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" This paper\reports on the initjation, delivery and eévaluation of a .’ e

N
.~ .~

program for positive mental health ¢arried out 'in an urban.public middle
school from the Spring Semester, 1976 to the Spring'Semester, 1977. §pec- ] ot
. . PR * » Q . -
_ifically, this project involved the aﬁdition of Social Problem bglving Train-

ing to the curriculum of sixth grade students.

o .
r Briefly, Social Problem Solving (SPS) is the applicatlon of general .
) problem solving strategies to interpersonal s1tuatiops, according to
Goldfried and, Goldfried (1975, P. 104) }
. The general goal in problem—solving training is not to provide *
. individuals with specific solutions to speciflc problematic
K ‘ situatidhs, but rather tb provide general coping strategy, so ) ‘
. :‘C ' that they may be in a better position to deal more effectively - . & ' .
. é? : r with a wide variety of situational problems. IS ;f;
v . — .Our.model of the*social problem solving process can be outlined in five'
steps (Allen, Chinsky,ﬂLarcen, ‘Lochman & Salinger, 1976 Goldfried & Goldfriedn N
1975; McClure, 1975):+ - N o w0 j g Q
e - 4. Orientation to problem solving - acquiring the attitude that indi-
- ‘:‘% , -“ viduals'are capable.of Ssolving their own problems. A o ' =
l ','_a,b. Problem identification- identifying problems and defining them in-~3 ,

S aspecifi; terms. - . ’ ) N

. L4 ¢

/Génerating alternative solutions - brainstorming for the purpose of

~ -

o .

: identifying the maximum num:Zyyof possible solutions.

d. Consideration of consequenc

- evaluating availablezsplufions in

gL~ ¢ . s, .

't__,_’ T terms of their probable outgomes.

¢
.

-
~ . -
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e. Elaborataon of solutions - specifying the steps necessary to carry
~ - . T . '
out the chosen solution. ) ?

- ¢

This paper is designed, to describe the process of entering the school

K
~e

system, developing the intervention and- devising the techniques of measure-

»
a

ment and maintanence the project. Research findings on the_effects-of )
» j 2 . .. . : e B
this project with sixth graders are not included in the.present~paper but

will be published at. some future time. . - . e

¢

» o .

This paper .is arranged into five major sections which are chronologically

.5&
ordered. The first section is a historical bverview dealing with the background

,0f the project,'entry into the school system, initial environmental assessment

L]
\

of the system and .system intanence procedures. Part II is a discussion of

the three .types of training carried out as part of the project:- teacheratrhin-
N ; i

ing, in class pupil training, and undergraduate assistants' training. ‘The

» )_ ¢

‘evaluation methods a;é included in Part III; the process'of.}i.kingiresOurces

is described in Part IV. The final section deals with the family intervehtion

strategy which evolved at the end of the school intervention projec;%

]

2, T
calendar which the formation of the project s compo?ents is presented in Table 1.
. . .
PART I - HISTORICAL OVERVIEW. - . . o
. . ‘Background ° . h’

L] > ¢ .

Prior to-initiation of the project the’middle schoolﬁha&*been the subject

‘.A ~

" of much local cbncern. Parents charged that students'were not being educated

in an acceptible'social or psychological environment. °It is diffidult to por-
tray the unhappiness and anger many ®f the parents eipressed over.the manner

in which the schpol was being run. Parents, on an fndividual basis and in .
groups, went to the Superintendent of- Schools demanding thatﬂthe‘principal

and some members of the adm s ative staff be removed from the school The )

4 el

- s

AN
.

v
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following is a list of.some of the parents' concerns which weré presented \_

to the School Superintendent: . . ’

»

a. -Black students were rejected by white teachers.

b. White studen&i.were looked down upon by teachers. because they

.
]

continued to _ recieve the1r education ih the public school system
¢. Teachers lacked morale, competence andtprofessionalism.
- S
d. Although the school had a student population that was 90-93% black

> 1t had no:black administrative staff.

s
-

) . (
f. Six and nine-tenths per cent of "all white children were suspended

. - ) ' -
and 14.9% of all black children were suspended during the 1972-1973
. 3 o

school term.
¥

N ' . . - . .

Eventually the principal was given .a higher level appointment, removing

- -

. . ¥
him from the school. . However, the barents were concerned that the problems

-

" in schoolk were\got going to be eliminated by the remoVal of one indiv; dual ’

)
Because of this concern several parents were looking for programs which might

~

°

benefit the'school.

-

L. McCiure; Ph.D. presented a colloquium in che Spring of 1975 ‘at the

University of South Carolina on Social Problem Solving (SP3). Dr. McClure s

r .
findings indicated that the SPS training had the potential of improving the

social functioning of individuals receiving the training Shirley Fitz-Ritson;

the PTA p’esident who was also a psychology graduate student was present at

the coloquium and later discussed this presentation with the District Super-

inténdent in charge of middle schools and with the new principal at the school

Both expressed an interest in meeting Dr. McClure if he came to work in.South‘

Carolina. ) ) .

a —r s S~ .

e. Discipline measuresfused.in the school were ineffective and antiquated.-
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Subsequently in January 1976 Ms. Fitz-Ritson arranged a meet1ng with
+ v ¢ -
- - ‘a - \b

"the: new principal, Dr. ‘McClure, and herself Ihe outcome of'the meeting was
- ? <+ 1

, the enthus1ast1:‘support of the principal for initiating a SPS projéctr in the

”
A .
[

< .school.” - ' T -
O . = The origlnal research team was ;ormed in Februar§ 1976. &he team 'con- )
. sisted of Dr. McClure and five students. '(one of wh1ch was PTA preS1dent) in -

e
the CI{nical-Communlty Psycholog? graduate program. Initial team_meetings were .

spent in orienting the team to.SPS as an intervention strategy and developing

-

our -.teant objectives.f Undergraduate students joined the teah as assistants in
ﬂ» various aspects of the program. By the Sprjng~sé;ester (1976) thirteen uni-
’ versity under;raduates were involved. AMSt were psychoiogy majors<andiarf
A\ ]
, ’ \received.agademic credit in psychology for their participation. ..

LN ~

Entry and systems maintanence

»
.

Two questions frequently asked by school researchers are "how do. I get 1nto

n

the system?" and "how do I stay 1n7" These were the quéstions we asked 0094

~ 1’se1ves.as we developed an‘action plan' and proceded to begin our interyendion.

.

3 -

‘ > N
oy, .~ 7

. Entry. ( :' ) W -
> ‘ . 4 - -~ N .
S * - Our objectives' for this entry stage were not only to gain permission and
;support to introducé a gocial problem solving curriculum in a middle school; -

"-but also we‘aimed for an attitude of ownership and collaboration on, the parﬁ‘

L
- - .
-

of the students, parents, teachers, and school administrafor We wanted

' “ I3 LIS .

‘them to, feel responsible for and excited about the proJect and we wanted :

R thein to take their rightful place in the project, as experts in the worklngs of
' - . [N
, ' their own school environmant. - - ' T '
< = ~. < e . ,‘

. .- Our method tq reech these objectives can,be broken down broadly into

BRI three bgsic ideas:  a) "gq through the ffont door" - be -open wbout payoff, _
)) - o . . ".‘ ‘ v oL N .

t ’ $, « . . 3 .': ;. S, . . .
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and goals and what we could offer in return b) assess the needs and cofcerns -

.

of the systen&'in order to understand the school environment and to tailor

. * . A
the problem solvifig program to the specific needs'of this school,, and c)
.. : . ! .

ve

enter slowly enoughdto pilot methods, and be £lexib1e“enough to use feedback

= A ;

-

" and reactions. . . . .

'

7 4

From the onset of the'prOJect; an attempt was made to establjsh a'good L
relatio%ship between theresearch team and the school staff members. In an‘ ,{
early meeting with\the teachers, twp points, noted by Allen, et.al. (1976)”\%4-
were\Emphas1zed We focused our proJect on the1rsehoo1 not. as a critlcism/' :

. 43
of the handling of educational tasks, but because, therschool setting prov1dezl
g , P .

L] d ~

A O

‘a unique setting g’l preventive interventions., The school personnel conftitq\

a group of concerned and approachable 1ndividuals willing to provide for mor"
’ e

-

-

than academic needs. The other point emphasized was that although we claimed

expertise in'general principles of behavior management and inlervention tech1w
nology,‘the teachers were seen- as the expérts on the setting where the prfh-

.

Y -

ciples were to\be“appliéd. v

.

. >, e ) o o/ .
* With these objectives and methods in mind we began to assggs the school

’ »

environment. .- Important considerations qere politica£ stresses on the school,

L

E racial make-up, neighborhoods which m3de up the sohoo& population and who

were the key figures in administration and parents' organizations.
As we entered we collectqa more information such as - how children are
"7
assigned to clas\és, experience level of teachers and resources in the scheol.

AN Official_gatekeepers. The nekt step was to encounter the official -ga'té-

-keepers: UniVerSity Re3earch Commigtees, the School Board and the Principal

. ’ e ‘ " /
Official university'permission to do research in the school wasiobtained

¢ *

through established university‘committees. ﬁe‘began‘at this time to also

A “ _

J

"'

,

al

N
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v ~

- check out other resdhrges within the University which'COpld.help us in
¢ R , . * .
.or project -"notably, funds available for equipment and materials available

Y

for traiﬁing. The School District was approacﬁed with the advicé of a Uni-
versity faculty School Psychologist whoworked closely with district officials.

Once we received, approval of the district we could use ghi§'eﬁdorsément in

our future public’relations work. " Lt . . J

N & . ¢
“ -

r
Teachers.: We met with teachers to introduce ourselves, explain our
} 3 I3 I3 L3 - ¢
.general goals and get their suggestions. Their initial response was cautious

~

and skepticéll We attrlbute th%}r\iwalt and see' attltude to thelr prevmous

experience with progecbs, eithee\gevernmental or university research, over

-
(2

~\which they ﬁzd little control or.inﬁut. ‘Also it appeared as if barticipafion

v

. , )
¢ in the project was an extra burden that.the principal was giving the teachers
AN ’

without much enticement or reward for co-operation. ) ) ,
Our reaeg;gn/fo these problems was a) to make our motivation and payoffs

clear - w&,let it be known that'ng were variously expecting to get research

« .

credits, publications, fulflllment of course requirements, assistanSSh;p

Y

requirements, and so forth, b) we offered,aitérnative, optional payoffs for
. . ¢

- ¢ !

. L ’ A ’
teachers who would become ifivolved as members of our research team, such as:

graduate credit hours, State Education Department credit units, and relief

from resezxce room duty in return for atﬁeﬁding workshops during their regular

~

planning‘per&od, and cé we atpempted t;AmeetJtheir expressed needs and concerns,

¢

. . ; .

. ( L 4 .
to validate their ideas as important and meaningful to us. . ‘ .‘
All regular sixth gfadefteachers were interviewed individually during

their free pé;iodgl The purpose of the interview was to geét an idea about’

“wﬁaf]problems of the children come to the attention of these teéche}s,\and
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8

« to understand how'teachers felt about ‘the problems confronﬁlng these /
. /

childrdn. Dur1ng the interviews a variety of . problematlc behaviorsﬁwere ‘

Y
mentioned by teachers (such as rough language, h1tting,ff1ght1ng, stealing,’
and lying). Home problems were frequently mentigned. Half tne teachers -
identiﬁfed cultural (Black/Whité)differencés'as a source of problems for
these sixth grade children. . o . : . T

<t / Ut ) o
Parents. We wantez\ﬁarents to be involved and supportive of our pro-

.gram so we focused on.making them aware of our project and ;Es significance.
< N , ) " N

We also felt it was’ important to become identified as “members of the school

. . " 4
community. We attended PTA meetings, open housei;bng the school spaghetti \

I

supper to became familiar faces and to demonstrate:our'intentions and be
available to talk with parents and teachers.
, . \ ’

\ A
iring open pouse wg demonstrated our ,teaching materials and handed

8

out descxiptions of our brogram and again, made oftirselves available for ques=
- . . ! 1]

tioning. n addition, that spring we stnt a descriptive letter home tocpar-

ents of sixth graders, along with a permission blank to be signed. Pre- -

testing tHis ermission blank proved to be impottant. We learned that the
. -

. . vooe

title dg our é ogram' Soeial Problem Solving,drew a defensive response from

some parents (' child doesn t have any problems Y. We changed the title-tqf

Social Effectivengss Training#when we sought parentalipermission the.follow&ng
v : ; ¢

fall. To counteraot parental apathy we phaoned parents who did not respond

" to our'feduest for ﬁ rmissfon and answered any questions they had about
oun’progtam. We felt\that the phone calls emphasized the program's impor-

- - .
tance and that it was & regular part of the school program carried out with

.

the reguiar classroom teacher, Unfortunately a significant portion of %%é"\

[y
4

4 4

»




at

JIIN

A} ‘ ¥ ~ \ ' l'
' ( S - Social Problem Solving
- . . . N . .
- ‘ . S , ’ 9 -
. * N . - » ’

_children's homes had ne phone so we sent a ‘letter home.w1th the student. :

“An additional a;éempt to obtaiq\permission slips was made by holding an ,

. O assembly for sixth graders to stimulate their interest in the program. - A,
“hn‘assessment of famkly approaches to problem solv1ng was developed
and administered-to a sample of Qarents. Although not very successful in
- collaborating with the Parents system at that time we did manage to gain

the support of the most influential people in this group. We' were not blocked
I 7
in our effort/;yé 1mplement the program Since that time this aspect of *

the “project has been readdressed with more,successful-results.
. - 41 ‘
[ N . .
Students. Our contact with the sixth graders themselves during Spring
1976 involved both piloting our training mxterfals and evaluating éhe types
-< v -~ . - v

\ . . .
of problems these children actually havejin school. The informal talks with

[

'fhe‘children were conducted with®two .classrooms. Fiwst the children were

- - - ~

asked to_ list problems the} have -in the sixth ,grade. Next, children were

divided into small groups and’wére interyiewed by a téam member.

From the written exercise we discovered.a low level of literacy skills.

\ .
which precluded most written work in the p ogram. ‘In‘the written exercise,

. )
! however, fighting and teasing were the most frequently'hamed problems. Main
. ' \

-

problems mentipned in small groups werg (in order. of frequencyli\‘physical

£ ,violence (fighting, bullying,'"picking at", blackmatl),problems with the

teacher, verbal aggression(fussing at, .cursing, namecalling), environmental

o
- f r

;and family problems. /While we were present in the school to conduct the

interviews infotmanlobservation verified these reports from teachers and -

children and we began .at this point, to\deyelop a behavioral assegsment
. .

t

instrument which would give us information on the problem golving interactions

\ . between students and teachers.

,
N
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; - The overall picture from-the students' perreption seemed -to be that

i 1 - X ~ .

‘the school .was a scary place to be a sixth gzader. Ohder children pick on

3

the sixth graders, the youngest members of the middle school Children
- v
°often gave money to older children to avoid confrontatioﬁi Children were

generally disappointed in the response of their teachers to these problems.
L 2 N -
Teachers were percejved by kids as ind1fferent and non-supportive of their | ,

requests for help.

. Systems maintenance.

. .
- . \ .

To show 'that we were committed to keeping up communication .between the
* R -
' project and the school staff the role of proJect - school liaison persoﬂ.

was eétablished Susan McCammon spent time aﬁ the school by attending

&

faculty meetings and two days per week being in the teachers lounge during "

the planning‘period (which also served as a break for the sixth grade teach-

ers).. Through this cantact Ms, McCammon was able to perform the following

~ . *

" functions by tapping ‘both the formal angd- informal communication networks.

a) public relations b) rumor control and early warning to the.project of

< _ problems'at the school and c) scheduling coordination. ¢ The liaison person

legitimated herself to the teachers by working as a substitute one day

Al

when a sixth grade teacher of a particularly. disruptive class was absent.

4

Research team members occaslonally ate in the school ‘cafeteria.,

« s’ ' ! ’
. dn the system of this school the rdpport building and liaisog work -
A}

was'vital. Tte school is- a.chaotic place; theTe ‘are constant changes '
. d . . . * .
in policies and schedules. -thhout'being present in the school .as much
w €
v ~ -as ge were, we would not have been aware ofg the constant shifting of

¢ schedules and children 8 classroom placement. We would also have been -

S >

unable to understand the situatiOn of the teachers and could not {ave

+ El
- R 7 . .

- -

. .
- . " . . . L
R 3 -/ . M 1? . / . o . .
. ~ ' A « .*
“«

4 . . ~
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‘. ,remain with1n the school's system are points which Phyll}s Elardo of

<

27

. ’ 2
gained their trust.

Included in the measures we‘took to insure that we were allowed to

Pro’Lct Aware (l975} calls

. &

r

"factorb responsible for success".

-/

.
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The points,

~ N

as we applied them, Were,the followingi a) there was a_need indicated fo;

-

some type of intervention-(described in the history section) b) we had

the support of edueational leaders (see yntry section), c) a dramatic

change‘was not required at the onset of the proJect, .d) we had the support

a

*

of the teachers and th;_princip;l ‘particularly because we were wziling

to work directlf'with the chaldren and were involved in_the clsssroom tra1n-

"

ing. A cur?ﬁculum and a workshop were produced and training'the teachers

\

-

and group leaders was an important part of the“Fogram . We met\for training

meetings during sci

arrangea—so that th eachers had extra incent
Sy . _( ~3 , o L -

»

223
hour's at tﬂe convenience of>the’ teachers.

so- -

It was

3 -

izestOr.theit<inzgh§;ment g

.. .

(i.e. credits needed for promotion). e) The teachers and principal were

of establisﬁing an: attitude of ownership and collab ra\on

-

the school staff was, a

-

‘workshops and the classnoom training wene held at negularly sc
) There waSvcontinuitz in that/ZQE group which first served as a

also recieved the training and we worked at maintaining communication wit

/

barents to inform‘;hem of the projectjand familiarize them Wiﬂﬁ it. h)The

).

glfficult and continuing task )

_the-part of

e teachers,
g

4

k

>

‘(additions. ,we were flexible to the expressed needs

Was through

o«

2

’

.

antrol

- .

/ .,
projedé was always in the process of develbpment&and was ‘open. !o‘creative o

ai Le teachers. It v o

our attention to these factors that we ensured the tolerance

duled times, .
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of the school for.our involvement in its syé%em and avoided the rejection
® ‘ - A

experienced, by many who would intervene in agschool. ‘Q

e

phenomenon

-

PART IT - TRAINING, .

>3 _Since Ms. Fitz-Ritggn had-piét experience in developing training modules,

- .

v - . - AY . N
shs took primary respgysibility for the training component of the project. - -
] . , “ - ‘-
Previous research in this area had.very limited training components, there-

v
‘ N

fore, it was felt that an expanded training program.would enhance the over-
all treatment effect. Ther training component of the project had three major

divisions: an in-service workshop for the teachers and research team members,

a workshop for the updergraduate assistants (who led the second series of
’ - m

- in-class sixth grade:training) and the actual training of the.sixth gfade'
> j& .
students. .

[ .

'/, . Training ‘teachers and graduate '‘students

L

The training for the teachers and graduate studentg‘began in th;_Fall

1976, ran for 18 wqeké,and was divid¥d into three segments. During the first

" A . . /,
eightnweq} segment, Dr. McClure presented a ‘series of short lectures on the

. R ; . . .

SPS strategy. Readings (a list of which is available from the authors) were

assigned to the group which’ covered the follawing areas: the importance of

building a &rust relationship with the 5ixth graders, other SPS\ifigdrCh,
-~ ’ T4 ) « - :
the five stages of SPS, and the importance of infernalipy versus externality

ih SPS;. Some: of the materials (Problem Solving Measure, SPS workbook and

poster) were co-developed with the teachers. The teachers were also asked

.. . ' 4

fp make squestions-aé to the approprimtemess of tﬁe video tapes for ‘their-

‘studen®P (Sélécteﬁ'tapes from the Inside/Qut geries were used.) * .

&

The goal of the secopd segment of the workshop was to help the teachers
-; ~ N \ " .

°

4
/ =]
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-develop specific behavior‘management strategies;for students who needed more

I
-

Dr. McClure and research "team members

. thanp 2 primary prévention program.

used lectures, group exercises and assignments to introduce behavior modi-

v
’

fication as ‘a classroom management technique.

" The last four weeks of "the workshop the ‘teachers assessed their 1ndi-

- °
. E

viduél and professional goals for the school and Jlooked -at conflict within

’

the system which ‘had an indirect bearing on the project. It was felt that
the conflicts among teachers, administrators, and between teachers and ad-
minIstrators\haverstrong implications for any futfture systems intervention.

’ - Training undergraduate research team members.

_ The second major dividion of the training was the undergraduate

workshops. Nine undergraduate students were trained to be grgpp leaders

for the Spring semester 1977.

Since several of the undergraduate assistants expressed concern over

A ~

their inability to nnderstand what the lack students were saying Claudette

\Felder and Ms. Fitz-Ritson developed a training module to help the group

leaders develop an awareness of the phonetic and structural’differences in

A ~

black english~ahd\:tandard english Readings, discussion, and viewing un-
edited videotapes' f conversations of black children’ from the community,

kwho were not involved in the research) were used in the training.

Since the socio-economic and cultural backgroundsoﬁ the undergraduate

“dssistapfs and the middle school students were very different & local subs

. ¥

stance ab.meS counselor conducted a thrée hour workshop on Values Clarifi-

~

cation. The workshpp stressaed the importance of the‘undergraduates being

aware that their value system might not be %he same as that of the sixth

graders with whom they would be working and the: importance of accepting,

« .
.

4
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while not necessarily embracing, the values of the students.

> ’ -

During the initial weeks of the undergraduates training, the char-

acteristic ‘behaviors of sixth graders, potential problems, add the behavior

" management responsibilities of the assistants were‘discdSsed fo prepare
them for their role as group leaders.’ ' ' . .

N

The last six weeks of the undergraduates'’ trainiFg were focused on the
in-class training. During the workshop sessions, the lecture for each unit

Mas discussed; the-video tapes were viewad; leading the discussion groups

was role played; the role play exercises for the students were discussed;

. ® f
‘and the closure procedure for each unit was reviewed. Group leaders were
. . i )
encouraged toishare experiences (problems and successes) from the pravious

-
°

N

week's in-class training.

" in addition, the undergraduates were trained to administer and score

“ >

measures which were used in the evaluation of the project

hd -

Approximately 160 sixth graders were involved in the project. The .

children's training involved exposure to videotapes; mini-lectures on the

*

five stages of the SPS strategy and three 1e§sons on integrating the five
strategiesgkgroup discussion; role play activity; creative expressien of

the SPS steps (SPS workbooks, posters, ahd videotapes‘;}\\heir fole.play ' g
.activities)

. . * ~
. < pamt 11z - PROGRAM EVALUATION “~— S

L

* The children (§:160) were randomly assigned to either experimental . /
‘\(trained) or control classroom graups. .Teachers (N=6) were used as the e %
' prinary change agents and introduced the experime;tal students E? the SPS

-curriculum through a sequence of 1n-class SPS lessons (e.g. problen iden-

" . . ‘
tification, generating alternative solutions, consideration of consequences).

| 15 ¢ "
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The program's impact was*assesifd on the 1ndiv1dua1, small group, and

Sy ’ .

classroom level. In additionm, the_mediat;ng influence of teacher-student

interactlons, the teacher's work environment and the children's family en- '

" L ' |

“vironments wer€ assessed. .

. : >

'3
Individual measures.

Program impact on. the individual was~assessed in several ways. As , .

14 ‘ ’

part of the formulative evaluation process the effectiveness of each par- ) %ﬁﬁ%‘

’ + < L)
ticular lesson was monitored weekly by means of an In-Class Measure (ICM).

1 o

- These were quizzes or exercises designed specifically foy each lesson and

N ?
introduced as games. In addition, lessons were critized by teachers in

‘the weekly in-service training. By monitoring the extent to which material

4
L

- was assimilated, weak areas could be re-emphasized.and remedial helpfrcould

s

" by trained undergraduate students;) These measures consisted of several

L
be given wher needed. These measures also demonstrated.hot the curriculum

5o
would be changed "next time" to make it better. . N
/ s . . . ‘
There were two individual measures of overall impact of the program:
. ' \
an indivudual Problem Solving Measure (PSM) ndd a locus of control measure.

<

Pre = and post- treatment PSM's were given to all sixth graders individually
. 1

o~

short vignettes, ‘each vignette described a problematlc situation which

“could happen to a sixth grader, Differ@nt stories were included in the

‘BSM's administered after the SPS curriculum. The usefulness and scoring

° - S

technique for the BSM's have previously been demonstrated (McClure, 1976).

The Internal—External Locus of Control measure (Norwicke-Strickland)
h |
was admipistered (pre- and post-) in cLassroom groups‘lih graduate student

read ‘the items, and individuals marked their own answers. .

. - t
, 7 -
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_ +Small group measures. . . 'j)
Af ter the experimentak group completed their problem solving train< ° ,
. ' . . N
A i , . Ve , . «\
. ing, a.behavioral meaSgre of group problem solving was administered to all ®y
” .\ ¢ - o ~ ' -

sixth graders. The' purpose of this measure was tq assess- abitity to uti-

-

lize problem solving skilIs in the contE’t of a émall group. This measure 4

'

was called Qsatan’s Club" {after the school mascot) and was presented to the

kY o . N 1 1 .
children as a%gelevision game show. :brpups of children were 'idstructed to . .
Bet up a club. During the organizatiGnal process the group was faced wiﬂ531\

several problems (e.g. not enough chairs, not enough club aoffices for

everyone to have a title, etc.) The reactions and protitem solvin& strategies

of the children were videotaped, as part of the ruse and as a record to’

v
. ® -

. score the efﬁectiveness of their problem solving.' This structured behavior -
) ' ¢ N - - i -n/ )
assessment lad previously been used and validated 1 & study of s6cial ~ -

problem solving (McClure, 1976). . . *
I~ ) .
., ©o . Schobl environment, .

_ The mediating influence of the school sEtting on the child's coping
- . ] i

' behavior was assessed with social climate scales and classroom behavior

~,
“ ” %

observations. ,The Classroom Environment Scgle and the Work Envirpnment. N

[
Scale  (Moos, 1974) were both used in the asseSsment. A behavioral class-

ification system was devised Specifically to record the observed teacher-

studént problem solving interactions. . T e -

»

. Family environment.‘ o .

*Family contributions® to the children's coping behaviors were ex-

~

. plored with a sample of families (N=21) usihg ‘the Family Environment

Scale ﬂMoos, 1973) and family interviews cénducted -4n the: “home.

- - e - - ~ N
. ' - v . .
" - p - .
" . (] -
. f
R ~
' N . -
.
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PART IV - LINKING = TN

Yo

[

A

- An increasingly important role in the conSultation,and changétagentry Yoo

4
'

of-the community psychologist 1s that of resource linker or ‘liaison. This

’

role entails identifying a proplém or need and thEh\facilitating thenéxchange

of approprdate.resources within and among relevant systems. These linkages
span the range\of levelsljor intervention: _they may be between individuals,
between individuals and groups, among agenc;es, or may 1nvolve various com-
binations of levels ({or further e;planation see McClure, 1977) . o B
The linkages developed during the~course of the SPS program constituted .

0

an important accomplishment of the project. These linkages have been our
- ". .
vehicle ‘of approaching a primary goal of the liaison specialist, which is -~

; "to enable systems to function for people for human development needs"

-~“~"J"M€Dokecki‘*l977, PG YT The problems identified in the school Were broad

‘ in rature. The SPS curriculum, an enhancement and skill building project,

¥

‘ Y
was in itself not designed to directly intervene in ‘the current chaotic
. : +

condition of the school. However, through being involved in the project,
j ' . ) ‘
‘gainingffhe involvement of members of the, system and linking various re-

v

sources we were able to influence the environment containing the SPS

iritervention. ihis influence evolved from identifying and approaching
< ‘ f
problems among the teaching and administrative. staffs, helping the School

Psychofogist to enter the system and increasing her involvement and that of

the sixth grade parents. . .

~

This section briefly describes the linkages and hew they were made.

-

A diagrammatic scheme adapted from Emiley, et al.; (1977) presents the-

linkages prior to and following our, intervention. In the original pre-

X L.

sentation (SEPA\ 1977) the diagrams were presented on an overhead pro-

- A -
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jector and separate transparencies werer included for each aspect of the
project (i.e. linkages from the viewpolints of the Research Team, Séhool
Psychologist, School, parents and PTA, and within institutions). 1In the !

interest of conserving space and eliminating rep%tition of material, only the
kpost-intervention perspectives of the Research Team, School Psychologist g
'and within institutiogs are presented in this paper, as they encompass most

‘s

of the liaisons established throughout the project. Linkages pripr to the

" initiation of the SPS Project are portrayed in Figure 1.

b=

3

gnsert Figure 1 about here

.i'

[

1 .

» N ~

The ,newly formed Research Team (described in History Section) had little
accéss to resources within the University system.y The professor involved had
6 . : ’

some contact with professors in the :Scheol Psychelogy Program. The Sechool

\Psythologist was a graduate ‘of .the University échool Psychorggy Program.

of the Middle School included the School Board and Superintendent's Office,

the PTA and through that groap_mofe‘contact wish white parents thar with

‘ !
black. Weak bonds existed between the- Principal and Vice-Principal, the :

3 -

& Guidance Counselor and Vice-Principal, sixth grade Teachets and Principal,,

and the Teachers ajd_Gﬁidance Counselor( ” o \ . \\\\J

M .

However,,by’the_end of the year of the SPS program many more resources

-

were tapped and annexed (See Figure 2)‘. The in‘ltial linkages developeJWere

-

- N - /' . " M L] S

»

. - . e v T » .
iy e R . .
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Uthose which formed the Reseafth Team. Skills brought to the group by each

. " ‘,. .
_ember were reviewed and tasks qiv1ded, so that each member ultimately had

. . ‘-Iw p "\‘ [

. - an ared*for which she/he had major responsibility. Resources within the

J £ v ’5_" . . . .
UniVersity systeukwere employed; faculty membefs in.the School Psychology
R T AN - >

i . ,

) . > , .
! ' Program gave consultation and offered opportunities to disruss.oux\progress

*h

-

with other professionals mbre famfliar with workidg in schools. Undergrad-
R 'uates were screened and joined the project as invaluable classroom.observers,
' Lo T ) Tl o )
. small group leaders, and aides in data gathering and scoring. Video-tapes
“ b ’/ ! . »

were located at South Carolina Educational Television for classroom train-

v

. ) ing and were recorded for our use by the University Instructional Services

Departmeﬁt.° Team members contacted and- consulted a University computer lab

<
1

" specialist in social science research,

AN . . . ’

N The initial attempts at setting up communication‘with the parents of
the sixth graders were our visits to PTA functions. Parents were ,also con-
tacted b§\iett5r and in somé cases additionally by phone to inform them of

- the project and obtain permission for their children to participate. Fur- '

) ther involvement of the parents is detailea in t?e Family Intervention sec-
) P2 'l*._ . *

tion.

. ' ’ . < . . lad .
Although our beginning %Sntact with the school was through the prin-

cipal we didn't rely on her as our main contact person. The basic and most

esgential contacts were with the sixth grade teachers,through our weekly
7 \ . - . ‘ . . .
meetings and the students with whom we mwt weekly in the Problem Solving
. i 3 . N
classes. .Qur resource exchange with the sixth graders consisted maimly

of our providing them with interesting and enjoyable sessionsNJesigned to

build'problem-solving competencfes in returp for their input into our cur-

’ ~

‘. » 8 o
riculum and their participation in our study. To their teachers we offered

1 . ~

a0 . =T

-
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the opportunity to become familiar with the concept of Social Problem
Y

Solving as an important skill instruction inlpw to teach it, and State
. $

—Department of Eduycation credits. During the ,Se,cond semester .'as we trained

the second group of students thenemphasis of the teaclfer workshops shifted

as requested by the teachers. They felt they‘wmre sufficiently familiar-

' ' ' v . . - .- ..
with some of the difficult classroom related problems they faced. These- °
[ P L. L
~ Je RY K . * ! . s
included large classes, children;far below grade level, ‘inadequate texts -

SN .“

L g R N
and materials, in‘some cases’teaching’assignments in fields they did no

. B , > ] - \

feel qualified Eb teach,‘énd extreme discipline problems in.thgrclassroom PR
?ehavior modification consultdtion was provided to improve clysstdom control.’

1973) were used
: / ‘ig
to initiate a focus-on the school environment and how problems in that system

-

In return _the teachers re1inquished gﬁeir hour

The teachers' responses to the Work Environment Scale (Moos,

were affecting the staff

break one day per week for the teacher training.,meetings.

PN

Three of the

'teachers actually participated in the classroom training leading a small

°

lt required effort on the part of the teacher fOr their child-

Ead

groyp weeklyﬂ

ren to be involved in the classroom training and the assessment measures, as

N "W

this disrupted the ongoing routine and complicated their lesson pl!hning in

order to compensate for the spent classfoom time. The teachers were over-

. w . ~

?
. loaded by deménds from many directions; and although'we felt our project of-

] it nevertheless was one
ﬁ.

<

1
P

™

fered benefits commensurate to. the efforts requir
\:P . S T

f/mom source of demands.

.

a,g_/ -
The‘Vice-Principal proved t6 be a- helpful perSon. Having-worked at

-, -
the school many years he gave us historical background and offered a view—

s

He aided us- in
Vi
. scheduling, locating students for assessment, placing those who did not ﬁave‘

point of the school from-a perspective we had not seen.

[ 4
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parental permission to participate, and sgcuring rooms for our‘neegs. The

- ) , . . . ‘ ° ¢
teachers worked closely with him especially in the area of classrogm discipline’
) N - R ' -

-

problems. He was invited and did'attend several of the teacher training ses-.

. s

sions after?the emphasis foCused on l@é@foom and school problems. ‘

-~
' r e
‘A“--x

N

tended. the later teacher-meetings andcwas involyed *n the Famil\

the project. - . - c . ) . !

It appeared that in addition to our benefits .from linkage‘with*resource
’ . : &

people in the school, linkages already among those within the schbol were

N

affecsed by our project. F1rst ~the gixth grade teachers had an opporeunlty
/\
provided to express and share many of the1r concerns, and seemed to develop.

Q

an increased sense,of being a group in themselves. Also their. communication

with the Vice- ~Principal and Guidance Counselor was improved. While thei( re-

.lationships with the stuéents would have deeppned ovgr the course of the

school year regardless of our intervention, through the SPS»program the teachers

- .-
- 4 .

~were able at tines\to'see skills in students which did not surface in tke regular

¢ v -

clagsroom situation, ‘ : ¢ . s / by ~

o

¢

The'involvement of the School Psychologist was' an essential element of ey

linking services to the school, which prior to ourfihtervention had not, re-«

B

' quested nor receiyed aﬁy sefvices from the School Psy logist during the
\ - d
heginning the project year or recent prior years, As we were asked for con-
& d )
sultation regarding prdblema students in the classroom we established contact _

with the School Psychologist-assigned ‘o our school An in-service program

was set'up in which the School Psychologist attended a Middle-School jaculty

-~ - <
meeting, introduced herself, and explained the'services she cou (and vas,

anxious to) provide. Teachers referred iédividual problem students to her.. \ ﬂ\~

» e f’l S
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N

We included her in our project meetihgs and worked at problem solving some of .

\ o
the difficulties the teachers faced. \She attended the tegcher workshops from

our project when they covered these pgpblems. In these meetings the Teachers,

- \ . . : :
Vice-Principal, Guidance Counselor, and School Psychologist were frequently _~
all present together, along'with‘two members of our Team as their regular

3 . . . \

L

- e
consultants. ° . . v'g{ . a

This Qontagt aided the School Psychologist in 1nst1tut1ng a linkage with

®
these people, It prov1ded a unique opportunity for them to work together in

9 .
a problem solving approach to d1ff1cult1es which aifected the work of each N
(see_Figure 3 ). The contact of a sohool psychologist with teacherg’had
P v / " ” ‘ v ’
Insert Figure\3 aboutzhere i ”~“ ;“T\\\\;"' “>
\ N . . ( ‘ ‘

typically cbnsisted of cpnsultation regarding individual students referred by
© . \ .

- 1 ‘ o -
the teacher as having diffieulties. The school psychologigt in the distEict

encompassing our school is responsible to fiueé schools, giving him or her a

- .~ ?- -~ - /‘ —
r . ;>29seload of 1200-1300 children. Realistically this allows daily contact with

AN

three referred children and two or’ three teachers. The §PS Pro}ect helped ‘to
initiate a;linkage.with the entirg Staff of- the school by providing ah oppor-
a 7 . ’ -

tunityyfor the Bsychologist to explain her gossible‘functions and publicize pos-
sibflities other than assessing individual students for removing d’ém from the
¥

regular classrooms. Tg weekly workshops provided an.opportunity to attempt to

-

‘modify six classroom environments by teaching management techniques to the teach-

_ers, Relationships among the Sehool PsychdlogiSt ant the Guidance Counselor and™,

- Vice-Principal were strengthened - The po!Ential forscontacts with the home and-~

familx was increased;‘ Through invprement“WIth;tﬁ% Project'the Psychologist

. ol - \ toe
s . . ¢
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could act on a programmatic rather than on an idividual case level. These

-

<.

contacts prowvided a basis/for hér to exercise a wider range of skills than

those of testing and program’planning for individual students.

g < {’, “  PART V - FAMILY IN‘I‘ERVENTION

’

»

After working w1th the sixth graders in the‘jroblem s01v1ng workshops for
N

the f1rst semester, we began questlonéng whether the messages the children re-

i

ceived from their families were contradlctory to the training. That g we be-

-

came acutely aware of the possible d1fferences .of the cop;ng skills of the pop-
.ulation under 1nvest1gatiqn from children in an ear11er study by the senior re-

~!

searcher (McClure; 1971)._ The questipns that emerger are: (a) what is“@he rele-

. . vo-t . L]
vance ‘of the strategies being taught for the child in his igmediate enviropment?

\\***151%} How can'ffe build more effectively upon’;he strategies thatﬂnre‘learné; in the -

’

family? An exploratory study was designed by Ms.Felder to assess the role of the

family environment as determinants of children's social problem solving strategies.
. . N o @ .

. The qdestions sought to be answered through this survey q‘ii
¢

(a) How can the school and families communicate more effectivety?

"
~

(b) What -are the families' perceptions of the role and function 6f the

school for their children?

1
1]
J [y

-(e) o parents view the school's role in a similar manner to séﬁooﬂ“)

personnel?

child's social development?

4

(e) What problem strategiés are reinforced by families?
- D ‘s

(£) Is there congruoence between famiﬂly wstems‘andjchool sifst'em,s in the
: . ‘ \

;

reinforcement of. problem 301;ing strategies ?

10 Lo
s }a‘;i“_.z, o IR T
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N The ultimate goal of this study is to determine the needs of these families’ |
- - - - ) ) R ;i
s i ’ & ‘

and then devise an appropriate intervention that will facilitatethe training
of social problem solving str;tegies with the'E%rget:children. A:subgoal, e

- = t,

. R ., s . N

though not necessarily minor,is to establish a link betweez/the\?chool and 7 -
N - ' - ) - B

.families.' C . e . e

. The study is b&ing conducted by ihterbieding'atjieasttcne family member

(mother, father, grandmother, older sister, etc.), and having them complete the ’

. Moos Family Environment Scale. ) ) ] i . g

. : t
< * /
The interview questiops-are designed to assess in-addition to the above ques-

tions, parents or another significant adult s kno*dge of the kinds of probIems

2

. that his/her child encounters in school, home or neighborhood.( (For example:

*

Pgés your:child ever have prcblems at schéol home or ih the‘neighborhgod°° ’ -

AN
if so what are the problems’) 'We are arq' interested in how perents instruct

¢

their children to solve problems (What do you tell your childito do when

. ' he/she has a problem?f) The preceding questions help determiné if parent}’
instructions are congruent with the strategies that are reinforced in the

gchool systems.
<

[S . a

The Moos Family Environment icg}e’is a forced choice gcale that assesses the . A
. ’dcdial climates of families along three dimensions: relationships, personal ® N
growth and system maintenence. There are ten subscales divided among thdr" o
-
. ., '

three dimensions. (Moos , 1974)

The interview team consisted of Ms.Felder and six trained undergraduate: { -
. . > .

interviewers. The training consisted of simulated interviews and discussions

Al . k4

p “. of n!Lessary techniques and potential proBleha\ggﬂkhowuto deal with them.

Thﬁ team consists of five black and two white interviewers. Black interviewers

were assigned to interview black families only, likewise white interviewers "
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conducted mterv;.ews with wh1te famihg(s only. Matching race of interv'iewers

and families was decide upon- to help insure that . 1n-terv1ewers were sen31t1ve
to the intervrewed_ family, _a]:so’ to facilitate‘ rapport with the familjes end
to gai'n',the 'rnost- a‘ccura'teaverbal repor,ts- possible. w - o

'I'nvo}r(ier to implement@% study, approval was obt;ained from th\Nchool

~<
"board, because the co t, with the famllies wa mgge through ‘the student
afier f

.

s 4
populatiori by obtaining naries ar~d addresses flom the school The” Direct®r

4 |
of Housing for th.subs;.drzed housing sprajects in which a g,ignificant/number of !

-the black families live was "also contgcted to galn support for tfhe study. «

—
" Prior to beginning the interviews, 1etters were sent to kll the famil‘i'e's out-"-
N “

.

lining the 1nten»tions of the study o q

°

. . - Preli nary find
o %—

Some general findings are: - ‘ '
A ~ -

a. Black parént)s generally feeL'sji}ien’ated. from the school. Possible ,

factors are: the Blacks are inner-city children bused to a~sub-
urban 'school and inaccessibility of the school. (Black parents sof-

o7 m’“ﬂﬁ?‘n ) . <
‘ten do not have ‘transportation to evening evengs - such as PTA

meetings - fecause of bus schedules. This was mentioned specifi-
. “n - . . ” . ‘\
cally by two black parents aside ¥rom the questions asked during
N \ ‘ : i
the interview.) * ) T S
. . 0‘ . .(-. "'
" Parents, black and white, were oftenwague or unsyre of {uter-
personal problems that their children have; @ freque'ht response to
N.:/ ~

the questinn' about their child's problems in school was an answer

’

concerning academic difficult}i—es

» - "
' 4

c:” When Svchild does encounter. problems at schoo mosgt parents report .
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‘(\< Y ’ ,~- from the child. C . -
H N o . .
’, d. Parents tend tq instruct children to rely on the teacher for prob-
’ ! !
. lem resolutions at school. ! t ‘« ' .
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" o e! At home or:Y in. the neighborhood, parents often intercede for the child
N : -'7\ when “there is a problem (for example parents stated that they ihstruct
t“' S  tHeir children td come to them if they are having problems with other
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sy ., K social groblem solving intervention apd consultation program was ini- .
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' tiated in'ah\urban middle school Initially, the intervention aimed at pro-
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viding thildren w1th/spec1f1c-coging sqrategies. However, the program even-
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’ The process of ehtering the school system involved teachers, parents ”
N ‘ i"and students. dgappo:t and program administratioh were- facilitated by means *
, of g systems ;Eintanence.pniloso;hy and.’the designation bf. a school liaison
" worker. Y . . ( . ] o ) ?
- ’ f' lraining was . aimed at a varietykof levelS° teachers, students and under- .
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graduate assistants. An in- service workshop prepared the teachers to co-develop

S - ang implement the social problem solving curriculum Undergraduates were‘trained

; - ! éo be grhEg}leaders.,‘In addiiion to the curriculum this training included

;L . | avsrene;s ofhblack english3 values clarification ,and group, management. Sixth

- trg::' ® .nfclass training employe& a variety of teéhniques: video-taping,«role )
plj?ing, discussion and creative expression. 2 . . .

The social problem’ solving curriculum was evaluated by randomly assigning
'clzyses and designating groups to treatment' or control conditions. The

evalu&rion was designed to meq‘hre pre- and post- differences on a variety of
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measures and also to determine environmental correlates of program effectiveness.
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The consultation iq;ervehtig@tfffanded as resources were linked.

personnel, uhiversity‘iesources, families and district psychological, serVices ‘had

[}

access to each other by means of ‘the consultation team.
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Particularly, families "

)

became more involved during an assessment of family problem solving. The

family assassment‘component to the problem s8lving intervention dgﬁignates

-
Al
inroads tbo increase program effectiveness.
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HISTORY ANU'TI%E SEQUENCE OF SCHOOL SOCIAY. PROBLEM SOLVING INTERVENTION

-~

1
Time Frame
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” Activity

School years:
. 1973-1975

spring 1975

Fall 1975

Spring 1976

Fall 1976

\,

+

Spring 1977-

Local concern over school administration
Parents presented grievances to school superintendent
Principal replaced
.
L. McClure coloquium introducing Social Problem Solving
Research

N )

Meeting’ between PTA president,Dr.McClure, and the school ~
princ1pal

Research team formed .
Entry initiatgd .
' Research team familiarized with the school, its population
and history «.
Permission to do research ifi the school obtained: -School
Board and University Research Committee
Began collabordtive process of program development
Collected descriptive data about school
Met with teachérs to assess their needs and reactions
, Initiated negotiation of compensation .to teachers _
" Met with .students to' assess their problems and concerns -
Met with parents for assessment and introduction of program
Piloted pe‘i:mi&ss ion blanks '
Piloted program materials
Began development of classroom observation system
Randomization of Fall 1976 sixth grad class assignments

. @

’

School liaison position oreated

Negotiation of c hpensation for teachers' involvement

Pre- measures tdken (PSE, I-E, CES, etc.)

Teacher and group leader in- service training began

Program initiated with experimental groups

Classroom behavioral,observations initiated

Late in semester training of undergraduate assistants began

Experimental group completed firoblem solving curriculum
Post-measures taken

Problem Solving.Curriculum initiated with control group
Family Assessmefts initiated Y % .
In-service workihop expanded to include classroom manage-
ment techniques

School Psychologist participated in in-service training
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