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Probléls occur in teaching English to the child vhose
,native langnaqe is not English because of a lack of relevant res ch
about the specification of the native language and the transfer o]
reading skills froa oné.language—to ancther. Most bilingual /
iastruction in the United States is Lased on eitker the ':ative/
“language approach® (literacy is achieved in _the child‘'s native
language -£irst) or the direct method (the second langunage, at
initially, is the prisary langudge of instruétion) . Anether pr blel .
is that 18 not clear hov the successful .transfer of reading skills

, occurs ac ss_tvo languages, or vhat factors are relgvart tc such:
transfer. Soame altegrnate aprroaches tc bilingual reading instruction,
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(especially Spanish-English) ihclude reading in the stagdard pative - "

languege, using dialect readers, and teaching rcading in English but -
letting children use their native langvage in inforamal ‘discgssions
among themselves. The fact that there "is not a “best” teacking sethod
in bilingual’ instrnction. however, sakes research in thithrea a
clear necossity. (Audience response tollo-iag presentaticy of the .
pap.r is included.)j (RL) , o
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Historical Perspective

Until relatxvcly recently no special Frovisians were made in-

—

public schools fow chxldrcn from non-Engli -speak@ng backgrounds:

Such chlldren were totally 1mmerscd in ap/ English-language curricu-
lum along w;th their natxve English-sp kxng’counterpatts and
little or no reCOgnxtxon Ras given their native language. (In some
cases the. use of the native le:gua ¢ was actlvely dxscouraged by

the imposition of dlsczplxnary lé:sures ) * This educatxonal'practxce
reflected the accepted_gg;}af prcmlse of the time that all ethnic -

'

. groups would blend into the great U.S. meltxng pot. The school
exﬁeyxence was thoughtitq be a,cruciél factor in integrating non-
English-spcakihg‘childreh into the ddﬁinant culture, and.an exclus
sively English language-learniﬁg environment, yesterday s versxon
of today's "total 1mmersan" program, was thought to be the most
efficient means of acconplxshiqg this goal..gAl;hough thousands
upon thousands’ of immiérant children were educated in such English-
languahe programs, success in rcducing ﬁinorify .groups to a sinile
"all-Anerican" 11nguxst1c and cultural model appears to have bcen
sonewhat lxlzted., “Imiigfants to America did not cease bc1ng what.
they were and did nof, except in rather superficial ways; become
something different when theyﬁéere naturalizeﬁiasznerican citizens,
. Changes that occurred werge far less extensx&e‘and less structural
than they were believed to be. In most cases a bxcultural style
dcvelopcd vhxcb -enabled Amerxcan and ethnic identitiés to cocxist
ahd 1nf1uence each other over ane" (Andersson & Boycr 1970 p. -

3). Despx;e the nonolxngual, .monocultural ortentation of most

A-ericcn schools, linguistic and culgural pluralism prevailed,
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sustained by early. as well ds more recent immigrant groups.
" . .Bilingual education in'tﬂc United States received its major -

impetus during the decade of the 1960's. . Two factors-are-signifi-
+

cant in this development. First, a large number of Cubans, many

+of them professioﬁals, entered Florida, and suddenly thousands of- .

-~

Cuban children were enrolled in Flcrida schools. Spcciai programs
wer; requtred Cuban professxonals were recru1ted to assist in.the
development of these programs, adnd the feasibility of b111ngua1

education in the U.S. was démonstrated. The second and‘probably -

%

norc 1nportant factor was *the general socio- polltxcal clxmate in

-

" the 1960's.. Arguments that non- Eng11sh Speakang children were not

&

faring-well in our educatxoﬂal:systcm that they were dropping out

at higher rates and earlier aées than their nattvc-ﬂhgilch-spcaktng

touuterparts and -that the sghool >ystem s insensitivity to-chexr
native lahguage and culture was primarily responsible,\found a
receptxve audience. In 1967 the Bilingual Education Act, deslgned .
to meet the needs‘of children from non- Englxsh speakxng backgrounds,
was passed. Slncg then,,ngdltuonal federal and state 1eg1513t19n )
Has'beéﬁ passed an; jydicial decisions tfndercd contetntng 1ingust
txcally'dlffcrent pupil populat1ons. Most reéently; the Office of
C1v11 Rights of HEW 1ssucd a set of guxdcl;nes for schools\to com-
ply vwith thg 1974 Supreme Court decision in thc case of’Lag 4 TR |
-Nichols, which requires school d{st;icts.to‘prdvide‘equal educa-

tiomal opportunity for students from nonJEﬁqlish-sboakinE{back- i~
ﬁ-l'

;,.grounds.1 The guidelineés rcquire that school dlstrxcts havxng

~

twenty or’ mre studcnts ffon 3 single language background dcvclop
’ pe . T

. -
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‘ bilingual educanon proora,ms. The- Departnent of Health, Educqtion,*

and Welfarc has esthatqd .that betwecn 1. 3 and 2.5 million-childrcn

3

.
i

«in the U.S. should rccexve thexr xn1t1al >chool1ng in. b111n§ual pro-
grams lexngual cducat1on, once the lofty 1deal¢of a few vision-
aries, is now an everyday challenge to school dlstrxcts throughout'

~

the country. . '
‘ The eduégz}onal sys;em is suddenly undcr pressdre to comply
with new regulat1ons, to prepare teachcr& . to 1dent1fy appropriate
pupil populatxons, to prepare te;ch1ng materials and methodolog1es,
and to develop a philosophy of bilingual education upon which all
of the aforementioned are to be based. Without a tradxtlon of
Bilinguél schooling iﬂ the,Uniied States, and 1ack1ng 1ead-t1me to
‘ g prepa.re for this educauonal revolunon, it is no_ surpﬂse that.
s¢hool districts were and are 1L1-prepared and that little research
has been cdﬁducted in gk% u.s. which_ bears dirgqtly on the major
issuesjof'educafing chiidren bilingually. (The limited research
. that is cited typicaliy reports on expericnces in ofher Count}ies.)
The result:is.that maﬁ& of the basic principles guiding ;he devel -

opment of bilingudl education in the U.S. have been stated as

B .

axqo-sa _ . e ’
One such axiom, involving recading instruction, states that
literacy should bc achieved first in the child’'s native language.

. Thxs will subscquently be-rcferred to as the native language

~ approach. (This approach is contrasted thh the dxreCt wethod

. ‘ where a sccond language is, at least a_mtmlly, the primary lan-

~ guage of instruction; children are introduced to redding

13
*
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throug}i .the segond language, and only aftcr oral flucncy is demon- ’

' strated )  Two standard works on bxllnvual educat1on BILINGU&LSCHOOL-

ING IV THE ,UNITED. STATES éAndersson and Boyer, 1970) and A HANDBOOK

L]

OF BILINGUAL EDUCATIOV (Savxlle "and Tro1kc, 1971) oneqULvocallv

N
”

-

support the native lanﬂuage approaeb

Reforrlng to a 1953 UhrSCO

report Andersson and Boyer state, "Educators are agreed..

.that-

beadlng and writing in the first language should precede literacy

~

in a second" (p 45) -Saville and Tro1ke agree, statxng that "the

Chlld should begxn reading in hls doalnant language" (p. 50}).

Such statenents are extensxvely quoted and expanded upon in bilin-

gual educatxon llterature. So wxdely is thxs notxon accepted, in .

" fact, that to suggest that Lt may be open to qvestxon is to run

4

‘or even racist. ) ’ .

the rxsk ‘of bexng labled confused, insensitive, ultra conservatxve, :
N
4 & .
Cognxzant of 7bzs r1sk we wxll .attempt to examine critical-

ly sone of the issues 1nvolved in teaching-reading to b111nguaﬂ ’

~

ch1ldren., Hl will b\icfly examlne research which appears to bear
dtréctly upon the. question of the prxorxty of mative language lit-
eracy, and we will explore various 1ssues whxchr although not ex-
plicitly articulated, appear to be closely tied_to current poli-

cies and practices in bilingual education. Finally, we.will raise

A]

some .practical questions cpncernfng the implementation of native

¢ , »

langpagc literacy programs. - / ’
‘ -

The Retlv@ Language. Literacy Axiom:

&

Relevant ResearCh

S The natle language literacy axiom appears to have been

, orlglnally based upon a widely-accepted notion that reading should

L

¥




not be taught'until or&l fluency 1nga language is dlhonstrated
‘Thls notxon has scrvcd as a basis for the seqdcncxng of thc four
skills in foreign language instruction-(i.c., undcrstandxng, speak-
ing, rpaging, and wrfting). In the arca of rcading, it.underlies
drgumepts favoring ihstructional materia}s which refite closefy to
chil&rcn'; prior linguistic ?acxgrounds, inc}Lding the use of‘child-
.generated language experience matcriqls. Ié is also-.fundamental to
' recommendations that dialect readers be prepared for those children
whose dialects dlffer 51gn1f1cantly from the standa;; wrftten lan-
g&age.

Although there is considerabie agréegéht~th?f initial'in;
struction in reading should.occur ;nly dfter-a degreé of 6ral lan-:
'guage chpeté%ceDhas been atéaineﬁ,‘accounts §£ DicK and Jané-
readers being thrusgfiito the hands df ﬁatlve Spanish-speaking
first-grade pupils, who'were not ptoQidgd even minimal oral lan- ]
guage instruction in Eng11sh are all too recent and foo f%m?liar..
_ Proponents of bilingual education frcquently cite such abuse€ in
- attemptxng to justify the nat;vc languagc literacy approach
Viewed from this perspective, the basis for many of the argumentsr
in favor of native language literacy agpears to he $imply a re-
JQCtxon of admittedly improper pcdagogical practices. 1t is unJ'
__likcly that anyone would quarrel Vlth this crxtxcxsm It. is aléo!
clear, howcvcr‘ tha:‘advocates of thc native. lgagu;ge lxtcracy
approach cannot expect to base thcnr arpuments solely on ncgatxvc

evidence from poorly lnplcmcnted direct method programs, hcc1use

3
Ll
L]

.such claims are easily contesfed. . Specialists 1n:the area -of - \




-
-

. attempt to strengthenothe1r argument by stating that, "The basic.

"(p. 50). Gutierrez (1975) adds,. 'children learn to rcad best

LB &
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English as a second language, fot C‘(aﬂélf hove challenged the‘cat- ‘
egorical denunc1otxon of direct . mcthod (ESL) programs contazned 1n '

the Offace of Civil nghts Guidelines for bzlxngual educatlon (i. e.,'

——

nBecause ‘an ESL program does not consider the affcctlve nor cogni-

_tive dcvelopmcnt of s:udcnts. (1t) is not approprzatc") Jﬁhese

ESL spec1alxsts poxnt out that there have been many successful
d1rect me thod (BSL) programs which’ they be11eve "have con51dcred
both affectxve and cognitive development £hd which have carefully
deyeloped oral language skills prior vo Lntroduc1ng readxng (cf.

!

Galvan, 1975).
' tronger and more positive claims about the efficacy of. the
nativ langpage approach must be made ‘Saville 'and Troike (1971)

~

skills of reading transfer readily from one language to another'

—_ .

through their native fanguage. The decoding skills learned in
Spanish will establxsh a firm base for the Spanlsh>speak1ng ch:ld
and will transfer to the development of .reading and writing skllls
in Englxsh without loss of time and energy." (p. 5). Unforténatc-
ly, thcse stronger claims are supported by’ I1tt1e convinzing re-

search evxdence. _Even_the most freQuently cited studyy?“odxano s

_research in Chiapas, Mexico (1968), is, by the author's own admis-

sion; not a'cbnvincing demonstration of the suquiority of the

.nat1vc Langyage approach

- Briefly, Modiano compared Indian punxl 1ch1c»cncnt in two.
-

.educationel eettinge, a direct Spanish language approach in federal

-
b4

B 1
Coe .- .
.
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recciving native-language reading instruction in the Indian schools

- . ¢ .
7_ . : " 527
.\ and statc'schobls, and a native l‘anguage____'approach_ in Indian schools.
‘ Her results indicated that cﬁil@fen taughf Spanish réading after

scored h1gher on Spanish readlng tests than drd chxldrcn taught cx-_,

+ Clusively in Spanxsh‘in the fedeTral and statc schools. But, among

PP-

Modiano®s results were contaming}éd by the fact that the direct -

other problems with the study (cf. Englc, 1975, 297-2§8);

Séanish lénguage instructipngz';pproach used in the feheral‘gmy

'state schools was poorly implemented. Children in thése schools

’

were far from fluent in Spanish befere reading instruction was be-

gun, and Spanjsh language instruction was not systematic.
‘ ~t

'(1975) concludes, "..

suggest that the native langqage'approach...§chools were‘superidr.
< / . ~

The study does not present a comparison of the good use of the

direct method with the native langudge approach™ (p: 297).

Other studies which purport to contrast the native language
lxtcracy approach thh the direct method reveal b1gh1y contrad1c-,

tory results. The data do not provide a sound cmp1r1cal basxs for

—

. asserfions ahout native languagc rcadtng 1nstruct1on in bilingual

‘education programs in the.U.S. Engle (1975) in her*excellent .

-

criticdl review of twenty-four studies related to the topic of
medium of instruction in Eafly school ycars for hidbrity éroup
’chxldren poncludcd that the studxés "..:varxcd in eyqry coficeivable
way, and most prov:dcd no substantial evndcnc7 as .to whlch approach
(p. 320).

a%e the lack of'infornation concerning the cognitive and pq}cho-

g better."” Aaongtprqbleﬁ?‘TﬁZntlfxcd in thesc studies

'3

’
[ ] L4 i

.it is not surprifing that (Modiano's) results

As Eng}e .

v R~




/ /
. linghistic me/chaniam of
f /second language, the in:dequacy of dita concerning the political
"and’ cultural relatiofships betwcen language groups that influcnce:

language acceptance, and the uneven quality. of the educat1ona1

- -

programs studxed ,' ‘ . . Lo (

e p051t10n favoring the natxve languagc approach is further -

complicated by the results of experlmental b111ngual programs in __

- | Canada, which appear to demonstrate the value of the direct method
approach The St. baubert‘Project begun in Montreal ih- 1965, ex-
posed native Englxsh speaking children to a total immersion French <
langpage and literacy program during the first years of school.

‘o Test'results 1nd1cated that the anglophones achxevcd a hxgh degreec ‘
of fluency in French and that their Eng}lsh language skills com- .
pared favorably with those of English-speaking ;hild}en in regular T

English prog;ans (Lambert § Tucker, 1972). Because the original ) |

) subjects in the cxpefiuental program were middle and upper-middle. !

class childcen, volunteered for participatiqn.bx their parents,
there existed the possibility tha't English-languagé'1iteracy'in-
"struction was provided at home (although pronram personnel dls- :
cQuraged it), and another study was conductcd with lower- middle

and upper- lower class ch11drcn (Tucker, Lambert, § d'AngleJan,

1973). Results obtained Hlth ‘this subject population were highly
similar to those reported earlier, but it is'important to note

~ that the‘subjects continued to be voludteers. Subsequcnt Studlﬁ:

in Ottawa (Barik & Swain, 1975) have rcvealed simlar results. .
L Cautiously interpreted, these ‘results appear to indicate

T 10
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that a carcfully implemented dircit me'thod approach-enables children

)

to successfully learn a second language, and to transfer reading -

*

skills acquired in the seccond ]angu1ge~to the native lanéuage. The -

3

argument that children learn best through the1r nat1ve 1aw&ua§é-'

Ay

wouid appear to be weakened by the results of the’ Canadtan experis

:nents : ‘ : . =

Endorsement for English 1mnerston programs in the U S. based .
upou the Canadian model (e.g., Campbell 1970) has, not been forth-
cowing}for several reasons, In the first plaQe, the b111ngua1 ed-
ucation context in the U.S. differs szgn1f1cant1y from that in
Canada. Canada is offic;ally a bilingual natlon, the United States

is not. ‘Subjectsfin the Canadian experiments have been @emhcrs of
the majority group; bilinguni eduoation in the U.S. has typically
been v1ewed as a compensatory program for minorxty group chxldren
Fxnally, part1c1pants in the Canadian experiments have bcen volun-
'teers_whose parents‘encouraged thexr participation; b111nguel pro-
gram participants in the U.s. have been selected on the basis'of‘
surname or, more recently. p;xformance on language dxagnostxc )
leasures. It is not at ;all clear whether the success attained 1n
the Canadian context would-bc realized hcrc with this stgnxfxcant

difference in varxables. \ ]
. S

On the one hand,. then, research studies ‘supporting claims

.

*‘about the~super1orxty of the native langunge approach are lxmxted

=

in both nunber and qualxtx. On the othet, the garefylly documcnt-

ed rescarch de-onstratxng the succe;; of the dxpect mcthod approach

’

in Canada lay not be directly relevant’ to biliaguhl ‘education con-

texts in the UnitedyStatea. except perhape for majority group voI—

.

J ’ L4
. . .
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untccrs - It may ‘be concludcd that @ost prevnous research on how .

. [

’ best.to teach read1ng to chxldren in E111ngual settings prov1dos
few answers, pramarxly because this- research was conductcd in sct-
txngs uhxch dxffer'markedly from those in the U.s. 3 and hecause ;“Q‘
nuch of this’ research was beset with serious mcthodological weak-
nesses (e. g, lack of proper- cﬁntrols on.variables such as tcacher

_competencxes and program Qual1ty, and desxgn problems resultrng in’

a Hawthorne effect in the exper;mental popuiatxons) Clearly, there

‘ (ﬁg.ﬁi is a-need for carefully deszgned and conducted research into: those

| sues which are basic.to the teachlng of readxng to’ 6111ngua1 ST

c ildren in thﬁ u. $ context, Two such 1ssues underlyqng nat1ve.

" language lxteracy‘programs, namely, the specxfxcatxon o[ the native

BRI language and- the transfer of readxng skllls wa now be consxderc.

\§pecificat1on of the Native Languag

~.

’ . One of the first xssues thh whlch the proponents of native .

language literacy nust deal fis the speC1f1cat1on of the native,

’ ~

~, - - first or doa1nant language of the/chxld who - 1s tg be taught to

. read Relarks here will be. lrnxted to Spanxsh speak1ng popula-

_’ -' tions, and specifxcally to Mexicari-Ametican. chxldren, but there are-

undouhtedly parallels among all m1nor1ty group populatxons, 1nc1ud-

- - . &

;.-;5 A ing speakers of Black Englxsh (cf. Melmed, 1973)

— - Much of the prfor research lnto native language lxteracy has
.been conducted among suo)éct populatlon that appear to be more ‘

f'-. . lxngufstreally houogeneous than are most n}nornty groups in the

- U.S.~ The geogr-nph‘xcal or socxtl 1solat1on that- ..harctcrved some .

of these research populations (e g , Indiana in Hodiano s Chiapasy

T e vy ooat Y ~

. ‘ v 7. .
LS ’ « ’ .

& ’

~ > -

—
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. integration:

‘e,

these d1alccts and’ standard .written Spantsh

~are immediately cxposed to the cultural and lxnguzstxc featurés Qf

'cisfactory, largely because.of the ﬁeterogcneity of tﬁe group, i.e., .

- - 531
s : n
‘ E\Ecx{ recent immigrants

\ -

study),is not kypicaify prcscnt in the U, S

L

the English-speaking environment which have rermnatcd not only the
&

Fifteen'min-

s Wy »

.speech of most residents buf also all forms o ien
utes of Spanish- language radlo bcoadcast1n¢' :
area revealed;. among many others, the follo&::E,ex1mplcs of Fn"11sh v
"La funerarla X le ofrece sgrvicio personal basado en

‘interés"; "La 1nstalac16n es obtenible a ?830 precio”; "X abre sus

.and '"Son .veinte -

A

puertas a las c1nco ‘con Happy Hour hasta las d1ez

5

minutos despues de las dos P.M."" Nash's. descr1ptions of

j"Spanglzsh" (1970) and "Englanol" 1%971) in Puerto Rico reveaf

-

~—-similar phenomena ¢ o

Terms such as-"nat1ve Spanxsh speak1ng" and "bilingual" are

/
often used loosely to refer to a grou £ ch11dren whose 11nguxst1c
P!i

AN

backgrounds and language competencies may vary con51derab1y , (Tt »

s 1nterest1ng to-note the shxfts in termznology, from "Spanlsh- B
surnancd" to "Spanxsh speaking" or_ “"bilingual" to the moreé recent
"Span{shrheritage,"-yhioﬁ have characterized effort; tq 1gent1fy

the population in question. None ‘of these'lubelsfis cnt1rely sat-

so-e Spanxsh surnamed are not Sﬁhhxsh spe&krng, some, Spanxsh-

speaklng ire noi bil ua{, “and so on.) In the first place, theré

are three princ1pa in the United

P

dialect origins oY Spanish spoken
States .Mexican, Cuban, and’ Puerto Rican.

Dtscrepancxcs between

on the phong.logn;l ,

5

grammatical, and lexgcal'levels, are similar to those observed
. &/ . . .
013 - :’ . !

El Paso/Juarez .
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.between regional ﬂmeriéaﬁ'dialects of'English and the standard’

i [l

writfen'form of the&laﬁguage.' Monollngual children in Span1sh-
..

Speaklng count1es have successfully dealt with these d1a1ect var1-

ations, as have their Englxsh speaking countcrpafts in the U! S.
\ y - . I

s 4

‘and. lexicon. The extent to which English is-integrated into these

teen." (Qroceria is commonly used for "gracery store" in one loca-

%Mrﬁﬂee{—%&&&m—m—thﬁmcﬁm, how="
evér, much more complex ‘than thexr mere geographxcal or1g1ns
suggest. Dxffercnces among and within these three dialect grpups
have been heightened by their existence gn an Engllsh-Ianguage
céntext: Mexican-Aue}icans in Los Angelzs~speak a dialect cbn-
siderably different from. that spoken in New Mex1co and from that
spoken in South Tpxas. ‘Although all these dialects have their -
origins in Mexican Spanish, they differ in pronunciation, grammar'
dialects and the specific lexical and grammatical features of

English that are integratcdlvgry from place to place, as a result

- of multiple vafiables in each languagé contact setfing. For ex-

ample, Meiican-kné’rican’ girls in El1 Paso may cclebrate their fif-

teenth birthday with una fiestiygg quinccaficra while their count-

erparts in south-central Texas may have una fiesta de "sweet fif-

tion and/is ridiculed in another. -Archaic Spanish forms,such’ as
asina (asf) arc used regularly in one aréa and not in another. R
Social variations also occur, e.g., some C:}ﬂhho attivists ‘use the
/
term carnal for "brother,” while more tradi¥tional Mexicam-Amcricans ™
. . ; ' - . " -
do not (cf. Elias-Olivarcs, 1975). . K - g .

¢ ' oA
Language-attitudes also significantly affect the language

™~
* M -
. .




each nativwe Spanish-spcaking child brings to :school. "In ‘the same
ncighborhood;:someifdmilies cbntiﬁuc (consciously or untoqsct&uslyl
1\to speak a dig}gcf bﬁfﬂexican Spanish. Others spcak some Spanish

and some English, dépeﬁding'upan the tqp}c~and the presgnce'of.qer-

o _tain _jq_;lx_ be;><1g g.,;grnndpnrentg and outsiders. 301hers_”#;11

. freely mxx Engl1$h and Span1sh i%thxn the same conversation and

L]
~

even the same sentence, & 8., "Her leg, estaba asf, st1ck1ng aut.f
:Still-ofher families make a very conce;ted effort to use only
_ English which, 1n thexr view, will better prepare thexr chxldrcn
for school andlater life. A recent conver#bt;on with two Spesgh -
' pathbfogists in the El Pase area is illustrative of thi;,wide var;
‘ iation. In attimpting.to devise a diagnostic languagé test for
“ "Spanish-speaking'" preschool éhildren, these pathologists' ffu;-
"'tratioﬁ had become intense because, although aéproximatély the
_same age a;d from the same area, they were unaylc to égree on
labels for some very common objects that were to be used as tést

-

stllul1; They represent, in my experience, the rule rather than ,
the exccpt1qn. It is not al'l uncommon to cnter a fxrst -grade
« - classroom wherJ'there\are wxde dxscrcpancxcs.xn thc prior language
experience of the pupils in the class. |
In the absence of investigations related to teachxng
'Spanish-dxalect-spgg}xng children to read in standamd Spanish, it
| is perhaps appropriate to rcview the extcnsivs literature concern-

ing the quesiion of Black dialect intérferchcc in'lcarning to

@ . read standard English (cf. Shuy, 1973; Somervil, 1975). Some.re-
searchers (c.g., Baratz, 1973) argue that the significance of

Q ", ~ .
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.Blaéﬁfdinlect differénccs on both phonological and grammatical

2/

-

P

levels requires the deveIOpmént of specialized dialect reading

materials. Others, however, have concluded that dxalect var1at1on )
| on the phonologzcal level has little d1§rupt1ve effect on the
wnx:aﬂlngzprocess, gndﬁthatad;alect-xnvo&vemen;~on the morphemic and

structyral levels fs gitrémely limited [d:}kc, 1973). Regardless

-

of the outcome of these arguments, 1mportant questions are belng
raised concernlng p3551h1e Black dxalect interference in learn1ng
to read standard ﬁpglxsh The same. quest1ons should be investi-
.gated when dxalects of Sfanish are the issue; lexical variatibn
alone strongly Stxggests that ‘ﬁmlect interference in learning to
read standard Spaﬂxsh .may occur. oo

‘l'hose who :;rgue for te.achmg readmg first in Spanxsh, cxt-’
ing the psychologxcal‘,sOCJal linguistic and pcdagogxcal advan-
;ages tdﬂ1n1t1a% reading in the n?!{yé lénguage, often seem to-
iznore the wide dxvergence,between the‘Span1sh in wrltten matgrxals
ang that spoken by the children for whom the native language |
approach: is recomhmended. Thc issue _is not simply one of a native
language approsdh versys a direct~English'approach; tnc‘dialcci

4

factor, widely discussed in terms of Black English speakers, may be

of even greatcr relevance within the context of tcach1ng readjrg
5

to Spanish speaking children.

~
- »

' Transfer of ‘chding Skills ' — -

A second issue uhlch,hust be dealt with by proponents of

. native language litcracy in bilingual education programs involves

%
the transfer of reading skifls’from qQne language to another Al-

16 -
4
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. though the successful aoqursitlon of. rcadrng skills in two lan-

programs appcars to prov1dc somc support for ihemm that these

]

,skxlls transfer quxte readily (Saville § Tr01kc, 1971"Gutierrez,'

t197S) it is not at all clear how such transftr takes platc nor

L4
LY . ”

what factors are relevant to its occurrence. -

4

' It seems reasonable to assume that the nature of the two

languages involved in the transfer and the SPCCIfIC characterxs-

‘t1cs of tho\rr1t1ng systems of these two languages play some role

in the ease with which transfer takes place. Languages which pre;

sent €o the re;der uarkedly diffcrent cues on the morphological

and syntattic51 levels might be expected to present greater obsté-

cles to transfer than those languages whxch are more closely relat-

L3

" ed. If such dxfferen;gs are also accompan1od by s1gn1f1cant

differénccs 1n the wr1t1ng systems (e. g., ideographic vs. alpha-"
bet1c,'or even.Cyr1111c vs. Roman alphabetic), d1f£;cu1t1es might
be expected to be even ércater. My own pensonaf experienceAas an
aault atte-px1ng to learn to read Swahtlx and Russian after suc-
cessful experxences with Engltsh 3nd.several Ro@ance‘languages

aztests to the inportance‘of both linguistic and writing system ‘.

\
différences in transferring readtng skills from one language to

——

another. It uould thus appear that if clalms about the transfer

A ]

of readjng skills are to bc made, some considcrat1on must be given

the similaritics and differences between the languages in question
. . . N .

. .and thcir‘writing systén{f Such claims probably can ﬁos: safely

’

be made about languages which. are c}nsely.rclatcg, but even here,

_caution must be exercised. Coneidertng the close relationship ‘

4 s .
R -

17

.-guages revealed in' the Canad1an immersion and some other b111ngual .

¢

.
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.
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between Black and standard English, for cxample,\the re'commendat'io. |

@

that transitional repders be utilized to fac1l1tate the transfcr . {j
, from djalect rca&frs to standard English wrlttcn m1ter1a1‘(c¥ )
Ching, 1976, p. 8) suggests that transfer is far from automat1c v
Relat:d to the claim ahout the transfcr'bf readzng 3L1lls '
is the notion- rhat some languages prov1de for easacr rcadxng
acquis1t1on~than others. It.is argued that thxs advan9age should
be exploited in teachlng children to- read‘; Thus, Saville anég
. Troike (1971) state: "The child who learns to-'read f1rst in
/ ' Spaaash or‘Navajo may have, ;; fact, a definite advantage over the
child who Bust learn first in Engfish The writing system of
‘English is.not regular ®nd children must Tearn that a single -
sound may be spe}led in- nany‘ _d:,fferent gays. The writing system~ .
of Spanish and that which has been developed for Navajo are very
~ ) tegular, with €losé cotrespondence between sounds and letters.

Thé ch11d's abxlxty té recognize the relationship between sound

,v—:""" bl A

and symbol (3 a major factot.in his success in initial reading in-
gtructibn." ‘(p. 50) Thus, it'is argued é?at since transfer occurs °
almost automatically, reading lpstruct{on is facilitated by learn-
ing‘in 8 language which is more’rcgular in its sound-symbol corre~‘
spondences. To pat this argument in perspective, it is interest- "~ .
ing to examine more closely specxflc fcatures of the Spanish wrxt-‘
’ing systcn (a "rcgular” systun) and their carryover to English. 3

) A truly regular wr1t1ng system vould involve a consistent

one-to-one correspondcnce betweeh sounds and symbols Nuclear ‘
én

vowels in Spanish Jo bear auch a correspondence. ” Diphthongs,

Q " - - . ) ‘...:. . * 18
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‘ _ the other hand do not‘", ¢.g., hay (there is) vs. aire;(air). Con-
sonants vary considerably. .The Span.ish writing system includes
both a b-anda v whxch correspond to the same “sotpd; 1 e., the
initial s’ounds in beso (kxss) and vez (time) are pronolxr;ced the
same. The h m words such as 1_1_O'lllb_!£ (man) and hora (hour) repre-
sents nd'sound /s/ may be represented b:y's (s5h1do/§atu;d1y), c
(c1eld/sky) or z (_a’ga_to_/shoe), /k/ by ¢ (casa/house) or g_ _
(quince/fiftecen); /ly/ by i (hielo/ice), y (yo/I), or 11 (L/
street); Va:YA by x (Méx:co), i (hijo/son), or g (g_e_nﬂe_/peOple),

]

e so dh. Learning to read in Spanish involves learnmg the rules

\

for papping these spellings to the sounds they represent.

- . | :'l'r;nﬁ‘erring'readin;g skills from Spanish to English in: -, |
o volves t:e readjustment of the sound- symbol correspondcnccs char-
R |
' ‘ acteristic of Spanish to those of Englxsh Thus, for examp1j the

letter h which in Spamsh is always mute, is sometmes mutc in
English as in hour but may also represent an /h/ in words such
4

- 83 hat and'ﬂer. The 11, which in Spamsh corresponds to /y/,

7 typically ,represents /1/ in English, as in bullet or pulling. "b"

and v, vhich correspond to a smgle/sound in Spamsh, represent
two dxstinCt sounds in English.  Finally, and pcrhaps most impor-

. - -tantly for the learner, the regular. corrcspondences between vowel

symbols and sounds\observed in Spamsh must he ad;u:»tcd to a

v'afiéty of wvowcl sound-sy‘mbol corrcspondcnccs in Englxs‘h. Thus,

LY

in. addition to acquiring a new phonolomcal system in oral English

| (uew vouel and consonant sounds in new positions and conbinatxons),
’ : ' tln native Spanish- spcaking child who learns to read mxtnlly

in Spurhh will also have to learn new souqd -symbol correspondencea

. [ s

) 13 T
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- . . . ‘ . ] .
as he moves from reading in Spanish to literacy in English.. Con- '
sideréble research will be required bcforé’h'claim can be made
that‘a‘lanhuage with relatively more regular sound-symbol corre-

s

spondences facilitates the acquisition of rcading skills andfthe'

- regular) language. Such research would have to involve a rank-

subsequent transfernof these skills to reading 1n another (less

. L 4

“ordering of languages on a scale of orthographic "regularity,” as

well as a matrix of orthographic correspondences (both regularxttes
and 1rregular1t1es) among languages. roa oo

Further, grapheme-sound correspondences represent only one

'aspect of lezrnlng to read Reviewing approaches toﬁbeg1nn1ng

readtng 1nstruct1on Weber (1970) pointed out that "...gramuatzcal
structure as an aSpect,of context has hardly been considered in re‘
gard to readxng,fdeprte its central posxtxon in the language as

the. vehicle for semantic as well as extralxnguistic content and .
despxtetheuell known restrictions on the occurrence of words in

sentences that grammar entails” (p. 147). Levin and Kaplan's

studies of experienced readers :(1970) demonstrate the effects of

_ grammatical coastraints on reading,‘namely, that such constraints

eriable the reader (; formulate correct hypotheses about what will

follow.  “When the prediction is confirmcd, the material couered

_by that prediction can be more easily processcd and understood”

kp 132). The transfer of reading skills from.one languagc to
]

_anqther must necessarlly 1nvo1ve such hxgher -level constraxnts in

both languages. Clains about the ease with’ Whlch the trnnsfer of
rcading skills OLCUTS, especially IhOsc that Appear to rest pri- .

11\(or even exclusively) on the regularity of given ortho-

[ -

i R ,
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graphic systems, are clearly overstatcd. The studies reviewed in
Engle (1975) reveal that almost no eonsideration has been given to’
the identification of these specific aspects of reading that should

transfer from ledrning to read in-one language to learning to read

- -, T

A

in another. . . -

q

~ . The transfer progess has been of‘considerable‘interest to:

researchers in the area of second language acquisition. Recent
s [

research suggests an underlying linguistic system in second-
language speech, an "interlanguage,” which is at least partially
distinct from both native and target languages (Selinker, 1972).

-

Interlanguage involVes strategics or cognitive activities_relating

- to the procesélng of second language data in the attempt to express

- meaning. Although the e hasis - of this work has heen on language

production, it seems reasonable to consider the possibility that a

similar underlying interlingual system may be involved in learning
to defiGe meaning from written materials in a secqnd language.’

L , ‘ -
Related here is Kolers' research. into the coding of isolated words’

<

and the reading of bilingual connqcted discourse by skilled French- .

English bilingGal-readers, where it is suggested that "words are -

. perceived and remémbered prefeqentlallxﬁln terms of thelrxmeanlngsn

and not in terms of their appearance or sounds" (1970, p. 1l11).

Becoming a bilingual reader requires more than the mere acquisition
.0f new grapheme-sound correspondences, just as becoming a bilingual
- S ) * .

L)
.

] . . o
speaker involyes more than lcarning new sounds and a mew vocabhu-
lary. . . . .

The préscnt state of our knowledge about sccond langusge

e

acquisition and ehe acquisition of reading skills in a first lam-

..
(] . .

21
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guage is such that we can only speculatc‘about how readxng sk1lls

540

transfer fron one language to another. Brown (1970) suggests that

2

a child "operates on speech with a large number of" effectxve

heuristics. The ‘majority of these, with accomodations for the

vieual aediun,-are“brobéily aéBiicableAalsd'inhreéding" (p. 186j.
° ’
. Since we are only now beginning to hayé an idea of the nature of
- these, heur;stlcs, claims ahout how they transfer from onc languagc '

to.another are probably.prenature.

\Alternate Approaches to Reading Instrucsion

In the Ilght of the kistorical background of readxng in bi-

~

lingual educat1on and the paucxty of research directly relevant to
e

LV
the basxc issuves just dxscussed, it is interesting. to cqnsader some

practical ilplications ef threei_possibivﬂ{emat’wes' to reading .
instruction in bi- or nultigingual settingz: (1t will be noted
‘that n; nention_wifl'be madé of the "common core” or "neutral”
approach suggested for speakers of‘Black’Englisn, where an attempt

LR TR e LY

is made to minimize dxale!;‘and culrhral differehces in reading .
'laterials. In addition to the problem of the awk;ard and finnatural '
product vhich is likely to reéult from such an effort in one lan-
.. guaie, there is obviguslr.né way that the djffcrences bétween two
( " lamguages can be "u;ninizedf§‘2h3£ ts, there is no common core, j

except perhaps for a few cofnate words.)

Reading in the standard native languagg,_‘gbading inijfuction in '1

v bilingual scttings may be introduccd in the standard native lan- -~
f

|uage, e. g,, standard Spanish As was indicated carlicr, mstruc-.

-
e
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.r] tion in stiandard\Spanish as a second dialcct‘ is probably a ncces- - |

A |

sary prerequ:s1te oTr most Spanxsh*dxalect Spcnkxng ch:ldren if -

'

_ standard Spanxsh rcading 1n§tru¢t10n is to be serlously con51dcrcd
4

*;ﬁj—"—f*“(tf' Barker, 1971, pp. iii-iv). Although the d;alects of some

v , 4

children reveal a rather well-developed phonolog1cal grammatlcal
~ and lexical control of the standard d1alcct, othcrs show conslder-
able deviation from the standard, and still others a high leveb

of English integration on both grammatical and‘lexxcal levels.

Teaching a second dialect, once highly recommended as the

N

b ~ solution to preparing spéakers of Black English to read in standard
) ‘Ené?fsh has pnoved to be a nuch more difficult task than was ini-
tzally ant1c1pated Although ‘some researchers (e g ’ Venezky &
. . Chapman, 1973) contlnue to recommend standard-English- as-a- second-
‘ d1alect tralnxng for nonstandard d1alect speaklng chxldren, others
(e.g., Kochnan, 1969 and Wolfram, 1970) question whether ‘such- traxn(
ing should or eyen can be accomplished. Factor;“uh1ch appear to
be relevant to the difficulties encountered in second dialect
traxnlng include peer group pressure on the language of children
in the initial school years, broad socio- cultural pressures against
' standard language teach1ng in some minority- group sett1ngs, and
verbal learning rosearch which suggest that hlghly 51n1lar material
-is difficult to learn.’ °. o - !
. Teaohing standard-Spanish~as a second dialect will inevi-
) tably involve many of thj same problcns:qngountcrod in attcempting
. " to teach standard Pnglzs as a second dialect. Despite the con-
siderable time and expertise that kave heen applied to such cfforts

in anlxsh, rcsults lndtcate that we ha\c been "grossly inclflc:cnt

RS

-
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in 'toaching standard English at any lecvel' (S;huy, 19‘73, p. 13), '
Although there is very little direct experience upon’which. to base

predictions of success in teaching standard Spanish as a second

dialect, the English example does not make 'such efforts appear
. . N %

-~ ) . -

promising.
o rﬁ; teacher variable seems partiéﬁiarly significant in the
- case of §panish. Most teachers who have\been,abruptly drafted into
teaching in bilingual education programs on.the"elementgry school
level have little or no experience in teaching standard Spanish.
(A few may have llmited experience in the area of teaching Spanish
. to Speakers of English ) Many teachers who have become inve;yed
in bilingual edutation programs are themselves native speakers of .
. various 'diaIects of Spanish,_but few have had formal training in ‘
thé standard language. Some read standard §panisn only uith great
di{ficu{ty. 'Teachers wno are: aware of theirjlin&ted competence in
tne standard language areinatdrally insecure when\expected to teach
it, and classroem'experiences often contribute to this insecbrit;.
(For example, I once observed in a bilingual classroom a bulletin
“board containing pictures‘of common objects and their Spanish

names.  Next to a picture of a toy appeared the label'hugete.

Shortly thereafter an alert first-grader remdrked to the'?eachcr
that in his book the word for "toy" looked different. The teacher
“then realized that the correct spclling of this; word was juguete.)
The situatton is even more complicaged 1n,b111ngual classrooms
ynere a,n;nolingual §eﬁlish*sﬁeaking teacher is assisted by a,

! L\

‘_§panish-speaking aide whose formal cducation may hc-_qui{c limited.

L

-
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Teaching standard Spanish under conditions such’ as these is not
M ¢ S ‘

'likely ta be successful. 1 ' ) h

.

Inservxce training of teachers in standard Spanish mlght '

‘appear to he the’ answer, and such traxnxng ‘is be1ng conducted 1n
4

sone bilingual endorsement and certlflcat1on programs. The

dxfficulties encountered in attempting to teach standard Englzsh :
e .

should be borne 1n'n1nd however ‘when contemplatxng the prepara-

ition of teachers to teach standard Spanxsh as'a secdnd’ dxalect.

” v .

If teachzng 3 second dlalect is 1ndeed as dxffxcult as it appears'

to be traxnxng in.standdrd Span1sh may create teacher expecta-

tions which—vzll nerer be realxzed (On the ,other hand, an in- .

direct benefxt of Shch 1nstructxon may be a greater sensitivity

on the part of teaﬁhers to the problems encountered by, the nop:

' standard dialect speakers in thexr classrooms. Such 1ncreased

teacher sensitivity is strongly recommended by uost specxallsts in

the area of education for the lingulstxcally dlfferent, regardless

of the divergence in their opim¥ons about how such educatxon should .

. be carried out.)

If oral llnguage traxnxng in Spanxsh must precede the 1ntro-

duction of reading, there will, of course, be some delay in intro-

~ducing reading.‘ Minority group parent$, many of whom are eager to

see their children aspire to higher editational goals.than those

- they thelselves were able ‘to attain, would. probably bc s intoler-

' Jant of delayed read:ng instrbction as niddle class parent{ have

lpven to be (Baratz, 1973). . Further, lt is not at all clear that

" * parents aupport,an early school emphasis on Spanish. Anecdotal

. 7
’ . ; ) 25
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evidence from 1nteractxens with school admxnxstrators and teachcx.
in the Southwest sqggests that at least some Hex;can Amefxcan Y

/’\.7\
‘ parents feel that the school’ s respon51b111ty is to teach thelr‘

? children to Speak and read 'good™ English; Spanish,. 1rrespect1ve

. of varxety, is not consids;ed to be a crucial conpdndnt of thexr
children s educatrbn (It should be noted that schools themsclvcs
tend to. relnforce such attitudes by phasing out \he use of Spanxsh-‘
Ianguage haterxals after the lnxtxal school years.\ Thus, although
it 1s claimed that learning,to read in Spantsh in the f1rsf grade’
offers long-range educational benefits, curricula from the middle
"schqol years onward contain no applzcatxon of Spanish l1teracy
skiIl§ ) - _ | -

- 'Pinally, ‘teaching chxldren Xsecond dialect of Spanish, i'

/

1ndeed possible, must inevitably beyaccompanied ‘or followed by

Lnstructxon’ﬁn Engl1sh¢ Thus, durxng the initial. years of class-'»‘,
, TOOM ipstructxon, Spanxsh -dialect-speaking cbxldren must learn a |

second%d;aiect and a second language. We. know very. 11tt1e about*

how sedold 1anguage and second dxalect acquisition occur (ErV1n-

), but here is some recent evxdence to suggest that

\Tripp,.l
the opﬂi in age for}second language learnxng is .not between four
and (’ﬁ y%qrs of age as orxgxnally suggested by the Modern Lan-
guage Kssdcxatxon (1956). Ervin -Tripp (1974) found that older
children 3errned number gendcr and syntax morc rapidly “than’ did
i

younger children: Inltial pronunciatxon and retcntx nrof

i
vocabularn Lere found'%o-xncrease with-age by Politze

& Weiss ~ -
o

(1969). Heaearch conducted by Fathman (1975) reveaied that pre-

Ve
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tcen childrcﬁfappeared to he more successful at learning phonology,”
[ 4 .

but children between eleven and.fifteen years of ‘age were more

&

“éuccessful in learning grammﬁr rngle (1975), citing rescarch

cbnducted by Stern in Sweden and Lavallee in Sw1tzer1and suggests,

- that the initial gghool years (6 - 8 years of age) may, in fact,

be the least approprlate for tcaching a $ccond languag%, children

younger shan six and older than ten years of age appear to show

' greater'hotiva;ion and achievement. The advisability of attempt-

.ing to teach a second dialect and a second_}anguage (and literacy
15 both) during fﬁe edrly school years musts<§hos, be seriously
'gnestioﬁed.? o ' SN ,

Spanish Dialect.Readers.“A second possiole*apﬁroach to the intro-

, duction of reading to natxve Spantsh speak1ng children involves
the-Lse of Spanlsh dialect readers. Exper:ence thh Black'dialect
readers should be 1nd1cat1ve of the problems whxch might result Ln'
attempting. to.pursue this approach to begmnmg readmg instruction,

(<f. Baratz, 1973; Leaverton, 1973). The wide variations in

:'Span1sh dxalects rule out the pbb11cat1on of a single U.S. Spanish--

dialect reader (cf Fxshbe:n, 1973). Questions concerning the use

of English borrowings, such as t1char bapx, and bye-bye, would

<have to be ﬂeaIt with, as would nonstandard Spanish d1alect forms

such as semos (somos) ,halﬂa (__‘!), suidad (ciudad), and a _lgzg
‘tgirg}; If a dialect reader cggld be ﬁgrecd‘upon for one location,
@;szacceptability in other areas would be unlikely. Teachers
'éo;ld,_of course, construct ad hgé dialect rcaders using the lan-

guage experiencegapproac@. b3t time irastraints would undoubteaiy

Ll
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prohibit widesprcad use of\s\d\ tecacher-made dialect matcrials. .

Sone tecachers might also be expected to react negatively to-mate-
Tials cbntaining what they’ con51dcr to be nonstandard or cven in-

correct Spanish Parents, whose expectations of schools are high,

j” .
;épf' might even be shocked to find "bad" Spanigh in their children's: .

-

. series of learning Yequirements involved in the transitions from
1 N

’ .

-

school materials, and problcms “in community relations mxght

result (cf. Baratz, 1973, p. 109).' Finally, the apparently complex
Spanish dialect r7aders to standard Spanish readers and subsequent-
1& to standard English readers would seem to represent an extremely

ambitious set of objectives for the initial years of schooiing.

Teaching Reading in English A  third altcrnative to teaching read-

. ing to Spanish-dialect-speaking children is the.direct mcthod

”,

wvhere’ 1nit§“ contaCt with reading is made in the second language,
Engiish As was discussed earlier, French language programs, «in
Canada which use this approach/pave proved to be highly successfuk.

In-such programs, children are first 1nti/ﬂuced to oral language >

* sRills in the second language,,and fluency in the oral languagc is

required"before reading i$ introduced. Children are permitted to
use their native language with each other and with their teacher
during the first year of school; the. teacher 1nteracts¢w1th the
children™ only in the second.langyage, translating their qucstxons
and comments and responding to them exclusxvély in .the target lan-
‘guage-.’ (lt will be noted that this approach differs somewhat from
earlier English inuerfion programs in ene U.S. where use of the

native language was usuaily discouraged.) ) - .

)
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Tge question of the appfoprihtengss of teaching ; second
language to children in the initial years of schooling, mentioned
‘above in connection with teacﬁin;?standard=Spnnish as a sccond
dialect is, of course, }eley;nt herc. Although the results of the
Canadian studies appear to 1nd1cate that the total 1mmersxon
approach is highly successful in second language teachxng_at thig
;ge.lfvel, furthe; research into the optimal age for }econd lan- . ?
- .guage acquisition,’eSpecially among niﬂority group children, is |
gcessary before final conclusxons can be drawn. : o ‘ l

Also-relgvant here is the problem ¢f delayxng reading in-

struction unt11 -tfe direct method g‘;roach has successfully devel-

.

‘ oped oral language competence in the children who are to be taught
to read in a second language. Teacher and parenmtal attitudes
. which evaluate the SUCCC;S%Of a school by how quickly children
—begin to read would requxre reshap1ng. -Also relevant is the re-
quirement in most g;Pool distrxcts.thatﬂstan;;rdlzed achu:ve)nent‘s

testing be conducted in areas such as reading.” Teachers, even

those who Trecognize the inappropriateness of given tests to the

.
.

-

}"' context in which they work, often fcei pressured to prepére their
4 pubils fbr ahnqal ¥es;ing, and req;iéitc stcps in the learning
.. A process -5; be by-passed. The direct English language approach
‘seems partxcularly vulnerable to such pressurcs, and the result
» e ‘ . may be the introductxon of read1ng in English prior to the estab-
1lishment of a solid oral language foundation. .
;‘ . - - . Finany, regardless of rescarch results: conce.rn}ng the

cfficaqy of one pedagoginql approach over 1%ocher the importnnce

-
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'takes place should not be undgrestimated. The climate for English-

. language 1mmers1on programs in the U.S. is .decidedly urfavorable

4
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of the socm-pollncal context w1th1n which bilingual education’ ‘

4

(CoheQ’a Swaxn, 1976). Evzdence of poorly concexves and 1nple-

 mented direct nethod English-language programs, and a growing in- °

terest in the definition of‘ethnlc identities- and the prcservathn
and enhancement of ethnic languages and cultures are strong

fagtors in support of the native language approach. Further, re-
search in language plannxng (cf Drake, 1975) suggests that if bi- )
lxngualisn is a desxred goat, t‘: social prestige of minority lan-
guages must f1gure in the desxgn of language 1nstruct10n in the
early‘school yeaf& since lower prest1ge languages are more likely
to be abandone‘. Lambert.and Tucker (1972), for example, state(
that “priurity for early-séhool.shOuldzbe given to thc’language‘or
laftguages least lxkely to be ‘déveloped otherwlse, that is, the lan-

guages lost likely to be neglected" (p. 216). Thus, the probabzl-

s

'

xty ef-pxeservxng b111ngual/b1culturalxsm in’ a given location is
apparently greater when thc lower prestige language is the initial
language of -‘¥nstruction jn the early school years, e1thcr is a
native language for nxnorlty group children, or, gs in Canada, ‘as

a second language for majogity-group childrcn.

Conclusions . ”
/ .
There is obviously no ready answer to the question of how ™

——

best to tedch rcading to childsgn from non-Engliéh-spcaking back-

>

grounds Everyone seems to agrec that schools must give proper

’
: recogmnon tq such chxl—drcn and to what they hnow upon tnttnng .

>

. ‘-i'-' :’. 3 . l3{}. i : ' | -
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school, but there is little or no agreement, about how best to pro-

‘ceed from uhat .they know to what the; ought to learn, nor even

: about dhat ought to'be learned. Most current discussions focus on'
socxal polxt;cal, and evcn emotxonal factors, not only becauee
such factors are real and must be acknowiedged but also because

data’concernlng the linguistic, psychologxcal, and pedagogzcag

" bases and implications of on&for another approach are extreme\)\zﬁ )

lilited dand often‘contradictory We st111 know relatively llxtle

about the dxalects of non- Engllsh speakxng groups in the U.S. =

[

about how.a second d1alect or second language is acquired, about

opti-al ages for 'such acquisition, or about~how read;ng skxlls

transfer from one language to another. - .
‘ ~
A large number of bzlxngual programs are currently being

ilplenented throughout the - Un1ted States, and allost all of “such

programs conta1n a research component. Unfortunately, bowever,

the single reseanph interest which such componecnts most often’

“serve is that relating to prognal justifxcat1on. 'Such eValuatzon

Y-
research is unlzkely to provide insights into the basic- xssues of

teaching reading to the bxlingual chzld Baszc research in connec-

.

tion vith bilingual programs is a clear necessity. In the absence

-

of data from such basic research, argumcnts about which_approath

'to reading is best uxll go on without sxgnxfxcant progrcss toward -

s ¢

resolution. ‘ ' P

>
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FOOTNOTES ' T | ‘
.1. The fullitext of'tréjopinion of the Supreme Court, written by
o+ . Justice William O. Douglas, appears in TIE Lrnoursrlc REPOGRTER
’ ' '1954 16, 3, pp. 6-7. '

]

2. 'The guiaelines are rpproduced in their entirety in THE LIN-

GUISTIC RﬂbRTER/ 1975, 18, 2, pp. 5-7. It should be noted

that a recent (April, 1976) memorandum distributed by the ~-

Office of Civil Rights' of HEW attempts to clarify these .
. --guidoiines The result appeoro to be a-relaxation of the re-
e ?; ,ﬁ:\ quirelents governing the i-ple-entation of ilingual educa--.~
n,yr . tion progra-s

/
3. One lust ask at this point what is meant by the suggestion

- * that literacy approaghes explzcitly consider psychological .
vgriables such as the affective and gognitive developuent of
_.students. To raise this question is not to deny the psxcho- v
iogical impact on children of their educational'oxperience,
but.rather t"lake explicit the requirement that empirical
. | evidence undergird any ‘claim ‘that one approach_ leads to- greatcr
;ﬁnsychological benefig ‘than another. Without such ev1dence,
.. I nrgu-ents'?uch as this one become neaningless excrciscs; -
" 4. *Ghe fact that a study published in 1968 continues to be the
lost\\}dely cited in support of thevnative language literacy:
approach, in spite of thc ‘tremendous growth in the’ number of
Yoe bilingual education programs in thoEU S. since then, attests
to the paucity of relevantLresearch in thls area.
' §. For the benefit of thosc not familiar w\th Spanish, these exv
ot amples involve the use of both rngliah lexicon FCHS "Huppy

J, .32—

R .
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Hour“'and "P.M.") and'E@glish syntactical patterns.

<
-

6. The title of this papei'ﬁrovides an cxcellent cxaﬁplc of the

problem, "B111ngual" is used to refer .to a broad rangy of

lingu1stic conpetenc:es, from nonollngualzsl in a language‘

other than Engl;!.;to fluent bilingualism in poth Englrsh and
‘another language. ° ’

7. Examples of young ;hiidren who sgccess;ully I;arn two OTr moTe’
languages, often without apparent effort, ﬁroﬁably do not - '

*

{

provide strong counter-evidence to this statesent, just as. pre-
school thildren who learn to read without formal instruction

do not negate the need for attempts to improve the tcaching of

reading in ourgschools..
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' ' - " OPEN DISCUSSION OF NATALICIO PRESENTATION N )
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‘ s ’ ? g * :’( ’ g
S ' '
~ TRABA&S% I think you raise a tremendous range of problems with the whole issue;
_ it's a'rather pessimistic paper. . - -

4

>
.-
L]

. ' NATALICIO: I know. - i

¢
-

TRABASSO: That is, in reading through your paper, and also thibking today, I was

<
. ‘looking for some answers,’ and. 1 wonder if‘ you have any strong suggestiopa that
= you would be willing to make, given this rather-bleak outlook on what might be

b o J S _

- ; evenl possible? T . -

v

.' NATALICIO: Well, I think there are a couple of things. - One 1is  that bilingual
education has l:mppenod very l’ast;' that the whole business of bilinal gdiieatiog

came very quickly, and people shave not been properly prepared.: I think-that’ ‘the
. ~ - = .

whole 'notion of teacher sensitivity is a big area that. Just nee_da to be worked

s -
., hd

P on. Itseeubouthat if\ncOuld hang - loose about this, and Jjust teach

I

- B childm 1n a much more i'elaxed sort of way, we would probably be better efr
i
‘!'he mua bothers me a lot. 1 recognize that it probably is mportant for-
. oonvj.ncing both the co-mity in whigb a bilingual progras occura, and perhaps

hng_ing sources, of the importance a_nd efficacy of all.of this, but I think that

’ Q ® the dogmatism definitely has to be toned down and I think it will be indtime. "I

@ - . \ . . -

e

F- " think teacher training is tremendously important. —
:

- . . Onoofungmt wbhu nou ‘is that when you talk about bilingual
N ’ ‘ Y £ 4

S education, or you talk- about réading instruction .in the mative 1wguage, what you

=1~ ‘n.n urtu tr-mdoully, and thu has come out repeatodly 1n this -eeting One
a - - ﬂ

o of the t.hiun ‘you und for ox-plo is one teacher calls bilinsml education 15
./

‘¢

- SN g . -
N wo
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ainutes of Spanish a‘day, another once calls bilingual education. talking in

Spanish all day long, and another one switches from Spanish to English during the

3

J:-J
course of the day. So any kind of statesent you.might make about a, bilingual
brogra-, whether this/progral is.better than that progras, is generalizing with a

lot of' terms that are not at all clear. So I am not too hopefn righ}t now,

frankly. ~ )

..

- WEDDMIGTON: What do you thin‘k uouldn'be th’éct of bilingualism as valuable

rather than ‘looking st bdilingualisam as beihg compensatory for minority groups;

billngtﬁ}iu thrqughout', so that the majority ‘group youngsters would be brq‘qght

-

’

to value it? <~ . < -

o
'

K

. NATALICIO: I am ver/y much in favor of that, and I tbink it's a really good idea.

Unfortunately, one of the effects of the co-pensatory model, as i.t’s been

-

] i-plslenteﬂ in this country, is that there has been very little appeal ror
ujority group members to participate in bilingual education programs, and in a
city 1ike El1 Paso, where more than half of the people speak Spanish, natively,

- LY
there' is trslsndous hostility toward tbe Spanish language and toward bilingual

education wbe part of the Anglo culture. And I think that this change in

attitudes is sonethim that is going to have to occur before biIingual education
has sny crodibility Bécause right now it is viewed as a means of helping these
~ .o . -
- -
unfortunate people who can't make it otherwise. As long as that's the view, it's

.never going to_take ﬁold, ‘nor receive any kind of respect.

. o
. N - 1 3
’. . . , 'y

HEDDIIGTOI \iere any studies lade of the Cubnns sin Florida, inasauch as . they

. /

uorc liddle class, and had to learn English were any studies ude of shat

‘hlppsnod vith‘tba?' | , 42 -

"

.
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NATALACIO: Bell there have been a n_ber of progral evaluations of the Coral

”

Way .School half-a-day progral, they had a half a day in Spanish and a half a day

in English. One of tho 1ntgres,ting thinga that seeas t.o be . happening in Florid;f

is that there are predigticons now that bilingual eddcation will- be phased out

-

within 10 to ’15 years, because the younger peoplesare siaply no longer interested

t

in Spanish, they have- become members of the ?lgrida community. J

»

_ ] . . . .
CAZDEN: Given what we know now, what is-the most reasonable approach, or are you

advocating a variety of approa‘ches.?

«

=
L

NATALICIO: Yes, I think that variety would be an excellent way te wapproach it,

beeause IAthink.w'e could get better answers if we tried‘ differ;nt things. Right
now we are sort of working in a very uniform way with the idiosyncrasies of each?

prograa under consideration. - But with such differences, 1 mean, each c@ty

. t.‘ different, and the people, the parents, the teachers, the children, their'

o«

language is different, their attitudes are different, and 20 on.. And I think

M

that ideally we should proceed with bilingual education. I &m mot at all opposed
N . . . . . N
‘to bilingual education, &‘m\gh it may sound like I am. I think that we should

préceed wit.h 1t"‘9ut 1 think that we ought. to try different approaches. For
/

ox.ple, I think we ouht to t.ry the Enaliah language L-ersion approach, becauae
——

"1 don't think 1t's been given 3 fair trial 1n_ this country. Now, politically

that's a vel;'y _unpopuldr position to tm, but I thing it's worth trying,-becauae ]
tha Canadun model is very convincim Now, there are differences in variablea,
ud 1t. ‘may not work. But I think it ahould be given a trial, and right now I

M't think it r.llly is.

. <

’ .
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NATALICIO: Mo, it wouldn't. That is one of the problems. This is very nuch a )
federally oontrnolled program at tfhis time, a,é although .the fgderal guidel:lnes

ut.ate that. 'tbere are three alternat:lves (a traﬂsitiqn model, a laintenance nodel

and. so on), in fact what this is is a tﬂnsitiqn co-pensatory model. 'rhat's uhat-

wp turned out to be. I know ‘r no school cuatrice and I ’stand to be’

qomcted, u_ut proceeds after, say,” the fourth grade, and continuoa.soqe kind of - ..

" bilingual orientation. ' - an

-~

*

GLASER: From what you say, this is a beautiful case of political declii,ioﬂs -

baving to come before any reasonablé research can be dome. I gueds this is ope

case uhore you ’alloat_‘inve to attempt political solutions before ‘yl;u know what

the relevant i-émrcn‘gmstigﬁi are. * o . '\\‘ ‘ .
o ’_: . L ‘ .

NATALICIO: Y®s, Jjthink one of the real probless here is that we are almost
: ST . _ . -
lure of'bulngual education programs. As long as we have the
e . A

P aud .low as attitudes are what they are :l.n many Chicano .

guaranteeing the

oonpenaatory -odb

communitiesy, . tbat ia, Miah is the preatige language and Spanish is definitely -
not a preat:lgc languse tpe kind of ideal goals. of bilingual education will

&%
-ncverbeaghiued. ) " L -

~ .

r \ . . " L 4 .
. o * :
CARROLL: This 1s &' vegy, vanocio—ponchu problem.. Diana said that the
" - * . .

-nil:lah 1.-eraion systei has never been’ given & good try in thia cowntry. Well,

]

that ny be the we, ucept that 20 years ago I was in the SOuthwest observiqg\

Enclish mt’rwtion in nvajo schools, conducted by good teachers in msany cases

I would say that that Ws an English immersion program. The only thing { sight.

fault’ "about that situation was perhnpe the use of pmismnt for the use of | .
. J
llujo. . ) '

)
4
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NATALICIO: That's not serious? °

_CARROLL: I spent quite a lot-of time on the Hopi reservation, and the children
. . ~ -

were learning Englisb quite well, and they were permitted to use Hopi in school.

I didn't see any great proble.a about this. So in a sense -we have already given

the mgliah {mmersion sysbel’a fairly good workout, and we inow sonething about ¢

its reault.s, which vary tresendously depending upon all sorts of consid‘erations./

And I think also we have to remember that the Canadian situation is a very

special one. 1 spent é vfeek ig Ot:tawa about a month ago trying to look at that

situation. I think we have to resember that in that situation it 4is not only
that  it's the majority group tbat'a.trytng to learn French, but also tbat ‘their

particular motive for doing so is bo try to ca?‘ry out this notion that f:ania’a s

going to be a bili:gml country. Really what they are afraid of is ;Lat Quebec

will drift ‘off from Canada,. from the predent federation. . " -7

A lot of these at:cio-political decisions sees®to bv: ‘based ‘upon a 1ot—\“of
psychological mmptiong that I don"™ think could' be very well supported. - I
think"the buic assumption we ought to make is that the child is extresely
flexible; t.h_nt children can leu.'n a second language if they are in the situation

to do so, or they can leard to read in a seéond language. Basjcally 1 believe

-the human being is very flexible. i ' | -

-

L

BATALICIO: . I would agree. Let me say Jjust one thing about the English immersion

prograias that have been conducted; there have obviously been some very good
Ea . N

English-as-second-language prograss. In Texas, for exasple, it was illegal to
use Spanish in the Public schools ‘for & long time, and children were punished if

they used it even on the phy;‘roﬂ. It was a very severe kind of rule. And

.Y s -
| \ )

4
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this memory is very freshd
Now, I think the big difference between the total immersion ‘pr;)grals in
cuuda and the: kinda\ of prosrm we are talking about, is that in Canada the

chfldren are enoouraged t.o use their nativ‘e language first. Aa 1 understand {t, ' _

-

in the first gyear in school children speak in their native language, which in

this case would be English, and the teacher tremslates what the children say into

ch, , and then mponds t.o then in French, the teacher talking only in French.
ives kind of a bridge to the French 1-eraion, which then follows up- in

the next I don't know that this kind of thing has really been done in this

country. 's certainly possible. But I €nink that this kind of control om the
m 1piguage immersion 1s ;on::mt, and la.y be sométhing that A{gn; to be
tiied. - 1 oo o _
SUPPES: The research quuﬁons bere ire enor-oualy subtle, but what 1 think wg
are not taking advantage gf 1s thnt.oncc we leave the United States, if we look
the ‘world, almost every pouibl; combination of lulti-lingmlin exista.
In is, for example, there are 97 native 1anguagea Bahasa Indonesia as a
native language is taught to everybody, but initislly in most places initial

instruction is in the’native language.

: . —
4 - . .

In the Phiiippinu, by the time a student rpiqMa the sixth grade, he has

% y - - iy .

been - exposed, if be doesn't speak Tagala, to three languages. He starts_ in his

native dialect, for .initial -mtructign, moves to Tagala, and finishes in
. F

.
Id . -
; -
.
.

-

I visited olasses, .and worked in schools in Ghana, in which there are three.
L ]

languages, at luqt, in teras of African languages spoken, and the teaching is in

Inglish. I haven't visited, but I know sbout classes in East Africa, where there

~ . 46 | ,




June 8--A.M. =
\—' L3

. . are seven languages in the clagar"oo-, and t,gacbing-i-; in"English. What we don't

have :Ls,a{ery serious research about exactly what is going on in” terms of 'the.

; - fluency, eapeciaily in these very complex linguistic envh‘ome'nta. )
. ) . ‘ ¢

And one of the things I would say is tl'it opportunities exist'all over the
world - to study every possible situation. And what I am disappeinted in is the’
. r 4

absence of serious comparative analysis. ’ ) a ~
I & not at 411 persusded b)S‘S\cediab data. If there is ever a bo-ogenous'
society in, i:be world, it‘ ia Sweden. So c;‘ne of the probleas is that' we usually-

don't have anything like a homogenous situation. In a gi,ven'class'roc- the range ~

of skills is all over . the lapf There is a lot of Spanish and there is also a 1lé6t

of English. So you . don't: have .i situation where you are ‘artificially forcing a(‘;

<

‘ second language, in the sense that because oY the media there is a lot of -

saturation avaflable in both languages. To what &xtent do we have any good data ‘

.

s Qo the paralle] teaching of resding in English and Spanish? 1 mean,’I would like
K to know what the pr%Bleu are, what is the potegtial of that, and do-we havé any

serious information ir situations Iike South Texas?

: '\./ ’ . - . -\ - - -

'iATALI{;IO: 1 don'\t know qu anyth&ng that's' ,been- done in terss of parallel-

reading. Ove of the prisary problems is that the child is going to be dominant «

in of the two lmigées; Some -of 'the children who a;-rived recently from P
ico will be domindnt in Spanish, and so trying to get it into a uan?f

pan}ul" u;{ntion is of\ difticult_ beumme of the languages is gaﬂhﬁ to o

have to ‘be established on an oral lmguuo levei)

. ) o o .
‘\ \

A ' One of the things that we are inpoum on people is reading, and one of the -

-7 . umuthl things to-mse, quite an eye-opcuer, is that on the university level we

.

~  bave a }autqwbor of “native Spanisk-speaking students, and most of these

__ - .
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students are illiterate in Spanish. ‘They read.English and read it well, but they
cannot read Spanish. °

. - —~.
14

SUPPES: So are most fifth graders who speak Spanish. They don't know- how to”
-« - - N " ((

NATALICIO: - That’s right. The whole notion of transferring, and feeling

eomfortable in your own language is missing.

4

RESNICK: Are the Spanish dialects much more dist.ant.frm standard Spanish, let's
say Mexican Spanish rather than Castilian, t.han the variou.s Black or Appalachian

"dialects from Staidard English?

And if not--let me make-that mmptﬁm--can we 108% for some of the succese .

stériea, few and tar between as they may be. e have heard, partly at this

2

IS

moeting, ‘partly at the preceding two, ‘Where dialect-speaking black children have

successfully lqu to read under intensive ructional programs. Are there
any suctess stories among Spanish-speaking childfen? - '
NATALICIO: In terms of_ the dialect itgelY, I think that the major difference

-~ B
.

’ 0 . ’ -
P b betweep the qulocts of Spanish and standard Spanish and the dislects of black

‘-

SN
- g&um would be on the lexicnl lovel ,bocause of the borrowings from English.
ﬁ, othor wrdaathcn are a lot of borrowings fros English, ‘which -have a{!’ectod

the~dexicon of the snniah dulect speaker, and this obviously 13‘01113 to have

an of t_:oq rud_u!, ‘ﬂ,t‘you don't do something anout it. In ot words, if you’

don't d.:lw. 1 think that there have been some v.ery decent ‘

bilingul programs, but I think that you do have to wstablish some kind of a core

9{ vooabulary, btto:rc you can w t’. reading.
R R - I

-
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" Mow; some children will have this, but many will not. And you could say,
"All . right, exnlude them, and put thea in an English lagguage prograa,” but they

are apeald.m a dialect of Spanish. -

M .
.

POPP: ‘rbere is an enorsous dotivation 1 think for first grade children to read

under almost any set of circumstances.you can think of. Hould you consider it an

irrelevant qnution to ask the chimren wbat tbey would like to do?

NATALICIO: MNo.. I think it's very rejevamt. I think it depends to a great
extent on the environment that's created for them. )

. In other words, if their parents have been very Engliab-oriented': "and

talld.:g about, "lNow, when you g0 to achool, you.are.goizn to lurn English, yoy.*

are going to learn how to read in English, you are going to be educated.” 'n:en T

think vhat they want to md is Enslish _ The teachers' attitudes of course have

" a big effect.on them.” I am not sure what the children-really think about that. -

I think many of ‘them, particularly those who six Engiish and Spanish, may not',

. ‘ -
inow that there is such a bts-dittgrenc.e. _ ST

(v} -

/ POPP: *They might not understand the question. ‘ A

/

NATALICIO: That's right, they might not imow that the "m two languages

>
L]

involved. _ ! - ; -

<+

GLASER: Houldyoulihtommot/éog,lqefnmg El Paso take some

of their t in Spanish?

L4

-
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SLASER: They do? . ' ' e : .
- . ‘ E‘ .- ’ ’/ N e
e - NATALICIO:" Aea.-we, teach courses in Sgnisb at 'the university.
’ A ~ o )

GLASER: Examinations in biology in Spanish?

. - .
. - o .

_nrALICiO: -Oh, yes, right. . .. /

- SUPPBS: 'l'hey'inn't read Spanish, you said. ) )

RATALICIO: Mo, only for those that do.
s - R *
i * "/SUPPES: Hovy can they take the biology in'Spanish? )
. ‘ . /.- ) . . \
NATALICIO: Those who do read Spanish are allowed to - take physics in Spanish,

history ‘in Smnhh,'uhatever, in Spanish. Yes.

-
-

. GUTHRIE: Just obe cosment about children’s attltudes. - 1 made very . limited,
- i.nfoml observation of sose wiah--puld.m children in San Francisco. They
lnmlutomds;nnuhattboaaetheutbcyleamodto read . English,
md they were immensely proud. Their p.rcnts _were alao proud of it, nnd 1
suspect that the children's sttitude wirrored the parents' rather ffily. But
they were keenly aware of the differences and, in fact, paraded these badges of Yy
 achievement around. And so the distinotion to thed vas very. obvious, and these

mnotmimohu“bymm

Py

o ~ ]
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. . MATALTCIO: Yes, T think you can create these kinds of conditions, and na‘then

. dware, sure. / . o
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