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EXECUTIVE "’V’MRY T

- . ¢

'ntroduction //, . s e

. . \

~n1s repcrt describes the nva;uét;on b2 x:e ence-3ased Career Education
‘ZBCE) conducted during the 1976-77 school jear* by —ﬂe evaluartion opnit of
the Educaticn and Work Program at Nortiawest Regional Zducational Lapcratory
'WAREL,. EBCE is a comprehensive, indav:dualized career education rrogram
that integrazes a high school s"u;en"' learning'of Basic Skills, Life
Sk111ls and Carder Development througn work and ’ea-.“ng experiences 1n the
somun:ty, The report includes findings from the evaluation ¢f the five |
NWREL Experience-3ased Career Education ‘EBCE; : 11lot sites, witn lesser .
attention’ given to evaluation 2f o 23 de:ons:ra:;c:: site; Part O, VEA

sgT.emenzat:ion of EBCE:; and NWREL new mater=als, wrasnLr G, and state
strazegies for ioplemen<=in ' -

£B3CE. '

»

~udiences '

This report s intended for the National Ingtizute 82 Educkticn, SPORSCT

< ZBCE *esear::-, ané development; edudcators in distriess that aave recently
aa::"..ed Z3CZ; personnel asgocrated with (CE};.and the pilot sites from whom
data were collected; educational researchers; andé all perscns intereszed in
career educat;on and alternative educaticnal programs.

-

ﬂ

I

Description of EBCE ; i
Exzerience-3ased C reer Zducation is "an operational expression

of the conviction that a comprehensive curriculum exists outside the
watls of the school. It assumes that’'the educational envirorment can
be restructured to take maximum advantage of both the value of direct
experience and the special cipabilities of community institutions in
helping young people prepare for adult responsibiiifies,": |,
A primary goal of the EBCE program has been to integrate .a student's
exploration of various careers with the acquisition of itive, .
interpersonak and affective skills through a 'series of planned
experiences with identified learning outcomes.? Individual students
are epcouraged to assume responsibility for their d-m learning.

Q

.ERIC

BA Fulitext provided by enic [

it i N : ‘_‘:““ . "‘:, R - e
laagans Rex W. ""What is Experience-Based Career Education?” Ellinois

Career Education Journal, Spring 1976, 33:6-10. N

.

A 12-page program overview of EBCE is available by writing to Career
Education Program Director, NWREL, 710 S.W. Second Avenue, Portland,
Oregon 97204. 'This ovérview describes what is unique about EBCE, what
students learn, how they learn and how EBCE .relates to the' employers
and the coomunity. ] o

Q)

o
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Four characteristics, zaxen +<ogether, make EBCE dif ferent from other
alzernatwve or career education programs: ’ ..
- ) }. The learning program evolves from adult activitie s in the
° * commmityy It 1s reasoned that learning activities based
’ directly orf aduls tasks and roles in the communaty wWill be .
recognized’ as Tore relevant DY you wng persons oreparzng for

' the- transition %o adulthood. ’

(

f

‘ .

. ‘2. The nrog*am 1s based on experiential learn_pg, act:’ve"y

involving s\.udents in the daily wark of community life. .
This "hands-on” approach %o learning, long recognized asan .

., effectrve learning strategy, iS an 1hoortant feature of a
co.'.'?rehensz.ve EBCE program.

-

“

The EZBCE currioulum is £ully integrated. E3(E Sales-
t <y pérsons 30 not breakdown sales presenzations 1ntod -
’ N S 1soiated .components of grammar, vocabulary or psychology. 3
. Simi1larly, EBCE applies no artificial ‘distinctions arong
> the, curracular disciplines. .. .
' ! ZBCET 1s fully :ndividualized., The learnin
. strategies are varied to meet the needs, interests.akd
. abilities of each student. : ' ‘
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1

Summary of Pilot Site Findings : - /
« ° . ) . . . ; . .
v . v
Under direction from the Natxbnal Instrtute &€ Education (NIZ) che
evaluation emphasis for the 1976-77 school year was on the program
and student outecme effects of :BCE prlot sites*® in the second or
third .year of operation. Three of ‘the NWREL EBCE p1lot.siteg~-
Xodiak, Alaska; Tolville, Wasn;ngton, and Xennewick, Wash.ngton--
were ooev'at.ng n the.:.r second year, E.l"soo*o, Oregon was n izs
third year and Jefferson County, voloraco began the o*og*am on’y in.
. the -spring semester of 1977.

~
.

Pilot sites in :ne** Second or third year were considered to have
had time Lo stabllzze therefore, 1t was believed that their, out-

come effects woudd represént what EZBCE could accomplish once
established. x&%y point of lnterest: these pi1lot sites were .
funded ¢ .thgh local distrace ney and operated without control
from NIZ or NWREL. . . “

Juring the 1976-77 school year ‘the’ average number of studen=s in
each ZBC: program ranged- from 20 an Colyille to 59 1n Hillsbhoro.
Except for Hillsboro, all sites had more girls than boys partici-
. pating, At {olyville and Jefferson County the number of girls was
- double that of boys. Most students were in the eleventh or twWelfth :
grades; however, Hillsboro had a substantial proportion of students
- in grades nine and ten. The funber of pr o)ec staff per site ranged
- between two and six, Each orojec* had beteen 55 and 120 ccmmunity
employer sites‘particzpatxng in the program, ’

Pilot-site evaluvation was gulded by a, common design- developed 3oznt.y
by NWREL and site staff, This design provided for data collection

+ . through a set of evaluation questions. While NWREL provided the

- evaluation instruments, data analysis and reporting, individual pilot

‘ sites handled data collection, Separate evaluation reports were
- ‘-published for each pilot site, aowever, some common findings among -
— { the pilot sites are presented here

.
. v 4

_ Program ?idelt;g -

L. \ 1. Pilot gite proqrams maintained high fidelity to the EBCE concept
devaloped by the NorthwestAgegional Educational Laborato:yg ------- taeeres

Cr2xs

. Changes made within the” program wera consistent with the'philos~"
ophy of EBCE. .

N .
L3 . ‘

. - .
3 ~ . - . . -

Ipilot sites are school districts which agreed to opérate a full

" EBCE program with local funding., These sites received NWREL training

° and technical assgistance in return for access to avaluation data and
the opportunity to observe their project.-

-

o ¢’ : i

Aruitoxt provided by Eic: - R -
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Career and Zducational Decision Making “

- - 1 3
. 2. On the New Mexico Career Oriented Activities C"xec}:l"st, whnich

records student experiences 1n *eTat’on.~o a va.*ety of career
and educational decisions, pre-~ to posttest changes were
statistically significant at two.of the four ‘sites, and would
have bden 5o at the third site had the number of students

« participating in 73(:2 for~the year oeen greater, -

3. At the beginning of the school year 24 percent of the new apcz
students indicated that threy had no idea what education or: career

*  they would be pursuind one year after graduation. By the'ehd of
the scnool year, all but 5 percent of. the EBCE studénts had post-
secondary plans while 8 percent of he.comparison grqQup st:ill
la.cxeg such plans. R

-

4. In May, jtudents in EBCE and in comparison groups.at four’ sites
‘were asked to identify two careers of potential interest.
Ninety~five percent of the EBCE students reported having obsexved
or. worked at one or both of the 3jobs listed, whereas only 72,
percent of the comparisen group students nad observed or worked
at one or both jobs they listed.. When asked what influenced

. their choice of potential careers, 69 percent of the EBCE stu-
dents and 9 perceat of -the ccmparison group students indicated
being influenced by obserying or working at particular careers. ,

5. Students in EBCE and comparison groups at four sites were asked
on a Student End of Year Questidnnaire to rate {(on a five point
scale) how nelpful they felt their EBCE/school, experiences for
that year had been, EBCE studepts gave’ significantly higher
_ratings (at the .05 level) in learning: (1) what to look for in
‘considering a job (at four sites); (2)'hcw to select a careér
that meets one’s interests and abilities (at three sites);’

(3) what resources to use in gathering information for work and

decision making (at three sites); what basic skills proficiencies
are’Yequired for various jobs (at two sxteg&; and (5) how to

find and keep a job-(at two sxtes).

’

(Basic Skills
6. A program goal states that EBLE students will imnrove in basic
-gkills such as reading and arithmetic, and ‘do at least as well
as students not in the program. s

3

To determine whether this goal was. being met, the .Comprehensive
Test of Bagic.Skills was administered on- a pre-posttest basis
to EBCE students at three of the Five pilot sites. - Student
scores increased at each site, -An analysis of tovariance

' revealed statistically significant gfowth in reading'vocabulary

‘ny

and language mechanics at oneYsite,. in reading comprehension.at -

another gite, -and in language expression and arithmetic compu-~
tation at the third site., Data from the prior, year also .

~

%




a - .o .- .

4 Y = -
’ indicated-chad students' basiq¢ skills achievement showed some
M growth as' a fesuly of participating in EBCE. 1In fact, signifi-=—

——

. '‘Tant growth acove that of the' COmparison groups was noted in a
‘ - * ' kY R v

. .. few areas. ' - ’ ‘
p N .
. . - * .
Life Skills and Competencies . -
[ T - .

. '
- - o A

Y 7. A comparisoh becween posttest scores of EBCE and comparison group
. students indigated no significant differences on the Ttfe Skills ) "
Attitudes measure. A sugnifpcant difference in favor of the

BBCE students was found, however, on the Experience Checklisz’

a self-report survey of survival skill competencies. At least )

20 percent more EBCE then comparison group students, had experi- .
‘ence in: (1) balancing a checkbook, {2) "comparing varPous heal<h

and life insurance plans, (3] completing an inceme <ax form, and ° .

{4) planning a personal or' household pudge<,

-

AN

'
- i

Students Perceptions of Their Educational Experiences 7T
8. Wnen as¥ed on the Student End-of-Year fuestionnaire "How would
Jou raze the ov 1 quality of your. ZBCE +(or regquiar high - . *
' schoo}) program®} on a scale from 1 {poor) to S (excellent),

ZBCE studentg raréq their program statiszically higher than did
the comparison gr§up at all four pi!ot sites having a comparison
group. -Students were.also asked to rate the extent to which

, - ’ ~ theirr year's -experipnces had been of assistance ®o-them,

' Significant differences.were féund in favor of EBCE studehts at
three out of four}éites'régardinq:-(l) learning”what to look for
when considering a job, (2} gaining,cbnfidqncg in one's ability

€& apply basic skills to cemplete tasks.and te solve problems,

and (3) becoming acquainted with a broad range of resources. to

* use in gathering information for work and 8ecision making, e

. .

Students' Motivation to Learn . T

-
.
”

.

t

’ * 9. On the Student End-of-Year Questionnaire, EBCE students were .
' - +- asked, "In comparison with past experiences in the regular high .
- ' ‘school program, how mativated are you to learn in EBCE? Across, \
"~ . . =, the five sites approximately 77 percent of the students said .
‘ ' they were more.mo jvated to- learnm in EBCE. Sixteen percent . .
. et reported, comparab¥e motivation, and eight percent felt they were :
! . less motivated to’learn. . L 1 v

K

Communications with Adults and Accepting Adult Responsibilities -

10. Students in EBCE ‘and in the comparisén growgs were asked'to rute

" the helpfulness of their EBCE (or regular- hool) program ¢ : o
. experiences in assisting them to comminicate -cémfortably witf?? . !
*  adults.' EBCE students at all fouf sites rated their program .
ER . higher than did the comparison group students. These differences L T
v ' were statistically significant at two of the four ‘sites. At three .
sites EBCE was rated significantly higher than the regular program ’
w in preparing students to take respqnsiblity for their own actions.
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Rote of the’Community Resource Persons - . c

1.

_indicated spending time talking about j rtunities and

s
1

Communlty resource people-—-some self—employed,‘some £rom agencxes -

of over 1,000 emplowyets--worked with EBCE students’ on careerd ° )
expldratlons generally lnvﬁ-VLng from several days to a weekp A 2
and on learning levels of se%eral weeks' duratlon 0 ~here

stydents worked on a ‘project or obtained a more 4 “of o

an occupation or industyy. Responses’'from 180 c source’. .

pexsons at five EBCE sites indicated an average iné. to 9.3 -
hours per week working with students on career exploratlon, and - " -

* an-average of.5.2 to 8.4 hourd per week wdrking with‘students on

learning levels. Over half -of the community resource people

activities at their site, and supervisi
tasks. At least 20 percent of the,employers also
students about personal prohlems, helped plan student aSSLgnmeﬁts

and evaluated 1nd1v1dua£f§tudents- assignments. ’

Staff berceptidns ) *

12.

-

rd

When asked to name areas in which students made the most growth, .
staff most often mentioned learning about a variety of.career ¥ '

}optlons, galnlng self-confidence, learning the.importance' of
)dependabllity, and. learning/about themselves and how they as -

}

students related to adults and to their peers. The staff per-
ceived eater; student growth in career development and life
skills in basic skills. \ e

—~

‘Student ﬁerqegtions ) -

" felt their EBCE experiences had helped them mostly ‘in feeling R

*felt they coild mot,” The’ rest were not sure, In comparison with™

I3

In May,’nBCE students ‘completed a Student End-of-Year Questlonnaire
covering their perceptions of the program. In general, students .

prepared to accept adult resuons;bxlztles, learning whatmto look
for when considering a job, learning the basic skills neéessary S

- for the careers that interested them, getting along with oghers,

lTearning how to find and keep a job, learning how to match their
interests and abilities with potential careers, commnnicating
comfortably ‘with adults, and understanding themselves. They: .
ﬁglt EBCE had helped them less in improv1ng math skille®, under- .
standing the democratic process, understanding the role of .
sciencd in our society, and improving reading and writing skills ,
although ‘these areas with the exception of understanding the *
democrati® process. were still rated higher by EBCE students than -
ﬂe done by comparison group students. . P . *
o .
When asked how they would rate the overall quality of their EBCE .
program, 20 percent ra it average, 76 percent good or excel~ .
lent .and 4 percent poor: Seventy-four percent of the students




' -. . .‘ --. . - .
. " their regular high school prograf, 90 percent of thé students . ] . ‘

.. Perceptions of Community Resource.Persons
RS N

/ said yes. Two-thirds of the community resource people also .

. fe;;,that E§CE provided them.more opportunity tb learn about -t ..
occupations and 62 percent felt 'it provided them with mere
dpportunity for ggneral learning. Only 9 percent felt EBCE
provided less oppbrtgnitx'for‘?eneral learning. & .

. . - . : v
Parents' Perceptions ° T

*

- 3

15. NWREL staff also analyzed questionnaire respbnses from 45 . P
parents at three pilot sites. When asked "How well do ybu feel
the EBCE Program compares overall .with the past school experi-
ences of your daughter or son?" 12 percent indicated it was s
about the same and 88 percent labeled EBCE better or much better.
Eighty-six percent of the parents indigated that if they had it
“to do over again, they would 5till want their sons or daughters
to participate in EBCE; only 7 percent said they would not. All ,
but 9 percent of the parents felt they were adegudtely informed
.about their son or daughter's progress in the EBCE prégiam. (
" Eighty-six percent of the parents felt EBCE had a positive
effect in helping their daughtels or sons form career plans.

16. According to 27 percent of the parents, their sons or daughters . :
almost never talked at home about what was going on in reqular ‘
clagses before entering EBCE, only 5 percent of the parents
reported that EBCE youngsters almogt never discussed activities
in the EBCE program, _In fact, 36 pexcent of the PArents. . ... oo oo oo

* ' indicated their children discussed EBCE activities almost
daily at home while only 2 percent of the parents-made sim- 6
ilar reports. concering-their children when they had been in ,
reqular classes the prior year. This finding seems especially
important in-light of the recent concerns expressed by - -

tors and the general public alike regarding the communi-
cation gap between teenagers and tHeir parents. ‘ .

" 17., Half or more of the parénts attributed the following changes in

students' behavior to participation in EBCE: (1} greater gelf~ s”
" confidence, (2) better understinding of. jobs, and (3) increased .
ability to relate to others. The oniy negative changes noted c
by more’'than threé parents were (1) gtﬁdents'-becoming more
critical of others (indicated by six parents) and (2) students
becoming less interested in education (five Eg:zfﬁfi%;

.

+ ) 1 . [

is. on the May quegtionnaire, community resource.people weres asked
"Would you recommend to a potential employer or resource person

t he/she aldo become involved with the program?" 95 percent

indicated that other personnel at their sites had positive . - >

,

-y

~s

+
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Summary of Demonstration Site Findings.

reations ta their agency's pa:gicfbation in E , and only one

‘perdent reported negative reactions. According to 56 percent

of the community resource people surveyed, the biggest benefit
to other employees-at participating EBCE sites was their
increased awareness of youth. ,
When asked if they planned td conkinue participating in the EBCE
program next year, 93 percent of the community resource people
said yes. The three major reasons given were that the program
was worthwhile (86 'percent) that participation was viewed as a
community' service (56 percent), and that the respondent liked

the people involved. ‘Community resource people ‘felt students”
were able to learn things on job sites that they could not learn
as well in a regular school classroom. ost frequently mentioned
were first-hand knowledge of demands in a "real world" (86 per-
cent), working were with othé% people (66 percent), on-~the-job
skills (58 percent), motlvatlop te learn (51 percent), and self-
discipline (46 perﬂent)

The EBCE program @perated for its £ifth year at the demonstratlon
site in Tiga.d, Oregon called Career Experiences for Career

1.

" Education (CE)2. The findings are sumfiarized here,

The Tigard (CE), program has maintained high fidelity to the
EBCE concept developed in conjunction with the Northwast
Regional Educational Laboratory. The program is individualized,
experience~.and community-based, based upon thé career activities
of adults, comprehensive, and integrated. It'places major
emphasis on students' career develdpment. . .

The program began the year with 31 junlors and 29 seniors frcm
Tigard High School. Of the 29 seniors, 15 were in (CE)2 for
their second year, Intefest in preparing for a job, deBire to
learnigbwut careers and freedom to chodse one's own activities
were Teasons cited most frequently by students for entering .
the pfogram.

On the Student Attitude Questionnaire, (CE), student scores were
significantly higher than those of a comparison group of juniors
and seniors from a social studies class at Tigard High School on
attitudes related to decision making, peers and staff, Also, ,
more (CE)2 students than comparison students reported experience
in 16 basic competencies, On the remaining three scales--career-
orierted activities, school-related-attitudes and life skill
attitudes--(CE) 3 students scored slightly higher than the
comparison group.

-t
4
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Students' career decjydions were influenced by participation :n
(CE)7. 1In May, stddents in (CE)s and the comparison group were .
asked to list two occupations of potential interest to them.
Eighty-nine/Bercent of the (CE), students, as compared with 75
percent  of the comparison group, had observed or worked at one or
both of the jobs they listed. Sixty-three percent -of the (CE),
students, as gompafed with 41 percent of the comparison group,
reported that tHe s¥eps to prepare for and enter the jobs of their
choice were clear tq them. Seventy percent of the'!CE)z students
and 40 percent of the comparison group indicated that experienceg
in observing or working at a job influenced their choice. Talkirg
vith people who worke it .these jobs influenced 70 percent of the
(CE), students, and 8 pekcent of the comparison group students.

In gemeral, (C5)2 students felt EBCE was effective in '149
them attain most program Yoais. They rated the program most
effective (4 or higher on a 5-point scale) on helping them get
along with others, learn how their interests and abilities fit
into potential careerd, learning what to look for when ‘consider-
ing a job,,nnderstand themselve’s, use personal experience in’
making decisichs, take résponsibility for their own actions,
develop the basic skills necessary for careers of interest, and
prébare to accept adult responsibilities, Students felt (CE) 2
helped them somawhat less in improving their reading, math and
#riting skills. In rating 24 potential program henefits, (CE);

6.

EThdénts were mofe‘ppsiti2§«ﬁhan regular school students on 20
of 24 categories, and gavé significantly higher ratidgs in 12
Fategories, igcludiqg overall quality of the program.

In comparison with théir past exieriéncg in the regular high

_school program, (CE}4 students Ffelt their (CB) ; program gawe

them much greatar opporéunity for learning about occupations,
motivated them'more, and provided somewhat greater opportunity
for general learning. .

-
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Part D ‘Findings

Under Part D of the :xemnlary ’rogran amendments to the ﬁocaglona.'
‘Education Act (VEA) of 1963, the U S. ‘Office of Education contractec
with %arious educational agencies for demonstration of NIZ's EECE .
progran. P*ogram implementation checklists, preoazgé by NWREL were
completed and *eturned in May 1977 by each of the 24 Part D _EBCE
directors using “the NWREL version of the prog*am. Project directors
viewed their programs as having highest fidelity to the NHRZL EBCE
modal in terms of emphasizing career develoomen’ and being experience-~
based, with curriculum-cenfered around cireer activities of adults, s
Programs were viewed as less faithful to the model in terms of the *
degree "to which they were commmunity-based, Ratihgs in this .ategozy
were lower because some sites did notr have & ‘unytion.ng progran
advisory board and some did not provide organzzéd tkaining sessions
for cormnity resource persons. In-many cases, brientation and
training occurred on the first site visit. In gene*ai, mest Part D
'sites adhered to the NWREL model, although wide variation was noted

‘on some ZBCE cnaracterlsblcs. . ;

" Student outfcome data were collected by third party.evaluators at
'most sites; NWREL is still receiving evaluation reports.

-0ther Areas of Evajuation - - - | - . _,:}1 .
During the 1976=77 school year, the WAcs Pece training and bechn'jca.l y'ome
dssistance staff provided services to many state and local educatfional .37 -

agencies throughout the county. EBCE training was condicted by NWREL
staff in 22 statps with 32 state and local educational agencies.
In addition, 33 different adencies in 15 gstates who were operating
EBCE wi t NIZ or Part D funds purchased’ training from WWREL.
Trainlng technical assistance were also given to personnel in .
four states who wgrked to establish state networks for continuing
and expanding the EBCE Qperations. Reaction to the presentations
and usefulness of the information presented was very positive.

. . ~ ) 7
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. » I. INTRODUCTION IR

Purpdses and Content of the Report .

" ‘This FY 77 final evaluation report describes and surmarizes the .
evaluatyon findings for the 1976~77 school year of che Northwest
Regional( Educational Laboratory (NWREL) Experience-Based Career
. Zducation (EBCE) Program. The report focuses_on f£Iindings from the
evaluation of the five NWREL EBCE pilot sitesl with legser atten- <«
tion given to evaluation of the ZBCZ demonstration sitel in Tigard,
Oregon; EBCE implementation sites funded under Part D of the .

Vocational Education Act: and new NWREL EBCE materials, trainin -
’ and state strategies for impleaeg ting EBCZ.

As a year-end report, this -document is intended %o serve, four .
aud.ences. First, the IZBCE operat:ons staff may use pdrrions of .
this reporz as feedback to continually improve their prograns and

- . to answer gquestions visitors might pose. Second, the WARZL 282
umplementation staff and practitichers considering the adoption of
an” EBCE progran zay use ‘this informatioh 3n making decilsions about
..zmlement..ng the ZBCE progran An other settings. Third, school
disgrict persdnnel in Bistricts w‘neré EBCE is now o;éz.:ational may
use the evaluation report to incregse theix awareness of the
progran's effects. (and finally, NIE, the J.S. Offige of EZducation . .

- and the research and general educaticd audiences may use the report 1

to help them examine the pmqraWSi:ffectiveness. ’

The report is organized into five chapters plus.a separate voiume

of appendices. :Chapter 1, "Iatroductiqn, sun:naz;;,zes the purposes

and contentgof this evaluatioh. Chagter II, "=valuation of the

"Pllot Sites g describes thé pilot sites' students, staff, ‘cormumity —
resource persons and cocmunities; lists, evfluation questions that

A ) guided this study; summarizes the evaluation Beszgn and instruments
used; describes the data colletction and analysis orocedures used; . ~
and summarizes the evaluation findings. - . ;

. 1pilot sites are ‘districts that have agreed to operate the KWREL
- EBcz*program at their own expense with some technica.l assistance —_

| and’training from HWREL. .- . T
K 2’me ée:aonstration site is the original EBCE project developed by v
NWREL in Tigard, Oregon; it is entitled Community Experiences for
, , Career Education--({CE)z. . .
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Chapter III, "Evaluation of the ‘Demonstration Site," summar:zes.the
partial epaluat:on of the f£ifth year of oreration of the EBCE
demonstrgtion. Chapter IV, "Part D," briefly describes Part D, VEA
involv t with EBCE and summarizes projet™ implementation at these
23 site usxng the NWREL ZBCE model. The final chapter, *"Other Areas

of Evalgartion,” covers processes used in evaluating new EBCZ materials
developed by NWREL, NWRBL site training and technical assistance, and
state strategires for implementing EBCE. The pilot site evaluation
design and tabulated r¢sponses to various guestionnaires are included
in the appendices. Appendix A, "Pilot Site Evaluation Design” is
especially useful to read since it contains a description of the
evaluation instruments employed in this eva!gécion.
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"II. EVALUATION OF PILOT SITES

. g ) e J

x | . s
Description of Pilot Sites

+ During the. 1976-77 school year, five pilot sites used the KWREL :

EBCE model indivadual pirlot site reports describe each site in .

. terms of the community, school, students and staff. Table 1 ) ,
summarizes some 1mportant character:istics of the five sites, and . .-

permits comnan.sons in terms of the community, student population,
staffing oatr.ern, nutber and types of participating cot:m.nlcj/
employer sites and location of progzram facility.

=1}
=214

‘I'he lsboro, Oregon site was in 1ts third year of’ operarion at
tne ’*::e of the eva.uaf;on Jefferson County, Colerado was in 1ts
1rst semester, and the other three Sites were in their second year.
Ihe average number of s{z.dents in each EBCE program-ranged from 20
in Colvalle to 53 in Hillsboro. ZExcept for -Hillsboro, all sites Had
more girls than boys participating., At Colville and Jefferson K
County the number of girls was double that of boys. Most students
were in the elevengh or twelfth grades; however, Hill sboro had a- : .
substantial propor®fon of students in grades nine and ten. The - -
nurber of project staff per site ranged. from tw®to si¥. Zach ‘
project had between 55 and 120 community/employer sites parta 1¢ipating. .,
p .
For a more complete view of px‘pgram'&aracter’.sdcé at~ these sites,
see Appendices B and C. See Appendix D for tabulations of the EZBCE

E

Studsnt ASYIicaticn/Background QYuestionnaire. .

. . . ’
- . . P ]

Bvaluation Questions:to be Answered in the Eval uation

The "1976-77 pilot site evaluation focused on program implementation;

student chara ristics and outcomes, enmloyers' students'

staffs' perceptions of the program. Basic qubstions addressed’in the :

evalua‘c_ion,‘included the ollowinq. ’ ’
]

1. To what extent did the pilot sitas adhere to EBCE principles .
and procedures as developed by the Northwest Regiona.l_ s :
N Educational Laboratory? .- .
2. What were the charactenst.ics of students who elected to . ' )
: en EBCE?’ , - '
. t}E ' . 9
+  +3. To what extenit did the students participate ,in the various

EBCE learning activitzes?

7 2

' [ . . ‘ .\ ’
¢ To what extent d{d EBCE assist students in making career '
- and educational choices? . T . -
A 1Y - .
. y A ’ . . . .’ . ’
N~ 20 - 13 :




Did ZBCZ students ca..'x in basic skills achievement over the

Aruitoxt provided by Eic:

ERIC

year? : y -
« 6. How 418 the experiences of EBCE students compare with (those
. of regular high schcol students in life skills and in 15~
reported mastery of survival sk’ lls competencies?
7. How d1d attitudes of ZBCE students compare with those of
reqular program students regarding their educational v
. experiences? . )
8. In what ways did comzimity resource people help EBCE
) students? . -
A .
: 3. To what extent did ZBCE motrvate stu.dents to learn?
. 0. To -:hat extenb md ZB(Z help students communicate comfortably
with adults, and accept adui? responsibilities?
11, What are lasg}{ year's graduates of EBCE currently doing?
12, What were the perceptions of community resource- people
toward EBCE? s . .
13, " What were the percept:lons of EBCZ staff toward the program?
- N VAo
. -14. what were the perceptions of students toward EBCE? A 3
. 15. W%What gsre the oerceptmns of parents toward ZBCE?
. . >
16. HWhat were considered _the greatest strengths and t.he greatest
weaknessés of" EBCE? ' <
17. How can the £BCE progtam be improved? . = . .
18. To what extent can EBCE operate in school districtd .undar
local control and stiil maintain program outcomes achieved
at the demonstration site? ,
\ Answers to these 18 questions appear in the Evaluation Findings
s section of this chapter. A separate evaluation report was prepared
. by KWREL for each of the ‘pilot sites. ) . .
¢ 4 T . \
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Table 1

EBCE PILOT SITE DEMOGRAPHIC DATA

Pilot Site N Student ; | Location-of :
Sescriprion | i Suaracteriscics i Seafiing Comemeity Sites & 7rogram Facilily :
T
sefferzcn o 4 39 seniors: i3 =.|.La S part~ting profes~ Appraxizstaly 70 i Teaporary :Ll.um:
i 26 females. sional stals «ployer/commnity ‘ sdjacant to Pomoca |
{ consiseang =f sites wizh 12§ ! Sealor uw,saoox. 1
| 1L taem lesdar, insersotorss profhg-
- 31 sional., skilled a4 |
i Jelfarsof Comaty Program begen in oordinators, semi-gkilled oSccToa~ 1
Sccol Diserics, second sesesTarc. 1 combunicy zioc8 cepresanted . . ;
I ™8 sconl s oondingtor ind J
i locazed im Arvada, |1 full-tise secrenary . !
. 4 So.er $ Dursaai i " .
, Soemmigy of wbeut . \‘ ) .
I P ‘
i . ‘
3 ::l-r.g,.‘L_g_ 30 studients, Tades ; 1 thrsecguarter tise - roprexizxtaly 120 j ¢+ room in junior
Todowm S 3,500 P00, 1 oanxd 22 i staf? persoz come eployer/omesnity | bizh school uilding
3 pw.;:: i T=Toss section: ' By roles of sizes., | connected by &
Ua s Mrron— ‘5 zalds, 14 females, directsT, . . | coversd valisxy o
Zral. isolated. | lexrzing =anager, 3rosd fasge i she santor high
i

wployer alatises

(inclinding forssTsy

ERI

Aruitoxt provided by Eic:

E -

N Lt £ tervice az? Spokazs
- : aLrpors) ofless
= H L fuilecize ude searly 290 cazwers
' : fonericaing a8 from sheepshearing
. r. . lsazning =ansget o soreicism,
~ M i ) B ] " =
| 2tlisvory 59 stxients, sTades 1 partetine prodect Approxirately S5 2 rocas ia sexior
7 Town of 19,900 3 =5 12! scne pyten- direcsor =P loyer/commeni oy high s2hool
; approxisataly” tial drop-oucs: 1 lsarning azzager sites—brosd rroge, buadlding,
szo::‘.‘.um: 34 zales, 25 femalss, 1 commcaity ) R
of Portland. coofdingtar
I stodant
coorddzator ‘ .
. 4 1 atde . .
Kaznewick 3% stodests, FTIdes 1 praject coordinaror My 90— otfia space in
City of 20,000 1 od 12; coops leaming mazeger | brosd range-inclode downtown profess
locsred in . séczicn; 1S zales, 1 learming zanager/ ‘ing sgricualture, sicna) office - H
Wa-Coluabia a hz:lu. e l>yer relavicas tTangpezTation, ilding (progras
Baxin of specialise food processing, drzws froe Two
socthesst 7 1 lepraing rascarcs Eanford Azomic high schools).
KashingTee, specialist/learning | Plant, construction
! - - indogrriss,
: | rerecary
Ladiak 39 stdants, 4rades 1 tem leader Approxisarsly 70 muwi
Boroogh of 9 =0 12; cross " 1 employer relsticns vith 120 esployer oe high school
8,400 located section; sthalc wix; specialise {mstrocwts. C s
o8 &3 island 18 natles, 22 females. 2 letzaing mazagers LT ‘
off the 1 2road rége
Sogthwest 1 :ce&? . including Cotst
coast of Alaska, . 1 via Wiver Gaard .
: & £ .
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Aruitoxt provided by Eic:

.

Evaluation Design arg:l Instruments

Yarious evaluation instruments and procedures were used in obtaining
information to .answer these questions. , Tests) studgnt guestionnaires,
ch;ckl*sts site observations, student interwviews and questionnaires
weTe all used to elioit the perceptions of staZff, emoloyev’s ahd .
students. A brief description of the evalz.at’on procedures-used to
collect and a.nalyze data appear’ in the next two sections of thas
report. ' .

A pilot site evaluation design prepared by NWREL was agreed upon by
the individual districts. 'The design describes purposes and
audrences. for the evaluation, m.m"mal data to oe collected, use of
comparison groups, the ewvaluation instruments w be used, and.the
resbonsibilities of the district and the NWREL ‘evaluation team. A
‘copy of-that evaluation .ddsign appears in Appendix A.

Since NWREL was to adsess how.districts would offerate EBCE wh\en free

‘of obligations to NWREL or external funding agencies, it was expected |
that not all aspects of the NWREindesign would be implemented by
each site. Nevertheless, wft th thé exceptions listed'below, districts
closely adhered to componentd of the evaluation design. None of the
sites had a sufficiently large number of project applicants, to allow
random assignment of students to EBCE, or formation of a true control

group. However, each siXe provided a posttést: comparison group of i

~ regular high school students who had not participated in EBCE or a

Cooperative Work Experience Program, and one site provided two -
additiondl comparison grours: a Cooperabive Work Experience Group p
and a Bealth Careers fluster of students who had spent time on

community projects.

‘ e

Since true control groups could not be formed, the evaluators . AN
¢ollected, as baseline data, grade po:.nt averages arnd schodl

attenda.nce figures for EBCE and ccmoarison group "students during the
previous year (or two years in the few cases Where a student was i_n

EBCE for the second year). These data were used.to compare the
characteristics of thé students in both groups prior td EBCE, to
determine whether posttest comparisons would be meaningful.

Two districts decided mnot to use the Comprehensive Test of Basic
Skills as a posttest mbdasure. One district had only eight students
who remained in the program for the entire yearx, and in the gther,
over half the students had received top grade equivalent es on
the pretest and the program had only operated in the.secdnd Semester.
In addition, two sites dacided nét to use the Parent Opinion, Survey,
and one $ite lacked the testing time to use the Student Attitude

Quastionnaire as a posttest. \/‘
' 14
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fData Collection and A&a1ysis

}Ls indyrcated in Table 2 of Appendix A, data were col-ected by project
staff and sent to NWREL'for analysis and reporting. Student-testing '
was handled Dy project staff with previous experience in this area.

. .7

4

B - . . .
Optical Scan sheets were -used to record responses to the Comprehensive-

" Evaluation Findings e .

Test of Basic Skills (CTBS) and Student Attitude Questiorhaike (SAD).
Answer sheets wWere majled to NWREL for machine scoring. Aall otrer
instruments were keypunched, verified and ana.lyzed by the NWAREL
Education and Kork évaluation unit. ’ i

.

Descriptive statistics were nreoa.e;d for all Guestionnaire data. In
cases wnere a“tast was uséd on a pre-post basis, as was the Student
attitude Guestiwnnaire, t-tests for correiated data were used for
students taking both tests. In some instances, a multiple analysis
of covariance was also oonductéd, with the pretest scores serving as
covariates. Analys’.s of varriance and some t-tests ‘or independent
data were used to compa.:e certain posttest findings from the EBCE
a.nd comparison gro tudents The Statzs‘q.cal '->ackage ‘or Socral
Sc:.ences (SPSS) compdter programs, ,as well as Tinn's Multivariance V
program, were used for data analysis. Range ‘chgcks were used’to
ensure the validity of résponses and invalid b s,,onses were excluded
from the analysis.

» . . ]

The Student End-of-Year Questionnaire included thHree open-ended®
items selected from thesCareer and Occupational Development medisures
.recently released.by National Assessment of Educational:Progress
(NAEP). These items; which had been used with 2,309.seventeen-year=-
0ld¥ in schopls across the country, were included bgcause they seemed
to match some career,development outcomes of EBCE. The open-ended
responses were coded by NWREL using the same procedures employed by
NABP. To ensure that the same orocedﬁres were being used, a RWREL
staff member scored a sample of the open-ended jitems, noted any
discrepancies, then met with NAEP staff in Denver to discuss these
igsues.

[y

- L3

This section of the repdrt summarizes findings l) relation to the .
18 evaluation questions listed earlier’ ‘ .

» ‘.

1. To what extent did the.pilot sites adhere to EBCE principles
and procedures as developed by the Northwest Regional Educational

Laboratory? . 2 : -
Two checkh.;ts were used by NWREL this year to determine the )
extent to wivich each of the pilot- -sites adhered to the NWREL EBCE
model. The EBCE Essential Characteristics Checklist identifies
basic policy and philosophical characteristics ©f an EBCE site.

. - ) . - . 1
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The EBCEZ Process Checklist 1s‘designed to i1dentify variatigns .
7 in operational prosedures. This Process Checkl 1st consists of .
- . four sections: (l} EBCE obj jectives, (2) managemﬂnt and organiza-
- . - -’ tioh processes, (3) curriculum’and J.nstruct:.on processes and
' 44) student sérvade- processes: EZach sect:.on 1n turn contains
separate items. For example, on tie J.tem dealing with student
. . projects, the :*o;ect director was asSked to check thoge .z‘e
sk1ll project areas that were oar* of the program, to identi /"
whether each project area was reguired or optional, and to
. determine whether the project process differed from that of the
. ’ NAREL model The directpr was also asked to describe and
present a rat:.ona‘e for any differences noted,

’

L . The EBCE Essential Characteristics Checklist was completed by

o project directors in May 1977, The results provide an excellent

profile description of the program and are displayed ‘in Appendix 3.

A high rating {4 or 5 on a 5-point 5cale) was given to all 24

chdracteristics except those dealing with an a&t;v,e program

advisory board {two sites didn't have one), individual negotiat:

' - between student and staff on projects (one site rated itself as

’ 3), systematic mechanisms for procuring and utilizing commugity
input (two sJ..es had a ratang of 3}, provision for reqularly

. scheduled tra:.m.ag activities for community persons participating

. in EBCE (three sites had a rating of 2 or 3), a systematic
analysis of ‘the, learning potential in the local community (two
sites had a 3 rating), and interrelatedness of individual
curriculum areas (one site had a 2 rating). -

Tabulated responses of the five pilot sites to the EBCE Process
. Checklist is displayed in Appendik C. All 15 EBCZ objectives
N proposed by NWREL were being used at each pilot site. &all five
si1tes have written school board ‘approval for the project, and
are in compliance with legal and fair labor practice requirements.
Each of the 13 EBCE competencies is being used by students in at
least four of the five sites, and eight of ¢hese competencies
are being used by all five sites.” In addition, certain pilot
sites have added competencies deemed important in their wommunity,
such as cooking, swimming, admin:.stering first aid, using a
newspaper, following parlialentary procedures, making funeral |
arrangements, and buying and selling real estate. Student
Projects are used in all five life skill areas-——critical th:.nk:.nq,
! science, person&l/social developmgnt, functional citizenship and -
creative development--at each pi’ot site. However, the NWREL
predesigned projects in science and personal socia.l' development
" are not used at several sites. ; n

' , Career exploration is part of the program at all five sites.
- One site requires students to complete three explorations, three
sites’ require £ive explorations and one site requires eight to
) twelve career explorauons. per year. Learning levels are
’ required of students at two sites, are optional at tWo sites

Y . - . .
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.and have been replaced by extended explorations at another site,
Student journals are required of students atr all five sites.
Students at four sites make written entries weekly; at the fifth
site, biweekly entries are required, Student seminars are
conducted by employers or community resource people at four

. " sites. One site held one such seminar this past year, one heald

three, another four, and one reported nine seminars,

Students at all five sites are allowed to :axe regqular high -
school classes while #m EBCE; at three sites they. may also take
lasses at community colleges or other institutions.- During the
decond semester, 25 students were enrolled in classes at two
sltes, n.ne at one site, s1x at another and no students at the
fifth site. -
In summary, each of the five pilot sites 15 adhering to the -
ZBCE principles and procedures developed by WAREL. Ghanges made
within the programs have been consistent with the philosophy of
EBCZ. )

2. What'are the characteristics of students who elected to-enter

EBCE? . .
. Y
Information related <o this question is derived from the Student
plxcauon/Backg*oxmd Questionnaire, from grade point average R

and attendance data for the period prior to students' entering
EBCE, and from EBCE pretest data on the Comprehensive Test of
Basic Skills and the Student Attitude Questlonnaire}_
--. ¥
At four of the five sites there have been more girls than boys in
the prodwam. The ach:.evement level of EBCE students has varied
‘.widely, as has their prior school attendance record. About 80
Percent of the students had warked for pay on a reqular basis
#fonor to entering EBCE. Almost all of these jobs were unskilled °
. labor. Upon entry into EBCE, about a third of the students at -
, three sites ipdicated they has;f no idea what they would be daing
/ one year after completing high school and another third felt
" - they would be working full-time. Aabout a ,duarter of the
students planned to attend college. The occupational aspirations
of éntering EBCE students varied widely acrogs the five sites.
' Por example, at one Site the majority of the students desired
semi-skilled or .unskilled jobs, while at another site the majority
+ poped for business or pmfessional careers. About 20 percent -
-of the students felt, on enterind-EBCE, that they did_not know:
How to begin preparimg for br éntering a job of their choice,
.while 10 percent felt the staps were quite clear. four of
the five sites over half of the students had not cipated
in agy school extracurricular activ:.ties the year prior to
enteztng EBCE. . . -

-
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"The most frequently cited reasons for joining EBC"’wgé to learn

about careers, to prepare for a job, and to choose one' s, own
learning style. Very few students joined because they had hea.rd .
the program was easy. Boredom Wwith regular school curricutum
‘was thé reason "that fluctuated most in terms of its perceived
importance. It was seen as important by students at one site,
moderately important by students at three sgktes, and unimportant
by those at another site.

\ , L}
To what extent did the EBCE students participate in the various
EBCE learning activities? N i

Informa,tion related to this question was collected each semester
through the Student Update Sheet, .a form coverimjw the number

of explorations, learning levels and competencies completed *

by each student. Completed Student Update Sheets were received
for both semesters from only two sites. These indicatéd that ~
studen®s completed an average of.2.3 career explpra®ions at one
site and~4.3 at another. Students completed an average of one
lea.rn:.ng level each at one site and 2.6 at the other.

More complete data from all pilot sites the prior year revealed -
that students completed an average of 3.5 td 10.0 career explora-
tions, 1.2 to 3.0 learning levels, 2.8 to 9.2 projects and 2.4
to 9.0 competencies per site. ' In summary, data collected on
Question 3 for the 1976-77 year are inconclusive.

Several probiems were encotintered in obtaining valid information
in this area. Many students ara not enrolled in EBCE full-time
for the engire school' year. 1In addition, the expected number
of erlorata.ons, student projects and competencies varies among
sites, as does the quantity and quality of work expected in.
student projects. . .
To what extent did .EBCE assist students in making career a.nd
educational choices? -

Responses on the New Mexico Career_Oriented Activ:.ties Checklist, ,
‘the Student End-of-Year Questionnaire and parent, staff and*
employer opinien surveys help answer. tb,i.s questiop.

<

The New Mexico Career Oriehted Activities Checklist appeared
with the publisher's permission as the first section on the
Student Attitude Questionnaite and admintstered to EBCE
students at the beginning and end the s¢hool year. It was
also administered to comparisdn group students onh posttest-only
basis. This instrument records student experiences in relation
to a variety of career educational decisions. Table 2
indicates pre~ and posttest means and starndard deviations on -
this checklist. Pre-to-posttest changes were statistically
siguifica.nt at two of the_four sites ahd would have been so at,

& -
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the third site had the number of students participating in EBCE
for the year been greater. At Site A, where a valid comoarlscu“\\
group "existed, EBCE students scored significantly h-gher than

. .

comparison group students.

_At‘ the beginning af the school year 24 percent of the new.EBCE
. _students indicated that they had no idea what they would be

- Hdomg in terms of education or work one year after graduanon ' 6
. in contrast, by 'thé end of the school year, all but 5 percent of

\ ' , the EBCE students hadvpostsecondary plans.

In May, students in EBCE and comparison groups at four git -
- were asked to identify two careers’ of potential interedt,
Nlnety -five percent of the.EBCE students reported having
observed or worked at one or both of the jobs listed, whereas.
only 72 percent of the comparison group students had observed
or worked at one or both jobs they listed.— When asked what
o influenced their choice of potential careers, 69 percent of the
"~ "EBCE students and 9 percent of the comparl_pn group students
indicgged being influepced by observing or working particular
jcbs.

]
~

Students in the EBCE and comparison groups at four sites were

. asked on the Student End-of-Year Questionnaire .to rate (on a
S5-point scale) how helpful’they considered their EBCE/4chool ~

" experiences. Students in EBCE gave ‘'significantly hxgher ratings
‘at the .05 level in-leaining'dk) what to look for when considering
a job (at four sites); (2) how to match their interests and
abilities wltb S potentlal career (at three sites); (3) how

to make effective use of resources in gathering information for
work and decision making (at three sites); (4) what level of ’ .
basic skills proficiency 'is reguired in jobs of interest to .-
them (at ‘two giteg); and (5) how to find and keep a job. (at

- t#o sites).

5. bpid EBCE students gain in basic skills achievement over the year?
P N / )
The Cowrehensive Test of Basic Skills wa.s administered on a '
pr'e-posttest basis to EBCE students at, three of the five pilot e
sites. Student scores increased ab each-site. When an analysis . o
of covariance vwas used, stat.i.stica.lly significant drowth ocourged, ,/
in. reading vocabulary and language mechanics at one site, in

" .~ reading comprehension at another site and in_lsnguage expression .
and arithmetic computation at the thirxd site. Data from the . .
prior year also indicated that students did not ‘decrease in
basic skills achievement as a result of participating in EBCE-~ - L
" and in fact made sighificant growth in a few areas. However, .

there’ appears to be no consistent pattern of significant basic ,-
. ' . skills growth attributable to participation in EBCE.




- ) : s Table 2
: e
PRE- AND POSTTEST MEANS AND STANDARE DEVIATIONS . )
' - ' OF THE NEW MEXICO CAREER ORIENTED ACTIVITIES CHECKLIST : .

RN L]

' \ Comparison onoup . g .
EBCE Students Students
N M Sp N H SD
. ' site al Pre 25 20.88  7.75 - .
A N .
Post” 25  28.68% 8.45 36  21.81  7.96
. Site B Pre 39 16.31 6.03 . -
v Post 39 18,92  9.10 57. 23.26  8.55
site C Pre 26 -18.58 ' 9.30 , . ) :
. . Post 26  24.92  9.92 ’
e , .
Site D Pre 8 18,13  9.52 ‘ ..
: Post 8  24.25  7.82
-~ - '
N . ¢ * / - ’ ! - R .
lin this table and throughout the remainder of the report ° %"
. pilot sites are identified only by letter code rather than
. by name to protect the copfidentiality of site findings since
" the purpose of this report was not to compare one Site with
another. The term "site A" will refer to different pilot
sites in the various tables. : .
? ,
: *  2indicates the difference between EBCE and comparison group . :
o & students was statistically significant at the .05 level. o -
. : Underlining of the mean indicates the difference between :
7 EBCE student pretest and posttest seores was statistically

significant at the .05 level. The ¢omparison gromp at.
Site.B consisted of only juniors and seniors in a social

studies a.ss whereas the EBCE group included students
from "8 'to 12.: ,
- L1
H -,.\ . . . ' . " ‘ - ’
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Staff and étudent Questionnaires administered at all pilot sites
at the end of the school year covered the percelved effectiveness
of EBCE 1n a variety of areas, including basic skills. Using a
five-point scale with 5 being "very helpful® and 11 being "of
little or no help," stugﬁnts and staff provided identical rank
orérrings-of the various categories. -Improvement in oral com-
munication sklllgrgas rated 3.8 by staff and 3.7 by studenits;
improvement in written communication was rated 3.7 by staff and
3.5 by students; imﬁrovement in reading was rated 2.9 by staff
and 3.4 by stuflents; and improvement ih math was also rated 2.9

- by staff and 3.4 by students, At two second year pilot sites
having a valid comparison group, the EBCE students rated their
program higher than dld the cemparison group in improving skills .
in reading, oral communlcatlons and writing. Improvement in
math skills was rated-fiigher by EZBCE students than comparison
group students at one site and the same as comparison group

- B

students at the gthef §ite.

6. How do, the experiences gained by EBCE students comsare with those
in the reégqular high school program in life skills and in self-
reported mastery of survival .skill competencies?

s A comparison of posttest life skills attitude scores between

y EBCE and com@ari;on group students at two sites was assessed
using a miltivariant analysis of covariance with the lie scale
serving as a g iate. No significant differences were found
between groups on the life skills attitudes scale of the
sStudent At e Questionnaire. .

/‘

Several administrators had been curious as to what extent high
‘'school juniors and seniors not in EBCE would automatically
. practice survival skill competencies as a result,of their reqular ~
- schpol and family life activities. Therefore, experiences of
=7 ‘ EBCE and comparison group students related to theke survival .
i competencies wexe assessed this year for the first time. Table e
3 identifids the percentage of students at each site who indi-
cated on the Experiende Checklist that they had completed " / .
various competency-related expeziences. At each of the two /
sites having valid comparison groups (Sites B and D), a larger /
) proportion of EBCE students than comparison group students hag /
: completed 11 and ‘12 out of ‘the 416 competency-related experiences ./
At least 20 percent more EBCE than comparison group students at
both sites- had experience in (1) balancing a checkbqok, /
(2) comparing garious health and life insurance.plans, /
(3) oomplet:.ng income tax forms, and (4) plamxing a personal o
household budget. * ° /t '




-
t

Table 3
. . PEF}CENTASE OF STUDENTS 3Y SITt REPCORTING
) COMPETEXCY-RELATED EXPERIENCES
- .
. ’ . Siza A - Sité B Size € Size D
2 z € z c? z ¢
I have had the followvine experiences: (ml7) (Bm34) (e33) (Be38) (Wm57) (He3S) (Hw38)
. Balancsd a checkbook, a.dju.:ud the 94 97 76 5 43 n £2
check regimter nd cospared cancslled - .
X checks with the bxnk statecent .
. : Compared various ‘beslth and life | 4l 82 36 B3 a3
. ingurancs plins o ses vhich wourld *
. , bs best for me - -
' Completad’an rncome tax forz 28 7 73 37098 %
Planned ‘a per3cmal or housewld budget 70 a8 55 24 4% 74 39
v for at lesast two onths - ‘ .
%
7articipated reqularly in a sporz or 82 82 79 2 72 89 65
2itness prograa for at least . .
three ths
Passed a basiz first aid test ’ 53 47 a2 6 53 % 65
. . Completed § votar fegistration forzm 23 32 15 26 i9 49 31
~ or {(sexple) ballot for local, szata ‘
‘ or federil electicn .
¢ Aztzended a local goverrDent Seeting 17 38 18 a 17 n 52
such 48 a city council cr planning ’ .
' . . comkission sseting ‘
-, ’ . Studied cocsumer protection laws-asd bk} 12 27 1. n 74 n
e . visized 2 congummer protection agency
. Cbtained a Social Securicy card 76 7 91 92 = 80 34’
Secured a driving permic or lidense 70 97 97 66 as 74 78
Prspared a fi=ily oeal without 3. 9% 8s 82 s, 87 ]
supt:visi_m , (™% ~ .
Participated in a job interview 94 s 9. 6 1 68
1 Coaplatsd a job application 64 97 . 88 6 8y i 7
Intarviewed an adulf in the community 9 ” S5 C39 %7 Y T 6
Flarned some of =y own learning assign= 94 74 73 42 . 86' n
e nents or pzojoi:}/ N .
lthe comparisen growp vas sot sdxinigesred this scale at this site. .
. . 2mmmmmnm§a£jmmnm;mmm
’ IBCE grocp contzined students in gradss 8 to 12 with fewsr thin half of thes
being juniors and seniors. A
- Y T
_ e * . . ‘
24
’ T
B = ( :
5 : 31
. ¥ ~ ’ ‘\ 4 - -
. \)‘ i ¢ : .
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Since the completion of competency-related experiences is

associated .with the length of paxficipation in EBCE, Table 4

displays the bercentage of first-year and second-year {returning)

EBCE part::.c:.sants who reported como" eting each experience. At

least 10 percent more seccnd-year than ‘i*st-yea. EBCE students

had completed 12 of 16 competencies. ) /
7. Bow do attitudes of EBCE students compare with those in the
regqular school program regarding their educational exg%ces?

. -2 -

When asked pn the Student End-of-Year Questionnaire "How would
- . -you rate the overall quality of your EBCE (or regular high
- . school) program?” on a scale from 1 (poor) to 5 (excellent), .
. EBCE students rated their program statistically higher than did .
the comparison group at.all- four pilot sites having a comparison
< group. Students were also asked to rate the extent to which the
year's experiences had been of assistance to them in attaining
a va.nety of outcomes. Table 5 irdicates these outcomes, the
mean ratings of EBCE and comparison growy students, and instances
where t-tests showed a significant difference between groups on
an item. s:.gnifz.vant differences were fournd in favor of EBCE
x, students at three out of four sites on (1) ledrning what w"ook
for vhen considering a job, (2) gaining confidence in one's
ability to apply basic skills in completing tasks and solving

e problems, and (3) becoming acquainted with a broad range of .
resources useful in ga‘thermg information for work any decision R
making, .

8. Ia:'dhéc ways do comunity resource people help EBCE students?
Ccmnmity resource people-—-some self~-employed, some employees,
., from agenc:.es of over 1,000 persons--worked with EBCE students .
on careef e:@'loratiqns that involved several days to a week,
and on learning levels of several-‘weeks or more in which stu-
- ‘dents worked on a project or obtained a more-in-depth view of
an occupation. Responses from 180 cémminity resource persons M
at five EBCE sites indicated an average of 4.3 to 9.3 houts * d .
- per week were spent working with students on career exploration, )
¢ | ‘and an average of 5.2 to 8.4 hours per week were spent working
T with students who were on a learning level. As indicated in
P Table 6, over, half of,, the community resource pecple’ indicated ©
spending tine talking about job opportunities or activities at L
: their site, and supervising students on job-related tasks. . & -
* In addition, at-least 20 percent of the employers talked wi’th <
students about personal problenms, he plan student assign- ) -
" ments and evaluated j.ndividual students' assignments. ° ; . J

= ’ I | -
.
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’ ‘Table 4

PERCENTAGE OF FIRST-YEAR EBCE, SECOND-YEAR EBCE AND COMPARISON GROUP

STUDENTS WHO REPORTED HAVING HAD CQMPETERCY-RELATED EXPERIENCES

v

*

/

: . * First Year Second Year Comparison
4 . ZBC2 , EBCE Group *-
. . . w« Students Students Students
I have had, the following experiences: (R=125) (3=25) (N=170)
o‘ \ ~ N
.3alanced a checkbook, adjusted the check
registar and compared cancelled checks ¢ )
th the bank statement........c.ieveenveenns 66 84 6Q
Compared various health and life insurance -
plang to see which would be best £6r me...... 45 | 56~ 3s
. /
Completed an income 2ax Z0rM....vvcosccsecnns H 76 584
Plapned a persconal or household hudget Sor ' )
AT 1east TwWO BONLAS. .eerrereeonroenecrnnenons 52 gl sS4
Participated regqularly in a gport ox i '
physical fZitness program for at least
three DofNtRS. . iciesuceerscscrcrnrsencscosnons 58 68 71
-'Pa.'s\jedabasicﬁrst 2id test........iinees.. | 62 80 62
.;lez_)léted a voter registration form or’ a
MNsample) ballot for local, state or ] .
federal @lectiOn...cucetrevesersosPaoaovsnsss 33 48 %0
-
Attended a local goverrment meeting such
as a city council or plammning déccmigsion .
- mting.-..:.......'...........h............... 34 ' ?8 31~
Studied consumer protection laws and visited ] v
& consumer protection 2gENCY evvovens e seceses 29 48 27
Obtp.in&das'ocia.;.smqr CArd.ceicecncences 90 86 95
Schréd_&'driving permif or license.......... - 74 88 87
- . . . / -
Prapared a family :\Z without supervigien... 85 92 87
Participated in a jdb interview............,. 79 92 84
Completed a job apéucatioa,. 82 88 ' 87
Intarviewed an Adult in the commmmity........” 64 - 88 56 .
1.1 b ’
‘Plammed some of my own learning 2 ..
assiqnmentg of projectS....vcecvccecccctoeses 65 72 © 74
26 - .
. "33 .
. - u *
. - .' — z _

*
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Table 5
-
, " COMPARISON OF MEANS BETWEEN EBCE AND COMPARISON GROUP STUDEKTS , .
. . ’ O PROGRAM OUTCOME AREAS .
- - ’ - R §
. ' Site A : Site B | Site C
Bow helpfu} do you feel your EBCE/school experiences EBCE Comparison . EBCE Comparison . EBCE Ccﬂpan.sonr .
this year have been in assisting you to—- (1=29) (h=39} (=20) (H=10) (1=35) T (B= 35)
TN . ’
@ problems logically? ) 3.70 [3.18 \ 4.10% . 3.20 3.23 3.31
- . P . o N e J ,
Unddrstand the role of 'science in our society today? 3,17 2.92 7/ 3.47 3.40 © 2.7, 9’60
Understand more about yourself? il 3.97 3.55 4.60% 3.80 , 4110 3.69 ’
- . v’ 4 . . »
Get along with others? . ) © 4.07 - '3.66 ' 4.45 4.50 © 4,09 3.69
Understand the democratic process? 3.41 3.05 3.26 . 3.50 2.4 -, 3.12
Develop your own creativity? - 3.e6 3.41 " 4.40 4.20 3.86 3.43
’ Learn how your interests and abilities fit into. 4,21* © 3.54 4.25 3.80 4.14* 3.69. ,
pdtential careers? _ :
Learn what to look at-when congjdering a job? T 3,79 3.13 3.65 -3.60 3.20 3.1
. 4 j
Learn how to find and keep a job? 4.31 3.44 4.45 3.70 - 4,17 3.74 g’
Learn the basic skills mecessary for the [ 4.34* { 3.05 4.25.. 4.00 - 4.09* 3.57 .
careers that interest you? ’ ,
Improve yaur reading skillg? 3.72 3.33 3,70 .3.10 2.71 3.00 i
Improve your math skills? ) 4.034 ° 3.44 . 3,58 3.60 2.54 2.77
’ * . LS -
Improve your oral cossonication skills? | , 3.97+ . 3.05 3.95¢ 3.00 o 3:71_ 3.5
Improve you’wxiu’ng skills? ' 3.66 3.30 ., 3.95¢ 2.90 314~ 3.46
Know what Ievel ot basic skills proficiency is 3.69% 3.05 3.95 . 3.30 . 3.69% 3.18 ?
raquirod in the job- of interest to you? . . .
Q . . .
- ERIC o 34
- ~ - - 2 . ”
[ £ > Y -
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. . ¢ Site A Site B Site T
22t 8 2ite B , 22%€ >
7 EBCE Comparison EBCE Cm:i)ans-or. EBCE Corgparisor
il . ’ ( | (R=39) ({N=20) (#=10) (R=35) H=135)

4 - -

Garn confidence 1n four ability to apply basic 4.00* 3.4.\ \‘HS‘/ 3,20 3.91* 3.34
, §k1lls to complete tasks and to solye problems

around you? . . .
Become acguainted with a broad range of 3,724 2.99 4.05% 3.00 3.86% 3.03
rdsources to use in gathering information for ~ .
work and decision making? - . .

» - 3 , ¢
Cossunicate comfortably with adults? 4.24¢ 3.18 4.20 3.80 * 3.91* 3.34

* . H . -
Take responsibility for your own-actions? . " 4.34% 3.74 4.50 | 4.33 4.14* 3.63

- ’ d LY . . » =

Become more OpgD to ideas and values different 3.97 3.64 4.35¢+ 3.50 . 3.99 3.80
“from you qun? “ . Y . . ’
- Use information obtained through direct ) 4.14¢ 3.32 4.05 3,70 3,89+ 3.80
experiences in making decisions? - ’ . g :
Peel prepared to accept adult responsibilities? 4,31 3.62 4.60 - 4.1¢ 3.97 3.54

* Indicates the ratings between EBCE angl comparison group students were statistically significant at the .05 level.
. ] ' .

-

.
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Table 6

'PERCENTAGE OF, COMMUNITY RESOURCE PERSONS
INDICATING SUPPORT SERVICES PROVIDED T4

s

. Career
D1d you—— ' Exploration

: ¥ 77

* Talk about job opportunities? -0
Talk about the student's . o 24.2
personal problems? | .
Talk about activities at your 79.5
site? ~ / -

B \ N ’

" " Tutor in an academic area? 9.3

. "Evaluate individual students' 39.1
assignments? ’

" Assist stugdents in non-job- ‘ 13.0
related assignments? .-
Supervise students to perform . 62.1
a specific job-related task .

) at your site?
. . 8
Belp plan student assignments? 30.4
.,
( .
-
-~
I 4
- v
. bt ,

I . -

EBCE STUDENTS ON CAREER EXPLORATION OR LEARNING.LEVELS

Learning
'Leve}

59.6

29.2

62.7

36.0
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To what extent has EZBCE motivated students to learn?
- ii'

On the Student Efd-of-Year Questionnaire EZBCE students were
asked, "In‘comparison with past experiences in the regular haigh
school program, hew motivated are you to learn in EBCE?" Across
the five sites approximately 77 percent of the students said
they were more motivhted to learn in EBCZ. Sixteep percent felt
they received the same motivation and 8 percent felt they were
less motivated to learn.

To am.at extent has EBCE helped students communicate comfortab];
with adults and accept adult resgpnszbzlztles?

Studepts in EBCE ard in tne comparison groups were asked to rate
how helpful they felt their EBCE (or regular school) program
experlengéé had been in assisting them to ecmmunlcate comfortably
with adults. As shown in Table 5, EBCE students at all four
sites rated zheir program higher than did the comparison group
students. These differences were statistically sighificant at
two of the four sites, At three of the four sites uhey also
rated EBCE significantly higher than the comparison groun in
preparing them to take responsiblity for their own actions.

What are last vear's graduates of EBCE currently doing?

Information about the activities of last year's EBCE graduates
was obtained from interviews with the staff in December 1976.
Discussions focused on the current educational.and employment :
status of these former students. Of the 38 graduates across
€cur sites, 24 were working full time, 1l were in college, two
were unemployed and one was waiting to enter school.
Information on the type of work being done by 16 EBCE graduates
indicated that nine held jobs directly related to their EECE
experiences, two hdld jobs indirectly related and.five held -
jobs which could not be traced.to EBCE experiences. At one

- gite where the staff knew the college courses taken by their -

six graduates, it was felt by the staff that all six were tak-
ing college courses related to their EBCE experiences. For
example, one young woman who wants to pursue teaching or marine
biology was introduced to marin® biclogy through a learning
level and prdjec:t in EBCE. -

What at; the perceg;ions bf community resburce peogle toward
EBCE? N .

’

On the May questio re, commnity resource people were asked
2 number of questionsfthat revealed their attitude toward EBRCE.
When asked, "Would yofpprecommend to a potential .employer or

, resourcef person that ‘Be/she alse become involved with the
program,“ 95 percent d yes. Twc-thigds of the community




resource people also indicated that other personnel at their site
had pogitive reactions to their agency's participating in EBCE,
and only 1l percent reported negative rekactions. According to
56 percent of the community resource people surveyed, the biggest
‘ benefit to other employees at participating sites was increased
awareness of youth, -
Community resource people were also asked if':hey'pianned to
continue participating in EBCE the next year. Ninety-three
percent said yes. The three major reasons given were that the
program was worthwhile (86 percent of the respondents), partic-
ipation was included as a community service (58 percent), and
-1ike respondent the people involved (42 percent)., Community
resource people felt there were things students were able to
learn on job sites that they could not iearn as well in a
regular school classroot., Most frecuently mentioned were
first-hand knowledge of demands in a "real world" (86 percent),
understanding of how %o work with other people (66 percent),
on~-the~job skills (58 percent), motivation %o learn (31,percent), .
and self-discipline (46 percent).

13, Wwhat are the perceptions of the EZBCEZ staff toward the brogram?

EBCE staff members from four of the five pilot sités completed

a Staff Questionnaire in April 19771, They asked to rate the
importance and effectiveness of the following 14 learning
activities: student orientation, student accountability system,
student negotiation, predesigned projects, negotiated projects, .
student journals, competencies, career explorations, learning
level process, special placements, ILA basic skills materials,
employer seminars, student retreat and group activities,

Although the majority of the EZBCE learning activities were rated
highly important on a (3 or higher 5-point scale), staff mem-
bers indicated student. orientation, the student accountability
system, student negotiation process, negotiated projects,
. student journals, competencies, career explorations and the
* learning level process to be the eight most important learning
o activities for theix\ZEEE programs. The student retreat, _

< although not used at sites, was judged the least important

learning activity in the EBCE program,

‘:

. ‘ ’ I -
lstaff at the remaining site did not complete the Staff Questionnaire
but were interviewed by the evaluator.

. ———
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EBCE staff rated the fqQllowing leam:.ng activities as being the
rreces in.their FBCE programs: negotiated projects,
learnmg levels and careér explorations. The learning activities

judged least effective were the student retreat and group
acfuv}.tz.es.
Staff members rated program attainment of outcome goals for EBCZ
experiences high on a 5-point Scale. Ratings ranged from 3.5 to
5.0 across sites, with most ratings distributed close to 4.0,
According to the staff ratings of outcome attainment for these
experiences, EBCE programs have been most effective in helping
students understand themselves, learn how their interests and
abilities fit into potential careers, improve their oxal commu~
nications, and learn to commnicate comfortaply with adults.

v

aAsg discussed under question 5, staff felt ZBCE had been of less
help in improving students’ reading and math skills. ’

Two factors mentioned most often by staff membeks as contributing
in a. major way to the success of.the EBCE program were cooperation
among EBCE staff and the motivation and support of the students.
One obstacle mentioned by three EBCE staff as limiting the suc-.
cess of the program was the lack of an adeguate student

accountability system. : - ° -

=3

E-‘.xpo;su.re to a variety of career options, o;:portmmity to gain
self-confidence, a chance to learn the importance of dependabil-

ity, and to learn about themselves a.nd their relationship to

adults and their pPeers were méntio
which students had demonstrate

“most often as the areas in

the most growth. Basic skills.

duch as reading, math,

ling and writing were perceived__a_.gx"

areas in which-students had shown the least growth.

What are the perceptions of students toward EBCE?

In May, EBCE students completed a student md—of-Yeax 0uestion-
naire covering their perceptions of the program. Students felt
EBGE experiences had helped them most in feeling prepared to
accept adult responsibilities, learning what “to look for when . _
considering a 3eb, learning the basic skills pecessary for
careers of interest, learning to get along with others, 1
ing how to find an p a job, learning how to match the
interests and abflities with potential careers, communicating
comfortably with adults, and tmderstanding themselves. The’y
felt EBCE had helped them least in improving math skills, under-’
standing the democratic process, understanding the role of
spience in our society, and ‘improving- reading and writing gkillg.

When asked how they would rate the overall quality of their EBCE
program, 4 percent rated it poor, 20 percent average.,qp.é"ls per-
cent good or excellent. About'74 percent of the s ts felt

- . : ¢

¥
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they could progress at their own rate while only 8 percent felt
they could not. The rest were not sure. Ninety percent of the_
students 'felt that, in comparison with their regular high school
program, EBCE provided more opportunity for learning about
occupations, and 62 percent felt it provided more opportunity
for general learning. Only 9 percent fel¥ EBCE provided less
opoortunity for general learning.

Py . .
What are the perceptions of parents toward EBCE? ‘

Questionnaire responses from 45 parents at ‘three pilot sites were
analyzed by WAREL. When asked "HBow well do you feel the EBCE '
?rogram coppares overall with the past school experiences of your
daughter or son?" 12:percent rated it about th& same, and 88
percent called it better or mich better. Eighty-six .percent of
the parents indicated that if they had it to do over again, they
would still want their sons or daughters o participate in 'EBCE
whnile only seven percent said no. 2all but 9 percent of the
parents felt they werdwdeguately informed about their son or
daughter's progress in the EBCE program. Eighty-six.percent
felt the ZBCE#foqram had helped their daughter or son form
career plams. . ' : -
Twenty-~seven percent of the parents stated that before their sons
or daughters entered EZBCE, they a®%nogt never talked at home about
what was going on in regular classes; whereas only 5 percent
reported that their EBCE youngsters almest never talked at home
about EBCE program activities. Moreover, 36 persent of the
parents indicated their children talked at home almost daily
abou{: EBCE, while 2 percent reported frequent or daily digcus- *
sions of regular class activities during the previous year.

This finding Seem¢ especiaily Aimportant in-light of the recent _
soncerns of educators and the public alike regarding the
conmmication,gap between' teenagers and their parents. . L

L)

\.
f or more of 'che parents attributed the following changes in

students behavior ‘td EBCE participation greater self confidence,
better understanding of jobs and increased 'ability to relate to
others. The only negative changes noted by more than 3 pa.rents
were students' becoming more critical of others Lindica%sd by

6 parents), and students’ becoming less inteie?ed in educaiion

(5 parents) . . : $

Parents were asked "What types of knowledge, skills or attitudes
has your son or daughter acqguired in the EBCE Progra.n{ that you -
feel he or she would not haveagctten from a regular high school
program?® Over half of the pare.pts cited understanding of how to ®
work with other people, on-the-jpb skills, first-hand knowledge *
of demands in a "real world,” seli-digcipline.

-
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16. What are considered the grea¥d¥t strengths and the greatest

weaknesses oﬁ EBCE? . . : !
% + . .
is gqeestion was asked of students, parents and community

%esource people. Tables 7-and 8 display their responses. This

broad question was replaced by more specific open-ended questions ‘

dn the staff questionnaire. The percentage of students selecting .

each response is lower becduse their question asked for the two

greatest strengths or weaknesses, whereas parents and comzm.ty,

resource. persons were allowed to check as many responses as they

~wished. The students' question was modified because the prior

year's evidence indicated many students tended to .check all of ~

. - the strengths listed. ' L '

The program strengths ratid highest by parents were the opportunity
-, for experience in warking with adults and the chance to learn
‘about a variety of careers. The chance to learn about "real life"
situations came in a close third. Among community resource people,
the chance to learn about careers and opportunity fog "real life".
experience tied for first. Chance for "real life" rience and ) ]
the” fact that the program provided a good alternative to a requ- -
v lar, school program tied for first among students. Parents cited
qua.l:l.ty of staff as a strength almost three times as frequently
as commmnity resource persons.  The Tost often c:.ted weakness by
: all three groups was inability of some ;tudents ‘to handle the-*
freedom provided by EBCE. L_/__\ ' - - q
17. How can the EBCE program be improved? ° - ’

Relatively few suggestions for improving EBCE were given by
parents, students, staff and community resource persons. Several
'parents suggested requiring students to use their time in the -
Learning Center more effectively, more attention to classroom

type learning, making proqress.reports more specific, adding : . .
competancies in Mesic skills, giving staff a better tmderstaqd- . :
ing of adolescent behavior, and making the program more VoL e ,' ‘
understandable to parents' who did not have children in BBCE T . -

SOme students felt that. predesigned projects were generally“ ¥
uninteresting and should be improved or eliiinated. Others felt )
better scre g would prevent students who couldn't handle ‘the .
freedom and responsibility involved from entering the program.

-

Several staff suggested shortening the hours students spent at
the J.’.earning Center, involving fewer students soO as to create a . .

. re uanageable prdgram, and reducing the amount of written work
quired by staffy;” Some commmity resource people cited the need
r'better feedback alput studente' experiences after leaving the

program, as well as _the perceived erffectivenebs Qf their wo;k o .
with st,mdents. v e -
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" laboratories,

. » ’

To what extent can EBCE operate in school didtricts under local
control and 'still maintain program outcomes achieved at the
demonstration site?

.«
-
g

Several years ago, in planning a comp¥ehensive evaluation of EBCE; )
the four regional educational laborabories and the National ..
Institute of Education realized that an in-depth assessment of >
EBCE at the four demonstration sites operated by the laboratories

would be a necessary but insufficient evaluation. Since the four
demonstration sites were receiving substantial federal funds from

NIE, and e ive training and technical assistance from the

' e question was whéther the program could operate

equally well without federal funding and NWREL control. Response

to Question- 1 indicates that school dis can operate a high

fidelity EBCE program without federal or reliance on NWREL.

Pilot site data collected over the past twe years indicate a
pattern of program outcome findings similbr to that at the
demonstration site. - EBCE students, in comparison with those in

the regular high school program, perform equally well in hasic
skills are more adept at career decision making, and indicate

their program has given.them a greater motivation to learn.
Progress of EBCE students in the life skills areas has been
difficult to assess at both the demonstration site and pilot )
sites and the data are not conclusive. ~Student perceptions of -
the" strengths and weaknesses of EBCE have been quite similar at

the demonstration and pilot sites, and tleir overwhelming re-
action to the program has been highly positive. As in the past, °
the parents and community regource people at the pilot sites

were equally supportive’ of tHe program as were those at the

‘demongtration site.

L]
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Table 7

PERCENTAGE OF STUDENTS, PARENTS AND
COMMUNITY RESOURCE PERSONS INDICATING
PERCEIVED STRENGTHS OF THE EBCE PROGRAM

s o ‘
) - Commx'zity
- - Resource
Students 1 Parents Persons
. . . ' o
1. Good alternative to, a 44 . 61 43
_= regular school program
2. Quality of the staff 21 47 16
. . . Ly P
3. Students learn about a " 32 78 - 76
variety of careers -
4. Students léarn about "real 44 "7 76
life™ situations o
. . . < [
5. Good way of getting students T8 42 34 <.
. -
to learn . . i
6. Experience in working with 22 82 "85
adults
7. Individual treatment of 12 14 RA - —

students

Btudents were asked to identify the two greatest strengths rather
than leaving the number of selections o open-ended. ~ ot

ztUmNot listed on this version of the questionnaire.

-
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- Table 8
1 : PERCENTAGE OF STUDENTS, PARENTS AKD Co 7 i
o ‘COMMUNITY RESOURCE PERSONS INDICATING . y
: _ PERCEIVED WEAKNESSES OF THE EBCE PROGRAM ’
- ) t . . s Val
' Commnity .
' Resource
\J ) Studentsl Parents Persons
v o 1. Some students can!t handle* 59 64 44
""" the freedom .
- 2. Problems in the organization/ = 43 7 9 '
staffing of the program - ’
W
3. Students not receiving El 4 19
’ sufficient traiming in basic ’ 4
L skills or survival sk.h.U.s k‘ .
: !
4. Inadequate suoer\ris:.on'of BT A -2 \ 9
students dn job sites ° ' -
- L L < . .
5. Lackofavazie’éy’gggfog' 25 ) 7 .
! sites to meet sta s' .. e .o ¢
interests - .
v W LR 2 “« -
. 6. Too much paperwor}g f e ‘ v
, 7. Lack of ;eedba.ck about . .
students ! ' N
. ‘ ;
- Istydents were asked to i the two-greatest weaknesses
\ rather than lea,ving the n oflse@oas open-ended. ’ N
2‘101: asked on this qﬁestionnaire o :

v, . - . -




o © III., EVALUATION OF THE DEMONSTRATION'SITE -

Description of the Demonstration Site

=, Community Experiences for Career Education, (CE);, is one of four
. Experience-Based Career Education (EBCE) programs tested under the
- auspices @f the National Institute of Education. (CE), has served
as a NWREL: demonstration site for five years. This year (CE)3
included five professional staff members providing approximately 60 -
high school Juniors and seniors a comprehensive high school education
through community experiences. - >

Students in (CEB)2 spent approximately half of their time at a learning
center in a one-story professional office complex; the remaining time
was spent at various employer and community sites. Upon completmg .
the (CE), student graduation requirements, (C2); students are granted

) a Tigard High School diploma. A description of EBCE prog-:a.m components .
is available upon request from NWREL.! -

"This year the Tigard (CE), program began the school year with 60

student, 31 of whom were incoming juniors from Tigard Bigh_School. - L
The 29 seniors consited of 15 second-year EBCE students and 14 new °~
students; 32 were female, 28 male. ; -

. During the first semester, eight students droppéd the program and 4
© . three entered. Of those who dropped, one voluntarily took the GED,
six voluntarily withdrew from school to work, and one entered a commmity
- college. Sevexi of the eight were- first-yeaz EBCE students. -

During the remainder of the school year, 13 addit:.onal student:s wer
recruited to fill vacancies created by students who had left. EIGVU
students left voluntarily during the second semester. Two were
{ geturning seniors who had decided to work full time and get married. .
Six woluntarily left school altogether. Ome student had,’co%leted
enough units through participation in the program to earn graduation -
o fram high school. One student went to work, while another completed
his course at Portland Cozmmnity College. Pive students who dropped
i out during the second semester had entered at midyedr. )
At the end .of the year there were 49 students in the program, 40 of
. whom were first-year students: 14 seniors and 26 juniors. A total
of 23 students were graduated from the program this year; 10 of vhom
had completed requirements early. Of the remaining students, 11

-

A - - « Y
. 1 A brief description 6f EBCE is presented in the Program Overview.
° . Much greater detail is contained in five separate handooks: v .

. Hanagement and Organization, Curriculum and Instruction. Employer/
e, . ‘Community Resources, Student Services ang Program Evaluation.
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. 4
stayed in the program the entire school year, whila two had other
program components to complete before graduating. Thirteen graduates
were female.
. £ N
Over half of the students had not participated in high. school extra-
curricular activities the year prior to their EBCE participation.
The remainder had indicated prior participation in such activities
at the high school, and expressed interest in costinuing that
participation. .
Preparing for a job, learning about careers and choosing one's own
activities were reasons most cited by students for entering the
program. Some sfudents also indjcated they had felt bored by the
traditional school offering and wanted a change.
- i

Evaluation Questions

Comprehensive evaluvations of the Tigard (”)2 program have been
concucted by the NWREL gtaff during the past four years. The
thoroughness of these previous evaltations has demonstrated <h
effectiveness of Experience-Based Career Zducation and aided in
establishing the Tigard (CE), program as a mcdel project throughout
the nation. 3Because of the proven excellence of the Tigard program,
it was mutually agreed by the program directdr and the director of
the NWREL Evaluation Unit that it was not necessary to again conduct
an in-depth evaluation this past year (1976-77). This decision
allowed the KNWREL staff to concentrate their efforts on eva.luan'ag
five other pilot gites in four states. The evaluation questions asked
this year at the demnsa:a.t:.on site involved only the fidelity of
program implementation and the extent to which (C2) 5 students compared
with a group of regular Tigard High School students at the same

grade levels but who were not involved in a. career eczucat:,on procra.m
‘on two instruments administered in May.

Evaluationh Design and Instruments

Posttest” comnarisons were made between (CB); students and a group of
14 juniors and seniors from a social studies class at Tigard High
School who were not involved in career education. In order to
determine the extent to which the: two groups were comparable in
ability and attitude toward school tenth grade attendance and grade
point average (GPA) were obtained from the files and analyzed using
a t-test. The results are shown in Table 9. The comparison group
showed slightly higher attendance and significantly higher GPa.
Thus, if (CE); students scofad higher on any posttest measures the
differences would 'bé due to program effgcts rather than initial
differences.

’ . R . e - -
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Table S
- L STUDENT ATTENDANCE AND GPA DATA )
- TIGARD (CE)> AND COMPARISON GROUP STUDENTS
T o(eB), i-cpupaxzson ‘
(N=30) C o (N=14) ~
Measure Bean S.D. Mean S.D. Difference t D
School éayé 167.26 11.83 170.77 7.62 - = 3.51 =1.25 ..22
. attended . o
‘ ¢
GPA ¢ .. Z.51 .75 3.19 .56 - .68 =-3.74 .01
_ 4

4 -

The Student Attitude "Questionr:a.ire and Student End-of-Year Duestionnaire
were the only two ipstruments administered to the (CZ); and comparison
- . group students.’ ' '

. Data Collettion and Analysis . -
: The testing of (CE); students was performed by the project director

‘ who has considerable experience in testing. Arrangements were made
" through the school principal for the social studies teacher to

. administer the two gquestionnmaires. The Optical Scan sheets and

Student End-of-Year Questionnaire booklets were sent to NWREL for
keypunching and data analysis using the same procedures described .
for pilot sites. .

Al

" Evaluation Findings

¢ i . ~ ) -

c - Program Irolementation ) v

Two checklists were used by NWREL at the end of the 1976-77 school
»t year to-determine the extent tS which the Tigard (CZ); program was
- consistent with the NWREL model. The EBCE Essential Characteristics
.Checklist covers five components, including the extent to which the
EBCE program is (1) individualized, (2) community-based, (3) experience-
Jbased and built upon the career activitiés of adults, (4) distinctive,
N ' comptehensive and integrated, and (5) a program efphasizing students’
Bach colponent comprises from four to-six
These characteristics are rated on a scale




. .

. of 1 to 5, with the anchor points prespdrified. " A second checklist,
the EBCE Process Checkligt (also used in May), complements' the
- EBCE_Essential, Characteristics Checklist.

wWhile the EBCE E$sential Characteristics Checklist identifies the
basic policy and philosophical characteristics of an EBCE site, the
' Process Checklist identifies ‘procedural ‘variations from the NWREL
EBCE handbooks. This Process Checklist consists of four sections: hd
(1) EBCE objectives, (2) mandgement and organization processes, ’
(3) curriculum and instruction processes and (4) student services
Processes. Z2ach sdction in turn contains separate items. For
example under Student Projects, the project director was asked to .
check those Life ill prpject areas that were part of the program,
to identify wheéther each project area was required or optional,
and to determufferwhether each particular project area followed the
design in the EBCE handbook. A description of and rationale for any
differences was requested. 4 —

—
Resulfs from the EBCE Zssential Characteristics Checklist proézdel@n .
excellent profile of the program. On the May checklist rating, the
top rating (5 on a 5-point gcale) was given to all 24 essential
characteristics rating scales. -

- -
The project director's reésponses to the EZBCZ Process (heckliet

indica?q high' fidelity to suggested EBCE processes. Students must
e @ minimm of 13 competencies, and at least one learning

-

level rience. Learning level exoeriences average 130 hours in -
length. ) )
o . ] ' . g

The project's learning activities are patterned after basic EZBCE
strategies, as would be expected, since T:.gard served as the
demonstration site for EBCE.

' Student Attitudes and Exberiences
_— e ——

Student attitudes were measured'on a posttest basis using the Student
* Attitude Questionnaire (SAQ) and Student End-of-Year Qgestionnure.

These instruments were also adrministered to a comparison class of

juniors and senior.‘s from the regular program at Tigard Bigh School.

Student Atﬁtwigge;sﬁmme (saQ) /- o /

The SPQ contains items intended to reflect shbrt-term growth by _

EBCE students exceeding that of comparison group students. This L
‘instrument contains four sections: the New Mekxico Career Oriented
Activities Checklist developed by Educational Evaluation Associates,
the School Opinion Scale developed by. Far fHest Laboratory, and two
sections of the Student Attitude Survey daveloped by Research for
Better Schools. . . .

- - r
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The New Mexico Career '‘Oriented Activities Checklist s part of the
New Mexico Career Oriented Test Series. On this 25-item subtest,

. . .students select responses that reflect career oriented activities.
b . For example, students indicate whether during the past year they
- . learned which octupaticns people witlr similar interests enterdd, or
which training programs were availableé and of interest. The remaining
subtests contain items with a five-point scale ranging from strongly
agree to strongly disagree. Items assess attitudes toward decision
making, school, peers, staff, career planning and self.

: v

In April 1977, a new Section III and IV of the 'SAQ were developed

and pilot tested by NWREL. Section III contains 40 items that

measure NWREL EBCE life 'skills attitudes and attifudes regarding

sex role stereotyping. Section IV contains 16 items that record a
student's EBCE competency-related experiences. .

f »

Table 10 shows post:est means and standard deviations for Tigard (CZ);

and comparison group students. The (CZ); students scored sigmificantly

higher than the comparison students on decision-related attitudes,

. peer-related attitudes, staff-related attifudes and the Experience
Checklist. : C

The Zxperience Checklist sectior of the SAQ asked students to determine

. . whether they had had various life and job experiences. Table 11
displays these results. Of the 16 experiences listed, a larger

. percentage of (CE); than comparison group students had had each
. experience except for planning a personal or Hqusenold budget for at

least two monthg, This experienge was reported by 73 p percent of the
comparison group and 50 cent of the (CE)y students. Largest
differences between the groups were in attending a local government
meeting (72 versus 33 percent), comparing,various health and life
insurance plans (50 verus 26 percent) and interviewing an adult in
the community 18Q versus 40 percent).

* at least half of the (CE)Z students reported having had each of the
experiences listed, whereas fewer than half of the regular high school
‘students had ever compared various health or iife insurance plans,
completed a sample vdter registration form, attended a local government
meeting, studied consumer: protection laws and visited a consumer
protection agency, or interviewed an adult in the community. This

) information may be useful in determining what survival skill
coopetencies are important for all high school students.

~

Student-End-of-Year Qu;estionnéire

- A student questionnaire developed by NWREL was completed by 27 (CE)'Z
students and 12 comparison group students in May. The purpose of the
instrument was to obtain end-of-year data on certain questions asked
of the same, students at the beginning of the year, to assess student
knowledge of job trends and related information, and to learn students'
perceptions of their school/(CE)z experiences.

‘ -
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Table 10

'POSTTEST COMPARISON OF TIGARD {CF)
ON THE STUDENT ATTITUDE Q

T o - (Cé)z

> AND COMPARISON GROUP
ﬁssnennms -

.

&

.

*
. Diffgrence statistically significant at the .05 level.

1.23

CCHPARISON
(N=22) _(N=14)
i Mean S.D., Mean -S.D. Difference t

NM €areer Oriented Activites 25.95 8.17 22.36 ~ 7.89 _  3.60 1.31

Checklist :

Decision Making-Related . 40.27 5.54 28.71 4.21 12.56 6.66*

Attitudes *

School-Related Attitudes 22.23 5.42 19.43 4.62 2.70 1.60

Peer-Related Attitudes 22.64 2.95 17.50  4.62 5.13 ~ 4.08*

Staff-Related Attitudes 27.86 5.71 29.00 2.99 8.86 5.34*

Life Skills Attitudes 138.23 19.66 132.57 6.63 5.65 1.03
_Experience Checklist T 12.32 3.01  10.21 2.91 2.10 2.08*

- —— -~ . ’9 '
Sex Role Stereotyping 24.68 3.64 - 23.86 3.16 .70
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- Table 11

>
PERCENTAGE OF (CE), AND COMPARISON GROUP STUDENTS
HAVING HAD COM ETENCY RELATED EXPERIENCES

Inbd

(CB); COMPARISON

‘. - I have had the follpwing et ences: B (N=22) (N=15)
} , - .
1. Balanced a checkbook, adjusted the check 68 1 60

register and compared cancelled -checks
with™ the bank statement

2. Compared various health and life ;uumce "soT™. 26
plans to see which would be best for me

Ao

Completed an income ‘tax form 68 . 53
4. Planned a personal or household bu.dget‘ ) 50 73
for at least two months "
- - " 5. Participated regularly in a sport or 90 73
) physical ‘fitness program for-at least
three months
’ 6.. Passed a basic f:.rst aid test 77 66
7. Completed a voter reg:.strat:r.on form or 59 o 40

- (sample) ballot for loca.l, state or ©
federal election

P 8. Attended a’local government meeting such 92 . 33
as a city council or planning commission. ’
meeting .
# 9. Studied consumer protection laws and 50 33
visited a consumer protection agency ‘
10. Obtained a Social Security Card 100 93
11. Secured 2 driving permit or license 86
12, Prepared a family meal with . S0 86
supervision . " ’ o '1
- 13, Participated in a job interview 95 93
‘14. COmpleted a job application -100° 93
. X34 ‘Interviewed an adult in the communi ty 90 40
16. Planned some of my- own learning 81 66
ass ts or projects .
/
- - -
& N -
44 54.
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_In response to a question on future pldns, 30 percent of the (CE)2 .
students said- they intended to be working full time one year after
high school. Seventy percent of the (CE)2 students planned to continue
their formal education beyond high school, and 29 percent nlanned

to graduate from a four-year institution. .

Students were asked to list two occupations of poteptial interest.
Sixty-three percent of the (CE) students reported Being interested
in professional, administrative or proprietary careeks as their first ,
choice. Four percesnt were interested in cleric sales jobs, 19 N
percent in skilled manual jobs, four percent in semi-skilled jobs,

and four percent in unskilled jobs.

. /

Eighty-nine percent of the (CE) 5 students, as compared with 75

percent of the comparison group students, had observed or worked at

one or both of the jobs they listed. Sixty-three percent of the

(CE) 2 students, as compared with 41 percent of the comparison group
students, reported the steps in preparing for and entering the jobs

of their choice were clear. Eighty-five percent of the (CE) 2 students:®
and 75 percent of the. comparison group students felt sure they'wouid -
be able to complete the necessary steps to prepare for their chosen
jobs. ..

-

Seventy percent of the (CE); students and 40 percent of the control
group students indicated their experiences in cbserving or trying
out jobs influenced their choice of potential careers. Other factors .
that influences career choice were talking with people who worked
at the jobs (70 percent for (CE)2; eight percent for control), -
talking with relatives or friends aBout choices (33 and 32 percent), ’ <4
reading about jobs {19 and 32 percent) and talking with teachers and/for
counselors about choiCes (11 and eight percent). Sixty-seven percent
of the {CE); students and 64 percent of the control students were

. able to identify jobs that had seemed interesting the previous year
but no-longer matched their interests or abilities. Experience in
cbserving or working at jobs (56 and 24 percent) and new interests .
(41 and 32 percent) were the most frequent reasons selected for ’

changing Career plans. ) . -
In general, (CB), stndents felt rhe program was effective in helping
them attain most pro goals. fThey felt the program was most

effective (rated 4 & higher on a S-point scale) in helping them
learn to get along with -others (mean = 4.46), learning how their

. interests apd abilities fit into potential careers (4.35), learn /rAf
what jto look for when considering a job (4. 22), understand themselves’ C
{(4.17), také res ility for their own actions (4.07), learn to : NI

use personal experief®e in making decisions (4.04), acquire the basic
- skills necessary for caree:s of interest (4.03), and feel prepared to
accept adult responsibilities (4.00). Students felt the program

ped them less well (ratings of less than 3.0} in improving their . |
skills in math (2.96), ’writ:lmg {2.93), and reading (2. 59) . i

AR

-
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Comparisons were made between regular and (CE)2 students' ratings of
how helpful their respective experiences had Been to them. Table 12
displays those learning outcomes that were statisticdlly significant
at the .05 level in terms of ratings betwéden £the .Tigaxrd (CZ)2 students
and the comparison group students. (CE); students were more positive
than regular school students on 20-of -24 categories, and rated their
experiences significantly higher on 12 categor:.es, includ.:.ng overall
quality of the program. - .

. AlY but four of the students rated the EBCE program very good or
excellerit, and all but six indicated that if they had it to & over
again, they would participate.in EZBCE. ALl but seven felt they were
definitely able to progress at their own rate. All but one felt
EBCE provided more opportunity than a regula.r school program for -
learning about occupations. Sixty-three percent felt EBCZE prorvided
more opportunity for genmeral learning, and all but two stude.nts felt
they were more motivated to learn in EBCE.

Students felt the two grea.test weaknesses of EBCE were the inability
of some students to cope with the freedom and the lack of a variety
among job sites. They felt the greatest strength was the opportunity
. for students to learn about "real life" situations ‘and responsibilities.

) 7 -
In camparison with their past experience in the regular high school
program, {(CB)2 .-students felt the program gave them a much greater
opporuntity for learning about occupations, motivated them more to
learn and provided a scmewhat greater opportunity for general
learning. About half of the (CE); students this year selected to
take one or several regular high school classes during the year.

The (C2), students went to public libraries, museums, courts and
public meetings somewhat more frequently than did the comparison
group but visited colleges or the state legiglature somewhat less
often. a

- s
.

The Student End-cf-Year Questionnaire used with (CE), and comparTson
group students also incliBed three open-ended items taken from the
recent set of released items in the.area of Career and Occupational
Develorment .prepared and used by the Rational Assessment of Educational
Progress (NAEP). NAEP has adminigtered these items to a national
sample of 2,309 17-year “old students. The NWREL 2ducation and Work
Program used NAEP's categories and procedures for coding student
responses so as to allow valid national comparison. The first
question selected asked, "What are five éhings you could do now #o
find out about the job before you take the job or begin job training?”
* The (CE) 2 students listed an average-of 3.3 adkteptable responses,
while the comparison group averaged 3.0 acceptable responses. A
substantially higher proprotion’of comparison group students than
(CE) 5 or ngd.oml sample students mentioned reading about the job
-7 (71, 44 and 45 Qercent respectively)

-
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v ] , o © 4 Table 12 ,
~ COMPARISON OF TIGARD (CE)Z AND €O ARISON GROUP STUDENTS
ON LEARNING OUTCOMES ’ .
V4
How helpful do you feel your ZBCE/ (CE)2  COMPARISON
school experiences this year have (N=27) {(N=12) '
‘ been in assisting-you to: . Mean S.D. Mean 'S.D. T 2]
\\ l. Understand more about/yourse’ £ - 4.11 .80 2,75 | .87 4.63 ---.01_ .
2. Gét along with others? 4.46 .70 3.25 1.14 4.03 .01
3. Learn how society's values, the 3.63 .93 2.67 1.44 2.13. .0S
govermment and the economy
affect the: world of work? ) )
4. Learn what to look'at whem 4.22 .97 2.92 .90 3.95 .01
N considering a job? R '
*5. Learn how %@ £ind and kesp 2 3.81 1.27 2.33 1.44 3.23 .01
; jop? - S
£6. Learn the basic skills' p 4.03 .87 2.83 1.40 2.74 .02
necessary for the careers thar ) - - -
ifgterest you?
7. Improve your pral cormuniéation 3.74 1.20 2.82 1.40 2.05 .05
" - ' skills?
8. Gain’ confidence in your ability 3.85 .77 2.92 1,31 2.30 .04
to apply basic skills o . i .
complete tasks and to solve - %..I:;
problems around you? i Y .
9. - Become acquainted with a broad 3.81 .79 3.17 .94 2.24 .03 )
. range of resources to use in * . .
¥ gathering information for work
T and decision making? ’ )
, ’ 10. Become tore open to idsas and - 3.89 .97 2.83 1.12 2.99 .0l
values different from your . , s .
H
- mnﬂ‘ R ﬂ : h X N
11. Use infomgion cbtained . 4.04 .81 RT5 1722 3.92 .01
through direct experiences Lo i ) '
— in Baking decisions? ( - - ‘
L A ‘
12. BHowm wouldyon rate the overall 4.03 .5;\‘%.75 ~87 5.44 01 .
quality of your .school/ZBcz , - . ) .

- . progran?
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The second item was, "Give six reasons why some people who are willing
to work.find it-hard to get & good job." The (CE)2 students listéd
an average of 3.8 acceptable’ responses and the comparison group
listed 3.7 acceptable responses. Both groups seemed less aware than
the national sample of racial and sex discrimination. 1In fact, none
of the (CE), students mentioned either, while 12 percent of the
comparison group gid.
of jobs and lack o ience less often than the natiomal group.
On the vther hand, d comparison students were more aware of
such' factors as ov ification for a job, inappropriate B
personality and dttitude, lack of intelligence, and indecisiveness.

3

’ \

The third it‘em asked students to "List ten differént things that a
person should thirk abguiip ,choosfng a job or career." The- (CE)) -
student’s \listod 3 %‘f??' o7.7 acceptable responses as compared
.a_{_; .group. The Tigard groups were generally
similar to fhe nationil samplarin the naturé of their responses.
All three groups listed working conditions, personal satisfaction
and, job qualifications&father frequently. A higher proportion of
{CE)  than Tigard comparison students listed intgrpersonal relations
* (41 versus 23 percent), personal.abjliffes ar constraints (48 versus
29 percent{% and workigg conditions’ (96 versus 76 percent).
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- s , IV. PART D
3 . Descriﬂion of Part D Site§ .- > . .
* Bnder P’art D of the Exemplary Program amendments to the Vocational ~

Education Act (VEA) of 1963, the U.S. Office of Education entered
into contracts with various education agencieg for demonstration ®f
NIE's EBCE program. Part D_sites are adapting EBCE strategies,
materials and procedures to meet unique local needs; they are pur-
' chasing EBCE training and technical assistance through funds
. . ) provided by their VEA-Part D grants. A description of the NWREL . :
. Part D sites is summarized in Table 13. . : Z{
. Program Implementation Findings . . :
- o .
In May 1977 the EBCE Essential Characteristicg\Checklis: and EBCE
Process Checklist were sent to the project director of éach NWREL
EBCE site teceiving funding through Part D, VEA., After one followup
letter from®NWREL, responses were, received from all 23 sites,
Information gathered from these two checklists was compiled and .
sharéd with participants at the NWREL EBCE Site Conference held in
June in Denver, A summary of responses to the checklists appears *
in Appendix I'and J. .

- » - ’

The EBCE Essential Characteristics Checklist responses indicate that
project directofs considered their prograns being highest fidelity
. to the NWREL model of EBCE in terms of emphasgizing career development
& (mean of 4.62 across sites a l:to 5~pdint scale), and being
experience~based with lea:nz:b built around career activities of
) ¥ adults (4.0}. Programs received the lowest fidelity ratings in terms. |
‘ 45} of the degree tq which they were commnity~based “ (mean of 3.54).
»y Ratings in this category were lower because some sites d#d not have
" & functioning program advisory board and some did not provide organ-
"\ ' ized trgdni sasgions for commnnity_resource‘persoqg. ,In many caqes,‘b i
v orient&tion and training were completed on the first site visit. £ 7
Table 14 shows those‘individual checkIist items receiving the highest -
and the lowest overall rating. In general, most Part D sites were

. . s

) "adhering to NWREL EBCE model .despite wide variation on some o . -
T characteri . . - .
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Table 13

DEMOGRAPHIC DATA FOR PART D, NWREL EBCE SITES

[

Location of

Eayle. Rocky Pord

RS -odql is being used in grades 7-8,
WWPEL model is used {n grades 9-10.

Jeff. Co.--1 scmester. 4 hours daily
Holyoke =- 2 year program

Eagle Co.--1 scacster

Rocky Ford--year-lond progras

grades 7-10

‘ .
70 in lOth:; all Bth & 9th
200 in grades <7-10
500 in grades 7-10
600 ln--grades 7-10

district)

¥
site developer: 3 levrning mgrs

} 150 teachers

At high school. jr. HS
specisl ¢ reg. classrm

-

beyinning
Progras Features Student Characteristics Staffirg Comsunity Sites tearnirg Center Date
—— \“ - -
ALABAIA . N ¢
Evergroen., Alabama . ]
-4
1 seacster: students spend the first |23 students, grades 11-12.|4 staff. learning f&an&qer, Approx. S0 gites; |In an elementary Jan. 1277
2 hours daily in regular classes, 10 blacks, 13 whites, employer relations specialist. " ]students travel school t
. N from 2 high schools quidance cqunselor, secretary by bus or mini-van
ALASKA . : N
Cordova., Alaska * h -
« L4 o
Student activities consist mainly 21 studenu,, graden 7.3 2 staff: project director and kegqular classrooss Jan 1917
of Yn-class career investigations ~ progras daveloper . -
and an on-site experience.
ARTTOMA ‘ : .
Tucson, Arizona
9 wechs or 1 semcster; oow has 2- 45 stodents. grades 11-12.15 statf. progras director, Approx. *100 sites® {Bused to on-campus Jan. 1977
seme-ster option; 2 hours daily. A.nq,lp Black. and Koxican-|site administrator, commni ty learnirng center from
b hmerican; 9 high schools |resource coordinator. evsluator/ % high schools
[ . writer. sccretary . .
ARFANSAS -
Seary., Buatesyille, ¢ Heber Sprirgs . * '
1 period a day, 2 semcsters 120 students in 1976, 16 staff: 1 local project 3 local high schools Sept. 1976
grades 9-12 . director. 3 school-comsdnity
1977-78: Grade Ki coordinators. 3 general coopera-
Orientztion 9th 3184 |tive teschers. 3 explaratory
. Bxploration 1&-11 122 teschers. 3 career orientation
- Gen. C.E. n)t*ues teachers. 3 counselors
COLORADU . v
Jefferson County (Lakewood), Holyoke, 1350 students, .[4 local coordinators {1 each 1976-77
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Table 13 (cont.)

Beginriteg

~?

N L2 e L Location of
Frogram Featuzes Student Characteristics Staffing Coosunity Sites Learsing Canter e
L i 1
DELARARE ) v '
. Hewark, Delavare . - ‘
TFull-time project, avallable for 44 stodents, grades 1Y-12 |10 staff. project director, Mprox. 110 sites } Three high schools, Jan. 17
2 semcsters; half the students algo 3 learning mansgers, 3 eaployer each with Of-caagfus
take up to 2 regular high sclool relations specielists, 3 aldes learning canter
classes . -
HAMAI
-
+ Hilo, Hawatt, X L
Year-loogy project; SUv of time is 25 studénts, grades 10-12Z (5 staff: learning manager, Sepr 77
spent in community sites; may taie esgloyment relations specialist,
4up to 2 regular high school ,clasv&- * iproject director, student coor-
datly e dinator, secretary
1AHG y )
pon atello PR
Full-time, 2-year 'project, SO\ of 312 stodents, grades 11-12 |8 staff: progras director, Approx. 75 sites | Dovntown i Jan. 77
time 1S $pent in community sites. . [learning mandger, employer rela- ¥
X , tibns specialist, learning . °
- [#esource specfalist, 2 part-time '
/ aides, secretsry, van driver
‘ ‘
ILLIIS . -
- L4 [ - 4 -
prcatug = »
Hulf-day, 1 scemestor projects may 42 students, grade’ 12 5 staff; groject. director, 2 . vocational Education Jga. 77
also take regular high school classes. ) r learning mansjers, learnirg Center .
Sponsored 2-week college credit ," s aide, secretary .
progras on EBCE for teachers. - V4 . -
. . - .
. IRDIAMA .
Irdianapolis - .
40 minutes & day, 1 semester project; 263 ltadencié grade 10 8 staff: projéct director, rug. 77
4 on-site explorations of 2 days S2% bhlack, v white: project coordinater, 4 esployer
each. Eventually intended to involve [ll-kdgh schools resource spscialists, counselor/
2ll 5,944 sophomores in the progran. ’ clerk. (4 teachers also sup~
— P ported by the program)
KENTUCKY r
Lexington .
Zu.l) yestr in 12-week blocks; =may 107 stodants, grades 11-12{11 stalf: pxoéoct director, 4 One in each of four Sept. 77
also take up to 2 reqular classes. 4 high schools learning managers, 2 commsunity high schools ‘
o ' ! resource specialists, 3 part- ’
— ) time site recruliters, secrotary
Q’ ~ & * -
D
P
. . . 'S Pl
\) . . . , - *
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Table 13 (cont.)

>

Program Foatures

Student Characteristics

Stafting

Compmaniity Sites

locatlon of
Laarning Center

BeJinning
Late

HICHIGA
ontiac

wole—ncdel, full-time project with
two-year option; v of tioe is
spent in cosmunity sites; may take
ap to_! regular high sctool classes,

Wayre

Two gemesters: 4/5 of <:§ay involved
in project -

KISSOURI
Hanchest er

Year-loog, part-tisme or full-time
progras,

PTARA
Great Palls

=Gree projram is 1 semosi=r, electives
one is part of required Consumer E4.
progras; one is a Work Experience/
Career Exploration Progres for 14-
and 15-year old students and includes
employment options., training ogree-
ments and use of student journals.’

HEBRASKA

)

Grand Island

2-hour elective program: 1 or 2
semesters: stodents study 2 jobs in
each of 6 different clusters.

-

HEYADA
Carson City

'Western Revads Comsmunity College
Prograw; secondary aasd post-secondary:
for both a rural and urban area.
Half-time pPrograms 1 or 2 somgsters;
Hay receive high schgol or Adule H.5.
diplosss or comsunity college credits.

¥

25 students. grades 11-12;
2 high schools

31 srodants, grades 11-12.
2 high schools

67 students, grades 11-12;
4 high sctools, 1 paro~
chial school

100 studeats. grade 9

25 students, grades 11-12

¢ s

25 sm& grade 12 and
community college: 2 high
echools & CC; age ramges
1€-62

5 staff. ‘program director,
community relations specialise,
career education specisalist, 2
teacher/learning cocordinators

4
€ staff: project sdministrator,|Approx 100
employer resoarce specialist. '
learning manager, aide, 2 half-
time socretaries

9 swaff: project manajer, 2 166 sites
learning managers, 2 esployer ¥
relations specialists, 1 learn-
ing resource specialist, 2

secretaries, 1 van driver

11

4 stafl: project director,
learning manager. employer
relations specialist, student
coordinator

4

—
-

S staff: 2 half-time sdmin{-~
strators, learning manager., -«
employer relations specialiste,
secretary

—

12 staff: 4 learning mansgers,
1 half-time project coordinator,
2 half-time secretaries. 2
project coordinators, adjunct
staff of 3 counselors

<

-

sites

On-campus project

Jar 77

£a11,77

Sepr 7€

rall 77

July 77

~
B
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Table 13 (cont.)

B

. . . Location of Beginnirg
V Progran Peatures Student Characteristiced sutun? . Community Sites Learning Canter Date
HORTH DKROTA
Minot |
ua.lf-aaﬁ 1 semester grogram; con- 40 studeats, grades 9-10: |6 staff. project director, & Central Campus High Jan 77
currently enrolled in Yegular second year of operation |coordinator/esployer relations school
Exglish, sclence and math classes. proqrams will include lith | specialist, student coordinatgr/ ,
grade; 3rd year, 1l2th learning manager, resource .
s specialist/learning manager, ' :
learning aide, and sectetary
OPEGON . )
Hedford
Full-tise, 2 scmcster, optional 2- 25 students, grades 11-12,|5 staff: project dlrestor, 3 PSeparate facility in Jan. 77 -
year program; students complete 2 8 school districes; ¢ learning manager/employer rela- downtown Bedford
certain number of clock hours for expect S50 students in tions specialists, 1 sgcretary
each credit earmcd and receivse 1977-78 —_— . - .
+ roquired coursework credit. . .
PEIRSYLVAS IA ©o. .
Philadelphia d
Full gay, 1 or 2 semesters; 50V of 30 students, grade 12 - 10 staff: project director, 2 ' Off{ cawpus Jan. 77
tise 3% spent ia community. lesrning manwgzers, 2 employer 2
relations specialists, learning ‘
assistant, curricoluom &p%clnust, .
. project coordinator, site super- .
- visor, community relations Q .
s specialist
SOUTH DAXOTA . , = .
- -
Hatertown . f
Individualized program; length “ | 15 students, all out of |34 staff; half-time director, = Vocational Technical | Jan. 77
varies according to individaal goals high school; age 16 and counselor,” learning mansger, school ¢
needs; crodit may be toward up; betwveen 200 and 300 amp t relations speclalist
5 diploma or GED assistance, served per yoar / B -, 7 .
TEXAS - 3 3
S2#t Antonic
Pull-time, avajilable for 2 semksters. | 40 stoudents, grades 11-12 ] 8 staff: 2 progrom SAnajers, Off-~campus center for Peb. '77
11 high schoolss high 4 learning managers, 2 . each of 2 districts
L. . parcentage of u.,d‘a.,. , secretary/van drivers
. - . hmaricans =4 L > !
6 r\ - . . - l‘
9 . . , v 6
’ s, * F] *
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. . ' . Location of Beginning
Program Features Student Characteristics Staffing Comminity Sites Learning(Center Datc
VIKGIKIA s
Kinassas, Hoodisrtt)ge \,‘ . - R ‘ & : .
Pull-time project; 3/4 of students - | S0 ¥tudents, grades 11-12 ]| 10 staff: 4 learning mandgers, 2 high schools., eath Jan. 77
also attond regular classes at high 2 community site managers, 2 vith own center and
school; sponsored 2 seminars--1 for Y aides, 2 secretaries » staff
" employers on training rescurces and N .
job trends, 1 for staff ind students ' . S
on sex role sterectyping. i . . N
[WASI INGTOH ’
. Bellevoe ~ ,
In-school approach, 2 hours daily 50 students. grades 10-11;| 8 staff: 2 tud&\r/coordlmtou pall 77 ’
for progras, 2 high schools; 12th (learning managers}, rescurce - — .
graders may enter with specialist, 3 part-time subject .
special permnission area speclalists, setretary, ~ .
' ‘ van driver
Scattle . .
2-hour, l-semester elective; oriented| 39 students, grades 10-12; S5 staff: lecarniig manager and Jan. 17
tov«fr’d career development. Offe'rs 2 high schools; project employment “resource speciaslist ™
changce to investigate at 2 levels: has cosmitment to’ . at each of 2 schools, full-time' .
5-10 hour Career Orientation, and hearing impaired, Spanish | assistant director
20-40 hour Career Exploration. 23% speaking heritage, those ‘ . ,
of time-is spent at community sites. exploring jobs tradition- .
2lly held by opposite sex : .
i
WIOHING i . ‘
Cheyenne: All-~day, full-year program grades 9-12 . site has part-time froject 4 high schools in Jan. 77
Glenrock: All-day, 2 sessster " grade 12 {ooordinator, learalng minsger, 4 commnities Glenrock:
Landot: All-dsy, 2 semecster ° grades 9-12 comsunity relations person; 11/76
Laramio All-day, full-year * grade 12 Cheyemne and Glenrock have .
s . part-time guidance counselors.
. - o
- ~ .
. . . - . »
-
AS - - ‘.
. 1) - - -
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Lowest Rated Areas

1.

Provision for regularly scheduled community
instructor tralning~

Interrelated curriculum areas demonstrated throuqh
student learning activities

Program requirements determined by student
learning needs more than by reqular hzgh school
requirements

’ .

Program advisory board takes an active role in
direction of the progranm

I}

Students play an active and involved role in the '
5Sassessment process

Table 14
! A ’ ‘ 3 -
EBC? ESSENTIAL CHARACTERISTICS CHECKLIST FOR PART @ SITES . .
1 . bs ‘ i r '
' ! - ~ . -
{ * . A\ 4 Mean .
. . i . {onaltos

Highest Rated Areas ' scale)
1.. Emnhast on psing community sites for learning V470

about careers ratner than on paying students

X 2. Provision for different ‘types and levels of 4.66 v )
. learning situatlcns at commun;ty 91tes
' 3. Students gather information about €hemselves 4.62
and the world of work and apply this in career
- ° decision making

4. Curriculﬁm includes experiences in Basic 4.56

"Skills, ‘Life'&kills and Career Development °* -
5. Students reflect on their experiences and evaluate 4.50

, = evaluate théir own strengths, weaknesses and '
. progress . .

3.26

3.41

3.50

3.62
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On the EBCE Process Checklift summary ‘“or Part D sites (See Appendix J)
data have been tabulated by approach. Priority 1 reflects districts
intending to use the full EZBCE model, Priority 2 reflects those inter-
grating EBCE with a work experience program and Priority 3 reflects

an adaption of EBCE to career clusters. Since only a few districts
chose Priority 3, categories 2 and 3 were combined! of the 23 sites
completing this instrument, 18 indicated they were Priority 1, and 7
were Priority 2 and 3. Key findings Zrom the ESCE Process Checklist
are nighlighted in the fZollowing 19 statements. | . N
Objectives . . ! .

~

.

1. Each .gé the 15 EBCE student outcome objectlves was being used at
no #ewer than 20,0f 23 Part D sizes.

Approval - S/
2. Dpistrict school boards have granted written approval to ZBCE
projects in 21 districts ang verSal approval in 2 districts.

3. The state deparTment of education nhas approval granted written
‘ agproval to the project 1n-19 states and verbal approcval in

2 a¥stracts. . .

iegal Recuirements 4 ) .

4. Each project has met all legal and fair labor practice .
requirements. ;

Competencies )

5. ©2ach of the 13 ZBCZ competencies was used by at least 75 percent
of the NWREL Part D sites except "explaining personal legal
rights” (used by 16) and "making appropriate use of public :
agencies” (used by 17). -"Transacting,business on a credit ‘basis”
was- used at all Priority 1l sites, four out of six Priority 2
or 3 sites. 3

Student Projects

5. Predesigned and individual student projects in each Life Skills
area were used with at least some students in’ over 75 percent of
the NWREL Part D sites. . .

Explorations . o

.

7. Career exploration packages were used at all sites, and
.of all students at 19 of the 23 sites. : .

8. <areer exploration sites were selected jointly by students and
staff at all sites except ‘two, where the students alone made the
selection. ’ . .

M .
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w
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Learning Levels v . : .
1 : . .
. . F ) ,
9. Learning levels were réquired ‘of,all studepts at 13 sites, and . <
o . were optional or required of some students at all the other ’
‘ sites except two, . e .
.“ < > * N
L Journals
P I J— . . A . . - [
Lo 30, Students.journals were .require# of.all dents 4t 16 sites and . ’
. were» optional (and used) at the other sites. students were .
¢ T required to write jgurna.l’antries weekly at 15 gites 2 d.da.ily
g o at five sites, . ' . ) o ‘
° -~ : P b4 .-
S¥ill Building. : 2 . . ] '
™~ . . o~y .
& 11. skill building ievels at employer sites were. required at four °
. sites, optional at 16 sites and 1'103:° used at one site.
T Special Placements . ,‘ -

LS

12. Special pla’ceménts of students=at e.mpioyer or conmmnity" site§ to-
\ acquire Life Skills or Basic Skills were available options at 15 ' e
R

I3 N 1 s ’Q
\ ¢« out -0of 19 gites reporting. i .. =, /

.. Materials

. -
, M ~ . . ’ .
13. Outside curriculum mategials sed ih EBCE included tHe o ' «
Sl 5 Individualized Learning for Adults (ILA) Basic Skills program - .
(used-at five sites) ang the Career Information System (used at ’
- five sites). ® T . .
Y A ) . - ~ ’ * -
Pr ements . T . . oL o o
* 14. Written rogram completion requirements were clearly defined at . .
' ¢ 17 of 20 sites responding to this jtem. —
H : . " R Recnlitmeﬁt i ? c .v' "q , ‘Q . . .
; Eis, . At 20 of the’ 23 Part D sités, student recruitment was aimed at a )
. G . cross-sectfpn of local high school students. ., . .
- * Classes *+ _s - a i
- T o o N - . -, et ) .,
.. 16. EBCE students at 21 sites were allowed to take local high sghool
- ©° blasses. -At 18 sites they were allowed to enroll in cy t
. . employex. sifes and at 15 sites they could take clasgll -
oo - . community colléges or other.institutions. . ;o ‘ .o
- . , . - i { ] »
‘ * X M . P - - - . L “ .
.1 S . - , - ‘:- . . -
* - - . * .. . g -
TN N
.:5 - b } 4 P * §9 P . 57
’, d - F3 - . . - *
3 Rl - * * e . ¢ . = s .
Ty ~ . . < . -
‘( P ' 'Y ~ - ”
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Guidance L I \ . o . .

17. All Drofessiohal staff at 19 of 22 sites shared this function.
At 19 of 20 sitgs, staff members regularly conducted student
_staffing sessions td discuss students' -progress. |

'Accountability

18. Seventeen of 22 sites had student accountability systems with
- clearly defihed expectatiops and consequences. Eleven out of
17 sites reported using actioh zones organized like those
described in the NWREL EZ3CE Handbooks.

Assessment Forms *

19. Program monitoring and assessment forms most frecuently used at
Part D sites were--~

The Student Application For (at 15 of 17 sites)
Student End-of-Year Questionnaire (15 of 20)
Student Performance Review (by emplggre
Student Evaiuation of Learning Site:
Weekly Time Reports (15 of 18)
Learning Site Analysis Form (14 of 16)

‘Student Accountability Wrife~-Up Form (14 of 20)
Comprehensive Test of Basic Skills (12 of 19)

Student Attitude-Questionnaire (12 of 18) . ‘
Self Directed Search (11 of 19) o

® ® 00 00 00 00

NWREL EBCE Site Conferences * . 3
Staff membets from 24 Part D demonstration and pilot sites gathered
in Denver on June 14 +hrough '16'for the first major conferepce of -
sites using’ the NWREL EBCE model. The. conference focused on K
facilitating cpmmunication among EBCE sites and proviﬁing EBCE
staff opportunity -to d;scuss'program concerns, solutions, 1deas

and materials. . ' -

. y _—" .7 .

The three-day conference included géneral dnd workshop sessions,

In the general sessions, representatives from each EBCE site briefly
descrébed their respective programs' umi features and identified
some.first—xear successes and prohlems., s introduction gave
participants an overview of how pure-modgl EBCB programs and EBCE
adaptations were operating from the East ‘Coast to Alaska, - -



“ER[!

.

The second part ¢of the program involves staff members'

selecting from

Six available workshops: Student Accountab:.l:.t:y and Recordkeemng,
Sex-Role Stereotyping, Curriculum and Credit, Program Evaluation,
Comnunity Resource Use, and Program Design, Management and Logistics.,
Workshop topics are specified by participants
provide a useful forum for discussion of program innovations, . ’

ideas 4oand concerns.

centered around three topics outlined below.

1.

v Roles of Third Part Eva.lua-t':ofs

a.

L

and the sessioms

In the Program Evaluation workshop, discussion

-

s
..

o ]

workshop pa.rtic:.pa.nts reyor“ed that third bart:y
evaluators had been involved in--

*

1.

»: e

Reviewing program goals and objectives énd -

suggesu.ng appropriate evaluation models

Assessing specific program areas, inciuding
determining the locus of
staff responsibilities, analyzing student \

program control and

aptitwdes and student outcomes, i,e., changes

Feedback and monitoring activities &.nducted by P
third party evaluators consisted of on-site

‘visits,

report writing and agsegsment of student.s’ progress >

in the program.

.

Program R.esoonsé to Use of Evaluators'

a.

Programs found that having eval'gtors do the actual
ré&, many programs are

testing was expensive.

Therefo

now administering their own tests and asking evaluztors

a.na.lyze the :esults .

) Pa.rticipants' noted that third part evaluatérs! lack

of familiarity with EBCE was often a preblem. , , -

1.. Evaluators sometimes got off on academic . .s,
ta.ngenﬂs “unrelated to EBCE program needs. -
- * . ‘ = .

2. Evaluators were not always clear on 253:-:

goals and ébjectives.

~
f

Programs also mgntioned-a. need for moré c'.‘.iagnostic
information £from third party evaluators.:

,
{
{

T
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3. Evaluation Instruments Usdfl Bv Programs
' ‘Q -~
Participants co nted on several of the instruments used to
assess students' vrogress and help students make career. choices.

a. Comprehensive Test of Basic Skills

Programs are using the English and math sections.
Problems encountered included students' testing out
on the instrument, .and a long turn~-around time in
receivinq scores back from the publisher. In addi-
tion, some ‘participants considered the test inadequate
for acquirmq good baseline ,data.

s

)

b. Iowa Test of Educational Development .

Although some programs have successfully used the Iowa
tests as a screening measure, other programs f£ind the
battery too time-consuming to maintain interest.
Programs had better®results in administering a few
subsections instead of the entire battery.

¢. Task Analysis of Career, Skills .

This questionnaire developed by the Medford, COregon
program gives EBCE staff an effective means of assess-
ing whether students have acQuired important career
skills, : :

d. Instruments ed to help students determine career
preference%e— '

1. GATB provides students with an overview of -their
aptitudes; the information is. tied, into the D.0.T.

2. 'S, the Career Information System, a computerized .
stem_which gives. students an idea of possible

career exploration areas has been used by a
pumber of prograds. Many have CIS terminals-in
‘ their own centers. . -

-

»
-«
%
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V. OTHER AREAS OF EVALUATION )

New EBCE Materials '
- = . . = ‘
This year NWREL published Experience-Based Zearning: How to Make
the Community Your Classroom, a guide book based on experiences with
£BCE. This book views experience-based learning as a proven approach
to individualized career expiezation, and examines how ZBCZ
supplements the other pogitive goals of high schcol. education, how

educators can locate and use ccnz:nz.' resources, and how they, their
students and comIunLLy, Hartners ,an\ rk togezher %O manage the -
procesy. 7 ~

Peactions to the first draft of this book were coilected, from over
20 practiticners and used in the revision. Evidence concerning the
book 's educational impact 1s being collected v2a postcard sized
questionnaires inserted into the first 500 copies. Kot enoucgh
guestionnaires have been returmed to date %O warrant analysis.

Training and Technical Assistance

Juring the 1976-77 school year, the KWREL ZBCZ training and technical
assistance staff provided technical assistance services %0 many state
and local educational agencies throcuchout the coun . A separate
report, entitled "A Summary of NWREL Training and Technical assistance
at Part D and Market Demand Sites: 1975 -77," describes the type © .
training conducted in 22 states with 32 state ang 1oca.l education
agenc:.w «

Five types of training sessions were conducted. The EBCE Awareness

Session is a two- top four-hour presentation that explains the, EBCZ

condept and gives a general overview of the program. 'The EBCE

Progran Analysis Session is a ope- to two-day session that explains

key featutes and processes 6f the program in sufficient depth to =
allow informed decisions %bout adopting all or parts of EBCE in a )
local schodl setting. The EBCE Progran Planninj Session is a

three-day workshop to help ‘Program planners understand the tasks .
necessary ‘to prepare the schools, mmity and students for this .

joint venture in ticn, and to, agsist plamners in developing - ‘
timelines, task assignpents and budgets necegsary to implement the . 3
EBCZ program: e EBCE Staff Training Session s a five-day workshop R
to train loc staff in the proceduxes for operating EBCE on a |

daily basis.” The Op-Site Technical Assistance consists of three .
three-day sessions during which SWREL staff observe progran operatiohs -

and provide on-site consultation and assistance as needed to the ’ .
EBCE site staff. . -« . . )




\
<
. . Y
\.
.
. -
-
“
- )
.
@
’
L 4
. - A
3 -~
L)
.
L4 -
N /
. =
X
62
- -

/ L]
1
Table 15 .
- X% ' NUMBER OF PERSONS TRAINED IN EBCE BY NWREL
"\ JRAINING AND TECHNICAL ASSISTANCE STAFF PER MONTH
Part D Pilot Market Demand ) ‘
_ Sites Sites Sites State Strategy
Septembar 11 11 .18
October ' 73 o 6 7
\ ' .
Rovernber 44 7 ,
Decerber 13
January 38 ' 1
Pebruary 18 18
March 28 ) 1
April 13 v
May 20 4 1. s
June 31 3 - 5 .
July 37 © 4 5
Aughst 98 _ puy . _8
’ 422 28 3 44
- he . .
. 7 S :
, . 7 ,
. <




Table 16

NUMBER OF NWREL STAFF DAYS SPENT PER MONTH
« IN EBCE TRAINING AND TECHNICAL ASSISTANCE

Septemder
October
Noverber
-
Decerber
January

February

Juane

July

August

Part D Pilot Market Demand
Sites Sites Sites Stafe Strategy
11 2 3
—34 5 1
35 6
11
M A ]
21 5
12 14
23 5
14 :
16 3 3
16 3 1
28 ‘5 3
H -
B 3 bl
260 16 - 20 33
« /
LB




a N .
- 1]
. oY .
0 . i
X} [# .
. ) Y o Q '3
[¢]) . (37 _mw O
%) U o . 0 ¥ w . .
0 n @ x O & TR YL Q ] O O
g v a :w? a0 OL.J g O WY
ie) w 6 y O O P o T T I oty .
_.necern.ﬁe AT e TR S A IR . . .
a_..nnsa....awar ,..s:c.:s Qv un .
o0 9O AR IS ARV IR I] ' 0 Q
. U U b .& 1)) O W s Q 0 ALY .
o @ O e vy oV S3 n O WY e v O
. IR T L et vl o Q obe j 'Y =
ns.n:eec u w:neoa o .
R el @ ¢ MR Lo e W Lo 0N % { bo . i
Y ¢ hfiow 9 o bou 1A BRI .
ve.r.w SRR B4 (6} Q f. arv: 1
.::wn a..»ac :E.SS.\.. ,Ccaﬁ .
(g wn o O §i My H @ a . W8 NI
P R L PR BT R B by -
I I o @Y PRI S A I 7 .ot
J dr g o hy M « O (R o om0 @ ft .
gh I w oG b J “ P IR Y oo @4 .
A T v od e o :;..ﬁa.: AR IR .
il oo D g g O W % .
0 W [0} (S0 ) O -t ) [ U] o N .
» RYR R g4 wgd SRR
0§ X o % q v ) R .
a_,arq_m,sn:.. Ao P .ﬁfe
~ WV H.w:. w A VSR TERY IR LI o) £ .
Y ' v_ecq.c:w esoa..z w.. w i \
o 4@ ﬂ.sw. re;::. Ll @y
o...wla....s.m.. AR dodv
. FURY) o 1) Q o o x ow a wy a0 R .
. w89 97 8w s N HIEYIRY] - AR N .
PO 0 n ot [\ w [ M. » m qﬂ .
| ebﬁ.?melc‘ec VIR ) W m O YR L L .
:, £ Qoo v ¢ o O @ ! ) PEER LR .
Jwg oo ﬁ, 0 4 n w. aM N SR T Q¢ T o
. Q [1a) non: .n...we.ﬁa S\Mw . LN
...ﬁ?lﬂ@:ﬂbs " n O.a... 4] L\ - AAU
: 0 o o b o AR R 0 RNt B G
. £ ' 1 @ g gk N .
[T C WV o mw o)) ‘ ﬁ.% o b  § _% y O v .
[ o % @ oo bha o o p g y .
b ...m.. Q ...m..u.. o ":. ”.e.,..w.. ) :emm
A R n UL 6 S .w.: . v .
I (o La”e.m JL Y ° am.. Qe 13 : 9 . ' .-
. eer::os. b:.Aﬂ.t. ,& Oﬂ—ﬂ:.ﬁ
_wmum aﬁa.:sn S Vhodoaze oot .
. G = a 13 o 9 —w [o] ﬂ.. i O n 13
) « \.gs RO Q..— K3 ﬁﬂﬂ. g M .
o a 2 0 g ] e Rixwy wwn -9 .
a_jew.:. q o om € a0 Voo Vo BB ‘e
s J ey 8y AW Q .K Vg « Q@ & J ot » ﬁ
A I dw o @ ¥k PR q By (3 IR .
a9 nc,.?sear 5 0 o v
. o O AT I Q Q ¢ w o i 0 Mvc. A
R T R o 5 49 g oMY w Y £
R I " ) ERCERE R n v A . —
.,\._Aw..,nbc, | Q w ..“&f,. R RPN .
u. Fos BT SIS T ol PN B o o w o qd
. ....ﬁnsa;s.:c E..s:ss... ot d
3 4 QO 51 QO et 2 £3 R nw ISR 1] [ v J
a n M d o g ' ;r:.a: ...x&. <
. . O L B H..au...a q v
m. o K N IR SEL Q Y IR = XA '
. 18 Bapeor e @ YRV foue O m b o A O , .
’ -. * »
- :
" L .
. ICW
) R i




- APPENDIX A -
EBCE PILOT SITE EVALUATION PLAN FOR 1976-77

Introduction

The purposes of this evaluation plan are to specify the general
direction that avaluation will take in our digtrict's operation of

the Experience-3ased Career Educaticn (EBCZ) program in 1976-77 and to
establish functional responsibilities of the district and of the EBCE
evaluation unit at che Northwest Regicnal Zducational Laboratory (NWREL) :
for various evaluaticn tasks. The remaining sections of «this plan
describe (1) the pwxposes for evaluation, (2) intended audiences for
the evaluation information, (3) minimal data to be collected, (4) use
of comparison groups, (5) functional assignment of responsibilities
between the district and the NWREL evaluation teanm and (6) unigue

data to be collected by our project.

\ Purposes for Eval uation

The evaluation of thig ZBCZ pzegan is intended to satisfy the information
needs both insids and ocutside of the district. Por example, the .
project staff will be the cnes primarily interested in idagtifying 7 ’
the strengths and weaknesses of participating students so that meaningful

. learning experiences can be arranged for eac:‘z.\?:otb the district and
NWREL will -be interestsd in an ‘assessment of what studdnts have gained
from being in the program and how well the progranm has accomplished

its objectives. Other information will probably Be of much greatsr
interest to NWREL than to the district personnel, An ‘exazple would be

.the way in which the NWREL-developed ZBCE ents have been
adppteddor modified ig this district. ] T

Specific areas to be evaluated by the district include (1) stodent and

progran outcomes, (2) perceptions of the program by parents, participa- - B
ting esployers, students and staff and (3) indirect outcomes of EBCE | -
such, as the effect upon the participating ezployers. Specific arisas

to be evaluated by NWREL include (1) the extent to which the -
mmudmammismtyiththeEWQnmonfg?n'ﬂ

(2) thewayinwixichthezaczpregqmmentshavebeen’adoﬁ:éa‘ar

modified in the district and (3) our district's perceiyed degres of

usefulness of the materials and technical assistance received from

NHREL . : - :

.
. vy .
~ ¢ v




. Audiencegs

This evaluation is.intended to provide information about the
implementation of ZBCE in this district for at least five major
audiences: (1) the participants in this program including the

students, staff, parents, participating employers and the a.dv*.so*y

- noaxrd; (2) ncnpartzc:.paung ‘persons within the district and cosmmunizty

such as district adminigtrators and staff, the 3card of' Zducation
and community at large; (3) the EZBCE staff at NWREL; (4) the
2ducation and Work staff at the Nationil Institute of Education and
(5) educators and others interested in career education and
alternative programsg for youth. )

Data To 8e Collected-

This section of the evaluarion plan describes minimal data o be .
collected and shared wizh NWREL. aAdditional data may be collected .
that are judged important for use by our EBCE staff or scheoi districet.

A summary of minimal data to be shared with NWREL is shown in Table 1.
Other egually valid evaluaticn instriments may be substituted for
thogse listed in this plan if agreexent between our district and RWREL'
is reached on these substitutes prior to June 1976. ' A copy of eacy
of the instruments listed in Table 1 is on file in cur project office.
A brief description and raticnile for each instrument is appendad

to this- plan following ’rable 2. Ipstruments developed by NWREL or
jointly by KWREL and Zducational Testing Service such as the Student
Application ‘and all of the cuesticnmi:es Jhave been reviewed and
approved -by NAREL's Protecticn of BEuman Subjects Cormittee and by the
Pederal government's Of£fice of Management and Budget (OMB).

-/ - Use of Comparison Groups .
2 \‘. e ; ’

Use of co@a.riscn,groﬁps can provléé' an important additional dimension
0 the evaluaticn of certain student outcomes for which an extemal
comparison is valid. For example, in assessing the growth in career

. knowledge and attitudes made by EBCE students it would be appropriate
_to compare such gains with those pads by similar gtudents who voluntesr
for & specific school-baged career‘education or work study program.
Withoéut the use of guch cooparison groups it becooes impossgible to
address the issup of whether the .EBCE students might not have been

- abletoaakethesamg.insomtheschoolymwithontbeingin
the prodram. - .
- » . - , .
- _ '
A-2 A
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Three types of comparison groups are useful: (1) a’random sample of
stydents from the reqular high school, (2) a "true control®” group of
students who originally volunteered for EBCE but who were not randomly v
. Selécted to partvicipate and (3) students in a school-based career/
vocaticnal education or co&perauve WwOrk ekperience program. =EZach

group ts discussed below. .,
A ,

Random Sample : v

The random sample of students at the high school can be used to '

determine the extent to which students who volunteg‘.(ed for the EBCE .
program were simllar to or different from the "average® hich school

student. This information is important in understanding the nature -
Of\students attratted to EBCE. -Selected information such as aptitude

‘of Achievemant data already on file for all of these students from

2est few fears can bé used.as the basis for this cozmparison

together with a background questionnaire that can be ccmpleced by

the randem sample and comparison fstudents in September or October.

This questionnaire containg t 3 the items, which are administered

to the IBC students, dealing t work experience, attitudes

‘woward scheol and parent's educ tn and cccupation. Except for this
Guestionnaire, the randon sample®students would not need =0 be tested

or surveyed again.

Trus Control '

‘The second group, called a ™true control” group, consists of those
students who initially applied for admigsion to the EBCE progran but
were randomly selectad not to participate. (This group could exist
‘and be used only if the pool of student applicants for EZBCE -exceeds .
the nurbeg that can actually bf admitted byZfat least 20 and a random '
assignment of students to EBCE is made from all those who apply.)

Through random assigmment, students in the tzrue control group can be

assumed to be of the sama background and ability as those admitted

into ZBCE. Therefora, Gains made by these control ‘group students . - -

over the year in areas such as Basic Skills can be subtracted from '

the gains nade by students in EBCE to get a picture of the gains that

can be attributed to the treatment effect of being in EBCE. Evaluation

measures to be adninistered to this group at the beginning and end- -

of the school year-as listed in Table 1. Suggestions for randoamly = . N
assigning students to the EBCZ or cgg#rcl Group are appended to this
plan following Table 2.’

-

Comparison Program

The' third comparison group is that of students in’a school-based. =~ . -
eer/vocational edvcation or work- experience program. Because >

se programs may share scme of the same objectives as those of EBCE,,

) o -
- L
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students in this group can be tested at the, beginning and end of the
school year on those instruments that measure the common objectives | 3
of the two programs. Jhe results of this comparison will provide /
evidence regarding the extent to which the outcomes produced by the
two programs differ.

Use of one or more of the above ccmparison groups is encoixraged but
not required by NWREL. The NWREL EBCE evaluation unit would be happy
to discuss with any district the type of comparison groups that might ’
- be especially appropriate for use in a givep di.st:!{;.\.,

- : Functional Responsibilitias.for Evaluation Tasks :

’

B In order to maintain good planning and a”cordial relationship between
the district and the NWREL evaluation unit it is desirable to specify ¢
as clearly as possible at this tima the responsibilities of these
tWo agencies regarding evaluation tasks., With this in mind, Table 2
outlines the major responsibilities for these two groups.

/

N
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Sumary of Minimal Bata to be Collected by HWREL EBCE.Second Year Pilot Sites

Table 1:
- 9 .
g Period Collected
It
/ Use with |Estimated Timze
Before Posttest/ | Comparison Required of
Brogram | Pretest | Midyear {April| End of Year GIroup Respondents
1. Achievement test file data xl Y
2. GPA and attendance data for year XI 3
prior to entering EBCE . %
3. EBCE Student Application/Background A4 xl 02 20 51:5.
. Questionnaire . ‘
4. Comprehensive Test of Basic Skills xl X . 0 60 ain
(CTBS) ; Reading Coaprehension;
Arithmetic Concepts and Arithmetic
5. Student Attitude Qusstionnaire X . 5 min.
6. Student Bnd-of-Year Questionnaire ; 40 min.
»
7. Parent Questionnaire . 15 min.
8. Employer Questionnaire \\ ) 20 ain.
7
9. staff Questionnaire 20 min.
/10. Student Update Sheet . -
11. Documents produced by 5 randomly X .
sampled EBCE studerits -
12. EBCE Bssential Characteristics X )
Checklist )
13. EBCE Process Checklist X . - .
1

These data need to ba oohect:ed only for gtudents new to EBCE or for returning EBCE gtudents where the data are not
available from the prior year as background data or posttest scores. P @

/

? the 0 denotes that the collected of these data from one or more comparison groups is gtrongly recommonded.
, ® &

v

4
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.
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Task

Table 2 Evaluation Responsibitities of the Di®trict and of NWREL -

oistrice

o

NWREL

Coordination

¥

Des:ignation of a’'person =
coordinhts the evaluation
responsibilizies for the
sroject 4

Sesigration of a NWREL EBCE
evaluation unit sarbar as a
Primary contact person for
working with zhis project

Zvaluation Plan

W

. %o £iz our projecst.

Review the general evaluation
plan and revise as necassary
Raturn
the revised plan «o- NWREL

x

-

l. Prepare a general svaluaticn
Plan .

e ~

2. Pevise and approve the

digericzts retised evaluation
plan '

A i

Inszrementation

.

-

[

. Paproduca required copies
of NWREL questicnnaire

2. Orde¥r required copies of
standardized instruments
‘and answer sheets .

3, Develop any lecal
oond toring or evaluation
instxments . .

4, (brain a review and
approval by tha disericz
and school officials for
use of each proposed
evaluation insgrument

. <
. Prepare a draft copy of RKWRZL
Questionnaires =0 be used
2Ccress pPLIOT sites

e

2. Provids the districs with a
specimen set of standardized,
instruents %o be wsed togather
with cost information and an
order blank o

/" 1. Schegdule and administer

all evaluation instruments
ag listed in Table 1

2, Collect and codd file data
spacified in this pla.p

3. Code or scors responses to
all instriments

4. Mail aﬁﬂuu copy of all
code sheats to’,_ﬁgZI.!or .
coaputsr processing .

1. Provide- written directions for
adzinistering any NWREL-

2. Prepare cormon codes and. coding
dire for all answer

. theets and data collection
forns

>
¢

e
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instrizments
2. Kay;;unch the da,ta !

3. P:wida scoring sarvicu for
the CTES, Self Dir .
Search and Psychosocizl
Maturity Scals .S

-

-
4..Analyze the data sepanuly
for each pilot site

,0’7 *
érﬂnq ' 1. Integrace the NWRZL data &
N . A - anaiysis with other locally
” ‘ . ’ avaiidple information into
a full o tion rapore
T, that oeets . .thy informatien
a - , heeds of the le in the
’ . . + district . .

- ) @ 2. Ccm:micata mvalmx:i/n
I o «findings in oral, wiitten
. . : and/or multi-media form to - .
- . relevant audiences including
- L school district personnel,.
7 . governing or advisory boards,
. students, .parents, employers,
and interested nerbers ot T,
tho mity )

% \‘ =
‘e - ‘ ;l
- ’ £
P Fanl
Emc-—~~~ 8.
»

€ .

C\.

.
'

1. Prepare a data analysis

suzzAYy for each site based
upon the data sent to NWREL

ry -

;q " .

2. Assist the district, 2s time ~
pemits, in i¢s prcpg.ration of
. an svaluation report, Lf

/, :eqmd by the district :

-

-

-~
Y £
»

.
t,’ -
[
A A
7
N

Pnpua & cuozprehensive
" avaluation report for HIZ,
RWREL Znd othat intsres
pu;tiu on EBCE imp
processes and,mnlu across
sites -

’
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e De;cn1 pt1on' and Rationale for NNREL-Requ_ested Data
- s )
. . ‘The fo owmq is a bn§ descr:,nt.,omﬁ;,f ach of ‘the 13 "yoes of data
-~ "+ listed|in Table 1 ‘of eva.lu'ation nian and states, .a raticnale , for
: ’ , using each i&st‘:xznent . . ] - . &
1. Ac’.:lievemenﬁ"f‘es*' File Diata ) ‘“‘ /‘/"\' LA .
Information alzea.oy on fiJ(e, .such as apﬁitude or ac!u et test

data administered to all high school "students during the past few -
years will be obtained- for studegts in ZBCZ apd compazxed to a
. random sample’ (or to the total , population), of high school studehts
- : . from which EBCE 'volunteers ca.me T an" ana.l&fsis" of these data will
. help to describe the extent to which ZBCE. s'g:#_nts represent a -
- . . cxross range of the total hJ.gh scaool nopu.}. :
2. Former GRA and Atzendance Data . (
The grade point average (GPA) amd number of days absent for the
school year prior’to entering EBCE will be obtained for students
in‘the program. In addition to previ‘c‘.ing.a.bg,ckground description .
of the EBCE student population, the prior year's attendance data
- v will be used tgf'compare with the attendance data of th¢ same
students during their firgt year in the\program. 'ﬁl.s comparison
- assumes ‘that student attendance is an indirect indica.tor of
student attitude toward oart:.cipating in EBCE.

[}

- 3. EBCE Student Aoblicaticn/Backgromd Questionnaire {
“  Waen s'cu_dents formally apply tb enter EBCE they will be a.sked to .
. ' - complete a brief application form that -':Ll,l?;:i}in information .
. . about family background, students' previcus employment history, )
o ’ short- and long-range educational and worirgoals past invclvenent #
° . in high school and community acgivities and réasons for wanting <
NG to enter theZBCBprogram This information will be used to :
- describe the stndent& entering EBCE and also’ to oocmpare chang‘es
B gver’ . the year ‘in areas such as e&ucat..onal and occupa.tﬁnna.l
. ) asptnticns . oL .
T 4.'TheComnreh'ensive,thq£BasicSki (cms) BEEE ST

. -~ . 1
.+ The .CTBS subtasts (Level 4 of. Form S) foz Reading Cooprehension,
Arithmetic Concepts and Arithmetic Application are recommended -
-., as ‘baseline data useful td-progz:am staff in understanding the - -
v . sf'adent's entry level of basic skills. By administering them _*
as a posttest ,alé’o, they serve as a gene:al cha:nge meagure in ” )
) basicnskills. Research cates that because thers is siufh a hién
g v coprrel¥tion’ between _thege three stbtests and other CIBS supbtests
) . in reading and “arithmetic, va.lna.ble student test-~taking time can .o o
I N I " ‘be-saved by not ddministéring the complete test ba.tte:y and - ’
: \ - useful results will still be obtained. . _ . S -

t Lo~ - PN \
. - & ’ - ‘
. . . . . ! <
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. Student Attitude Questionnaire’ (SAG)

The SAQ contains items intended to reflect short term growth on
the part of EBCE students that will excetd growth mads by comparison
or control group students. “This instrument contains four sections:
. the New Mexico Career Oriented Activities checklist deaveloped by
-~ , Educational Zvaluatdon Associates, .the School Opinion Scales
developed by Far West Laboratory, and two.secticns of the Student .
. Attitude Survey developed by Research for Better Schools,” The
e -Hew Maxico Career Oriented Activities checklist is part of the
: - New Mexico Career Education Test Series. On this 25 item subtest
©+ _ students select responses that reflect career criented a.c':tivitz:.es.
9 ‘Por example, students check if, Guring the past year, they "found %
o ' out the occupations. people with interests like mine enter” or
. "learned which training programs are open to me and which ones
interest ms.” The remaining three subtests contain items with| ’S
) o a five point rating scale of strengly agree to strongly disa .
¢ Items assess attirudes toward: decision making, school, peers,
staff, career planning and self. '

J - .

and pilet tested by NWREL. Section ITI contains 40 items that
. Zeasure NWREL EBCE Life Skills atti and attitudes regarding
sex role stereotyping. Secticn IV confains 16 items that record
a student's ZBCE competency-related experiences.
- . 4 i ’ .

-

! ¥, ..? ) - i N -
N ‘2, 6. Student EZnd of Year Quasticnnaire 2 "

, .This duestionnaire is designed to (1) follow up on questions asked
_ on*the Student Background Questionnaire adminigred at the beginning
i of the year to assess any change that might-Have. ocgurred quring’
-~ the year, (2] aseess student knowledge aboyt job trends and
. related information afd (3) Gotlect data on student'reglec-%r__ ,
- - \ about their schoo experiences. Incldded in the questionnaire
N - is a semantic differential section which assesses the student's
feelings about the concepts: me, school, adults) learning, work,
decision making and comnmunity resources.

Id

ti ¥

ThéParent Questionnaire is designed to assess parents'’ perpaptions
~of project stxengths and weaknesses, benefits of the program .
their son or daughter and the extdnt of their involvement in .
program., Because EBCE'is a progtam that actiyely involves

. nts’ as Al], as students, it becomes importaht to assgess

) L tal opinions regarding the program. - 3 ;

#

M)

In April, 1977 a ney section III and IV of,tie SAQ were_ developed _ ... . & _

<.




mmlover Cuestionnaitre

» -
-—

Since pa.rt:.cxpat.nq enmloyers are an essent.al .aspect of EBCE, F
. “their opinions about the program are important. This questionnaire
. is designed to determine how employers became involved with EZBCZ,
how they judge the orogra.ms of students with whan they have worked,
the impact of EBCE wiéhi_n their organ.zation and “¢heir perceptipns
regarding the cperations of the program and thei.%b}a\in ie,

' s'taff Ouegtionnaire . \ .

This questionnaire asks the staff to rate the importance and -
perceived effectiveness of learning strategies used in EBCE. « It

also contains questions dealing with the stafg‘s,percepaion‘ of
factors contributing to and those limiting the succe®s of the
program,, changes they would suggest in the progran and areas in .
which they feel students have made greatest and best growth. .
king with the program on a daily bas.s,

gths and weaknesses and their recocmenda-
rtant ‘to considar.

their pe::cept'icn'of s
tions fqr change are

‘mis sheet grovides a fast means of updating the student data file

.at' each of the pil¢Twites. It records information on studenfls

. entering and terminating the progran and provides, for an end of
‘Semaster record of the number and types of projects, competencies,
explorations, leaxrning levels skill building levels completead.
These sheets .can also-be used td maintain and update student -
rosters. Since the evaluation of EBCZ is intended to document
wga.t ‘students ‘actually accomplished in the progran over the ?e‘
as wall as behavioral changes over the year, it is important to
reétord the work done by students, This update sheet can be PN
c;:mplet:ed by a project staff member based on e:d.sting project.

. mster files, . T P

Docmaenu Produced by Randonlz Samled EBCE Students 7 - .

.In ordar to provide the NWRBI. evaluation and imlm,ntation staff

with a better ingight into the activities of .pilot site students, "

the EBCE staff will select five students at random-and forward,
~tormREI.attheendofaachsemteraqopyoftheprojmand ‘

other docupents completed by these £ive students. The s ts' |

names will be removed from these documents to mag,ntaincco dentiality

and & single digit cod.e nuber will be substituted and consistently

mintained. ] T«

- s . 7 LI
.



12. ZBCE Essential Characteristics Checklist v

- The purpose of this checklist is to determine to what dagree
" pilot sites using the NAREL' EBCE program have been able to
implement that program's essential characteristics. These
characteristics consist of the basYc philosophical and policy
characteristics considered to be essential to program-organizaticn
and operation. 32ach project director will be asked to cUimblete .
the checklist for his or hef ptoject. .
B

13. EBCE Process Checklist

This checkZist is intended as an instrument to identify areas

in which pilot sites are consisgrént with .or different Son the

NWREZL EBCE operapional model, 'A ‘description of what deviations
occur, thedr reasons and their results is essential for an
understanding of the IBCE implerentation effort.. Thig process
checkiist consits of four sections: (1) ZBCE oblectives, ‘
(2) managemént and organization precesses, (3) cpxrricelum and
instruction processes and (4) studeht service processes. :

o

During the 1975-76 school year, pilot sites used the Self Directed !
Search and the Psycholosical Maturity Scale (also kuewn as the Student
Opinion Scale).’ If pilot sites desire to cdntinue using either or both

. of these instrumepts in 1976~77, the NWREL EBCZ evaluation mit -will .
continue to score and analyze them at no cost to the district.

IS

-

- e .
4# ' hd +
-5 :’ . '
- ’ ‘/ A T . -
- . K . -
4 L3
v R . [ " . .
S , - - -
’ “J ‘ P © T e *
- . <
% ‘S * .
~ 4 .
-, ”
.’ . . , ':‘o__,
y " PR
v i . f . \s.
’ - » {
\‘ . = 4 il
. . ; ) -2 - v -
‘ .- 4 Al 'I‘ 1] ) -
A |
L] ‘AS)\
. . 4 & 3 ’
. A . . £, , .
-, b+ . .
, ! ..' 3 . " t . 2 ¢ |
A * « - . A-11
A5 - ‘ -
o - = W - - '




o . APPENDIX B -

Pilot Site Ratings on the EBCE Essential Characteristics Checklist

- -

{Ratings iz: the left hand margin are these given bg
* each pilot site A to E. Ratings are on a five-point scale with the
anchor points- indigabed for each scale }

Site Ratings r sites A to E)
AR B CODE — o
*« 1. EBCE is an individualized prograsm,

: Ongoding assessment of student needs, interests
, and abilities in Basic Skills, Life Skills and
Career Development:

. = . . There is no ongoing assessment in two or ;
. ! BOre of these areas.
. 5 4 ¢ 4 5. ] -
) E Student needs, intarests and abilities ~are
? eontinually asgessed.

i

-

B. Participation i.n assessment:

Students play a passive role in the
’ , asgessment process. A
5%/ 4 5 5

. Students play an actiye and involved role in
. the assessmen* process.

C. Individual negotiation:

' All projects are preassigned.and not subiect
! to negotiatien.
5.3 5 5 5
’ . Al)l projects allow for neqotiaticn between
student and staff. ¢ .

) .'“ D.‘ Inteqraticm . /~

‘Ihere is no fomlized, individual as‘sessment
. ‘ : and/or accomtability. . .
5 §\4 4 5 : ,
o E Individual p.ss’essment and acecmtability are
\ ' integrated with program learning strategies
. : . When learning plans are negotiated.




[V

Site Ratings. : ' a
A B CDE

2. Acc;otmtability standards ("a set of learning and
LI behavioral expectatimns for students as members
of the BBCZ ‘commumnity'™):

There are few accowntability standards.

wn
Wn
L%
L+
v

Accountability standards give the st
X the necessary flexibility to meet basic -
- _progran expectations.

L] . -

IT. EBCE is a community-based program.

A. Community input into program plgnning and
operaticn:
Ho mechanism currently exists.
5 4 33 5 , . .
i - A Bystematic nechanisn exists for prcuting
. ’ 2pd utilizing comzunity input. . »

B, PRole of the progran advisory board:
» . %
: | There is no program’ advisory board.
] 51 1 3 5~ : - ' . h
, .o E]Theprogranadvisoryboardtakesan'ac:ive\_
- . role ig direction of the program by
providing program input.

c. . Coomunity members and student learning: ' >

» Cmnity members are not involved in student
. leazm‘.ng activities. I .

‘ - B’.)Ccmmity membhdrs serve as reource instructors ’
T and qertifiers of student lean;ing.

T . Provisim for comsunity instructor training/ .
TN s .. development activities: -
"o “. L oL ' There are no ctmxmity instructor tra.ining/ i
' : ' development activities .
4 2 2 5 3 -~ '
) \ ',G E ‘mereareatleastfour, ragulazly s¢hedifled )
T \ - . commmrity instructor training/development /-
I R . - - activities.. .
. . . .- . . . l- u 3 — .,
:- » . ( == P
L : ’ « ) - & -
: B2 L. 83 . : ,
- ' N
“ ¢ . '
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- Site Ratings
A B CDE
ITI. EBCE.is an experience-based program and is built r
. i from the. career activities of adults. .
A. Mode of learning:
. Students are -imstyucted in a passive or
;. school-like mode. a
*'5 5.5 5 5 . &
R E Active, realistic lifelike learning
k . a.c‘;ivities are provided for all students.
B. Stuwdent activity:
o Students are assigned activities and
’ . | 1 schedules.
5 4 5 5 5 1 \
Students bave the responsibilicy for -
i — - -, .~ - - - - -padgeting their time-apd. Emanaging their -\
,~daily activities, .
- J . C. Utilization of resources:

Secondary resocurces (textbocks, courses)
' are given priority.
.t 5 5 5 4 5 = : . 4

m resourcedy {People , institutions

libraries and museums, events -

. . are given priority. . ’
4 - , .
D.\ Community learning ‘activities: ‘
c - ' Ad_ult'activitiesintbamity’ar{enot -

i 5 5 5 4 3 ; utilized in student learning’
2 .

& . ' Adultactivitiesinthecqmzhityserveas
’ the primary context for student learning. .

>

E. Reference population:

\*) A"Adolesce‘ni:peersandsc‘coolmﬁca.rethe Do
"y primary referént. ' Y

5 5¢4 4 5 -' ¢
‘,Eﬁdultsint.beworl‘dof\;quamt?eprimﬁ
. M - Q‘

referent. P .
- hd .
.t ) s \ ’ ";

3

> .

™




“Site Ratings
A8 C DE

-

w
\n
J\ i
\n
\n

n
wn
th
n
™

3

Iv.

l?.

. -

Cormunity learning.potential: ) N

No analysis is Baé:e of the learning
potential of the local commupity. .
There' is systematic analysis that efmables
gstaff arnd students to take full advantage
of the learning potential of the local
commmmity. )

ed~{-]
TE

1
- ¥

EBCE must have its ‘own identjty and must be
comprehensive and integrated.

A,

-

frogran recm.renents and processes:

v ‘ - Regular nlgb school requirements and

" B.

C.

.processes are used to determine student
|- learning plans.

E/ zacz p*og*an reqm.rerle.ats and processes
determine student learning plans.

P'rogran cc:zglet_ion requimm:s:
Progra.:( cdeoletion requirements are vague,

yaspecified, or not differentiated from the
I regular high school requirerments.

\E Program cozpletion rdquirements are clearly

defined, differentiated from and, consistent
with progran goais and local rfequirerents.-’

"Ihe curriculum structwe ia—liﬁes e.xneziences
in eitber cae or nocae of the ﬁolld-fing area.s.
| Basid Skills, Life skilis, Ca:ceez Development.

E The curriculum structure includes exoeriences
+ in all of the abowe/ areas.

P
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Site Ratings.
ABCoDE

.5 5 5 5 5

P

. » .
D. 5u.rviva'l competencies:
>

There a.re no performanca-based surv:.val
T competencies. ’

L -. \ .
. E '#J.ere are at least ten permmance—ba.seé
< swvival competencies necessary for coping .
in life and modern society. '

B, Inzerrela.tedness of curriculua areas and student

. *  learning}

-~ ‘Disciplines are ecphasized separately.

¥. \/)The EBCE program p‘laces a mjor euphasz‘s on the

career development of students, ¢ .
A. Types of ccamj.ty learning situations:

There are no e:z:loyar/co:mm.ity learning
. T~ sites.

E Provision is made for different tﬁ:{w&'
levels of learning situations at loyer/
commmity sites.

*
&

B. FErphasis at learning sites:

. [ 4
Students are paid for thajir contributions

; o1 e.zployer/cmm;ty sites.
Students' are on employer/commmity sites ‘
for g about careers, not earning .
oney . ’ -7
// , Q L d
2 G
. \ o
. 9z N g
4 » B.'S
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-0 Site Ratings j |
. " ABCODE . - ' S : ( .
MR ' s 1
’ . ) C. Career decision making: . )
. - . - ,
. : Lo . ) Students are not encouraged to improve
. ) ' their career d?cisiqnemaking process.
5 5 5 5 5 . . - . R
. Y Students are required to gather informatien
i S about themseIves and the world of work and
. f apply this information in career decision
- - making. . )
] N . ’ pu .
D. Reflections on student experiences:
F> 3
; . ' THere are no requirements towards self- ) °
e - - I~ evaluation. L
. 5 5 5 5 &5, .
e . X Studdnts are encouraged to reflect om
4 - . ., experiences and evaluate their own °
\ strengths and weaknesses and progress.
) ’ ¢ ’ 'g
- .
-~ . A
. !
- , :
* h A\ ]
S .
N Vs ' * 7
- ¥ 3 . "
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. o , .- APPENDIX C
NHREL EBCE Process Checklist Findings for Pilot Sites

s ~

This checklist is intended as an instrument to identify areas in which . -
- pilot sites and market demand sites are consistent with or different
. from the ‘NWREL EBCE operational model. Deviations from NWREL :
' . procedures are viewed here from a neutral perspective in that certain
. deviations may produge different results than thase described in the
" HWREL EBCE handbooks. A description of what deviations occur, their
reasons and their results is essential for an tmderstanding of the EBCE
@lemntation effort.

This process checklist is desiffhed#to identify deviations in procedurées

" used in operating an EBCE program and compements the EBCE Essential
Chdracteristics Checklist, which identifies basic philosophical and ,
policy characteristics of EBCE sites. The checklist nas four sections:

-1, EBCE objectives )
- - *

‘ 2. HManagement and organization processes
)- .
' 3. Curriculum and instruction processesg ) 3
. : L4
. * 4. Student service processes

Por each.item in the checklist, the project a:hinistrat;or is requested
to identify whether the item applies to all students (or staff, employers,
etc.), scme or none, ‘and #1so to identify any ways in which the process

‘ .operates differently than at the demonstration site.

E

- .

. - . - - -
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K
EBCE PROCESS CHECKLIST

-

4

Site
Respondent ’ ’ -
Observer . o R Date

I. OBJECTIVES

Por sach objective listed below please check whether it appllies to all
of your EBCE students, some or none. Also list any additional student
outcomes that your project may have. (Please note that the Life Skills
curriculum area is not included here because it is addressed imr Section

. IIT B,) N

y

-~ USED WITH:
T All Somé . 'No
Students Students Students

Career Deve]opmen't

1. Students will increase their

knowledge of their own. . . <
aptitudes, interests.and . ’ )
abilities and apply this . - 5‘0
understanding to their ) .
potential career interests. 5%

—r

2. Students will increase their’ .. .
knowledge of sog;La.l, . ’ . . 4 -
govemmenta.l and economic .
issues and trends in the /

*

world of work. 5 . ] )

~

3. Students will develop the 1 ' .

general skills of job . ' ’
finding, job applicatien, T -
on-the-job negotiation ahd .
dependability necesgsary i.n \ ‘ )
daily ‘work-interactions.’ ) ‘ 5 - Py .
4. Students will analyze * .

potential careers for . . ~

financial and psychological T

inducements, preparation- . . .

needs and preparation . ’ ) . ’ )

programs available. oo 5 v .ot - -

*Rumbers shown refer to the nmnber of pilot sites (out of 5) responding
in each category. .




~ . - ' USED WITH:
- - a1l Some . No . .o
) Students - -Students—-Students . .
- w b
LA Basic Skills
5. sStudents will be able to T - , . -
perform' applied skills tasks ) - ’ & -
. related to careers of . o
interest to the;u. ’ . 4 . ) .
~ .

: 6. Students will improve in
- . their’ performance level of . :
Basic Skills (reading, - -
writing, oral, communication ) - -
and mathematics ). 4. -

- 7. Students will become aware . <
. Of the level of Basie Skills ’
. needed to enter careers of
» * lhferest to them and will _ . ’ , -
understand the relationship-- ’
of that level to their
current Basic Skills
proficiency. ' 4 1

8. 'Students’ will dempnstrate‘an .
increaged willimgness to apply ar 2 d
Basic Skills to work tasks and : N . h
to avocationdl imterests. 4

' Experimental Outcomes - '

9. Students will broaden the . .
range of sources they ise =
(prople, events, institutions, \ .
“laws, books, etc.} in T . ¥
gathering information for - /
work and decisiom making. - 5 ‘ N
€10, | students will -demonstrate ] .
: the ability to conduct ) o,
L - conversatitn with an.adult y B S
. ) that“rqveals theé stident's . : t
] ' self~confidence and - ' . ,
’ understanding of the other ‘ - ..
pergon's message and . -
feelings. .v ’ 5 =~

%




v . >
' P . -
N Q . *
. . k.
k S LS ) s
' . . R USED WITH:'
. v - a1l - some No o
. Lo . ’ " Sttdents  Students  Students ' :
of ¢ . .
L4 . . . . . -
. 11., Students will demonstrate
. 1)+ " an incredbe in self-initiated ' '
. y , behaviors and in'assuming . e - .
~ R responsibility for carrying ', /
; out and evaluating tasks - ‘ ’ . ‘
which they agrée to complete. 5

J 12, students will demorétrate an ’ :
N increase in behaviors that : ; i . /
S reveal a’tolerance for’ . .
« ., . people and institutions ' .
having different wvalues, .. ’ .
ideas of background than +* . g '
themselves; an openness to. \ -
. change and a willingness to .
) .. . trust others when ’ ' v, - ..
v circumstances warrant. ‘ )
t

wn

¢ 13; Students will include data ] .
' from their total sensory . ; -

<! ©  .system as part of their . N a
. " input into their dedision- . .
.- making processes. -5 .
o 14. studentsiall be and feel - )
v _better prepared to assume ! -
imminent adult . .
. responsibilities and B \
rfelationships. - ™.
. - * s, Students who sgelect a career . ) .
) T I area to.pursue will acguire ) . ' i
) " specific job skills while ) . L . \ .
. -, at’ employer sites related + , : . .
3? ,. to their career areas. - 5 . e .
© 16. Other outccmes (please 1i.§t) ,%lnum-m:---:--<--<--~-""*“"""'"“‘““"'7'"'""““““7"
o i . ] - M " < . - ] . : . . ) .
. 4 - . I ’T ° . ’ N .
v, - o * . . .
; 1 N - - /\ -
\ LA— *
) \ S - \ s
- R . 9w ' ’ ) .
c-4 .o N f " .
' i N ' - ¢ ‘ [] ~l .
¢ A' , ¢ t, T o
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I1. MANAGEMENT AND ORGANEZATION PROCESSES.

»

. . -
- -

. ' Please check the appropriate response that describes the current status . ., "+
o : of your ‘project on each of the following dimensions.

- 1. Has the district school board-approved the project? -

s

»' . Agproved in wraiting 5 ¢ Ve*ba‘ ly approved Not .approyed

5

2. Ha.s the state depar‘.:ment of education approved the project?

~ ‘Approved in writing 4 Verbally approved 1 Rot ap'_oroi?ed

P

3. Does the project %t/ali legal and fair labor practice 'requifements?

Yes 5 . Meets mogt reguirements il

-
?

(If you select "meets most requirgments” or "no,” ple:a_'se explain.)
4. are the following staff roles being used? (Check those #oles
) actually defined and used.) ’

. Project director 5 - Student coordinator 2
> - -
- Lgarning manager 5 Learning assigtant -1 .
. . !:J *, .
Employer relations « 5 Aides 4
. specialist , . .
i Y *Others (list)
Learning resource 3 / , . '

- r ’
.

LY

-

ITI. CURRICULUM AND IHSTRUCTIOH/RdCESSES

.

A C?prpete.ncies .

nf.t.he Ffollowing oompetencies check ﬁzosa,’

fany, tHEt &¥é PaArt of your
program and indicate if they are belng ce
the damonstration site. List any compe es your site may Qave added.”
If your site uses competencies differen y than as described pages
331-407 of the HWREL EB(E Curricybum & Instruction handbook, please

—
.

- explain the d.ifferences, - , . 7
L 2 , . . - .
. >
) N -,
i . . 4 ) »
*
~ -
v - _ - L 3
3 . }
, - - . -
- n ~ -
M N 90 - LI e
’ . 12 * =
. =~ 1 ! sy Ty c-s -
i * - -
F3 - ’ -~ -
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7.

 physical health ’ ~
8.,

g."

10.

AN Used - -
Differently Than ’ :
Reau.lred %t.ona. in Handbocks Not Used.

Transact business on
a credit basis 4 2 - .

* Maintain a checking , ’ ‘. .-
a.ccount , . 5 b .
14
Provide adequate ,/ ) . J .
irsurance for self, . -
family and possessions 4 :

| 2%

Pile state and federal )
lncone tax 3 ’ * 2 . . .
Budget time and meaey I

* gffectively ’ 5 N

Maintain the best ’ L
physical hgalth and
make appropriate use
of le.isu:r:e t.i.me . 3

' Regpond qpprogmate iy
to five, polige and

|
[ 2N

emergencies . 3

Participate in the ’ '
electoral process 4 ) 1.

.Understand the basic.,
_structure and function
of local, state and ) >
federal government 4 ‘

bs
{

Explain own ' 1 .
rights and . -7 ' -
re_s‘wusibi{li’.ties R -.-««:.{444,'.--....,\«

Make appropriaté use . ) . / :
’ 1

. —of public agencies T4

Make application for - . . - . .
employment and - "
successfully hold a -




= iy . ,
4 ‘< AY
- » -
? o ~  Used’ v )
. . v - . D1¥fe erently THan .
. Required Optional  in Handbooks ot Jsed
( . 13. Operate and maintain 4 T e
an autom&bile 3 1 1 by
/’
" 4. Other competencies . -
- ) fplease --st) ) .
. 3 .
Cecking -2
. Obtain basftc sw:.mfng - ‘ .
certificate o, < -
Demr\zstra:e basic .
first aid . o1
' Read and use a B .
néwspaoer i
Parls tary . ’
proecedures - . .
) Puneral arrargements 2 ’ ' . . -
. ', Survival swirming z - . -
B. Student Prpjects ' E
hed .
1. Check thcse projects, if-any, that are part of your program. I.Ls:'
. any student projects your site may have added.- I.‘ your site uses
_ Student projects differently than described on pages 189-273 of the
Eh'RBL EBCE Curriculun & Instruction h . please explain the
‘ dszenznces. -
. . Used
\ Differently Than J
. Regqui red Optional in Handbooks &Iot Used
1. Critical thinking K
preprepared project. 4 -1 2 . .
A individual project , 3 2 R . - '
#n, Science- ' ’ e
. preprepared project 2 v . 1 3 ‘
4. Science . . . .oN
individual project 3 1 1 N ‘ .
5. Berscmal/social . ; -
development . - . 2
. ‘ Jépared project 3 1 2 14 ,
. . ) R ‘ - B
r f‘
. , o/ e-1 .




' ] ‘ .

. Ve, . Used

Differently Than
Regurred Optiocnal in dandbooxs  Xot Used~

6. Personal/social
develorment '
individual project 3 z ?

%

7. Punctional K . .
C.if_l hﬁ‘D 4 z v .3
defig project .

:\ :

citizenship.
individual project 3

|

§. Creative
development
designed project 2

10, Creative .
dgvelop:anﬁt___ﬂ . -~
individual projeot 3 1 I —

11. Others ' . ' A

How many projects is each student expected to complete each year?
{One stte requires fifteen projects, one site requires ten projects, one

- site reqmres, six projects, one site reomres five.projects, and one site

does not require a-fixed number.of projects. )

On individually prepa.red Life Skills projects, who Generally does
the following? (Circle respopses that apply):

1. Selects the tcpics Students Staff 4

2. Determines the objectives _l Students Staff@ 5

' and activities i o . . .
T 2 e T R b i ki i

.3. . Bvaluates the results . Students suff\@ . 5

Exploration Package ' '

,Are the exploration packages--

Required of all students 5 i ‘ y

Required of some studepts

'Used differently than described on pages 105-185 of the NAREL EBCE
Curriculum & Instruction ha.ndbooh} If so, please explain the
differences.




-

«
. .
-
. .
. . .
as e
A .
" - [l . <
' .

2. How many exploratéons, if any, are required of students in your

o - program? . ‘ é
(One site requires three explorations, three sites require five explorations, .
~ '3 . —y—
and one site eight.to twelve explorations.] , :

3. o selects the exploration sites.for an individual Student? ' o
EBCE snafé ' . ' ' -

'+ The student _ » ® ) ’ o

/ - S..taff ard s®dent 3omtiy 4

" Other (please specify) o . i
4. wWaat is the average length of each excloraticn in ~ours? . :
. (One site listed 15-30 hours; one site listed 20 hours, two sites listed 10 .
hours and one site listed 8 hours.) -

- s - . .

R |

\' . ¥

D. Learning Leve] Process B S . -
} : * j.. v
1. Are learning levels— ’ ~ )
- ‘ /;. ’
Reguired of all students 2 * S
Required of some students . "

Used differently than described on pages 277-327 of the ‘
WWREL EBCE Curriculum & Instruction handbook; If-so,’
please explain the differences. ,

N

Not required 0 . .

.'Y\

-

(One site did not respond to this question

2, S'on:v many learning level'expefiences, if any, are required of students

in your grogram? 2 . .
(Mne site repor%ed no. learning level experience required; two sites reponted
one learning level required, one site reported two learning level experiences ...

-

.

Toguireds - R e

3. Approximately whasproportion of time do students spend working on
learning levels at employer sites? .

(Three sites zépor?:éd 50%, one, site reported 4 weeks (2-3 bours per
L 'day), ome site reported six ieeks and one site reported 60~120 hours

. and one site reported it varies according to students.) FURTR

E

-
[l - '
. ~
-
» 4 .
.

N
- N . \
" . .

-
*
-
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t. Student Journals
= 4
F TN . . ~
\ ' 1. what are the primary purposes served by the journals?
- . (2 . -
analyzing ‘and 1ntegrating: career awareness information -2
A Developing communcation skills 3 v i . L
I . - -
Helping students know themselves better 5 .
. - S . .
- Developing: trust relationships with an adul® 4 .
, 2. Are student journals-- ' ' i
% ¢ * . <]
Recquired of all studenzs . 5 . ‘. -
. . . ¥
R . R?qu;red of sdne students

Used differently than described on pages 411-451 of <he
Curriculum & Instruction nandbook. -I% so, please explain
the differences. '

PO

. . . .
3. How often are students reguired to write journal entries?

(Four sites reported weekly; one.site reported bi-weekly.)

4. How often are s.tu:}ents required to turn in their j{u:.:nals?

(Pour sites reported weekly and one site reported «;gi-weekly.) . .

. -
-

F. ' Employer Seminars

. 1. Approximately how many seminars with ‘ecployers or cogmunity resource

z . pecple have you held f6r students or do you plan to hold this school
year? . -
- ~ (une site reported one, one Site reported three, one site reported four, ‘'

“one site reported nine, and cne site reported they don't use employee
seminars.)

- . . . _ . . .
-

e e ea e "‘;G‘?“‘speﬁﬁC‘WM‘f%W‘afs‘ RRERAAEE e at

3

Do students in your program use the following materials? ]
) . . USED BY: . L T

. . g . All Some Fo

- Students Students Students

v

s ‘Individualized Learning

S . for Adults (ILA) Basic - L
skills materials’ . 5
2. Career- Information Systenm \ 3 .
{CISs) ’ 2 - »
c-lO . [} * "t v

- ERIC . B AP




. All Some o -
' .- . ' . Stuflents . Students Students
3. Other materials .. i
{please speci fy)
) SRA Basic Skills mater:.a.s c. 2. ¢
.,oca.lg created Bas:.c ‘ : . L : ' !
Skills materials 1 - T
Spectrum math series ) 1, .
Sounder reading program 2
o
* Competencies package 2.
VAST - ' i B - —
2strict Career Education : .
materials . ) 1

Cccupational Cutlook

Bandbook ' 1
Noonan~Sprad.ey D‘agncst-c Prograza of .
Computational Skills

. HMoh's Basic lLanquage Skills Program T
i H. Program Completion Requirements R '
1. Does your pro;ect have written program cc::nleqon reguirements that
are clearly defined? - Yeés 5 For 0

2. 1If yes, are the requirements like those .descnhpd o pa,ges 52-53 of
. the ﬁR..x. EBCE Curriculum & Instruction handbook? -

—
-

Yes ,_1__ Bo - 1 - . -
: IV. STUDENT SERVICES .- \

o ‘ ' ‘ ~ ‘
A. Student Recruitment
1. Has student recruitment been ai.med at a cross Section of local high .

school students? Yes 4 o
One site includes the Jr. High scliools in their recru hment efforts
., = 2. What regruitment strategies were used?

- Class meeting - s
-~ Programs at the high school

.. ~ Referrals from high school counselors .
~ Referrals from teachers and’ administrators .
N " " S . -
, ) 1yg ,

. ‘ ' c-11 .




. . . -

3. ‘H#hat types of students actually entered the program? (Indicate
,only'if different from type of student recruited. )

5 Students with the widest poss:.ble range of a.bJ.J_.zt:y and attitudes
Scbool dropouts

. 'l A ’ + " . *
. ) ..
A
- B. Classes ,

1. are students allowed, to tal:e cla.sses at the local school?
. Jes 5. No 0 ol

At ccrm'.mity cnlleges or other mst:.tutioaé?

Ves M "o 2 . !

——
.

~ «  (Cne .sit;e did not respond to this question)

2, pRroximately pow many students, if any, are currently taking
cl s-es? \

’

L ( Tpo site reportad twenty-five, one site’ reparted nine, one site
N *  reported s"x and one site reported none.j

what types of classes? ’ . :

(Sites reported classes in English literature,“band, drill team,
French, history, art, chorus and agriculture) ‘ -

C. Guidance

1. Is the guidance function shared by all professional staff members?
Yes 5 Yo 0 . -

—— — [

.ot 2. Do steff members <conduct student staffing sessions regular’ly tc
* discuss the progress of eéach student? Yes 7 _5 "Ho

7 -

R

2
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D. Accountability System
t ‘ T ¢ N .
. l.- Does your project utilize & student accountability system with / ’
- clearly defined expectations and consegquences? N oo
Yes 5 No < r * "

2. If yes, does'y.ou.r accountability system work like that described on
pages 77-31 of the Curriculyp & Ihstructicn handboock?
o ) -
Yes 4 . Ro O - - ) ' - -

y  ——

If no, plea,se describe the d:.fferenoes.

., I Somewhat different because of J.ndi'n.dua_l interpretaticn
. - We consider individual needs and problems

- E— . ~

.

E. Program Year Action Modules

1. Bow many/orogram yea_ action modules fo*P students are utilized by
your project? . . ‘

) {Cne site reporteq ten, ope site reported s..x, two sites redporteg four-
"and one site does not usE progran yea_ actisn modules.)

. " 2. If you have action
- pages 81-84 of the NWREL BBCB Cuz‘riculm & Instruct.zon handboox"

Yes 3 Ro 2 .
F. Assessment Forms ‘ j
. Listed below are a number of EBCE forms or instruments _sometimes \
used. Please indicate which forms are required, optzonal or not
- used. Also indicate if they are revised or different from those -
developed or used by NWREL . . .
’ ‘ Revised or v
o i - Different P
i _ . . Used by Used by HNot from the ’
s - : ’ All . Scame  Used Handbook
- 1. CTBS Reading & Arjthmetic ) -
, .Subtests- (C:27,54)* - ¢ . 1 o

’
- [ . ’ ~ . :

3

*This form is ahown or discnssed 'in the designated NWREL EBCE handbook
. - on these gages. (C = Curriculum & Instruction; S = Student Sexvices) .

., = . ,




A} d e v .
..:“‘\ d ‘ « < . .
v 3 . ] , \ » F\ (/ 8
,' . a 4 . ". . ., N
N ! . . . Revised or
'] ) . ~ Different.':
’ ) Used by - Used by , Vot from the
" All some . Used Handbock
2. Basic skills Prescription s P
) Pad (C:635) . 1 1 ‘3
* 3. Self.Directed Search. T . .
}p . (C:116,145,640-41) . 2 2 1 -
4. ‘PSM (Student Opinion P \
. scale) . . N 3 * . 2 v )
S. Semantic Differential o2 2
6. Goal Directed Student , ’
Ratings (by staff) 1 2 1
'} 7, Parent'Opinion Survey ' - 3 - T2 ¥ )
/ 8." Employer Opinion Survey, ’ 3 . T2 1
9. . Student Application Fornm ] o . ’
. . ($:69-75) .. 5 P
10. Staff Questionnaire .4 1 /
1i. Epd-of-Year Student ' - ) '
- Questicanaire .5
S x ' S -
12. learning Site aAnalysis S . ) '
' Porm (C:72-75) . 3 1 2 )
13. skill Developmént Bacords . ..
($:108-109) ) .2 1 2 .
' ’ ) 14. Student Performance Review .
e ' (by employers} (S:112-113) 3 PN z o
. \ . ( . , .
15.¢ student Evaluation of | . . .
' Learning $ite, (S:110-111) 2 2.2 -
R 16. EBCE Record of Student - - ...
S . .Performance (S:265-297) It ' e
T * (Portfolio) , 31 1
- 17. EBCE Student Experience -~ . . . .
Record (S:102-104) RN _ >, 1
' ) ' . :
v . 1 o
n/ ' . . . - / ¢
, _ v 1y, . . .
- \ Cfl4 . R . ) . i M

-
-
r




“
.

N Used Handbook
18. Weekly hme Rep&orts ‘ . A
, | ($:90-91) L% , 4 1
C 1. tudent Profile Sheet C o ;
o (5:96-99) o3 1 1
' % . ‘
20.. ‘Accountability Writk-Up . .
Porm  (S:118-119) - 3 1 r
! e - - o
, 21. Llearning Site Utilization . “» N
Form (S:106-107) ol ' .2 3
, . g \
' 22. Maintenance Visit Record . . \
(s:130-131) . -. .1 2 F
.l 23. Zone Debriefing Form
(S5:116-117) 1 . 2 .
\ ’
. 24. Predesigned Pmlects 4 . 1
’ (C: 196) L2 .

. 2.

8.
\ 1.
. 1
’ e
_ .
‘ 2.
1 »
R
i A,
-1,
. :

“Will skill building levels at employer sites be— -

-y
7
<
[3

. s, Used by Used by
‘ ‘_all Some

Hot * from

Reviged or
Different

-

Please list any additicnal, forms or. instruments.your project uses.

We would also 'appreéi:at:e regeiw'lng a-copy of any of “these forms.
Ski1l Building Level | T

+

Pequire.d of all studants? B

Racmire\d of some students? ' -

Available as an option? _5_

. Used differently than desq:ribed on pagas 277-32%7 of. the
Curriculum-& Instruction handbook? If so, please explain’
the differences.

- .
[
L

a.ny students bequn; thm yet?
Yes* 4 - Ho_ 1

* e
;7 -

- / v

4

Special P1 acements | K> : .
Are "special placemts" of students at enployer sites for Life\.,-
Skills or Basic Skiu.s an option- within yoyr program?

Yes 4 Ho

——— s L]

5

: )
(ot answered at cne'site) . S -
. s

/
{

If skill buildinggyvels are an ihtended part of your program, have

LY

— W )

’
' .
3
.
E
A
v
’
,
"f'}.
P
]
'
S
y
% -
:
H
:
H a
H
:
1
H
:
H
]
Vs H
H
3
-
. -
.
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2. If,"special placements" ate a part of your program, have any,
' students bdggun them yet? . ' : '

Yes

3 No 1

€

-

-

\ .

.0 * H
: (Not answered at one Sité) #/ ’ ' .
. . s . ° + .ﬁ *
.. . ’ g ~ . . ’ .
A? . o h -+ : ~ i . > 7
. - a * . . o i -
n N : . .
L . T s . . . N . 7
- - ’ :
- 3 .
. P2 -
? \ - ’ v
. -
. . ' N -t

.
~
3 B
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-~ .
-y M ’
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4 . . N
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- ' "Appendix D - -
.. L o : - ' » .
. EBCE STUQENT BACKGROUND QUESTIONNA}RE RESPONSES

. .
v . 1, , - .

Please check the arswers that descrlbe you, dx wrlte in responses . .
" when asked' to do so. .
» ~ s
1. ‘Hace you ever worked for pay outside of yoLr home on g
regular basi%? (If no, ignore gquestions 2 and 3 and go
directly to auestlon 4,.)" . ' .
., A ' B . C - D "E N
Yes  (N=19) - (N=24) -7 (N=26) . (N=21)  (N=30)
89.5* 70.8 100 ) 76.2- ’ 8&7
2. If you answered ves to questipn 1, what types of work do you -
4o now or have you don in the past? | . . .
¢ ‘. N
A .B, . C D E
only unskilled labor - . ' T -
listed 84.2 76.8 38.5 46.7 50.0 - e o
only skilled labor '
listed ’ ) 0 4.2, 7.7 14.3 6.7 -
Both skilled and .=
unskilled jobs listed 5.3 0 42.3 14.3 30.0 .
3. t do you expect to be doing one year after completing high
school? (check one or mord. answers) . ’
Working full-time * 32,1 33.3 34.6 14.3 30.0
Entering dn apprenticeship or ]
on-the-job training’ program 10.5*12.5 7.7 4.8 16.7
Goinyg into regular military . . , i
service or to a service . : M
academy ’ 5.3 8 3.8 " 9.5 6.7 )
Attending a vocational, tech-’ .
nical; trade or business .- -y o T
i ' 5.3 4.2 23.1 19.0 10.0 A
attending a‘junior o7 commu;, . . S . )
nity college 10.5 12.5 19.2 9.5 26.7 ° S
‘ - ~ . * .,
\ .
*Numbexs for ‘each response indicate the percentage of students . E
giving that response. : L .
: ) . ! ‘4 ! - Y~ N
Y . (— A - -
b .l o .
% . . 10 -. D"lx ¢ e
4 "" P P
ST T T e T ‘ T )




‘Attending a four-year colle“gé

i .

. . or unzvers;ty . . 10.5 12.5 19,2 9.5 36.7
J Workings partitime 21.1 12.5 34.6 23.8 23.3
Other (travel, take a break) 31.6 4.2 11.5 9.5 13.3
) I have‘no idea what "Z will :
be doing . - 15'.8 41.7 30.8 33.3 3.3
- 4. “How far do you plan to pursue your formal education? (Check
one) . .
J A, -B ¢ - D E -
Do not plan to finish high * . . , &
school . . 4.2 ,3-8
¢ Bigh school graduate. 52.6 75.0 34.& 5%.1 16.7
High school plus one or g J
two years of college, . ~
cdmmunity collede or :
. special training 36.8 12.5_ 34.6 9.5 .26.7
& High school plus thfee or ~ -, T )
- moré years of college, : . i
community college or -
special training 8.3 7.7 1}4.3 6.7
- Pour-year college graduate 10.5 _11.5 9.5 '30.0
. Graduate or professional ~ ‘ - ‘
training bexond college e 7.7 4.8 20.0
‘ N : . ’
5. List two_jobs you feel would like to hold after completing— —
- your ‘education. Be.as specific as possible (for example, say ;
- "a mechanical draftsman™ xather than "working at National
N Engineering”). o )
Students first and secog choices were coded according to
Holl:.ngshead's socioeconomic status system into the following
categories: . .. - .
) _ - T \ B C D E
- Higher executives and , co :
major professionals - 5.3 3, 29.0 13 40.0
Business managers and lesser ~ K“Q .
professionals * . 5.3, 13 48.4 13 .70.0
Administrative personnel and - e
) minor professionals . ~ . 15.8 10 29.0 & 23.%
) % . Clerical, sale rkers 10.5 28 32.3 22 33.3
* Skilled manual employees 31.6 31 19.4 28 . 16.7 -
Semi-gkilled employeés 42.1 .0, 6.5 16 3.3
. Unskilled ) . 63.2 3 . -
~ Other ) . 3 3.2 3
- - < . . . :
’ N . :
] - ™
~ . ! ’ * s ]
p-2°




N a v

6. Bav'e'yo’u' obéerved or directly worked at either or both of the

ot two preferred jys' listed Zor question 57
L. a B c D E
i N : . .
—\ I have ohserved or worked oo
. at both jobs .31.6 12.5 32.1 19.0 13.3
’ I have obs,ex:ved or gorked
,at one of these two jobs 31.6 37.5 38.5 23.8 40.0 ‘
"~ I have not observed oz,
worked at either Job 36.8 4. 2 26, 9 33.3 43.3 P

~. 7.. Bow sure a:e yQu £/ st to prepare for and ent the job
__> which you would most like®to hold after graduation?

v
- ~ -

A B8 - C D - E
. ’ . . .
X Do not know wherd to begin - 26.3 25.0 15.4. 19.0 13.3
S Bave some idea: . - 57.9 45.8 30.8 42.9 50.0
Steps pretty cle&g . 10.5 25.0 34.6 23.8 26.7
Steps quite clear ' 5.3 15.4 14.3 10.0

- " 8. Do you f?«.{( you.‘will be able to comolete the necessa!y steps
: - for this Job" M

o, - A . 838 ‘D E o
y 4 " Yes o w ! 42.1. 45.8 80.8 ’s?.l 83.3 . "
o -Not sure [ 52.6 50.0 19.2-,28.6 16.7 '
' - Probably mot . . 5.3 4.2 ' .
. 9. ‘What are the oqc.‘g;;ations of. §our fatlger and mother?
- ﬁ £
" Occupations were g ; according to Hollingshead's socioeconomic
status system -. A following categories. . . . .
. ) ) - ) = 2 . v
-8 - . C. A- B c D B -
', -~ * Pather’s. Occupation . - : - — . P .
~ f ., ’ . i . , .
T . 0 Higher executives and major. =~ * : :
PR - . Pl‘bfﬂl als - i 8.3 -707 ,6 16-7 ‘ *
. ’ - 1 Business igers and 10..5, " 7.7 6 13.3 .
- . ", lesser professionals 10.5 7.7 6  13.3
R § 2 Adndnistrat.im personnel’ ', : -
- >, and minor ptofess.ionals - , 7.7 -6 6.7
. -3 Clerical, sales workers. 10.5 -12.5° 7.7 6 16.7 .
. 4 Skilled manual employees 21.1 33.3 30.8 65 16.7 , .
Lo 5 Semi-skilzled employaes N 33 3 18.2 -12 . 3.3 ‘
] - © 6 Unskilled emplog’ees s . 36.8: 8,3 3.8 . 3.3 4
; . " 7 Other . ... oo™, 53 4.2 7.7 6 3.3 .

.
- A

* « ' » - v - ','."
o = 31012 . . o, . . 2 v
’ 3, . * ’ . -
. g NN | - - . D=3~ g
v . - .
. « - - x5 - ' *




oy

10.

11.

N Ot

“\

Hother's Occupation

0 Aigher executives and

major professionals . ) 4.2
'l Business managers.and , . ,
lesser professionals , . 6 ,13.3
2 administrative pefsonnel
and @inor professionals 12.5 11.5 6 3.3
Clerical, sales workers i1g.2 18 33.3
Skilled manual employees 5.3 29.2 3.8 6
Semi-skilded employees 8.3 11.5 12 . .3.3
.Onskilléd employees 2].1 8.3 11.5 6
other - - 63.2 4.2 42.3 47 30.0
» PN
or basketball teanm)

what high school activities (such as choir
did you participate in the year before entering EBLE? Write

none” 1f you did mot participate in any. If you participated
in sports, list the actual ‘names of the sport?. -

” n

a . "3 c. D b4

2 //nge: " 68.4 70.8 53.82 .62 16.7

One ! 15.8 12.8 19.2 14 36.7

Twvo . . 5.3 16.7 7.7 19 13.3

*  Three , 10.5 © 15.4 5 16.7
Four . 3.8 v 16.7 {

wWhat specific h4gh school a
participate in this year?.

\ S - “

vities, if any, do you plan to

A B c D E
. ’ , .
None » < 68.4 75.0 65.4 71. 33,3
gne .o 21.1 20.8 11.5 14 30.0
Two ’ 5.3 4.2 15.4 .14 13.3
" Three 5.3 3.8 - " 36.7
FO.UI [ - o ‘. 7

[y
-~ . »

List your nobbies or recreational activities.

)
3
‘
3
H
. \ (4
A
’ i

Number Listed A B c D £
None 10.5° 25.0. 3.8 13 ¥.3
One 15.8 25.0 11.5 . 13.3
Two .- 5.3, 37.5 26.9 20 20.0
N Three - °, 21.1. 12)5.7°23.1 13  26.7:
" < Four A 26.3 19°2 33 23,3
» Five or more 21,1 15,4

20 13.3 ~




e

- ’

. . ¥
13. Appr oxun;tely how many oampnlets, brochures, manua.ls Qr magazine ‘
a..r:t::.c1 es did you read this past school year?

-

- . .
b .

f ' a B c b E . .
None _ T 12.5 1g.0 -
. 1505 _ 10.5 25.0 373 14.3 28.7
) 6 to 10 10.5 25.0 19.2 . 16.7
P11 e 20 21.1 4.2° 34.6 236 6.7
21 to 30 5.3 12.5 14.3+~20.0 - )
' . More than 30 47.4 ~20.8 42.3 33.3 16.7 . -
"14.  Are you: . A - ¢ D E .
, #white 94.7 95.8 92.3 61.9 86.7 - ° ,
Black 4.2 ) . .

Oriental 3.8 " 3.3
Spanish descent .
(Chicano, Puerto )
Rican and so forth) ’ . °
0 Native American e .
Indian " 5.3
Native Alaskan . 33.3

¢

. . Otber (specify}/ - 6.7

\ y 15. wWhat is the highest level of ‘formal educationmyour father
has coapleted?

’,.

. ) ¥ qﬁe ' R M N £ .
- lementary School . 8
' . i me high school 2871 29.
’ High school graduate 31. 6 &5
Some pestse
(for example,

college, jr.
. college, busines
v ot school, trade o




1s, What is the highest level of formal cation your mother as
completed? ' ; .
N , ; A 3 C D E N

\ :

None‘ . v
. " Elementary school 3.8 14.3
Some high school - 21.1 25,0 15.4 29.0 3.3
High school |

' ) graduaté - 42.1 29.2 S0.0 33,3 43.3-

Some posfsecondary 15.8 4.2 '15.4 9.5 23.3

- - ] College graduate "5.3  12.5 9.5 6.7

. Some graduate work *
i . v Advanced degree .
T . Do not. know 10.5 25,0 11.5 9.5 ‘6.7

"17. How important was each of the following factors in deciding to

- join EBCE? (Circle one number for each question. For example,

' ’ "l"=not important, "3"= somewhat important, and "S"=extremely
important.) ’ ) ’

I wanted more freedom/ G A - ;!\\i ’
independence ’ 4.1 2.9 3.8 3.1 2.5
ek L .
> - I wanted to choose my . ) . .
.-t o own learning style 4.3 .3.7 4.4 39 3Jo0 [,
. L - ‘\\%‘4//
~ I wanted to learn about ‘ , AN
d careers . 4.6 . 4.4 4.7 4.6 4.5
‘ . ¢ "
I did not like my previous \ o T P
> . School _ 3.4 3.5 2.8 2.7 1.6
.. - I wanted to-prepare for' . - .
. a zcb 4.4 4.3 4.3 4.6 4.4
~ v . R4 > - . - . .o
I was bored with school -~ | 4.3 3.6 2.6 2.8 1.9
' I heird the EBCE DIogr. STy ’ 5
‘was easy . . Lyl e le 17 1 N
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‘ L -
. » . - Y
: _ v :
4 ;\ . - 1
- . .
- . ' ' L iaRbERDIX £ o
st Fd
- £BCE STUDENT END-OF-YEAR QUESTIO’(MIRE RESPONRSES .
> - ’ ~ /'
SITES
. ’ A 8 c > p P
- . . 'He20i, . (8=42) (8431)  (N429)  (8=35) (We27)
. ". k’aa‘: do you expect to be doing one year « ‘
. a‘:e‘. completing aign school? s
R ~- SN
- 1. Working full-zinme 35.¢» 55.9 29.5 44.8 '22 5 29.6
! ' -
. ’ 2. Entering an an apprenticesh:ip or on- . < »
the-3cb ::a.znz:sg/p'og:a::. s 4.8 3.2 6.9 7.4 n
- 4 : = ’ < .
3, Goinhg into *equl‘a.: military service - : : : .
or to a service acadexy v ~
\ . ’
-4, A:.ez:duxg a wocaticnal, uec‘zm..al,.
. . trade or-business s 1.
f ’ 5. Attending a junior or communaty .-
college. .
- €. Atu:zu.nq a oﬁ:—yeaz ool ege of " . .
. _universicy. . 2.4 22.6 @o.3  25.7 22.2 .
", " 7. ¥Working part-tine ; 5.0 4.8 " 3.2 f 10.3 22,9 11.1
. 8. Other (travel, take a break) - . 30.0 2.4W 6.9 \ 5.7 7.4%
9. I have no idea vhat I'11 be doing ° 10,-6 14.3 . : 29 7 :
- s -
2. BwZudoyouplancopuzsueyour ’ o . ¢
foraal education? . -
'd : .
1. Don't plan to finish high school. 2.4 Y
. - - = . #
2. Grafuate frge high kchool ' 70.0  71.4  29.0 ° 27.6  20.0 29.6
i . . 1
3. High school plus cne or two years - . ' . . L
LN of college, cosmunity college or ) .
speXial training i 25.0 21.4°  32.3 ' 25,7 18.5 q
{ ’ "?iquru £cr each response represent the pc:cgtuge of students giving that response from
the five: fcz pil.o; sites and thé Tiyard descnstration site shown here as sife P. ~
. F — L]
» ’ . '. ’ "
. - v' . ~ -
% ' s v «
K . LT . S — E-1 .
. s
. ' ' o Loollg . d <
3 R ! ) . '\/"’ - - . r ) .
N s . _ 4 - M
: l:l{l‘ic - . v b, - Il ) o .
L~ ’ - ‘ * L] » * ed B
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3a.

In.

- .

4. Hign scaooi plus three or ©ore Years
of college, commmn:ty college or

+ -spacial training 5.5 T 12,9
5. Gr .’ e from four year couo.qt ’ 2.4 12.9
6. G te or professional zn..nﬁ.:q \
collegs 2.4 12.9
’ srees
. A B [
LisT o j0bs yom feel you z=igat liks. %

hohd afzer coeplating your educatiecn.

Jebs ware'coded according to Hollingehesd's
sociosconoaic status systex= [nto the
following categories:

.

= /

rirst Occupatiocal ?n.‘a.&amt

1) Higher executives and major plofes-

sicnale ‘ 13.3
3) 3Susiness zuragers and lesser .. .

professicoels 3.8 2.5 16.7
3) adxiniscrative ml}d ,‘

=inor peofpssicnels 0.5, 15.0 13.3
‘) Clerical, sales wagkers 2.6 12.5 "1.9.0
5) Sxilled sencal esplogees 15,8 50.0° .0
6) Semt-tkilled emplogess ‘ 2.5 6.7
7) Unskilled T I ¥ BN
8) other ' - 2.5 :

§3) u‘gbn:‘mocutim and sajor profes< .
siconls ’ 9.4 0.0

1.4

13.8

28.2
3¢.5
17.2

6.9

14.3

22.9

-
~
.

P

3]

.  d1.8

-

32.4

1.8

S

17.6

© 20.6
2.9

-

2,9

t IS4 . ”
221

23.1

7.7
26.9

3.2 *



. 4 .
’ ‘-
/ “
. .
2, 2usiness zarnagers and lesser .
p:?.‘uum.’: . 2.2 . 6.3 £ 23.3 7.2 2.4 33.3
3) adxiniserative perscamel and .
* mpor professiczals . 5.3 3.2 20.0 0.7 38,2 22.2
é), Clerical, seles workers 6.8 15.6 0.0 28.6 211 3.7
5) Skilled zmarmal e=ployees . 10.5 é3.82 22.3 6.4 24.2 8.5
6/ Sexmi-sx:ilied eplogees .3 15.6 3.6 .30 3.7
« 7)) Unskilled 6.3 3.3 .3
< SITZs
4. Eave you cbzerved’ or directly worked at X B < > E F
either cr both of the wo Freferzed jcbs {
®isted for guestion 37 . :
I
1. I coserved or worksd at both jebs 9.3 47.5 76.7 48.3 42.9 51.9
.2.2cb&cv.dc¢m¢:mofthut ) . .
tvo jobs 5.0 37.5 16.7 51.2 51.4 37.0
* 3. I 434 not cbserve or work &t either " ; .
400 ) .o 5.0 15.6 6.7 5.7 1.
S. Bov sure are you of steps o preper
_ad eater the Job which you would moft . : .
“plike 0 hold after graduation? .
1. Do not knov whers o begin 10.0 2.2 . A 2.9
h Y -«
2. 'Eave scoe 82 7 3.0 22.0 10.0 3.0 28.6 37.0
. 3. Steps pretty clear 5 55.0 19,0, 50.0 4l.4 -42.3 ~37.0
%. Styps quite claar - 5.0 26.8 40.0, 27.6  25.7 25.9
t e z°
6. Do you fesl you will be sble to cosplets ’ i
the, necessary steps for this job? - l;
L T . b
i.. Yie ‘ > 75.0 ,78.0 93.5 86.2 94.3 8S5.2
' 2. mot sure . , z',’io 17.1 6.5 13.8 5.7, 4.8
3. Prodadly not s o 4.9 ’ \
\ i
_ Y : B . ' \
- ) s Lad . 1 \ .
4 / . 2" 3 . x‘
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[

“hat agpects cf your leazning
ehig year {if apy) infloesced your
choice of potantial careers?

=any as apply.)

1

-

2.

0

4,

{Theck ad

Kcoe H

I talked o tsachers or a counselor
about by choices

. -

I zalked o pecple Who wOIX at Zhe

scbs .

I taiked with relatives or fri
about =y choices

Zb&du;nz‘.‘acoincbscv‘.cht
TT7ing out the jobs

I read about the icbs
Are there any jobs zhat last year

seened interesting that you nov
fedl do not match your intsrests

or abilitles? .
Yes s
If yes, list these johs,

-
Why 4o you nov feel that the jod(s)

20 longer match your' interests or
abilscies? .

What caused you %o changs your =ind
abogt the job(x)7? (Chack coe or oors

£ the folloving, . ¢
1. dvice from’ teachers or a
counselor

N

2. Mvice from relatives &r friends

3. Mivice frum, ome0ns who works at

the job(s)

§. 1Iaforzation I have read abodt the
job(s) )

' L4

1S

45

26

sI72s
< -
.
R
17 29
58 ’ '45
35 17
% 72
Pe) 14
0.0 3.3
‘ -
¢
[
6 7
3 9
‘19 7
. .

e
[
.8
E 4
' Py
9
[ 4
VRTY
M
63 10
5% 33
69 70
40 13
48.6- 66.7
. ~
3 7
17 5
9 u
L
u n

¥




[ .
A 2 v [N
« -
- T 3
N\
- . ! )
w'
N 5. EZxpsrience in cosesving or trye
ing out the 3co(s)
. 6. My interes:s have Thangsd
7. "1 &n't Xnow
czons 9-31 were m:vdbg.:.bo‘
. students wsing & Likert scals of 1
. Tt 5 to indicate how helpful they '
felt EBCE/sc% had been to thee in
. reach each octive. (For exa=ple.
1f they felr EBCEZ/school was very
. befpful they were to cirgle §, i
zoderately halpful they yere tp circle
. 3 and L2 little or no help circle 1.
. o~ The nesn and standard deviatice for
_ IBCZ and Coperisec Group stadents i3
) N b shwn 1 the zable beldw: )
.  Bow helpful & you feel your EBCZ/ -
school experiencs this year have bees
- b in casgisting you to--
. - Y.
8. solve prodlems logically .
. 9. understand the role of science. in
cur society today
19:', understand nore :wa:ymtu
11. ' get aloog with others
- — 12. ounderstand the demccratic process
13. develop your own crestivicy .
N 14. 1u:nbovycu:muu;dnbu-
P ties £it into potentisl carsers
; 15. lesrn how society's valuas, the
. govermment and the sconcey affect
. . the world of work
" 1] -
. 16, learn what to look at vhen coo-
~ sidering a jcb .
4 i -
, z T .
- ‘\:
-; . |!\ \' ’
o 120
\‘1 . . .
5 o 4 ~*
B .
ERIC o
I T

.

4.1

3.5
4.6
4.5

3.7

*

2.8
3.6
3.7
- 2.6

.+ 3.2

3.9

3.1

. 3.8 .

3.6
4.7
4.5
i.6

4.1

2.5

3.9

4.1

3.4

3.2

4.1
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3
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ot
. - sIzEs. o .
. - k4
. * - 4 . -
A 3° < ] 2 oo
’ 17, learn bow to £ind and keep 3 1o 45 38 3.7 43 4.2 3.8 ' -
“18. learn the basic skills aecessary for L , '
the careers that intarsst yoo 4.3 3.7 §.2 4.3 4.1 4.%
S - ’ . *
. 13, i=prove your readisg skills 3.7 7 3.3 3.3 3.4 ‘2.7 233
20, izprowvs your sath skills | 3.6 3.4 3.5 4.9 .5 1
’ . 2!, izprove your oral comscnication skills 4.0 3.1 3.8 .7 3 R i
. *22. t=pgove your writisg skills .0 3.1 3.3 3.7 .1 2.9
. 23, koow vhat level of >asic skills pro- . N -
o ficienty i3 zequired in the jobs of .
. interest @ yoq 4.9 . 3.5 4.0 - 3.7 3.7 3.7 -’
24. Failn confidencs (o your c:.u:'-! =) .
apply basic skills =0 complets ks ® . .
@d o solve prodle=s around you 4.2 , 3.5, 4.9 4.3 3.3 3,9
25, Dbeccee acquainved with a broad zangh .\
of rescurces to use in gathering in- ' .
s P forzatica for werk axd decisica makizmty 4.2 3.2 3.9 3.7 3_.9 3.8 -
- \6‘ 6. commicate comformably with adults | 4.2 3.5 44 62 3.9 3.9 - ‘
. 27. zaks respoosibilicy for your own \ A C . B
¢« actions < 4.5+ 3.9 . 4.4 4.3 4.1 4.2 _ ,
. L .
23. becoms zcre open to idsas and valuas . ‘ . .
. , . differeat fro= your own 4.4 3.9 4.5 4.0 4.0 é.‘}._
bl 4 }29. use information cbtained throogh to. )
direct experiences in agking decisions 4.1 3.6 4,1 4.1 3.9 §.0° .
Y
. 30. feel prepared o sccept adult rarm- 4.6 3.9 4.8 4.3 4.0 4.0
respoagibilizies - - . & .
¥ 31. Bow womld your rate the overzll gqual- . .
o ity of yout EBCE/school prograa? - ’
: . ¢ (Stodents zsed & scals of 1 (poor} o ’, ’ . ‘
* 5 ezcellent).) . 4.4 3.8, 4.2 4.1 3.8 4.0
e T 32; If you Bad it to do over sgrin, 40 you . D ’ , "
think you would decids o participate . . -
- -~ in ZKZ? (Students used & scale of 1 .. >
- . *  (definitely no] to 5 (definitely yes).)'4.3 3.6 4.9 4.4 3.6 4.3 *
; . ) ; - B .
. ’ i ¢ - -
£ - . .- . - ¥
- LY - . . i - : L ¥ [ S .'.:
. \ . . bt - R e o .
. - ~ ! V
. £ . » . -
" . v
R / E 6, . o ‘l . .
\ - ) . t
. . . -
. . b . v - .
. - . -
ERIC" . = - . 127 - o . R
-~ - - - e o= R L . s -




. 33.
¢ . Le K,

L 4
s,

‘
36,
¢

.« - M 37.

Al
N

11 A

In EBCE bave you felt that youcould
XT yOTT oM TELS?
(Stadents uzed & scale of 1 (defi-
itely no) 5 (da.‘za_uly yes). ) 4.5

In cozpar .lcavz’“.bonqnh.h.gh
MW'}'
um;:vﬁcyoc“cz leaZning

to 5 as in qoestica 35.) 4.5

Ism:ucnvithpu{mz

in the regular high sthool progzaa,

how motivated are you to learn in EBCE?
(Scaie of°1 to § ag in gqoestica 35.) 4.7

m’m,um.mmm
Shis year at the high school, 2 com-

Koo B 65.0
ooe ’ 7 " 1m0
Mo . 5.0
three | X

. Four. . 15.0

.3

3.4

3.6

24.4
4.6
22.0
14.§

19.5

4.6

4.3

5.5
25.9
3.7

7.4

7.4,

58.6
13.8
13.8

3.4

10.2

4.0

3.5

1.9

25.7
22.9
25.7
11.4

14.3

4.0

4.0

51.9

23.6

3.7

7.4

7.4
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A B c > 2 F Lt
this year, approxifately how many * . ‘ 2 .
paz=phlets, brochures, =anuals or ' s
magazine articles did you read? . - -
: 1. tone N 7.1 3.3
- +
N 2. 1ews ' 15.0  23.8 6.9 14,3 4.8
. 3.. 610 25.0 19.0 10.0 28.6 25,9
4. 11 %0 20 3.0 3.5 16.7  20.7 2729 111~
r »
. 52 B3 - 10.0 1%.3 2.0 ¥
4 . *
. 6. More than 30 ‘ 20.0.  21.4  $0.0 37.9  25.7 33.3 :
. L . 39. During the school yesr, approxizmately
- how+zany visits did you,zaks to the . .
. following corpunity resocurces? (Writa h
in the number next to each com=nity \
resourcs. Put "0" if you 444 not .
‘visit a2 particular rescurcs.)
" ) Public Libraries . R
y & Hone - - 2.1 32,5 28,6  17.6 - 12.0
13 ; . 1.6  37.5 » 386 55,8 52,0 T
) ™~ iwe ® ' 1s.8  17.5 0.0 4.3  20.5 20.0 <‘
78 5.3 2.5 3.3 7.1 : /
9, or mors \ "26.3 10,0 8.7 143 5.9 16.0 .
—_— = Maseu=s “
\ soae 66.7 789 63.0 63.0 36.4 15.4 / )
' l1t3 . 33.4  13.1  33.3° 37.0 63.7 65.3 «
. ) . .
: :oato6 * 1.9, » o -
‘ 7ws . ST 3.7 o
l . . . . ¢ .
£ i ' v
s
. {
. - .‘i
. -~ . S
. . ‘ < .
- ] * . . % . . -
PO - .
- “ . -
) e . 2 ¢ - .
/ - E~8 ok . S. - ) .
. . b ‘ ~ - = - L .
LY - ~ 14 12’\ N
¥ . . H ” . ‘9 -
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]
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-
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4 0 6
- 7 t08

9 oz DoTe

Ncas -

- 13

- 4 to 6"
' 78

® 4 .
9 or more

.. Collegs or Universities

38.9

16,7

70.6
11.8

11.8

5.9

87.5

12.5

53.8

41.1

2.6

2.6

76.9

20.5

2.6

76.3

21.0

T 2.6

94.4

SITES

6,7
56,6
26.6

3.3

6.7

14.8
5%.2
8.5

-

7.4

25.9

74.1

53.6

42.8

&0.7
32.1

7.2

58.6

27.6

3.4

10.3

92.6 .

7.4

[}

26.5
53,0

8.8

29.4
61.8

8.8

8.5

42.5

3.0

63.6

36.4

24.0
60.0

8.0
8.0
44.0

40.0

4.0

88.0

12.0
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SITEZS
\\\<\ A B c
What do you think are the ™o gréat-/
est weaknesses of the IBCZ progzan?
‘ {Check the responsss you feel are
zost applicable or writs in youx
. own Iespoase.) 80.0 61.5 62,5
v 4 . h
A 1. Some students can't handle the
freedon SO.Q 61.5 62.5
2. Problaas in the organization/ .
staffing of the program 5.0 42.7 36.2
Q * 3. Students oot recaiving sufficient
taining in basic skills ér sur-
—- vival skills 45.0° 3.1 11.9
\ .
- 4. Inadequits supervision of students )
oa job sites , 10.0 7.1 15.4
T 5. Zlack of variety of job sites to — ’
N seet stdents’ ixterssts 15.0 65.4 4.2
4l. What do you think are the two great-
. . est stresgths of the ZACE program? -
-~ {Chack the responses you feel are most ’
applicable ar write in your own .
. TAFpOnsSe.
1. Good alternative to a reqular
- « school progran - 25.0 36.6 16.0
) <
' 2. Quality of the staff 5.0 8.0  16.3
. 3. Stydents learn about & variety ’
of caresrs . - 35.0 466 /3{.\7‘
s
4. Students lesrn abous “resl 1life” . ‘. j
! : situations and responsibilizy 45.0 60.1 2.4/
. 5, God>d way of getting students .
. s to learn 25.0 8.0 8.3
>0 6. Dxperience in’working with adults 35.0 - 37.5 4.1
7. Individual trsatment of students 30.0 . 3,1 25.7
: L4 . .
-y >‘\-% ” -
Mot llk.d‘lt sits E. -
’ v —n . . O
. 4 R Y
\ :
.‘ . " . .
E-1B ]
- - - ‘ 'r_
O L - .o 120

55.6

55.6

39.6

40.7

4.9




STU&ENT RESPONSES TO-THE OPEN-ENDED ITEMS ’

' EBCE STUDENT END-OF-YEAR QUESTIONNAIRE
. d ~
Juestion 42. wWhat azre five things you could do NOW to fipd/out about
» °  the job before gc:;iz take the job or begin job training?
~ ’ National
RESPONSES Site ™ Site B Site C Sample
. (N=27) (N=1R (¥=20) (N=35) (N=20) (N=10) {(3¥=2309)
' .
A o E . ¢ £ c
Acceptable M 3.30 * 4,00 . 3.50  2.80 3.00  2.00 No Mean
. . . available
Unacceprable ¥ .70 .34 1.00
¢ ™ Mg
‘ PERCENTAGE OF RESPONSZS National
) . Site A Site B Site C Sarple
ACTUAL RESPONSES E C z C Z c d
v . )
TalX to councselor, advisor,
guidance officer - 0 53 6 17 1 o 29.7 ’
’ Talk to or cbserve people ' /
in the field . + 74 76 83 60 14 5 70.1 '
) Cbtain and/or read material . ) . .
_about it 4 71 83 50 4 3 7 .8 .
Get information from school . ’
.or college, or from :
professignal associations 15 '12\"’\ 9 3 3.5
i T&lx to teacher not'in, :
' specific field ‘. * - 18 - -3 11 2.4
Contact personnel officer,
, ezmployer or employment T
¢ ‘office” .- 37 35 46 20.-9 . 42.6
. Get job or training - .30 23 1 9-3 3 6.0
Ask parents = S, 18 3 3 . Not coded .
¢ . - . R ‘
Ask friends ' o123 3 on Not coded
O,’cherLcceptable responses 22 | 14 5 1. 22.8
. “ - .
* Other unacceptable responses 22 11 18.0 .
\ 3 *kBBCE students, C=comparison group students. Site A is the Tigé.rd A
Demonstration Site.while Sites B ahd C are the pilot sites.
. L . . . © C . . E-11
- . . ST . 1oy
T . 120 - - -
o - . - .

. -
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- Question 43. Glve six (feasons why some people who are wJ. 7lzng to work

\ find it hard to.get a good job

R - National
./" ~y ..,
: . RESPOHSES : Site A Site B Site C Sample
et , , E cC E C E C
N ' Acceptable 3.77 3.70 4.00 2.00 3.00 3:.40 No Mean
; . Available
Unacceptable .11 .32 2.66 2.00 .10
- : » PERCENTAGE OF RESPONSES . . «
N . ) Hational
. . o Site A Site B Site C - Sarmle
; ACTUAL RESPONSES * jA C B C E C ’
Racial discrimination 12 3 e 1 19.1
Age diserimination 15 6 92 .- 25.8
Sex dfscrimination” ' 6 6 3 8.0
Ethniczdiscriminagion ) 3 ¢, 2.9
< ) . — ‘ ’ * N
Religious discrimination 4 6 3 2,8
. Over qualified 15. 6 9 3 1.2
Police record ‘ 6. 18 2, 10.6
; ’ , \
. Fast drinking problem or
, history of mental illnéss C 1 -
€ - 7 oL N ' : , .
Persconality, manners, ) . - 4
T - attitude . 33 35 29 23 6 4 6.9
Angeara.nce . ; 15 1 3 3 2 11.3 -
_ Other discriminatory pra.ctices . 9 . 9' 1- ' 5.7
Other acceptable responsas ‘ .. 4 2-3 9 1 ) 13,5
Interview went poorly, badly. . 6 23 6 -, ) 1.6
Experience, t{aining, skills, “ .
education 11 12 9 7 83.8
- Lack of 'intelligance (except ’ ) - oo
mentally), 70 - 71 74 57 3.8
Lo R Lo
. g¢12 ~ ¥ ‘ =T
i * ! . s ‘ 12&; .
, . K&
* ;7_>; ) mé’ : N i} ‘t:‘ o T T o T ) T - B B
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- Question 43, (continued)
- FfEZRCENTAZIZ OF RESPCNSES
. Rational .
. ' ’ Site 2 Size B Size © Sample
ACTUAL RESPONSEIS | z cC = c_E c
* Other unacceptable responses 4 .6 3 - 1l 3 .
Physical helath; physical or
.  mental disabilities 33 & 6 3 1 2 24.4
. References; past job S ) :
performance; not a good workar 15 6 11 6 2 14.5
- 4
Demands applicant makes; sob not
compatible with applicant's ’
requirements - 18 35 14 3 7 2 25.2
Indecisive; don’:/knqw what . o f
they want 11 & 20 9 1 1.1 ;
, Jobs not available 26° 35 46 23 6 2 53.0
Too far from job; transportation \
problen 18 & 11 1 1 18,2
- “Don't lock hard encugh; don't
‘ _know how to look for a job 15 " 41 17 26 4 2 Not coded <
. . ' h ’ .
/r M .
3 “ ¢ E3
. ¢ | .
— . . '
. 1
S . B J
. -13 .
. - _ . F :
o - - '
‘ - 13

RPRRI A v 7ex: Provided by ERIC . « - - -~
« .
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'Qi}est:.on 44, List ten different ‘things that a‘persoq should think

~ about in cz'géosing a job or career. “
s . . fzs ’ / National
RESPONSES Site & . Site B Site C Sample
< . - E .C E c E c - ’
Acceptable M ¢ 7.74 6,00 6.40 4,20 8.00 3,70 No Mean
. ’ Available
Unacceptable M A1 32,10 406 .10
' 7
- 7
PERCENTAGE OF RESPONSES
.. ‘ National
. Site A Site B8 Site C° Sample
“ ACTUAL RESPONSES = ¢ z. CE C
Responsibility, challenge,
usefulness, self-improvement 4 6 g . 6 14.8
ra »-/ .
’ . Personal tigfaction, interest, o . -
- desires, s . . 81 82 77 63 I3 7 84.6

1

/
~_ Prestige, status, opportunYty .
2 » for advancement, respectablility 41 2? 17 26 3 1 28.3

<

+ Availability now.and future 33 29,29 23 1 2  27.1
)Dut:ies. - 7 ‘6,6 .6 3 . 12.9
Working conditions; mechanical ' =
aspects of job . 96 76 71 49 13 7 90.9
Job qualiﬁicatiané (training, ) - ’
experience, education) 63 7€ 31 34 9 4  52.5
Personal abilities or,con- . L
straints- (inte}ligence,
personality, physical .
abilities) 48 29 43 14 -5 1 . 49.4
Interpersonal relations - 41 23 31 9 4 /2  30.6
. Possible discriminatory factors ' 3 1. 1.7 7
Ethical considerations ' : 7 3 . : 2.7
Other acceptable ré&sponses 15 3— 3 7.0
. i \_ T
. Other unacceptable responses 11 6 6 1l 33.5




: | oaemOIX P - N
' £3CE DMPLOYER COMMUKITY ORINIOH SURVEY RESPONSES

' T STTES
Q. -~ ( ‘
e - b Y 3 c 5 z

(Badl)  (Be42)  (H=13)  (Ne53)  (Wel9)

your sice ] , o,
. 2 persca ' 7.3* 2.4 5.3 5.1 __ 10.7
2+¢ perscas 29.3 26.2 3.6 13.5 17.9
’ 510 persces 24,4 19,0 26.3 18.6 7.9,
21-50 perzces b 81 45,2 ° 26.3 37.3 7 a4
s §1-100 perzocs 7.3 7.2 . 1.7 10.7
° Over 00 persces \5.3' 1.7 21.4
- langth of tize you Rave been partici- . ’ ,
pating with the program { -
Less chen 6 mooths ! 12.5 16.7 5.3 10.7 204
é-11 montks 20.0 ’ 2.5 36.8 8.9 £,0 ..
" 13-18 soneks 1.5 183 263 2.8 My
, Over’ 18 meaths : 380 9.5 26.3 . .44k 7.1

sminmmmifqiayusimtozté::mqm (vsually

. mm,mmmmminoztmanlu}cb)czzcalux,mqlml
(Mymmummmazmjmcmaﬁtswwdu
of an oczuparicn). - ' g

L. Iban:b‘:t&atumammg;plmpimozhmaqm;:muu,
. Myhmyhmpqm&mwywﬁﬁmm

~ .
. ¥ber of hours per week Zor caresr ‘exploration: {¥ezns and Standard Deviaticn) -
- A 5 Te .- D £ '
N ! . . . - ‘ H .Y 1 :
"_‘ . Maaxn g.3 6.2 4.3. 5.8 . 6.4 PN
L - S;D. 6.0 5.2 4.8}’ 6.3 ‘4.9 \
- i : ’ - - /’ . ]
_,/ . W:&cﬁmmt{tm of sploysra-giving that respooss.
!Lmuu.mmmmmumq cmitted the question. -
- /\ . . * ¥
(Y N - ’ '
I . / P - )
/- 4 - < i - ) \ .
E > - : - i . ﬁ"l
€ ¢ - - .
i .- 130
- : : Tos :
Q . T . o ’

DA .1 70x: Provided by eric [
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. ‘
[ . . N .
/ ’ * - ’ : «
. . ‘ . .
A » r ‘ :
;o A
’ ° )
mber of hours per veex for leagning level: (Mezns and Standard Deviation)
A By < b+ .k
’ ’ Fean 8.4 a.o\\s.e 5.2 5.3
. . 5.0.° 7.4 . 1.4 5.0 7 6.8 9.3 -
; 2. Weich of the 20liowing sopportive services &0 you lor others at yor site)
. t > provide for the stdents? (Check each appropriate category £or carees
. exploraticn and for lsxtning level 1 you have had szudants for both fevels.)”
) “F *  Career Explorations
, . A B ¢ > ° z
P‘ Talk dout job opportaities? 0.2 T4 731 72.9 $2.9
. Zalk abogt the student's . )
. perscoal préblems? , 26.8 23.8 15.8 25.4 14.3
) Talx aboxit activities at your ~ .
. * pize? A B 75.6 a.0 7‘3.7,"_2 83.1 96.4
in an scademic arsa? © 17.1 .8 20,5 6.8 7.2
Evaloate individua) stodent's ‘
. assigrments?y ™ - 39.0 52.4 26,3 33.9 39.3
’ ‘- T A A
' Assist stadents 4in noom ) .
job~related afsicrmenty? 17.1 7.1 5.8  13.6 10.7
Supervise stdents to pericra
T & spoglc jod-related £ask at
/ \ yoor sita? 58.5 73.8 36.8 64— 42.9
. P !
\/ Belp plan stadent t8? 9.0 33.3 5.3 mij 28.6
= ..'\
] . ’ a B c D £
- Talk about job cpportunitied? 5,2 69.0 52.6 61,0 28.6
\\ “oalx about the student’'s persco-
* , ) 2l problems? . 24,4 57.6 3.6 18.6 u.3
- . .
' T2l about activities at yéz . '
site? . . se 833 52.6 62.7 39.3
.’ . -
. : -
* »
,
e
2 - -
_ . Y
. . , . - -
’ b P=2 " s - -
: , s * EY -« - §
« . L4 - ., 13.{. .1

i o
ettt

Q .- . )

.- - -
- ’ = - z -
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A

ToTor in an academic area? 7.2
Zvalumate individmal smadent's
wsigroents? 34.1
Asgist stodents in noo-job-
Telated assigrments? 14.5
Supervise stodents o pericrs
& specilic job-related task at '
youz site? 48.8

~
Belp plan student assigmoents? 23.3

Bow did you first becooe iavoived /
vith the program? (Check appTo-
Friats respcmise.)

~.

A
Prograz perscronel coatacted ne
m‘-‘b‘m 63.4
A stdent taixed o me abous
the ;zc§:1= R . 172
Another e:alayt; talked 0 me
aoat the frogiam 2.4
Co=pany perscmnel talked %0 e
abeat the progra= - 9.8
Pid the progras staf! provids yoi
with exoagh inforaation to help.
You direct student activitiez at
you site?
;’l Tes T8

Rould you reccamend to a

aployer or rascurce persca that he/
ghe also beccme involved with zhe
FTogzTEx?

“ Yes 2 100.0
5
’ r
. *
A Y -
_ - ,1!‘
N | -

r &4,8

w

- . ——

L =

22.3

7.4

52.6

42.2

n

5.3

5

"~

85,2

—

21.4

4.3

(3]

£3.6

32.2

7.1

96.4
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work ‘wizh the stadents? 2,4

" Bow Eave esployees at your site Te-

acted > your agency's pasrticipe-
tion 15 ZCT7 (Chack aoe)

- Positive zeacticn 72.5

o what ways (i aoy) bave the

loysss at your site beoefited? 4.9
(Check cos of more sppropriate ’
rszpcnses) .

They havea't benefitsd 4.3

17.1

4.4

¥ work . .8

~
-

3.9

4.5

2.2

2.3

5,3

52.6

m's

1s5.8

L4

o]

3.8

3.6

2.0
18.6

Mean Respoases (o3 a scale of 'l %0 5)

»
-

4.0

2.4
10.7

*
K
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R4 - ~
\ - & i ,
N
N A\
:
- .
\ )
. ) \ less Respocses (o 2 scale of 1 o )
. PR \ .
. ‘. o ~ 8 B < o) E .

12. .;:ompm:sm:‘.m;cw-
Fating in the E3CT jrogTaa Dext .. * .
yeazr? {(Chesk yes or no) :

. -
. Yes 97.4  87.5 9.7 842 100.0
‘ Wny? (Chack coe or aoTe of . . ' .
ths rsapcas below.) - -
Progrem is warthanile B7.8  Ti.é 4.7 6.l 52.5
I like the petple izvolted 48,5 42.9 68.4 373 53.5 ‘
By pazticipavios 13 a2 v . L : *
cEmEmity service ’ 42.8 $0.9 52.6 55.8 78.6
It is challesging tome  23.3  28.6 2.6 25.4 ‘32.1
- I bave had prod with
¢ the stafs .
. I hr7e bad problems with *

the stdeats 24, 2.4 5.3 3.6

» ' .

) The pzogns is ot . .

B .7 sttfeczive 2.4 £.1 '
I don't have tine 2. 2.4 5.37 6.8 7.2 .
12. Whav 40 yoo thisk are the greas~ .
T o5t siresgrhs of the progra? )
(Check oo o mors raascts,) . B . ,
. . 4 . - -

. Good -alteraative o 4 regy-’ L -, . .
- laz Righ school prograa . 46.8 £5.2 £7.4 .6 25.0
[ 2 L 1 ‘ e

| Qmlity of the stafs . u.s 9.0 2.3 1.9 20.7

- - . Sradmes leamn about a . -
. variety of careers 87.8 8.0 ' 3.4 6.1 . .22.1 -7

- v . Stxdscts Jearn tbcc:}ul ' T
- .~ 1ife sitoaticns 80.5 83.3 84.2 66.1 78.6 -
, - . . Y
Good way of getting stde - T . o
dents to learn 35,0 40.5 - 36.8 23.7 .4
N T ' ' /
. xperience in working - - X _ -
- vith adnlrs 65.9 | 1.9 368  64.4 63,7 -
- . , . . * - b s . ) -
- = - r . ’ Q "; " : * *
F 4 . i
s - ‘ -

- * = -
O ‘ - R . . ) - . " e
ERIC- - - S SR UL
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Wnat 2o you think are ths FTeATSST

veaknezssls of the progTaa?
oot ST DOTE Isasoas.)

%
Scpe stadeats can't handle
the Sreedcm

PzeSlcen in the crjaniza-
//1=a= of zhe progrzm

£,
Students ot receliving
safficient training

Insdequats sTpervisioa of
stodents on D zicas

Too seh paperwerk

lack of fexoack abcur P
stodents - &

&
Key be oo difficulc/oach-
aical for o stdients

Xow zany stagants would yoor siza

—rt”
cns stdent .

’

Three- to Zive stxiexts +

Six w5 eight stodents
Xore than sight stodents

et &5 you feal studects irs
able o lesrn ca jcb tizas that

Sy -
-
-

be able o hapdle xt cos zine Loz
=¢rcz:t¢r>¢;;1c:z:a==?

(Check

rd
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A 1]
o
A 3
[
9.0 8.0
2.3 4.3
12.2 21.4
1.3 19.0
Y 13 7.1
6.4 e
61.5 8,6
\\27.5 32.3
5.0 6.5
3.2
3.2
R E 3
L
1.8 85.7
N
73.8
¥
1
¥
{
- A

[$]

62.5
31.3

6.3

78.9

52.6

53.7
3L.5

13.0

83.1
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3.6
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) . Appendix G o -

EBCE PROGRAM PARENT OPIl!IQQ_SURVEY RESPONSES

N ~ , .

¥ ." N . -
well do you féel the EBCE Program compares overall with the

1.
%Zt school experiences of qour daughter or son?

Much Much
Worse . Better
1 - 2 ’ 3 4 5
- c -,
. - ' 5 14 23 -

I1f you had #t to do over agein, would you want your son or
daughter to partic:.pate in the EBCE Program?

Definitely o

Definitely T
No Yes
1 2 3.7 4 , 5
S | 2 3 9 28 -
‘3. How well do you think your son or daughter likes the EBce
’ Program compared witQ_past school expenences?
"Much + o ) . I-!uch
. Rorse (\ . : Better-
. 2 3 ¢ s
. . " 2 4 13 * 24
4. BHave you recéived enough informaticn .about your scn ‘or
/ daughter's progress in the EBCE Program? .
' | Definitely . Definitely ‘
.o ¥o Yes
. L g 3 4 5 .
oo S | 3 ¥2° 18 19
" 5. BAbout how often have you had any contact with any EBCE
. Program staff members? RN
~ ) "‘ m’ - . Verg . .
AT , Never Frequently o
. ,G' ~ 4 5 “ .

o *Thesé numbers represent the
out of* 45 parents from three

gumbér of parents giving th!s response
pilot. siies.
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6. In comparison Qith regular classes how muéh opportunity did the

} EBCE Program provide your dawghter or son for learning about
’ . opccupations?
Much About the Much
Less Same A More
1 2 3 q '5 '
- — { . - .
1 5" 36 . \ >

7. What effect, if any, has the EBCE Program had on helping ggdr son
or daughter form career plans?

Definztﬁlg No . Definitely
Bffect = Good
- 1 2 3 4 5 T S
. - 1 5 17 9 ‘
8. In comparison with regqular classes how masch opportunity did the EBCE
~ Program provide your daughter or gon fgr general learning (i.e.,
Basic Skills and Life Skills)?

i t Much Aboyt the * Much ?

B Less Same More .

1 2 3 v q 5

o 2 5 22//’13
AN

9. 1In comparison with past experiences in regular classes how motivated
. is your daughter or son to learn in the EBCE Program?

Much About the . Much
Less Same More

I S 2 3 a 5 ;
‘ 5= .5 . 22 15 .

10. Before entering the EBCE Program, how ©often did your son or daughter
talk to you about what was going on in regular classes? -

v Almqst ‘ - Almost - . '
ever ' " Daily
W oot ©1 2 3 4 ..,5
— , . un - i3 s 8 - 1 .
o 11. How often does your son or daughter talk to you about what's going.
s on in the EBCE Program? .

* ‘ . Almost ] ) = Almost - -

. , Hever Daily )

- ' 1 1, - 2 3 Vg 5
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12. How many meetings have you attended during this school year where
other parents of EBCE students were present?

None 1 2 3 '4ormore
-2 1 . ° 2 3 -

13. What do you think are the greatest weaknesses of the EBCE Program?
(Check any of the following which are applicable.). ) )

Some students can't handle theffreedan
Problems in the organization/staffing of the program

Students not receiving sufficient t‘.rai.ning in basic skills
or survival skills

Inadeguate supervision of students on job sites

Bl B

(1]

Lack of a variety of job sites to meet students' q-
. . o interests (this'regpons‘e used only at one site) .
. - N
14. What do you think are the greatest.s trengths of the EBCE Program? -
(Check any of the following which are applicable.) ’
T T 1. Good .alternative to' a regular ;chool progranm e : .2
SN 20l 2. Quality of the staff : ] :
T E 3. Students learn about a va-riety of careers ’ .
o ) B2l 4.  students jeam about réal life" situations and
. ; . responsibility
) E 5.. Good way of gettinmg students to learn ‘ —_—
. ’ . @.6. Experience in working with adults ' . 3
[d7. 1aividuar treatment of students (this response used )
. only at one site) .
15. What-positive changes, if any, hava you noticed in your son -or ' ,.
daughter that you feel are a result of participation in the EBCE
Program? _ (azed: one or more of the following.) X
1. Greater maturity or self direction < "
<. ) :2- Better able to relate to others - ' . '
- o . . @ 3. Greater self confidence . P .
' + - [@4. clearer direction about his/her futu;e .o
’ Eﬂ 5. (More interested in education -t ’ ) )
’ Co E 6. Better understanding of jobs ' * e . J
i fel 7. zmprovement in basic skills N ’
R R E 8. More realistic gttitudes toward life, work, etc.. ’
. - E 9, None (this response used only at onf.- .s_ita) ’ - ) - &3
) » A . ) .
g ‘ I 139 . T et
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) ]
. ~ ' ’ ¢ s . ’ ;
16. What negative changes, if any, have you noticed in your son or
daughter that'you feel are a xpsult of participation J.n the EB-CE g
» Program? (Check one or more of the following.)

o
..
(2

4

7 .

2

Less interested in education
_ Less iriterested in working

More critical of others P

Disappointed with program (this tresponse used
) only at one site)

B 6] [ o] ko,

»

&17. What types of knowledge «g3kills or attitudes have your son or
) daughter- acquired in the EBCEZ Program that you feel he or she
- would not have gotten from a regular high school program?

- (Check ocne or more of the following.) . .
B - Piret-hand kngmledge of demands in a "Bal world®
RS, Wdrking with other people
Do R On-therjob gkills
gal Serf-digcipline . _
’ @ . s Motivatin to learn . , ’
i @ owngad oo R R
CoL L ﬂ§ ‘ c ) {
’ ' “ | i” ) - .
, 18. What c;a.nges, is? azty wpuld you recomené in the EBCE Program?

- < ke

&
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18. What changes, if any, would you recommend in the EBCE Program?

Sample of pirect Quotes from Pareénts

-

1, The students should be required to use their time in the Center
more effectively,. g

2, Keep this Program going so others have the same opportunities.

3. More attention,to "classroom type" learning, Definite assign~
ments when Journals and basic skills are in arrers. Progress
reports are very vague.

©~

4. Staff development--Better understanding of adolescent behavior. y
Curriculum developaent-creater use of subject specialists and
curriculum competencies in basic skills as well as applications.

S. I ar very satisfied with the Program. I feel my son would
have dropped’ out of school had he not attended this Program.
: My son is very immature for his age and has had a very bad
N education in regular school programs. FProm second grade on >
, he hag been let do as he pleases, no motivation to lea¥n, just
‘o a place to have fun. All this changed in this Program. It's -
a shame kids have to wait until 1lth year to get the mesgsage.

Keep yp the outstanding EBCE Program! -

6. I would suggest that this program be made more understandaifie
to parents who do not have children in EBCE at this time; as
,the overall outlook on this Program is that it is not worth *
keeping and I thoroughly disagree with this; s I have seen
the outcome of the students that have ¢eme out of EBCE they
seem self-assured and have a much better idea of what they
want to do with their lives I 2m very pleased with the eff .
of the teachers who have worked so hard to make this such a N
{ - worthwhile Program. ° .
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Appendix H T

'EBCE' STAFF QUESTIONNAIRE RESPOMSES
(=19} '

1. Listed below are major learping acti'A‘ties used in one or more EBCE
programs. Please rate each, first in terms of how important you feel
it is for EBCE students, and secondly in terms of how effective you
feel it has been this year. Some activities may be considered irmortant,
but not producing effective results while others may be censidered wery
effective but of low importance. If the activity is not used in your
project, please circle KA for not wapplicable. Circle 1 for not important,
‘or not effective to 5 for highly important or highly effective.

Bow Imi)ortant Bow Bffective
Bot  Highly Hot  Eighly
) *  Imp., Iop, 2 Bff.  BfE,
. L 2 3 4 5] (1 2 3 4 s|m .
. ’ AN
Learning Activities
a. Student orientation . - - 1 414 -1 7 4 ~ = N
b. Student Accountability
System . . - - I =18 - 213 ¢4 - - -
L. C. _ Student negotia - - - 514 11 8 7 2 -
\. d. Predesigned projects : - - 5 7 7 - 17 8 3 - ~
. e. Kegotiated projects - - - ‘413 -1 3 4 9 2
. f. Student journals - =1 2 51 - 3 4 5 7 -
- g. Ccopetencies - - 1 314 -1 37 7 1
h. Career explorations - 1 - 315 l1 1 26 9 - .
‘- i. Learning level process l - 3 510 l -~ 6 5 7 -
j. Special placements - 2 2 8 3 1 1rs5 7 1 3
k. ILA Materials l = - =2 l 1 ~ 1 - 13
1. Eliplcyar seminars - = 3 7 s lg2 ¢ 3 3. 5
R m. Student retreat 2 1 3 3 - 2‘*&1 3 - - 12
n. Group activities
(e.g., cadres) 1 - 155 21 3 41 s
‘ H &
kN *Pigures indicate the nuzber of staff who have selected specific ratings

viewed father than administered a questionnaire. < - ) LT .

L]

‘ out of 19 staff from 4 pilot sites. At the fifth site, staff were inter-




On the grid below pleade indicate how helpful you feel .‘-‘.’BCE exoeriences have
been in helping students t:o do each of the following: (Circle 1 to 5 for
each statement)

Very' of\Little
‘ Helpful & or Ho'Help
. Totys 4( 37 2 1,
2. Solve problems laggically. ' 4 8 5' 2 -
3. ©Understand the role of science in our society
- - today. 1 4 10 2 2
‘ 4. Understand more about themselves. Ce 9 6 - 2 2
5. Gpat along with o . 6 6 2 3 2
6. Understand the cratic process, - 12 5 2 -
7. Develop their own creativity. _ o/ 2 6, 9 2 -
8. Lexrn how their interests and a.biliti:& fit
into potential careers. 9 5 - 1 4
9. Learn how society's values, the government and .
) the econcmy affect the world of work. -3 113 2 -
- 10. Learn to analyze potential jobs, B 7 6 3 1 2-
i 1l. Learn how to find and keep a job. 6 9 1 2 1
2. Learn the basic skills necessary for the
- - .. careers that interest them. - - s & 4 1 1
= 13. .Improve their.reading skills. 1 4 7 6 1
. 14, Improve their math skills, 2 3 7 6 1
15. Improve their oral comemmication skills, 8 6 2 3 -
16. Improve their written cocmunication skillse, 5 8 4 2 1

17. RKnow what level of basic skills proficiency is

required in the jobs of interest to them. 4 8 4 2 .1
18. Gain confidence in their ability to apply basic ;
skills to complete tasks and to solva problems ) . :
around them. - 1 14 3 1 -
- 15.. Become acquainted with a broad range of
. ' resources to use in gathering information for
work and decision making. 3 8 6 1 ¥
e 20. Comsunicate.comfortably with adults. 9 4 2 1 3
- 21. Take responsibility for their own actions. . '5 " 6 5 5 -
22, Become mote open’ to ideas and values different 3
from their own. 4 7 5 2 1.
23. Use information cbtained through direct .
experiences in making decisions. L2 9 50 30 -
24, Peel prepared to accept adult respensibilities. 1 10 5 3 - -
.- . - ~

\.

y
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The following represents responses from all sites to the niné open-ended
items contained in the Staff Questionnaire. Categories for scoring the-~ .
responses to these open-ended items were developed by NWREL,evaluation - L
staff. : -
25, What factors, if any, have yéu seen this year that are wntribu:'ing in

a major way to the success of the BBCE progranm? ’

.Support for or by school administration (4 people)
Support from the community (2 people)
ation among EBCE staff (8 people) '
Bighly motivated, students (5 people) .
EBCZ staff relationships with the students (2 people)
Cooperation frocm non-EBCE staff (2 people)

et e e g

' —
26. What cbstacles, if any, have you seen this year that are iimiting the
success of the EBCZ program? -

,® Insufficlent staff/staff spread too-thirly (2 people)
¢ Inadequate student accountability system (3 people)
¢ Too many students (1 person) - _

¢ Inaxperienced EBCZ staff (1 person)

e Over use of sites (2 people) ¢

\/‘Lack of cooperation from scme in-bpuilding teachers (1 rerson)
¢k of team cohesiveness among ZBCE staff (2 pedple) ’ X -

.

27. In what areas do you feel EBCE students have made the greatest growth
this year? #ny? - .

® Ability to communicate with adults (6 people)

® Learning about responsibility with reference to their school
work and job site involvement (4 people)
® Gaining selfsconfidence (4 psople)
¢ Learning verbal or non-verbal commmunication skills (1 person)
® Zxposure to a variety of career options (7 people)
® Develop a sense of independence (1 person)
® Learning about themselves and how they relate to adults and
thelr peers (2 people) ' . p
r. Learning the importance of dependability (6 people) /
28. ZIn what areas do you fpel EBCE students have made the least growth this
‘year? Why? ) . -

® Basic skill ar'eg.s such.as mat.zi, rTeading, writing and spelling
(11 people) ' ’
® Xeeping up with regular school classes (l person) -
]

’ -

N JR— ——
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29., What eféects, if any, do you feel the EBCE progranm had on the
, reqular high school program? Why? ! .
c .
. . e JYone (3 people)
, ® EBCE enriched the total school program by providing viable non-
traditional learning alternatives to 3tudem:s (2 people)
e Developed a more serious attitude towards’ learning that students
; can transfer to regular school classes (2 people)
e Hade teachers more aware of the importance of carser education
(2 people) ,
e Stimulated interest for career lea.ming: by both students and
faculty altike (l person)
® Due to lack of understanding of EBCZ it was viewed as a rip—of‘
by scme staff (1 person}

-

30. What effects, if ady, do you feel ..he EBCZ program has had on the
commmity? Why?
- ol e Feeling of shared responsibility between school and c:zzzmitg
- for educating students (4 people)
e Increased cocazunications between business and school (5 people)
e Increased realization that the comzunity is a vital learning
‘ resource (1 perscn)
® Created an avareness of student needs and interests in lea.rni:zg
(2 people)
. e Created an enthusiastic response from- parents whose child had
previously had problems in school (2 people)
e Brought-the scbooJ' and the commnity closer together (9 people)
. L
31. What dxanqm if any, would you suggest in the EBCZ program for next
year? T~ .

-

e Hone (4 people) )
® Rewrite projects in order to improve program components (1

perscn)
e Sponsor cousknity pa:ticipat.iorr-m”&.ree: oriented seminars
(1 person) .

Y
& Decrease the apount.of written work requirezaents {1 person)

o avolve fewer students in an attempt to create a more manageable

am (2 people)
¢ 'Shorter da.i‘ly hours spent at EZBCE center (3 people)

32. What types of technical assistance did you receive from KWREL?

¢ Program mmagen;ent and organization (7 people)
e Utilization of employer/coczaunity resources (4 people)

QW

™y

%
t
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# Use of student services (2 people) /
‘ - e Instructional and curriculum development techniques (4 peoP.le)
® Development of a program evaluation desigm (5 people) -
- s

*33. Wwhat additional types of technical assistance, if any, did you request
-this year from NWREL that you did not *ecei,ve’

-

e, Hone (13 people) '
~
L
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APPENDIX I

EBCE ESSENTIAL CHARACTERISTICS CHECKJ.ISTi

St_IP'HARY FOR NAREL PART D SITES

This checklist is uled to datsrmine to what degree sites using the HWREL EBCE program have been able to implement

that progra=m's egagntial characteristics.
~ . Through its use they are &le to cospa

4 A,

1. EBCE 1s an individualized pfogram.

Ongoing staff assessment of
student peeds, intsrests and
abilities in Bagic skills, Life
Skills and Career Duvolop-?,nt

student participation
Hegotiation of projects ~
Integration of experiences

Accountability standards (a set
of lesarning and behavioral
expectations for students as
membars of the EBCE "commmity®)

“SUBTOTAL

& I1. . EBCE Is_3-community-based program.
A, Community input into program
planning and operation
B. Activerrole of the program
—— advigory board - *
C. Community sembers involved in ,

student learning

. Provision for community

il

A .
- 147
Q :

e

Aruitoxt provided by Eic:

instructor training

SUBTOTAL

It has proven useful as a monitoring tool for some projett directors,
that may have been neglacted or omittsd in the program's operation.

/Tba following is 2 summary and table o ubai.ngs of the Part D sites' EBCE Bssential Characteristics Checklists,

.

B_CDEFBHIJ‘KLKKOPQRSTUVHXH’SD
R 3 - 2
- 4
\
3Jafsis|ajels]als]|s|alals|alalalals|a]s]ala]s]e] annel 4
alalsls|alals alafalals|a]als]2talajals]|2]a]s] 3.62] ‘96
3jafalshnfalstalalalals|a]afsisfzfs|slels]s|s|¥] 4.17] g8
3falsishajajatals)s|afs]s)aja]a|2)s|afsis]aje}a] a.13] o
b Pl TR
sal2)s|sfzlalalslalslalals]|alalalslslalalslajaf2iaier}; o5
h7h7Raps|shy b2 ko b1 b2 ko b1 b3 he ho p2 pa b3 ho p2 b1 hs p2 bo |
-
alslsisls|aPelz]ala]alalabnialz]atalaf3]s]s]s] 3.70]i 08
3lslalslal2f213i3]3}alafalafala]lalaf3fala]s]|als] 3.501.02
alslsislalalsls|sisislislalslslslafslalsiaprials] ¢ a1l .07
C. ) i "
2f3jafafajrjafsiafajrfajafafafalafsjalajajajajaf s4f2.06
hahshrhrhelo b h7hahs hapohs bs hs halo he ha ks ho k7 16 17

2
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ERIC
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I

J .
'QCE ESSENTIAL CHARACTERISTICS CHECKLIST <«
- ) (continued) - .
I's
Afsjcioje|Fiafafrfafk|L|n|n]ofpP|aQfR|s|T|u]viwfx] 4 |SD*
EBCE §s an experience-based progras -
and 1s built from the career !
activities of aduits.
‘A, Lifelike learning 55&5234'4555533445435351’554.15.91
B. S5tudent active planning : 5J51s13}j2i4]s1lsis slal3l2]alsis3|s]sis]slslais| a.25} .08
C. Orilization of comsunity l»..- it )
resources for learning Sj4j4i4i2 13141551013 141513 13515 3]ajslad3lqa~is]la] 3.51] .e3
D. Comsianity learning activities sisia|3f3fslafalslalalsla]alslalsislalslalalsls] 3.83}1.00
Feference is working adylts S islal3f2lals|3ispmlsisis|2lalslalslalalslals|q] 4.08] .97
P. Cosmwmity potential assessed slafslsiatafalofafalalslatalalalalslblalslsiala] s.25] .04
SUBTOTAL DO P8 P4 B3 b4 2O 3 p2 bo P4 b7 po b2 b6 b3 be b4 P8 b3 b7 bo be 37 b3
EBCE must have its own identity and ) .
must be comprehensive and integrated.
A, ngrudetethlnedbysuxdgnt |-
learning plans 4454411112105 1314j4f3084f4l13 (33063 lqlsi3]3isla] 3.41l1,13]
B. Clear program requiresents - 4151315 HAJ2§3 1515 fajat51s5)3is5i5]5isjadsisd3jslz] 4.2111.04
C. Curriculum incl, BS, LS, Cb 5151533 misistalsisislsfalsis|2isisls S| 4.56] .84
. LY .
D. Survival competencies 4151311l 15 1s jalsis5)2])sisii1lsisi3 s1413} 3.8311,55
E. Interrelatedness of curriculum = 1 .
areas and stndent leaming 4 131472 224431514 14)513]3lal3 4131413 3] 3.26141.13
? - L] :
SUBTOTAL * p1 p3 ho by fe fo b2 b1 ba bz bo baba ls b2 bol2 b2 12 h 2] .
The EBCE program places a major y ) R
emphasis on the career develophent
of students.
A. Variety of community learning ot . :
situations available Sisisisi3fajaisisffs |stalslals]alsis|eisis isis|s | 4 ecl .56
8. Hon-paid learning sites s |s|s 3fsis|sfsisisisislaisislsis|slsls|s]sls gl .80
3 -
C. Camr&chioankinqeupbasu. s 14 fs Sq4' 15 isj3isisi5 |4 i5isisis |5 j4lalsis ITjals ] ¢ ¢> .57
D. Student self-evaluation 4jaisisi3]sistalalsis je|sTalals{alals]sisisisls ] ¢ <l .65
SUBTOTAL . 1318 20 £7 §3 49 39 16 Js }o 20 17 20 6 }o Is Jo y9 §7 o Jo }s }o 2o

-
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" EBCE PROCESS CHECKLIST SUMMARY
' * i _~FOR NWREL PART D SIJES

¢ - ’ .

The following tables are a summary of the EBCE Process Checklists. p
- ’ . . \ . . g

Sites have been"'separé into: "a) Priority 1, reflecting those ;Jsing .
N i - ¢ .
. 5 the full EBCE model; b) ty 2, reflecting those integrating . _r

EBCE with a career cluster program; and c) Priority 5,\ those integrating

- . * . ! -
EBCE with ‘a work experience pxogram, ‘T . ¢
! . . e ) .
4
LNy N >
- , .
o - ', °-.
- . . o
' r
~
¢ ] / .




P

‘ ' I. EBCE OBJECTIVES

) . All Some No
* Career Development ' Sites Students | Students [ Students
1. Students will increase their Priority 1 15 |y | o
" ‘ {mowle_ of thelrown aptitudes, Priority -
3 intere and abilities angd apply 5 and 3 7 0 0
, this understanding to their S S teaes S e ———tee”
potential career interests. ' . ) DA
2. Students will increase their '_ﬁ_riority 1 _:-3__ \3 ___1____
kKnowledge of social, gevernmerntal . . ¢ T
.* - ' and economic issues and trends in Priority . .
. . . the world of work. 2 and 3 4 3 0
3. Students will develop the general: Priority 1} _}_5_ -_-___o_____‘ __.___l_____
. skills of 30b finding, job applica- Priority ,
tion, on-the~job negotiation and . 2 and 3. 5 2 o
dependability necessary’ in daily ettt D el Sttt Sadaledeteletoly P e Sutututedeteleenad
‘ work interactioms. ’ ~.
4. Students will analyze potential _P_r_lg_nty 1 " 13 -3 2 ___
careers for financial and psycho® priority _ -

. logical inducements, preparation 2 and 3 4 3 0
needs and preparat:.on programs .- e uintr elededotednteiotades Sadadedefededeandet
available. o ) i

Basic Skills ' ) Priority 1| 9 |r'g | 1
' Priori
5. Students will improve in their, "2 ’and ;:y 2 2 2
. performance level of fundamental =  ~---= Rt L e
4 basic skills (reading, writing, ,
oral communication and mathehatics).
?-
’@‘. Students will ke able to perform Priority 1} _8_ i T ____l_____
applied skill tasks related to - o
. careers of interest to them. "Priority .
\ t J 2 and.3 2 3 " 1
7. Students w:.ll become aware of the- Pf:f_r_i_t_y__l _____ _1_2 4 __o__’__ .
. level of basic skills needed to enter priorlty
. "' “careerd o terest to them and.will , .7, 5 5 ! 0
) " understand tfe relaticnship of that  ~==e=w-- - dom—
» lewvel to their.,current basic sk:.lls
proficiency . ' 4.
» 8. sStudents will de:chcrate an Priordty 1| 12 -} 3 1 Ll -~
incrgased willingness: to aplly ; . . ) :
s basic skills to-work ta.skg a.nd to Pniori;y ' .
everydayprolems L ~ 2 and 3 3 " 4 ., 0

T = —(
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2 and 3

- 7 ATl Some No
Experiential Outcomes Sites Students | Students | Students
9. Students wbll broaden the rande of Priority 1 15 - 1 0

- sources they use (pec‘:ple, events, Priority ¢
institutions, laws, books, etc.) in 5 . 4 3 6 1 0
T gathering information fJr work and -~ ——t——; == ——-
= decision making. -
10. Students will demonstrate the Priority 1 13 2 L
ability to conduct conversation with Priority .| R
) an adult that reveals that student's 3 anq 3 3 e 4 3 .0
™~ self-confidence and understanding of ---< - - -
the other person's message a.nd feel- ’
‘ings’.
1ln, Students will demonstrate an increase Priority 1 4, 2 .5 .
. lf-initiated behavz.ors and in » c
uming responsibility for carrying zrzz;l;{ 3 3 1
out and evaluating tasks which they =2 2 __1___ 4
agree to complete. N ‘
12. Students will demonstrate an increase PriOrltY 1 12 4 o
in behaviors that reveal a tolerarce Priority I .
for people and institutions hawing 2 and 3 4 3 ¢ 0
differept values, ideas or backgrownd --- = -
- than themselves; an openness to .
change and a willingness to trust
- others when circumstancas wa.rrant.
13. Students will include data from * Priority 1 L 1
their total sensory system as part Priority g
of their input into their decision- 2 and 3 5 r2 0
making processes. . -
14. Students will be able to assume adult* Priority 1 10 . 5 0 .
responsibil:.ties and ,relatimships Pnority
in a positive and self-confident 2 and 3 4 - 3 e
ma.pner. .
15. Students who select a career area *Priority 1 3 10 2
to pursue will acquire specific job Priority
skills while at employer sites 2 and 3 2 5 0
. related to their career area. -
. Priority 1 2 0 0
16. Other outcomes. . - : -
: - - - Priority
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(Y
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[

V{ ~
~~11. MAKAGEMENT AND ORGANIZATMON PROCESSES .
> , N R
Approved
, N in Verbally Not
. © Sites Writing Approved | Approved
1. Has the district school board Priority 1 15 1 . 0
approved the project? Priority : ——
2 and 3 6 1 0
@ .
2. Has the state -department of\é/duca-' E Prior_it'j 1 12 4 0
tion .approved the Project? . E’-:r_iori'ty T
’ - 2 and 3 7 / 1 0
) i .- . .
e Meets Most
\ - Sites Yes Requirements( No
3. Dpes the project meet all legal and P""~°"'it’-" 15 Some 0
fa:.r labor practice reqmrements? priority -
y 2 and 3 7 0 0
; ~
‘_-i )"“*7
= o i
AR ]
4. Are the following stgff roles being used? (Check those roles actmally defined and
used ) . ) - . .
P - ‘ *
. Emb]oyer Learning
i Project Lear‘ningj | Relations | Resource Student | Learning
Sites - Director| Manager | Specialist|Specialist| Cdordinator! Assistant| Aides| Others
-~ J - L
Priority 1| 14 | 13. 12 4 4 271 97 6
Priority )
2 and 3 7 6 6 27 3. 1 1 -1
__’ 3
- 4
14
’ ~ .
s » .
ke
‘ J
- »
[} E -
-4 154



AN . ’
. ) - e
) \/III. CURRICULUM AND INSTRUCTION PROCESSES . e ’
& e
) . ¢ .
R ] Used
. o . T Diffesently |
’ . ' Than In The )
Competencies ‘L =+ Sites Required | Optional Handbook Not Used
Ié

1. Transact business cn a 'Driority 1 13 3 5 0

- credit basis - 7 priority . : -
2 and 3 0 4 - 1 2

2. Maintain chacking Pfiority,l 12 3 4 1
account ‘ Priority . -

: 2 and 3 B | 3 1 P 2

3. Provide adequate Priority 1 12 3 3 1
insurance for yourself, ;::ioz:ity
family and possessions 2 and 3 0 3 .0 4

4. Pile state and fedsray Criority-l o 3 N 2 42
Faxes: ' Priority ]

2 and 3 o 3 1 3
5. Budget time and money -~ Priority 1 » 10 3 3 2
effectively VR
Priority_
2 and 3 - 1 3 2 2
L emp— ¥ "

6, Maintain good physical friority 1 8 3 3 3
health and make effect- s
ive use of leisure time Priority ‘ '

. 2 and 3 1 4 1 2
7. Respond appropriately to PTiority 1 10 y 2 , 3 3
fire, police and physi- , .
: Priority
. cal health emexgencies = @ i i A aw | 3 © 2 2
! A ST AUAC AR O.S st 4 I
L T ; - Tl gl
8. Pparticipate in the' Priority lgg 10 1 . o3
‘ electoral process ] E . ] o A
, . Priority | * ’E&’
. 2,and 3 0 3 2 2 2
' ) ’ : y v 1]
-9. Understand the basic , rriority 1 9 2 j: 4 3
structure and function A
B . Priority : .
of logal dovernment 2 and 3 o - 3 2 - 2
N *
= . .-
& r ’ *




N Used
. ' Differently
, ) . N\ Than In The
Competencies {cont.s) \ Sites Required || Optional Handbook ' | Not Used
10. BExplain personal legal ' Priority 1 10 1 3. 4
rights - - ; -
v Priority o : .
2 and 3 - !‘gg!!!k . 1 1 3
11.° Make appropriate use of _Pfi°riFY'l 10 3 4 2
public agencies .
‘ Priority ‘ )
2 and 3 ) 2 1 4
12. Make application for ~ [ricrity 1} 10 2| 3. s
‘ eployrent and success- . -1 ) T
. Priority N .
fully hold a job 2 and 3 1 3 1 2
2 L o '
13. Operate and maintain an Priority 1 10 3 3 A 3
autcoxcbile ’ -
- < Priority ) ) ] )
. ~ ' "V 2 and 37 0o 3 1 2
) 14. Other competencies Priority 1 s 1 0 0
‘ " Priority .
2 and 3 0 2 : 0 0
) Student Projects - Priority 1 6 5 2 1
1. 'Creative development Priority
predesigned project 2 and 3 1 2 Jq- 1 - 3
2. Creative development Priority 1 & 4 2 1
individual project -
Priority
2,and 3 0 2 0 3
t : 3
" 3. Critical thinking Priority 1| 10 © 2 2 . 0
. ’ predesigned project Priority
. 2 and 3 2 2 2 ‘2
- 4. Critical thinking Priority 1 5 4 2 0
¥ ~  individual project .
’ . Priority . .
z ) 2 and 3 =0 1 2 3
- - - -
- "
J-S ’ = -
15¢ -




: Used

' Differently
) Than In The 1.
Student Projects (cont.) Sites Requiredt | Optional Handbook  t-Not Used
5. Pwctimal citizenship Priority 1 7 4 3 1
predesigned project - — ) .
. Priority
§ 2 and 3 1 3 2 3
6. '?\mcticnaj citizenship Priority 1 5 3 2 2,
individual project T = —
: Priority '
2 and 3 0 6 0 0
. , D': .« R t -
7. Personal/social develop~ _r 0f2tY 1 8- - 4 0 2
ment predesigned project Priority
Py M 2 and 3 1 2 1 3 i
8. Personal/social develop- Priority 1 5 12 1 2
ment individ project - ~ z
o =<  Priority
2 and 3 ] 2 0 3
9. Science predesigned Priority-l 6 6 0 = 2
roject e p
pred . Priorit; . -
2 and 3 0. 2 0 : 3
b 4 1
10. Science individual Priority 1 4 4 1 R |
project ~Priority .
2 and 3 3 2 0 3
———
11. Others Priority 1 1 0 0 10
, Priority
2 and 3 1 2 0 ¢

Questions 2. and 3.--do not lend themselves toéomat being utilized




o

Used
‘Required | Required Differently
. . 0f All 0f Some Than In The
Exploration Package Sttes Students | Students | Optional Handbook
1. A.re the exploration E’fiority 1 16 Y 0 2
packages-- o v -
Priority
2 and 3 3 2’"_“ 1 0
2. Doesn't fit into format
Staff
EBCE |, The And Student
Sites Staff | Student Jointly (Other
3. Who selects the explora- friorzt'y 1 0 ___l___ 15 L 0
tion sites for an L of )
individual student? Priority .
2 and 3 0 1o- 5. 0
4. DoesM& fit into format R 4" .
s Used
-, Required | Required Differently
of Al 0f Some Than In The
Learning Level Process Siteg Studerits | Students 1 Optional Handbook
T . &
1. are lea;ning' levels—- ff_if_rity 1 11 i 1 1
Priority
2 and 3 2 /{ 2 2
2., 3. Doa'; fz’«t format




Student Journals e

<

1. P&ia.t"ﬁ.re the primary purposes served by the journals?

L

/ " Analyzing and - 7 f
Integrating Developing Helping Students| Developing Trust
Career Aw s | Communications | Know Themselves Relationships o
Sites Information Skills Better With an Adult | Other
Priority 1 7 12 14 ’ 12 ‘ 4
Priority ) ‘
2 and 3 1 .3 4 : 4 0
Used —
Differently
. Than In The
- Sites Required | Optional Handbook Not Used
¢ -
2. Are student jownals— irion:y 1 16 .0 o . 0
Priority . . .
2 and 3 | ) 1 1 0
' __Sites | Daily | Weekly | Biweekly m—Au Other
3. Approximately how often Priority 1 4 10 Y1 B ) 0 0
are students required to - / 4 '
write journal entries? Priowity -
e 2 and 3 1 5 0 0 0
7 - —— — ——3
. - P
4. How often are siudents Priority I ‘o 15 0 OJ 0
required to turn in = - .
their joutnals to a Priority
staff merber? 2 and 3 0 4 4 0 1 0

-
.

Student Seminars by Employers

*

Doesn't fit into format.

J=9 .




Sy,
Used *
e Differently
. o ’ , ¢ . Than In The '
Skill Building Level Sites Required | Optional Handbook Not Used
1. Will skill building Praority 11 4 13 ) N
.levels at employer sites ,
be-- riority )
2 and 3 0, / 3 5 N
/ | )
Sites- Yes No
2. 1f skill buifdifig levels are 'an intended part of  Friority 1 3 12
your program, have any students begun them yet?
Prioryity
2 and 3 -3 2
, &
Special Placements Sites Yes No
1. Are "spec:al placements" of students at employer -::’f:.or-:; - ~2z — 3 o
or commmity sites for Life Skills or Basic Skills
. & opticn within your program? Priority
B 2and 3 3, 1
S I s
2. 1If "special placements” are a part of your program, _P_r_l‘_o_r_:'_tj_}____ 8 . 7
have any students begqun them yet? o
. Priority
N 2 and 3 3 1
Specif‘ic Curricuium Materials Sites Students | Students | Students
' 1. Individualized Learning for Adults (ILA) Prioraty 1 1 2 I
Basic Skills materials '
, Priority ’
) - 2 and 3 2 0 4
2. Career Informaticn System (CIS) .Pr-i‘?rity ! 2 ! i
Priority
2 and 3 1 1 5
Priority 1 5 s 0
3. Other matekials _— i
. . Priority :
. ‘ 2 and 3 .2 ! ¢




Program Completion Requirements =~ - ‘ Sites Yes No
1. Does your project have written program ccmpletion Priority 1 3 1. ¥
requirements$ that are clearly defined? . [
' . - Priority
" .2 and 3 T4 2
- ) ! %’ * . 1] .
2. 1If yes, are the requirements like those describeq  Friority 1 S 4
on pages 52-53 of the NWREL EBCE Curriculum &
Instruction handbook? . ) ’52’:' é ;1'
-




IV. STUDENT SERVICES

AP

-~

Student Recruitment Sites - Yes No
1. Has student recruitment .beerll aimed at a cross f?fffff?ij{___igi 2
section of local "high school students? o -
- Priority
2 and 3 6 1
2, 3; 4. Do not fit into format. ) 4
Classes - Sites Yes No
1. Are students allowed to take classes at the local -P-r-iir-i_t_y_i 15 1
high school? ) L
- Priority
2 and 3 6 9
2. Are students allowed to take classes at community _if%ority ! i 12 ___f -
colleges or other imstitutiocns? i "
Priority
2 and 3 3 3 -
3. Are students allowed to take classes or courses at Priority 1 4 |
employer sites? r .
Prioricy
. 2 and 3 4 2
Guidance Sites Yes Ko
1. 1Is the guidance function shared by all professional ?fiorxty 1.} 14. 2
staff mefbers?
Priority
2 and 3 5 1
o P
2. Do staff members conduct student staffing sessions riority 1L___‘ 14 !
regularly to diéfuss the progress of each student? Priority
. 2 and 3, 5 0
Accouritability System s{tes Yes No
'1. Does your project utilize a student accountability ffiority 1 13 | 2 -
system with clearly defined expectations and .
consequences? R Priority
2 and 3 4 3
2. 1If yes, does your accountability system work like ffiori;y 1 13- 1
that dascribed on pages 77-91-of the Curriculum & Priori ’
Instruction handbook? 2raZ; §* 1 P

"y

*3




School Year Action Zones ) Sites Yes | No
l. Doesn't fit into format. ) ’
2. If you have action zone$, are Qiey organized like .P.riority 1 10 f__
those described on pages 81-84 of the NWREL EBCE ord
Curriculum & Instruction handbook? Priority
" . 2 and 3 1 2
Used 3
, Differently
‘ Than In The
Assessment Forms Sites Required { Optional Handbook Not Used
. 1. CTBS Reading & Arithmetic Priority 1| 11 0. S T
Subtests
Priority
2 and 3 1 0 1 4
2. Basic Skills Prescription FPriority 1 2 1 vl 10
Pad . T g : -
Priority ‘
2 and 3 0" 1 . 0 4 )
3. Self Directed Search Priority 1} 8 2 ' 1 3.
Priority . .
2°and 3 1 0 1 \\p
4. Student Attitude Priority 1 9 0 0 5
Questionnaire - - T
Priority } - '
2 and 3 2 1 2 . 1
5. Semantic/Differential Pr}_ority 4 5 0 o . 10
. Priority ,
2 hd 0 Op
z rriority < .F
6. Psychosocial Maturity Scale o -3 0 ' 1 10
* (Student=QOpinion Scale) Priority .
2 and 3 0 0 1 5
7n Pargn’t Opinion Survey Pridrity L 7 2 2 3 '
) ) . ‘Priority :
: ) —--;;;2: 2 and 3 | 0 L - 2 4
8. Employer Opinicn Survey  Priority 1 8 2 1- - 3
- - . Priority i ' o
. 2 and 3 0 1 3. ‘2

Q o 163 : J-13

&




. Used
. i Differently
’ - . Than In The.
Assessment Forms (cont.) Sites Required | Optional Handbook Not Used -
9. Student Application Form Prjfrity L 13 0 1 1
’ . Priority
2 and 3 2 0 4 1
= x
10. staff Questicnnaire ?rfrity . -6 1 N0 7
Priority T
2 and 3 0 o 2 4
11, 2nd-of-Year Student Priority I v 13 o 1 2 S
Questionnaire . ?r-’.-ority A
2 and 3 D 2 Z 3
rriority
12. Llearning Site Analysis Pormi 10 2 2 2 _
Priority .
2 and 3 2 o] 3 o
13. Skill Development Record Pri?-rity 4N 7 3 1 4
' Priority \
2 and 3 \0 1 2'. 3
: Priori 1 - i2 0 1 2 "Y‘:
1l4. sStudent Performance Review <y )
(by employers) Priority
. 2 and 3 2 1 2 0
15. Student Evaluation of ‘Briority 1 12 0 1 2
Learning Site Priority
: 2 and 3 1 2 2 1
- Y . =
16. EBCZ Record of Student  FPriority I = 13 o 0 2
Performance Priority \
2 and 3 0} 0 1l 0
17. EBCE Student Experience DFOrity I 11 0 2 2
Record Priority
2 and 3 1 1 1 <7
18. Weekly'ﬁme.kpor;; Priority § 12 .0 2 2
’ Priority
2 and 3 2 1 1 .1
Priority I 10 1 0 4
19. Student Profile Sheet i i . .
. Rriority 1 .
2 and 3 .1 0 1 3




' . 0 Used
. ’ . Differently .
S . U : ‘ Than In The ,
Assessment Forms,(cont.) Sites Required | Optional Handbook Not Used
+ ° R . /'- . - - - ’ »
©° 720, “Accountability Write-Up Pr-lorlty . __}_}‘~ : L 2 * l,. .2 _
o Form " Priority : - .
R - 2 and 3 1 1 0 ‘4 .
s -~
T K L © priorft 8 o 1 6
21: Learping Site Uglllzation -;r y 1 . t .
: - T
. Form - . Priority . . a3
-t ~— . 2 and 3, | 0 1 0 5
2, - Priority I 8 RY PR %
22. Maintenm€e Visip Record Priority -0 Y
) “Priority¥ | - . @ . ) N
. A 2and 3 |- 1 2 o 3
23, ?cne Debriefing Form Pr-l-o-rlty . % e 1 L 3 —
- ’ ’ : cr Priority | -
2and 3 | 2, o} S0, 4
‘ Priorit i1- T2 .
24.'@51@&3 Projects rlority § 1 ! ! 5
» e - . friority ‘- R /
e 2 and 3 1 0 1 3
] ) b
) L% ‘ , ; .
@ - ¥ )
) . < e, ‘ \
-~ <, ] *
& ¢ '
. 4
’ -l ~.
. . - g~y )
’ C'}. ey N -
-~ [ - " h -s *
. . i
& > [
g . ' " g v
¥ . T R )
s ' oo . . o [ .
Lo b3 o . " -
Vol . . : ‘ : 3-15
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