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Social Problem Solving Intervention and'Oonsultation Program

s

This paper reports on 'the ini etion, delivery and evaluation of a.

program for posit ve mental health darriedout In an urbanpublic middle

school from the Spring Semester, 1976 to the Spring
,

Semester, 1977. Spec-
4 '

ikically, this project involved theI.dItion of Social Problem Solving Train-Train-

ing to the curriculum5of sixth grade students.

Briefly, Social Problem Solving (SPS) is the application of general

problem solving strategies to interpersonal situatiops, according to

Goldfried andGoldfried (1975, p. 104):

The general goalin problem-solving training is not to proVide

individuals .with specific solutions to specific problematic

situations, but rather provide general coping strategy, so

that they may be in a better position to deal more effectively-

with a wide variety of situational problems. .

.Our.model of the social problem solving process can be outlined in five
...

, ,

.steps' (Allen,Chinsky,, Larcen, ochman & Salinger, 1976; Goldfried & Goldfried,'
o .-..

.,

1975; McClure, 1975):: -
\

,..

,

.

a. Orientation to problem solving - acquiring the attitude that indir
1

viduals are capable of solving their own problems.
,

,

,b. Problem identification- identifying problems and, defining them in

specific terns.,

Generating alternative solutions - brainstorming for the purpose of
A

identifying the maximum numbe of possible solutions.

. Consideration of consequence - evaluating available'splurions in

terms of their probable outcomes.

e
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e. ElaboraiAon of solutions - specifying the steps necessary to carry

out the chosen solution.

This paper is designedoto describe the process of entering the school

sygtem, developing the intervention and'devising the techniques 9f measure-
f

bent and maintanence

-

this project with sixth graders are.not included in the.present. paper but

the project. Research findings on the affectsof
. .

will be published at, some future time.

This paper ds arranged into five major sections which are chronologically

ordered. The first section is a historical verview dealing with the background
.

,of the project, entry into the school system, initial environmental assessment

of the system. and.system intanence procedures. Part II is 'a discussion of
,

...

the three .types of training carried out as part of the project:. teacher.tAin-
, ,.

4

ing, in class pupil training, and undergraduate assistants' training. the
.

evaluation methods included in part III; the process'of. Joiliking 'resources

is described in Part IV. The final section deals with the fsphily intervention

. strategy which evolved at the end of the school intervention, projec't. A,

2''
4 i

Icalendar which the format ion of the project's components is presented in ,Table 1.

PART I - HISTORICAL OVERVIEW
.

,,
,

- -,,.'

'Background . ..

Prior to- initiation of the project the'middle school'ohall-been,the.subjec.t

, of much local cbncern. Parents charged that studentewere not being'eddcated

in an aoceptiblesocial,or psychological environment. It_is diffidult to por-
.

tray the unhappiness and anger many'bf the parents'expressed over the manner

in which the school was being run. Parents, on an individual basis' and in

groups, went to the Superintendent of ,Schools deniahciingh that the'principal

and some members. of the adm i ativestaff be removed from-the school. The
. 0,

°

7

Irt

'1..1'74 v.
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following is a list of-ssyme of the parents' concerns which were presented

to the School Superintendent:

a. Black students were rejected by white teachers.

b. White studenks were looked down upon by teachers,because they

continued to.recieve their education iii the public school system.

c. Teachers lacked morale, competence and'professionalism.

d. Although the school had a student population that was 90 -93% black

it has no,black'administrative staff.
4,

e. Discipline measdres,used.in the school were ineffective and antiquated.

f. Six and nine tenths per cent of 'all white children 'were suspended

and 14.9% of all black children were suspended during the 1972-1973

school term.

Eveqtually the principal was given .a higher level appointment, removing

him froin the schoal., However, the parents were concerned that the problems

in school, werevot going to be eliminated by the removal of one individual.
\

Because of this concern several parents were looking for programs which might

benefit 91e' school.

L. MtClure.i Ph.D. presented a colloquium in the Spring of 1975 'at the

University'of South Carolina on Social Problem Solving (SPS). Dr. McClure's
,

findings indicated. that the SPS training had the potentialof improving the

social functioning of individuals receiving the training.. Shirley Fitz-Rition',

the PTA gtesident who was also a psychology graduate student,was present at

the coloquium and later discussed this presentation with the District Super-
.

intendent in charge of middle schools and with the new princiAl at the school.
?

Both expressed an interest in Meeting Dr. McClure if he came to work in South

Carolina.
4
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in January 1976, Ms.'Fitz-Ritson arranged a meeting with
)

,Dr.McClute, and herself. :The outcome- ofthe meeting was

uppott of the principal for initiating a SPS projecefin.thetht enthusiasti;os

,schanl.'

The original research team.was formed in February 1976. The team con-

sisted of ,Dr: McClure and five students,'(one of which was PTA iresident)..in'
, . . .. . .

the Clinical-Community Psychology gradiate program. Initial team meetings were

. spent in orienting the team to SPS as an intervention strategy and developing
-...

our-.teant objectives. Undergraduate students joined the team as assistants in

various aspects of the program. By the Spring Sirnester (1976) thirteen uni-

versity undergraduates were involved. Most were psychology majors and all

received-qademic credit in psychology for their participation.

Entry, and systems maintanence

Two questions frequently asked-by school researchers are "haw do,I get into

. the system?" and "how do I stay i.n?"4 These were the questions we asked ouri

selvei.as we developed an'action plawand proceded to begin our interyerAon.
,

Entry.
.

.
, . .

,..

Our object vessfor this entry stage were not only to gain permission and

I.

support to introduae a social problem solving curriculum in a,middle school;

also,hut also weaimed for an attitude of ownership and collaboration on,the part,but
-1-

. .,
, . . .

of the,students, Parents, teashera, and school administrator. We wanted
.

. ,

them to, feel-responsible for and excited about the projecit-and we wanted.
.4,

. .

theta to take their rightful place it the project, as experts in the workings of
4. C. . . ,

their own school environment. ,.
1

, ,*.
.

Ow method .takreach these objective can ,be. broken down broadly into
1

,.
4'.' ,

.

,
.

. ,

ttiree.b4sis ideas: a) "goithrough"tfle front door" - be-openlebout payoff,
,.

-
, o

.

(

11;
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and goals and what we could offer in return b) assess the needs and coacerds

of the systet4.1n order to understand the school environment and to tailor

o ;

the problem solving program to the specific needs of this sChool,,and c)

enter slowly enough to pilot methods, and be flexible-enough to use feedback

and reactions.

From the onset of the project, an attempt was made to establish a,good

1

rel. ati9ship'between the team and the school staff members. In an.-.
r , .-.

early meeting with the teachers, twp'points, noted by Allen, et.al.'(1976),4-
. ...lf

were-\emphasized.' We foCused our project on theirschool not. as a criticism',
.

of the
; 4-1W,

, . t."' 1 V
.

handling of educational tasks, but because,theoschool setting provicle

It'. " f'

unique setting ft preventive interventions.. The school personnel con tisit
% . ...

,
-

a group of concerned and approachable individuals willing to provide for moiAS
.

,

. ,.

than academic 'needs. The other point emphasized was that although'we claimed
. .

expertise in general principles of behavior' management and intervention tee
. ,

n.

nology, the teachers were seen.as the experts on the setting where the prAit-

ciples were to be'applied.

- 0
With these objectives and methods in mind we began to ass s the school

*environment. Important considerations Acre politicA stresses on the school,

racial make-up, neighborhoods which' made up the sohoca'population and who

were the key figures in administration and parenta' organizations.

As we entered we col/ectO more information such as - hpw children are

assigned to Flas,,expeiience level of teacherb, and resources in the school.

. '' Official gatekeepers. The nekt step was to encounter the Officiallita-

P
.keepers: University Research Committees, the School Board and the PiinCipal.

.

Official university permission to do research in the school 4as-75btained '

. 2
through established University'Uninittees. We began nt this time to also

7

4,

9,
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,check out other resources within the University which'could.help us in
-

.or project -'notably, funds available for equipment and materials available

for training. The School District was approached with the advice of a Uni-

versity faCulty School Psychologist who worked closely with district officials.

. Once we received, approval of the district we could use thie endorsement in

our future public'relation,s work.

.4.

Teachers. We met with teachers to introduce ourselves, explain our

,general goals and get their suggestions. Their initial response was cautious

and skeptical. We attribute the "wait and see" attitude to their .previous

experience with projects, either ernmental or university research, over

.which they Wad little control or.input. Also it appeared as if participation

in the project was an extra burden that. the principal waS giving the teachers
ti

without much enticement or reward for co-operation.

Our reactigu--to these problems was a) to make our motivation and payoffs

clear - wl,let it be known that
,w were variousXy expecting to get research

credits, publications, fulfillment of course requirements, assistants4p

requirements, and so forth, b) we offered, alternative, optional payoffs for

A
teachers who wouLdbecOme lAlvolved as members of our research team, such as:

.1k

graduate credit hburs, State Education Department credit units, and relief

from resource room duty in return foi attending workshops during their regular

planning4perkod, and we attempted to meet their expressed needs and concerns,

.
r

to validate their ideas as important and meaningful to us.

All regular sixth grade,teachers were 1101rviewed individually during

their free period. The purpose of the interview was to an idea about

what ',problems of the children come to,the attention of these teAchers,,and
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to understand how- teachers felt about the problems confronding these/

children. During the interviews a variety of.problematic liehayiorstwere

mentioned by teachers (such' as rough language, hitting;- 'fighting, stealing,'

and lying). Home.problems were frequently mentioned. Half the teachers .

.

identified cultural (Biack/White)differences as a source of problems foi

these sixth grade children.

Parents. We wantecrents to be involved and supportive of our pro-

.gram so we focused on making them aware of our project and AtS significance.

We also felt it was'important to become identified as-'Members of the school

community. We attended PTA meetings, open house n41 the school spaghetti \

supper to became familiar faces and to demonstrate:our' intentions aud'ibe

available to talk with parents and teachers.

ing open house w demonstrated our/teaching materials andihanded

out desc iptions of our program and again; made ourselves available for ques-
.

tioning. n addition; that spring we stint a descriptive letter,home to'-par-

.
,.

ents of six h graders, along with a permission blank to be signed. Pre-

testing this ermission blank' proved to be important. We learned that the
e ..

,

title o; our p ogram: Social Problem Solving drew a defensive response frOm

some parents ( child doesn't have any p&)blems"). 'We changed the title -ea.),"

Social Effectiven ss Trainin: when we sought'parental permission the following

\
fall. To coumteraot parental apathy we phoned parents who did not respond

. \

to our request folt. p miss/on and answered any questions they had aboUt

oun program. We felt that the phone calls emphasized the program's impor-

tance And that it was regular part of the school program'carried ut with

the regular classroom teacher, Unfortunately a significant portion of Re....
.\
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.
..

. .

.children's homes had no phone so we sent a'letter home, with the student.

An additional attempt to obtaivermIssion slips was made by holding. an ,

. Assembly'for sixth graders to stituiate their interest in the program.

An assessment of family approaches to'problem solving was developed
.

and administered to a sample of earents. Although not very successful in

collaborating with the Parents' 'system at that time, we did manage to, gain

.

$.

the support of themose influential people in this group. We'were not blockedsi e

in our efforts o implement the,program. Since that time this aspect of

the'project has been readdressed with moresuccesSful-results.

Students. Our contact with the sixth graders themselves during Spring

1976 involved both piloting our training materials and evaluating the types

of problems these Children actually have in school. The informal talks with

ehe,children were conducted withrtwo.classrooms. Fikst phe children were

asked to list problems the have -in the sixth,grade. Next, children were

.0' .

divided into small groups andvere interviewed by a team member.
4 .

From the written exercise we discovered ,a low level of literacy skills

which precluded most written work in the pogram. .I the written exercise,

-AI ,

however, fighting and teasing were the most frequentlyiumed problems. Main

problems mentipned in small groups were (in oxderof frequen physical

:violence (fighting, builying,'"picking at", blackmail),problems with the

teacher, verbal aggression(fussing at, ,cursing, namecalling), environmental

and family problems. While we were present in the school to conduct the

interviews intorkalobservation verified these reports fzom teacheri and

cbildren and we began.. at this point, to elop a behavioral assessment

instrument which would gi6ve us information on the problem Solving interactions

. between students and teachers.

1 '
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The overall picture from the students' perception seemed-tobe that

a

the school-was a scary place to be a. sixth grader. ()leder childeen pick' on

the sixth graders, the younght membeis of the middle school. Children

often gave money to (*ler children'tcavoid confrontatioftp. Children were

generally disappointed in the response of their teachers to these problems.

Teachers were perceived by kids' as indifferent and non-supportive of,their
.

requests for help.

Systems maintenance.

To show'that'we were committed to keeping up communication between the

' project and the school staff the role of project - 'school liaison persolk

was established. Susan McCammon,spent time at the schoolb7 attending

fibulty meetings and two days per week being in the teachers' lounge during

..//
the planniag, period"(which also served as a break

Through,this cantact Ms. McCammon was able
,

functions by tapping both the formal and-informal

for the sixth grade teach-
-.

to perform the following

communication networks:

-a) ublic relations, b) rdmor control and early warning to the,project of

problems'at the school, and c)sctieduling,coordination. 'The liaison person
. -

legitimated herself to the teachers by working as a substitute one day

when a sixth gradeteacher of a particularly.disruptiNe class was absent:

Research team members occasionallY ate in the school cafeteria.,.

In the system of this school the rapport building and liaiso work

was vital. Thee School 1E1.a-chaotic place; thke'are cOnstant changeb
1

in ,policies and schedules. Without-beint present to the school .as much
w

as were, we would not have been aWare'oft4the constant shifting of

schedules and children's classroom placemet. "We would also have been

unable to understand the situation of the teachers and could not %lave
"

C

f
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gained their trust.
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.

. ..././
.

Included in the measures we took to insure that we were allowed to :

.
.,r $1

s

, 1174414
-

.,,reMain'within the school' system are points which Phyllis Elardo of

Protect' Aware (1975 calls "factor's rest)onaible for success". The points,, t r

as we applied them, were,the following: a) there was a_need indicated for,

some type of intervention - (described in the history section), b) we had

the support of edunational leaders (see Intry section), c) a' dramatic

ch an irge-was not requed at the onset of the project,,d) we had the support

of the teachers and the principal, particularly becauie we were WIlling

, ' .

to work hi'recilf with'the children and were involved in

l

the classroom train-
- , 4

f

.

. ing. A curriculum and a workshop were produced andtrainiorthe teachers
..

. , .
.

.

and group leaders was an importantyart of the 4rogram., We met for training-
.

.,-op
.

meetings during sc loutd at tte convenience of%the'teachers It,was

..,
arrangegso that th eachers had extra incentikefifOr their, .

ment -

(

.
. , I. ,

.

(i.e.
,

credits needed for promotion)e) The teachers and principal were
..

4

required to takesome responsibility ip th projec , meeing our objective.
/

of esfabliAing aattitude of ownership and collab ra

the school staff was, a Kfficuit and Continuing,task. 0)

workshops and the classroom training were held at re ularl

,

g) There wascontinuityin that group which first-servd as a antrol

also recieved the trainimf/and we worked at maintaining communication wit
4 . .,.

i.. .-----
imrents to inform,them of the projedtiOrd familiarize themcwieW it. h)The : IY,-

-/
,>

1' . ..

projedwas always in the process,oi develavMen&pnd was pen_o,creative .
. .

4.,
additions. oWe were flexible, to the expressed needs teteachers. ,It ,

,..

,
.. ..

was through our attention to these fabtors that we ensured the tolerance ..

. ,
f.
0

. -

thepart of

e teachers,

doled times,

D

0-a 1 1100 0

1

-
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of the school for.our involvement in its sy/tem and avoided the rejection

phenomenon experienced,bY many who would intervene in ajschool.

PART II - TRAINING

,Singe Ids. Fitz-Ritson had past experience in developing training modules,
. .

she tboit primary respopeibility for the training component of the project.it

. 4. .

Previous, research in this area had.verry limited training components, there-
.

r
fore, it was felt that an expanded training program.would enhance the over-

_

all.treatment effect. The training component of the project had three major

divisions: an in-service workshop for the teachers and research team members,

a workshop for thd-undergriduate 'assistants (Who'led the second series of

in-class sixth grade; training) and the actual training of the sixth grade'
("K

Training teachers and graduate students

The training'for the teachers,and graduate students began in the Fall

1976, ran for 18 weeks,and was dividAU into three segments. Durng'the first

eight wee) segment, Dr. McClure presented a'series of short lectures on the

SFS strategy. Readings (a list of which is available from the authors) were

assigned to the group which-covered the f011awing areas: the importance of

building a trust relationship withithe tikth graders, other SPS res
.00

the five stages of SPS, and the importance of internality versus externality

iii SPS;. Some. of the materials (Problem Solving Measure, SPS workbook and
1

podter) were co-developed with the teachers. The teachers were also asked
. - ,e

.

to make su gestionsas to the appropriateness of the video tapes for their'

lillfstuden (Selected"tapes from the Inside/Out series were used.) .

The goal of the second segment of the workshop was to help the teachers
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-develop specific behaViop management strategies for students who needed more

. thaq ,a primary prevention progfam. Dr. McClure and research-team members

used lectures, group exercises and 4psignments to introduce behavior modi-

-

fication as `a classroom management technique.

The last four weeks of'the workshop the-teachers assessed"their indi-
.

vidull and professional goals for the school and looked at conflict within

the system which had an indirect bearing on the project, It was felt that

the conflicts among teachers, administrators, and between teachers and ad-

minfstrators have strong implications for any fuetre systems intervention.

Training undergraduate research team members.

The second major divi4ion of the training was
.

the undergraduate

workshops. Nine undergraduate students were trained to be grip leaders

for the Spring semester 1977.

.
Since several of the undergraduate assistants expressed concern over

their inability to understand whAt the lack students were saying Claudette

,Felder and Ms. Fitz-Ritson devej.oped a training moduleito help the group

leaders develop an awareness of the phonetic and structural differences in
, .

black english a d standard englidh. 'Readings, discussion;, and viewing un-

edited uideotapes'of conversations. of black children'froni the community.

'(who were not involved in the research) were used in the training.

Since the socio-economic and cultural background of the undergraduate

, assisteoes and the middle school studenls were very different d local sub-;

stance abase-) counselor conducted a three hour workshop on Values Clarifi-

cation. The workshop stressed the importance of theundervaduates being

aware that their value system might not be the same as that of the sixth

graders'with whom they would be workink and the-importance of accepting,

14
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while not necessarily embracing, the values of the students.

During the initial weeks of the undergraduates' training, the char-

acteristic ioehaviors of sixth graders, potential problems, add the behavior

management responsibilities of the assistants were'discuSsed to prepare

4 them for their role as group leaders.
At. .

. The latt six weeks of the undergraduates' trainirg were focused on the

in-class training. During the workshop sessions, the lecture for each unit

,was discussed; the "video tapes were viewed; leading-the discussion groups

wis Tole played; the role play exercises for the students were discussed;

and the closuie procedure for each unit was reviewed. Group leaders were

encouraged to share experiences (problems and successes) from the previous

week's in-class training.

In addition, the undergraduates were trained to administer and score

measures which were used in the evaluation of the project.
1

Approximately 160 sixth graders were involved in the project. The

children's training involved exposure to videotapes; mini-lectures on the

five stages of the SPS strategy and three lessons on integrating the five

strategies*group discussion; role play activity; tre4tive expression of

the SPS steps (SPS workbooks, posters, and videotapesheir

- 4--J'PART III - PROGRAM EVALUATION

The children (N=160) were randomly assigned to either experimental

11,

(trained) or contra classroom groups. :Teachers (N=6> were used as the

primary change agents and introduced the experimental students to the SPS

-curriculum through a sequence of in-class SPS lessons (e.g. problm

tification, generating alternative solutions, consideration of consequences).

4
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The program's impact was4aSsessed on the individual, small group, and

classroom level. In additidn, themediat,iing influence of teacher-student

interactions, the teacher's work environment and the children's family en-

.-
-Vironmenls werd assessed.

Individual, measures.

Pr9gram impact on. the individual was assessed j.n several ways. As

part of the formulative evaluation process the effectiveness of each par-.

ticular lesson was monitored weekly by means of an In-Class Measure (ICM).

These were quizzes or exercises designed specifically fob each lesson and

introduced as games. In addition, lessons were critized by teachers in

the weekly in-service training. By monitoring the extent to which material

was assimilated, weak areas could be re-emphasized.and remedial helprcould

be given whed needed. These measures also demonstrated.hoW the, curriculum

would be changed "next
,

time" to make it better.

There were two individual measures of overall impact of the.program:

an indivudual Problem Solving Measure (PSM) add a locus of control measure.

Pre 7, and post- treatment PSM's were given to all sixth graders individually_,

by trained undergraduate students.) These measures consisted of several

short vignettes, 'each vignette described a problematic situation Which

could happen to a sixth grader. DiffeeEnt stories were included in the

PSM's administered after the SPS curriculum. The usefulness and scoring

technique for' the PSM's have previously been demonstrated (McClure, 1976).

The Laternal-Exterdal Locus of'ControVmedsuie (Norwicke-Strickland),

was adm4pistered (pre- and post-) in classroom griSups.

readltheitems, and individuals marked their own answers.

graduate student
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After the experiientak group completed their problem solving train .

'', , .
,

.. ing, ,a,behavioral measure of grOut) problem solving was administered to all
. ^ _

sixth graders. The'purpose of this measure was to assess-ability to uti-
-

_ .

lize problem solving skills in the contut of a small group. This measure
.

was called D.,;atan'e.'Club" (after the school mascot) and was pre'sented to the

,x
children as eiteleVision game show.--4roupe of children were 'ii to

:Set up a club. During the organizational process the group was faced widk,,
t

several problems (e.g. not enough dhairs, not enough club Offices for

everyone to have a title, etc.) The reactions and problem solving strategies '

of the children were videotaped, as part of the ruse and as a record to

score the efcti.veness of their problem solving.' This structured behavior
oft

assessment Ned previously been used and validated-ita- study yo-f

problem solving (McClure, 1976).
. ,

School environment.

TES mediating influence Of the school Setting on the child's coping

behairior was assessed with social climate scales and classroom behaviOr

obserVations. The Classroom Environment Scsle and the Work Environment,

Scale'(Moos, 1974) were both used in the assessment. A behavioral class-

ification'system was,aeyised specifically to record ehe observed teacher-

student problem solving interactions.

Family environment.

'Family contributions'to the children's coping behaviors were ex7

plored with a sample.of families (N=21) usihg'the Family Environment
,

. -
..

.

Scale (Moos, 1474) and family interviews conducted-in the'home.
, 4

rj

0
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An increasingly important role in the consultation and cl;ange'agentry
6

of the community psychologist is that of resource linker or liaison. This

role entails Identifying a probletel or need and the facilitating the exchange

of approp44ate .resources within and among relevant systems. These linkages

.

span the range of levels'for intervention: they may be between individuals,

between indivilivals and groups, among agencies, or may involve various com-

binations of levels Stor further explanation see McClure, 1977).-

The linkages developed during the-course of the SPS program constituted

an important accomplishment of the project. These linkages have been our

vehicle 'of approaching a primary goal of the liaison specialist, which is

"to enable systems to function for people fOr human development needs"

tDokecki,71977;-p-.14 y: 1fie problems identified in the school were broad
A

in nature. The SPS curriculum, an enhancement arid skill' building project,

was in itself not designed to directly intervene in the current chaotic

condition of the school. However, through being involved in the'prbject,

,gaining the involvement of members of the. system and linking various

sources we'were able to influence the environment containing the SPS

intervention. this influence evolved from identifying and approaching

problems song the teaching-and administrative,staffs, helping the School

°i

Psychologist to enter the system and increasing her involvement and that of

the sixth grade parents.

Thi; section briefly describes the linkages and hew they were made.

A diagrammatic scheme adapted from gmiley, et al.i (1977) presents the`

lidkages prior to and following our, intervention. In the original pre-

aentation (SEP4 1977) the diagrams were presented on an overhead prot-
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jector and separate transparencies were,included for each aspect of the

project (i.e. Linkages from the viewpoints of the Research Team, S(hool

Psychologist, School, parents and PTA, and within institutions). In the

interest of conserving 'space and eliminating repetition of material, only the

post-intervention pecrspectives of the Research Team, School Piychblogist,

'and within institutions are presented in this paper, as they' encompass most
o

of the liaisons established throughout the project. Linkages pripr to the

..initiation of the SPS 'Project are portrayed in Figure 1.

j

Insert Figure 1 ab6ut here

The,newly formed Research Team (described in History Section) had little

acceis to resources within the University system. The professor involved had

some contact with professors in theSchool Psychology Program. The School

'PsythOldgist was a graduatebf,the University School Psycho4y Program.

Graduate students on the Teal were,familiar with library resources. Contacts

%.4: of the Middle School included the School Board and Superintendent's Office,

the PTA and through that groap.moretcontact Wi white parents t aft with

black. Weak bonds existed between thePrfncipal and Vice-Principal, the

Guidance CounselOr and Vice-Principal, sixth grade Teachers and Principal,,

and the Teachers and Guidance Counselor( k
. .

,

However,Jay-the_end'Of theyear of the SPS program many more resources
.

1

were tapped and annexed (See Figure 2). The initial linkages developed were

Insert Figure 2 about here

_ 4 -
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. .
-those which formed the Reseatch Team. Skills brought to the group by each

member were reviewed and tasks divided, so that each member ultimately had

an loredqor whiCh she/he- had majOr responsibility. Resources within the

Uniirersity system
/e

were employed; faculty membeis in.the School Psychology

'Program gave consultation and offered opportunities,to disicuss.ouNprogress

with othei professionals mbre famViar with working in schools. Undergrad- .

uates were screened and joined the project as invaluable classroom observers,
- .

4
:#

r i

Small group leaders-, and aides in data gathering and scoring. Video -tapes

were located at South Carolina Educational Telev.ision for classroom train-

ing and were recorded for our use by the University Instructional Services

Department. Team members contacted andconsulted a University computer lab

'specialist in social science/research.

The initial attempts at setting up communication with the parents of

the sixth graders were our visits to PTA functions. Parents were also con-,

tacted b letter and in some, cases additionally by phone to inform them of

the project and obtain perIiasion for their children to participate. Fur-

ether involvement of the parents' is detailed in Family Intervention sec-

.

tion.

,
(

. ^
Although ourbeginn±ng contact with the school was through the prin-

.,

cipal we didn't rely on her as our main contact person. The basic and most

essential contacts were with the sixth grade teachers,throl,igh our weekly

meetings and the students with whom we mut weekly in the Problem.Solving

classes. Our resource exchange with the sixth graders consisted mairAy

of our providing them with interesting and enjoyable sessionNesigned to

bdild problem-solving competencies in return for their input into our cur-
.

Me
riculum and their participation in our study. To their teachers we offered

.)

k.
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the opportunity to become familiar with the concept of Social Problem
1

Solving.as an important skill, instruction in Spwto teach it, and State
4

-Department of Education credits. During theeecond, semester ea we trained

the second group of students thg,emphasis ofthe teacifer workshops shifted,

as requested by the teachers. They'felt the/4Werd suffidiently familiar'
N. .

. , -

with some of the difficult classroom 'relate& problems they faCed. These-
. . .

included large classes, aildren.far beloW grade level, 'inadequate texts
--,

2 /." e S ,
and materials, in.some caseeteaching'assignments in fields they did.n

.',.

.

feel qualified to teach,Ind extreme discipline Problems in tarcNsrooM
. .

Behavior modification consultation was provided 6 improve cl4sstdom control.'

The teacher's' responses to.the Work Environment'Scale (Moos, 1973) were used ..

1q3c t/
to initiate a focus-on the school' environment and how probleM7in that system

were affecting the staff. In return the teachers relinquishetReir hour

break one day per week for the teacher training.,meetings. Three'of the

teachers actually participated in the classroom training leading a small

grow weekly., It required effort on the part of the teacher fOr their child-

ren to be involved in the classroom training and the assessment measures, as

1 this disrupted the ongoing routine and complicated their lesson plIhning in
'.,',

1 k
order to compensate for the spent classitxtm time. The teachers were over-

. ,

( ,loaded by demands from many directions; and although' we felt our project of-

fered benefits comme:syrate to,the effortereguir it nevertheless was one

more source of demands.
. . .

.

.,1-* . :co-

iheVice-Principal proved td be alleipful person. Having .worked at
+14,

the school many years he gave us historical 6ackgioun4 and offered a view-

point ofthe school frbia.a perspective we had not seen. 'He aided

. scheduling, locatieg students for assessment, placing those who did not have

i

Cs.
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parental permission to participate, and securing rooms for our neecTs. The .

- -..
f

teachers worked closely with him especially in the area of cllassroom discipline
.4 ....4.

problems. He was invited and did attend several of the teacher training ses-,

ther°sions after.the emphasis focused on c oom and school problems.

fmporAnt person on`the school staff. was the Guidance Counselor

tended, the later teacher meetings and_was involved3In the Famil

the project.

It appeared that in addition to our benefits from linkage'witbresource
A

people in the school, linkages already among those within the schbol Were

affected

by our project. First,the sixth grade teachers had an opRortunity

provided to express and share many of their concerns, and seemed to develop,

an increased sense-of being a group in themselves; Also their.comMunicition

11/'

e t

$

with the Vice-Principal and Guidance Counselor was improved. Nhile thegr re-

lationships with the students would have deepened ovilr the course of the

school year regardless of our intervention, through the SPSoprogram the teachers

were able at times,to'see skills in students which did not surface in die regular

classroom situation.

-

The involvement of the School Psychologist Was'an essential element of

-linking services to the school, which prior to our intervention had not,re--

quested nor received any services from the School Psy ologist during the

beginning qt the project year or recent prior years, As we were asked for con-

siltation regarding problems c.students in the classroom we established contact

with the School Paychologistassigneeto our schcfol. 'An in-service program

was se up in which the School Psychologist attended a MiddleSchool faculty

meeting, introduced herself, and explained the'services she cou (and was,

anxious to) provide. Teachers referred individual problem students to her,
0 ea4

TA-
46.
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MK
We included her in our project meets gs and worked at problem solving some of

r`the difficulties the teachers faced. She attended the teacher workshops from

our project when they covered these pr blems. In these meetings the Teachers,

\

Vice-Principal, Guidance Counselor, and School Psychologist were frequently -/

all present together, along with two members' of our Team as their regular

consultants.
t

This glontgt aided the School.Psychologist in instituting a linkage with

these people. It provided a unique opportunity for them to work together in

4g, a problem solving approach to difficulties which affected the work of each

7-(see Figure 3 ). The contact of a sohool psychologist with teachers had

Insert Figure 3 about here

Or

typically cbnsisted of consultation regarding individual students referred by

the teacher as having diffieulties. The school psychologist in the district

encompassing our school is respohsible to five schools, giving him or her a

eload of 12Q0-1300 children. Realistically this allows daily -Contact with

three refe 'rred children and two or three teachers. The sPs Project helped to

initiate ai,linkagemith the entire Staff of the school by providihg ahoppor-
.

tunity4for the Fiychologist to explain her possible functions and publicize pos-

sibilities othqi than assessing individual students for removing diem from the

regular classrooms: TWeekly workshops Orovided an.opportunity to attempt to

modify six classroom environments' by teaching management techniques to the
,.
teach-

ers. Relationships among the School Psychologist ant the Guidance Counselor and`,

Vice-Principal were strengthened:- The potential forscontacts with the home and;,---,

family, was increased:: Through invplimment with,the Project the Psychologist

4 23
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could act on a programmatic rather than on an idiv,idual case level. These

contacts prov-ided a basis for her to exercise a wider range of skills than

those of.testing and program planning for individual students.

PART V - FAMILY INTERVENTION

After working with the sixth graders in the4rob1.em solving workshops for

the firstfirst semester, we began questioqng whether the messages the

/

children re-

ceived from their families were contradictory to the training. That-M we be -
4

came acutely aware of th pe ossibre differences,of the coping skills of the pop-
:

,ulation under investigaiiqp from children. in an earlier study by the senior re-.

searc4er (McClure; 1971).. The questiOns that emerger are: (a) what is Ohe rele-

vance 'of the strategies being taught for the child in his immediate environment?

How calAie build More effectively uponihe strategies thatisre °learned in the

family? An exploratory study was designed by Ms.Felder to assess the role ofi the

nvironment as determinants of childrep's social problem solving strategies.
0

The questions sought to be answered through this survey 1116

(a) How can the school and families communicate more effectively?

(b) What-are the families' perceptions of the role and function of the

( )

school for their children?

o parents view the school's role in a Similar manner to 5Ctoe1.',

personnel?

How do parents' views differjrom the school's view of its role in a
. .

.child's social development?

(e) What problem strategies are reinforced by families?

\ dit
. , ,,

(f) "Is.therecongreence between familywstems'andeichool systems in the
, .

reinforcement of.problem solving strategies ?
/

24..
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The ultimate goal cif, this study is to 'determine the needs of these families

and then devise an appropriate intervention that will facilitate-the training

of social problem solving strategies with thetairget.children. Alsubgoal,

4

though not necessarily minor,is to establish a link between the chool and

'families.,

.

The study is Wing conduCted by interviewing at least.. one family member

7(mother, father, grandmother, older sia-ter, etc.), and having them comOete the

Moos Family Environment Scale.
a -4, 1

The interview questions are designed to assess in.addition to the above gues-

tions, parents' or another significant adult's knAlkage of the kinds of problems.

that his/her child encounters in school,; home or nefghbarhood.. (For_example:

your child ever have problems at school, home or 1..1 the'neighborh9od?; '

if so what are the problems ) We are al interested in how parents instruct

their children to solve problems. (What do you tell your childlto do when

he/she has a problem?f) The preceding questions help'determine if parents'

instructions are congruent-with the strategies that are reinforced in the
St.

school systems.

The Moos. Family Environment Sc a is a forced choice Scale that assesses the

'social climaiei of &Sallies alone three dimensions: relationships, personal

growth, and system maintenance. There are ten sutiscales divided among thr

three,dimensions. (Moos , 1974)

The interview team consisted of Ms

interviewers. The training consisted

of lessary techniques and potential

^.7

.Felder and six trained undergraduate_

of simulated interviews and discussions

probledaagkhow to_deal with them.

Tirteam consists of five black and two white interviewers. Black interviewers

were assigned to interview black families only, likewise white interviewers .
4

25
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2 5.

.conducted interviews'wj.th white familia_only. Matching race of interviewers
N

. ,

andvfamilies.was decide upon.to help insure that.intervieKers were sensitive
\:...., 4 . t

to the interviewed family, also to facilitate rapport with the families and

to gainthe Most accurate verbal reports possible.

In order to implementiOnft stpdy, approval was obtained from tti.-school
t

1
./
Olt IP

'board, because the coapact with the families .waft mgde through the student,

population by ,obtaining naMes and addresses-from the school. TheDirectAir
4,

of Housing'fer thIpsubsidized housing,Trojects in which a tignificant Nber of '

the black families live was' also contacted to: again support for the study.
..,

'Prior to beginning the interviews, letters were sent t11 the familf4s

lining the intentions of the study.
'_1\

Prelilfna5,indinef s ,

,...#

Some genera.' findings are:

a. Black parents generally feel.qalienated.from the _school.
/-

4 I

4

-- 1,

osrble
. 4

factors are: the Blacks are inner-city children bused to a'sub-
.

urban 'school and inaccessibility of the schbol. (Black parents.of-
',,,

P. .

.ten do not have transportation to evening even - such as PTA

meetings - iSecause of bus schedules. This was mentioned specifi-

cally by two black parents aside ifrom the questions asked during

the interview.)

b. Parents, black and w ite, were often Vague or unsure of inter-

st.
personarproblems that their children have frequent response to

the questinn'about their child's problems in school was an answer
-

conc *rning academic diffioultii.es

)

c;--When ff.chiledoes endounterprtblems at echo° most parents report

that tils, information comes from ehe child teae , seldom directly

_

26-
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lem resolutions at school. .

e: At home or. in. the neighborhood, parents often intercede for the child

when'there is a_probleM (for example parents stated that they instruct

'their children tb come to them if they are having problems with other

Children):
n

(-- SUMM&RY.

A social 'problem solving intervention and consultation Program was ini-

tiated in Jgb\u-ban middle school. Initially, the intervention aimed at pro-
. 111

.. ,

'viding.Chil4ren wilh/specificjcoping strategies. However, the program even-

.

t

'11,r

'. 0'
. .*4

tally edcatpassen a pad multilevel network.,

..
--:

. .
, ,

The process of entering th sdhool system involvedteachers, parents

'and students. 4apport and program administxati4 werefacilitgted by means
.

of asystems maintanence philCsophy and.the designation Of.a school liaison

0,
r.

.

worker. i c- - l

. , ." ( ____1

. Tr, at a variety of levela: teachers, students and under-

graduate

.
.

t
graduate assistents. An in- service workshop prepared the teachers to co-develop

r
and implement the social problem solving curriculum. Undergraduates weretrained

, .:.
,... .

si
. ,

to be gr p'leaders.,Inaddition to the curriculum this training included
_ .

awareness o f.bleck.enaliAs values clArification,and group management. Sixth
.. s, *

nfcless training-employed a vaAety'of tethdiques: video- taping, role

plap ring, discussion and creative expression.

The social problem'solving turriculum was evaluated by randomly assigning

saes and designating groups to treatmenor control conditions. The

evaluitien was designed to mere pre- and post- differences on a variety of

. 27
. 4.
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measures and also to determine environmental correlates of program effectiveness.

The consultation Werventiotxpanded as resources were linked. School

personnel, universityresources, families and district psychological/ serAdces

access to each other.by means of'the consultation team. Particularly, families'

became more involved during an assessment of family probleM salving. Tie

family assaysmenticomponent to the problem salving intervention designates

inroads to increase program effectiveness.

100
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HISTORY AND TIME SEQUENCE OF SCHOOL SOCIAL PROBLEM SOLVING INTERVENTION'

Time Frame
1

Activity

School years:
1973 -1975

Spfing 1975

Fall 1975

9primg-1976

Fall 1976

Spring 1977-

I

Local concern over school administration
Parents presented grievances to school superintendent
Principal replaced

L. McClure coloquium introducing Social ProbleT Solving
Research, .

Meetinebetweeh PTA firesident',Dr.McClure, and the school -
principal

Research team formed,
Entry initiated

Research team familiarized with the schobl, its population
and history .

° Permission to do research in-the school obtained: -School
' Board and University Research Committee
Began collaborative process of program development
Collected descriptive data .about school
Met with teachers to assess their needs and reactions
Initiated negotiation of compensation to teachers
Met withstudents to'assess their problems And concerns

,

Met with'parents for assessment and introduction of program
Piloted pel-gssion blanks
Piloted program materials
Began development of classroom observation system

Randomization of Fall 1976 sixth grad class assignments

School `liaison position created
Negotiation of cOlpensation for teachers' involvement
Pre-- measures to en (PSE, CES, etc.)
Teacher and group leader in-service training began
Piogram initiated with experimental gioups
Classroom behavioral, observations initiated
Late in semester training of undergraduate assistants began

Experimental group Completed Uroblem solving curriculum
Post measures taken
Problem Solving_purriculurn, 1.pitiated with control group
Family Assessments initiated-%,P'

In-service wOrkbholi expanded to include classroom manage-
,.

ment techniques

School Psychologist participated in in-service training
. ,

30
P /-1 .

-designated, in terms of school/ semesters.
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