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THR EFFECTS OF FOC
ACHIEVEMENT OF- R.EM
., Margery Elinor, Ph.D.
rsity of Maryland, 1877 . ¢ ¢
Sepervisor: Dr. Dorothy, D. Sllivan

The purpose of this study wis to compare the etfectiveness
of three approaches to the focus of prescription 1n remedial
reading instruction: skill strengths, skl need.s and an wa-
focused sequential approach. -

The following hypotheses wege tested: Hos Thlrc is no re-
lationship between focus of preScription And growth in readiag
achievement for remedial readers H.; The relationship be-
tween focus of prescription and growth ] reading achievement
is msot moderated by auding ability

The supiectsawere 34 remedial readers in the third throu;h
the pixth grades who fecerved small group nstruction carried
out by the researcher Classes were held daily for 30 minutes
dunng a five-month experimental period. All students, ran-
-domly assigned to treatment groups, participated in an inten-~
sive, eclectic remedial program with the same 11 acuivities:

2 hdl'!a.tmg experience for Language Exper!ence Approacb
(L.E.A.1, dictafion,of L E A. story, :ndependent activities with
L.E.A. stornies, word—banx cards, word bank card games. dis-
covery techmgqye, word attach games. Digected Reading Acav-
ities, oral reading of plays, functional reading centers a=d
diagnostic activities. .

© Twe three treatment groups differea on focas A prescrip-
tioa. Students in Treatment A worked with siill strengthsy,
while Treatment B studeats {ocased on skl needs, and stadents
wr Treatmeht C participaped in the same acirvilres ia a prede-
termined sequential fashmor Grouping, urre allotrrent. and all
other aspects 5f remedial instruction were equdted {or the
three treatment groJps - . .

The investigalor administered four reading achzeremeﬂt
pre-tasts o measure the {ollowing vaniadles word recogn:tion
(total number of words read correctly on the Botel Word Rec-
ognition Test), oral reading accuraty (total number of words
‘read correctly on the oral reading passages of the Spache Di-
agnostic Reading Scales:, sileat reading comprehension -20t3l-
aumber of compreheénsion gquest:0ns answered correc:l:“ an the
silest reading passages of the Spache DRS;, and phonics knowl -
edge (total number of correct plems on s1x phomics subtasts of
the Spache DRS! [n addition, the Pe3body Picture Vocabulary

\ Test was administered as a measure of ahding ahity  After
the Hve-month 1nstructional geriod. post-tests were admiinis-
tered with the same four reafing ack:evessent measures.

To test the first hypothedis. the multivariate analysis of
covariance wechnique was aged The four post-test reading
meagures were the criteriqn variables, and the four pre-test
measures_along audipg ability were covar:ates The sec-
ond hypothes:s was :ested bv stilizing the homogeneity of re-
gression techmque vu\ each parstiest, using auding aility as
the single covarigg. / .

The following cdgflusions were drawn from zhe findings:

1. The sesearch hz;es:s that there s a relatfonship between
focus of prescription and growth in reading achieyement for

. remedial readess could not be Supported 2. The research hy-
pothesis that the relationship between focus of prescription and
reading ability 1s moderated by auding ability could not be sup-
ported. . ..

This study is a first.step in refining the theory of-fofusing
om strengths 1n remedial reading Results suggest that the cog-

* sittve aspects of focusing on specific skill strengths mey not
be as important as focusing on the affective streagths of each
stedent. Additionally, further studies are needed whieh employ
a eomtrol group, larger samples, diffeflent fypesof remedidd
mm and follow-up evaluation.
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THE DEVEI.DPMEVT AND.VALIDATION OF A TUTORIAL
READING SKILLS PACKET FOR APPLICATION BY
PARENTS Order No. 7730837

BURROWS, Zenas Abram, EdD U

K State University, 1977.
13pp Major Professor: Dr. Malc

Alired .

A modified research and development procedure was used
to produce and to test the elfeciveness of a Parent Tutorial
Reading Skills Packet consisting of (1) twenty.tive teasons de-
signed to teach specific readmg skills to fourth grade students - .
who were readiag one-year or more belgw grade level and’ g
{2) a manual for parents‘containing directions for t.x!oring and’
‘instructions for -monitoring student progresa .

An original draft of the Parent Tutorial Reading Skuls
Packet was designed to meet the specific reading needs of '
students which were jdentified from a survey in Coeur
d’Alene, Idaho, School District and the Post Falis, Igaho, - I
School District This draft wag submitted to a panel of pro-
fessional teachers and reading speefalists whe evaluated it ia
terms of clarify-of purpose, content validity, context, suit-

~ability of vocabulary, ease of using, apprapriatentss for fourth
grade students, validity of reading skills being taught, and
adaptability to parent abihity The Packet was revised to meet
standards of the panel and admimistered to a pilot group of rep-
resentative students. The Packet was revised a second tume. -
This second revised form #as used in this study

The Parert Tutoral Peading Skills Packet was tested using v
a modification of the Stanley and Campbell repeated measures i
research design (1963) Forty fourth graBe students whose -,
parents agreed to participate in the study were randomly se-
lected {rom more than 200 students in the two school districts
who tested at t one year below grade level in reading.

The folldwing hypotheses were tested: 1. There will be no
significant cif/erence between the first posm.-s! mean score of ~

. Lroup A and the first postlest mean score of Grow B as mea- '
sured by the Bond’s Silent Reading Skills Test. 2 There will

be no s:guficant diference between the second posttest mean

store of Grouwp A and the second posttest mcan score of Growp

B as measured by the Bond's Silent Reading Skills Test. . -

3. There wil be no sigmfcant Giffererice between the pretest

and second postiest mean score of Group A and the pretest and \
second postiest mean scoré of Group B a8 measured by the '
Criterion Readin: Sxills Irventorv and the Fleteher’s Informal
Teading Test
T was .concluded that parents who utilized the Parert Tu-
torial Reading Skills Packet could effectively tufor ther chil-
dren,
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‘¥RE EFFECTS OF TEE ‘RIGHT TO READ LEADERSHIP
. TRABENG ON THE FIRST YEAR RIGHT TO READ SCHOOL
DESTRICTS IN TEXAS Order No..7801753
. ,

DAVES, Celestia Brannen, Ed.D. Texas Woman’s University,

. 1977, 123pp. Adviser: Howard L. Stone,

* .

Pirotlem
The problem of this study was to determine the extent to -
which the program of leadership triining for local Right to .
Read directors has had a positive éffect on the reading achieve-
ment of pupils in the \dertified target areas of the Right to Read
- school districts in Texas and the éxtent {5 which the leadership
. mlnlmmredtbedincaorstolmplememmemghib
l.d-tuteﬁeun their school districts. ‘.

Procedure

Porty-three of the 44 local school Right to Read directors
- who received the leadership traiging responded to a question-
maire on the effectiveness ¢f the leadership training and re-
ported the reading achievement scores for pupils enrolled la
the target areas of the' Right to Read schools for the 1973 dad
1978 school years, The study was a descriptive survey which
centered arvund the {ollowing e@omponents: 1. An evaluation of
the fgpics of discussion in the Right to Read leadership trdin-
ing. 3. Reading achievement scores of pupils enrolled in thé
wwwmnmlmmm 1976 were obtained.
muurgetarmolﬁthoﬂeadthlsmnnamd
mon or principals as directors were compared with
‘pupils’ reading achievement scores in the target areas of Right
_ to Read schoals that named classroom teichers as directors.
Ia addition, data were obtained on preferred topics for future
Mdﬂehpuentpro?—amsandmz)ordnngesm"nm
in the school districts readlng programs,
- Flndtngg
“The major findings of this study revealed the following.
1. The local Right o Read directors expressed support for the
following topics: . Right to Read needs assessment . Orgas-
izing 2 school for implementing the Right to Read strategy

. Basic components of the reading curriculum . Interpersomai *

compunication: skills . Approaches to beginning reading

. Rrategies in teaching word récognititn skills . Diagnosis of
n.ang abilities . Evaluating and selecting reading materials

. Programs sponsored by the Texas Education Agency 2. Ste-
dli. achievement seemed to be superior in school districts
that pamed building principals or administrative staff memsbers
as directors. 3. Seventy-three per cent of the schools that re-
ported pupil achievement scores showed gains in pupil achieve-
ment. 4. Five areas in which changes of the school reading
programs had occurred were school management, classrocm
mamagement systems, staff assignments, matertals. and staff
development programs.

.

Conc!usionl . 3\

&uedmlheﬂndlngsolthestndy the most significant
. comelusions for educational leadership were the {gllowing.
1. mmwuyoﬂnoptcs(orstudymmedtobeemblu
by reason of support expressed for them by the directors who
' participated in the training. 2. The Right to Read leadershlp
training program appears to provige a viable model to be fol-
Jowed in providing for school reading programs. 3. The effsc- -
tivemess of the Right to Read program, as reflected in the re-
posted reading gain scores, demonstrated that administrators
or priscipals were more successful as Right to Read directors.
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A COMPARATIVE STUDY OF THE FERNALD READING
-METHOD AND SYSTEMATIC DESENSITIZATION AS
METHODS TO IMPROVE, READING ACHIEVEMENT DN
u.ummcmaua\ CHILDREN . Order No. 7801141

ERLLEBON, ‘LeJewme Hickson, EAD University ofSouth Caro-
Mo, um 89pp.

¥

’ . [
'l\eproblan of the study was to determine the effects of

two variables, taken separately, upon rea dchigvement
tmang learning disabled children. Sixty 1 Gﬁbled
children in grades two through five were randomly usigned

“to Wree groups. Growp ! served a8 the Contrdl Growp.
Growp IT was taught using the Gracé Fernald Method! Group ITT
was taught using conventional reading methods after 5 peried
of systematic desensitization. All three groups were pre-
tseted and posttested using the Wids Range Achievemént Test -
Reading Level 1. No significant differences could be Pu-d ’
withim groups or-between groups at the ,05 level of
merbenanmhswofvarhmemmuswgpn M
Pestiost scores. One-tailed t-tests were insignificant. The
ull-bypothesis wad accepted Also, no significant differdhces

- were found between males and females wher an amalysis of
varigmce was rum on posttest scores [ was conciuded thaf the
Fermald method and systematic desensitization did not produce
significant differences in mean gains from those achieved by
the contro! group. The Fermald Eroup shswed the greatlest
mean gain, although not éutniﬁcant

AN INVESTIGATION OF LETTER IDENTIFICATION AND
TWO METHODS OF INSTRUCTION FOR.STUDENTS IN
SECOND. THIRD, FOURTH, AND FIFTH GRADES IN ESEA
TITLE ; SCHOQLS IN A RURAL COUNTY IN NORTHWEST
FLORIDA

FARRELL, Franc;es Elizabeth

h.D_ The Floreda State Uni-
nrnty 1877. 97pp._Major

essor: “C. Glennon Rowell

A studyvu conducted to investigate the following guestions:
MMntthOr{adnorbelovthethudstznmeonam
dardiged reading achievement test in the second, thxrd fourth, -
mnd flth grades in ESEA Title [ schools able o sdentdfy and
distingyish all of the letters of the written alphabet? If the sub-
)m.elected at or below the third stanine are not able to acore
above the eighty -fifth percentile on a test developed by the in-
vestigator on letter recognition,.which of two approaches,
Easiest Letters First or Distinctive Features of Letters, vau.ld
produce a significant gain during four weeks of intensive
struction? . Are students who read at or above the [ lta-
ame on a2 standardized reading achievement test n second,
,third/ fourth, and {ifth grades in ESEA Title | schools able to
identify and distinguish 3ll of the letters of the wrtt(en HM?

There were 392 subjects at three different Title | schools
in & reral county in Northwest Florida who were identif1ed as
having scored at the third stanine or below on a standardized
readiag achievement test. These second, third, fourth, and fifth
grade stu werTe given a test on letter identification con- -
strected by the investigator and 141 students scored at the
eighty -{1fth percentile or below and were considered suitable
subjects {or the experiment. The test papers weré examined
amd percentages for each letter and grade level vere deter-

The subjects were randomly assigned to the treatment sed -
tious by grade level. All subjects in the first tw0 treatment
sectiens were provided instructions on lefter sdenuﬂcauon for
twenty minmtes each day for eighteen separaft sessions. After
the fimal instructional period all subjects were again‘given the
letter identafication test. Treatment 1 was Eassest Letters

" Firsl, Treatmert 2 was Distinctive Features of Letters. and

Trestment 3 was the control group.

Eight hypotheses were tested It w258 found that Treatment,
Grade Level, or their interaction were not signdicant in den-
tifying the upper and jower case letters: Hywever, in majchmg
the wpper and lower case letters, the treat t was sigrificant

while grade level and the interaction were nol: The study also ‘

examined (he relationship between readmg at or above the
fourth stanine and being abie to-match'and identify the letters
and reading at or below the third stanine and beihg able to
match and identify the letters, They were, both significant.

. Order No. 7801475
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I8 THERE A SIGNIFICANT GANN IN LANGYAGE DEVELOP~
MENT FOR CHILDREN ATTENDING SUMMER HEAD START-
PROGRAMS BEYOND THE TEN MONTH SESSION?  *

GREEN, Evelyn A., E4.D.
Loyola University of Chicago, 1977

This study was desigged to measure the @fect of continued
" attemdance 1n Head Start classes through the summer session.
afler &n initial ten-months, in terms of measurable gains 1n
iaaguagc development. The effects were evaluated within the

context of two classroom methodologies; hugh and low struc- v

ture, as established by the Head Start teacher, and in terms Y

- of Haguality and sex of the subjects. o
Four major hypotheses were tested: <{1}) significant différ-

eaces in change scores fog children attending Head Start classes ¢

for tem and twelve program months. (2) sigmficant dilferences

in change scores for children attendung highly structured Head
Sart classes as opposed to those instructed in low structured
esvironments; (3) sigiificant differences m language test
scores observed between roonolingual and bilingual chuldren R
over the same time periods. and (4) significant differendes in
lmmguage change scores betwéen boy# and giris.

The subjects were l;l:etx;bers.o! 51X raﬁomly‘ selected Head N
Mart classes 1n Chucago Public Sehools. One class was popu-
lated wth bihingual children, most of whom were Mexican-
American. and Tive classef yere populated with black chlldren.
There were 112 subyects. 57 Boys and 55 prls, Change scores
obtained by the subjects taking pre- and post-fOBE (Test of
Bagic Experiences) language development tests werewsed as
the dependent vamable, and class str wag determined °

B through use of the Teacher Structure CheckNh develcp?d by

Dr. Patricia Webster. | X .
. As analyss of covariance was used to test the general hy-
7 potheses about the change scores. and to adjust for variations
in the factor of inrtial test Bcores. An analysis of variamce
method was used to test the effect of structure on the test
scures after tgn months of instruction. The findings provided
comfirmatory evidence for the general hypotheses as follows:
{1) cmildren continping attendance through the summer segsion
gained an average of ten pointe on the TOBE language develop-
mewnt test. (2) Classroom structure did not appreciably effect
. , change scores when total groups of high and low structured

classes were compared. Howéver, substantial differences

surfaced when sub-groupings were compated. (3) Sex had

Iittle effect on total group scores -- again. cifferences sur-

faced for sub-groupings. :

Summary of {indings significant at the .05 level: (i) llin-

3

gual {emales in low structured cla$ses who attermled through '

4 the summer were found to have higher change scores than

those who did not attend  (2) Monolingual males and females”
in highly structured classes who att rough the summer
were found to have lugher change Bcores than those who did not

- sitend. (3) Monohingual females were found to have higher

change scores than bilingual females, both those who attended
throwgh the summer and those who did not. @) Monolingual .
males and females in highly structured classes were found to

- bave Bigher 10-mounth scores those in Jow structured

-Conclusions: Children coftinuing Head Start class atten-

daaceé through the summer months did significantly better than
those not sttending in terms of gains in language development.

F 6.99) 5 6.78, p < .01 Greatest gaips were achieved by

. children instructed in th.ly structured tlasses .
) t - Ordé/r No. 77-28,806 116 pages.
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" . THE IMPACT OF.TITLE I ANALYSES OF TWO READING

PROGRAMS IN RACINE, WSCONSIN Order No. 7801020

- ., : !

! GREENFIELD, Carol Sye Greenling®r, Ed.D Indiana Univez

uy, 1977. 168pp. Chairperson: -Professor Darryl J. Strickler-
i . ~ f

The s¢ope of the two,studies was to look at two Title I Read- °

,iag Programs, which were implemented by the Unified School
Bistridt 4 1 of Racine County, Wisconsin far the yearf 1974-
1976. The data analyzed were part of a routine Title I evalua-
fion and incleded all public school program participants in
grades two through six. The two progtams, the Diagnostic-

evaluated and asa-

lyzed separately. L, - -

Y The Diagnostic-Prescriptive Program, 18741978, Stwdy I,
represented s Wnstructional technigee which centered.arouwd -

the philosophy of continudus diagnosis and prescription with 2
linguage experience orientation. The Readint’/Language-Arts
Model, 1975-197€. reflected an instructional techaigue wtilizin~
commereially prepared kits and labs“with a spetific sequence
and timetable. Both,programs were evaluated’in order to as-
certain how well the papulation resporided to a specific reading
approach based oo the eriteria of one manth progress for each

. month in the program and how, reading achierement related to
sweh factors as sex, grade and years defi ency.

' For Study T, ‘three reading pre- and post-test scores were
amalyzed. The tests were: the Metropolitap Achievement Test-
Reading and Word Knowledge Subtests, the Woodcock Readling

- Mastery Tests and the Wide Range Achievement Test. For .
8twdy II, the«Wide Range Achievement Test was mot included in
Uve testing sequence, but the other two tests wereused.

Although each of the programs are analyzed in this study sep-
arately, the same statistical format and design were employed

_In each case The compariscn took the form of a t-test, testing
the hypothesis: is the adjusted gain (post-test minus pre-test
minué number of months in the program) greater thad zero for

, the different tests. In addition, the effect of sex, grade and -
years d'eﬁcie.nt upon progress {n the Title ] programs was ama~
lyzed using grade equivalent scores. First a two-way muitf-
variate analysis of covariance involved the factors sex and
years deficient. Each ssbject in the study was ranked for years
deficient and placed in one of three categories: *lowest third,”
*middle * and “top third.? .

For § I, tue findings were: {1) Sex: The males came
closer to criterion on the Metropolitan Reading Subtest and om
the Woodcock Subtests than the females. (2) Grade: Second
aad sixth graders showed the greatest degree of reading achieve-
mant, (3) Years Deficient: " The lowest third did not meet the
@xpected criterion on all three tests, Howevgr, there was pot
& significant difference between the three groups on the tests.

For Study II, the findings were: (1) Sex: Both males and
females did not meet criterion on the Metropolitan Reading
Subtests. However, on'the Woodcock Reading Tests, the males
met criterion on all gubtests exngpt Word Identification and_
Passage Comprehension, whiie tbe females met criterjon on
the Letter Identification and Word Attack subtests. (2) Grade:
Grades two and grade four came closest to meeting criterion
on all tests, while, grades two and th mean scores were the
most consistent of the grades on both {ests, (3) Years Deficient:

-'l\e lowest third met cJiterion or came closest to criterion as
campared ¥ith the other two groups. However, in Passage Com- '
prehepsion and Word, [dentification on the Woodcock Reading
Tests, ali three groups were s cantly different from zero.

it is recbmmended that a study applying different treatments
to these children and measuring the degree of succesmas the
rysult of the treatments may provide sgme insight for program
Sevelopers. Students pre individuals 4nd learn at their own _

. pace. Therefore, the instructionai techniques utilized in meet-
ing the needg of these crfudm must be related to their indi-
viduality such as their sex, grade level and thé number of years
deficient they are in resding. t

v Prescriptive Titlé I Reading Program, 1974~1975 and the Read-
~  img/Language Arts Mddel, 1975-1976 were

RS
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'ru' EFFECT OF szu:crso ELABORA‘NON METHODS
AND WORD-TYPES ON THE AOQUISITION,’ RETENTION,

‘D YTION OF A BEGINNING READING VOCAB-
ULARY POR KINDERGARTNERS IN TITLE I 5CHOOLS

NABER, Ethyl; E4.D. ’ .
St. Johm's University, 1977

mgtg Prpblem

The purpose of this study was to investigate the effect of

;- three selected elaboration methods and two word-types on the
" acqlisition, retention, and recognition of a beginning reading

voeabuiary for kindergartners in Title I schools.
Sample aad Procedures

Seventy -two kindergnrmers were randomly selected from
. fhree gublic schools in New York City. The schoois were al

3. Title I schools, had a predominantly*black student populwon.

aad had uandardized reading test scores below the national
norsr. -’ \
The subjects were randomly a.ssizned to treatment groups

- of either similar or dissimjlar words that were presented with

ons of the following methods: (a) visual-auditory (VA),
{b) yisual-wisual-auditory (VVA}, or (c) visual-auditory-kines-
thetic (VAK). Similar words were four words that gshared a
commona phonogram {i.e., can, fan, man, pan). Dissimilar words
shared no common phonogram. The VA method involved see-
h‘ the word and hearing its name. The VVA:method involved
m the word, seeing a picture of the word, and hearing its
pame. The VAK method involved seeing the word, “hearing its
same, aad tracing the jetters of the word
A laboratory procedure was used to teach and test each ggb-
individuaily. Acquisition teaching and testing were alter-
anttl the subject responded, cor'rectly on two successive
trials tery) for each word or for a maximum of 12 triais.
Acquisition_test scdres were based on the number of tiials-re~
quired to reach ma.ster' Retention test scores were based on
the number of words the subject could read 24 hours after-the
acquisition session. The recognition test immedjately foliowed
retention test and recognition test scores were based 6n the

words the gubject coeld cqugestly point to when
samed by Theveperimenter. - S . .
A 3 x 2 analysi ariance proced with equal cell entries
was used to analyze the .
- ’ < »
Roeeuits . ¢ - 3 .

The findings indicated that there were no significant mean
differeaces it the .05 level among the elaboration methods,

. word-types, or their interaction. While none of the*results .

was statistically significant, trends in {he performance of the
subjects indicated:* 1. There was greater acquisition, retention,
and recognition of similar words than dissimilar words. 2. The
e most rapid acquisition, buf the least
. The VAK method aided re-

oversH effec positive for retention and recognition. Re-- ~#
tontion d‘dhslmllar words was particularly lacllitawd by the °
VVA method. .
Supplementary ﬂndma that were not hygothesized at the
outset of the' investigation revealed that there was no sigmﬂ-
cint mean difference belweern the sexes for acqui
tion, and recpguition. Another supplementary ﬂna&o nuhd
that the Title kindergzrtnera had the ability to acquire,
-d neopiu the stimulus worde, .
1. The elaboration method, word-type, or their interaction
have significant effect on the acquisition, ratention, or rec-
K of & beﬂming reading yocabulary for kindergariners
ta Titde | schools. 2. Similar words prodace greater averall
sequisition, retention, and recognition than dissimilar words.
3. Trasing the word’produces the most rapid acqaisition Trae-
fng e doXd appears to aid retention only when the words are
plmilaw. 4. A picture cue appears o negatively affect acqaisi-
Q  wever,the effect is pontfn for retention and recogni-
E [C Tte sex of the child do¢s mot affext the acquisition,

.

I

~

e :

,retention, and recognmon of ar begmmng reading vocabula.r)
's. Title I kindergartners have the ability to acquire, retain,
and recognize a béginning reading vocabulary .~

-~ Order No. 77-29,443, 129 pages.
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EVALUATION OF THE NINTH GRADE PILOT REMEML
READING PROGRAM IN THE CONNECTICUT VOCATIONAL-
TECHNICAL SCHOOL SYSTEM Order No. 7731080

HADDAD Frederick Lonis Ph.D. The University of Conna:t-

leut, 1977. 148pp. :

* -~ Purpose of thﬁstndz

The Division of Vocattonal, Education, Connecticut State *
Department of Education, implemented-a piidt remedial read-
ing program jn six VocationaJ Technical Schools during the -
19741975 school year. The purpose of this studg was to mea-
sure the effectiveness of this pilot program. The problem
statement specifically is: Does the sinth grade pilot remedial
reading program in the Connecticut Vocational -Technical
Schools improve students’ reading comprehension and vocabu- °
lary? The immedxa.te effects of the program and the students’
retention of reading skills over a period of time were bf pri-
ma.ry importance to this study ’

Review of Literature

The review ‘of the literature succinctly depicted the' ugniﬂ
cance of reading in schools today and the interrelationships be-
tween reading and juvenile delinguency, dropouts, low intelli-
gence scores, and career and vocational development. The lit-
erature also revealed the extremely poor readiag ability-of
many youth-in the secondary schools and the lack of appropri-
ate remedial reading programs to.meet their needs. Where
these programs do exist they ausually lack objectivity and rigor
in the evaluaffonprocess. Too often program effectiveness is
based on an informal and subjective nature; and proper uge of
mnstlcs and adequate research design are usually lacking

" Research Design

The pretest-posttest research design was utilized because
it lect itsell to an evaluation approach which was the purpose
of this study. The experimental group was given the twelve
week remedial reading program, Using the thyee for of the
Gates-MacGinitie Reading Test Survey E, the experimental -
and comparigson groups i each of the six schools were tested
at the beginning of the program (pretest) at the conclusion of.
the program (posttest), and five months aner the conclusion of -
the program (retention posttest), in order to measure longitudi-
nal program effects, The variables that affect internal and ex-
ternal valldity were controlled to the extent ‘where this author
could state that any nonchance differences found in the reading
achievement (dependent-variable) between the experimental and
comparison groups were due to the treatment — the remedial
reading program. A two-tailed t test, a‘'parametric statistic,
was used to test the hypotheses to determine whether the mean
performances of the experimental and comparison groups were
significantly different. ’{he level of significance for determin-
ing differences was set at the .05 level. .

Y

,

v

Findings a.nd Concluslons

Ahalysis of the data in testing the hypotheses leads one to
conclude that there were significant reading comprehension and
vocabulary gains for the experime group students ‘compared
to the comparison group students. s was troe immeda&ely -
at the conclusion of the pilot program (pretest-postt
well ag at the retention posttest five months later (pclfhst-
retention posttest). However, the analysis of mean g2in scores
from the conclusion of tlre program to the retention posttest
period (posttest-retention posttest) indicated no difference in
the continuing growth of reading achievement between the ex-
perimental and ompa~isbn groups.

ghve far reaching effects for pregram planners and decision « °
lnkerl , '

-

. - s
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The resulis of this tudy ‘,




A STUDY OF ORAL VOCABULARY SCORES AND READING
VOCABULARY SCORES OF THIRD GRADE EDUCATIONALLY
 DSADVANTAGED STUDENTS Order No. 7732867

" JONES, Elben Lewis, EAD. The University of Oklahoma,
.lfn 100pp. ‘Major Professor: Dr. Rncbard Williams

‘!'IliQ study was concerned with the analysns of oral vocab-
ulary and reading vocabulary gcores, socioeconomic status,
‘ aad ethnic background of two huridred ahd three (203) third
R gna educationally disadvantaged students in the Oklahoma
Plbhc School System. Oraltlanguage development of chil-
R b I.s been the object of manylresearch studies. Children
1 progress well in teaqu will possess the ability to
wse amd respond to oral language.' This ability is apparently
the results of listening to and speaking the language used within
the family, schoel, and neighbe Howdver, Giles noted
that there 15 a large group of thildren who cannodt progress
well in reading. These are the educationally tisadvantaged
ehildren for whom compensatory educahon programs aré de-
sgned.
© The purpose of the study was to | (1) determine the rela-
tionship between the student’s oral vocabulary to that stu-
dent’s reading vocabulary and {(Z) determine differences be-
tween oral vocabularies 6f high and low sociceconomic students
and students of diffefent ethnic backgrounds. Four hundred
and {ifteen (415) third grade educationally disadvantaged chil-
dren jw the Oklaboma City Public Schools were screened by
aping the Metropoirtan Achievement Test Two hundred and
. sixty-three (283) subjects qualified for the stady and two hun-.
- dred and three (203) were randomly selected. Students used in
- - the stady were administered the Dailey Language Facihity Test
. and the Gates MacGinitie Reading Vocabulary Tests. The .
socioeconomic us (educanon and occupation) for each stu-
dent was mined by using"Hollinghead’s Two Factor Index
of Bocial Position. A Pearson Product Moment Correlation
Coefiicirent was used to compare the oral vocabulary scores
of esth stndent with thht student's reading score. A two (2) i
. varisble factorial analysis of varance 1n a two (2) by three (3),
‘destgn was used to study the data obtained on socioeconomic .
.-~ otatws snd race. A computer program, the O U MANOVA,
whieh compensates for unequal cell size was used 11 the anal-
4 ysis of the data. -

Conclusions drawn from the study were: (1) The Pearsonr
of .2022 was sigmficant at the .05 level indicating a sigm{?-
cant eorreiation existed hetween the oral vocabulary scores
and the reading wocabulary scores of third grade educationally
disadvantaged students. (2) The highest measyre of central
tendency on socioeconomic status and race was found in the
Mmesn 6Core o(C,augasmns The lowest mean score was foundsr
in the Native Amencan and/or Chicano stadents. (3) Signif1-
cant differences occurred between the oral vocabulary mean
scores of third grade educationally disadvantaged Black stu-

[

dents and Caucasian' students. The Caucasian mean of 4.24 was -

. " significantly gher than the Black mean, of 3 59. (4) There
- were no significant differences 1n the oral vocabulary mean
scores of third grade educationally disads antaged Black stu-

: dents and Native American and/or Chicano students. (5) No
signfficant difference occurred in the oral vocabulaty mean
scores of third grade educationally disadvantaged Caucasian
students and Native Awmrerican andor Chicano students. (6) There
were no synficant mteraction’effects of ethnic origin and 50~
eioecononmic status on oral vocabulary mean scores of third’
grade educatiqpally disadvantaged students

. - ’

El{ . ’
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.. AN EXAMINATION OF THE POSSIBILITY OF EXPLAINING °
PROGRAMMED INSTRUCTION WITH A THEORY-OF READ-
ING COMPREHENSION . ) :

3

i .

KILLIAN, Paul Wright, Jt., PhD.
North C:u'ohna  State Umvrzsnty at halengh, 1977

Supervisor: James L Cole - -

Based on a reading comprehension model, 1t was hypothe- .
sized that: (1) programmed instruction would énhance the -
comprehension of poor readers, (2) short step programmed ipr
struction would a1d poor readérs morethanwould long step pro-
grammed fnstruction, {3) programmed wstruction would not
af{ect the comprehension of geod readers, (4) programined .

" nstraction would enhance a subject’s comprehension of mate- N
rial from an unfarmhar subject matter area, (5) there would be -
. a positive relationship between the readabihity of programmed
instruction and comprehension for poor readers, and (6) reten-
tion would not be affected by type of instruction ~

In the first experimeént the effects of type of instruction, .
degree of student famharity with subject matter, and reada.bu- -
ity of the instructional materials were examined for poor read-
ers Analysis of immediate posttest scores vielded a signtfi-

-cant ‘difference due to readability (F = 19 51, p less than 001) -
Analysis of covariance of delayed posttest scores revealed sig- 1
nificant effects due to type of insguction (F = 3. 76,.p less (hau
.025). degree of famiharity (F =4 83, p less than .001),
school attended (F = 8.77, p less than 004) Significant inter-
ictions between type of instruction and readability, readability
and school attended, and type of mstructign, readability, and
school attended were also obtained Analysis of variance of .
-time taken to complete wnstruction yielded main effects differ-
ences due o type of instructién (F = 124 23, p less than ‘&)1),
readability (F = 17 95, p less than 001}, and degree of familiar-
ity (F'= 5 39, P less than 025) o signihca.nt interactions '
_were obtaned
. in Experiment II the effects™of type of mstruction and de-
gree of famiianity were examined fos good readers No mignth- '
cant effect? were obtained 1n an analysis of immedigte posttest N
scores Or in a covariance analysis of posttest scores In the
. analysis of ime takén to complete 1nstrugtion, a main effect
due to type of instruction was found (F = 67 16, p less than .001).
No sighificant interactions were obtained.

In the third egperxment the effect of readability of short
‘step programmed 1nstruction on the comprehension of good
readers was examined. There were no significant eifectsion

. either 1mediate posttest scores or difference scores fdiffer-
ence 10 1mmediate and delayed posttest scores). .

These results partially support Hypothesis (6) and support
Hypotheses (3) and (5)

Based on these results it was concluded that, at present, a
reading comprehension theory 1s not adequate to explam pro-

_ grammed 1nstruction. Order No 177-29,669, '12'5 pages LT
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‘THE EFFECTS OF A CAMP PROG N THE READING
ABILITIES AND ATTITUDES OF EDU FONALLY A!Dl
SOCIOECONOMICALLY DISADVANTAGED CRILDREN .

“

MARCUS, Joyce Bukaresky, Ph.D.

Fordpam Umversity, 1977
- .

Mentor: Jay Sexter )

-

) This investigation studied the effectiveness

“gram following summer school in improving
and attitudes, of educationally and

ed children retarded.in reading.

cifically, there was an atte

who attended a two week T
ing following a six week stfn -

summer schoo}/only” . \ -
f this study were 500 predominantly Black and
ris and boys who, 1n the fall, were to enter

h grades in 2 New ‘York City school district.
‘mskruments used 1n this study were: 1. Phe Metropol-
mevement Test to measure word knowledge, comprehen-'
, and total reading. 2. The Semantic Differeatial instru-
ment tQ measure attitudes, “Me, My Classmates, My Teacher,
School, Studyipg, Reading, Summer School and Camp Program.”
on reading achievement and-the selected attitude varr-,
ables Were analyzed by uge of multiple classification ana.lysxs"t
-of variayce with repeated measures to determine whether therk
ificant differences between campers and noncampers,
emales, the three times of testing, and-any mtergc'~ :
tion of these. Post hoc t tests were used to determine the .
source of differences that occurred. Within the experimentdl .
and control groups between each time of testirfg, differences .

were examined by use of additional post hoc t tests: )
The .05 level of confidence was used as the cnt‘non for |
determining significance although signmifscance was ¥requentts
found beyond the 01 and 001 levels of confidence%, :
. An analysis of the Metropolitan Achidvement Te
. word kiowledge, comprehension, and total reading i¥icated that
as 3 dird t resulf of the camping experience no. di{ference,
4p reading, coul found between the experimental and\control
R ‘:m Hawever, nine months after the experiencein camp-
was completed and all of the ckildren were back home in their
hor i -erwizonmedt, they wereiagain tested and cathpers
showed sjfnificant]} higher wor§ knowledge, compréhensian,
reading s¢

~

ed that summer school followkd by a ’
and thif
ured 1mmediately after tv xperience.
icated that there were significant dif~ ,\"»,
ferences 1n attitudes een the campers and nonc
resalt of the summer|school and camp program.
ftuations, as indicated\in the summary, the changesd{became-
dent in the post posttpst comparison. By the 'end pf the
program; howevery there were already signifi differ -
es between campers and noncampers in the attit v
self, school, and reading} In each situation where t
v positive changes in attitulle, the campers had signifi
R ive attitudes. Wherelthere were negative chang
m thecampers' atlitudds were less negative. _

.

effect could not be m
i+ The results also i

1
-
.
v
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The following recommendations were made after apalysis
of the findings, 1. It was rego;nmendgi that this study be rep-*
licated with a similar population. There should be furtHer .

" breakdown:of the population in order to determine whether the

¢amping program is more beneficial for high, medium, or low
achieving pupils. 2. This study should be replicated with dn
experimental group attending camp and a control group attendd
ing summer school for the.same time-period. 3. It was rec-
ommiended tha® cost per pupil be measured in terms of cost of
camp, cost of summer school, and in terms of long raage
achievement. 4. The question of sex"differences in reading
,and attitudes shouldsbe investigated further. The literature
suggests that there are séx differences and that they are influ-
enced by environment. No sex differences were found in this
study 0o the achievement tests. R s .
) Order No,.77-28,085, 166 pages.,

1]
THE EFFECT OF ITIGN EDUCAT A YEAR.O!
ION, A YEAR OF
BEADINESS AND BE G READING INS#RUCTION BE-

TWEEN KINDERGARTEN AND FIRST GRA '
DE, ON LATE
ACHIEVEMENT FOR SELECTED CHILDREN R

Order No, 7800508

m‘;‘rw, Harold Wayke, Ph.D. Saint I;ouis University,
. ‘ ! ’ r‘
- Thia longitudinal study diplored the effect 5f an interim
year of readiness instructiol between kindergarten and first
$rade on achievement in the econd dnd third grades. Cem-
<parison of the experimental oup to each of four controt ’
groups was made at the secon}l grade level in the area of read-
:i::i;r;xevetfhe:t and at the thid grade level in the areas of N
» mathdmatics, and ¢ ité ing-m

language achievement. retfdmg maihematics-
Students were gereened at end of their kindergarten
-year tp deternfile ftyr readines¥ skills for ﬁrstd;raq,e. One
§Fowp of students i ess skills, the experd-
mental group, was Agsigned to a gear of transition education
featuring small class sizes, inciv attention, and prescrip-
tive instruction emphasizing development of readiness skills
Another group who were also diagnoeed as lacking‘readhuu' !
skills, contro! grow) on#, was assigned to the regular first
grade.,)A third group the same kindergarten class who
exhibiteq no lack of r €ss skills, control group two, was
; prst grgde. A fourth group from"
%, eontrol group three, exhibited
. i vgrs assigned to'the regular first

e
ent, The ath o ¢ first grade due tq lack of achieve-
lected from the follo
ftudents who &d not
tained in grade one.

grade, and

£ond gride indicated no sig.nincant\
Prial group over contral gr two,
aty b higher.mean grade e:z:a.llnt
j than control group one.

ated signifieantly highbr mean
e &perimental group in readiny
oblems than for control °
ol groups two and four,
2|1 tgsts*in the third gfade
: s&an the norm of 3.7 for

#roups one and three hut
Mean grade equivalent\sco

.

-




. ]
TNE EFPFECTS OF mporrussm/n:s-r AND FLU-
. ENCY TRAINING, CROSS-AGED TUTORING AND SMALL,
GROUP INSTRUCTION, ON READING SKILLS -
* . ' Order Nq. 7802717

SINDELAR, Paul Thomas, Ph.D Unlverslty of Mln_ ota '
im. 207pp. ! ) . ,

The purpose of the research was ﬂrst to co pare the ef-
fects of cross-aged tutorial and small groyp/instruction in Spe-
clal education resource programs; and ig’compare three meth-
ods of supplemental reading instruction. Secdnd, the' research
was designed to examine the rela.tl isfilp between improvement,
tn'onl'rudlng and lmprovemen 'n reading comprehension.

My three second Lo fourtl grade chiddren, assigned to,
resource programs for. supplementary reading instruction,
were randomly ssigned Ao receive ane f four. treatments:
word reeognmm trajning, oral reading pPactice, hypothesis{

" test (B/t) {raining, Autorial arrangemesnt; and b/t training, small
‘group arrangem ént. The h/t’procemre involved training chil-
drea to use eOntextual cues to anticipate words delpted from
the end gfphrases. Cross-aged tutors administered theé first
three miethods to individual children; resource téachers admin-
{ the h/t training to groups of three children. All treat-

included 20, 15 minute lessons; the lnstructlonal mate- "V

rials were prepared controlling for difficulty level. .

Ali students were pre- and positested on four dependent
Jbeasures: word recognition, oral reading, tloze comprehen-
sion, and the Stanford Achievement Test, Paragraph Meaning .
Bubtest. Po sgores wer€analyzed with one-way analyses
of variance for three dependept measures; significant pretest
difterences on the word're ition measure were the Qasis
Sor covariate adjustment offthe posttest scores. ..fk set’of non-~
ofthogonal contrasts allowéd tests of three primsry hypotheses
On'graphs of the daily clozeland oral.reading perfermance sam-
ples, trend lines were drawn to gummarize the level.and direc~
tiom of the data. Each trend, for each subject, was cKaracter-
ized as either increasing or not in
allowed tests of the relationships between trend of oral reading
and trend of ‘cloze compreltension; and leyel of oral reading
and trend of cloze comprehension.

The resuits of the posttest analysis of the cloze data indi-
cated that: 1) the means of the tytored and non-tutored groups
within the h/t method did not-significantly differ; 2) the, means
of the oral read’ag and h/t groups were ~igaificantly greater
* - tham the mean of the isolated word training group; and 3) the
means of the former two groups dtd not significantly differ: Nb
significant treatment effects were obtained on the remaining

* . three measures. The results, of the chi-square analyseés indi-

- catéd that, first, the proportion of students who improved on ,
¢€loze performance did not significantly differ for student{ who
improved on oral reading 4nd students who-did not; and, sec-
#od,qmong students with increasing oral reading treads, the

ion who improved on cloze comprehension did not sig-

g;hunﬁv differ above and below a medlan ora) reading rate of -

'ords/mtuute,
concluded that:, 1) the croes-aged tutorial ar;ange-
as efféctive as small group instruction as-measured
by a test §f cloze comprehension; 2) oral reading practice and
W/ training had comparable eﬂects on cloze performance, sig-
. wificaftly greater than the effécis of isolated wora training, -and
- 8) Improvelnent iy cloze performancé was independent of trend
' ading pérformancé. The implications ot
for iupplementary redding instruction in special

rce yroframs were developed.
° B ' o [ 4
.8 ' . :
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AN INQUIRY INTO THE EFFECTS OF A PARBNT EDUCA-
TION' PROGRAM ON THE READING ACHIEVEMENT OF
FIRST GRADE CHILDREN IN A RURAL SCHOOL\SYSTEM

. ] Order No\ 7730519
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WADE, Benny éernar, Ed.D. Univexsity of Georgia,
196pp. Supervisor: i,-Ira E. Aaron
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. Th!s study was conducted to determine if a plannedp pgram
‘of pa.rent education could be sb arranged and carriéd out that it
»ould result in 2 measureable improvement in the ¥eading
achievement of first grage children whose p:u'en!.s complet
the program.” -

Educators have suggested a variety of way$§ in which
can be taught to provide their children, with better backgroundy,
from which to pursue formal school learning tasks. Research
documenting the success of parent programs designed to im-.
prove the reading achievement of children, however, i¥ limited.
The parents of 45 fifst grade children volunteered té take

- part in the program for the purpose of helping their children’

improve in reading ability. TRe parents of 35 children com-
pleted the program as planned. A’ control group of 35 'children
was pandomly selected from the remainder of the population.
The Comprehensive Test of Basic Skills-and the Oral Para-
digmatic/ ’Syntaﬁmatxc Language Inventory were used as pre-
tests and posttests to measure student growth in reading.

At the beginning and at the conclusion of the project there
was no'Significant difference between the means of the experi-
mental and control group on any of the evaluation Instruments
employed. There was a significant difference betweerrthe <«
means of the previous year’s first grade students. An inde-
pgndent t-test was used to analyze the pretest dataand a one-
way analysis of variance was used to analyze the posttest data. -

*Parents took part in a series of 10 meetings which were
two hours e€ach in length. The meetings taught parents ways
they “could reinforce those reading skills their children had
learned in school. The parents were then asked to work 15
* minutes p&r day with their child or ch¥dren for a period of
approximately 24 wegeks. The Harper & Row Tutorial Kit -
(Ellson, Harris, and Moron, 1973) was one tjpe of instruc-
tional material which was utilized: Most parent meetings. were
recorded on vided tape and parents who missed an original
meeting latér viewed the-video tape recording of the sessign.
had access to a parent outreach center from which
they checked out books, games, and other materials t6 use
with their chilcren. -

Parent meetings were conducted by the researcher a.nd by
two college consultants. A teacher’s aide was used to set up
mestings, provide transportatioﬁfor parents, distribute in-*
stryctiorfal materials'to parénts, and to malnfa&n contact be-
tween the school ant the home. School princigals and first
grade teachers also cooperated :u'g participated.

The study was conducted in a rirat school disttict in the
south central portion-of Georgia. The school populition was’
74 péycent Negro and 26 percent white. The investigation was
a-one year"study involving a large portion of parents from a
-low socioeconomic level Although the Period between the
pretest and the posttest was a full academic ykar the treat-
ment period comprised only.about one hilf of.2 school year.
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Statement of the Problem -

. The purpose of this study was to examine gains or losses
. made in vocabulary, comprehensxon and tetal reading scores

. of selected fourth grade remedial réading class students to dec
termine if attendance of a summer compensatory rea.dmg pro-
gram, during the summers of 1973, 1974, and 1975, aided these

2 selected students in the retention of reading skills over the
‘pertod of study. . .

.

Hypotheses Tested b "
The null hypotheses were: 1. 'i‘here wiN be no significant

differences W Reading Vocabulary gains or lesses between ex-

. Or evident at the end of the following academic year. 2. Theroff ”””””

will B 75 Significant djfferences 1n Reading Comprehension "’f

* gains or losses between experimental ‘agd-control groups over ,

the summer vaciation penod or evident at the edd of the fouov-

ing academic year. 3. There will be no sug'ni.ficant differences,

in Total Reading gains pr lesses between expenment.zl and con-

trol groups over the summer vacation or evidept at the end of

the following academic year. 4. There will be no significant .

differences in the three reading skills areas, noted above, be- -
tween males and females in the experimental and control groups
over simmer vacation or evident at the end of the following
academic year. 5. There will be no Significant differences be-
tween the mean scores of the same greupy or sub-group when
pretest-posttest mean sfores are analyzedfor reténtion in the
-un areas noted above over the summer vacatien ‘period.

A L— o ' ’ -
/’ } The population was Himited to fourth grade students in Title
renedia.l rea.ding classes in seven elementary schools 1n East -
.r’.. mtsian [he gtundentg” records pcontainad
all fhree test scores used--pr;test posttegt, and delayed post-
test. The sample was composed of 75 students in the exper: -
menta} group (43 males and 32 females) and 175 students in the
control group (106 males and 69 females). .
The independent variable was the summer compeul}ory\
program attended by the experimental group. The dependent ;
->_varisble was the gain or joss in reading ability over the summer
"'nuﬂm as neasux by the subtests of Vocabulary, Reading
otal Realfing of the SRA Achievement
Gates MacGinitie Reading Tests.

of the diffefences between means was used to test the various
Wypotheses. The :05 level of confidence was Belected as the
criterioy of significance.
oy W ~
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Aruitoxt provided by Eic . ~ .

" did_show some are1 of gain as

?M Y ’ E - - v
*The findings indicated no.significant differences in Reagding ’
Vocabula.ry, Reading Comprehension, ‘or in Total Reading gains
or losses betweén fourth grade remedial reading class students
who attended a summer compensatory program and those who, -
did not attend. Fourth grade girls who att¢nded the summes
program had significant summer gains over fourth grade girls

who did not attend in the posttests of Vocabujary. Thesh gains

did not persjst the following spring. The posttest-gcores for the L

control group-were conaistenuy lower t that group’s pretest

l@ores while for the simmer sc

Conclusion$ y ) .

“ Summer compensatory rez@nstru'ction did not signifi- SN
cantly alter the actﬁ'es of reading voci , reading compre-
bhension, or total reading of fourth grade remediil reading class
students. Female Students had the greatest gains with summer
instruction and had the greates: losses without the summer in-
struction._ C.

Recommendations , .

* .

"1. Research should be made oa sum school as a con- s .
tinaum in the learning process. 2. Reseﬁkckshould be made
on different kinds of#fmmer school progra.ms for the slow- _‘
learner, the grade-level student, and for the gifted student.
3. Research d be made on the utihzation of community re- s
sources amlable to the non-summer séhool student.
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