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This bibliography bas been compiled as part of a continuing series designei
to meke ihformatton en relevant dissertations available.a4 users Of the ERIC
sys Monthly Issues of DissIrtation,Abstracts International are reviewed
An rder to compile abstracts of-dissertations on related topics, which thus

ome accessible in searches of the ERIC data base. Ordering information for
dissertations themselves is included it the end of the bibliography.

Abstracts of the following dissertations, are included in this collection:

/brain, Maigery Elinor

THE EFFECTS OF FOCUS OF
1( PRESCRIPTION READING

ACHIEVEMENT OF REMEDIAL READERS

Burrows, Zenas Abram
/

A TUTORIAL READING SKILLS PACKET
THE-DEVELOPMENT AND VALIDATION OF

FOR APPLICATION BY tARENTS

Davis, Celestia Brennen

THE EFFECTS OF THE LIGHT TO READ
LEADERSHIP TRAINING ON THE FIRST
YEAR RIGHT TO READ SCHOOL DISTRICTS ,

IN TEXAS

Ellison, LeJeune Hickson a

A COMPARATIVE STUDY OF THE FERNALD-
READING METHOD AND SYSTEMATIC
DESENSITIZATION AS METHODS TO
IMPROVE READING ACHIEVEMENT IN
LEARNING DISABLED CHILDREN

Farrell, Frances Elizabeth

AN INVESTIGATION OF LEVIER IDENTIFICATION
AND TWO METHODS OF INSTRUCTION FOR
STUDENTS IN SECOND, THIRD, FOURTH AND
FIFTH GRADES IN ESEA TITLE I SCHOOLS
El A RURAL COUNTY IN NORTHWEST-
FLORIDA

Green, Evelyn A.

IS THERE A SIGNIFICANT GAIN IN
LANGUAGE DEVELOPMENT FOR
CHTLDRENATTEEDING SUMMER HEAD
START PROGRAMS BEYOND THE TEN
MONTH SESSION?

Greenfield, Carol Sue Greenlinger

THE IMPACT OF TITLE I: ANALYSES
OP TWO READING PROGRAMS IA RACINE,
WISCONSIN

L

4
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Haber, Ethyl

THE EFFECT OP SELECTED ELABORATION
METHODS AND WORD-TYPES ON THE ACQUISITION,

'RETENTION, AND mcootirrfoN OF A
BEGINNING READING VOCABULARY FOR
EINDEIGARTNERS IN TITLE I scams

4

:Haddad, Frederick Louis

ALUATION OF THE NINTH GRADE PILOT
IAL READING-PROGRAM.IN THE.

CONNECTICUT VOCATIONAL-TECHNICAL
SCHOOL TEST*

L

'4 1:41

Jose., Elbert Lewis

A STUDY OP ORAL VOCASULARY SCORES
AND READINGSOC.ABULAIM SCORES OF
THIRD 'GRADE EDUCATIONALLY,
DISADVANTAGED STUDENTS

°

Killian., Paul WrightJr.'

AN EXAMINATION OF THE POSSIBILITY OF
EXPLAINING FROGRAMKb INSTRUCTION
WITH A THEORY OF READING ION

Marcus, Joyce Bukaresky

THE EFFECTS or A.CIMP PROGRAM 0A, THE
READING ABILITIES AND ATTITUDES OF .

EDUCATIONALLY AND SOCIOECONOMICALLY
DISADVANTAGED-CHILDREN

Matthews, Harold Wayne

THEIFFECT OF TRANSITION EDUCATION,
A YEA OF READINESS AND BEGINNING
LEADING INSTRUCTION BETWEEN KINDERGARTEN
AND FIRST GRADE, ON LATER ACHIEVEMENT
FORMIC/HOCH/WM

Sindelar, Paul Thomas'

THE EFFECTS OF,HYPOTHESIStTEST AND
FLUENCY TRAINING, CROSS-AGED TUTORING
AND SMALL moot INSTRUCTION, ON READING
SKILLS
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Hide, Benny Bespar
. _
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-4 PAPA= EDUCATION PROGRAM ON THE

READING ACHIEVEMENT OF IRST
GRADE CHILDREN IN A RURAL SCHOOL
SYSTEM
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Hillipmg, Mary Thompson
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RETENTION OP READING SKILLS OP
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THE EFFECTS OF FOCU OF PRESCRIPTION ON READING
ACHIEVEMENT OF- REMEDIAL READERS -...-

=, Margery Elinor, Ph.D.
of Marl land, 1477

Supervisor: Dr. Dorothy. D. ruffivan

The purpose of this study vat to compare the effectiveness
of three approaches to the focus of prescription in remedial
magi instreetton: skill strengths, skill needs, asid,an sin
locoweed semeeMial approach.

Ile following hypotheses sere tested. 001 There Is no re-
latioeship between focus of prescription find growth in teethe(
achievement for remedial readers Flo: The relationship be- ..
tweet+ focus of prescription and growth in readvig achievement
is sot moderated hi sliding ability

The sutnects.pere 34 remedial readers in the third through
the sixth grades who received small group instruction carried
out by the researcher. Classes were held daily for 30 minutes
during a five-month experimental period. All students, ran-

niomly assigned to treatment groups, participated in an inten-
sive, eclectic .recriedtal program with the panic 11 activities:
a facilitating experience for Language Experience Approach
(LEA.), dictatIon,of L E A. story, independent activities with
L.E.A. stories, word-ba'nk cards, word bank card games. die-.

7 etrvery tech.-nate, word attach`gaznes. D.tected Reading Achy -
sties. oral reading of plays, functional reading centers and

, diagnostic activities. ,
The three treatment grb'ups differea on focus 4 prescrip-

tion. Students in Treatment A worked witn.skrii strengths. , 1

while Treatmeot 8 students focused on skll needs, and students
in Treatment C parttcipased in the same activities in a prede-
termined sequential fashion Grouping, tin:e allotment. and all
other aspects of remedial instruction. were equated for the
three treatment groups . ' -

The investigator adrninistere-d four reading achievement
pre-tests to measure the following variables word recognition
(total number of words read correctly on the Botel Word Rec-
ognition Test), oral reading accuracy (total number of words
'read correctly on the oral reading passages of the Spache Di-
agnostic Reading Scales, silent reading comprehension total-
number of comptehension questions answered correctly art the
silent reading passages of the Spathe DRSi, and phonics 'Knowl-
edge (total number of correct items on six phonics subtests of
the Spache DRSi In addition, the Peabody Picture Vocabulary

k Test was administered as a r4easure of abding ability Jitter
the five-month rnstructtonal 'nod. post-tests were adminis-
tered with the same four re ng achievement measures.

To test the first hypottie is. the multivariate analysts of
covariance te-chnique was ed The four post-test reading
measures were the creeriqn variables, and the four pre-test
measures along Nit auelpt abiltt, were covarates The sec-
ond hypothesis was tested by utilizing the homogeneity of re-
gression technique wit's each posttest, using auding ability as
the single covari tel. n,

flit .
The following c lusibris were drawn from the findings:

1. The sesearch h Pothests that there is a relationship between
focus of prescription and growth in reading achieyement for
remedial readers could not be supported 2. The research.hy-
potheses that the relationship between focus of prescription and
reeding ability is moderated by aiding ability could not be sup-
ported.

This study is a firststep in refining the theory ofonusing
on strengths in remedial reading Results suggest that the cog-
miles aspects of focusing on specific skill strengths mat not
be as important as focusing on the affective strengths of .each
student. Additionally, further studies are needed whieh employ
a ecistrol group, larger samples, diffefent type's:of-remedial'
papidatioes; and follow-up evaluation. .

Order No. 77-27,986, 271 pages.

THE DEVELOPMENT AND.VALIDATION OF A TUTORIAL
READING SKILLS PACKET FOR APPLICATION BY
PARENTS . Order No. 7730637

BURROWS: Zenas Abram, Ed.D Utah State University, 1977.
139p, MaiCir Professor. Dr. Malcolm Allred

A modified' research and development procedure was used
to produce and to test the effectiveness of a Parent Tutorial-
Reading Skills Packet consisting of (I) t*enty.five lessons de-
signed to teach specific reacting skills to fourth grade students
who were reading one-yeas or more be)cni grade level and'
(2) a menial for parents'containing directions fog tutoring and

listructioni for -monitoring student progress
An original draft of the Parent Tutorial Reading Skills

Packet was designed to meet the specific reading needs of
students winch were identified from a survey in She Coeur
d'Alene, Idaho, School District and the Post Falls, Idaho, -

School District This draft was submitted to a.panel of pro-
hiesional teachers and reading specialists vhe evaluated it is

, terms ot clarifrof purpose, content validity, context, suit-
-ability of vocabulary, ease of using, appropriateness for fourth
grade students, validity of reading sklffs being taught, and
adaptabilite to parent ability The Packet was revised to meet
standards of the panel and administered to a pilot group of rep-
resentative students. The Packet was revised a second time.
This second revised torn *as used in this study

The Parent Tutorial Peacbng Skills Packet was tested using
a modification of the Stanley and Campbell repeated measures
research design (1969) Forty fourth gran* students wtiosti
parents agreed to inartimpate in the study were randomly se-
Meted from more than 200 students in the two school districts
who tested ajeast one year below grade level in reading.

The follbwiing hypotheses were tested 1. Tbery will be no
significant difference between the first posttest mean scare of

Group A and the first posttest mean score' of Group B as mea-
sured by the Bond's Silent Reading Skills Test, 2 There will
be no significant difference between the second posttest mean

4 score of Grow A and the second posttest mean score of Grow
B as measured gy the Bond's Silent Reading Skills Test. -

'{ There mil be no significant difference between the pretest
end second pottiest mean score of Group A and thpretest and
second posttest rnean score of Group B as measured by the
Criterion Resdas7 Irventory and the Fletcher's Informal
Readinc Test

eas.concluded that parents who utilired the Parent Tu-
torial Reading Skills Packet could effectively tutor their chil-
dren.
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III EFFECTS OF THE RIGHT TO READ LEADERSHIP
TRUISM ON THE

-THE
YEAR RIGHT TO READ SCUOOL

DISTRICTS IN TEXAS Order No..7801753

Csiestia Brhnnen, Ed.D. Texas Woman's University,
1e17. 123pp. Adviser: Howard L. Stone

Problem

The problem of this study was to determine the extent to, -
which the program of "eldership training for local Right to
Reed directors has had a positive effect oe the reading achieve-
ment og pupils in the identified target areas *Hite Right to Road
school districts in Texas and the extent to which the leadership
treble( has prepared the directors to implement the Right to
Reed strategies in their school districts.

Procedure

Piety -three of the 44 local school Right to Read directors
who received the leadership training responded to a question-
naire on the effectiveness of the leadership iraining and ie-
ported the reading achievement scores for pupils enrolled Ur
the target areas of the Right to Read schools for the 1973 tad
1g7S school years. The study was a descriptive survey which
esniered &reined the following %proponents: 1. An evaluation of
the *epics of discussion in the Right to Read leadership Wis-
ing,. Reading achievement scores of pupils enrolled in thi
Right to Read schools in 1973 and in 1976 were obtained.
8. Snores in target areas of Right to Read schools that named
adedmistrators 'or 'principals as directors were compared with
*Mad' reading achievement scores in the target areas of Right
to Seed schools that named classroom teachers as directors.

b addition, data were obtained on preferred topics for Mare
staff development programs and major changes that were made
la the school &stride reading programs,

Findings

The major findingcot this study revealed the_followieg.
I. The local Right to Read directors expressed support for the
following topics: . Right to Read needs assessment . Orpa-
Lein a school for implementin g the Right to Read strategy

Balk components of the reading curriculum . Interpersonal
communicatice skins - Approaches to beginning reading
. Strategies in teaching word recognititin skills . Diagnosis of
reading Evaluating and selecting rehding materials
. Programs sponsored by the Tease Education Agency 2. 111b-
cbsts' achievement seemed to be superior in school districts
tint named building principals or administrative staff members
as directors. 3. Seventy-three per cent of the schools that re-
ported pupil achievement scores showed gains in pupil achieve-
ment. 4. Five area in which changes of the school reacting
programs had occurred were school management, classrooini
mmagement systems, staff assignments, materials, and staff
development programs.

Conclusions

Based on the findings of the study, the most significant
conclusions for educational leadership were the knowing.
1, The Validity) of 11 topics for study seemed to be established
by reason of support expressed for them by the directors who
participated in the training. 2. The Right to Read leadership
training program appears to provlyte a viable model to be fol-
lowed in providing for school reading programs. 3. The effee-
thrones. of the Rigid to Read program, as reflected In the re-
peated reading pin scores, demonstrated that administrators
or peteelpals were more successful as Right to Read director*. ,

A
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A COMPARATIVE STUDY OF THE' FERNALD READING
METHOD AND SYSTEMATIC DESENSTrIZATION AS
METHODS TO DIPROW,, READING ACHIEVEMENT IN
LIARIFNG-DISABLED CHILDREN . Order No. 7801141

e`,
MYRON, LeJetme Hickson, Ed. D University of South Caro-
line, 1977. 89pp.

Sr
The problem of the study was to determine the effects of

two variables, taken separately, upon reading, achievement
em learning disabled children. Sixty i cIsabled
children In grades two througelive were randomly epsigned
to Owee groups. Group I served ad the Contr.*. Group.
G. II was taught using the Grace Fernald Method! Group DI
was taught using conventional reading methods after a period
of systematic desensitization. All three groups were pre-
tested and posttested using the Wide Range- Achievement Test -
Seedling Level L No significant differences could be Shand '
winds groups or-between grbups at the ,05 level of.siajnit-

easee when an analgsii-of variance was run usitig pre f astf
lassibeet scores. One-tailed t-tests were insignifiesid. The
nil.hypothesis wag accepted. Also, no significant differehees
were towed betimes males ancifemale, when an amaysis of
variance was rim on posttest scores It was concluded that the
Fernald method asd systematic desensitization did not produce
significant differences in mean gains from those achieved by
the control group. The Fernald group shred the greatest
mean pin, although not eignificant.`

AN INVESTIGATION OF LETITR IDENTIFICATION A)JD
TWO METHODS OF INSTRUCTION FOR. STUDENTS LN
SECOND. ,THIRD, FOURTH. AND FIFTH GRADES IN &EA
TITLE ; SCHOOLS IN A RURAL COUNTY IN NORTHWEST
FIGRIDA Order No. 7801476

FARRELL, Frances E1izatlettilPh.13_, The Florida State Uni-
vortlieY, 1977. 970p.Major PAfessor: T. Glennon Rowell

A study, was conducted to investigate the following questions:
Are students who rod at or below the third stanine on, a stan-
dardised reading achievement test in the second, third; fourth,-
aid fifth grades in ESEA Title I schools able to identify and
distiegyish all of the letters of the written alphabet? If thi sub-
jects *erected at or below the third stanine are not able to score
above the eighty -fifth percentile on a test developed by the in-
vestigator on letter recogmtion,which of 'two approaches,
Easiest Letters First or Distinctive Features of Letters, would
produce a significant gain during four weekt of intensive
striation? ,Are students who read at or above' the f sta-
tues on a standardized reading achievement test in second,
Witt fourth, and fifth grades in ESEA Title I schools able to
identify and distinguish gll of the letters of ,the written alphabet?

There were 392 subjects at three different Title I iichoolit
bt a rural county in Northwest Florida who were identified as
lawn* scored at the third stanine or below on a standardized
reediag achievement test. These second, third, fourbi, and fifth
grade students were given a test on letter identification- con-
strueted by the investigator and 141 students scored at the
eighty-fifth percentile or below and were considered suitable
aublects for the experiment. The test papers were examined
and percentages for each letter and grade level were deter-

The subjects were randomly assigned to the treatment set -
tiolis by grade level. All subjects in the first Ow treatment
sections were provided instructions on letter identification for
twenty relostes each day for eighteen separate sessions. After
the lard Instructional period all subjects were agaiegiv'en the
letter identification test. Treatment I was Easiest, Letters
First, 7'reateter.i 2 was Distinctive Features of Letters. and
Treats eat 3 was the control grOup.

Eight hypotheses were tested It was found that Treatment,
Grade Level, or their interactforiwere not significant in iden-
tifying the upper and lower case letters: HIrvevr, in matching'
the upper and lower case letters, the treat:I-jet was significant
while grade level and the interaction were not: The study also
examined Ge relationship between reading at or above the
fourth stanine and being able tcrmatch' and identify the letters
and reading at or below the third stanine and being able to
match and identify the letters. They were both significant.



TIME A SIGNIFICANT GAIN iN LANGUAGE DEVELOP-
MENT FOR CHILDREN 'ATTENDING SUMMER HEAD START
MOORMAN BEYOND THE TEN MONTH SESSION'

01111111,-Eveltn,A., Ed.E.
Loyola University al Chicago, 1977

This Minty was desigoed to measure tbeleffect ci continued
attendance in Bead Start classes through the summer ;session.
after mi initial ten-months, in terms of measurable gains in
IwIreaa-e development. The effects were evaluated within the
mead of two classroom methodologies; high and low struc-
lure, as established by the Head Start teacher, and in terms
of linguality and MX of the subjects. r

Four major hypotheses were tested.: ill significant differ-
ewes in change scores fox children attending Head Start classes
for tea and twelve program months. ?2) significant differences
is change scores for children attending highly structured Head
S tart classes as opposed to those instructed an low structured
sevironinents: (3) sigrkficant differences m language test_
scores observed between monolingual and bilingual children
over the same time periods. and (4)- significant differenCes in
language change scores between boy/ and girls.

The-subjects were ,embers of six randomly selected Head
Start classes in Chicago Public Schools. One class was popu-
lated with tnlingual children, most of whom were Mexican-
American. and live classetAnere populated with black children_
There we're 112 subjects. 57 bys and 55 girls. Change scores
obtained by the subjects taking pre- and post-TOBE (Test of
Basic Experiences) language develop t tests weresed as

wan determined
developed by

the dependent variable, and class str
throogh use of the Teacher Structure Check
Dr. Patricia Webster. N, ,

A. analysis of covariance was used to test the general by-
pothises about the change scores. and to adjust fOr variations
is the factor of initial test "Scores. An analysis of variance
method was used to test the effect of structure on the test
scars* after ten months of instruction. The findings provided
confirmatory evidence for the general hypotheSes as" follows:
(1) children continning attendance through the summer salmon
gained an avenue of ten points on the TOBE language dtvelop-
meat test. (2I Classroom structure did not appreciably effect
change scores when total groups of high and tow structured
classes were compared. Benviver, substantial differences
surfaced when sub-groupings were compared. (3) Sex had
little -effect on total group scores -- again. differences stir -
faced for sub-groupings.

hernmary of findings significant at the :05 level: (1) bilin-
gual tamales in low structured chaises who attended through
the summer were found to have higher change scores than
those who did not attend (2) Monolingual males and females'
is highly structured classes who attefitlesletrangh the summer
were found to have higher change 'Scores than those who did not
Weed. (3) Monolingual females were found to have higher
change scores than bilingual females, both those who attended
through the summer and those who. did not (4) Monolingual .

males and females in highly structured classes were found to
Iwo higher 10 -month scores jhari those in low structured
classes.

'Conclusions: Children couitinning Head Start class atten-
dee/a through the summer months did significantly better than
those sot attending is terms of gains in language development.
F 46.99) 6.76, p c .01k Greatest gains were achieved by
children instructed in highly structured Clasies

- Order No. 77-28,606 116 pages.
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TIT tfMPACT Or. TITLE I: ANALYSES OF TWO READDC
PflOG,RAMS IN RACINE, WECONSIN Order No. 7801024

GREENFIELD, CarOl'Sye Greenlinger, Ed.D Indiana Unbar:
slay, 1977. 169pp. Chairperscer -Professor Darryl J. Strickler-

'
The slope of the.two,studles was to look at two Title I Bead-.

big Programs, which were hipiemented by the Unified School,
Skirt& t 1 of Racine County, Wisconsin for the year, 1974-
lyre. The data analyzed were part' ofa routine Title I vahm-
tion and included all public school program participants in
grades two through six: The two programs, the Diagnostic;
Prescriptive Title I Reading Program, 1974-1975 and the Reid-
Mg/Language Artratesig, 1975-.1976 were evaluated and ana-
lysed separately.

The Dlagaostic-Prescriptiye Program, 1974 -1975, Study I,
represented as bestructional technique which centered.aronall
the pidloeophy ad ccetitithrus diagnosis and prescription with a .

Jigsaw experience orientation. The ReadintiLsaguage-Atts
Model, 1975-1976. reflected an instructional technique
ceanmerefally prepared kits and laberwith a specific sequence
and timetable. Both.prograrns were evaivaterin order to as-
certain how well the population responded to a specific reading
approach based on the criteria of one month progress for each
south in the program sold host readfng achievement related to
ash factors as sex, grade and years rie_fiplency.

' For Study 'three reading pre- and post-test scores were
analyzed. The tests were: the Metropolitan Achievement Test-
Reading and Word Knowledge Subtests, the Woodcock Reading
Mastery Tests and the Wide Range kchievement Test. For
Study II, the,Wide Range Achievement Test was not included in
the testing sequence, but the other two tests were -used.

Although each of the programs are analyzed iii this study sep-
arately, the same statistical format and design were employed
In each case The compariscn took the form of a t-test testing
the hypothesis: is the adjusted gain (post-test minus pre-test
minus number of months in the program) greater than zero for
the different tests. In addition, the effect of sex, grade and
years deficient upon progress in the Title I programs was ado=
treed tilting grade equivalent scores. First a two-way multi-
variate analysis of covariandeinvolved the factors sex and
years deficient. Each salnect in the study was ranked for years
_deficient and placed in one of three categories: lowest third,'
'middle and 'top Unrd.!

For S I, Lie findthgs were (1) Sec The males came
closer to criterion on the Metropolitan Reading Subtext and on
the Woodcock Subtests than the females. (2) Grade: Second
sad sixth graders showed the greatest degree of reading achieve-.
sent, (3) Years Deficient' The lowest third did not meet the
expected criterion on all three tests. However;there vas not
a significant difference between the three groups on the tests_

For Study II, the findings were: (1) Sec Both males and
females did not meet criterion on the Metropolitan Reading
Subtests. However, olenbe Woodcock Reading Tests, the males
met criterion on all subtests except Word Identification and
Passage Comprehension, while the females met criterion an
the Letter Identification aid Word Attack subtests. (2) Grade
Grades two and grade four Came closest to meeting criteria!'
on all tests, while, grades two and three mean scores were the
most consistent of the grades on both tests, (3) Years Deficient:
The lowest third met criterion or came closest to criterionas

'tampered frith the other two grotspe. However, in Passage Com-
prehension and Word. IdentificattcE on the Woodcock Reading
Tanta, all three groups were significantly different from zero.

It is recbrnmended that a study applying different treatments
to these children and measuring the degree of succesaNas the
result of the treatments may provide %me insight for program
developers. Students pre individuals Ind learn at their own
pace. Therefore," the iturtruce.onsd techniques utilized in meet-
ing the need" of these children must be related to their indi-
viduality such as their sex, grade level and the number of years
deficient they are in resift*.

8
I.



TU. EFFECT OF SELECTED ELABORATION METHODS
AND WORD-TYPES ON THE ACQUISITION,' RETENTION,

D ItBCOGIUTION OF A BEGINNINg. READING VOCAB-
ULARY FOR laNDEHGARTNERS IN TITLE I SCHOOLS

Ethyl, Ed.D.
John's University, 1977

thatemeet of the Problem

The prartx)'se of this'study was to investigate the effect of
three selected elaboration methods and two word-types on the
.aerplisitioe, retention, and recognition of a beginning reading
neatedary for kindergartners in Title I schools.

fliunsle and Procedures

Sensity-two kindergartners were randomly selected from
. three public schools in New York City'. The schools were all

I. Title I schools. had a predominantly black student poptilation,
and had standardized reading test scores below the national

_

11110,117.
.

N. .

The subjects were randomly assigned to treatment groups
. of either similar or dissimilar words that were presented with

one of the following methods: (a) visual- auditory (VA), .

(h) visual- visual- auditory (VVA), or (c) visual-auditory-kines-
thetic (VAX). Similar words were four words that shared a.
common- phonogram (i.e., can, fan, man, pan). Dissimilar words
shared no common phonogram-. The VA method involved see-
tug the word and hearing its name. The VVikt method involved
seeing the word, teeing a picture of the word, and hearing its
nun: The VAX method involved seeing the word,earing its
name, sin tracing the letters of the word

A laboratory procedure was used to teach and test each sub-
jaindividually. Acquisition teaching and testing were alter-

mend the subject responded.cor'rectly on two successive
trials (Mastery) for each word or for a maximum of 12 trials.
Acqnsition_test scares were based on the number of titals-rs.
Mitred to Teach masterf. Retention test scores were based on

. the somber of words the subject could read 24 hours after the
acquisition session. The recognition test immediately followed

retention test and recognition test scores were based on the
words the subject could c eetly point to when

rimenter.-
ariance proced with equal cell entries

named by
A 3 x 2 analyst

was used to analyze the

Results

The findings indicated that there were no significant mean
differences it the .05 level among the elaboration methods,
word-types, or their interaction. While none of the results
was statistically significant, trends in ihe performance of the
subjects indicated:* 1. There was greater acquisition, retention,
and recognition of similar words than dissimilar words. 2. The
VAK method produced e most rapid acquisition, bet the least
overall reteaelqn and r Rion. The VAX method aided re-
tention only when the wor were similar. 3. The VVA method
p ranced arrentrall depress .._ effect on acquisition, but the
overall effect wit, positive for retention and recognition. Re -'
tattoo at dissimilar words was particularly facilitated by the
YVA 'method.

Supplementars findings that were not hypothesized at the
outset of thrinvestigation revealed that there was no signifi
gain mean difference between the sexes for acquitiVoa, reten-
tion, sad reepgaition. Another supplementary fin rth% revealed
that the Title) kindergartners had disability to acquire, Math,
asereecepeise the stimulus words,
poolroom

1. ml slaboratien method,, word-type, or their Interaction= significant effect oe.the acquisition, retention, or roc-
, of a begineing'reading vocabulary fir kindergartners
to TRW I schools. 2. Similar _words prodete greater overall
*emula tion. retention, and recognition than dissimilar words.
1. tilt,* the werd'produces the most rapid acquisition Trac-
ing ate *cat appears to aid 'retention only when the words are
itadber. 4. A picture cue appears to negattvely affect acquisi-
lam Warsver,tbs tette is poiritivs for retention and mani-
lla. S. The sea of the child ens mot affect the acquisition,

retention, and recognition of abegmning reading vocabulary.
'11. Title I kindergartners have the ability to acquire, retain,
and recognize a beginning reading vocabulary:.

Order No. 77-29,443, 129 pages;
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EVALUATION OF THE NINTH GRADE PILOT REMEDIAL
READING PROGRAM IN THE CONNECTICUT VOCATIONAL -
TECHNICAL SCHOOL SYSTEM Order No. 7731000

HADDAD, Frederick Lout;, Ph.D. The University of Condit-
Jetzt, 1977. 1413pp.

' Purpose of.thelStudy

The Division of Vocattonsii.Education, Connecticut State
Department of Education, implemented-al:Mot remedial read-
ing progr-g In six Vocational-Technical Schools during the
1074-1975 school year. The purpose of this study was to con- -
'sure the effectiveness of this pilot program. The problem
statement specifically is: Does the ninth grade pilot remedial
reading program in the Connecticut Vocational-Technical
&shooks improve.students' reading comprehension and vocabu-
lary? The immediate areas of the program and the students'
retention of reading skills over a period of time were bf
nary importance to this study.

Review of Literature

The review Of the literature succinctly depicted the signifi-
cance of reading in schools today and the interrelationships be-
tweet; reading and juvenile delinquenoy, dropouts, low intelli-
gence scores, and career and vocational development. The lit-
erature also revealed the extremely poor,reedieg ability-of
many youthin the secondary schools and the lack of appropri-
ate remedial reading programs-to.meet their needs. Where
these programs do exist they usually lack objectivity and rigor,
In the evaluadoniproceiii. Too often program effectiveness is
based on an informal and subjective nature; and proper uae- of
statistics and adequate research design are usually lacking.

Research Design

The pretest-posttest research design was utilized because
it.lent itself to an evaluation approach which was the purpose
of this study. The experimentalkrroup was given the twelve
week remedial reading program. Using the three for%s of the
Gates-MarGinitle Reading Test Survey E, the experimental-
and compari,son groups hi each of the six schools were tested
at the beginning of the program (pretest), at the conclusion of.
the program (posttest), and five months after the conclusion of
the program (retention posttest), in order to measure longitudi-
n al program effects, The variables that affect internal and ex-
ternal validity were controlled to the extent where this author
could state that any nonchanee differences found In the reading
achievement (pependent-variable) between the experimental and
comparison groups were due to the treatment - the remedial
reading program. A two-tailed t teat, * parametric statistic,
was used to test the hypotheses to determine whether the mean
performances of the experimental and comparison grbups were
significantly different. The level of significance for determin-
ing differences was set at the .05 level. ,

4

Findings and Conclusions

ithalysis of the data In testing the hypotheses leads one to
conclude that there were significant reading comprehension and
vocabulary gains for the experimentakgroup students-compared
to the comparison group students. This was true immediately -
at the conclusion of the pilot program (pretest-posttek), as.
well as at the retention posttest five months later (pretest-
retention posttest). However, the analysis of mean gain. scorn
from the conclusion of the prop ani to the retention posttest
period (posttest-retention posttest) indicated no difference in
the continuing growth of reading achievement between the ex-
perlmeital and tom:Ns-inn groups. The results of,this'Itedy

glove far reaching effects for program planners and decision
makers.

- -
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A STUDY OF ORAL VOCABULARY SCORES AND READING
VOCABULARY SCORES OF THIRD GRADE EDUCATIONALLY
DISADVANTAGED STUDENTS Order No. 7732867

.1011B8, Elbert Lewis, Ed.D. The University of Oklahoma,
.107. 100pp. Major Professor: Dr. Richard Williams

.

Tide study was concerned with the analysis of oral vocab-
ulary and reading vocabulary scores, socioeconomic status,
and ethnic background of two hundred and three (203) third
grads educationally disadv-antageld students in the Oklahoma
City Public School System. Orallanguage development of chil-
drenMs been the object of manylresearch studies. Children
who will progress well in reading will possess the ability to
ass and respond to oral language. This ability is apparently
the results of listening to and speaking the language used within
the family, school, and neighbo However, Giles noted
that there is a large group of ctriltden who cannot progress
well in reading. These are the educationally 'disadvantaged
eliiktren for whom compensatory education programs are de-
signed.

The purpose of the study was to. \ (l) determine the rela-
tionship between the student's oral vocabulary to that' stu-
dent's reading vocabulary and (2) determine differences be-
tween oral vocabularies Of high and law socioeconomic students
and 'indents of diffettent ethnic backgrounds. Four hundred
mid fifteen (415) third grade educationally disadvantaged chil-
drakisi the Oklahoma City Public Schools were screened by
vein g the Metropolitan Achievement Test. Two hundred and
tbdy-three (263) subjects qualified for The stody and two
died and three (203) were randomly selected. Students used in

- the. study were administered the Dailey Language Facility Test
mid the Gates MacGinitie Reading Vocabulary Tests. The -

socioeconomiefMatus (education and occupation) for each stu-
dent was deMimined by usineHollinghead's Two Factor Index
of SocM1 yusition. A Pearson Product Moment Correlation
Coefficient was used to compare the oral vocabulary scores
at Oath student with thlt student's reading score. A two (2)
variable factorial analysis of variance in a two (2) by three (3),
'design was used to study the data obtained on socioeconomic
status and race. A computer program, the 0 U MANOVA,
vides compensates for unequal cell size was used in the anal-
yaks of the data.

Conclusions drawn fro'm the study were: (1) The Pearson r
of .2422 was significant at the.05 level indicating a signiff-

. card correlation existedbetween the oral vocabulary scores
and the reading vocabulary scores of third grade educationally
disadvantaged students. (2) The highest measure of central
tendency on socioeconomic status and race was found in the
mean score of Cangisians. The lowest mean score was foundf
in the Native American and/or Chicano students. (3) Signifi-
cant differences occurred between the oral vocabulary mean
scores of third gratie educationally disadvantaged Black stu-
dents arid Caucasian' students. The Caucasian mean of 4.24 war
significaritly'higher than the Black mean, of 3 59. (4) There
were no significant differences in the oral vocablilary mean
scores of third grade educationally disadvantaged Black Mu-
dents and Native American and/or Chicano students. (5) No
significant difference occurred in the oral vocabulat mean
scorea of third grade educationally disadvantaged Caucasian
shadenta and Native American and/or Chicano students. (6 There
were no significant rnteraction'effects of ethnic origin and so-
eiosconormc status on oral vocabulary mean scores of third
grade educationally disadvantaged students

.. 10

AN EXAMINATION QF
PROGRAMMED INSTRU
DIG COMPREHENSION

HE POSSIBILITY OF EXPLAINING
TiON WITH A THEORY OrREAD-.

KILLIAN, Paul Wright, 4., Ph D.
North Carolina -Slate Univtisity at haleigh, 1977

Supervisor James L Cole

Based on a reading comprehension model, it was hypothe-
sized that: ('1) programmed instruction would enhance the
comprehension of poor readers, (2) short step programmed Mr
struction would aid poor readers more tha.nwould long step pro-
grammed instruction, (3) programmed instruction would not
affect the comprehension of good readers, (4) programmed .
instruction would enhance a subject's comprehension of mate-
rial from an unfamiliar subject Matter area, (5) there would be
a positive relationship between the readability of programmed
instruction and comprehension for poor readers, and (6reten-
bon would not be affected by type of instruction

In the first experiment the effects of type of instruction,
degree of student familiarity with subject matter, and readabil-
ity of the instructional materials were examined for poor read-
ers Analysts of immediate posttest scores yielded a signifi-
-cant'difference due to readability (F = 19 51; p less than 001) -
Analysis of covariance of delayed posttest scores revealed sig-
nificant effects due to type of in9fuction (F = 3.76,.p less than
.025). degree of familiarity (F =`4 83, p less than .001),
school attended (F = 8.77, p less tnan .004). Significant inter-
ketions between type of instruction and readability, readability
and school attended, and type of, instruction, readability, and
school attended were also obtained Analysis of variance of

- time taken to complete instruction yielded main effects differ-
ences due to type of instruction (F = 124 23, p less than .601),
readability (F = 1195, p less than 001), and degree of familiar-
ity (F= 5 39, p less than 025) No significant interactions '

were obtained
In Experiment II the effects'of type of instruction and de-

gree of familiarity were examined for good readers No signifi-
cant 4ffecte were obtained in an analysis of immediate posttest
scores or in a covariance analysis of posttest scores In the
analysis of time taken to complete instruction, a main effect
due to type of instruction was found (F = 67 16, p less than .001).
No significant interactions were obtained.

In the third eperiment the effect of readability of short
'step programmed instruction on the comprehension of good
readers was examined. Ther'e were no significant effects.on
either immediate posttest scores or difference scores tdtffer-
ence in immediate and delayed posttest scores).

These results partially support Hypothesis (6) and support
Hypotheses (3) and (5)

Based on these results it was 'concluded that, at present, a
reading comprehension theory is not adequate to explairr pro-
grammed instruction. Order No 77-29,669, 12Z pages
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THE EFFECTS OF A CAMP PROD N THE READING
ABILITIES AND ATTITUDES QF EDU TONALLY ADD $
SOCIOECONOMICALLY DISADVANTAGED C ILDREN

MARCUS. Joyce Bukaresky, Ph.D.
Fordium University, 1977

.

Mentor: Jay Sexier

' this investigatiorl studied the effectiveness
'gram'following summer school in improving,
and attttudes,of educationally and 16cioec

tarsdoclhildren retarded-in reading.
,ifically, there was an atte

significant dlfferenceabetw
of educationally and

girls and boys retarded
camp progi-sni emphas
mer school tirogra
disadvantaged gir
summer schoo on

to

m
e

a c pro -
r: ng ability

ly disadvan-

i -
ermine if there were

n tude and reading
i mically disadvantaged

eadi who attended a two week
ing ing following a six week side-

d ucationally and socioeconomically
s retarded in reading who attended

The sub t f this study were 500 predominantly Black and
'esserto Rica ris and boys who, in the fall, were to enter
fourth to h grades Ma New /ork City school district.

netruments used in this study were 1. The Metropol-
inevernent Test to measure word knowledge, comprehen-

, and total reading. 2. The Semantic Differential instru-
ment tq measure attitudes, `Me, My Classmates,My Teacher,/ School, Studying, Reading, Summer School and Camp Prograrn."

1 . on reading achievement and-the selected attitude cart-.
able* ere analyzed by use of multiple classification analysis;
-of sari ce with repeated measures to determine whether theiti.
were el ,cant differences between campers and noncampers,
males emales, the three times of testing, and-any ihterec-
don of th e. Post loo t tests were used to determine the -
source of differences that occurred. Within the experimentil_
and control groups between each time of testirfg, differerees,

-were exminerl by use of additional post hoc t tests,-
1

's

The .05 level of confidence was used as the err non for ',

determining significance although significance wasqtrequentl:
found beyond the 01 and 001 levels of confidence. .7.

An analysis of the Metropolitan Achievement T t datin
word-iowledge, comprehension, and total reading in cated that
as a direct res of the camping experience no,r,14 ference,
ip,readingscoul found between the experunentel;and ontrol
troops. lihwever;nirFie months after the experiencelin camp-
sites completed an all of the children were back home in their
horrelid-enviznam , they wereiagain tested and campers .

showed Mitnificantl higher wor knowledge, compr hension,
total reading sc erwhen c mpared to noncam rs. It
'therefore, ass ed that summer school follow d by a

experience did ave a positive effect on readi and thil
effect could not be m ured immediately after tie xperience.

The results ahso i mated that there were signif ant dit- .,

ferences in attitudes eel the-campers and none pers as
trait of the sultan school and campy program. most
Rigatonis, as indicated n the summary, the change became

dent in the post posit st comparison. )3y the end I the
t program; however there were already signifi differ-

es between campers d noncampers in the attit es toward
self, school, and reading In each situation where t re were
positive changes in attic , the campers had signifi tly more

ive attitudes. Where here were negative chang in atti-
, the-campers' edam! were less negative..

. _ 4

.11

The following recommendations were made after analysis
of the findings, 1. It was recojnmended that this study be rep -'
heated with a similar population. There should be further - .
breakdowrof the population in order to determine whether the
camping program is more beneficial for high, medium, or low
achieving pupils. 2, This study should be replicated with in
experimental group oitending 'camp and a control group attend-i
Mg summer school for the. same time period. 9. It was rec-
ommended that cost per.tfupil be measured in terms of cost of
ciunp, cost of summer school, and in terms of long reage .

achievement. 4. The question of sexlifferences in reading
and attitudes shouldvbe investigated further. The literature
suggests that there are sex differences and that they are influ-
enced by environment. No sex differences were found in this .

study on The achievement tests.
Order No., 77- 28,085, 166 pages:,

THE EFFECT OF
BEADINESS AND BE
TWEEN KINDERGARD
ACHIEVEMENT FOR S

1 I
MGM EDUCATION, A YEAR-OF

READING INStRUCTION BE-
N AND FIRST GRADE, ON LATER
LECTED CHILDREN

Order No, 7800508

e, Ph.D. Saint Louis University,MATTFIEWS, Harold Way
1977: 94pfs.

This longitudinal study lored the effect of an interimyear of readiness instructio between kindergarten and first-grade on achievement in the ecand and third grades. Gom-
.parison of the experimental oup to each of four control
groups was made at the secon grade level in the area of read-
ing achievement and at the thi grade level in the areas ofreading, mathematics, and c. it reading-inathernatics
language achievement,

Students were screened at end of their kindergarten,year todeterld BrAtr readine skills for first grade. One.. group of students crlicked rea ess skills, the experi-
mental group, was signed to a ear of transition educaticin
featuring small clasa sizes, indiv attention, and passel-1p-titre instruction emphasiOng deveibmnent of readiness skills.
Another group who were also diagnosed as lacking-readiness :skills, control group ones was assigned to the regular first
grade._ A third group the same kindergarten class whoexhibi no lack of r ess skills, control group two, wasalso ass to the r first grgcle, A fourth group fromthe same rgarten' S;eontrol grow three, exhibitedno lack.of r s s was assigned to the regular firstgrade, and et ed the first grade ins tq Lack of achieve-
ment. The fifth group stpients, c.fxitrol group four, was se-lected from the folio ear kindergarten class and were
students who aid not *tidiness skills-nor were they re-

.: brined in grade one. i

% Test results for the s n grade indicated no significant
. . .

'' advantage for the exper group over control grokss two,
-., three, o+ four, but did in at higher.mean grade equivalentI.,. score in eading compre i than control group one.

Thtrd grade testresu I, iindi d significantly highr mean:grade scorei r ths. rimentaLgroup in reading'end in mathemetics conc 1 'and . oblerns than for control ',groups one and three hut .': Z c .1 groups two and four.
Mean grade equiValen sc. trn fests'in the third gfade
fheor the

teats.
experimental g oup I s t' an the norm of 3.7 fort \

11'
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TRZ EFFECTS OF HYPOTHESIS/TEST AND FLU
ENCY -TRAINING, CROSSAGED TUTORING' AND SMALL.
GROUP INSTRUCTION, ON READING SKILLS .

Order Nq. 7 .717

' 8111)ELAR, Paul Thomas, Ph.D. University of KW. ota,
1977. 207pp.

The purpose of the research was first to paie the ef-
fects of cross-aged tutorial and small Instruction in spe-
cial education resource programs;! and comparethree meth-
ods of supplemental reading instruXti SecO,nd, the research
was designed to examine the relati hip between improvement
t. oralreading and Impiovemen n reading comprehension.

rity-three second to fou grade children, assigned to.,
resource programs for. su ementary reading instruction,
were yandoinly sign- o receive one le four. treatments:
word recognition tra ng, oral reading p'erctice, hypothesis!
test WO train utorial arrangement; and h/t training, small
group arrange nt. The h/t/procedure involved training chil-

. dies to use ntextual cues to anticipate words deleted from
the end ases. Cross-aged tutors administered the hrst
three ethods to individual children; resource teachers admin.

the h/t training to groups of three children. All treat-
included 20, 15 minute lessons; the instructional mate-

dais were prepared controlling for diffiCuIty
All students were pre- and posttested on four dependent.

Jilearuree: word recognition, oral reading, doze comprehen-
etas, and Wpp Stanford Achievement Test, Paragraph Meaning ,
bibtest. scores were-analyzed with one-way analyses
of variance for three depend measures; significant pretest
differences on the word're iticin measure were the halls
for covartate adjustment o he posttest scores:1k setof non-
oithogonal contrasts allow tests of three primary hypotheses.
On'graphs_cd the daily doe and orareading peifermince sam-
ples, trend lines were drawn to summarize the leveLand direc-
tion of the data. Each trend, for each subject, was Character-
ised as either increasing or not incedgasing. Chi-square analysis

4- allowed tests of the relationships between trend of oral reading
and trend of'cloze comprehension; and level of oral reading
and trend of doze comprehension.

The results of the posttest analysis of the doze data indi-
cited that 1) the meant of the tutored and non-tutored groups
within the h/t methoddid notsignificantly differ-, 2) the, means
of the oral read!-ag and h/tgroups were " ignificantly greater
than the mean of the isolated word training group; and 3) the
mesas of the former two gioups did not significantly differ: N6
significant treatment effects were obtained on the remaining
three measure-U. The results, of the chi-square analyses indt-
catedthat, first, the 'proportion of students who improved on
dose performance did not significantly differ for studentIwho
tmgroved on oral reading land students whodid not; and, sec- .

gad,. ang students with increasing oral reading trends, the
ton who improved on cloze comprehension did not dig-{_

tautly differ above and below a median oral reading rate of
.135 words/minute-

It
wa

concluded that:, 1) the cross-aged tutorial arrange-
ment
by a lest
h/t train
atheahtly
3 1NPrOve
awd level o
WO* findln
edscation

as effective as small group instruction asmeasured
f doze comprehension; 2) oral reading practice and

had comparable effects on.cloze peiformance, sig7
eater than the effects of isolated word training, 'and
ent itcloze performance was independent of trend
oral Reding performance. The impliCations of

ter oupplementary reddirsg instruction in special
rce programs were developed.

a
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AN INQUIRY INTO THE ;EFFECTS OF A PAR 3 T EDUCA2 ,

TON PROGRAM ON THE READING AC/TIEVEM NT OF
FIRST GRADE CHILDREN IN A RURAL SCHOOL SYSTEM

. ,
. Order N 7730519

WADS, Benny Bernar, Ed.D. University of Georgia, 77.
19epp. Supervisor, Ira E. Aaron .

1
,

. This study was conducted to determine if a planned p
of pare'nt education could be so arranged and carried out t it
?would result in a measureable improvement in the treading
achievement of first grade children whose parents complet
the program.' -

Educators have suggested a variety of ways in which
can be taught to provide their children, with better backgroun
from Which to pursue foiinal school learning tasks. Research
documenting the success of parent programi design to im-.
prove the reading achievement of children, however, limited.

The parents of 45 first grade children volunteered t take
part in the program for the purpose of helping their children'
improve in reading ability. The parents of 35 children cclm- .

plated the program as planned. A, control group of 35thildren
was randomly sele'cted from the remainder of the population.
The Comprehensive Test of Basic Skills.and the Oral Para-
digmatic/Syntalimatic Language Inventory were used as pre -
tests and posttests to measure student growth in reading.

At thebeginning and at the conclusion of the project there
was no'%ignificant difference between the means of the experi-
mental and control group on any of the evaluation instruments
employed. There was a significant difference betweerrthe
means of previous year's first grade students. An inde-
pettlent t-test was used to analyze the pretest data and a one-
way analisisnf variance was used to analyze the posttest data.

Parents.took part in a series of 10 meetings which were
two hours each in length. 1:',he meetings taught parents ways
illeycould reinforce those reading skills their children had
learned in school. The parents were then asked to work 15
minutes per day with their child or children for a period of
approximately 24 weeks. The Jiarper & Row Tutorial Kit
(Ellson, Harris, and Moron, 1973) was one type of instruc-
tional material which.was utilized: Most parent meetings- were
recorded on video tape and parents who missed an original
meeting later viewed the-video tape recording of the sessisi.
PargInts had access to, a parent outreach center from which
they checked out books, games, and other materials to use
with their children.

Parent meetings were conducted by the researcher and by
two college consultants. A teacher's aide was used to set up
meetings, provide transportatiorrfor parents, distribute in-' .
structiortal materials to parents, vandto mainfiain contact be-
tween the school and the home. School princ4als and first
grade teachers also cooperated antl participated.

The study uas conducted in a rtrat school distfict in the '
south central portion-of Georgia. The school population war
74 pet-cent Negro and 26 percent white. The investigation was
aone year-study involving a large portion of parents from a

low socioeconomic level Although the'ileriod between the
pretest and the postteit was a _full academic ybar the treat-
ment period comprised only.about one half of ,a school year.

'
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IMMIRIER SCFOOL ATTENDANCE AND THE RETENTION
Of READING siaLts dF SELECTED FOURTH GRADE
STUDENTS

WILLIAMS, Mary Thompson, Ph.E4
The Louisiana State University and
Agricultural and Mechanical College, 1977

Supervisor: Professor Eric Thurston

Statement of the Problem

The 'purpose of this study *as to examine gains or losses
. magie in vocabulary, comprehension, and total reading scores

, of selected fourth grade remedial reading class students to der
termine if attendance of a summer compensatory reading pro-
gram, during the summers of 1973, 1974, and 1975, aided these
selected students in the retention of reading skills over the
*riot of study.

Hypotheses Tested

The null hypotheses were: 1. 4herewiii, be no significant
differeneesin,Reading Vocabulary gains or losses between ex-
perlmental and control groups over the summer vacation period
or evident, at the end of the following acadeinic year. 2. Ther
wi1Tlio significant caerences in Reading Comprehension

;galas or losses between experimental groups over
the summer vacation period or evident at the end of the follow-..
ing academic year. 3. Thire will be no significant differences,
in Total Reading gains pr losses between experimental and con-
trol groups over the summer vacation or evident, at the end of
the following academic year. 4. there will be no significant
differences in the three reading skills areas, noted abtive, be-
tweenlialet; and females in the experimental and control groups
ovinrae summer vacation or evident at the end of the following
academic year. 5. There will be no significant differences be-
tween the mean scores of the same group or sub-group when
pretest-posttest mean stores are analyzed'for retention in the
skill areas noted above over thh summer vacation period.

Iyocecture

/ The population was limited to fourth grade students in Title
I remedial reading classes iriseven elementary schools in East

1.0141112n2 MPS/. uhirlonte' Jr-pre:milt cnntail;ad
all 'twee test scores used -- pretest, posttelt, and delayed post-

- test. The sample was composed of 75 students in the experi-
mental group (43 males and 32 females) and 175 students In the
control group (106 males and 69 females).

The independent variable was the summer compensalory,
program attended by the experimental group. The dependent
variable waithe gain or loss in reading ability over the summer

..INtacation as measuseil by the subtests of Vocabulary, Reading
Coniprinten . and total Reading crf the SRA Achievement
Series Gates-MacGinitie Reading Tests.

The data ere collected, and the t test of the significance
of the diff ences between means was used to test the various
bypothe . The :05 level of confidence was klected as the
eriteri of significance.

-The findings indicated no,significant differences in Reading
Vocabulary, Reading Compreheesion, tor in Total Reading gains
or losses between fourth grade remedial reading class students
who attended a summer compensatory program and otiose who,
did not attend. Fourth grade girls who attended the summer
program had significant summer gains over fourth grade girls
who did not attend in the posttests of Vocabulary. lliest' gains
did not persist the following spring. The posttest1cores for the
control group were consistently low t that group'.a pretest
stores, while for the summer sc test scores
did.show some are4 of gain as loss.

Conclusioni

Summer compensatory rea&nstruCtion did not signifi-
cantly alter the accires of reading vocabulary, reading,compre7
isension, or total reading of fourth grade remedial reading class
students. Female students had the Eeatest gains with summer
instruction and had the greatest losas withbut the summer in-
struction..

Recommendations

"I. Research should be made on sumo' school as a con-
tinuum in the learning process. 2. Reseikch,should be made
on different kinds oPtrrnmer school programs for the slow-
learner, the gride-level student, and for the gifted student.
3. Research slIM, d be made on the utilization of community re.-
sources available to the non-summer school student.

Order No. 77-28,708, 105 pages.
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