest of the United~\

States separa ion of both languages is nearly impossible (due to the very —{\\\

pature of the bi ngual/bicultural'etmosphere existing there), and where “

s a

o code-switching is the xorm rather than the exception. In situations such as ! a

this, code—switching-ma§\he\:he only viable means of developing and maintain-

ing bilingualism (¥ particul:;Wwith regards to Spanish), from birth and up

she is able to enroll in bilingual bicultural education\‘lasses) his bilingual~ :
‘N_""""\ N
ism will be further developed in all four skills in each language (i.e., | ,\ijj‘~\u\\\

“in reading, writing, understanding, and speaking), and any linguistic."gaps N \ﬁ\:\\\
which-he might have in either Spanish or English will be filled. E c | ' “
With relation to tlis, because code-switching is a way of speaking athhome

for many children.and because it can be, as seen above, a method for use and

maintenance of two languages in natural settings it should be allowed in the

classroom. This is not to advocate its use’ as the primary means of communication,
fi%\particular when the aim is to further deve]op skills in each language 80 that

the code-switching bilingual also has two other forms of communication avail- C

able to him (i.e,, all Spanish and gl1 English) but ‘to indicate that a nega- .

,tive attitude to it is also a rejection and humiliation of the child’'s home

L4 4

,‘euvironment his culture, and therefore his whole being, all of which is

defeating to the primary purpose of bilingual/bicultural education which is to

instill a pdsitive attitudc in the child to his language and culture. For these

reasuns the use of code-switching, because it is an integral part of the Mexican—

.American child -] culture, should therefore be accepted in the classroom.

28
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Thus, as a result of this investigation, there seems to be no evidence l i

to anbatantiate the claim that code-switching Jleads to any kind of "confusion"

ot "stalemate" in a child's lahguage development. Furthermore, it disclaims

the attitude that code-switching, as it exists in the Southwestern United

v

States, is the result of the speaker not knbwing either English or Spanish"

for as seen ahove, code—switched utterances even in theﬂspeech of a two year

-

~. old’ child, manifest 1inguiatic'competence in both these languages. e

.
~—

\Tpnegguestion remains to be discussed as concerns'the investigation pre-

sented herein, - How does Christopher 8 language development compare with that.

» ¥

of a child who.has been raised in &n environment where the' separateness of the‘
"languaées is maintained?

One available study waich has some bearing on this question ig that of

-

Padilla and liebman, meationed earlier in this paper. Padilla and Liebman

studied the language development of three subjectéﬁ-- aged two years, two months

(Z:i), two years, one month (2:1), and one year, five months (1:5) at the onset

The linguistic environmen& of these subjects all involved,
“ 16

of the investi ation.

—— v., . & . . _‘ L
to some“extent,fthe ube of both Spanish #2d English in the home. Their

analysis was also based on recordings of spontaneous speech by the children in °

natural settings. The results of this study are pertinent here in that several
of the characteristics found in the speech of, these children were found also
“to occur in Christopher s speech. These were as follows (each one not neces-

sarily occurring in_all three subjects' speech).

’

1. The plural -s appeared in'Spanish first, then i English.
2. The firsF appearance of the negative no occurred in Spanish and was placed

in pre-sentence position (i.e., no - sentence).

.3. After no,- the second negative to be ar ~quired in one subject’ 8 speech was

?

fgan t, which, however, did not appear in mixed language utterances (cf. 79).

-

P
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4. Imperatives and interrogation with ‘intonation were among the earlies forms, -
' t

~in the subject's speech these having occurred "at the one word stage.

5. The main function of estar when it first appeared was to denote locations
: L o .
6. Cnmparable forms, including ecuiv&lent lexical -items, were developed in

v
¢ A

. N
7. ' Code-switching developed in the subjects’ speech ani.was, furthermore,

7

done apprOpriately~in that correct word order wes always’preserved, and there
was’no redundancy of forns: | ;,
8. Sepérateness.qf‘the.lsnguaées was maiftained at the‘phonological level,

9. The development‘of Spanish and English‘in all'the subjects was at a rate

- . )

'comparable to that of monolinguals in either. language. ’

The fact that several similarities were found in the results of thgse

_;ﬂ,:ltwO'studies is of theoretical importence. This leads to the possibility that

« ~

perhaps the process of bilingual'language acquisition is the same, or at least

e

highly similar, in any case; i.e., regardless of whether\tbe languages are

kept_épait or mot (in this case, considering that they are kept apart at least *

~

to the degree that they are not mixed within utcerEnces, as regarding the

Padilla and Liebman study). This process may involve certain operatirg rules

which allow children to filter only certain items from their 1 nguistic input,

-whatever its shape, and build a (initially a cross=linguistic?) grammar in such &

a

a way that they proceed through the same stages in their acquisition of pilin- . !
gualism, i.e., the process being an orderly and.definitive one. These ques-

tions, neverthelebs, can only be answered in the future, pending other similar

.

studies which will surely shed further light on the findings pregented in this

paper.
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1. ‘Altﬁough scholars‘hévé not agreed on what exactly defines bilingualism,
this term will be used ‘herein to indicate knowledge and use of two languages.
2, :iéiésf"fighfes'TAéEﬁdé 7(2)35] indicate Ehhi'kﬁg:ﬁéﬁﬁlgkion of Hispanic
origin in”the U.-S. how is 'over 15 million people. : .

3. ' This observation is also in accord with Gonzalez who stated that "language.
begins for the Spanish-speaking Mexican-Amevican child at the age of around
two years." (p. 9) .. , ” ' '

-
>

9.; Epéfforﬁs:@iie& laﬁguage.and code~switched (or mixing lanéuageg and code-
swit€hing)- are used synonymously here. Although the linguistic altcrnations

. found in the subject’s bilingual discourse may call for the differential dse

,\.: . . . . .‘ - ' .. i ) e
5. - ‘¥or a discussion of pivot ‘grammar, see Brown (1973). " Note that'the

 of these two terms, this topic w1ll not be dealt with here due to tne lack

of space, ° Y
. - . R - - . N \ 45

kS o

writér is not here saying that -the subject possessed a pivot grammar but

_.rather that he merely used:certain words in a pivot~like fashign.‘ )

6. This has*ﬁeen previously discussedﬁby the writer iu an dﬁpubiished paper .
entitled "Code-Switching amoug Spanish-English Bilinguals: a Descriptive Study."

)

7.7 For a diséussipn of cross ‘language referencé in bilingual discourse, see

Pfaff (1976). Furthermore, except for those utterances iisted under crosse

Zinguistic reference, the remainder of the subject's speech data presented

hereiri (where preceded by other discourse from an adult) occurs in basically

.the same language as that which was predominant in the previous utterance. . -

- specific grammatical morphemes. » . ”

i&ét is, English/Spanish in response to English/Spanish, respectively.

~§ . -, -, R ' )
8.  Gonzalez (1970) will be used as a reference for purposes of - comparison of
data in the dcquisition of Spanish. The same format found in his study .will
also be used here in describing syntactic patterns, parenthesis indicating an
item is ~~tional, . : .
2. ’A particular item or syntactic pattern is'said to be part of Christopher's
speech if he has been heard to produce it at least three times.

10. - Brown’(1973) will be used as«the’reference,fgom the acquisition of English.
The approach herein will differ somevhat from Brown's analysis, however, in »

" that it will focus mere on dcquisition of syntactic structures rather than on

~N

T 11, A probleﬁ’which arose with-the vord "me" was vhether to interpret it as

sach or as the Spanish possessive adjective mi. This problem, furthermore,
could not always be resolved f.om the discourse context, as in .e.g., A: y tus
books? Ch: [mi] cama. It was decided, however, that Christopher did not yet
possess the Spanish mi but, rather "me," used with the interpretation given

- above, as in 11) p. 4. It was highly unlikely that the subject would acquire °
" a possessive adjective at a time when his speech still comsisted largely of

- N
° ~31-
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" telegraphic utterances. Furthermore, "me" provided a2 more senaible JAnter-

ptetati01 in the majority of cases where thig sound sequence was used.

12~ "Altliough it is recognized that knowledge of equivalent lexical items in
two languages does not by itself constitute bilingualism, it'is neverthe~
less an essential part of it. The other point to be made in these examples,
however, is the-subject' 's indiscriminate, spontaneous, and natural-use of
these items in either language, which shows his linguistic self-assurance in.
his own developing bilingualism, i.e., in his proper use of both forms.in i
discourse. i ) ) .
13._ "Ungrammatical" used here, of course, as pertains to child language at- i -
this stage ‘of language development. It is expected that the utterances -
referred to here would be ungrammatical by adult standards, as they omit, »
e.g., functor’ worda. “ .
14. Although the negative no appears in intermediate stages. in the acquisi-

tion of negation in both Spanish and English, in t ase study "not" or

"n*t" is taken to be the first and only'expression of negation in English.

No, since it first appeared in Stage I has always been produced.in Spanish :
(nol) tather than English ([no¥]). This is true even in Stage I1II, where it ,
is produced- in, otherwise, all English sentences. For.this reason it is

considered to be tte Spanish negative morpheme. Why he produces [no] rather - ~
+than [po¥]:might be simply a matter of preference, or pogsibly, since he hag
never produced the latter, the subject;might not see a need to distinguish
between and/or use two forms which are. so phonologically similar (as opposed )
_to other English/Spanish counterparts) and which, furthermore, serve the :
same purpose. . o~ U
15, Note that had the entire sentence been in English, in all probability
Christopher would have followed the rules for English and preposeﬁ the sub-

ject (cf. 70) p. 20).

a

. 16. Unfortunately, the author does not clearly eiplain what type of lan~-

guage environment these children were raised in. The ogly generalization-made

with relation to this was that "...Spanisk and English were used with con-

sistency” (p. 39) in all three cases, thus nof specifically making reference

to the-use of intra or intersentential code-~switching in these homes., For | -
the purpose herein, therefore, it will be,assumed that code-switching of the

type found among members of Christopher's family (i.e., code»switching between

and within utterances) did.not occur in the case of these three families,

and as such that the languages were kept apart, as e.g., by, relating a spe~-

cific language to each parent or by switching to Spanish/English only in

response to a change in the spezch situation, or to a different’ speech event.,

I
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