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. Introduction - , : N

In January, I973 a 5urvey was conducted by our Secondary School
Q
Deﬂ!rtment regardlng peace 5tud|es prfograms in our Cathollc hlgh schools. -

This study is a fol low=up to that initial effort.

, L J

Generally, there has been a notable increase in programming’ for peace
. studies in our Catholic high schools. And, this is eﬁc0uraging. We now
N ’ -°

¢ . . ‘
have consultants in the field who are assisting schools and schéol systéms

” *

to develop significant programs in peace education. The impact of the
. ¢
work of these consultants is réflected in this survey. .

} am part|CUIarly grateful to Slster Helen Garvey, .SNJM, Peace Studies
»

. Con5ultant for NCEA cn ﬁge West-Coast, for thls publication.- SHe has pulled
. \ -

together and analyzed the déta from the responding schools on the West .

Coast in a way which reflects the philosophy 8f our peace studies effort.

t . hY
Agsisting her now is Sister Loretta Carey, RDC, who Wi11 serve as Censul-

> ’

‘ tant for Peacexibudles on the East Coast. (’

I 4

Basically, we have worked since the begi.nning to.bromofe a multi-
L4

, disciplinary and inter-disciplinary approach to peace studues ,and,&hg___
- > l\ N .
)

N .gagh7p+ng‘gf s%rvey data from admlnlstratorg, reluglon teachers, soelal

studies departr;\entS, English, science tehchers and student activities ‘ \J"
CRES ) /‘4' . ’ ‘J\ . ¥
cdordinators refllecfs this.philosophy. .

. . 4’&\ N ~N .

Hopefully, Ehis manual wil1 he‘useful to high school administrators.

v ‘ /

and teachers in deVeloplng proorams for fhelr own schools. We are gratéful

; .
to {Ee many respondents who took tlme out from busy schedules to answer our

- . \ s . 14 -
RN questionnaires. 1 .o o )
U - " . \ R s
W ’ Y Brother John D. Olsen, C.F.X.
P \ : . Executive Director:
‘ . RN , Secondary School Department.
N \ , NCEA
~ \ “
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‘THE NCEA PEACE STURIES PROGRAM ' /

N ¢

In an essay written shortly after World War.|I, Alb€rt Camus observed:
[N «

For, what strikes %e, in the midst ,of polemics, fhreats and )

outbursts of violence, is the fundamental good will of . L. - .

everyone. From Right to Left, every one, witf the exception- :

of a few swindlers, believes that his partézd?ar truth is -

the one to make men happy. And yet the combination of all .

these good intentions-has produced the prgsent infernal “ .

world, where men are killed, threatened,énd ‘depdrted, where

war is prepared, where one cannot spea freely without )

o being insulted or betrayed.! ’ ) ‘ ’

-

The Peace Studies Program' of the National Catholic Educational Associa-

tion focuses not simply on.a vision 6f a world where all peoples will live C .
ot 7 . :
in har ?y and cooperation byt'on the present one - a world of tensions and

misunderstandings, of competing cbncepts of what is just and right, of .

ignorance and hqﬁan error, of Jﬁtural, economic and political complexity.

The Program seeks to help Capgholic educators develop practical programs that

will enable the school to,Véeepen its students' concern for and skill in
peacemaking and the achiévement of just”nc;e.“2 & J -
Partly as the-result of a 1973 sbqvey, Peace Studies: A Report on . .

Cathol ic High Schools which concluded that '"these schools were no more

.

active than their public school counterparts in this vntalaarea of educatlon n3

NCEA, with the help of the World Wlth0ut War C0unCII recruited and tralned

personnel for a Peage Studies Program. The PFogram,‘launched in 1974, - '/;/

MR ;' . 4 y

7 \ .t ¢ . .
]Neither Victims Nor Executioners. Berkeley: World Without War Publica- .

tions’, 1972, p. 25.

Washlngtén D.C. USCL 1973, paragraph 109 - '

2Nat:onal Conference of Cathollc Bishops. To Teach As JeSus Dld . '

35ec ndary School Department NCEA. Peace Studies: A Report On Catholic

'hHigh!Schools Washington, B.C.: The Deparfment, 1973, p. I
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-l

g .
focused initially on secondary schools but how includes work‘w[th elemen-

tary schpols. Pedce $;udies:Consd
\d .

ltants on the West Coast and in the .
L : )

. »

* S

Midwest have beén developing régional programs designed to §e;vice‘schoo]s
. . ' M ‘- ) /
and school offices in their areas. THis year the Peace Studies Program has

N A

extended services -to the East Coast.

“ln the Fglf of 1975, NCEA conductedl two surveys: the national s;rvey .

was directed t& administrators of all NCEA member high schools; {he West

s

Coast survey was an in-depth study of secondary schools in‘California,

Oregon and Washington State.. This West Coast‘éurvey cogsisted of six ques-
» ) T \ -

- T . . .
tionnaires (administration, 'social studies, religion, science, English and

student activities).  The surveys are not a comprehensive examination of all

. * AY

\ . <
justice and peace studies. They confentrate on problems of ingernationgl

’ . ¢ - ' [ .
conflict), gFob?l justice’and world peace. They ask: In what ways are .

~
Catholic high schools preparing -students tae parthgipafé in building a more

just’and peaceful world both as citizens and members ofL&he.Catho]iq communi ty?

&

The resulfs of the surveys will be used tq plan and develop programs which fit
the-specific needs of schools. z

>

‘ ‘ »
ic sgchools have demonstrated a commitment to peace,.

! »

Traditionally, Cathol

.

most often stressing the personal dimensions of peace: peace understood as
. 1) ¥ ’

.

".k?neness with-God, self and others - Airst, é@: inner peace that comes from
a

‘a right relationship be twe the individual d. God and then peace as
harmony, with Iove-énd'dnde?stand]ng replacing selfishness and greed in human

. . .
;elat?onsg}ps. But the U.S. bishops in To Teach As Jesus Did confronted

. Catholic educators with the obligation to expand their work to include

- . B v

political definitions: peace as harmony that resdlts from greater justice
- - -~ ’ . . .

.

.7 N . g o R . . . :
in society and peace as order which comes when conflicts between nations _and
. 3 A h - A

[0 c A 3 4 . - .
peoples are resolved nonviolently through agreed-upon governmental processes.
¢ ’ ‘ 2 )

N . . , ’ !

Y o . l -

.
R . . .. N

° .

.

. , .
M *
.
.




Curiously, it is the simplest definition of peace —_Eeace-éskthe‘antonym of
r . N v .t .
LY [ .
war - whlgh is the most neglected drea of the curriculum in many Catholic

- .

) « . - -t . »
. gchools: The lack of balance,in Catholic school teaching about ‘peace poses

v

{ ' a problem because $tudents who learn the lessons of peace only in the

\
¢ .

. L, ‘personal dimension will often become confused and \disillusioned when they

engpuﬁtef problems of political life. Teachlng aboet war and peate is a

mos t HiFfECult epdeavorf Catholic school curricyla, in addition to'dealing
with the complex questions of the war/peace’fiéld (competing ideologies,

J - .

propaganda, world-wide impact of many problems), must also- inglude the

v

. - s '
v Ndimension'of rel-igious values and moral responsibility.
. The NCEA Peace Studies Program's primary pyrpose is to help schools v

<

. - .0\
prepare their students for a responsible citiZenship in their own nation and*
’ . . %

""in a nascent world community - a role that requires gathering data and

N

applying analytical skills and standards of values to problems.of conflict,

- - &

and constructive global systems change. This task necessitates a three-fold
X . .
:foundation: a ‘commi tment to sound educational programming; an appreciation -°

- 7

. " for the dfgnit9 and worth of the individudl as participant in the communities

[

. ¢
(local, national, global) in which-each Vives;.and an understanding of
“ . ‘ . a ' . <

Gospel values as these are articulated in Catholgg social .teachings"

-

. ' o . L

. =- ' Sound Educatienal Programming

N \ R

) ) N
The Peact Studies Program brings to”the 'schools a perspective on global

- ~ *

problems that rédcognizes thé'compfex factors iﬁvo{véd in world peace and

globa[_iu;tice. 'If rejects simplistic singqugiuge or siﬂéle—solutibn .

apprpachés to“wo.rjd protglem‘s. Impo’rtar\mt in the Program's. approa.?'is the

distinction between conflict (which is inevitable) and war (which is nogi‘.
. . A ’

.".© 7 and the emphasis on alternatives to war and violence in the resolution of

- - . '
N A

international conflicts. » . Lo . e L
Jna
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e Y e :




‘ .
s . .
. . . &
ks R PR .
. .
A

o ' Seeking to wed Catholic educational philosophy to practical programming,
. A
. ' . [ . <
the Program's efforts are designed to assist schools and school offices;

1. by articulating and examining the *fundamental principles ané\
assumptions on which thelr peace studles program is to be

. - i /- based T . -
.’ } . 2. by providing-a sound educational context: for dealing with .
R controversidl isgues - an approach which attempts to explore

and analyze a whole range of possible soluticns to .problems *©
rather than dealing with them in a pyopagandistic way;

approaching pecific
ramework of thdught ~» -
goals, purposes and

3 3. by teaching students the importance o
. issues in the comtext of an overall
which relates those issues to broade

-,

. _ . values; , e,
- . L. by developing school programs that integrate efforts ‘within

’ . departments and facil({ate dialogue between disciplines; -

v . £
A ] -,

.5. by involving parents jin the peace studies planning process
. ° 7 7 rather than desrgnlng programs that separate school and home. .
v ' - ° ’

. Knowledge, analytical skills and understanding, as well as religious

values, are the hallmark of a sound approach to peace studies in the getholic

‘ 1]

K\school.;\While offering help to edueators, the Peace Studies Program
'challenges'them to higH educational standards in their responsigblity to
- " t

peace education.

. 4 L
. " Ll o‘ »
. PoliticaUnders'tandings ° '. . i e
* ’ - » .
~ The NCEA Peace Studies Program's appro cb/ﬁBES not pretend to be -,
politically ''value free' but seeks to relatz\kundamental political values *

. - -

" (such as the dignity and worth of the individual®, indiyidualtrespOnsibility,'
- . . . . . 4
the common good, and a sense of communlty’g;thlg and across national

boundaries) Lo concerns of global justice and world peace.

Y

¢ . . .
Catholic Social Teaching - v

For tbe peace-concerned Christian; there is a wealth of wisdom and

insfght contained in the teachings of. the(Church. The idea of peace as the
v » * (

El{lC /- ‘ . - b . . : ‘

s . - f



; ha}mony which results from a- just sbciety is emphasized in The Deyvelopment

. A , . . . ¥
gf_Peoples and Justiqg@iﬂfthe World. The idea of peace as the order which .
e A g

» 2 .

-t comes when gonflicts between nations and peoples are resolved nonviolently
- ’ B * - - . .
. . \ -~
through agreed=upon political processes is set forth in Pacem in Terris
- . &

and The Thurch in the Modétn_WOde (Chagter'V).» Catholic social teaching, \

. *applying Gospel values to the human situation, provides a solid ﬁougﬂatibn B

* %

for peace education in the schools. The Church speaks out of a.centuries'-

-

*

. . .
old tradition of respect fbr_human dignity and rights and possesses a wealth

. I N

. -

of clearly articulated principles' for human interaction.,

.

+_ Today, in many Cathol ic schools, the first definition - peace as the

"fruition of justice' - is incorporated into the séhool's education to .

“ o ., L.

justice.prpgfad and in sits endeavors to provide @ climate of cdoperation »
~“~

~
.

and harmony in the schoo] community. Less attention is giJen to the second’-

peace as the "tranquillity of order." ¥et tensions can and do exis\ between
» f . N N -t .
- . , .
work for justice and efforts to build peace. For it is often the.case that
L] ‘v Y. . . @ v
the peoples and ‘groups seeking to achieve justice have competing concepts of

what is just. (For example, the Middle East and Northern’/Ireland.) Conflict

. ¢

. ~ . . i . . . ‘\\
ensues. Without @ commitment to nohviolent social change and to building
4

»
v

in€titutions capable of settljng disputes between nations and peoplés nan- .,
‘e : ’ J/ v

violently, it is not uncommon that violence on a massive scale resalts. The 'f> o

.S
’

Peace Studies Program recognizes, that work for‘jusiice can produce war and
. . - N »
- »
. that maintaining order in society without concern for human dignity and

- 4

rights leads to oppressive and unjust”societies. . P e

The NCEA Peage Studieg Program bel ieves that Catholic school programs *

find strength in Catholic social tqupingé.(which define peace as both the

’
. -

tion of .justice' and the ''tranquilljty of order“),ﬁthe Church's s

“ R 3 -

traditional” respect for human dignity, and its transnational perspective.
#

-« . . s C
- . . . .
i .

-
.
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.

unique contribution that Catholic ‘edycation can make to efforts fof global
. ¢ )

5 "
< A

justice and world peace..
- ’, . * . ’ .
4

Goals ‘ , - . J

. °
. - . -

Built on these educational understangdings, political values and religjous

¥ - ®
Sy e

.. N ‘. - L N ..
principles, the Peace Studi€s Program seeks to_develop a ]Chrn?tlan concern -

a

Y

for'skill in peacemaking." The Program endeavors: |

i+ to entourgpe'tatﬁolic educators and parents to place
" . peace studies as a Iegltlmate concern in thelr sghool
- -programs .

.

*

2. to enable Catholic §chools to accept responsibility fo
developing programs which promote a .better understanding
.. of what is needed for building peace in-wour world | (-
community. ¢ - : '

-

.3. to clarify key elements in a sound approach to peace ] .
. education in a global perppectlve

.
v # ,

L. to assist schools (or school systems) in determining -

! . the religious, educational and political foundations
on which to build their peace studies program.

5. to provide resouhces and t;alnlng needed by teach
and @dministrators to carry out 'their responsnblllty -
of developing skill IQ;peacemaklng

- -

Assumptions and Understandings . - .

» 5

In implementing these goals, the Peace Studje§\Program operates on the ,
P4 v 7 - -
following assumptions and understandings about Catholic education and

»n -

peace studies programs: : w7

-
.

- \
1. Catholic education is rooted in a specnflc set of values
4nd finds its raison d'etre in providing an education o -

based aon these values .

-

2. The role of the .Churett.and "hence of its educational - .-

systems ‘is to defend ‘and promote the dignity and,
*\ . fundamenta] -rights of the human person while
" seeking the common good. The Church must in no
way be confused with the political commupity, nor
bound to any political system. (The Church in the.

Modern World, ‘'76) N ) .
- ) ’ v 6 . ] ’

. ' ]_() X vt ¢ .

]

t
1y

» PR



- . . T
1)

C ,-23. Because discussions of war and peace in the.Church's - - *>\\
teachings.include pacifism, the just war (its present .
. . dilemma ~ nuclear war) arid the holy war (wars of
liberation ‘todayy, it e important to-examine the -
*  substance apd:contradictions in these various :
traditions. The common teaching, underlying,all” =~ .
of them, is the dignity and value of human life .- RN
- and the Christian's. obilgatlon to'work to end
war, ] . .
} v L. A global perspective in education is not only an
{ , important.but |s a necessary |ngredient in geality
/ educatlon . , ~ - T,
v oo 5. Peace educatioi is the responsibility of the total »
school community. * Leadership from school adminis-
“trators and diocesan school officials is important.

6. A peace studies program should unify rather than
divide the school communuty : -

©

Well trained educators, who can clearly articulate
the political, educational and re1|g|0us understand-
ings of their peace studies program, are essential. ’
. .
». Special ,peace studies classes can be avsignificant '
N contribution but these_should not replace a concern, .
for peace in all areasibf,the curriculum.

The Peace Stqdies Program's perspective on human interaction in com-

Ll A S .. o
‘munity recognizes that: = . | - =
v e : ;- >
1. Conflict and strhggle\B{e‘part of the human é;;erience
R but war is a particular form of conflict resolution ‘for

which nonviolent alternatives are necessary, understandable,
' and achievable., ' .

f A

»

v
- 0

2. Conflicts can be inter- or.intra-personal, inter- or intra- .
¢ - group, and inter- or intra-national. On gach of these
levels nonviolent resolution requires specific |nforma—
' tion and processeés. ) . . y T
) 3. WOrking to inculcate a firm resohution to labdr forf - R
: justice and_peace based on the-value and dignity of|
the person and respect for human rights.differs fro
. o -propagandistic efforts to resist a governmental sysrem
.7 , ” . }h- L.
< 4.. Work for justice that ignores peace is a danger to .. ‘
' . society as are efforts for peace Wthh do not promote ; .
- a more just socnety

» ' \ ) .
. C : 4
’ ) +
O ) ' . 3 7 ‘ .
"~ ERIC ° ~ o , : '
‘ ’ : ) " ‘/I.i - . -'/" ot
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America,

be}leves and does has an

"o T
-

natlons pe0ples

America‘in its history;

and religious traditions,

impact.

Lts fesources

3

~

its pofitical

Ending war requires changes in America's use of _power
along with changes .in the "use of power by other
and g?0ups N

thOugh |t falls short of its own expressed |deals - ‘
is a funct|0ning democracy in,whith what the individual.

has the potential for effec-
tive leadetrship in progress toward world peace and ’

+*  global justice.

<

-

b

1 ) . .

-

Services ‘ .

* The work of the "NLCEA: Peace Studies Program is to infuse peace concerns

_broadly through out the |nst|tut|onal structures and functions of Cathollc

, .}
school{T“\Regiona] programs, “under the supervision of the Executive Oirec-'

‘ . . ’ . i % . ' . <

tor of'NCEA’s\éecondary School Department,offer: - o

r—

"y _.e dp-service obportunﬁties for school fagultieS\

d LI N -9

. !

o consultative services' in*school planﬁlngp

e . workshops for teachers.

- e Sum

[ help Wlth resOurces and materlals

M "v-.
* r

——

3

ternships: for teachers

‘e

ol

8 current lnformatlon thrOugh a monthly newsletter -

e ¥

El

A~

-~

e

o i

° guldance for bulPdlng an edUcatlonh}ly Sound peace”

studles program Ty,

3

’t

The Peace Studoes Program is one way that the Natlonal Cathollc JEdaca-

¢

‘ tional Associ-ation helps sch%o]s and School offlclals fulflTl one oﬁ the

two criteria for judging the success of Cathollc educatlon put forth

%‘Teach A¢ Jesus Did: ~ % . r . .
- - N o ' . .

LY Al . ~ .

]

v

“




"( . N -. v _' .‘ . i
The succéss of the Churth's,educatlona]’ﬁiséion will also be
> A Judged by how well it helps the Catholic community to see
. - the,dlgnlty of human life with the vision of Jesus and
involve itself in the search for solutigns for the pressing.

problems of society.

«

)

and peace in qbe world. |

Christians are obliged to.seek justice

\( .

-, AR 0

. Such a task requlres a reallStlc v1ew of the,world and the human situation.

It calls for a commutment to sound educatlonal standards,

«

L, -~

.

W

to fundaméhtal

polltlca} be]lefs about ‘the dlgnlty and worth of every person and the

.. communities into whnch mankind has divided utself, apd to moral respon-
. : ‘\ o ‘ L PR
d © sibility an7 religious values. By helping Catholic educators deveop
X MRS : ~ ,
. Jpractical peacé studies programs in their schools, the NCEA works toward
- ST i ) i
‘fujfi]f?ng one of its,primary objectives - assuring that fatholic*schools
> » .
2 .- v . oS . - - o .
.ate truly ''different where it counts." [ «
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]National Conference of Cathollc Blshops' To Teach As Jesus Did,

. Washipngton, D.C.: USCC, 1973, paragraph 10. T
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U THE 1975 SURVEYS

The National Catholic Educationgl“Assoc}ation conducted two surveys of

Eag&z{ic high schod]e-in;the Fall of 1975. The first, a hational sudWvey,

‘ 1\ - o -
was directed to édministrators of al]\NCEA member schools. The second,

—
v

conS|sthg of six questlonnalres (admlnlstratlon social studies, science,
P . ° N A J R

reltguon, Eng]ush and st\ﬁent activities) was sent'to West Coast member

schools and those schools whigh had responaed ir'1973 saying they had’

a peace studies program. The surveys were an effort tq update and complement
. \ ! « -

" the peace studies survey 'of ]973‘ and identify curriculum needs in-approaches

>

to global justice and international peace.

o

The 1973 sn}vey had reported, " . . . few high'sqhools,thtoughout

the United States presently include in thei¥ currichlum any form of study -

- * N

which is designed to make ‘'peace' a posutlve value word for thelr h

. 2, . ~ .
Students.'" |t then concluded, “Cathollc htgh schools whlchQare always

A -~

proud of their ¢ ntr|but|on to va]ues centered education are no more active

-

‘. . . 3

than their pub]ic'séhool counterparts in this vital area of education."

[y
1

]SecondaryQSchodl Department, NCEA. Peace Sthdies: A Repbrt gn_Catholic
High.Schools, Washington, D.C.: The Department ;iZB .

.

. e *
21bid., p. 1. ' - F L
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\ Such a negative.analysis gave rise to a number of questions: .
4 . Vel

v 1. How can the NCEA provide effective educational leadership
and services to help schools make ''peace'' a positive'.
. value word for their students? For, as Father Michael
o 0'Neill says:
The only way to educate students for peace is
‘ to do precusely that, consciously and directly
and wholeheartedly. We need educators and .
schools willing to make peace the central
thrust of their work, We need Christian _ :
schools for peace. .
2. 'What ;}e the elements of a program that would '‘consciously
and directly and wholeheartedly" |ncorp0{ate peace

_concerns into gpe schools? .

.. 3. Is there a ''peace readiness'" in the schools, i.e., 3
what elements already present in the schools support )
and encourage the initiation. and/or development of :

the peace component in the school curriculum?
. \Theeserveys were developed by the Qe;t‘Coast NCEA }eace Studies N \
Program. The NCEA initiated this regional prog}am in 1974 to provide -
leadership and services to schoo{; and diocesan offices. The Peace Studies

»Program has identified and defined what NCEA conside}s key elements in an

*
-

educational approach to peace studies. Thé goals, understandings and

- .

assumptions of the Peace Studies Program proviHe the framework within which

‘the 1975 surveys were designed.' They ask not only about peace studies Y

v, -

classes and progFams, but al'so about peace readiness and plans in process.
~- -~

’ (jE7Both s§rveys reflect NCEA's preference for an integrated approéch where

-
L

concerns of peace are “con%ciously.and directly and wholeheartedly“ part of

' . .o
day-to-day school life. .
- -

B lMlchael 0'Neill, "Countercultural Schools," Amerlca, April 1, 1372 in
Peace Studies: ﬂ.Report Jh "atholic High Schools, P. 7. ! '

-

'
-




z

Neither the national nor the West Coast survey pretends to be compre-

hensive, i.e., addressing‘peéqe and justice in all their meanings. The

surveys de]iberately concentrate on the nonviolent conflict resolution

. . /
between nations and peoples and constructive global change. Sensitivity

to the‘neeh for education to justice within the local a?d national communi-
ties is now\%ideSpread in Eatholic schools. Workshops, textbooks and in-- \
service traininé opportunities are readi]y.ava;Iab}e to teachf;s qnd'schools.
it is hoped that the ﬁéaée studies. surveys will be.a positive step toward ’

incorporating an educationally séund approach to global justice and inter-

‘national peace into Catholic high school cﬁrricula.‘
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a

.

a. ‘as a school communi ty

'ig"‘ student activities, ‘reli

L5 department, -scjence depa
department

2.+ Does the school have a gfoba

)

gion department, Engllsh
rtment and social studies

N

] Jusilce/peace studies .

. class(es)7 ' Ly
3. "Which of the foflowung elements are e‘ plicitly
included in yoyr school's philosophy/statement .
of purpose? I
: o v ’ ’
- b, Whlch of the fol}owung steps have been- taken by your /
- school? . | - ) \ -~
5.7 D0es the diocean school office offer assistante in .
NN

peace' education|by providing

resources and materials

for teachers?

n-service opportunities for teachers?

g! ,\ - . -
. 13 %
\. - N 4
. I ’
._. N
.o B
Natignal Survey . . ‘ ’
. ) ." e ) \ - ' ~
‘q%s“.Awsurvey sent to administrators ‘contained the following questions:
. Viie v F o ¢ \
"<,]. On a scale of one to flve rate your school's commi tment
-4 -
to peace_gducation, y; <o
. 3. W"‘"‘_‘-—h—“/e ' ' ° . Y ‘e

services of professidnal peace consultants?
.

Regarding question I(a)d as a school community, of the 442 question-

. " . - ‘. " €
: naires returned, 350 or|about 79 percent rate their commitment as three .

g . -

Qr‘more, indicating int rest or specific plans in peace'education. (See ’

. . . . AN
-\ N - * )
Table 1) | . , R N
~ . o* ' ) . . Y -7

sl

J

SCHOOL'S GOMMITMENT TO ‘PEACE EDUCATION AS A SCHOOL COMMUNITY

.

»

Tabled |

Y

religion.departments hdve a commitment to peace education.

.

Five - Four , Three Two - One - Zero A
) N 2 N z N &
. .
_ As a school community . 141 31.9 209 47 92 T2l L, e :
' : Ry * - i

'f%; ﬁ'

, ’relati‘no(to question 1(p), indicates that 84 pereent of the .

These responses .

show that there 'is high interest, Sith 56.3 percent indicating specifig .

A

peace education plans. with definite goals.

o

R 17

¢
v

The order in which.all Qroups

e\ L




~ '; > . to

o b \ b
'
f priority.
&S .

reported was a démonstration of their degre%@g
& o ;
. ] 2

. " [ . . ¢ Lvﬁ_ . . ';
v o Y , @ . . , A { ,
TABLE I1: DEPARTMENTS' COMMITMENT TO" PEAGE EDUCATION I
‘ oL o3
Department Five - Four Three .« 7, Two - One - Zero s .
—_— N %! - N % B v N'\ iz > }\. A
. Religion ‘ 249 56.3  12h-.28:1 ¢ *.79 17.9 ;
. Social Studie$ 169 38.2 148  33.5° ° 129~ - 29:.2 -
"Student Activities ¢ 72 16.3 149 33,7 4219, b9.5 T
English - 69 15.6 140 31.7 235" 53.2 -
Science . 46 10.4 108 " 24.4 , 285 64.5

It would seem that programming is' concentrated in the religion or * «
. ’ ’ ak 0T :
social studies départment at the present time.. {;e numbér;of schools Having
jugtiée\ahd peace claS%es as pointed out in Table 1 (a) was 1hb. Thbghis
. mor; than a two-fold (ncreésefove:,the‘68 rébérééd in 1973. Seventy-on;

\ .
percent of these programs are elective.

* . a

a»

N >

N y* - I . C/
TABLE I11(a): SCHOOLS HAVING A GLOBAL JUSTICE)PEACE STUDIES CLASS(ES)
o - (O . .
el © N . . z~<
Elective - 102 71 .
Required . . 2 b2 : 29 -
Total . ., 144 100
Table 111(b) proviées a breakdown by state qf .the current status of
1 ] o . . ¥ .
peace studies courses. Elective and reqlired courses are noted as ',
v «“ <
feported in the survey. At the present time, most of the courses offered
A 4 *
are elective . \ ‘
¢ 4 ) ; ‘;’ ’ g‘ ;
" B ~° , ’ hd
. B “ V!
. } —_ '
- - i'i‘w ‘ ~ ”
r-;' \
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TABLE I11(b): CURRENT STATUS. OF PEACE.STUdIES COURSES BY STATE

State . Elective Required

Al abama
! o California .
b Colorado 5
/ . ) Connecticut
. Delaware
C ot . Florida
. Georgia
Hawai i
Nlinois
lowa .
Kansas
Kentucky
" Louisiana
Maryland ° L
Massachusetts
. . . Michigan .
* ) Minnesota
‘ Missouri
. . Nebraska
Nevada
) New Jersey
. New York
' North Carolina
“Ohio,
, " Oregon .
: Pennsylvania
. t Rhode Island - Z
. Texas L
Virginia . .\
- * Washington
Wisclnsin

P

.

™.

-
-

’
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Total number of “schools which have pé;ce studies
s . courses is 14k :
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. As can'be séen"in Table 111€c), the overall .commitment of peace
.6 . » ‘6 o« t ‘u ,‘_.'. A . . ‘ ) !
2L §tqgiéS‘§rograms In the-United States has shown a sharp increase since . ..
s . ‘ N - . . .
- the, F[rsfasurVéy_wqg taken ip 1973. While this increase varies . "
f dramatically from g%ate to state, the overall increase of peace studies
~ s R ‘;7 N ] . o of
‘programs' from 68 in 1973 to 143 in 1975 represents a rather dramatic ’
.. : RN ) .
e e F o N " 9 - .
. '.change. | :
. * at . . - . . -
) N, . . . .
i The data oN< interest also shows a remarkable increase. The total
Ve Lt MY ’ V! a : '
s number of "schools responding to the survey also represents a dynamic )
. . . v . .

N8

s, : : v
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¢ .. TABLE Il](c):~ OVERALL COMMITMENT TO PEACE STMDIES ACROSS THE'UNITED STATES. . ; M
Yoo ) , ‘No Program But . No frogr;m & Low . )
S . With Programs Interested ] Interest " Total Reporting » Total
L TOTALS - 68 143 . .53 188 172 101 293 - 433 1%, 829
Lo Jan.. Oct. Jan. . Oct.™ J&h. Oct. Jan.® 0ct. . Jan.
‘States '73 175 LY B L R/ BT | '3 '75 '73
N . N~ N " N N N N N % N&FY N
A Alabama 0 1 0 0 0. 1. 0 0 2 4 . 6
Alaska 0 0 . 0 d1. ¢ 0 3 0 0 1 5 2
i Arizona 0+« 0 4 - 3 oy 0 5 42 3 5%\ 12
California 9 -~ 13 2 15 . 7 14 A8 13 42. 32 138
Cotorado, - 2 3 4= o0 Y- 5731 2 15 16
Connecticut B 2 b 3.: 0 3 5 18 9 79 Ls
Delaware 0 ] o: .~ 2 B L 1 1 13 4 50 8
-District of Collmhia 1 - "0 .5 1 0 2 12 5 36° 17
~  Florjda . 0.-. 2 i 5. .8 0 N6 16 7 22 32
~  Georgia . 1 ' 2 0" q ) 0 - 2 22 3 27 9
Hawai i Y 0 - 0 .0 0 0. 0 ;0 1 13 8
I daho R 6 - o Y o¢ . 0" 0 0 .0, 0 (0 O 0
I11inois , 3 .10 277« 17 27 4 15 8 . 20 17 35 .31 131
Indiana "\ - 1 0 Y4 6 . %¥e 27 -8 2B 25 33 .
lowa 1 "7 . 1 3 .2 2 L 11 12 38 37 -.
Kansas . . 0 | + 0, 0 3 ; 0 N3 ] | 5 19
Kentucky 0 3 1 7 . 37 1 4L 2,13, 48 34
Louisia 2 3 0 9 " .15 b 17 27 16 26 6k
- Maine _ L0 0 0 - 1 i 0 1 .20 1 25 5
~Maryland ’ 0. 6 3 6 - -5 3 8 21 15-38, 38
Massachusetts 2 9 - L. 9 10 - - 16 16 19 23 97
Michigan 4 6 L2 6 5 .5 1 k17~ 24 81
Minnesota 2= 3 1 v 3 i 0 3 8.6 -5 19 35
Mississippi 2 0’ . r .3 2 b 5 38 4 33 13
Missouri 2 10 I * 3 - T4 ;2 7 13-15 31 55
Montaha : 0 -0 0. 0 i .0 1 10 0 © R}
P ; N .
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\ - TABLE HlI(c): OVERALL COMMITMENT TO PEACE STUDIES ACROSS THE UNITED, STATES (cont.) ,
g A : No Program But No Program' & Low ;
e, , With Programs’ Interested Inggcest Total Reporting Total .
- ‘7 Jan. ' Oct. Jan. Oct. ' Jan. Oct. Jap, Oct* “Jan.' Oct.
States '73 '75 '73 '75 <73 V15 '73 - '75 ‘73 - '75.
. ¢ N N N N N . N ‘N % .N % N N
Nebraska . - 3 4 3 7. 5 "0 1, 28 11 31 38 36 °
. Nevada’ . 0 1 0 0 .0 0. 0 0 15 s 3 .-.3
New Hampshire - 0 0 0 J N 1 0 14 1, 16 7 .6
New_Jersey Y 1 2 4 6 11 -28° 29 99 98"
ew Mexico 0 0 0 0 0 0 -0 0-'5fo00 " 5 5
New York 10 14 8 17 T 220 W T boo 14 45 .19 271 235 °
orth Carolina 0 1 0 0 1. -0 33 1 33 3 .3
rth. Dakota 0o * 0 0 1t 0. 0 0o ,1-13 8 -~ 8
id ) 2- 6 o 1, 14 6 . 4 23,23 - 103 98
o  Oktahoma- 0 0 v 0 2 [ R 2 33 6 o 6
Oregon . .0 1 0 2 0. . O 3.°27 3 8
Pennsylvania ) 8 .9 L 1 16 7 .27 2 162 . 135
Puerto Rico 0o 0, 0 2 -3 0 2° 11 10 17
RhodelIsland ' 0 0 0 0 0 1 I 15, - 14
South Carolina 0 0 0 © 0 0 0 -0 0 - © 4
South Dakota -0 0. a 2 2 0 .0 2 33 [ 9. 6
Tennéssee * 0 0 N 0 0 * ] 3 3 33 10 10
Texas . 1 2 2 5 4 5 2 24 - 59 49
Utah - 0 o' -0 "0 .0 0 0 0 .2 2
Vermont .0 0 0 0 "0 0 0 @ 4 <3
Virginia 0 " : 0 3 ° | I I - 6. Lo 15 ~ 15
~—- Washington - ' 1 1 0 0 2 B .2 26 18~ 13
West Virginia 0 0 . .0 2 w0 1. 3 30 11 10
Wisconsin ‘ ‘5 8 2 7 4 -4 9 50 b3, 38
Wyoming - 0 0. 0 0 1 - 0 0 0, e
. Y oo
: ,
Fl ‘. x . } @ . v .
y t- Lo Ry
/ ~ ’ '
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.- The elements explicitly included in the statement of purpose/
" philosophy of the schools report[ng are noted in Table IV."TheFdigﬁity

."and human rights of the individual are iﬁcludeqéiq(more‘than 96 perceﬁt of.

-

the schools, .while concern for non-violent résolytion and the deve lopment

of the peaceful }grson were contained in less ‘than 30 percent of the

/( schools reported in Table lV, . A
N 1

' N

. - ‘} ’ ) .
TABLE IV: ELEMENTS EXPLICITLY INCLUDED IN SCHOOL'S, PHILOSOPHY/PURPOSE STATEMENT
.. * — ., . ;

N %

/' ) . * . . * . =~ 3
School is located within a world community perspective 266  60.
ReSponS|b|I|ty of the school.,, as part of the ~
Catholic Church, to educate for greater justice and
world peace. - . - 285 b4,

<

Dignity. and human rights of the individual - L26  96.
_Responslblllty to the civic communlty and respect for .
law ; 286  64.
. , Sk : 4 . ) .
Gospel values supporting:world justice and intgrnatfbnal
peace - . ‘ . 272 61.

\,

/rﬁ\\‘ReSpenSIbllltY of |nd|V|dual Christian to work for o
justice and peace . 2@] 5L,

Concern for non-violent conflict resolufion in the
school, local and national communities 29.

AppréciatLon of cultukal and ethnic differences .

Development 6f the_peaceful person who will® Seek
alternatives to violence .o

Develogment of harmony within the Christian Foﬁruﬁity

PR
n 1
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« AR students, diocesan® school offlce faculty, 1
- . diocesan/school offlce,,rellglous communi ty

ERIC

Aruitoxt provided by Eic:

o N o . .
. . . ’ .
/-« L ] . . .
W . R - . .
- N, ~ vy \ e By . . . .
. B . . .
I B

) . . \ , . . . ) .
Table V notes the steps being taken by-the schools. Thifty-fiye') ‘L
) : ‘ ' , f “?_ ,

- -

percent of the schools have a”?eculty‘member or committee reSponsibIe~for

. deveIOping or. coordiﬁatﬁng such a pnogram.‘ Only 24 percent of the schoo]s

’

provide in-service opportuﬁltles for teachers, ) ‘ ’ =

. R .
. , - ¢ s v
B> - & . . . ? . , , LI

.
L, . 1] ~ “/
. ) e e e g g . ..

S '~" TABLE V:_ STEPS TAKEN BY. SCHOOLS " = ‘

, . . . , :
v - e - . , N <%

. emerging. world community s a,School committee - |
has developed a plan for education-in WO{]d -/// ! ; IO
 Justice and international peace.. 76
N ., , , . ) .
B. ﬂlh‘aculty member or/é/committee, is Ty . .- ' )
; responsible for developing and ‘ ; . .
: coordlnat;ng the program.for the school. . ‘153// - 34.6

T. The -psogram is " Based on.written agreed%upen e - ¥
2

A.. In ofder .to hefp students';i:;n to live in our

s

guidelines - A . ‘. 4g S £ B
. “ N - ., Sy ¢ . . '
~, D. .Ggiaelines were drawWn up by a c@&ittee made up . L :
of representatives from faculty; faculty,- . '

[

s+ E. A professional pgace consultant (or organiza-
.. .tion) helps plah .the program.
F. This school provided for ?n serV|ce opportunhtles . .
o . fow teachers to develop their competency in & L
political,~et¥hrcal, ~educational questions * “ o
related to world Justice and international . . LA
peace. : ' . 106 24,0

- -~

. 6. ‘The school has ({s developing) a wérid justice - 7 . '
~"and peace resource Genter (or unit-within the . . L0
library or re50urce center) ’

& N . . ’ ¢ ) -

~
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> ‘,' . Table VI notes provisions made on a diocesan level. It

4‘),

L

4

-

is noted that

, ‘6? percept of the schools reporting indicated that there were resources

-

or materials for ‘teachers. Less than 60 pefcent had in-service opportunities

B z’énd a smaller percentage (23.8) provided services of professional consul- , .

.k

AR uiTox: provided nau:
~.,,, -

,.a

T‘tantg. ’ : 4
-~ Q@_ A ~
. S/ TABLE V1: ASSISTANCE BY DlpCESAN SCHOOL OFFICE .
.7. * . . ~ ’ B B N . ] z o
] ’ . R ‘ ) ) RN 3 .
« Resources and materials for teachers 279 63.1 -
" In-service opportunities for’ﬁeachers! . 196 - 44,3
‘Zﬁirviﬁes of profedsional peace,cbniyltants 105 - 23.8 )
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West Coast Survey: - ) <

No contemppréﬁy school fulfills its responsibilities to its students

without ‘incorporating into its-curriculum the facts and consequencée of

‘global interdependence. In addition to traditional international gq;stions,
citizens of tomorrow will have to deal on a global scale with resource
development, regulation of economic eﬁterprisé:’health, the environmént, -

law and order, human né;ds. Expanding areas of conflict and competition

and the increasing need for cooperation call for.a seriobus commitmenE!!a'

. . - s
- peace studies set in the framework of a global perspective. -
. No Catholic school fulfills its responsibﬁlitip§ to its students
~ /

Jnléss, in addition to-this educatiofal imperative, it assists students
e .

[V .
in coming to an understanding of the social teachings of the Church and

- ., ‘ .
nurtures a commitment to the human family based on religious values.
«* 7 But the Christian community should not be concerned only for
Caitself. In today's world- this requires that the
Christian community be involved in seeking solutions to a
< _host of complex problems, such as wares, poverty, racism,
' and environmental pollution, whjch undermine community .
within dnd among nations. , Christians render such service
- " by prayer. and Worship aqggalso by direct participation in .
. the cause of socijal reform. |

.

*

The West Coast peace studies survey asks the question: IQ what ways are

Cathol ic high schools préparing students to participate in building a more

. .

just and peaceful world both as citizens and as members of the Catholic

commpunity? ' * , . - '

¢

-
»

‘]Natioﬁal Conference of Catholic Bishops. Ingeéch 5§_Jesus Diﬂ
Washington, D.C.: USCC, 1973, paragraph 29. ,

» @
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e ’ . g ) o
; ; ) Because information, onderstandings; and vaLues're]ated to global

w - . justice and intevnational peace are found in many areas of the curriculum,

2 . A 3 NI a ,
survey‘que§tionna3res were sent to religion, sgcial studies, English;
LN . . ¢ * - . [
sciehce and student activities departments, as well.as to administrators.
”ﬁ . . ¥ NN

: ) t This last questionnaire is the same as the national -survey. Out of 126

-

cschools that received the West Coast survey, 62 respanded. Not alt of thé

o

!

-

ééhedﬁs, howevér, returned all six questiohnaires:

- 3 °

gtj ] Thé West Coast survey |s NCEA‘S first reglonal attempt to assay

v

speC|f|c peace studies néeds in Cathollc hlgh schools. R Buckmuns;er

Fuller has said, “Experiment is_always valuable. You can't learn less."
. v
The survey was designed and sent to the schools in an,experimental spirit.

v

As <in many such projects, two kinds of ‘information resulted: (a) data

« that gfves a general picture of‘presgnt practices and needs; and (b) data

that .reveals weaknesses in the survey instrument ftself, and therefore in
) . ] ~ . .
NCEA's present conception of thé peace studies field. We ask for your
. { ’ > . .

~ help in<}mprovingbthose concepta and solicit your comments on the survey

A L4 .
L YR
results. . - v

N v - L4

‘What did we learn about present school practices and needs? S
l.\ There is cextainly an openness to teaching about problems
of glgbal iztfern. Most teachers would agree that inte-
! grating. peac udies content into the school curriculum,
/ -+ rather than S;EE}Y adding a peace class, is a more
. effective educational strategy.: It is-also a very.
. "difficult task. ‘Survey data shows that peace studies
* efforts in most schools are the work of individual
teachers or departments. Even a casual perusal of the
answers to the questlonnalres ‘indicates that we are
1 only at the-beginnings of developing effective peace .
studies programs in Catholic high schools. . .
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Administrators consistently rated their religion department
as high or higher than other departments. It is encourag-
ing to see such Interest and concern: Teachers are often
engaged in “ralsing social awareness'' but data from the
questionnaires seem to-indicate that these efforts may

lack ‘depth. Responses-show that the body_Qf/LeSchings
found in Church dpcuments is not adequately bfought to

bear on these questions. In addition, students need
information and undersiandlngs from other disciplines

in the curriculum before “they can real|st|cally deal

with value questlons Qni spe fflc issues.

A
There is a striking disparity between the helghtened
concern to teach values, global awareness, justice'on
the ‘one hand, and the low level of -response to the

" . problem of how ‘constructive change can be achieved.

~
'

Both two and tbrée (above) show that we must learn to
link studies designed to heighten awareness of social
problems to the skills involved in analyzing and
judging proposals for action to resolve :them.

5 - 1
Responses to the questionnaires also indicate that
Catholic high school$ need assistance in expanding
their curricula to include a global perspective.
Thi§ is most apparent in the English and science
resp0nses.

4 ¥
© ¥

Our Catholic high schools seem to have very rich and

well .rounded statemefts of. philosophys But many

schools do not have a d:rect - at least clearly

articulated - 1inK between phllesophy and peace

studies curriculum. Sixty-eight percent of thé

Wést Coast schools locate their school within a

world community perspective in their philosophies,

but only twent&-oqe percent have developed a plan

for education for world justice and international

. peace. Fewer still have written”guidel ines ‘which

give direction' for peace studie$s programs based

on the assumptions and understandings, consistent | '

with school phalosophy.« /‘\ . ’

\ - .

What did the NCEA Pedce Studies Program Mearn about its own approach and .
practices? . . \ .

+ 1. 'We cannot assume-a common understanding of key concepts.
For example, in tHe survey's terms, peace meaps non-
violent conflict resolution through agreéed-upon
processes. Some participants clearly defined peace
as harmony and lack of conflict and their answers -
reflected this. * "

-

I




. Q’—_ 4
. 2. We asked some questions that werestod general (i.e., question
-two on the English survey), and some were too specific (i.e.,
in a few Instructional objectives we used words as. ”llst "
"debate," and ''show where.'
3. You witrMote that" fesponses to ope que§t|on from each of
“thrée questionnaires (social studles, science and rellglon) .
- ‘ are not reported. The question asked if the department
" had cooperative projects with other departments. In a
) . number of instances, responses from departments within the
same school did not agree. It was impossible to tabulate -
these answers with any degree of accuracy. We consider:’
v this information a real loss because one of the key T .t
thrusts of the Peace Studies Program is an approach to
international problems from a multi-disciplinary perspective.

‘‘‘‘‘ o L. The social studies questjonnaire concentrated oh inter-
. national political questions and gave little attention to
otHer disciplines within the social studies department.
Perhaps this was a felix culpa because we found that ’
,schools need help in aeallng with problems that demand
international ®ooperation and agreement. Study of the V

e need for international world authority and the dangers

./ of such an authority are not part of many social studies
— ; -programs. Had we not ed as many questions in this
. area, we should not h;i:ksich a clear picture of a
definite lacuna in social Studies curricula. - -

- The five departmehtal questionnaires (relfgion, science, English,

social studies and student activitjes) of the West Coast survey will be .

treated separately using the following sequence: the daty, assumptions -
of the questionnaire, questionnaire focus, administrators' rating of the

department, comments on the data, comments from participants, and a.

o ™

the questionnaire, comments relating some of its data to responses from
. P
other.questionnaires, and a response sheet.

SES . ¢

response sheet. The administration section will contain the assumpt ions of



-* Religion Department
b

-
.

51 questionnaires were returned.

-

Directions for question one: On a sc
familiar religion teachers on your st
documents: .

1 - little or no.fa
5 - very knowledgea

+ -

(Both percentage and number of corres

-

°s

’

ale of 1 to 5, please indicate how '
aff are with the following

™~
¢
miliarity to
ble

-~
‘.

ponding responses’are givén below.)

o ' .
How religion departments rated themselves -
5t 3 2-1-0
To Teach As Jesus, Did ‘7h2 4% 12%
| 2 68 @ (6)
Fhe Chdrch™in the Moderﬁ?WOrld 51% 37% ’122‘
o o - (26)  (19) . 6
Pacem in Terris Y 43% b3z v 14%
(22) (22) V)|
' Justfce in the World 383+ 26% 398 .
. (18)- (13) (20) -

-Mater et Magisfra

Progress of Peoples . -

9,

Call_to Action

v

Note:
appeared on the questionnaire.

1

” 51%

29% 0%
(15) (26) (10)
22% 31% L7%
(1) (16) }2#)
8% 39% 53%
(4) (39) (27)

Docukents are liéted'according/mﬁ‘responses rather than how théy

&

>

v
AL NN
b
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R ¢ . I e A
S o . e
“Directions for question two: On, a sgale of 1 to 5, please indicate

the 'degree to which the foilowing Student goals are partgef your
. > religion classes: e\ ) ‘

Y

H . o - . .
i .~ 1= tangentially mentioned in class to .
5 - specific instructionq} objectives cover the subject .
.. '. - , b . v
Ratings o Objectives (letters refer to sequence used on
« . the questionnaire) ' : :
T 5.4 3 2-1-0 " " The students --
) . "
. - 63% 27% 8% list the basic human rights- that.belong to
(32){~ (15)- ) - every person {A) oo L
61% 18% * 21% analyze solutions to problems 6f justice
(31) (9). () - and peace within the framework of human o
: ~ dignity and rights (D) . '
"59% 31% 103" recognize that.many socletal problems arise P i
(30) (16) (5) because of rjghts In conflict with each , -© e
' T other (C) _ ‘ ' P

58% 25% 16% acknowledge thé'1égitimacy of government
(30) (13) _ (8) and laws but at the same time accept

. . . responsibility.for cqcfcientiods judgment

' of specific laws (N) C .

55% 33% 12% discuss the various ways that justice ,is °
(28) (7)) (6) “experienced in the human commipity as ‘in

the Tecognition of human dignity and- e
rights in an equitable distribution of the

¢ earth's resources, in relationships between
- T individuals and peoples, and in laws and
' systems of 18w (M) - K
<o P e N .
53% 31/ 16% show where these rights (human rights) are® .
(22) (16) (8) . tadught in‘Scripture and the social doctrine
‘ ' of the Church (B) . , " .
. F) \
sy 37%. 18% + discuss the various ways that peace is ex-
(23) (19) (9) perienced in the human community.as inner
. . , * tranquillity, as harmony and cooperation
in society 'and as order in civic - -
communities (E) . .
- 45% 31% 24% - define the role 6f the_Church in politics
(23) (16) . (12) . #. as value giver and as active particlpant .
- . . in working for a better society but not as
- ruler in the secular order (F) -
."\/ : ) ‘ ~
x ~ .

oL 033 - T
. . . . . 2‘7 v . . A .- |
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e
2

-

.3".

(13)

Ratings .
5 -4 3, 2 -1 -0
' L5% 29% 26%
—{23) (15) (13)
Ng  35% 24%
(21) (18) (12)
39% - 30% 31%
(20) (15) (16)
37% 30% . 33%
“(19)  (s5) (17)
. 35%  25% 39%
(18) (13) (20)
25%  25%
(13)

_using humanistic*pry

. The students -~ “
\/ °

judge if it is ever morallyégermissible for
a person to support and take i ars

and violent revolutions. Judgment should be
made rationally “and based on clearly
articulated values (K)

recognize the Christian responsibility to
work to end war and promote justicé among
peoples ng matter whether one takes a
just war/ a holy war or#a pacifist
positio (L)

examine the various ways in which nonviolence
has_been taught and experienced in human
SOCIety and the political and ethical sup-,
ports for non-violent conflict resolution

(J)

explaln the traditional Cathollc posutrons
on- war, .i.e., the just war, the holy war,
and pac4f|sm (H) I

3

debate %he limits of hegitimate defense
ciples, Catholic
social teachlngs affd Gospel values ;in

supporting their ositions (I)

state the attitudes toward war and peace

as found in Pacem in Terris, The Church

in the Modern World and The Progress of
Tes ( T —_

.
. -
.
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-Question three: Please cheek if liturgical or para llturglcal experiences °

are designed,or planned to help students. %

~ Question . : # %’ )
A s & . ‘ o
N . $ .
B: b 96 s
Y ~ € iy -
c ' 39 ° 76 .
\ . 77 . .
D ! 39 76 ® — &

Directions for question four: ' Where you have had a cooperative, inter-

departmental projecterelated ﬁg a concern llstgd below, indicate which’
departments shared in the Jproject:

Social Studies . English’ Other
conscience and war - In a _number of imstancés, responses
nonviolence ) : from other departments in the same
world hunger ~ - school (science and religion had similar
population ¢ - ° .questions) did not agree. It was:
world resource-scarcity impossible to tabulate this-'data . -
biological warfare with any degree of accuracy.
military power and weapons ) :
others . B
Directions for question five:. Do you have a peace studies class as
"part of your religion curriculum? Yes--'10 s hooﬂs _

19% '
- . .

‘ 15'. -
. — -~
~ ° % T .
/ | B
o ™ , . ) \
/ :
. ‘;
L
L] A b 4 N 4
4 . -
.- 35
.q -~ ~
. 29 ~° - ¢



: Y . T -
PR 4 N
* . - "‘.
‘ ¢ A% ’. ’ @ e
The Religion Questionnaire - 3 . .
\ . ’ N
.The documents of ‘the Church offer an approach to global. issues and
R a ) Vs P . - ’ . -

human problems based on scriptuyal knowledge and theoloé}cal refleét?oﬁ.-

The Church's sociat téachlngs are not staéic gut'dequ&; in accord wftﬁ
@ankind's increased understandirg of tﬁg world, social orgénizati;n, and -
the needs o%*the individual. Sfudenfs in Catholic scﬁobii have a righ;
to tap this wealth of wisdom gnd understéndigg%r\HJ%én é;lqe§ and.;;oé<

.

will do not constitute adequate ‘curriculum content for- the religidn.  — ..
. PO .
department's peace studies program. ’ . T

-

. Te
° .
v

>The religion questionnairé.focuséﬁ on: (a) the religion teacherts
. " ~ " . . - ’;’é '-’
knowledge of Church teaching; add (b) specific instructional objectives
. . : . .. s
relating to human rights, the individual's respensibility to law and.

N <

conscience, the role of the Church, aﬁd‘the Church téhthngs ppig}oba1¢

-
L3

St t< : . -
justice, world peace and problems of war. . v e

- ‘e

What West Coast administrators say: Part .one~of the’administration

-~ v

o

questionnaire askgd participant
L 3 . ,) -

religion, science and student activities departments'.commitmeﬁ% to peace

'

‘studies. On a scaleof 1 to 5 (I'=1 le-0F no ‘interest in peace .

education;y 5 = specific peace education plans with _defined goals), 50

£

percent of the respondents gave-the religion departmént a rating of 4 or

5. This department received the largest %?rcentage'bf hignfratings: The

fact thaggmany religion departments have developed peacewsfq&ies plans ‘Is

. L
heartenin However, thére are some problems involved both in the way
- ‘a o . 7
some religidqn departments approach peace studies and. in the gap that carf
exis.t when dtudents do not have ‘supportive information. from other ) //

disciplinest

+ ’ . -

-

to rate the-éngli%h5'social stifldies, -

N
e, S




» 2nd questions-of general concern.

.

5"4‘ ! . %"3 . h '-Zb'u] » 0

-

. 50% . 31.5% " 19%
29 schools 18 *schools . 11 schools
- o] .
, . . . . LA |

“ What others said: .A word of thanks to those who added -their personal
comments to the survey questionnaire. They point to needed clarifications

- >

"l find that thls opinion survey deals with the theoretical aspects
of the quest for human justice, and our progfam is geared for:its more
practical application in such courses as Christian Social Action, Christian
Ethics, etc." .

v <
,

Comments on survey data: Response to questlon one (teachers',

‘know1edge of Church documents) indicates that 75 pe ent of religion teachers

are knowledgeable] about the U.S. blshops pastoral n Oagboluc education,

4 3

To Teach As Jesus Did. This is significant because the document places

<

"social reform in the light of Christian values" alongside '‘personal

”

sanctification' as ''twin purposes' of the -Church's educational efforts (7).

Specifi?%lly, a Catholic school 'ought to vexplore ways to deepen its

3 v

students' concern for and skill in beacemaking and the, achievement of

justice™ (109). j‘ -

Other responses to this same question indicate that there is a gap in

-

the teachers'~knowledge about the key documents that spell out the Church's

teachings on justice and beace: The Church-in the Modern World, *Pacelm in

Terris, Justitefig_the World, and The‘Developméﬁt'gf_Peoples. While the

B . [N
bishops' pastoral is exhortative, these documents contact the 'meat' of » °
Catholic social _teaching, i.e., basic principles for human rights, com-
/ -
muni t eace, and just relationships among jndividuals, natioms, and .
P N . o o N

* B . !

.

Those aﬁswering h‘or 5 in a 1-5 scale are considered knowl'edgeable.
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~

peoples. tpere is a concern that religion teachers may not be offering
A a — .

2 . : N \

students the strength of” this firm*fOundatlon?\\\ ¢

~ The Church‘has a rich tradltlon in its respect for human rights, its

/ 4

transnatlonal global perspectlve and |n its lntellectual foundations. Some

b4

teachers prefer to look upon their schools as "Chrlstldn“ rather than .

‘“iCatholic." For some, Catho]lc is too exclusive. For othersy it is

disillusionment with the Church because in many communities, the
£ ) :
institutional Church's involvement in social reform is less than admirable.

N

Yet, the two ‘terms are not exclusive - Catholic means a specific tradition
, - - . ,

and doctrine within the Christian family. Catholic does not negate
Christian, but concretizes it - giving it a specific identity, tradition

’and_community. ‘Whether students are and/or choose to be.Catholic, it would

L4

se t a Catholic school has a reSponsibility to maintain its jdengjtyth
>

_ Part two of the rellglon questlonnaure concentrates on the definition
of peace, human rights, law and conscience, and war. Responses hé//

1ndicate,that=religion programs need some coherence %and directlon. r//’ﬂ—"
\ : ) P 0

Experience with students and :teacher groups is that people frequently
define peace in personal terms (inner peace and harmony) and relate these

definitions to society. 'If this community could learn "to cooperate, love
. ! .
one another @nd help each other, our peace would spread to the rest of the

world " This is a\$ta;ement of an ideal - a goal worth striving for/’but

-

one that we know will never bézperfectly achieved even within small groups.

A third definition of peace - drder in society so t at conflicts are set-
A -~ ,“, - - .

tled'nonviolently and rights are protected by .law - needs to be an

integral part of the religion probram. The fact that this third definition .

-~
3

. of peace presently opecjpes within national boundaries gives hope for a world

in which war will be no more. The NCEA Peace Studies Program sees this

.38 .

~
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A m——

goal as attainable and works, to.achieve it. g ’
« - Survey dat¥ show that students in religion-classes learn that war is v -
4 .. % 7 0 ¢ e
. L . . v o
. bad. But do they,exglyre alternatives to war and violence as ways to - .

- * - ' s s
achieve and/or protect human rights - freedom, self-determination, justice?

. .~ Do the students understand‘that nations and peoples have comdeting concepts
. ~ : : ;
tJr . of what is just and that justice for one group may Mmean that another suffers?

Do re!igion’classes help students apply moral and religious prihdibles to

\

. the difficult question of usidg violence and war to achieve justice and to
protect human righgs? Answers to the religion questionnaire indicate that
.« religion departments need help in dealing with these qLestions. ’

‘\‘.,‘E ‘. . .
. Most Catholic high school religion classes were not preparéd'to deal

v s

with the Vietnam War. Catholic éducation cannot claim Lo have brought its
N L ’ -

" .rich tradition to bear on this critical problem. It was, an opportunity

.
-

.. .- lost. Some of the young men went to war believing E’at they wefe éerving

.

their country and coming to the assistance of a people in need. 0the75 -

_went because they did not know what else to do? Many?did‘not-john the .

9
! ¢

military - a few out of moral conviction, some because it was imconvenient,
2 . .

©

- 1y

others, because going to war was not the '"#n' thing to do. In a recent

- Tos

’ . . ' . . p ¢ ¢ ] . . .
, feature article in the National QObserver, 'Viefnam, The Class War,'" James (

.Faflow, a Harvard student of(fhe late sixtjes, Writes about the scars of the
« - - £ . \
<

'“/ Vietnam War. One of ‘these scars; he says,'will Fqﬁéin‘with the _bright,

’ . . - . B R
privileged young men who "“got out' of the draft - the knowledge that "there

-

was little character' in the choices they made. | think we need to be con-"~ ’
. . » -\ b -~
-, cerned that/;hd’graduates of our Catholic high.schools have '‘character' in
’ 3 - 4
the décisions they will make with regard to pr?blehs of violence and war
.’ - ' -

and questions of justice. Are we losing today's opportunitiés?

§ . ’ *

~
L]

]JamES‘Fallow, "WVietnam -~ The: Class War,' Nationa) 0bservér, Feb. 21,

1976, p. 1h. . : SR

- , | L 39 . o .
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’ Pr@ress of Peoples. , B - . - N

A rereadfng of the data from the stuﬁent obJectlves that deal wnth

«

conSCIenceg!and law (see N and K |n tjt order) and problems ofdvar (see

’ s

K; L J, H lA, G ip that order) suggests that schools need to put more

-

substance and dnrection into their.curriculum plan'nlng ' Whlle st,udénts ‘

¥ 13 - L

should not be expected to read the documents of the ChuMey can come

i

to an understanding of theirdntent and recogn|ze that the§e teachings are -
- e > . ~
part of the Catholic‘t.i"ad'ition.j ‘Also, |f rellglon classes are to.help
. s %, . . N
students deal with the moral and rel |g|ous fuestlons of* |nternat|onal peace

. e

and justice in the world depar}tments will need to wagk cooperatu vely with

.

- r\ -0 .
other areas“ of the cur.rieulum, agree on key. concepts and e“duoatnonal S,

- R .
v 3 N . ® o

1)

D .

. .

¢

~

L2

- ’ '/ . ° ! : .
standards, and determine goals that complement those of otyfer school depart= *,

¢ M " v 4
L ' - > «

mehts. \ . . i - M ' N Y. o
One concern |s to wed theory to practice. Are Catholic scrLools"'dif-
ferent&where it counts' in thelr peace studles cun'iculu ile., are the
N "‘w I3 s - . "

programs, based not only on sound educatlonal and pohtlcal assumpttons an,d

w

. ‘understandings, but also ori Gospel va% these are artvculated by’ the

social teachlngs of the- Chb;th.JOr i's gundance taken from, curreng llberal
J 5 .

and‘radlcal agendas? Are programs. and activities ex‘pressmneof much good

v

“will and a mindless wantlng to help or to be myﬁlved? It s segnlfloant

1

in peace. education) that 12 percent of the religion departments rated‘ them-
' R ] - (" - J

.'selves ‘as havnng l|ttle or no famlllarlty wtth The Chuych ln the Modern

L

WOrld and Pacem in Terris. Thlrty‘ percent are\hot‘ nowledgeabje- about the

‘ . . J .

contents of Justlce in the World and 47 percent are not éamlllar with'

es, .

(aytrhaps one reason why Cathol |c schoo}s have not dlshlngulshed themselv"’§

,,
%o
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. . .
-The principal goal of our religious education department is
that of encoyraginy the development of Christian community - =~
in-our school\so.that having shared it there we can bring RN
it to our famjlies, our city and the world. We have tried =~ - ~
during this past year teo begin this endeavor by bringing .
the students to an awareness of their Christian responsibility .. ,
of  justice and nonviolence toward others in their schéol. - /////.

' ' « - ,/:4
The goal of developing a Christian community is admirable and certainty .-

-
-

. e . . g . NP . .
deserving of top priority. Different sets of information are requiréd-to -

-

deal with nonviolenge and community within a school situation and non- —

violent conflict resolution between nations and geoples, problems of unjust

social systems and disregard for ‘human rights. ‘ -

It has been difficult to interest the student§l(all girls's. -
school) in the Church'!s social mission. They find the writings

of the Church impossible to comprehend.  The teacher of this s
course ha§ a hard time because the students séem, to lack life g
experience. LT . h

-

« L 2 - . 0
It is often difficult4§jget high school students to reach out beyond .

themselves to the concerns of the broader community. Also, the teacher seems
' A

" to be working pretty much in isolation. A brief symmary of the question-
o -

. naires submi tted by this’ school will give reasons fof “§3yThg this:

1. . The religion department in the school rates .itself asgﬁaving
little or no familiarity with the Church documents that deal - ﬁgﬁFb
Mith questions of international” peace and justice. Other, o ,
. ‘résponses indicated that the «zeligion department' does not QE%
concern itself with concerns of peace and global justice. -
’ . . - e “
2. The school has no plans for developing a peace studies . s
~ program and it-does not_provide in-service opportunities e
_for teachers to expaﬁg their professlonal skills in this _.
» area. . h

3. Responses to the English questionnaire show some interest

. in human rights and indicate cofisistent ''mas o menos'' response ’
to the questions of human rights and problems of 'violence and
.. war as these are depicted n literature.

L., The social stydies depgrtment_explores concepts of war and
- peace and global concerns, but \instructional objectives

dealing with political questi;;i ofs global 'order "and world. T
peace do nét have a“high priority. ‘

¢ 4 ( ) . . . 4 ’
. . S 3 v -
- » . . t . ‘Ji
PR ‘ ’ P |
. ’ -
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S < . : o
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Religion Response Sheet T

.
—_ -

You are invited to comment on as many of the survey questionnaires as

you wish. 'Please fill out a. sheet ?o?ﬁeggg separate questionnaire, and
\ . * .

©
»

returh it to: ' . T

Sister Helen Garvey, S.N.J.M.
NCEA Peace”SfGE?es Program
+ World Without War Council

1730 Grove Street o .
Berkeley, California 94709

Questionnaire \

1. How does \the data correspond to your experience in schoo]s?
_ Are there significant discrepancies?

<

\
]

2. What strengths and weaknesses are indicated in the data
In what ways do you think the NCEA Ppaée Stidies Program
could be of service to the schools?

Are some»questions;unc]ear? Are thére other quéstions that
should have been asked? '

’

1
L 4

(Please use additional paper if necessary.)

.Pﬁ:iéion of respondent
~and, if you'wish,Name

a//F‘ Street
-

#\viigy,
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Science Department ' R ’
LY questionnaires were returned. ) .~ ’ i
*" ) . 7 , \/~J
Question one: Which view of the world and its resources best describes the
attitudes of the science department faculty? (Letters refer to quesﬂon-
-, naire's sequence.) Both percentage and .numbers of responses are given.
55% The earth and its resources are the common heritage =
, (24) of all mankind and all sholld share wealth and
7. resources, Hence, the cooperation of all peoples '
. is necessary. (D) / ) / N
¢ 1% Nations rich in wealth and natural resources.have a
(5) moral responsibility to aid poorer nations. (A)
" 22 Poorer nations should not reqd:rea;ﬁgf thé‘a‘Vetoped~-
(1) nations restrain technological advances in the uses
~ of natural resources. Such advances will ultimately
be enjoyed by all peoples. (CP .
g . - 0 ‘Because manKind. 1ives precariously on "life raft .
2‘ earth,'" science may be called upon to help ‘decide -
who should survive. (B) @b’
Some departments marked more than one choice: ’ ’
. ’
. 23% A and D ~ \<\,
. (10) ,
) ., 5% A, Cand D. -
@ .
e /2% B and D
(1) - §
2% A, BandD . .
1) ' T "
— ' ' ‘ \
Question twoy On d scale of 1 to 5, |nd|cate if the foIIOW|ng ‘hternational
events and world conferences are dealt with in science ‘classes:
“ -
§
1 - tangentlally mentioned in class to . >
5 specuflc instructional objectives cover the”subject
A /
e ot
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Ratings - i
54 3 2-1-0
363 T 25% 39%
(1e) () (17)
4% 30% _ 57%
(6) (13) (25) -
9z  11% 80%
& (5) (35)
73 by 803"
(3)  (6) -(35)
7% 5% 89%
(3) (2) (39)

. 5% ¢ 3h4% 61%
(2) (i5) (27)
2% 9% 89%
(1) - (W) N (39) -
2% 9% 89%
(1) (&) (39)

O

. ’
.
.
o S
e
a » p
o

Objectives (letteﬂs.refer to sequence used
on the<questionnaire)

0i1 shortage and problems of fuels (c)

: N '
World -Food Conference (H)
Green Revolution (E)

Law of the Sea Conference (6) -

>
v

Strategic Arms Limitation Talks (SALT) (D). \

World POpula$ion Conference (B)

s . I

U.N. Conference on the Environment (h)

Limits to Growth: * Report of the Club
of ‘Rome (F)

Question three: Where you havq had a cooperative, inter-departmental
project related to a concérn listed below, indicate which departments
shared in this project:

‘world hunger

~ e

Social Studies Religion . .- -English Other

population  control
resources of the seas
energy crisis :
biological warfare:
nuclear energy
weather dlterations

other

In a number of instances, responses from
other departments in the same school
(social studies and religion had a similar
question) did not agree. It was
impossible tq tabulate this-data with »

any degree of accuracy. .

-

3

-
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"The Science Questionndire

Science and teéhpology, far from being removed from the human com-
munity, have siénificantly influenced major changes in society. Today,.
‘these sc[entists play é-crititqf role in developing soiutions to global’

problems and building for the future. Because science must be a servant,

.

not to government and business only but to all mankind, value questions

cannot be left outside the éla§sroom door.

.. ,
The science questionnaire focused on: (a) the science faculty's .
. ’ \
attitude toward uses of global resources; and (b) instructional objectiyes
relating science to international conferences, events and concerns.

What West Coast administrators say: Part one of the administratiBn

0

questionnékqe asked participants-to rate the English, social studies,

[ -
réligion, science and student activities departments' commitment to peace

studies. On a scale of 1 to'5 (1 = little or no interest in peacé educa- . .

——

tioﬁ; 5 = specific peace education.pians with defined goals), science

was consistently rated lower Eﬁan other school_departménis - a Jddgment

-

that seems ‘supported by Eesponses to question two of the science *

'

questionnaire. . . /ﬂ\\,// - :

5-4 | 3 . 2-1-0
9% 24y - , " 67% )
5 schools , 14 schools .+ 39 schools

—

Y

Comments on survey data: There.is a significant difference “in respon-
~ 4

ses to questions one and two. Answers to question one would lead the

reader .to think that science classes exhibit a real concern for globaﬁ

problems; question two, just the opposite. . The explanation may lie in
) * :

the fact that the sdtrvey did not include a non-global attitude choice,

and our assumption that teachers' attitudes would naturally 'strongly effect .



’

the content:of the science curriculup proved incorrect.

N -

However, teachers' atti;udes are Important, and responses to question

~

one are enoouréging. The questionnaire asked if the science faculty's

primary attityde towaquthe world¥s resources was rooted in: justice
. . - 2
(1etter D on the questionnaire); charity (letter A); trickle-down sharing
of resources and wealth (1etﬁer C); and response to crisis (]etter B).
. , ., -
Overwhelmingly, depgrtments marked justice and charity,
¢ N . !
Part two of the questionnaire was concerneéd with a global perspective

.

in the more specialized and sophisticated sense of scientific contributions

[} 5 + x

. and cooperation in international affairs: eight conferences apd events
e, were presented: four U.N. conferences that had sessions in the 1970's

and four critical areas with major scientific input - the energy gfobfepp;’
. - I . t ‘
weapons of war, the Green Revolution, and Limits to Growth. This final

event was the publlcatlon_%f the C]ub of ROme report whlch concluded that

if the present trends in wordd populatlon and resource depletion continued

.

unchanged, the limits of growth of this planet will be reached within the ~
next' 100 years. The large number of responses that cluster at the lawer

L3

N end of the s;a]% seems to indicate that science classes do not relate the s

olooal questions ofhscientifiorstudy and technological advance (ﬂpr the

\.
. eight events listed had major scientific input) to classroom content.
- ) N . . % ’

Comments of Science .teachers

Students need to learn basic scientific facts and processes.

High school should give them that ability and later they /
can ‘make sensejof scientific information. It s impossible
,to cover the content of classes as they now are, let alone
go into global concerns.

*

. - ® s
Most of the teachers were trained when science was 'pure
* science," in the Sputnik and post- Sputnlk perlod They
did- not deal with values then in college classes and for
. : the most part, still do not. Science teachers may not
know how to handle value questions in ‘their classes.

. v M M .l
M . ‘ v : 46‘ . &

f“}* ¢
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The questions of the moral* and”social responsibility of i
+ the scientist is not addressed in a significant number = - .
oo of textbooks. In books that.deal with these concefns, . ) l
. they go’;? in the end chapters of the book. Most
. classes Hever get to the final chapters of their texts.

. One of the goals of my teaching efforts is to help Y

hi v ‘ students increase their science literacy, i.e., the

R . ability to read and understand scientific information .

’ in newspapers and periodicals. This*also means that

| must deal with value questions because science does .

not exist outside of the human community. ‘ :
. - . s

: What do you see is the contribition of the science department to an

education that is.conterned with global justice and international peace?

We have a hearty respect for the impact of science and fechnoldgy on today's
world. When pondering the results of this survey, the fol1owing questions

! )

- l ‘ . .
"Some' were disappointed in this survéy because it is so limited.
Limited fn that it inquires only about the explicit action of peace
. studies.' CoL =

» [

- could be formulated: , ¢ .
‘ *
- oo Is science taught any differently ‘today than it‘was ten. ¢ ’ .
A or fifteen years ago? Our wosld i's different. .
N N -~ . . \ ~
2. Do science classes teach that scientists have a moral .
. and social responsibility.to the human community? - ) { ‘
Yes .. : : ' T -
.__" X ) _— . . .
. ) 3. Are Catholic high school science classes any diffefént ) o
. ’ from classes in schools that do not claim to be value- .
centered? They should be. . ' . . -
What others said: A word of “thanks to thb§e who added their personal .o
comments to the survey questionnaire. They point to needed clarifications ‘
‘ and questions-of general cbncern. - .

~ i °, - .

_ -, tGranted, the survey does that. It is hoped that students are also
LI i ) , . \

" given the opportunity to applyvethicaf:standards to scientific Solutions.
of'global prbbfems and to the development of weapons of mass destruction.

"We cover the topics in our science classes, theugh nothing was _

mentioned particulariy on the conferences. The problems @f world -
hunger and the Strategic Arms Limitations Talks are handled more
efficiently by the social studies and religion classes."

. . ¢

" \ '
.
-l‘

.- - 0

: 4
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These problems could be handled better educationally if social

. 0 {

eligionand science contributed input and an analysiss It 'is o
: Ro»

der thé influence of the scientific expert. For :

. 3

scientific judgmen¥s-‘about resource scarcity as found in Limits to Growth? .
o - . - v N *o . ~
"These topics are covered Mmore in the religion and social étudies y
classes." i 7 ’ , .

.
(. .
- .

Politicians may not always take the advice of scientists, but t|

. x ‘
do nét disregird gheh. .Moral judgments rgquire inférmition, analysis'a s
unaerstanding of” the critical-choices to ‘be made. On the questionnaire
thg letter D" was givénlgrimary’importancé by science department faculty.
How:does the global cpncera that the jséépers.exprgsied‘makl ; difference ' ’

.« 3
*

in theé classroom?

. . Lo ‘{ - E t / i
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SC|ence Resgpnse Sheet

_ Y0u are invited to comment

you wish.

'

-

\on as many of the’survey questlonnalres as.

Please fill out a sheet for each separate questionnaire, and

o return it. to:

¢

.
4 . s

~

A

. NCEA Peace Studies Pro

Sister Helen Garvey, ié:;J.M:

World Without War Council -
1730 Grove Street '
Berkeley, California 94709

Questionnaire

oL

2.

Va

. t

i

How does the data correspond to your experlence in schools? Are )
there SIgnlflcant discrepancies? b~

s
-

a4 )

&

A

What strengths and weaknesses- are |nd|cated ln the data? _In . = v
what-ways do you think the NCEA Peace-Studies Program could .

be of service to the‘schoo1s? .

\\\\

L}

3.

.

*
(Please use additional paper if qecesséry.) ,

Are some questions-unclear? Are there other questlons that
should have been asked?

»

[)
e

-

LN

Al . s A

Position of respohdent

~‘> and, if you wish, Name

- o,

-

3

Street

City . State Zip '

o
o
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énglish Department

.

52 guestionnaires were returned.

-

Question one:

with world justice and international pedce? *

v

In what ways do teachers in your depagtment concern themselves
(Plegse lcheck one or more of
Both percentage and nfimber of responses are glven )

the; following.
. /

862
(45)
. 35%
(18)

10%

f

~ .

LY

|nc1denta11y taken care of as Opportunnty arlses,
> s . ~ .

lndividualé'conscious]y‘gﬁan pbfectives and choose
works that deal with thése themes.

(8)

(A)

. %

(5)

. 2%
) (1)

. T rs have discussed what the Enélish departnént
Can contribute to.peace education and will lnCUTporate
these themes as they see flt ©- ., _ -

~/
‘The English department has dascusséﬁ its contr[butlon

- A

'to peace educat

incorporate thesé themes,

L8

(D) ¢ o

N

and has agreed on a plan to R -

Question two:

The range' of works chosen for literature classes allows the

students to develop insights and understandings of-other cultures and o.

“diffefrent value systehs.

52 yes

- 100%

. .
?
P ) <

‘y ) ‘.

¢

$

Quedtion. three:

Nations Universal Declaration of Human

The fo]]owfng values have been recognized in the United ¢
hts. .0n a scale of one to five,

please indicate the degree to which these

incorporated into

alues have been
.literature classes. A
]

3

44Letters refer to sequence used |n the »
AV questtonna:re) . w
. oghe ’ .
as the rlght to freedom of opinion

,,o

ons wnthout interference and
. pggélve and impart |ﬁformatlon and
. . . ideas through any medla and regandless of ~

17%
(9)

' ¢

%

@

frontlers.

(F)*

. -

All persons are born free and equal |n/d|gn1ty

(A)
& ;
v ngfaq SN
" 50

§h

.ana rights, |

-

et
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5 - 4 3 2-1-0,
»

503  31% 19%

(26)  (16) (10)
by 35% 21%

(23) (18) (1)

L4y 27% 29%

(23) (4), (15)

203 21% 58%

(11) .«(11) (30)

)

Question four: Same directions as for question three.

.of his personality is possible.

Everyone has the right to life, Miberty
and security of person. ({B)

~. , 3
Everyone has‘duties to the community in
which- alone the free and full development”

(E)

No one shall be sbbjeézed,to torture or to
cruel, inhuman or degrading treatment or
punishment. (C)~ N N

The will of the people is the basis for the
authority of government. (D) .

¢ AN

5-4 3 2-1-0 v The,students == K ) ™
N ‘ . . e ‘
Y 65% C°19% 15% analyze the impact of war and/or.violence :)
(34) (10) (8) on the individual and the comminity as
t portrayed by the central themes of various,
works . (D) - ', :
423  35% 23% discuss the causes and vafious outcomes of
(22) - (18) 2) social upheaval as presented in
: ' . literature. (G)
L2% ' 33% 25% investigate how the questions of war and
(22) (17) (13) violence are treated in specific works of ,
’ art, i.e., as exciting, necessary, real,
unreal, tragic, a-human dilemma. (E)
C b2y 29% 29% determine standards for judging violence
(22) (15) (15) and war as these are represented in
literature. Does the work elicit attitudes
which reflect respect for the dignity and
the-rights of human beings? (H)
;hO% 35% 25% -distinguish the kinds of peace as depjcted
21) (8) -, (13) in various bodks and literary works, e.g.,
- peace as a‘sense of personal contentment,
* as harmony in family and society, and as
civic order that allows for nonviolent Ny
“resolution of conflicts. (C)
~ . :
- 29%  '25% b " become awafe of the transnational nature \
_(15) (13) (24) of many cuityllal endeavors and suggest ways

-

-

&

4

in which cooperation in these areas, may -be

encouraged.
i

(8) T

M




5 -k 3. 2-1-0 The students ‘-~

-

25% 383 37% -,/ ~identify the common aspirations and Hopges
(13) (20) (19) for peace exemplified in classical as*well
Y as contemporary world literature. (A)

-

19% 31% 50% - examine whether the work(s) portray o
J10) | (16) - (26) 'expendable'' victims of warsand violence
. and identify the underlying values in the

S

\

portrayal. (F) .

Question five: Do. you have a peace studies class(es) as part 03-766:‘—- - .

English cdrriculiT?,

3.8% yes, elective ~

(2)




” * .. f\ .
& The English Survey . _ : . ‘

.

Alexander Solzhenfts?n says of. literature and the arts:

-

They both hold the key to a'miracle: to overcome man's,
ruinous hablt of learning only from his own experlence, N
so that the experience of others passes him by without \ .

. , profit,” Maki up for man's scant time on earth, art J )

) . transmits betweeén men the entire accumulated load of

| another being's 1ife experience, with all of its .

\ hardships, colors, and juices. |t recreates - life- -
like - the experience of ?ther men, so that-we can
assimilate it as our own.' | o ) o :

¥ . : ’ ' . . )
. -+ " Through the media of literature and drama, English teachers can help

. n
~ -

students touch those root yalues significant to every person and to all

~

persons. Throughe vicarious experiences, students can come to a better , —

understanding of other peoples and cultures; developing a greater sense of

the uniéy and diye;§i;y of the human family. - ‘ T
“The English questionnaire focused on: {a) the English department's

) , v

responsibiTity. to peace studies;.and (b) student objectives related to

human rights, a sense of world comyunity, violénge and-war.

N »

v What West Coast administrators say: Part one of the administration

guestionnaire asked participants to rate the English, social studies, .
N r ' \) * . - N ’
M religion, science and student’activities departments' commitment to peace

- ~

. .
. ’ .

"'/ studies. Most administrators gave a middle to low rating to their ﬁnglish

N . - [N

.departments on the ] to 5 scale ¢l = little or no |nterest in peace educa-

2 - . , N

)t'E?. 5= SpelelC peace educatlon plans with deflned goals) A hlgh .
ratnng*was given to 19 percentppf the departments, p]acnng English 21
percentage points behind social studies and 31 percentage p0|nts behlpa

N religion. e - - o )

Al i . 4 . . i i . X
- lAlexander Solzhenitsyn, Nobel Lecture. Ad Hoc Commi ttee 'on - -*

Intellectual Freedom, p. l4. p T - -

- . . - » 4

. -»

T CN S+ S A

<
P v | . ‘ ¢ .
L4 N - i - '
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11 schools . L e

9%y, -

-

‘22"schools :
383 v

™ 25 schodls
) . 43%3 \n - -

-,

-
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—
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Comments .on survey daﬁa§A<Whi]e4most'Enélish’departmegts have not

NN U 4

«

addressed the question of their departmental cesponsibility in peace
N ~ ! ’ . ' °

educatuon (question one)

~

, othgr responses to the questionn
. -

e

” - R e A.
our assumptuon that the curriculum content of Eng]lsh°c
to global concerns and questlons of vreﬂence and war.

N, " .-

about some of the values listed*in the United Natlons Unlv

\

of Human Ri ghts.

\

Many departments have Specific instructi

related to freedom of expréssion. ~ (question 3, F)P This

beéﬁuse English te@chers themselves have oftent come across
and parehtal opposition to fiorks pre;enged,in class (novel
% - -~ -~

) . - ¥
temporary literature) and éxperienced what they would con

., -

of:tnis freedom both for cﬂemselVes and»their students.

. . - ,
¢

Today, one basic human rrghf¢be|ng widely vtolated

bodily |ntegr|ty of“the individual (question 3, C)- Tortu

wudeﬁyhéﬁomenon and vuo]atlons are reg%/;tﬁy reported in

with other kinds of vnolence, it is commonly portrayed on

2 .

t~ the'?DV|es and in contemporary ]tterature "There is conce

53 thdn half of the reSponsesalndlcated«that Engllsﬁ teachers

that ,épec'ifica/ll) call attention' to and uphol d this hl_lman
* " ~ - - ' . - *

w .
]A r

that the gepartment has a SPECIfIC objective. : ‘

54

ires bear Q$£//

S does relate

-~ .

Qdestton*ghree asked

ereg%/ﬂeclaratlon

onal ObJeCtJV$%W
is not surprising”

administrative
< ' M
, dramd, con-

ider a violation’

14

respect for the'

re is a world-

ress. A]onJ_

televnsuon 4n

rn that less

-

have ObJectheS

¢ .

right:

~

ing of 4 or 5 on the qugtlonnalre scale is understood to meart

%




~ - N N

There is also congern that more schools do not have an objective

N

that helps students determipe standards for Jjudging violence -and war as

Zi/ these are presented in literature.(question 4, H). Here Catholic education

-
.

can be expected to be ”dlfferent where it counts.” ,Our schools should not

- remain wnthtn the conflnes of values clarlfucatton but should provnde a

> '
H

values-centered education. Engllsh teachers might want to examine two

-internationally acclaimed documents as a basis for helping students

»

.. .,‘ . . - - . f
determine such standards - The Universal Declaration of Human Rights
. 7 N B ~
and Pope John XXIIl's Pacem in Terris.
o .

-

.

. ~

, a N . .
Another area where the English department’can contribute to forwarding
. i N
. concerns - for global justice and international peace is to help studengs

LN
-

come to an understanding of other people and cul tures through'literature
' N *
. (question 4 A & B). Underneath the economic, social and political dif-.

- . -

. ferences, students will find common hopes and aspirations within the human’

[ . . . - .

family. In rereading Solzhenitsyn's Nobel Lecture, three sentences seem
.t . - 3

« to be a rationale. for includ ng‘world literature in the English curriculum:
, { P

‘But | am encouraged by a vivid sense of world literature
as one great\heart which beats\for the cares and woes of our
. world, though each of <these is nlfested and perceived in -
> its own way |n its separate- corner of the globe.

r ~

= And | came to understand through my own experience that
world lite;i}ure is no.longer an abstract enveloping'curve,
no longer a“generalization coined by literary scholars, but
a E;;d of collective body and spirit, a living unit of the
heaPt which reflects the gfowing spiritual dnity of mankind. .

[y . R : ., . . ) &
- . -~ Literature, ore of the most sophisticated and sensitive
instruments avaalable ‘to human beings, has been one of the
. first to prck up., to assimilate] and to join in expressfhg
' this feeling of the grOWIng unlt of mankind.! ’ oo
. \ -
. . . P 3
. As one reads the data from the Engi\sh questionnaire, it is encourag®
. Y - .

ing because some teachers are contributing much totdeepening the student't
-

~ ~ A

- -

O ‘ . » ’ N [59 . ' B ,
ERIC - © . |
oo : o .
2y .

s . <o



understanding of and concern for global justice and international peace.

Others have a good peginning; Perhaps this may inspire departments to
. ’ : k/
\ discuss opportunities to include peace concerns in the English curriculum.

) What others said: A word of thanks to those who added their personal
comments to the survey questionnaires.. They point out needed clarifications

¥ and questions of gener&l concern.
3 '»., ~s " ” - ’ »
P . .'While I deeply appreciate the cause of justice, | also resent the -

implication that literature should be used for piopaggnda purposes.'!

A .

This is agreed to. Nb high school should be used fer—propaganda

purposes.” Propaganda will more likely happen when teachers simply.handle ..

justice and peace concerns @as these arise in class. Teachers may come to
< v . .

2

class unpkepared to deal specifically .with these‘questions, and they are-
. » ‘
apt\to speak from personal political beliefs and orientations.

. . . * <
Teachers who incorporate these themes as specific objectives have a better
. chance to do so more objectively and analyticafly. To choose not to deal
.t
with justice and peace concerns is as political a choice as to decjde to

do so. < N : o

NThis survey has disturbed my inner peace by replacing it-with =~ °
felelings of anger -and dissatisfaction directed toward the working and
assumed purpose of the survey itself. | am frustrated because | do
not think my definition of peace is the same as that motivating this

3

survey." ‘ > .

! \ -

You-define peace as harmony and lack of conflict. For mankind

another meaning of peace is equally important. Peace:ln society occurs .

when. nations and peoples resolve their conflicts nonviolently throﬁgh
.agreed-upon political‘pPoceSSES aRd constructive social change is possible.

War destroys this peace just as anger and frustratioh negate inner peace
and conflict disrupts harmony. All -three - inner peace, harmony and the
absence of war - are goals that all of ug should strive to achieve. It

@ -

must be remembered, however, that each goal réqui#es dffferént kinds of:

- *+ 56
- 5¢

‘
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-

information and specific-processes. Peace, in all these meanings, has

-

been the subject and central theme of great literary works.

"I f, through diterature, students become more sensitively aware’ .
of other individuals, more capabie of loving themselves as poor, weak,
loving beings - and if they learn to communicate, it is enough. They
can be influenced toward justice and peace, and will be.' . .

It is hoped that our students love themselves i7/capable, though

.
.

imperfect, individuals and endeavor to be sensitive to the ngeds of other

people. But work for peace and effqgts“for greater justice in socief?

demand, more than love and good will. A sound peace studies program in a
. —

Cafho]ic_school will demonstrate a commitment to Christian values and an

v

understanding of ‘political processes and methods of sound change.

»




English Response Sheéet . - .
s :

You are invited to comment on as many of the survey questionnaires as

. : - :
. . .

youswih. Plgase fill out a sheet for each séparate.quest?bnnaire, and )
returfr it to: , -
. coN ;o
' , N} . - , \
. * Sister Helen Garvey, S.N.J.M. ' '
. > . NCEA Peace Studies Program :
' ' "/ World Without War Council ' -
1730 ‘Grove, Street . ’
. . . Berkeley, California 94709

0

3

Questionnaire

1. How does the data correspond tor your experiance in schools7
Are there stgnlflcgnt drscrepancnes7 -

B - [y

-

2. What.strengths and weaknesses are indicated in the data?
In-what ways. do you think the NCEA Peace’ Studles Program could 1
be of service to the schools? ’

.
e~

. \ . [ )

.
N .

3. Are some questions unclear? - Are there other questions that should

have been “asked? ,
v R . ~ y y -
(Please use additional paper if necessary.) . L
. . v . - a
Position of respondent : . ‘ o .
N J P ) N .
and, 'if you wish, Name \ ‘ . . .
‘ . . N
Street ’ City T State Zip




Social”"Studies Department

53 questionnaires were returned.

Dlrectlons for question dne: Please check those concepts listed below for
which you have specific obJectlves in your social studies classes and
indicate at what levels (grades 9; 40, 11, 12) .these concepts are

* jexplored. (49 departmegks p rt:cnpi}ed in thls part of- the survey. )

Number of levels at which concept is exp]ored

- - 0 i 2 3 " 4
T CConflict : ' b3 16% 167 35%  26%
. ' ' (3) . @®* (8 a7 3)
: o » .
Power and authority LY 16% 14% 31% 35%
- (2) 8. (7 sy A7)
" - Development ' 28% 6% 20.4% 22% "2y .
(&) (8 (o) (1) (6)
a
Pacifism / 28% 20% -28% 14% 8%
T4k) (10), (14) (2) (&)
Cdustice * . $ by 283 0 2b.4F 28y
- ~ (2) (7 Q) (2) (%) ’ :
- . Deterrence ' : 'Sl% 20%  14% 10% Ly T,
} (25). (o) (713 - (5  (2) S
L Disarmament’ ‘ 28% % 24% lé% \ 9%
PR e N, k) (3) (2) (6)~  (4)
77 Collective security T 31 263 12y 228 8% :
'/; - e (15) (13)  (6) (1) (4)
-, © hationalism by 22% _18% . 37%  18%
°. : (2) (1) (9) (18) . (9) °
‘ . 'Sovereigntny/ o, 18% 24%. . 22% 18% 16%
- . | (9)  (2) () (9)  .(8) - + - ‘ .
, , L ’
Mar® . ' 102 123 163 .31%  31%
) : : v v {5) (6 . (8) (15)  (s5) - 4
- Social change 6% . 8% 22% 33% 31% V
' ~ 3w o ge s .
- b * / . ' 4
Nonviolence 26% 22% . 26% 10% IH%/ .
R : t(13) (1) -(13) (5) (7) .
. . ' g x
Peace Co 16% 12% 20% = 20% 31% » .

(8) (6) () (10) (18 ‘

LB :
N ’

O S




. \J .
‘ il 3 o
T L Number &f levels at which concept is exploréed
\ 0 ] 2 3 l, . . .
‘Interdependence ' 16%  -12% 203 . 223 " 28%
@& (&) (o) (1) (8 L
Functionalism 65% 10% | 16% 0%1 . 8%
oot T (32) (5), (8)) -0 (&)

~e

Dlrectlons for question two

Please circle those in Number one above that

are specifically related in 'your school program to concerns of world order
‘and nonviolent conflict resolution. : :

The reSponse to this question was hot clear.

Directions for question three saOnta scale of one to flve
the degree to which the following student goals are pa{t of your socnal
studies classes. .

» ‘ . N
> 1 - tangentially mentioned in class to "
5 - specific ingtructional objectives incorporated into class

A S Objectives (letters refer to sequence on questionnaire)

5 ~ b 3 The §tudents - -

pleas? indicate

2 -1 -=0

-

tions in the w8rld community,’ recognizing
the problems these systems pose in progress
toward nonviolent resolution of inter-
national conflict. (D) |

51;6 0.

[} . ' e

- 87% 6% 7% evaluate the values.-kn our present Ameri-
" (46) (3) (4) can political community while seeking tor -
understand those of other societies. (L) -
T 77% 1,3% 10% analyze the causes of war rejecting single
(br) (7 (5) = cause theories and recognize the complexity
2N of international conflict. (C)
\ -
. 66% 26% 8% * examine present world concerhs ; such’as the
(35) . (14) (&) world, food problem and the exploratlon and
; epro:tat:on of the seas, in terms of
opportunities. they offer .to build a better
- world, (1) ' ‘
58% 21 21% “approach social problems in a global per-
(3])( (1 (11) spective, recognizing their or?gin in the
present interdependence of peoples and the
: ® inability of individual nations to deal with
A such problems .independently. (E)
.- , . ‘
57% 21% 13% ‘describe the present nation-state system
(30) - = (11) > (7) and the networks of international or§aniza-

<




L

Y

5.4 3 2-1=0  The students -- P
53% s 23%° 25% analyze the tension between conscientious
(28) (12) S' (13) refusal to obey a law and social
e responsibility to maintain an ordered .
, : society. (N) o
51% 26%. 23% demonstrate the ability to challenge or
(27) (14) (12) defend the fgllowing statement: a system
. = of- laws is our greatest .hope for nenviolent ,
accomplishment of social change. (M) '
. ! * P -
Loy 30% . éT%“ explain the development and function of .
(26) (16) (1) world organizations such as-the Léague
of Nat|0ns the Unlted Nations and the
. ; Internatlonal Court of Justice. Examine
. A the charters of the latter two organiza-
tions and discuss alternatlve proposals for )
. world,organizations. (H) '
4 0% 36%. 24% demonstrate the abillty to challenge or
(21) (19) (13) - defend- the fol lowing statement: conflict
L, will always be with us, but men’ make war
and men can take-steps to develop . »
alternatives to war as a means of prosecuat-
. ing lnternatlonal conflict. «*(B)
34% 25% g distingtish among the following kinds of . .
" (18) (13) (22) \_ conflict: intra- and inter-personal, intra-
_ . and inter-group, andplntra- and Lnternatlonal
(A)
o . ‘ T & - -
26%° 1y30% 43g bring the alternative perspectives of
(s, Q1) ° (23) several djfferent periodicals to bear on L
R 'specific war/peace- issues and world justice
concerns. (0) . N
’, , . .
24% _35% . bog * acknowledge’and support positive action by
(13) (19) (26) goverpments and world organizations to
) . '""'rid mankind of the scourge of war" and
> create other meafs and processes by which
- conflicts among nations can be conducted.
. (K) '
R b+ . 28% - 55% _examine the problems of legitimizing an
(9) (15) . (29) international political authority. (F) f
17% 24y 59% “study, a particular peace organization:
(9) (13) ‘ (31) its leadership, funding, policy program and

the moral and political assumpt ions sub-
stantial .to its work. (P) . ~

o B

55 . _ '

M’/
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. . .
. , ( :
¢

. o : 4 '
5.- 4 3 2-1-0 The students -- / ) d '
15% 19% 66% understand the need for and the dengers . »
- {(8)-. (10) (35) in a supranational authority.as a way to’/’—N\\x
v : process international conflict without .
B ' violence. "(G) ' -
] .
Directions' for question four: Where you have cooperative, inter-
departmental projects related to a concern 1isted below, indicate which
departments shared is project. . ' *
Religion _ Science Literature/Humanities
z . . B . o
‘world food ¢ (4n a number of instances, response N
-uses of the seas * {from other departments in the same
-energy {oil, solar) - (school (sclience and religion had a’
pollution (similar question) did not agree. ,
military power and weapons (1t was impossible to tabulate -
nonviolence .o (thls data with any degree of i
ecology (accuracy. & ) )
others - \ . b ;
X , ; , -
z - : | -
« ‘ » ! .
ol ] v -




. Social Studies Survey -

) .
- ' . . L. .
. o T €

Social studies is the ''natural® department for a Study of global

justice and international peace. If the students movements of the sixties .

'S

not sﬁfficient. Awareness must be accompanied by knowledge of the com-

Y

+ plexities of world probl'ems, an approach to change that takes into account

-

a realistié.assessment of globaf conditions, altqinativés to present world’.

order and future societal needs.
> - Al

The social studies questionnaire focused on: (a) concepts that are

.
- . v .

related to political structures, social change and global problems; and

2

0 ) » 4 .’ . - . ) *
~ ¥b) student objeltives that focus on conflict, war, law and political

-~ '

N

authorily, global pﬁpblems and interpational Eooperationl

.

What“West Coast administrators say: Part one of the administration

- -

’ 5
: questionnaire asked participants td rate the English, social studies, religion,

science, and student activities departments’ commitment to peace education.

- e ~ On a scaleof 1 to 5 (1 =¢little or no interest in peace education; 5 ="

1 3

.specific peace‘education plans with defined goals) adminéstrafors rated

-

social studies departments somewhat lower than religion departments and a

=4

good deal highefr than the other dqparfments.

. . f@f ..
.

. 5-4 3 2-1-0
Loy 38% S g
12k schools ‘ 22 schools . 12 schools J&
<

Comments on survey aaga: In examining data from the questionnaire,

—

it is important to remember that not all of the concepts listed %hould be

o

explored on every grade level (9th, 10th, 11th, 12th). Some (conflict,

power and authority, justice, soéial change:, QFqge ana?inierdépendenqg)

. . M . o -
» would seem to fit into the curriculum content on threé.or four levels.

LY

£ . - 4 .
. N

taught anything, it was that.awareness of social injustice and war is -




e, 2
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v’

.
-
-

Others (development, fdfionalism, sovereignty, watyjnonviolence and
patriotism) would probablyveﬁtér thé curricutum quike naturally én two to
: . - .
three Ieveks, while some .others (diwarmament, pacﬂfism, deterrehce; colleél -
- 1) . - AgRN
tivé security and functio?afism) need be. considered on one or two-levels.
: ~ . .
The data show a significant“diiference between tﬁe~pu&bergof schogls’

that teach social‘chgggé on two or more levels and those that give the
v ‘ o i : '

- .. ', . i
same attentton to nonviolenge - a ratio of 86~percent“%o Sl’percent,\\

.

(question one)’. Do teachers connect the two concepts - nonviolent social

- N °
. . .

. - . 4
ce in a very restricted. ., -
o 1 g
~ ; s :‘,

sense of Gandhi's satyagraha or as passive resistance oX as nonresistance?

‘change? Are schools using the term ""nonviolen

N -

‘Fifty-one pércenat of the sogial studies departments have specific objec-

tives to help students understand that iawkis our greatest hope for the
) ‘ .

accomplishment of«nonviolent social ‘change i(question 3, M),
JE——— - y

v)

Do‘cléssas examine nonvidlent social change as it has ‘taken place in

.

this country? Mény people speak of the United‘States’gg—;\biolent nation -

»

and we are. There is also clear and prétticql evidence that Americans use

A o . - . r Ky

and have used nonviolent strategies to’achievé needed social change.

Minority rights in this country have been most effectively achieved and

v N .

~

The'coming,presidentiél election is a non-

protected through the courts.

. > : -
violent way of either supporting present leadership or changing it. |If

students comehtq uq@ergkand that conflicts Y)fhin our national boundarives

. ! N :

are

ordinarily resolved without viélencej perhaps they will bedin to see

the bossibility1g;5pﬁilding agreemengé between nations and peoples to

»
-

accomplish the same task on a global level. . '

+
3

Social studies classes are expected to deal with conflict in society,

. but it can-happen that teachers presume students are conscious of the

ﬁébyious“ and proceed without clarifications. Such is,éhe'caSe wi th
ERIC - , _ 58 .

Aruitoxt provided by Eic




~.

‘ distinguishing Kinds of /onflict (que%tion 3, A). .while'ﬂt.is clear to

- ¥ / . . .
the teacher’tha} conflict resolution on the interpersonal level requ}res
. * - ’

{ - : 14

) .
quite‘different'information and processes than confli®ts between nations
and peoples, this is not always understood by students.. ‘Many students

equate peace in soc;ety with inner‘peace, i.e., the absence of conflict.
Ask your stﬂfents if peace is possible. A gooH numﬁer of them will respond
"noﬁ and on examination‘they will tell gou that ‘there are always going to
dieagreements. ""How tan we expect peoples\a d{verSe as ,the
Arabs and the\Israelites to get along"? Many students do not understand

3

that peace in society,(defined as nonviolent -conflict resolution throygh
- :

A Y

agreed-upon processes) need not be the extension of love and harmony in

N ' '

the worid. ¢ . - - ¢ M
. . " a < .
Answers to the questionnaire also point qut that law, as the basis of

. ’ 9 c’
order in Society, and the guarantor of human rights, does not hade a high .

* *

_ prlorlty on the agenda of mapy schools (questlonf3 N, M) Students_need

. . ‘

to understand that the exlstengg ‘of unjust - laws: in any society does not

2 - .

negate the value of the‘Jaw itself but is a summons to citizens to change

.
.

he laws., There cgy be no peace in a society without\law; there can be .
a L B ’ . M ' \
fittle justice without the- legalprotection of rights of individuals,

’ ' v . » ) :

Q;gggl&and nations. . . . \\

4 ‘fheﬁsocial studies questionnaire deals to a large extent yith politics
in the global area. Responses seem to indicate that the departments suffer

<

from a malalse similar to what our government is expernencnng in carrylng

o ’

” [P . )

- out fore:gn pO]lG%y Ih the past,‘the u.s. Government developed its forejign

pollcy out of a. consensus in the count?y«of what the nation should do in .

Rd »
~ » -

lks relatuonshlp to the world Today no such consensus exists. The State

s - =

Department i's findlng |t dlfflcult to define a practical foreign policy . &

. . -+ 65 . "

N -
\ 5 5
A
. » &
.
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" values within which students examine specific issues?
It

that wibi gaih the support “of the public and the COngreSS.

Just aﬁ%the State Department cannot f|nd agreement about what the

v

.

c0untry should do{in its foreign pollcy, so social studies departments

seem to be at a loss to know‘what to teach as necessary goals for.a world
Data from the fuestionnaire indicate

‘

v'l .’_"
i.e., they-

in which wat is na langer acceptable.

hat social studies classes are moresdeschiptive than analytical
and of what is wrong with

\

give a picture of what is happening in the world
» B
They do not deal with practical and acceptable alternatives to present

it.
global systems and examine strategies to achieve these (question 3, D, H
e, . . ’ -+
it may not be a question of will, buts a‘lack of-'

L3

For many teachers,

EY

F,. G).

materials-and resources.
There seems to be a need for a unifying framework for social studies

-

‘,,(

-

classes jin their approaches -to global justice and. international peace.
> ‘ Spevelopin
, ''Developing

Such a framework is suggested in Part IIl D of this book
- in your.response

Curriculum/Maying Into the Classroom." We are. interested
1 R o

to thlS framework and to the comments on the questionnalre.

What others ‘said: <A word of thanks taL;ppse who added their personal
Theyfoint to needed clarifications

comments to the survey questionnaire.
and questions of general concern. ¢ .

1]

"Qur school deals with a greater degree of reality than the questionnaire

. would indicate."
If he/she

It is not exactly known what this person means by reality

~

i ' )/l\ i’
means that the classes deal with Specific issues, it is not seen that the
It slmply asks’ the educator: Within

survey contradicts hjs/her efforts.

(N

what framework do yOu approach concerns of global Justlce and |nternat|onal
political understandlngs,and democratic

-

.peace? What are the societal goals

"This survey is more of a suggested study guide than a survey.
is very Ieadlng‘“v .

should be presented as such. 1t
- 60 ‘ . N . .

¢




s Y ,l Sy

5 - & The survey was designed according to what NCEA’considers sqund edu~
-, . ’

\\\\\ . cational approaches to global justice and international peacé. Because

3

of this, the survey's emphasi$ was not on peace within the local and *

~ national communities. It is not bepause these are not impoFtant but -

v

<
.because the program's focus is global.’ lf schools see_this as Ieadlng or’
~ v . R LA

a suggested study, we leave it to the school to decide whether or not to
r o : - N .
B use it as'such. - _ e | ' T

L] ‘ ) -~ )

— "0 ocial studies currlculum is not war/peace oriented, although

thése pts are certainly included 'in our goals and obJectlves
Our scﬁggl is a small girls' high school and there are more vital
concepts which we stress in our teabhing.” )

%

The NCEA Peace Studies Program does not advocate that the social '

~

studies currlculum be wai?peace orlenbed but that conCerns of global
~ . :. -
./ justice and international peace rank high among the departmen@'s (and the
) i . s ) .y i 3

1 ’ k.
. .school's) priorities. Girls® schools, as other schools, have é'?eSpeﬁ>§g\

&>

* - b hd “

'sibility to heip prepare students for a cftiZen'gole in our complex and in-
- ‘ . .»_- . v
terdependent world. Women must be co-partners with men in building a bet-,
! C )

- -

. ter world, and our educational System should reflect such co-responsibiNty.
N 2 — VAN
] ) ﬁ ) T
» - . ~ J
£ 4 ¥ . R o
. R 3
. 4 2 _
iy
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v Social Studles Response Sheet ’ Co v . T e '
N c#oaed
- . s{ are |nV|ted ‘te comment oﬁ as many of - the 5urvey questuonnalres ¢ ,
37 . . \.“6: Ge .
s .- w88 you ’wss\h. Please flll Out a-sheet far each separate questlonnalre, R
T ! " @« 0 ] B
oy “.» . and retuyn it to: g S ] . . o0 R ‘
« ”‘ % o ' o; ’ \ . - g ~ . ~' . - ;
o k A Sister Helen Garvey, SIN<J.M. o’ \°‘\ s
. ’ > _ _NCEA Peace Studies- Program - S "
' I ,f" < World, W|th0ut War Cduncil | -, 0 .
. A ~ 1580 Erove Street ) - N N
L v Berkeley, Ca”ﬁornla 94709 : o ’
B Thy — B =
’ P vf ' . . - — ¢ .
. QuLeS tionnaire ! - N, " .
* . 2 BERY ’ " N PR .
g ] . R How does the data, correspond to your experlence in schodls? .° . T
Are there slgnlflcant dlscrepancles? N z .. T
- / s - ~ . N T “ o - a0~ -
N o ’ JPrE ooy T e ‘
T ) 2. what "strengths and weaknesses are indicated in the data? - i
" In what ways do YOu th :}: the NCEA Peace Studle‘“i?rogcqm . . W
. 3 . could be of.service to the schools? . e e
- . . . J " .8
! t - - ! » * b c . }
¥ - 4 ~ " ) Ty . 2, -
N7 . ‘ .- . - ) |
\ e
. i - / R ; . ~
. . . P / . ! [ ) . -
r 3. )?e some questions‘unclear? Are there other questions thaf‘ ) . . |
- ~ should have been’asked? NS . . a
5 ! ‘ . . . |
. LA a K . -, ., ﬂ,’ _Q‘
N 5 X . . / ‘..n«( Y ’
3 b - - -'.‘
v (Please use addltsOnaI/paper if necessary ) . -~
N . i . ,
7 « - R - o .
* Position of respond nt [_ o ] -
1y 1 . hanal O & N . . -+
Wush Nap — - . '
L) Ll “ _‘
. " . ° . )
. Lo Street . City Statg . rZip .
\ ’ H ~ j .
t - S -
. N '.o - -\ . . R
Y ' a
. S . o\
Q .
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For each of the activities listed below

lndlcate thecextent to which studénts in your school have part|C|pated

call attention to~specual

2 - few

Assemblies and speakers on war/peace

issdes and world justice concerhs.

Wdrk,wiuf approved c6mmuhity groups, as

paft of the school
(8) .

(A)

learning experiences.

~
»

»

Participation in programs such as the

Model United Nations. (C)
; i ‘_.‘:z—-:-’ .
Expressing world concerns in student

newspaper. (D)

Participation in-politidal campaigns and ~

issues in the local community.

(E)

Study trigs/zz‘ﬁ3§h«ngtons D.C. or to

foreign countries.

‘Check the activities .

(F)

the néwspaper and school announcements

interpational events and. days:

« of celebration; for example, UN Day and ﬂum?n'Rights Day.

School counselors atd students interested in careers re-

(B)

" lated to peace and world affairs.

The school Ls a teacher/student resource cent®r focusing

* on interna lona] concerns and questions of confllct

. A,
- Stbd;nt‘Acffvﬁties
47 questionnaires were returned.
Directions for question one:
- b4 - many 3 - some
~ 4 3 "2 1
1% . 13%  45% 31%
. {8) (6) (21) (15)
38% 28% 25% 8%
T8 a3 2y ()
"y A
o~ 7 A
by 215 17% 572
“(2) (o) (8) (27
/ v - .
+ 2% 19%  34% b5y
(M ) (e (21)
T 13% 28y 38% 213
: (6) (13) (18) (o)
L 175 213 25%  36%
. (& (o (2) (7).
° Qqestion two:
Y, 72% Bulletin bo;rds
(34) .
79%
T, (37)
¢ A .
o '25%
(12)
; ’ and peace.
.83% . The school
) (39) election
N - and peace
v o7

-~

war

)

librapy/resource cénter keeps an up-to-date

i

rials related to'international concerns .



*Question three:

15%
(7Y

193

- (9)
19%-

(9)

6%
(3

19% -
(9) -

.. h%

‘ . 8%
£ -2 . (L')

ey -
(3)

42%
(20)

. 62%
R 1) I

: h5% -
e (@)

\ 493
o (@23)

Lz
(Z)

_ 34%
@ . (r6)

P . 302
S (n

17%
(@)

¢

S

N
[

Check which of the folloWing organizations have served

as resource agencies for the school or for school projects.

LN

American_Freedom from-Hunger Foundation NS
American Friends Service Commi  tee

Bread fgr‘the erld
AR - :
Center of Concern " -
. ‘ P e" '
Center for War/Peace Studies )

Fellowship of Reconciliation | “
. . 2
Foreign Polity Association

Institute  for World Ordér

) !

»

League of 'Women Voters

National Cathqlic Educational.Association

) National Council for the éociai Studies .

) J

2

Natiorfal Education Association ‘ I s

- . »
\

Overseas Development Council
[3

. ’ f>
- v
A » .
.

United Ngxions Assofngion

-

qﬁited States Catholic Conference Division of World Justice
and Peace “ "e

- — N

)

. L
Worid Affairs Cowncil

\ / ) '
z//j "70
o 64 °
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2%
(1)

1
=

9%

(h)

\
.
s
-
L]
’
L4
. »
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Ce
1
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World: Federalists, USA

World Without War Courtil - :
Others ' ”
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, Student Activities Survey.

School -1 inked activities are part of the student's integrated learning

‘experience.; Such opportunities can)help'studenis apply classroom

’ -
—— e VO

_knowledge- and understandings to societal ebncerns. Likewise, such projects

\ = ; a -~ - . -
increase the student's awareness of. social concerns and ellcnt questions

- ’,
4 .

.that they-can explore both in classes and in lndependent research .

N '

The student actuvutles survey fo%used on: (a) opportunities and

3

\ actnvntles for sSudents both ,on and off campus; and (b) organlzatlons that

2

»

I

provide resources:and services. .

~

v

-
[

‘WHat West Coast. administrators say: Part one of the administration

questionnaire asked partfcipants to rate the English, social studies,

1 . .- <

SC|ence,QreI|g|on and student activities departments't commitment to peace

educatlon. Most admlnlstrators rated student act|v1t|es as middle to Iow

4 *
on a scale of 1 to 5 (1 = little or no |ntereét in peace educatlon;'
- -~ - L] ‘ -

5 = specific peacé education plans with defined goals).

< . . ‘ A} ¢
: . 5 - 4 "3 | 2 -1-0 Lo

’ ; 10% 36% Sh% -~

® . 6 schools * ; 21 schools . , - “ 31 schools

R 2 .
> - ; \
8 ) 4 * Y . . ' R N
. . Comments on survey data: Responses:to the survey reflect a dilemma,

’ - ““

. that many -educators have been grappllng with for some tlme. School life

0 ) hd

has changed. Such tradlklonal actnvntles as assemblies, school papers ’

Pl »

\ and other student body activities no longer have the lnterest and:

. .
. .

S|gn|f|cance of previous years. . , /

v

- wbrk with mmunity groups, wﬁen thIS is avallable ordinarily does

not lnvolve concerns broader than the local community, whlle partICIpatlon :
. .

in.programs like the Model United Nations is 7ym|ted. .In addition, the

L] N -
' 3 ° »7:3 "
. - ’
. i +

Q . . . .

ERIC, . | « ] ,_ ,

s : -
. . . .
. . . s .t
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-

organizations listed in the questionnaire are not available in.all areas.
Some schools have encountered problems when they have invited speakers: -.
to address §Iob91 issues, e.g.,-multi-national corporations, disarmament,

. § ‘
: . : ilable speakers represent the extremes on
- .

an isgﬁe. Many have found, through experience, that a left-wing versus a ‘“

right-wing appfoach often simply h}ghlights the propagandé of the edltremes.

A strong peace studies-program in the school as a whole will help the |

. ) . 4 .
‘students become critical listeners With the abjlity to ask analytical -
- . ' Q ’ ! ‘ N .~
questions. ' .
’ ’

: The NCEA Peace Studies Program is interested in working with teachers

. . .

v in developing new resources for schools. We are seeking possible opp?i?’ A

© ~

tunities and projects related to port of entry, agriculture ‘and its
A XY

world-wide impact, the fishing industry (particularly this is 6ar£ of the
. . L

a

U.N. Law of the Sea Confefence), multi-nationafAcorporaxions that" are

,i, based in Fur metropolitan centers, military installations, and ethnic N
s ' ) . . . i . . g
.commapities that have their roots in Latin Amerita, Asi and the Pacific
. L ) : \ S ' .
fslands. How are our communities connected to the world and the wotld to -
* the communities? What are the problems and the conf-licts and how are these
! LS - ' . - # )
resolved? . . .o
‘ 3 . ed
. y a . e
. ' v b °
/ N - '
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- Student Activities Response Sheet
3 A

. -

You are invited to comment on as many of the.survey questlonnalres as

"you wssh Please fill out a émeet for each separate questlonnaure, and

. - . . ] .

return it to: . '

.

Sister Helen Garvey, S.N.J.M.
NCEA Peace Studies Program
World Without War Council
1730 Grove Street

Berkeley, California 94709

-

< Questionnaire \

. How does the data correspond to your experience in schools?
Are there significant discrepancies? ~

1

.
oL
.

.
-

What strengths and weaknesses are |nd|cated in the data?
In what ways do you think the NCEA® Peace Studies Program
could be of service to the schools?

3

¥,

Kl

Are some questions”unclear? Are there other qu¢Stions that should
have been asked? . - : ,

o

Posi.tion of respondent

’

ind, if you wish, Name

s Street

P e

-
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. The Administration Survey s ~

. s o
- Administrative leadership in & school is needed for a common thrust
A > - o
in the %chool community. ., A peace studies\program ideally grows out of
the school's philosophy and i? developed within the context of school .

, ‘ goals. It is the administration that does (or does not) allocate resources .

L - , .
to design” such a program. Administrators play a vital role in providing
K incengives for teachers to encourage\them to devote 'time and energy to a
. v . .
’ peace studies program. . ' ) S v
Specnal Note: Because the: West Coast administration questionnaire 7
is the same as sent |n the national survey, and because responses were
similar, the comments “n thlS section will dealonly with relationships
between data from the questionnaire and information from other questionnaires.
. Comments on.survey data: Three statements were chosen from question
.three of the questionnaire - elements expiicitly included in a school .
’ . - F 4 s
philosophy - and asked to what extent ‘these elements are concretized in
the school.curriculum. The first statement ‘has traditionally been part of
Catholic school phllosophy - respect for human dignity. The second places
the school in a glob34 perspective and refiects an ever grownng conscious-"
ness of world community. The third focuses onwalternatives to vnolence -
for many schools, a. new responsibility to be considered. B .
ngnlty and huypan rights of the individual. {Letter C - 95 per-
. ’*cent of'responses marked this element.) .
o a. Rellgion/, Human rights are a significant thrust in
i . religion departments. . The teachers need to strengthen
- . . thejr approach to human rights by helping students.
) ¢\ see the scriptural foundation for human rights and ,
, 7 “how the Church gives. guidance in its official teaching. -
b. Social Studies. Hugan rights are part of the curriculum
of most school ‘social studies classes but not all of
them are equally st?0ng in presenting ways to protect
and achi these nlghts - respget fot law, legitimate ' .~ °
- N authority>(national’ and interna nal), and ‘the R
Lo ) necessity to qsvelop international |nst|tut|ons to . ..
. o 4 protect rights. 7 ' i

t‘\ '753 S .
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c. English. The questionnaires show that -many
‘ Engiish departments have some concern for
human rights an? dignity in their curricula.

Locate the school’ in a world perspective. (Letter A - 67
percent of responses included this element.) ‘

a. Religig¥§ A significant number of schools do
not deal wtth the moral and religious-problems -
of. war. Greater emphasis on Church teaching .
and the role of the Church would broaden the

department's vision to include global justice
and lnternatlonal peace.

Social Studies. Schools examine international
concerns but show:a definite weakness in helping
,Students understand ways $hat nations might
realistically work together to find global solu- -
tions to problems,

English. ThevEnglish class could increase its
contribution tosglobal understanding If more
emphasns were pldaced on world literature and
cooperat:Ve cultural events that cross nat;onal
boundaries.- .

Science. Questionnaire data show dittle-effort

- by science departménts to ‘incorparate current
international science-oriented conferences' and
events info their curriculum. . B
. ) ‘ , & ‘

Development of the peaceful person who will seek alternatives
to violence. (Letter "I'' included in 21 percent of responses. )

ié. Religion. Sogz)departments have objectives that ’.
« recognize ‘the responsibility to work to end war

and promote justice among pedple. Some have classes
on nonviolence. O0ften, however, these are limited

to personal nonviolence or to a hlgﬁgy'Ghandlan '
style of nanviolence.. Bro: dening the scope of these
classes to ‘examining a variety of ways monviolence

is experiencéd (Iaw custom, international agreement)
would assist students in seelng not only the ideal

of nonviolence, but' its feasibility as well.

, . . Y
Social Studies. Most social -Studies departments report.
that they have objectives -that discuss what is wrong
with the world. Social studies classes need to examine
what are minimal requirements for a world where war is
outlawed and efforts car b€ made for constryctlve ,
social change. Social studies classes should help
students analyze strategies to achleve these goalg.'
¢

/

70




‘

c? English. A 960d number of departments analyze th

s impact of war and violence on the individual and the
community as. portrayed in the works they study.

. Over one-half, of these, however, do not help students
develop standards for.judging violence and war as
these are ‘depicted in literature. Students can be )

- brought to examine their own values through literature
and, hopefully, be inspired to seek ways to protect
these rights and, where not achieved,-pursue them.

>

From an examination of the elements that are explicitly included in

the school's philosophy statement (question 3) and the responses to the

v

other five questionnaires of the West Coast survey; it seems that most

t
schools do not explicitly'relﬁfe curriculum content to their school

v \
phtlosophy. ' This is not an easy task. Part |ll of this book, :z}anning

"‘i? Peace Studies Prégram,“ giveéxsuggestioﬁg/;:; this might be dohe.
N ; : -
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Administration Response Sheet

e 1. c= \ P
You are invited to comment on as many of the survey questionnaires as

»

you wish. Please fill out a sheet for each separate questionnaire, and

o

- return it to:

Sister Helen Garvey, S.N.J.M,
NCEA Peace Studies Program
World Without War Council
1730 Grove Street .
Berkeley, California 94709

,

Questionnaire ~

1. How does the data correspond to your experience in schools?
Are there significant discrepancies?

\ .
What strengths and weaknesses are indicated in the data?
In what ways do you think the NCEA Peace Studies Program
could be of service to the gchools?

»
A

-~

Are some questions unclear? Are there other questions that
should have been asked?

Y
f N . . ’

P
(Please use additional paper if necessary.) .

~ .

Posjtion of'respon?gg;
=

and, if you-@ish; Name

’

N " Street
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. ", PLANNING A PEA‘EP!QsmES PROGRAW : C
‘ ) Dear God, give me time, i o

ot Men are always so driven y
e ' ) Make them understand that § can never hurry.

Give me time
Give me time
e -Give me time

to
to
to
to

eat.
plod.

sleep.

think.

~

. . Giwf me time

»''The Prayer of- the Ox'" was selected in reaction td\quick, we~-need-to

gét-anoIved programs where the fact that 'we are doing something! is more

.lhportant than wh?& kind of "something' is being done. The ox does not

.
3

bring forth heroic, beautiful or exciting images.‘ But he gefs'the job

<
.

done! . . <

‘In addition, teachers should be encouraged to take time and ask,

— . M - '

really ii_impo%tant?” Teachers are often so involved t at they do not-
1 ] N . [

have time to do the gurriculum development task well.

' ) L.
) . . 4 . \

A warning:ﬂf‘P]annihg*a Peace Studiegg?r

—

will require time and food (input and information) #§d p!qading (work) and
thought. But it does concentrate on one aspect-of the curriculum that
really ig_impoqtént. ’ - \ ) ’ e

- '\.
This guiUé for planning and dgveloping peace studies programs in
\ .

Catholic high schools wa;‘deéefoped by the NCEA Peace Studies Program in

.

-~ ~ - ¢ C' .
cooperatyon with the World Without War Council. It §hould be viewed inq

-
- -
) ~ ~

o .
N, 3y

W

' Trans. by Rumer Goddén, Prayers From theArk,

de Gazto]d *Carmen.
///ﬂgz/}or Viking Press, 1972, p. 55. -
A\ .l
R

- » -
I <
'
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relationship to To Teach As Jesis Did and the NCEA publication, Giving |

. Form to the Vision:

The Pastoral

’

wanted to.provide'“a.catalyst for efforts‘tO'deal realistically with.

1

problems

mtnléjry " (h)

.
o

The bishops in che‘pastora1‘ “-'

ln Practice.]

takes the selectlon—ef dlstanU|sh|ng principles of Cathollc educatlon as

-

<

®

H

PN

WU proeqss by’ whtch all Catholic educators can |mplement this message.

-

polarlzatlon and confusuon now cdnfrontlng the educatlon

#

It

a -

Giving Form to the Vision is an |nstrument‘to assist-the

-

presented in the pastoral and provndes some practlca]-lmpllcatlons accord-

ing to which educators may assess the quality of their Catholic education
. ‘ . . ‘

program. ‘Planning a .peace studies prograd"attehots,to apply the ideas

Y

.and procesées oﬁ/these two documents toﬁa Iimited but essential element -

in the school curricu)um: nonviolent confliot resolution bétween -nations

and peoples and constructive‘global syeiems change.

There are four partsvﬁg/thls prog:sm (a) locati g the school /-

chartlng thé course; (b) understandlng attltudes/answ?ring obJectlons'

. ® ,
R A(C) building a foundation/writing gundellnes; and (d) developing curricul um/

‘ '
-, v

.moving intoi&he classroom.
The guide can be used with the school faculty«(or with «faculty along

. ’
- N N

with representatlves from parent and Stu@ent groups), wuth departments within

’

7, a schoql or by |nd‘1!Hual teachers At the éng.of the process,

it is

\
. . 'J
‘\Vf J Qoped.that ;hose who hatve'used the guide will have: . \
° ‘f

’ - e commi t ted themselves. to’ éﬁferlous practical “and comprehens ve

’ . ' ' r y
. peace studies program Tt

\ ~

s
aNV L L

i ‘\x4'j\ 1biving‘ Form to the Vision. Washington, d.C§;!§CEA 1974, _ “_
. U ZNational Conference of Catholic Blshops. fo Teach As Jesus Dld
Washlngton, D.C, USCC '1973, paragraph 4. Yo .
¢ > oj N * | , ) ” '. R “ - _ 4 ' - .
‘\ 0 - ;‘ . l;' !' * ‘; ? ' i ) 80 ’ < ' N ’ ~ " ! ;
‘ A o ‘ ' 71' M ’ - r




L K t
.- Y ' . * EY ”
. L o ..
M . ‘. N t - /é
- , ¢ examined current attitudes in the school”toward peace studies _ W
y " e analyzed the'contexts out of which these attitudes come
d . ,
29 . 2 . . . - o
. T ® agreed on religious, palitical and educational foundations - -
‘ L. ' for a.sound appro/;h to peace studies . . o
o o' developed plans for incorporating the objectives of the ‘
i program into the classroom and into school activities . o '
t* Y ’ . 4 . . ,30. -
o, e deVised a structure-for an on-going evaluation of the program.
* . N . s % o
- '?'~’ '*Pa(ts A, B, and C of the guide‘can be used independently or with \
"~ dther sections.' However, Part C, "Build$ng a FoundationYWriting Guidelines)"
:‘ W V4 - » * . X ™ ‘A
’ “is a prerequisite for Part D, !“Developing Curriculum/Moving into the
. . Classroom." ThoSe giregﬁing group discussions should be familiar with the
- contént of the eomp te guidew
* ‘l" i - \
’ . Y ur cémments on all or part ofebhe “Plannung a Peace Studies Program'
- e \ B} h
e wnll\be helpful to the NCEA Peace Studles Prograd |n |ts on-going efforts
T, g . P . ¢
. to be of servi ,to Catholic ed/Eators “ » .
. s ' o .(}/, . . ’ _ . .
DR I |
S R ' ~ - N
. » <1 — o§ T ’ v ! '.~* '
o . + v -Qg

o
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. s Part A: Locating the. School /Charting. the Course ) e i ¥
- . . 0_ “Cleari-ng.the Fog"" °* i | . ‘\ - s

¥ ) N ’ ’ i ‘ . Y | ‘ .o d "n\ ’ -

) There are times in the fall and wlnter that “the Sacramento Valley in - e s

California is enclosed in tule fog. Thns very dense fog sits close to the .
- . -

. ground, reducnng vnsnblllty ‘to ten feet or less ‘A person drlvmg thl%ugh et 2

,( tule ng exper|ences a real sense‘of suspension and lsolatlon. The drlver ) SR
< - v
- k] -

Ny 2.

cannot sefgﬁ:here he hasxbeen or where he is going. He is "alone," for * .~ "

v

A hd [ A ! - - - .;
sounds -are muted by the foa and\he sees almost no one. In many Cathollc

~ Ll

v schoo,l/ the peace studles éffort is like "this dr|ver in the tule fog.

L

(The school is, movnng (defingd as doing someth(g) but where the ‘program o ,
» "e. ’ _ N YL,

comes from and where it is going are’ not apparent.) Mcre often gl\lan not, a

~ < ‘e . - . ] . Z
. peace studies class or a/peace—concerneo‘ ‘teacher operates in isolation, with "< <
. . LIS ..', -
: .+ little-or no support freg other faculty members, the school administratien’ ;\.‘
’ o ’ o, LT . | . &, T
or parents. - P B t A L
PR 1 4 > . ° .
~ In the past schools have received l|ttle help in deFVe‘Ioplng profes‘ ’ \!"
’ "-, snonally sound peace studies pr0grams - programs wnthln the c0ntext of *°N ,

.$chool goals apd based on well examlned catlonal religious and -
~" a: B "poljtical foundations. 'Schools witld lfﬁer in pruor:tles and p;.ogﬁrnsr& h
LR . ) BT R EA  sendn
. ~ell a;\lnwresour'é‘é‘s/ lable for T P ace currlquum planni‘ng. A “Few - e .

b, scnoofs approach the development of a peace studues psrogram a*s._;gghe task of,,wﬂ y
g ' ey REa (’f :
D the entire school community. ‘Falculfty, students parents -as’ Well .as .
of" representatlves from\he diqcesan scheols of‘Flce are lncluded in p'linnlng J/ ‘/
v . ) ‘ s '!&w
) an ramrr?n_é;. 'Others .give the task “to th faculty‘, or a iaculty commlttee, '

time to peace. StudIeS concerns TJhe NCEA Peace Studles Prognam offers the: i )

o B ) . 82 ) - : ~ 1 ’ R g ¢
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£ * ' ’ ' . ) : . - - ’ ’
e 7 c. o . F I . : j., .
Te . following suggestions to assist Catholic schools (or departients or -
0y - - . L}
. . . T - N $#
, teachers) in¢ ~ Lo ‘ .
. . "
~ . ? .0 settlng goals for their peace studles prooram v
1 '
e relating goals to the school phllosophy . ) ) _ . '
l " . ’ ¢ ~
. ® assessing the present state of/peace studles in the . , v
school (or department or class) 2 N ¢
. ‘ . . .
. e designing a strategy to move the school. toward a well ] o~
- ~ developed program.’” . . - T .
.. . - Nt < . e . . ) ) -
T 5'SG§§Ested Process with Activities, ‘ . .
) - N ° ‘ . N '
f ' . .
‘ P ot  Answer the Quéstion: In two to five
- ) ‘ ) years what kind of response will our
o ’ ) ’ school be /making to the U.S. bishops' .
. i ) -« chal lenge: . . . )
. N - L ] . N ot .
' . _ GOAL . The success of the Church's educational  * -
- ’ ’ . Q,mlsslon.wnll also be judged by how - ’
S ' e ) wel] it helps the Ciﬁhollc community ‘to
. Co . - see the dignity of fluman life with the ‘-
o ‘ - . visiom of Jesus and involve itself in
: : the search for solutions to ‘the pres- ‘
o . o' sing problems of society. Christians |
\ . 2 ) are obllged to seek justice 'and peace
) . : in the world. "7 AJ’P.
* e .~ .
) . Activity - See IA (school) or
- © ’ R L I8..(department) or - . B
. ) ’ ’ . . “1c (individual teacher).
¢ - ’ BELIEF Relate this goal to the school's pbllosophy.\
Y . and/or statement of purpose. f 2
; R ! . ) ,
— .o . Actuvnty - Write a response to the. * s o
o o o . questién: Why have we/l chosen . e
Ll _ o this goal?. ‘ . g
N} » ’ -~ - - P . . s ' ~ =~
ASSEYSMENT Survey departments or classes to gather |
- v > oL, data on present peate studies currnculum .
\ .. t . ‘ content. . . -
’ ! Activity - You may wish to yse the .oy
N P - . 1975 peace'stpdies survey questionnairet
. ‘ » . : i : g : ' . Q N -
. 4. - - - : - ' - ‘ R ‘. . ’,
- . ") “ - / E A . . -
~ ¢ - - : R . 83 » . a . -
SR PR R 7 A .
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., H

5 . STRATEGY '/ Outline st!ps necessary to: achleve the '
- ¢ goal. ‘.
' s & ’ oo L& e
c. o ) Activity - See 2A (school) or . ?

4

"2B (department) .or -
2C (teacher).” - .

/ : . .

ACTIVITY 1A~ SCH(')OL. GOALS ' . x

h

L

—_;———&-———

which descr:bervarlous levels at which schools can accept responsibility to
. ipcorporate concerns of global’ justice and “interhational peace into the:r
curricula. Mark "M on the scale to indicate where your schcol is now.

"Mark "2" ori the scale to show where: you hdpe your school, will be in two
years; mafk '"Eu where*you hope it w:ll be |n five years.
/1 ,,2',‘ 43 : ) )
Little effort .  '~Some effort A good deal . A concerted
. ; of effoht\\‘. Y R effort
Positions explained: " ,. A /’;, S "
1. Littleeffort: The social &tudies departme nt_emphasizes' world -
. history courses and'focuses on‘the rlchness of the many cUltures
. - .of the worid. | N R T .
e 2. ‘Some effort: International peace concerns and-glob:/ Groblems are

Tncluded in our social studies classes. n additioff, the g’hool has

. worked hard te deveIop a sense of community on caff s, recognlzlnh
. and appreclatlng dlfferences learning- to cooper;j : rather than -
o c . .compete, and to develop cntnzenswwho will suppoyt And encourage.
' nopviolent resolution of conflict. . ' ¢

3. A good deal of effort ~The social studies department has dev oped
an-organized.currigulum far peace education, gtlessing a globe\l
perspective, and including questions of foreign pqlicy processes in
> a democracy and alternatlves to violence ‘and war. Religion classes -
oy deal with the religious gndvmoral resppnsibilities of the church
‘ community and ,of the |nd|VIduaI Catholic in relation to_global

~problems and the geestion of war. ' Peaceful resolution of international

conflict is émphasized as well as concern for Christlan community and
the individual's moral-development . -

~

P L. A ‘Concerted effort: «The school communlty has placed |nterhat|onal

. peace and global justice as curriculum prloratles By a process
g invelving parents, faculty and students, guidelines were, developed
which articulate, the religious, political' and educational values,
understandings and assumptions of the school's approach to peace
studies. . The curriculum is characterized by a global perspective.
Peaceful resolution of international conflict is emphasizedeas well
as concern for Christian community and tHe individual's nnral
develop nt. Alternatnvé‘ to vtolence and war are stréSsed,,

! ’ . «

78 ) o . Ce

Directions: The numbe (s oh this scale correspond to the paragraphs below »
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Explanation/of Position:

, until thoseé attitudes, that are obstacles to sound education-for

<

.?tudents are encguraged*to participate in related extra~curricular
.activities. The school is developing a global resource center for
use of the, total schodl community. The services of a peace.studies
consultant have helped sophisticate.and improve ‘the program.

FY
N >

1. Little effort: The question_ is.why is there so little Luterest in
peace studies? Attitudes canvassed in Part B of this guide may’

expkalnawhy such sttuatlons‘exlst Certainly no.change will'occur

international peace are conscnent|0usly ‘ramlned and the problems

theyjagse satlsfactorlly solved. . n
% ‘l * ‘b
. 2. Some effowt° Th|s parag aph nllustrates a problem. ‘that seems to be
present in many religiodsly orjented approaches to peace. " Peace, as
tdescribed here, is harmony. Th|s definition, while |mportant is not -
complete Peace alsb means a tranquillity of m|nd and conscience
which arises from a proper relationship between the ,individual and
+ his Creator and again, public order’ and security - the peace ¢f a LT

savereign govérnment. All three concepts of peace are ‘related. but"

much harm is done when an end to .greed or the achievement of ‘perfect , °
justice are presented as prerequisites to an end to war. Indeed,

many rel?glous educators resist the |ntroduct10n‘of studies drrected
toward-progress in ending war because they belxeve they are "alreddy
“doing it." In addition to building Chg¥stian community and helping

‘

. studerits find roads-to inner peace, educators must aid students ;p T
patitics,

understanding global concerns and learning about governménts,,
» ¢ and alternatlyes to war. '‘Building a Foundatlon/Wrwtlng GU|deL|nes L
Part C of the’quide, looks.at the basic assufiptions and principles
upon which a well rounded educatiof for.peace is built, while -,
Part D, ''Developing Curriculum/MOV|ng Into Classroom,'t suggests program

objectives gnd goals. - ' ) .

~ -

A good deal of effort‘. This paragraph decribes a school that has
done much. T“/gen say that peace education does have a priority n
*the schoot. Question that must be asked is? What are.the basic
educational, polltlcal philosophical and religious assumptions and’
understandlngs operative in the program? Are they commoniy held and
well integrated?—Part' B, ‘'Understanding Attitudes/Answe ing Objec-
. tions," and Papt C, “Bunldlno a Foundation/Writing Guidef ines,", will

! :ndlcate degrge of agreement in these areas as well as point to sound
comprehensnve body of afwomptlons and understandlngs

- -
'

A concerted effort *This paragraph descrgbes a school program that
Tnvolves the total school “community and one that has’the best chance

-

for understandlng and cooperation am?hg adminisgrators, teachers, >
" parents, and students: ) .
- . ® This school has accepted responsibility to educate for peace. :Q
.
oIt has involved the total sghool communlty in settlng the
oals andgdeveloping guidelines.
‘ g R ping g e , v .
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.t N , [

] A specnallst ih education for international peace has added
. knowl edge to the ﬁrocess. ! . R

~
s

® The, gundeglnes articulate the basic assumptions and under- .
) standlngs upon which the program is based
‘ ) , e

e The school cdrr|culum, not just the socgial studies- and

o . . religion’ classes,, reflect a dlobal perspective, and

alternatives “to war and violence are stressed..
‘ 4

10 Students have opportunltles out5|de the’ classroom to .

..y’ deal with war/peace cqncerns. . .

« R 3 - -
- ’ L4

. The school |s a learaing center,. prOV|d|ng resources- - o,
not. oitly for teachers- and students, but for the local

‘communlty 2s well. .

~ - L]
-
‘e

o'”Plannlng a Peace Studles ProgramP is designed to help
schools deveIOp thls kind- of program.. s

]
) 5 .
D|recthns. The n

ers on this scale co eSpS:drlo the paragraphs below
which déscribe various levels.atwhich a school department can Biccept res-,
ponsibility to incorporate concerns of.global justice and, international
peace into- their curriculum. Marw{'N“ on the scale to indicate where your
department is now. Mark 12" on the scale to show where youchope your.*depart-

ment will be in two years. Mark "5t where you hope it wlll be ulhflve %ears.
J

4

N v
N »

ACTIVITY }B - DEPARTMENTAL "GOALS ‘ -

/- , -
&

/o1 2 3 e Yol -
Little effort ._"ome\ effort; A good deal' . . A concerted
' w R . of effgrt” - effort
» [ .
, LN o ’ 3, b M o, .
Positions explained: Loy 2 . . DR

0o~ .

“Teachers deal with¥y®rld peace and global justice
ari in the classroom.,
e N \ :

1. Little effort:
' -+ concerns briefly when the Opportunit

Some effort: Indnvndual teachers@bnsciously plan 'objectives and
choose materials that deal with nonviolent copflict resolutlon and

"' ~Rapproaches .to problems’ of global concerns. -

2.

0

. 3. A good deal of effort'

¢ \ £ -
The departmegt has 'discussed its responsibﬁlities

to education for gleBal justice and

ntennﬁt!cnal Jpeace,

Teachers -

Will incorporate these concerns as they see fit.

‘4,

»

as'

-

.
»

.

-

' A concerteﬂreffortf The department has dlSCUSSGd its reSponSibllhﬁleS‘

to education for global justice and international peace.

.

defined the assumptions and understandingse (political,

It Ghas

religious’ and

»

. ed fdnal) that underlie its approaches to these theme§ Depart- > -,
t\lgoals and student objectlyes are clear]y stated.
NOTE: You may find |t helpful to read Act|V|ty IA - ExpMlnation of Posntfon.
N
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ACTIVITY IC - INDIVIDUAL TEACHER GOALS

v o
\

~Directions: The numbers on thls scale correSpohd to the paragraphs be low

which describe various levels at which a teacher -can- accept resp0n5|b|1|ty
to incorporate ‘concerns of global justice and international peace into

the classes he/she. teaches. Mark "N'' on the scale to indicate how you
ratg yoursel f ‘now. Mark 1191 on the scale to’ show how you hope ‘to rate
yourself in two years. Mark: "Z!'" where you hope to rate. |Q five years.

S

/. b & 3 Vo

Little effort §55§\ef?or§ A gabd deal A concerted
' T E ' . of effort . . effort, -

Y
§o. £ T . ’

LN

: L. . ¥ )
Positions explained: v ¢ . | " . ow

do Mittle effort: I\d;séq§s world peace concefns brlefly when students
‘bring up related questlons in-the course of the class., Y

% ° P ¢

_, 2.~ Some effort: " | deal with spme peace concerns and global problems 'in

my ciasses when these quesﬁions are current in the daily news. -

J ¥

3. A good dea1 of ! effort i éoﬁéluously plan obJectnves and choose - s
m@terlals that deal with nonviolent confllct resolution and cons truc-

tlve approaches tovproblems of global injustice. A
N .} “{h\ ©

matéerials ehat deal With nonvtolent copftict resolutions and,
apptoaches. to problems of glo al injusttce.. I have related m? goals
"l ' and obdectnves to the schcol.ph|1056phy and have identified the
agsumptions: and und!‘standlngs that underlle my approach to global
Justlce and |nternat|onal peace. .
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A concerted*effort | qonscuously plan ebjectives and choosq . {

‘e

+ - “ {
NOTE: You méy fInd |t helpful to read Actnvnty IA - EXPIanatlQn of : e A

. PPsvtuons f s .
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s ACTIVITY 24~ SCHOOL STRATEGY o ot RS
. 1 ' . .o .
. A Each step below is a specific mllestone on the road to mcorporate a fully
. ¢ 'developed peace studies program into’ the school ‘. , 4 ‘
" v . 1.vPlease ch’éffwhlch ste;ﬁs you;;cxﬂ has " taken or plans to take. - A
. . 2., Put date.completed or to be Mmpleted next to these steps.’'’ S
o A , . P . A . .
= - . STEPS - COMPLETED OR TO BE COMPLETED o v
a @ :
C 1. The school (admlnlstratlon
o ) R 7 ' . faculty, parents' represen-
to R H . ' - tatives, students) is formally
R ) g T . ' committed to improving its
PR . . ) . . peace studies program. s
/ - . L . 22 A school:committee fis. reé‘ppﬁ-

’, N , I IR . < sible to plan a program and '
o o >t s W present it to the-school
o, T o ’ e hcorm‘.uni»t'y for--approval . .,

e ‘ o - .3, The school has engaged the
; - . -~ R , . services of a peace stu’dles
s ! v .Il' . s ‘) ot ) conffjltént. ) .7
© 2 . € . -
: . \ ' 4 L, The school has written agreed -.
- . - . N —t— r)
. . . ’ . R o upon’ guidel ines. These ,were *
) - . - L e Lo drawn up by a cormittee made -
. . e : Cg T o up- of tepreséntatives from:+¥ -
- ' ’ e, TN o (circle) ol ¢ -
e I S S AR 9 -
s ~ S ‘ ' parents 4 faculty Sy
N ol ‘ . S ){j P . » - ’ . - A 3
N oo "R_;’ L e - w1t . . <% ,~dminjstrators school board’,
e <L Q- - . , . . - . *
‘ T P o " C R dioges'ah of fice
s ) ' t RS .
o N ' ~ . . A _ 1 . . [ U
PR S S C - v 5. The guldel lnes have been ex-
. e R R <, v (lalne‘d to parents through ®
. S C e - Sy ctivities and strategies:-
U ‘ :? . ‘ N # o - lg.for this purpo e.” .
an I‘ N . ( . . . 4 . :‘ 73 ot | ‘ .
, N - a A Noo- 6. Qng fac-ulty member, an adnmin-
A 'Y ,F . A - . . ¢ P |strator smaU comqu ttee
(S B ) LA 0 . ' N
£ N . e i's responSIb r developing
St . ‘ e . . . ..ands coordlnat: the program.,
‘ ST AR L Lor 0\
. R - CoL o\ 7.4 The schoy pro |des m-servtce .
\ < R o, o 7 s wo'wops for teachers tob .,
‘ v ¥ . L ) . o 3ssist them in deal’ing with
. R -k T T - - politjcal ‘and ethical questlohs :
.0 ' R ! R 4 of current global Jus\tlce~and’
‘ . oo o 8 Coe lnte;natlonal peace-concernd, ’
P ‘- . - s ‘. 8 o » ' . . .
) . . - 82 " -‘ °::y_‘ "' 4 \,. ‘,:ﬂ-
- o 5 . L e "

JAFuText provid: c
e e . s . YO o .
- 4 . . ‘ - . . : Ml
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, STEPS COMPLETEQ OR TO BE COMPLETED ' , e
. ","‘ . ‘ I ! . ‘ A
, - . 8. In-seryice firograms are offered . '
. . to Faculty to enable thém to T
deal thoughtfully with values
’ . ’ questions related to global .-
) . . problems ,and to war. g .
; T ey 9. An on-going evaluation process R
SN X@ is . built into-the peace studies '
S W . * "
° Y e program. . . \ .
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ACTIVITY, 2B-- DEPARTMENTAL STRATEGY - ’ : ’

Each step below i3 a specific milestone on the road to incorp&tir;g a full‘;l
-developed peace studies program into the school.

: 1. Please-eheck which steps your school has taken or plans to take.

~ »

.2, Put da{completed or to be completed next to these'steps.
* " 0] -‘ “
STEPS ~ ' " COMPLETED OR TG BE COMPLETED . )
o § Y. . ' - . . . ‘
‘ L - , 1 The department has agreed to .

\ improve its efforts in educatz‘lon

. N . . for glopal justice and inter- \(
‘ : . natjpnal peace.,
Z) B igrat b N
. T e . 2. Regular meetings of the depart- .
. . 4 ' ‘ment are devoted to plannlng the \’-
.\ ’ . . v progr '
' x. - ! - K
[ 4 \ * "~ . 3. The department has engaged the o
o ¢ services of a professional peace
, , ) studies consultant. J
~ , ) L. The department has wrltten agreed‘
. L _ i ‘ upon* guidelines for its .peace -
) oo , = stude program ’ & A
. NN ) 5. .These guidelipés were. Stibm ted v+
R ’ - - to schodl, admlnistratlon fdr )
. ) , ; S / approval. - . R -
: NN . . , ERN o S
. 6_, THe guidelines have heen shared '(", .
. N _ with the rest of the faculty.
. s ' s > .
. . o 7. They haye also been expialned to ' -
’ T Lo~ . lnterested pa.rem’s .

" (8/ 'One faculty ﬁember is respgntrble
o0 for coordinating the prodram -imn
- - the depar;ment' . .

\\' ' Do 9. The department (or schbol) budget
.- (* * - .provides irn-servite workshops ‘for

tedchers (or funds to attend -

, P rkshops) to- assist them in _"’
S - ) Co oo dealing thoughtfully with values®
' . ; questuons related .to ‘problems of
. o o L . . .% war and concerns of global justice.
T . . 5
- \ . " . 10. An on-going eValuation process is -
\_f— Y , - built into the program. .

.

N}
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. 5o ACTIVITY 2C - TEACHER STRATEGY ‘. X . v : T
) Each step ‘below is a épecific mllestone on the“road to mcorporate a fu.lly
. developed peace studnes program |nto trj school . )
1. Rease check which steps your school has taken or plans to: ba&/
') . Lo
B ] -.4 2. Put date completed or to be completed next to these steps.
- . STEPS COMPLETED OR TO. BE COMPLETED LT ‘
' J ' ‘,‘_ . 3. | have-made a definite decision
0 . . ¥ ’ - to include peace and global
s ) . AR ’ justice concerns into the classes
oL . - N | teach. ..
. e ' 2. | have begun to gather materials
i toe | and prepare myself by reading and
< » . . . plannithg for the classes | teach.
- . » . )
. - ' S 3. | haye sought the advice of 8
. to ) peace s“tdles professTonal
~w / > A ' have- wrltten out the assumptions
/ K ) . and understandihgs that underlie
' Ce ! o . my approach to war/peace ¢ congerns®
U\~ . L ‘ - ’ and glabal justice guestions., .
e g - 5. Ithave;shared these WIth other
~ S T > ., teache/;s) -
3 , - v ,/,,' — ‘ s 6.. | have shared these with my N
) SR < b - . - department, head and/or school
\ A o L . ‘ ’?tirriculum di rector. -
% . " - ..
’ .. ¢ . .- 7. | have begun a program of- stuet;:hi :
N , . oL . and self-development ‘in education
" P . Sl v .. . for world peace and global
A T Q\ o » \;’ f" : , 'Jus’tlce. - - -
/(.‘ T T o 8. | have determlned cﬁeckpo‘lni ‘o o
7 - . R . for- evaluating my progress in_
; - ) . e e educagion and intmy c.]aserom
. e : o . efforts™ .
e e e ’ ]
R é\; - \ . ’ ‘a -, r 7
. - ’ ‘ f - -
‘e . - . .
. . o . ©
M . ¢ ” ) 3
- / > /f ~ -
: - “, ] 3

)
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*  Part B:'\Understandiﬁg Attitudes/Answering Objections ‘
- N ' / L 3 . i * J ‘
Attltude - A favorable or unfavorablq dlspo§it|on to peop]e

L objects and events, and a readiness to respond in
a predetermined manner- toward~the§é people, obJects

. ! angfevents.,
- -
Objection - A dround, réason or cause for express:ng oppoS:t|on or
. ) dlsagreement. '

1

Understanding attitudes toward global ®concerns and answering abjectioné

@ : )
to peace studies proposals aYe important factors in a peace Studies

© "
progfam's chances: for duccessd. Some 5cHoo] committees have met with didf-

flcdjtles when they rignored d ffeﬁaib points of view. In other schools,

—— — -

problems reSulted when peace studies. plannlng sessions fo used on arguing

- [ 1 "

i%Sues rather than on examining unde}lyPng concerns. Initiating and/o}

1mprOV|ng peace studies. in_the scn9ol is a codplex process which requures
\ - \

-enlisting the cooperation of the faculty and the support of parents. ,Those

.-
v

who would take a leadershlp role in developing peace studies curricula will
efcourage such a common effort by examining attitudes and dealing with
objections in a reasoned setting. o

. L}

» \ .
-~ These attitudes and objections arjse out of a range of political
)

' 3 . ”

judgments and diffefing'percepfions of the role of the Church and educational

> -~
-

"reSpnnsibjlitY.‘ The following pages provide a basis fo:‘dESCnssions - brief
,statements of objections, each' followed by'the NCEA 'Peace Studies Program's

reébonse. As you-read through them, you may want to ask: !

- - Q
~ ’ i

Do most/gbme/a few people in our school community believe this?
What™are the concerns expressed in the objection? In the ‘response?
= ®-What do we/ | belleve? Why? P

e

‘ .
Discussion will prove most useful when there is an attempt to under-

_stand ‘the objections and the concerns of both those who voice them and of

r .
4

o 86

. P
< .

.o

. 4

©
'™
-
i
v
. LY
.
/
.
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vanly . 4 - ~
. 3
.-

; ' the NCEA Peace Studies Program. This activity ,sshould pave the way for

"Building a foundation/Writing GLidelines“ which is Pari 1l of Planning

a Peace Studies Prog}am.

Political Judgments * : . : T T '

g . =
_ Many loak at war (both nuclear and conventional) as a consequence of

< ’ : ‘-) , ) \

2" human ﬁature_rather than as one of several methods of settling disputes s e

-

. ’ 1. There have always been wars. There will alwdys bewwars. . e

- e P -

~fLetween nations and peoples. Others believe that ending war is contingent"
=£pn'échieving a worlld of perfect justice and harmony for which fundamenta}l . o
changes ﬁ\hunan souls and psyches;is needed. The NCEA)Peace Studles S

/}rogram rfecognizes that conflict and struggle wull always be with us ‘but . i

- ) —

- — —————— — [

s hat war is a particular ‘way of resolving confllct for which nonv1olent

s oo
alternatlves are necessary, understandable and abtalnable.' . Yo

s

\ * -
K4
‘L ) 2. In a world thteatened by the power and intentions of Communlst/ o
te states, education for peaceﬁEan only .help produce war "by. SN
. ¢ weakenlng America's defenses. We should begin-to thipk aboup £
. . ending war when Communism cedses ‘o be a threat to fhe free ©
world. e e ’ ‘
L . i P ) % —-\ N . '3 <
" ~ A realistic aSsessment of CoMmunist power and purpOSe does not ignore -
. AR o .- E
the real threat it poses to democratic va l'ugs ancbworld peace.” Neither "o
does it see Communism as a rigid,~monolithic, totally evil force. jhe‘goal' .
of a sound peace studies program is not to weaken Ameriég's defenses but to
. ’ help students wunderstand probiem§ of political power struggles bétween
A ‘nations and the complexity of maintaining hational sbcurity‘whlle examining
‘;) nonviolent alternatives to war. .. . ¢ . . -
~ . .
1] . R : l.' . []
3. Racist, imperfalist, militarist, -corporate Amefrica is the enemy .
of peace. ‘ Catholic schools must teach resistance to America's . . L
’ ' depradations if they ate to remain true. to the values in the Y o
. . Gospels. ot - - -y
i .. ’ / \ . -
A y Granted Amerlca has its. failings. But America also has its strengths. )
- * l* N K * -

P ‘ ., , 983 , s ,
- ¢

_ RN : . / '

3, Q. 2
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: . Both this objection'and the prfévlo‘ one poinat‘ to'a slerious error_- 2

assngnlng a Slngle cauSe to/ war whether it be.a nat|on~ an evat or, an >

/N - 3 g '

.ldea. There woulcj be war Jn the world w|thout "an Amerlca Thene woul/dbe

war’ mthout Commuﬂls,t nations. ., Educatlon mus t, help prepare students to _

i
4

Unders;aﬁd and act in.our pol |t«|cal/ystem/and to apply rellglouE valpes in- A

P
N

assessmg it Ffepagandlstlc slogans and fash|0nable polltrcal movements oy

2
- rum

~ - . "
e N

. must. néver be the movlng fo;c,e beh“nd a peace studles program. Global ' o

- l.'~

. . proB’lems are real and must be approached soberly anchlth selvous purpose.
- ) ‘. . . s .
= * 4, In many parts Of the world, peace means manntanmng the status
~ . quo, i. e., supportlng repressrve governments, LG , . .
* R PR ‘-' i * '/ ~ “~ ;o 5 - R ’_ . n~ . + \ R . ¥ e \.‘
2 Peace defined simply as malntal;ung order"in society 'can mean the .o

- ~
P » %

" continuatPOn of dond%t‘rons-'mto‘lerrable to the,poor arrd ‘th:e powerlesS.“TheL_:—’* T
~ ‘,# - 1

-

e NCEA PEace Studjes ?rog;am;omblnes a concern for, resolvmg confllé't non-

-~

l/loléntlyx througﬁ agreed-upon prooes’Ses wf}hd,%cg)mltment to werk for:

>
- B ~ ,— %

\ . g‘reate’r Justlce. «Although recoonlzmg that violence” may be uSed at, times . / .
R < r = l~ " ‘

as a last resort he Church wasFns agalnst |ts \use because violence carrles

- - [ -
. / . - “with it |ts own vnolatlons of "human rnghts and dlgmty and glves no assurance
. b} /(

-8 . o - .
;s J T that the ohange w|ll be for the better or tlT t thec.profeSSed value w|ll in N
. : - _ « A ©
fact be serve by the result. ST T £ ‘ U ST '
~ ‘. .. ~ ] g ! ’ -
o A(’} w, ~5e W|thm the U. S there |s povérty, InJuStlce, vidlence and. raclsm.
‘ o )We should put, our own house in ordet before telling. other nat|0ns
R, what to do. | . \ . ~
A ‘ ' _ ( .
BN -, In Dur mterdeperldent world no nation can afford 'the luxury of with- ,—~.
B - ‘

drawlng from |nternat|onal affalrs““to put its house irn*order.' When the

L] —~ - s - . N
U S. acts (or whq*r |): does not) «.other natlons and peoples are affecte&l
. S0 U7 .
Certalnly the U. S must deal mo?e effectm(y Mlth its domestlc problems . Co
but it cannot |gnore "its global responsibikities. . )
. P ~ 3 : ‘ " A > !‘ , . o
. ’ t - v . n - 4 .
&0 . ot N v ’ y
. ; ) . \ )
U e PV T SN
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6.' The Church has no clear single teachlng in fhis field. Conflict.
moral judgments about war (just war, holy war -and pacifist )
pos|tlons) are all found in recent Church*teachlngs ! .t ®

~ = )
-t . - . .

The ‘common denomlnators of the Just war, holy war and paciflst

tpOSItmns current nn the Church are .the- dignlty -and value of hum$h~4ife and .

)
manklnd's TelatlthEngtG an |ncarnate God

Ky

W|th rhe exceptIOn of paclfism

K

.

which rejects all war, each of these moral attltudes ‘sees war as Ggg 1esser‘»'

-
i ~

o of two evnls, a step which can only be taken WIth greatbcautWOng- A peace 2 .
| e . -

studles program in a Cathol1c school should address thé;qugstloﬂs:§f whether‘
h . a8 -

war is a Iegltnmate way to protect soJ/er} or whethér it may‘ée engaged in

\
ha W
.

‘ . N .
to overcome horrendous evil, or whegher war |s ever al. The'program

. = shduld also emphasize the Chr}stian's oblégation to. do e ﬁythino poss}bie

to refrain from war and the reSpOnsubulluy to ”sld the worTd of the Scourge &

-
LRy,

of war", . )

~,
LN

P

=

(%3

) G, T 7. A church practiée ‘is\o.‘f.fén far

.

weben

. ’\.“ . .
ed from what the Church teaches.,|

-

How can we teach our students about the wérk .of the Charch for

N ° ) . .
) . . .

‘- world justice and_ lnternatlonal peace when there ¥s’such a gap -
~ e " between Church prOnouncements and”the fow level of actnvnty in
JoON e Dy s .
- ~many\schools arlshes and digceses. +. ) ’ - C
. o LR
L - *

” Measured by |ts m|ss|on the Church may well be a ﬁa(lure. Cohdaigdyto} RN

- . 4 “vo ) * 5
'! 1 .

- almost any oth/nrlnstptutlon lt is a preclous resourc€ for‘Work to-build.a ) '5;
. R .

» - ° i . *
ve L peace;ul_global community. The prEBTmei: most dloceses parJShes and Schoolsiil\‘"
‘ . ‘ . '

’

o

CEA Peace Studles Program w:shes (
- to begin to C]OSG’thJS gap by helping Cathollc schools develop peace studles

.
EY 4 - o i A a
.

Tt programs based on;ﬁound educational, polltlcal and rellglous pglncfples . .

is-a°lack of well defined7programs. Th

’

g $-
8. The
- ) ATh

Church -shoul d minidter to the gpiritual needs of the peopIe T _
.no place in thg political renak A : . K

.. "' YAt the Gore of Cathollc teaching is*A God who so ;loved the world @
. : 3 S

to send His Only son to redeem it: The Church has always had 2 two-fold

. Al
A .S ( . - f L wE . .
- .t t o . e ” - LI .,
-4 T by ET < Boa L
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‘ . : . c
purposes personal- Sanctlflcatlon and The betterment bf human life. Various ‘"

~leras in the Church' "'ﬁory may have empha5|zed one. of these but®the other-

)
N [ . :

I3 I
was al}vays’ prés,ent. lt is-of utmost importance for?tholi chool peac& A

g

..

<. .
’ A}

progra'n.ws th '&emonstra&x;n understanding of the role of ‘the Church in human’ e

-~ ° . . s .
R .

.- affal rs.~ The W&rld Synod of Bishdps put it tHis way:

. . “The Chiirch has received from Christ the mission of preaching the .~
SR GOSpel message which contains a call to man -to turn  dway from
’ sin to the Iove of thé F er, . universal brotherhood and a »
R . . consequent’ demand for jlstice. ‘in, the world. . . . The ChUﬁchs
.~ -7 " indeed, is not. alone responsible for justice in the world;
o ,however% she has -a proper and *specific- respon5|b|1|ty Wth
‘ is 1dent|fred with her mission of giving witness before theo
N > . world, of the néed for Iove and ;ustlce containgd in the ° . ‘a
S Ggspel essage, a w:tness ‘to be carried eut in Church
L e Vinstitutions themselves and in the lives of Christians.
o ' ; (Justlce in'the WOrId),

>

* .
-\ . . [ ¢ o . .
.

-

Educational ReSpOl‘gl"blll’ty _ , '

1

- )k A LY !
T g Peace sgd;les programs are based on pacifist or Marxlsf\\_,\)h! \
assumptuons Such programs are neither a c0ntr|but|on \ .
L. ( fo “preventing war ner consonant with Church &radltlpns :
‘ - and teachings. M . ,
LT v ' IY ] L% . :
| , . Some peacéstudies programs current in American schools .do operate .'  ~ °
-~ o . . ' .

‘ Co R . . ‘ ——
Lt - out ofpacifist or Marxist assumptions. These .should be studied:.and .
N 4 -, - .

R0 AN

td - .
* . . ) - .

— 4 - ‘- ! LI :'

assessed along wi;h other- approaches to peate. But the |mporten§ questions , )
- ‘. “, R - * ln . ‘ . . y
PR j?r Catholic schools are:. Mhat, are the*key concepts and standards ; .

DR Nt a o . L

.o -\necessarx&jj:/an edqutlonallywsound\fpproach to givha[/;pncerné and |nter£>

R\ natlonal canfllctﬁ Do these Find support )] Catholnc socaal teaching ahd &~ -

L v LRI
gg@ o the school phllOSOphy? : > ¢ R . < A

P - < v

. Ib. Peace educatlon would be stronghy’ opposed by -parents and would,

l ) - in the long run, be counterproductlye to deveIOplng Christian g ] .®
St o “COMWnNy~ . Vo

i ' hd N . . » .
< . e .o L8 N . -

k) v ~ I . \
In the past Peace’ﬁtudles~cﬂasses have nbt always beeﬁ adeqqately '

=X

e . explalned to tbe schpol com@unlty " Few schools have 1nvnted parents to 'A%
s e et \ Fd /‘ ., 'N
e . * . . , < X B

) parficipate iﬁ'deQEIOprg.guideiines for a responsible peate\curriculdh. -
. '\- e T - : .

o . . . . § E
EMC ‘i * - * N . ’ —— ’ "Pa e ‘ LN

y’ ’ @ Ry , .
. - % ! e e - . *
‘ [ ] MY *
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Aruitoxt provided by Eic:

- T d

A well thought out_peace S}ydies program, based on soundﬂpolitical, educa-

-t > . ) . «

tidnal-and religious foundations and developed ghrough the efforts of
» 1 - AR . T
representatives of faculty; parents and students will help unite rather

- - » 4 ‘e

than divide .the school community. Co~ .
. . L - o

“117 School” administrators and teachers are already overburdened
and cannot be asked to take on-the additional wark-of
preparing a peace studigs currﬂtulum
/ (g,@;/ U .
The tash of |ncorporathng peace educatlon r’ the school wnl1 requure

- -~

N

some time and energy. 1t will be 5upported by the conviction that in

.
. . s .
L N ’

addition to sound educational and political ideas, Catholic schools can_

- N -
-

L 5

( ! = . ) -
corftribute an undg;jtandingypf Gospel values and religious motivation to -
efforts for world justice and internatidnal peace. The NCEA Peace Studies

Program endeavors to help schools meet one of the criteria’for]success in

[4

'Cathollc educatlon set forth in To Teach As,Jesus Did (IO)

;7 S
, The success of the Church's educatﬁsﬁa4—awsseon will also be
Judged by how well it helps the Catholic compurity to see
the dignity of human 1ife with the vis$on of Jesus and
involve itself in the search for solutions td the pressing’
problems of society. 'Christians are obliged to seek
justice and peace. , - ; .

Y

e
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e

structed on sand? i ~

L . )
1\ ' e
g ~ w )f - N ’ * -~
\ A -
Y t - v *
S o o R .o
Part C: Building a Foundation/Writing Guidelines ' ,
) * ’ " "The Sensible Builder" ' A i
. , , .
. . X - . - -

. _ o

If a survey performs no»othe;’sgrvice, it does provide the occasion
" ] - \ ‘ °

for a good deal of questioning on the part of anyone wha trie$ to inter=

- ~ Vi

pret the results. Two pieces of  data from-the administration qugstionﬁéire

of the 1975 national NCEA peace studies survey is the“source of one of.

. . . -
v

‘the questions: (a) 32 percent of the responding,schools rated their

Co : ) e, : B ..
commi tment to peace educatton-a 4 or 5 on a coneihuum of 1-5, (1= TFittle
or no interest in peace edycation, 5 = specific peace eddcétfpn plans

with defined goalé); (b) approximately 17 percent of the schools reported :
4 - s . v .

y

that they Qave’a school plan (A) and égide1ines (D). : ‘ ' g '
. ) ) N ; \ -0 & P
What comes to mind is the passage in Matthew'SJGcspel where Jesus tells

I3

N

the story of the sensible builder and the fpolish builder. The question:

. -
‘s . ~ g

Are peace studies programs in Catholic high schools built on the rock of oo

¢ . ’

sound religious, educational and political foundations? Or are they con-
k) ’ . .

. . - .

One measure of ‘whether the peace’program is eduéationally sound is the

A - .
context Qut oﬁ/CFich it operates - the.educaiional, political anc re{&gious
’ - * ) ‘ .

.
- . . -

dssumptions and'un¢erstandings thé& support the program. Often ‘these are L
[ . . - *
not articulated or*are not.clear. In some schools, the value assumptibns’

.

in controverdial parts of the curriculum are expli€it, though never C

N ' . - 2
definitely stated. In Bthers, the school ‘seems to functjon with, conflicting ,
sets of values. ‘

Catholic schools seeking to develop sound peace studies programs WELI .

»

[ 1 . .S "’ , - L
identify and make explicitfigv\concepts apd educational standards that are
PR RREARS - 2

v Te 7’ -

. | . , 9;)8 . .- R .’j%‘ . | "




™~

.consistent with democratic values and ?eligi0us principles. Put~into
~ . ' . . il ’ ) ‘.. .
guidelines, these will form the "'rock' foundation for the sthool program -

6
~ * . P

“%Q]#jng direction to curriculum planning ana settjng a standard to measure
N P N . . ) } - o
%erformance. _ . o S e - )

many scheols,devetoping éuide1ines will involve a transition from:

e unexamined assumptions to deliberate choices . »
A Y

.
.®

® unrelated issues to a coherent educational perspective

® uncritical positions to problem-analysis
4 ’ .
e. individual courses to interdependent’curriculum

_because guidelines will require:
e investligating educational, religious and political a55umpt|ons
and understandlngs and_CQ_\ng to agreement on sound prnncnples
. \ N ‘
° develop|ng a’ context out of which goals and obJectlves can be‘
designed . : - I
’ . » - 4 .
‘ . . » . - " ‘O . -
® selecting-criterya for dealing wnth,controyerSIal issues and
cbnflicting val ues ) )

* s
i b
L2

e buildifig a common thrust within which cooperative efforts between
classes and departments can be-realized.
~ . .
Agreement on the key concepts and standards of a peace sfudles program
. N ~ -..i
provides the framework OUS of éhlch a unlfled e?Tort within a school emerges.

B

-

-’

Jhe fol lowingepages suggest a process for developlng guldellnes that a
4

(8 - T
built on sound féqlgtous, educatlbnal and polltscaT assumptions and under-

stahdihgs. 1

L

e o R

L
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1. Define

LY

.2. Examine .

.

3. Discuss

Ce
L.’ State
‘Measure,
6. Write
®
¥
’ ~

- o

. -
- : ) - \ -
’ . L '
L N 4 . , -
Building a Foundat.ign/Writing Guidelines oo
A Suggested Process with Activitfes' > ° B
; L

’

justice and peace in sqcietal_terms - noe :
N Activity: See 3A - Defining gustice and .Peace in Society

v Q . . .. * . N .‘
the religious, «political and educational assumptions and

understandings important in approaching nonviolent conflict

resolution between nations and peoples and-constructive
global systems change. h £
Activity: See 3B - Key Goncepts and Standards. »

- ~ -

areas of disagreement and clarify questions,

Activity:  Make a list of disagreements and questions.
Invite a qualified speaker to address these issues. Come
to a’'consensus on these problem areas. o .
fundamental beliefs about individuals, communlty, conflict
and change, political authority, democracy, Y.S. respon-

sibility, the role of. the Church and»the,educatlonal

responsibility of the school. K

i gtivity:
+« frpm Activity B

Affiym the bist of key ccncepts .and standards
modi fy this Ilst or develop you; own.

how the content of the key concepts and standards flts
into'the schodl statement of philosophy. - . .

Activity: 3C - School Philosophy and Key Concepts and
S
tandards ' . . .
- ~ '
your school guidelines. ! ¢ -
‘Activity: Use list developed ln’step 4 ab0ve maklng
changes Pf necessary . "
o - 1, ’ Q ,
4 . . - .
) , Ty ‘
N N
- Y
b oA ? . b: :‘ -
- d ) A S .
A LR v .
- . o W
> X3
. . ’ N
o 7 » . o \ .
. . > , ‘s '

.7 *‘L

R




CACTIVITY 3A - DEFINING JUSTICE AND PEACE N SOCIETY

N v . .
. ' . . . -
[}

As a prellmlnary to q:scusslon partscnpants may wnsh to religw two, "

Church documents Pacem ln Terris, and Justhe in bhe World .. An alternatlve i

-

would be to have a qua}lfled speaker dlscuss Justice and peace‘as these a?e .

.
.

tredted in key Church .documents . Y . : ‘

N -
€
- N

Outline for discussion: Meanings-of terms - Justice, ‘peace

Al

. - Distinction of terms - justic® - peace
: ‘ justice --charity
vl order - harmony

v .
-
2

Tehilons that exist between efforts for Justlce and work for peace.

+

3 »
Necessary components of peace in society, of justite in society.
. ‘ A / \
"Values supporting efforts to achieve these. .
’ . { : o
Do ‘you accept these definitions? ' . v
. . . .

Peace - is harmony that results from a just soc&ety and peace is* order
- . which comes when.conflicts between nations and peoples are *
resolved nonviolently through agreed- upon governmental processes
&
‘Justice - the respect for the 'dignity and rlghts of the nelghbor-ln
' human relationships and ?nteractlon in distribution of
A scarce. resources, and in laws, and systems of baw.

i
e~
.
-

95 .

Ce,
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. Democracy. ’
%rklng of the democratuc process - 4 s

. ' s < . ot
» o, . . . T (

LIS -3 - . N ' -
. .

ACTIVITY 38 - KEY CONCEPTS AND.STANDARDS S

’ [ . . . . [
> A . i . - . .
e - :

Many of the statements in this section are bas®d on Church soc1al
. s

teachlng as found in the following documents

Tht~Church in the Mode rn-
l\‘ ~ I '

Call

to Action, «ustice . -

NMorid, Pdcem . in Terrls, The Development>of Peoples,

~

.in

\/ B

S

)

he WOrld and To Teach A& JeSus Did.

(NN 04

be“evallable to participants.

-

~ \

PN . . .
Copies of ‘these documents should

d J

“ -
- . .
B
. .
‘ .
.

Pl -

Indicate whether the ideas expressed.belaw' are specificélly part of, s
. N 2L

Ehe school curriculum and whether they shou)d be ;peﬁif?belly part of the

-

curriculum,

Human- Fights.- }he
,of the indiyvidudl

Community.

Scale:,
R
\

3

inalienable rights

-pursued.
, .
Mankind is.a unity but

A —'agree-to D - disagree

¢

are to be protected,
. and, when not yét achieved,

~

. .Are

v

Should Be , - *

Agree Disagree

~

A/l /D

Agre¢  Disagree\
. /, =

-~ .

A /I 0,

, expresses itself in diversity of .

cultures and national groups.

4 g . ¢
Public authority. 'Public aythority .»
bears the responsibility to.safe-
guard the rights of the indiyidyal :
and promote the common good. ' A/ A4 /D

. o . <

Responsibility for thé R .

‘rests ultimately with the, people.
_— p

Law. Law is our greatest h;ae for,

nonviolent resolution of conflict .

within andrpmong’ societies. A/ T

v . ' . K _' ] \ ) . L ',
Conscienée.” The individual has the - Lov e .
respongibility to measure requirements .

of Iaw against moral ob1|gat|on A/ / ! D
8

.
~ . ~

".fnterdepéndence. Our world is an

interdependent’ on€ +in which.the hyman .

famtly needs to come'.to}an ever ’ .

rncreaSIng understandung of common , ©

cbncerns and- ‘goals.. PR A / /7 D
P> . ., “ R

e 102. o

-
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v

>

s

“.Are

N\ -

Should Be

Agree Disagree

Conf\ict Confllct is an integral part
" of hyman experience. It exists on many

levels (intra- and inter-personal,
‘intra~ and intéer- group, intra- and

on each’ of these levels requires
particular, kinds of information
and processes. " Greater inter-

inter-national). Resplving conflict \\

Y

dependence may mean more, rather than T~

fewer, conflicts.

< !

WOrld order 'Just as the common

A/ _/_/ D

good within national boundaries depends on
order and law so it is pecessary for the
peoples of the ‘world to create for themselves
an order' which corresponds to the modern
obligations -of ‘ar interdependent global

-

societyg :

-

Power. Ending war and working fér,

A /_/ /D

,greater justice in'the world requires

\

ha

changes in "the United States useg,
of, power, along with changes in the
use of" power’ by other natlons and

"

peoples o s
L] - + L
Disarmament. ‘Because institutions
of the world law do not- now exist,
and because it is.not unlikely that
withouf them the nations will agree
" to complete,.general and inspected
dlsarmament,‘a nation that would be
a leader in world peace mus t take
initiative steps Jedding to dis-
armament and world law. in prder

to move natidns to join in structur-

ing a'disarmed world.
& ' * .
War. War, which can be defined as

mass, organized violence, is one-

means of resolving conflicts between .
.nations and peoples. Human beings-

have invented war“and huméﬁ“?eings
can find alternattves to:War‘ 4

A

, »
.o\ o, ’ .
R

-

[

AL 1D,

Agree Dlsagfee

S
- »
A/ / /D
A/ / /D
A/ / /D
A/ /. D
A/ /.0



’ ‘ ) - ) '
r S
) | ' .« Bre . $houtd Be .
. . ’ - Agree Disagree _Agree Disagree

Moral responsibility. Besides its
traditional positions on war (just wars
pacifism, holy ‘war), the Church now must~'
r deal with the concerns of nuclear.war. a 4 ’ w
) ‘dilemma of the just war preponent, -and ) ! )
‘wars” of liberation, a modern expPéssion R : .
-of the, holy war. o~ A/ _/ /. DT sA/ [/ D
. N R ’ " ’
\ " VAQy act of war aimed indiscrim- _ ” )\~’ ‘
|nately at the destruction of.entire ’ - r
‘cities or of exten5|ve.areas along ’ .
with their population, Jis a crime . - . o 2
‘ against God and man’himsel f." (The ' ' .
. Church in the Modern World, 80) — . ,

The United States. The United'%;ates, e - .
*though it falls short of its exptessed T . . ot
ideals, ts a functioning democracy in j ¥ '
which what the individual believes and’ . . \

~ . does has an impact. ) A/ /. /D <A/ /D

The United States has in its history, N

. . its resources, its political and ~
< e rellglqus tradltlons the potential fpr ‘

effective leadership in progress toward ] .
ending war "and working for greater N N .
justice in the workd. A/ / /D A/ /. /D

L

K} AN

The' Church The Church, as institution, -
as communuty, and as servant, must 2e . o
m

" |nVQIVe he concerns of the human . ‘ .
A \ family. . A/ / /D A/ f /D7

N

) The Church must defend and promote ‘the ° ///~3 \ L
’ + dignity and Fundamental rights of the ‘\l
human person. i .A__/___ / b A/ [/ /D
. The Church must in no way be confused IR . . i‘
~ ” with the political community, nor "
- bound-to any political system q{ - )
. T ideolggy. . =~ - 4 A/ / /D A/ / /D
Educat ion, Pedce education is the
responsibility of the_total school
community. ‘ A ‘ A/ /1D A/ [/ /D
Biscussion of controversial political
issues belongé in- the school, but
caré must be taken to present these fn. - .
"t an educatiqnal ‘rather Fhan‘a propagandistic o, .
manner. ~ A /-/ [/ /b . A-/ [/ /D

A St S—p—— i—— —— ——  —— ——

3 ' - .
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\ " .

' %

-

Are.

* Should Be :

.« Agree

"Schoold' must, Help develop a worid public
opinion that demands a war-less World and
that supports work ‘to build those structures

« that will insure peace while at the same

£

Disagree Agree Disagree

3

——/D —————

time bringing about greater justice.

Y

Catholic schools are not value-
neutral institutions.

.

v

L]

-

A/ 1/

A/ /1 /D

Beécause the school is part of the
Church's educational mission, it must
operate within the framework of.respect
for the dignity of all human life and
involve-its students .in the cdncern for
seeking solutions to the pressing problems
of society, among them progress toward an
end to war and greater justice among

" peoples and nations. '

IAN - R N -

~

A/ _/_/_D -

o,

-
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STANDARDS

’

. ACTIVITY 3C ~ SCHOOD\BHILOSOPHY. AND KEY:CONCEPTS AN

< ¢ ‘ o

A Suggested Process

. L] o 1
’ . . ‘/\ .
7 List the elements in the school ph¢losophy that are Spec1f|cally reFatéd oL
) to global justice and international peace. i '
- ¥
2. Next to each of the ehemén;s,*put the key concept or.standard that .gives . ..
diréction for cyrficulum planning. - - N
Sample - In order .to facnllt@te this process for some schools, the foilow-. T
" iny is offered as a mddel. The elements in the school phllosophy are taken
from the NCEA peace studies survey questionmaire, to administrators. ~—
Elements in School Philosophy . Kéy Céncegt§ and Standards
School is located within a world community ' ° Community - .
perspective. ' - Interdependence :
., : N World Order o
Respon5|blluty of the school, as partt of the Edycation
*Catholic Church, to educate fqr greater Church .,
justice and world peace. . . War . ‘ .
\\ .7 - ’ Moral Responsibility .
. N Disarmament .
. C \ ~o "a - '
Dignity’ and Human rights of Individual ) Human ngﬁts ,
R o Public Authority
) B » . ;hurch . Ve -
i Reépoﬁsibility to civic community and respect - _ Communi ty
. for law. . . - ‘. Law '
' . .- ‘ : Publlc Authorlty
- N Power )
4 & Democracy = . .
PR United States o .
Gospel values sypporting world justice and . ™ Wer . .
international peace. ’ Community
' . _ . Disarmament . s .
: ' .. Human Rights ' ’/& -
M Church .
Respoﬁsnblblty of individual Chr stian to work Democracy ) ‘
! for JHE{IC& and peace. Education . .o
. T v . Church - R

1§ - ~ War
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Elements in School Philosophy, -~ Key Concepts and Standards
K . - . ' o s . Cos
Cancern for nonviolent Con?lict resolution . Uni ted States -
in the school, local and national communities World Order- &. .
and_in the world. - . ‘ ) Moral Responsibikity’
T ) - Conflidt . .
N L Law \
] K Democracy :
1 ve : ) ' . '
Development of the peaceful person who will -~ War . '
seek alternatives to' violence.. : Conflict
' - R - World Order . _
) e ) ¢ » . e . /‘ﬁ
Developiment of harmony within the Christian Human Rights
commun i ty ' o Community .
Lot . Confliect, .
. . Church’ .
. - 13 . -
' 4 [} .
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. . . -
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.- Part D: bevelobtng CUrricuium/Moang ipto the Classroom

‘ .

b .. g
R -

Having agreed wpon guidelines, the problem is to develop a coherent currjcu e
luni for global justice and ‘peace based on the a55umpt|ons ané~understand|ng§/ i
del'ineated in the gundellnes > < .
t, 4 - : N e
How can the currrcu]um separate this vast field r@tQ manageable parts while /
still keepung a vision of the whole?
. A T

L ;' 1. A vision of the whole: Identlfylng essentidal obJectgges for
, : ] . global justice and lnternatuunat’peace providés a framework #ithin .

. which teachers can deal with specific 1ssues within a global .

.. .. N perspectuve A possnb]e framework -, . ] R }
<: [T Y i P \
* ¢?'_.')y' - - .
¢ ce /N - NONVIOLENT ARMS CONTROL - LN R

F \;‘ . . . s . . ¢ ¢ "a
™~ SOCIAL - ., ANDy - .
o b ‘ sooe [
A "EHANGES DI SARMAMENT L/ ‘
\ | vision anp - !
T STRA .
hall A . ) ™. ‘
.
) .- CHANGE WORLD
‘ AND b COMMUNLTY <
7 . "DEVELOPMENT - .-
K \. /- ) kil ‘! )
* e ce ) -
' ;- - b -
¢ \ -
~ :" - 4 v . - . ‘ . ‘ ‘e
gt : ~ n/ 4 - ’\‘_r“ m’ » - f- \“ - ‘ ¢ *~
S \ 7 . ]02 s - . 1 v >
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Essential Objectives for Global Justice and International Peace!
1]

Disarmament: Universal, complete and enforceable disarmament is an
essential}goal. But disarmament alone could make things worse without law.
World law: A strengthened U.N. ahd growth toward world law can provide

“alternative procedures for resolvmg confljct and achnevnng Justlceﬁn
world affairs. But there-can ' be no law without a sense of world communlty
to sustain it. Co . '

. . - “ ! L)

World community: Strengthenlng a ‘sense of world communlty is an |mpdrtant
contribution to thHe 'prevention of war. There can' be m law without it. o
If disarmament and world law are to 'be based on“consent ifstead of |mposed

by vnolence/ there must be developed a Sense of unity and mutual reSpon-

'stb|l¢c¥ among peoplé that reaches beyond national boundayies. , .
*, Change ‘and development: But most deople do not want law and Stability.
> They want change. They live ‘ynder conditions of deprivation or exploita-
tion and they want chande. In A5|a Africa and Latin America .problems of
. economic, social and politicad change can conte with or without mass violence
“ and totalitarjan-political systems, but it will come. Work for a'peaceful
world community .must prOV|de channels through Wthh needed change ard
~development can come. . . .
.. . :,

Vision and strategy: - Because buidding a peaceful ,world require§ agreement,

~ ways must be found to change not omly our own couhterproductive atgjsudes/
but aléo those on other military and economic power cen;ers and in the nations
of the Third World. Such action calls for an examinatioff of which attitudes
need changing and a realistic as§€§qment.of powdrs and purposes. Both
"bad guy" theories- and those views of unwarranted optimism that ignore,
threats to human, rights, democratic values and world peace, need to be

. d|scarded Work must emphasize constructive change within our global system

. and strategies that take into aceount polltlcal realltves. \ A

Nonviolence: Since values must beé defended and needed change some times
enforced; those who turn away from mass violence must understand other ways
. in which copflictymay be resolved and constructive changes: achieved.
" Knowl edge d# nonvfolent approaches to conflict is an essentlal element in
. bu:ldlng a,ﬂore ) Bt and peaceful world. ~ o

s
\ :,~ “ "i . 2

L3

“Values: Progresﬁ gn the other six obJectuves is unlikely without peaple and
nations drlven;by a sensq bf requnrement to explore them. That sense of’
requirement come§’when people touch those root values which assert the value
of the individdal, human soliddrity and social responsibility. An under- .
standing of why we should”turn from war and injustice and an acceptance of |
responsnblllty to become involved in bringing about the.necessary changes,

are key e]ements in the ‘educational process.

.

1 . . ' 2

’ o . -

‘s .
?Adapﬁed from To .Epnd War. ., [

. 1 . *
. R
" 3 103 3 . « L. ]
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Manageable

tatements

The-\\Estlons

N

k\l.

parts:

-
S~

K eping this framework -in mind,
can then translate the 0uudel|nes into the classroom.
- series of questions that follow, .the teacher can choose those
related to his/her subJect and ask it of each of the quudellne

.

the teachers
From the

b
-J?
f;i;:

¢
Not~ every class and every department wull have the same |nput into the

[ N

science,

v

studies,

ments may wish to add to this list.

*

%

peace studies curriculum.

Engl.ish,, relidion,.

-

9

Guidelines,' Part4C).

o7
What are: the
the 's
the
the
the
- the
the
the
the
the

the
the
the
‘the

) What f§:

political :
‘ cXﬂ1 -and cultural

reldted student

implications *

hnstorlcal perspectives
key economic questions
contributions of chemistry
biological implications
media |nté~bretat|ons -

themes found -int lltaratgfe and art
.religious -values

basis for invo
activities

~

Church

theological

role of the
Christian's responsibility
role of the United States
citizen's responsibility

«

and student. activities.

¢

The questions below relate most]y‘to sqglal

Other depart-

L4

For each guideline statémqnt‘(see "Building a Foundation(NrLtfng-

>
\

concerns

k]

and/or phy5|cs

N .

>’

I'vement

s

.
v
.

-




4

Developing . Curriculum/Moving into the Classroom = A Sample of thé Process

Moving from the school philosophy to peace studies guidelines to curriculum
content to student objectives. -

'
®

" An elemgnt in the school philosophy - The, school accepts |€s responslblllty
-\ for preparing the student agequately' for a world in technical and’

social transition.

. - -

A guide)inés statement - Our world is an. interdepéndent one in wRtich the
humap family needs to come to an ever |ncreas|ng understanding of common
concerns and goals . ,
/ .
Curriculum content = Wha§ are the political impliéations? The survival of
the human _family will depend on c00perat|ve decnslon making among nations.
.{One of several responses.) .
Class objecfive - The students will describe the present nation-state
system and the networks of international organizations in the world com-
- mupnity, recognizing the problems these systems pose in progress toward
nonviolent resolution of interenational conflict.

&

What are the themes found in literature? * 7

Many peopltes have dealt with the ‘tragedy of war in their_literature and:
have expressed hope in a time when war will be.ng ‘more. TOﬁe/ef several
responses.) ) L ] e
Class objective - The students will identify, the common aspirations and
hopes for peace exemplified in classical as wel 1 as contemporary world

literature.

¥

’

ERI!
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Evaluatind the, Peace Studies Program
I .

| s

What assumptions and undeystandings undergird the approath,to
problems ‘of world peace and constructive changes in intergational
social, economic, and political structures :
T \ Y5 .
Are these consistent with democratic ideals and Gospel valuas?
N d ' ¢
Has the schoo I agreed on ‘a framework within which to deal with~
questions of international conflict and global. systems change?
[ @ . N

L

| [}
Which are the class objectives in each department?

What efforts are beiné\gjzie;o integrate and coordinate programs

between classes and depjrtments? .

What percentage ofythe students have an active interest in global }1.
affairs? ‘ i

.

Educationh for peacé - . . . must involve the spiritual dévelopment
’ v of man, the enhancement of his valu€s as
an individual, and the preparatiqn/of

‘young people to understand the times,in

which they livell p)
: . N

S

i

Al ' ~
\ .
v L] ' .

lMar'la Montessori, Education and Peace. Chicago: Hemry Regnery.Co:,
1972, pp. 34-35. |

-
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PEACE STUDIES SURVEY ROJECT OF THE NATIONAL CATHOLIC EDUCATIONAL ASSOCEATION
N T ADMINISTRATION <
» "School ﬁ§‘~j: ) ' Diocesé ’ ) QState L
Street - 5)//7 ‘City . ) Zip.
38 . . . - . ‘e
., Name of . rgon filling out this questionnaire“ , -t
\ ’ N -, i . . %y
. Po§ition: i
o . ) cT 45** ' . < }
. ‘1. On a scale of one to, fivé, rate your school s cémmitment to peace‘edpcation°
¢ > - 1 == little‘or no interest .in peace education - !
85 -- specific peace education plans’ w1th defTred goals .. "
<A, as a,school community ; ' ‘ )
h B;‘ Student Actjvities ..
‘Religion Department . s .
English Department . ,AT - . o, . ‘“}"
Science Department - " : ) ' )
. . Soctal Studies Department . ot . -
o - . e ‘- ‘N ’
- R
’ 2. Does the school have a global justice/peace studies class(es)? .
: yes”': . ___ Elective? .- ) N
AR no : Required?:. -
Please send copies of curriculum materials, units, projects, etc. relative tp peace’
studies in your school. . ' . . .
" 3. Check which of the following elqgents .are explicitly included in your schoolfs
ph}§osophy/statement of purpose. "3
A, school is located within a world community perspective ¢ ’ /T
B. responsibility of the school, as part of the Catholic Church to educate
he for greater justice dnd world peace
' C. dignity and human rights of the individual
D. responsibility to the civic community and respect for law
, E. Gospel values supporting world justice and international peace "
, F. responsibility of individual Christian'to work for.justice and peace
G.,concern for non-v1olent conflict’ resolution in the school, local and
. . " national communities
H, apprec}ation of tultural and ethnic“differences v - i
___I. developmgnt of the peaceful person who will seek alternativeg to violence
__J. development of harmony within the Christian community j; )
v o — .
.\ - ‘ \ L\- . s (over{'pieage)’ 5
o . . /’ . \ ) R
, A
h / v i
// ] !. 4
- . Wl
© ~ : : - - ' A
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A

. ' V - ~
. T -
N »

*

. m -
., Which-of the following steﬁs have been ‘taken by yéﬁﬁ scbpol?

LY

RIC

A, In order to help students learn to live in puriemenging‘world

\

‘ﬁé A féculty member ,

€. The program is based on wri;tenﬁagréédrupon guidelines’ { * -

s

“

—

Does

Al
;

resources and materials’ for teachers”

' . ' '. '.\ (J.
D. Guidelines were drawn up by a' committee made up of representatives

. community, a school committee has developed a plan: for
education in world justice and international peace

N
a‘

or a committee, is responsible for developlng
* and coordlnatlng the program for thé school.

P T

.
‘e ‘\

from:

-

faculty . school board , ~
students .diocesan school. office
parents * ‘ )

.

. . Y SR )
E. A professional peace consultant (or organizatiofi) helps plan the program.
F,

N -

This school provided for in- -service opportunities forj teachers to develop
their competency in pollt%cal ethical and educatignal questions related
to world justice and 1nternat10na1\peace. '

l
~

_ G, The school has (is developlng) a world justice and ﬁeace,resource center

. (or unit withtn the 11brary or resource center).

-

< : ‘
the diocesan school o%§1ce offer assistance in peace educatlon by providing\

. M C R

-

1 4

i’ yes no;
in-service opportunities for teachers? _ C yes no
" services of.professional peace consultants? ' yes no

6. Please add ény comments abouév

-

your school programs and/or this survey.
> = i)

-

<

\, .
( J %
< ~ - - . X .
E J - S
o '
% A -
LY e . - .
b .
. ‘ ! { l-*
. 7
' { 4
. - - . L}
- ' . ~ . z
/ . -114
: 108 )

A

. mey

'
’




September 1975

. .
N ]
R -
A"

PEACE STUDIES SURVEY: A PROJECT OF THE NATIONAL CATHOLIC EDUCATIONAL ASSOCIATION

-

' : SOCIAL STUD i E S DEPARTMENT

>

SCHOOL - DIOCESE . STATE
™~

(

STREET - , CITY

Name' of pérson filling out this questionnaire:

¢ -

Position:

. «
' . N

“ »
This questionhaire was/was not discussed with the social studies, faculty.

- 5 - N
. -

* %k -

v
¢

. .

Please check those concepts listed beloy for which you have specific objectives

in your social studies classes and 1ndicate at what levels (grades 9, 10, 11, 12)
5ot

these concepts are ekplored.’ _ .
R N

. conflict i ', ___sovereignty
___power and authority ’ ___war’
" .__developmert ___social changef .,
__pacifism : ___hon-violence
justice , , ____peace
___deterrence ¥ “  __interdependence
___disarmament * ___functionalism
__collective® security . ___patriotism
___nationalism. ___otherz ~ -
2, Please circle those in #1 above that are specifically related in your school program
;"to concerns "af world order and non-violent conflict resolution,s

/¢ .
3. On a 'scale of one to five, please indicate the degree to wh1ch the following student

.

v#4+-goals are part of your social studles Q\esses ) .

% . .
. 1 -~ tehgegg;ally mentloned in class to 5 -- specific instructlonal
obJectlves 1ncorporated into class

The;students--&\e,/ i : f

.___A. distinguish amorg the following kinds of conflict: intra- and inter-
personal, intra- and inter-group, and intra- and, international,
.__B. demonstrate the ability to challenge ot defend the following statement:
conflict will always be with us, but men make war and men can take
steps to develop alternatlves to war as a means of progecuting
1ncernatﬂonqi conflict. . ’ »
analyze the causes of war rejectipg single cause theories and recognize
‘the complexity of international conflicts. -
describe the present nation-state system and. the networks'of inter-~
national organlzatiops in the world community, recognizing the |
probléhs thefe systems pose in progress toward non-violent
" resolution of international conflict.

v
.

v
~

115"

(over, pléase)

\]




. . E., apprpach so¢1a1 problems in a global perspectlve recognizing their
.. .. . ‘origin in the presert irterdependence of peoples and inability ‘of . -1 S
o o individual nations to deal with such problems independently, : «
et Fe examine the problems' of legitimizing an international politica¥y authority.
. ' G“ undensténd the need for and.the dangers ih a supranational authbrity as
e e asway, to processy international conflict without violence,*
» H., éxpldin the development and function of world organizations such as the
e ’ %" League of Nations, the United Nations ‘and the Intern tional  Court’ of <.
. T Justlce Examine the charters of the latter two orsa izations and
., < L discuss alterngtdve proposals for world orgénizatlon.
.ot __:I: examlne presefit world concerns, such as the world food problem and the '
exploration and exploitation of the seas, 1q‘terms of opportunltles ¢ ’
il they offer tb’bu11d a better world.order. y -
« . 'recognizé-the legitimacy and importance of any nation's active cooperation o
Yy ,’ in solving world problems and in worklng for a world order based on .
' Ve s humgn rlghts and d1§h1ty. - . . A ’ 3¢
K., acknowledge and support, positive action by!governments and world organlzations
to""rid mankind of the scourge of war" and credte other means’ and piocesses —
by which conflicts among nationms can be conductéd. . . .
. L. evaluate the values in our present American political community while seeking . .
s :to understand those pof other societies, = . . 1
M, demonstrate the abillty to challenge or defend the fgﬁlowing statement:
. a system of laws is our greatest hope for non-vio L&t accomplishment of

° ", .. social change, . X . BN
_..N. analyze the tension betwedn conscientious ‘refusal tU-UBey a law and socfal
’ requn51b111ty to mafﬁg in an.ordered society. o ;
. __0. bring the alternative perspectives of several different perlodicals to . ; '2
bear on specific war/peace issues™and world justice concerns. . k
5 + _P. study a particular peace organization: its leadership, funding, policy
" program and the moral and political assumptions substant1a1 to, 19& work? | .
Q. other: . . . . Yo \ .

4 . . .
‘ o

. 3
"" 4, Where you have had a cooperative, ‘inter- departmental project related to a concern

+ listed below, indicate which departments shared in the project.-

L
¢ ' ) Religion Science ° 'Literature/Humanities
world food problem ’ ’ .
uses of the seas : . .t . ' .
energy (0oil, solar) o . . . -
p_gulatlon ' . . )
. military power and weapons o - \
non-violence ' , , . ]
ecology . % _ N ,
other ) st
N - e ’ . I3 .
5. P&ease send any cop1e§’of curriculum materials you have\ﬂeweloped relative to the :
subject of this questlonnalre. ‘

a

~

h 6 Please add any comments about your school programesand/or this survey: . .. -

>
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F

w Ll.- On a scale of one\go f1ve, please indicate how fam111ar religion teachers on your )

' staff are with the folléwlng documents: ]

l -- 11ttle or no fam111ar1ty to 5 -- very knowledgeable.°

&~

Mater et Magistra “ . | . ' . e s .
The Church in _the Modern WorId C A % : h
“ Pacem in Terris, ‘ , . , . LT ’
Call to. Action oL ’
* __Progress of Peoples’ ' L . . .
Justice in the World -
To Teach As Jesus Did

II'I

-

c
-
t Y
.

2. On a’scale ‘one to five, please 1ndicate the degree, to which the following student

goals are part of your rellglon classes . .- .

I

%5, ‘ : o cover theé. subject ¢

¢

-+ + Thé students--- ‘ ) - -

» - ' ¢

va

) . l1st the basic human rights that belong to egery person b
. show where these rights are taught in Scr1pture and theisoclal doctrine
of the Church
. Treécognize that many societal problems arise because of/rights in conflict
+ with each other
. analyze solutions tp problems of justice amd peace within the framework of
. human dignity and r1ghts Looos s ¥ Ty

inner tranquility, as harmony and c00peration 1n soc1ety dnd as order in

civic communities - .
F. define the-role of_the Church in p011t1cs as value giver and as active
( participant in worklng for a better society but not asﬁruler in the:

secular ordet .
G. state 'the attitudes’ .toward war and peace ag found 4nPacem ind erris,
. The Church in the Modern World and The Progress -of Peoples.
‘H. explaip the traditional Catholic pOSlthn% of yar, i\e., the. just .
- . war, the holy war and paplfism. L
I, debate the limits of legitimate defense" using humanistic principles
Catholic social ;egchlngs and Gospel values in supporting their ', -

positions " 2
o e c g s
IERJ!: y LT b o ]_1}7 Co ﬁ(oveﬁ&-please)_

. \
4 "

... SN
' ' 1l -- tangentially mentloned in class to' 5 e specific instructional objectives

1

o discuss the various ways' that peace is experlenced in the human community’ as

it " \‘( . N ’ ‘ ~ . A LY e Cy . . Ad \ ¢
¢ 9\ 2 / P
PEACE STUDIES SURVEY: A PROJECT OF THE NATIONAL CATHOLIC EDUCATIONAL AS80CIATION
. . ‘ . DUV
) - REL I G1I 0 N . DE PARTMEN T o ., .-
. T ra I . S
.~ school ©___ - . " " Diocede State_.
Street ‘ - ity . , Zip.
\\uﬂff of person filling out, this questionnaire; . ) p' . v, '—) .
. " . ’ . > . Y <
\_ . vt . Positibn: _* .. : :
+ This questionnaire was/was not discussed with the religion faculfy.' . :’
. . - . h A 1Y
Kk ok ok v . -t ~
- “ -

/\.

.~




‘. ¢ . , "-o L \ ‘\“ 2 ..
C . » -
__J. examine the various ways 1n*whlch non-v101ence has been taught and
. * experienced in human éoclety and the political and ethical supports
a for hon-violent conflict resolution - .
< K, judge if “it is\ever morally permisgible for a perSon to support and e
take patt_in warh ﬁgbvwolent revoLubions.) Judgment. should be made
ratlonally”and Based”on c1ear1y,articu1ated values.. . ,
.o L, recognize the Christian responsxblllty to'work to end war and promote
justldé among peoples no, mattér whether one takes a just war, a
holy war: or a pac1fist 9051tlon ) ' P . .
___M, discuss tfha varlous ways that justice is experlenged in the hymah R
. community as’in the recognition of human dlgnity and rights in’ an
equitable distribution of the earth's wresdurcesy- in relationshlps
: betweep individuals and beoples, and rin laws cand systéms of law.
. N, dckn ge the legitimacy of government and laws-but at the same time
accept responsibillty for conscientious judgment' of spec1f1c laws.
/ . <
Please check if 11turg1ca1 or para 11turg1ca1 experiences are designed or p1an§id
"to help students j : . . T A ~
N - . ¢ 4 * .a',,
__;A;' 1ncorporate into thelr 11v the teachlngs of Jesus on thﬂﬂbrotherhood of
. all mankind : -
_ B, appreciate the value’ of harmony and cooperation in tHe family. and in the
cotmunity (1nclud1ng local school, civie dndglobal). ~
___C, .identify themselves as memberg of a global community >
__ D, relate the teachlngs of the, Church in regard .to wor1d jgﬁtice and peace
PR to their persgnal and commﬁnlty respon51b111ties

Q

E

RIC-

P e
.

'Where you have had
* listed below, indi

cooperat1ve inter- departméntal project related to a concern
ate which departments shared in the project" o

L L Ve . -
Soclak Studies Englxsh " Other' &
. . ¢

L) N

N

conscience and war L >
‘non-violence : ki - ®
*, .
world. hunger . s . L -
population o e .
world resources scarcity s, . - .
biological warfare R - i
military power and-weapons o v o
other . §e L
Do you have a peace studies class as part of your religlon curriculum7 .
T ___yes————no— - ‘ ‘ -
Please send any copies of curriculum ﬁaterlal you haNe developed relative to the
subject of this questlonnaire. . . ‘°:_ v*», . At . -
. <o ” . . - » R .
Please add, any comments about your{sdhool program and/or this survey. - '.« - . %
P .
i *, . . .
» _”‘ /__’
* S
& R A .
I N 2 ' ° 3
'
7 ‘w N . N » Q._ 4 -
o h < , .B
< 4 s, N .
< s Ed
. . 6, L]
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PEACE §TUDIES SURVEY: A PROJECT OF THE NATIONAL CATHOLIC EDUCATIONAL ASSOCIATION

< . . .
\ SCIENCE - L, )
SCHOOL__ . . DIOCESE L STATE /
) - — - — . i e
STREET__® ' . ~_ CITY . . ZIPy e
; : L : . ‘ . : :
Name of person filling out this questionnaire: N,
. . .. . . ] . 0y 7
a Position:- ' - !
T * % % . . .
N\ A

‘ - .
. This questibnnaire was/was not discussed with the science faculty.
B N ¢

1. Wﬁich view of the world and its resources best describes the attitudes of the
science, department faculty? -
»

" { [ P i
¥
A. Nations rich in wealth and natural resources have a moral respon51b111ty

to aid poorer natlons..

’ N
B. Because humanklnd lives. Brecarlously,on "life raft earth,! science may
be called upon to help decide who should survive. ) N
e
(oF Poorer nations should not require that the developed nations restrain
: technological advances in the uses of natural resources. Such advances 4
- will.ultimately be enjoyed by all peoples. e ’
. . v . N
* Db, The\ean;h and its resources are the common heritage of all humanklnd and
. all should share wealth and resources. Hence, the cooperatibn of all *
peoples is necessary. -~ -
. ~
» Your comments: e _ . -
. e A v .
s - -
2. On a scale of one to five, indicdte if the following international: events and
¥ world conferences are dealt with in science classes. v, ;s
.o b
.~/14>‘ k.-- tfﬁ%%ntlaﬁly mentioned in class to 5 =- specific instructional :
. P objectives cover the subject
’ . A. U.N. Conference on the Environment . i .
_ Bg World Population Conference '
-_*C. 0il shortage and .problems of fyels - )
- D. " Strategic Arms Limitation Talks {SAQIQA ' 5" *
¥ __E., Green Revolution ’ . . :
>, _F, Limits to Growth: Report of the Club of Rome .
G. Law of the Sea Conference _ ,‘4?‘. Z
: H. World Food Conference t .
) v - / / - : ’
- ] v? -~
» ' 4
~ « 3 . -
. S over, -please) -
' 119( | (over,“p
. ’ . ]]3 . }7 \
L 4 |
. " , A | « 0,
- ' | . :




f - \
€, . . ) -
L g \ o
, . 2 X
S . - . - . .
) . N
.« ” N =
: 3. Where you have had a cooperatlve, inter-departmental pro_]ect related to a -
T ‘concetn listed below, indicate which departments shared in the project:
‘ . ) ;. Social Studies Religion . English Other
< world hunger > ’
’ population coxftrol . -
: resources of the seas . L : : )
S energy, crisis - ) R - «
. 3 \ Y [}
biological warfare ¢ =
; nuclear energy . " S .
' " . weathér alterations ) . B
oo other . . - SR j ) : . N
: | : N .-
. A . N -
- e . - . . ’ .
. & P ~ Y
4. 'Please send copies of currlculum materials, units, projects, ,etc, relatlve to
the subyject of This questlonnalre. - ’ . / .\ ’
: ’ ! N P
¢ 3 :
. 5. Please add;any commehts about your schoolk pro§ram and/or this survey'.
- . v ‘ ." " ‘e
. e . . ~ )
- g . V. .
. * N — R - . N
. ) e s.
. % - ‘ . . r .
Ve LY .
a - 3 - \
¢ ¢ '3 - e
. , ; . - . .
. !N . . ' * .
> N ! . - . - 4 . LEEAN - - .
~ M o >
4 [~ , ., N . '.Q
. N © )
* ‘ ’ )
- . N vy - LI A .
: / . .
\: \ . LN
. -
s * . -~ —
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. o A ,
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\\\ A. All persons are-born free and equal in-dignity and rights.

— - . 4 . .

~ . ) ~ . ‘ . i . ° . . - . !
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- : A o »  September, 1975 -7 ‘
PEACE STUDIES SURVEY: A PROJECT OF THE NATIONAL CATHOLIC EDUCATIONAL ASSOGIATION .
. . ) .. -~ . ’ ' . , ) ""\
) ENGLISH - DEPARTMENT |, . - .
A 3 - . R .
- SCHOOL,__- - . ' . DIOCESE____- . . STATE . ° .
. , . . o T
STREET . : .CITY_ . R ZIP
. ! 4 [ -

Name of person filling out this questionnaire:

., - '’
- /{ . - Position?: - L . ,
¢ . t .
- P N . o o )
This questionnaire was/was not discussed with the English faculty, . . !
. . - " L
. * % %k
. , ~ —~ t, N N

1. In what ways do teachers in your department concern themselves with world 'justice
and 1nternat;ona1 peace? (Please check one or more of the following..) . ‘
A, incidentally takes caré of it as opportunlty arises - :
B, individluals consciously plan objectives and choose works that deal with
. these themes -
C. teachers have. dispussed. what the Engllsh department can conttibute to o
peace education and will incorporate these themes as ‘they see fit
D, the Engllsh department has discussed its.contrtbution to peace education s .
and has agreed oh a plan to incorporate these themes - .

2. The range of works chosen for literature classes allows the students to develop
) insights and understand;dgs of otherlldtures and different value systems,
- . __yes __no .
. "./ ) ' . ’ N s — -
. 3. The following values have 'been recognized ir the United Nations' "Universal
: Declaration of Human Rights." On a,scale of one to five, please indicate the
degree to which. these values have ‘been 1ncorporated 1nto literature c‘asses

1 -~ tangentialby ‘hentioned in class to 5 -~ specific knstructional
e ‘ objectives cover the- subject

L ‘

\F ‘B, Everyone has the right to life, liberty amnd security aof person. ..
___C. No one shall be subjected to torture or.to cruel, inhuman or
degrading treatment or punishment,
___D. The will of the people is the basis for the authority ‘of govérnment,
. Everyone has duties to the community in which alone the free and full
develqpment of his personailty is possible. ,
F. Everyone has the right to freedom of opinion and e&pressioq, th;s r1ght
. includes freedom ,to hold opinions without interference and to seek,
receive and impart ipformation and ideas through any media an¢ regardleSs
of frontiexs. . -

, i : -
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4.

6.

<, - . a P 4 . E .
e 3 Ve \y v i - .
f‘ ; o — .\ . ; . ¢ - [
' .b ’ -‘ - e ) ' '3. ' «
. - 7. N » - 2 > ’ ‘
) « < o f °. I" [ 9
. « " , \ . - . »
On a s ale of one to five, piease indicaté the degxe to wh1ch the follow1ng'
student goals are partoof your English‘classes. ~. N Y. "
« ,“ - AR
o . 1--- tangentially mentidbned in class to 5 -- specific instructhnal
L -+ objectives cover the subject ] , - t.
.o -~ b . ’ '3 o . R s -

L

The sﬁudents--;

-~

.

&

st ; P

-

-

Ed

___AS ideﬁﬁifv the common asplratlons and hopes fbr peace

a
’

classical as well as contempdrary world 11terature

p

exempllfled in

[y

B, becqme-aware of the transnat;onal nature of many\sultural endeavors,
‘ and suggest ways.in which cooperatlon in thes& areas.may be encouraged
__GC. distlnguish the kinds of peace as depicted in varions bodks and literary
- works, e.g., peace as a.éense of persdnal contentment,. as harmony ip
* famllx and” soc1ety,rand as civie order that allows for the non—v1olent
L resblution of conflicts. : !
__D, tanalyze;the impacteof war and/or violence, an the individuaTl and- the
*communifty as portrayed by theﬁ/eﬁtral themes “of various' wotks.
__'E, ‘investigate how the questlons* war and violence are tgéated in . -,
. - specific works of art, i.e., as exc1t1ng, nécessarx,/real “hhreal L
- * tragic, a human dilemuna. . , 3 4
—-F. ,examine whether the wﬁrk(s) portray "expendable" victims of war and
. v nce ‘and 1denty£y the ‘underlying values in the -port al, L
~__G. d1scuss the causes and variouy outcome$ of social upheavai?is‘y *
’ ‘presented 1n literatare, . . -
___H, determine standardsgfor Judging violence and war as these/af/z
'. presented in literature.. Does the work elicit attitudes wh&ch R
"reflect respect for the d1gn§ty and the rights of huyman beings? ‘
N N §—~\\ ¢ ) ‘
Do you haue a ‘peace studLes c1ass(es) as p%gé\fﬁ your Engllsh,dhrriculum? )
_Ayes, - o Electiye’ . ¥ ~ -{'
no c oA Requ1red7 - s
. J(‘wﬁ% ‘o~ ‘ A :
Please send copies.of chrrlgelum materxals,,unlts, prdject ,:etg; re{ative to .

_peace studies,

?

N
¢ T

-t

"Please add any comments about fouf“schooi programaand/or this survey.- .

- 4 -

PN
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B , ’ N U $ . . - September; 1975
‘ o ‘:‘ ® N * . e
s , N . u .
- ?EACF STUDIES SURVEY: A PROJECT OF THE NATIONAL: CATHOLIC EDUCATIONAL ASSOCIATION
A " STUDENT . ACTIVITIES .
'y - i
School . Diocese . ___State
3 P N -, s 1 . £
/* SStreet - i © City 2 - 2ip
R Q‘s : . " [ ('\

. Name_of person filling out this questionnaire:

(A
’

? Position: . ~ .

\‘ . v ’ ,,: . * &k ) '

P - , X .
Thisﬁquestionnaire was/was not discussed with student leaders. ) .

For each of the dctivities listed below, 1nd1cate the extent to which’ students
in your school have part1c1pated

.
-

4 -- many % some 2 -- few 1 -- none -
. __ A, assemblies and .speakers on war/peace issues and world- justlce concerns
‘k\_ . rk with appybved community groups as part of the school learning :
- . ,jexper1ences |
, —C, participation in programs such as the Model United Nat1ons A
. —D. expr $sing world concerns in studént ‘newspaper e - )
- AagEe part c1pat1oﬂ‘1n polltical campaigns and issues in the- 1oca1 communlty
__F.{ study tr1ps to Washing&dh, D, C..or to. foreign. countries
i 7/ )\' . & . . [
. Z.::Check he activities - . : . ,
,i . M . . \'

A, Bullet1ﬁ boards,  the- newspaper and school anncuncements call attention
. to'special international events &nd days of celebration, for example,
U.Ne Pay and Human Rights Day. ) . .

2
At - M ] 4

. ‘B, School counselors aid~st\?ents 1nterested in careers related to peace
A e ane,world affa1rs. :

‘ . " / hd L e ) \) A ,
"__C. The"school has -a teacher/stpdent resource center focusing on 1nternat1ona1
;. R concerns and quest1ons of conflict, war and peace

. E— - ?

D The schodl 11brary/resource center keeps an up-to-date selectioh of

- B mater1a1s related to international concerns and peace.
- al
3 -~ - ‘ .
o *
, " .
- 4 b .
‘/A
*
- - . hd »
Y 7 1 . ( -
./4" \‘ -
N < . —— > N .
A . . . " (over, please) .
- ’ ) " 4~ . ~I .
, . < . . . > T, .
) b ~ 2
/ s . FERN - ,
o , \ N oot
s - / ot
P , . .
’n,' . - 123" - * .
o , . - ’ R . .
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- - »

Check wirtich of the following organizations haverserved as resource agencies for
the school or for school projects,
AmeRican Associ oq‘for University Women League o# Women Voters
American edom frot, Hunger Foundation . ___National Council for the Social
. American Friends Service Committee, . : Studies
Bread for the World —_Overseas Development Council
Center of Concern ) . National Education Association
Center for War/Peace Studies ~ . National Catholic Edusational ™
Fellowship .of Reconciliation | : Association .
Foreign: Policy Assoc1ation , . .___pn1ted Nations Association
Institute for World Order ___United States Catholfe Conference -
. . - .~ Division of Justlce & Peace’
) B ’ - __World Affairs Council R
___World Federalists, USA®
World Without War Council
Others (please list)

|l'l|l

N

*
*

~ ’

f -

Please ‘'send any student activities materials y0u have deveftbed relative to world
justice and peace concerns, ) .

Please add any comments about your school program‘aﬁd/or,tﬁis surveyl
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.0 WEST COAST SURVEY: SCHOOLS THAT RESPONDED <

Administratkoﬁ

Students

-

English

L

-

Social Studies

Science

¥

7

Religion

California
Fresno Diocese . )
San Joaquin Memorial, Fresno . X’

G-

Monterey Diocese
Notre Dame, Salinas

Los Angeles Archdiocese : \
Alverno High, Sierra Madre )
Bishop Montgomery, Torrance

+ Cantwell, Montebello’ )
Crespi Carmelite, Encino
Holy Family, Glendale _
Immaculate Heart, Los Angeles
La Reina, Thousand Oaks
La Salle, Pasadena .
Louisville, Woodland Hills ! >~
Marywood, Orange
Mater Dei, Santa-Ana -

_Mayfield, Pasadena . . v
Pater Noster, Los Angeles
Pius X, Downey ,, .

Ramona, Convent, Alhambra

Regina Caeli, Compton

Sacred Heart of Mary, Montebello
St. Andrew, Pasadena

St. Anthony, Long Beach
St. Bonaventure;, Ventura
St. Francis, La Canada
St. Joseph, Lakewood

St. Menica, Santa Monica’
St.” Vincent, Montebello
Santa Clara, Oxnard
Villanova Prep., Ojai

¢ 3¢ >¢ > X<
¢ 3¢ 3¢ 3¢ 3¢

-

>x >

>X > X X

D¢ DK DK DK XX D 3K DK DK XK XX D<K XK X< XX > XX XX X X<

> "¢ 3¢ ¢ x

Oakland Diocese - ' :
Bishop 0'Dowd, Oakland
Carondelet, Concord
Presentation, Berkeley
St. Joseph, Alameda

>X XX > X
XX > > X

<

>x X

> >

X > X X

D DK DK DK DK XX KX XX -

X > XX X X

<5< <,

>

2 ~ a\ ) .
DD XX XX X X > XX 3 > > X X X

>X > X

X X X

>x X

XX 3K DX XX X XX X X X

CBC 3¢ 3¢ 3¢ 3¢

> 3¢ > <

X XX X X

>x X

7

. . .
> D XX 2K > XX X XX X X > XX X > < < >< X<

> X

DX XX > >



Sacramento Diocese
Jesuit, Sacramento- ° ‘
. Loretto, Sacramento 1
Christian Brothers, Sacramento
St. Francis, Sacramentq
St. Patrick, Vallejo

San Diego Diocese ..
St. Augustine, -San Diego ~
Notre Dame, Riverside
Rosary, San Diego

&
.

San Francisco Archdfocq;e.
Cathedral, San Francisco *

Immaculate Conception, San Francisco

Mercy,.Burlingame

Mercy, San Francisco ¢
Notre Dame, Belmont »
* Notre Dame, San Francisco >

Notre Dame,,San Jose
Presentation, San Francisco
Riordan, San Francisco
St. John,_Ursuliné,: San Francisco
" St. Paul, San Franciscd
*St. Rose Academy, San Francisco
San Domenico, San Anselnd
University Mount, San Francisco
Santa Ro3a Diocese \
Cardinal Newman, Santa Rosa

Oregon °

ﬁbrtland A;éhdiocese ’f

\

Academy of the Sacred Heart, Salem

Marist, Eugene

126

120

. \
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X X" X X X X
XX X X X X

X X X X X X
X X X X X
X X X X X
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Washington

Seattle Aréhdiocese '
Blanchet, Seattle-
Kennedy, Seattle
St. Placid, Olympia

Yakima Diocese
Carroll; Yakima

{

-

X X X
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! APPENDIX 3 "\
’ NCEA Peace Studies Program - WeéE,Coast'Advisory Group'.'
N . N ’ ! .
Ri:ta Bucher . \ﬁ>\ Rev. Briaa T. Joyce
Parent-Teacher Group Chancellor ' .
+ OQakland Diocese »_f Oakland Diocese
- . v , p)
Alan D. Calvin, Ph. D ° Boris Kastel ~
; Dean of School of Education Blshop 0'Dowd High School
. U. of Sah Francisco ) .~ Oakland
Rev. Patrick Clark l r  Rev. James Keefe -
“Supt. of Schools Loyola-Marymount-U.
w Seattle Archdiocese .
Martln Langan
.Sr Barbara Collier, SNJM St. Mary High School :

Director of Education °* Stockton Diocese -
Sisters of the Holy Names, Oregon —— : N

' - . Sr. Marian McCarthy, OP
Rev. Arthur Dernback , Asst! ‘Supt. of Schools
Supt. of Schools Spokane Diocese

Portland Ar;hdiocese

- - . ¥ " Sr. Rosemary Muckerman, SSND
. Sr. Nadine Donnelly, oP L secondary Sthogl CGonsultant
A Educational Television eenter ~ *Los Angeles Archdiocese,
San Francisco Archdiocese X ' ~ !
o A - . Rev. Max Oliva, SJ Y
4 Sr. Harriet Dow, OSF ' Dir. of Social Mlnlstrles ,
Educational Consul tant Lalifornia Province, Society of Jesus
Archdiocese of San Francisco -
L s - Rev. ) 0'Neill
Sr. Stella Enright, DMJ Supt. of Schools '

Conference of Religious- Directors Spokane Diocese
: of/ﬁducation, Western Region- .
' Rev. Joseph Powers

Bro. Cassian Frye, FSC - Dean of the School of Arts & Sciences
‘ Direttor of Education ' " University of Portland * .
‘ : Christian Brothers g TN
7 ” Sr. Diane Reese, SND
) \ - 7" Sr. Marie Jeanne Gaillac, CSJ Justice & Peace Coordinator
§ Bigentennial Program Not%e Dame High Schools
L San Francisco-Archdiocese , _ :
IR ' ' - Sr. Kathleen Ross, SNJM - o’
Sr. Leonard Gaskell, CSJ ) -Academic Vice President. a
University High School "35! Fort Wright Col lege, Spokane
San Diego . - . , “
, . Sr. Mary Taylor, SNJM )
Sr. Gerarda Marie Joubert " . Asst. Supt. of Schools
’ Vice:Principal, St. Monica High Seattle Archdiocese ' )

Q ’,_ : - ) ;25353 ) -




Kay Weaver
Curriculum Directar -
~St. Mary High School
Portland, Oregon '

—~
, -
4

Speciél.Advisors

Norma Ander'son
. Dir., World Without War Council
Portland, Oregon

. Betty Cole
* School Program Amkrican Frlends
Servide Committee )
_Pasadena, California

Robert, Freeman
Dir., Center for War/Peace Studies
Oakland/Berkeley, California

-
.

N
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" A8 of December 5, 1975
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APPENDIX 4 . i ’ . o
. Can the NCEA Peace Studies Program Help You? P
N 2 ~— ‘ . . .
i . ’ . Qﬁ ' . ‘- \
) am |ntgreste¢)n1. R N ) ‘ .
___a presentation to ous faculty T : ﬂ.B

~—a planning session with the NCEA peace consultant * ‘
~%4 consultation regarding our. school's response to the NCEA peace
- studies survey
faculty workshop(s)
_peace educatron training labs
summer: workshops for teachers -
summer |nternsh|p with NCEA Peace Studies Program

-

|

Please send me: . ' fon
~ ~

' Peace is a.Process: A Monthly Newslettég\jno charge)
Peace Education: Evaluating Textbooks (free) -

The Law of the Sea: A Resource Kit. for Teachers (70¢) ‘

Who Owns the Seas: A Unit for High~Schoot ($1.25)

The Woman: Partner in Building a Better World (a resburce kit) (75¢)

Development and Peace: A Resource Kit for Teachers ($2.00) »
ar, Peace and the Christian: High School CCD Unit ($2.00)° D

Gonflict‘ln International Affairs by Robert Pickus: (25¢)

Some Perspectives on Global Development: Definitions (25¢)

Glossary - For a New Economic Qrder (25¢) .

Peace studies survey questionnaires (25¢ a set)

I”

I'Ill

|

Note: Prices include third class postage

»

Return to: NCEA Peace Studies Progrem

. World Without War Council C o,
. : \\ 1730 Grove Streetr ; . . P
. . Berkeley, California, 94709 ~* ) '
Name‘ ‘ » School /)’
" Street City B . State ' Zip ' !
. »
$  enclosed - Please bill me ~ *

v
a

)
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" - IMMACULATE HIGH SCHOOL'AT CATHEDRAL BN TN {
803 Terry nue . ,
Seattle ashlngtod 98]0& A X
! \ ) . el o 'a

- . Immacul ate High SChOO]\IS a.Cathollc Archdlocesan four year, high
— " school for girls, Iocated in the heart of Seattle wnth easy access to - )
' . downtown. . ¢ . . . AN

~ -

The student body presently numbers 130. The students COHE from a

varlety ‘of ethnic and socio=-economic backgrOunds “the majority of whom
live within the central district.

¥
«

. -
The school philosophy - empha5|zes respect and value for each individual.
“In line with this emphasis, the académic year is dlvfded |nto a, four
' quarter.system of courses 8nd independent: studies. A non- -trdditional -
v credit, no- credit method.of evaluating is used in addition to the tradi-
‘tional grading (if so-desiped by the students). Yhe academic program is  *
basically college, preparatory with most of the graduates going on to o
col lege. ' . o ) !
Peace education has been the primary thrust of the school year 1975-76"
On the following pages are listed the guidelines far the program, how they
have attempted to make these guidelines live in the curriculum and

© activities of "the school, inservice for the staff any a blbllography °

~

. [y
'Peace Education: What and Why

A concern for JuSthe necessarily means a concern for peace. What is,
more unjust than violence or war? One of the two' (peace or justice) is
meaning]estithout the other. ‘The ieans used shape the end resul €

Peace “education is, not simply education for pacn sm Peace educatlon
emphasizes ending violence and war by developing nonviolent alternatives to
dealing with conflict. . ‘,a goal about which paclflsts and nonpacifists ’ g
can agree. Peace education iS development educatlon that.is, coming to

. grips with ethnic diversity and cultural pluralism |n an |ncrea§|ngly inters .

* dependent wor Id, with the notign of global society, with the perception of

the world system as a whole and the dynamic relationship of the parts to the
/ Who‘e . \ °

«
\*;~\ \

.
* Y

- Peace educatf:hrunvolves the whele curriculum (not.just religion classes
or social studies classes) - if peace education of Christign values are ‘
taught only -in some classes,. why have Cathollc schoolgl It includes concern
"with peace in the local, nat|0nal and lnternatlonal comimuni ties as well as
peace wi thin one s self and |nterpersonal peace " Inner and interpersonal
peace have trad|t|ona}ly been concerns (stated at Ieast) of Catholic educators. *

e | - - 131 .
ERIC . .
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. . N
But Christian Gospel values have relevance in these wiakr social spheres,
as well, Pope John XXIlI, the Second Vatican“Council and Pope Paul Vi

‘have made this clear again and again. They have appealed to Catholic e
educators to put this w:der view of the relévancé of Christiap teachlngs ¢«
N into action. o S

'
e [

Peace education ‘mehns concern with’ morg than just the U.S. mllltary
It must deal with militarism in all nations and treat the arms race-as a
multi-national, problem. ‘ - :

The vtrtue of peace has its roots deep in Christian beliefs, history
and values. In recent times Pope’ John"XXi1l, Vatican-Il, ,Pgﬁe Paul,V&,' ‘
the U.S. bishops, and the National Catholid Educational Assdciation haves T

X e . . ' -
been calling upon the Christian community to direéct itself ‘to world{geace. »

- "In our society, people dre taught, especially by means of the media, -

attitudes and skills which supporf] and foster quarrels, vudlence, and war S
. The opposite must be taught. Hope€ for an end to war and violénce depends ’
on the development of skills and technlques which repkace violence in the ' .
resolution of conflict. It depends on people being clear-headed enough to “ *
recognize§ the incompatability between Christianity -and violence.’ These e
things WEZI not necessarily be taught wniess a. Pquoseful efﬁort is made #
to see that they are. - . . .
- If Chr:stlan educators do not lead in this .field, who will?, Chrlstlan

educators are unquely qualified to do a JOb which s:nply must be’" done.

Vo .
— K3

.

. To be at peace within one's self is essential to a peacefulyand
meaningful relationship w:th others. Valuing of one*s self‘enables a

S "* pérson to truly value others. - ‘ - ; ‘
R : e v Ve t N
) . ’ \\ ' : : 'y é’-y . -
TS ’ & -
) \ inner peace - “ v
N . 2
3 .
3 - - ~
< .
4 -
L ' N - * ‘
' IMMACULATE local; nattonal and
. interpersonal, HIGH SCHOOL | world peace :
N , peace peace educailon .

nce the Gospel Splrlt is one of peace, brotherho ﬂ' love,
patience and\respect for others, a school rooted n these prin 5*ples ought
to explore ways to deepen its students' concern for and skillsin peacemaklng .
and the achievement of justice." (To Teach As Jesus Dld) . :
High School's Peace Education program was deveIOped in /( ’
response to this challenge - a challenge to put the Church's growing sense )
of the Gospel®s social mission into action. Our program has three facets -
peace with ourselves, peace between peOple and#peace in local, nafional .
) and world communities. E ‘

e . <1327 - 4
léfgl(;‘ . ’ . C ]?6 ¢ . .

. r~ a0 ) ) ",
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Peace Education'Guidelines

. . ' . ] ’ 3
The peace edutgkionvcurriculum program at Immaculate High/School

~ .

should: ) N ‘o _

1. recognlze'gnd affirm the value of human life
develop a strong sense of self-worth and respect foQ:the
individual person

.

study the commonalities of the human experience

P
develdp a stro%g sense of community and spirit of
cooperation locally, nationally, and internationallyxs

.

study various cultures ~ . mn//’

- 1
*

respect cultural,differences, and be senSItIve to
cultural nuances

recognize and teach that there is conflict and always
will be, but that conflict is most constructively
resolved‘through/nonviolent means
‘ /

8. ™ecognize that conflict can be personal, interpersonal,

between groups and between nations
1

teach methods of gonflict res lu;ioq‘and peace education
with a Christian context based’on Gospel values
challenge learners to examine the causes of conflict from
all sides of the dispute and to develop strategies for.
nonviolent resolutions of conflict

M

£
v’

recognize each-student's varying stages of development

.

teach .about major political, esonomic, social sysiems
and affirm the democratic process ~
-
recognize the_fact and"implication of military power
organized in this and other countries ) s
/
recognize people are members of a global community which
ust live in harmony wngb.the earth for basic physical
needs and that allocation of reseurces must be handled
internationally . -
/
<

appreciate the.emotional content of all ideas and encourage

speqific behaviors which implement understaﬂ‘vng, tolerance
4 e

compromise, conclllatlon etc. <
127 -
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Highlights ¢~ S ' . .

_— . . .

" Spring of 1975 -~ A commi ttee composed of parents, students, and faculty
began dra?‘ing a set of peace education,guidelines. The group, headed by
Neva Luke, -chgjrman of the social studies department, met monthly March

through June. . ' .

~

»

“In April a student,
Lake Wilderness, on wo

Marcia Tate, and Neva’Luke attended a workshop at
d hunger sponsored by the Unnversn;y of Washington

Pl

Cpnfllct Studies Commitkee and the World W|thout War Council,

. Bill Rose former director of the World‘Wnthout War Council, and '
7* Kathleen Leahy, SNJM, former principal of Immaculate, both played very
_important roles |n deveIOpoﬁg the. program and getting ‘it underway

_August 25 thrfough 29 - Profltlng f rom Neva Luke's workshop in Berkeley
with Sister Earvey, -Fe faculty attended a week of in-service-training.
It was decided that the thrust for. the year would be peace education. A
consensus was reached on fifteen peace education g%édellnes,

Bill Rose conducted & day-long workshop on peace education,

I Mar'\yn Nelson and Sheila Fields, ' social workers from the ARK, a
<balf~way house for girls, conducted a workshop on nonvnolent resolutlon‘
- of in rpe‘;onal conflicts. . N L~

. Kay Burton, SNJM, presented something of what she Iearned about
: ""teaching for justlce” as-a result of her six-month visit to severa](//
\ inner- city schools in the Midwest last year.

- A JOINT ACTION workshop, dealing with education and ljrtlce was intros-

/

duced to-the faculty.

September - Classes began.
;outlines directed more at peace educatlon themes.

A decnslon was made’to take part in it.

Social studies teachers used revised course

All faculty members

resolved to address _those themes in regular course work and through their
|nvolwement in extra-curricular act|V|t|es. "Introduction to World Studies,'
,é ‘ "Social Psychology,' "Asian Studies,' and various religion classes were -

.8 A
. particularly rdlevant to peace education. —

ARY

‘Weekly in*servicetseSsions for'faculty focused on peace education began.
| . P .
October ~ A faculty survey indicated interest focused on nonviolent
conflict resolution and a desire to begin developing strategy

- ,‘1 Nézem er'- Second term classes |ncruded I'War and Peace," Herman Hesse ,
, (attention given te his opposition.to the Second Wor 1d War) and
. "Education for Justice.' .- .

3

Novenjber 5 - An all- SChool assembly watched iBread for the World,! ‘a
fiTmstrip on world hunger. Ben Pfeiffer, a peace intern at the World #
\ Without War Council, introduced it sharing some of his gxperiences in
Latin America. Pat Sursley discussed Christian responsibility to aid the

" . v 1

“1?3@1
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world's hungry "and ifivited particularly interested students to a conference -.
ongworid hunger. - . , N \ ¢
- -/

November 20 and 21 - Slg\ér Marlana ] rellglon classes -listened to Ben =
Pfelffer taTEfabout nonvnglent cBnflict resolution and disarmament.
v 7
November 21 - The student body attended a specual assembly on the problem
of stealing at Immaculate. A free-wheelung, fast-moving '"rap session' with
students and faculty was conducted by a. student, Mary Peterson. The impor-
tance of respect forspersons and a sense of commUnity at Immaculate were
emphasized. -Participants dealt with the problem in a constructlve rather ,
than in an authdritarian and pun|t|ve manner. . -

’

By the end of November dozens of students had taken action on a

justice issue involving Yvonne,ﬂ}n?cw, a.Native American Indian who many )
felt had been unjustly sentenced to 25 years in prison for killing a man Ce
who was in the act of attacking her child. )

December 2 - John McCoy visits a~YWar and Peace' class and writes
artlcle |n the U. of W. Daily about Peace Education at Immaculate.

. |

December 10 - Ben Pfeiffer visits Sister Mariana's religion classes to k
discuss individuals' responsibility to work for peace on an international” Lo
level. - . o

December 10 - Peace Education Planning Committee meeE? with Carol
McLaughlin from Seattle University's Psychology Department; Shiriey Smith
and Loretta Mapanao from Seattle School's Multi-Ethnic Heritage Program,
and Sharlene Cole from the Brotherhood, a crisis intervention, counseling :
center. - -

. +
‘
’ 9

December 17 - An all-school Peace Education Assembly is held. Skster v
Kay and Neva Luke described the development and philosophy of the program.
The 15 peace education guidelines are presented with a slide show prepared
by students Theresa Dunne, Maria Stockard, Kathe Peterson, faculty and
Ben Pfeiffer. A questlonnaire is given asklng "Wiat should’Peace Education
at Immaculate include''? What students like best gbout their school and
what about the school they w0ul€vlike to change were questions also in-
cluded in_the questionnaire. - ‘ .

.

¢ |
N +

January 8 - The film, "Hiroshima-Nagasaki J945," is shown and discussed
in Neva Luke's “"War and Peace' classes and in some history classes. . ’
January 14 - Carol MclLaughlin and Shlrley Smith meet with the Peace
Education planning commi ttee. €arol distinguishes three facets of Peace
Education and 9ﬁ£éTs to contribute to work On inter-personal peace.

v

’

January 21 - Students and faculty begin meeting regularly to plan®a Peace
Edu;atlon presentation for the Joint Action WOrkshop to be held in Portlgpd.

>

January 28 - One of Neva Luke's “War and Peace“ classes puts on an-
assembly concernlng nuclear weapons and the need for disarmament, .

v

- -
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February = Sister Kay's classes begin discussing Peace Education in -, .
detail. b A . . @0 .
I y o .
February l7 - Ben Pfeiffer videotapes class dlSCuSSIOQ of peace educaxgon »‘
guidelines Tn Sister Kay S class. . . S -0
. ’ i & '
February 23 -‘46 students and 3 faculty members go to Ql¥9819~t° visit i
the leglslature agd, to sit' in on-a hearing for Yvonne Wanrow, continulng o
the action-ogiented interest :b'nr case. . , Ty
February 27-29 - %tudents and faculty present peace educatlon of IHS™
R conFerence in Partland. - . P .
t ——
March - Teachers and studenns present thelr presentation to various
schools in the Seattle area. r . ¢ . .
. . \ BN
. ) s
March 7=13 - 3 students and Miss Luke attenaed Close-Up |n‘Washlngton @
‘D.C- S . . . . / ~ ¢
y * / ~ o
March 1.7 =" Michael, McKnlght presents all-day wqrgshop to‘€fudent body, :
N -~ el .
on WSelf-Esteem."' . o Q .
. & / : . v
c ‘ ~
Paculty In-Service Sessions - . W‘ . o :}&ﬁ )
o ) .. ” JRRERE
During the week _of faculty orientation; it wasfdeciQed that weekly
in-servite sessions would be devoted to various toplcs on the peace‘educa-
tion theme. The following are notes taken by Neva Luke and Ben Pfeuffer\ . .
from materials d|str|buted by the resource people. , ) <o
l A) /‘ " ‘\
September 8 - Behav:or as a reflectlon of Self Coqcept - Dolores . .
ArmstrOng,‘SﬁUM, Ph.D., c0un§elg;.3t Imchulate. Lt o~
D rLe . » . C
’ :&

September l5 - Theol09y and Peace: . Three deflnltlon% of. peaib Christian
pacifism - Sister Kathleen Smith, SNUM a, Ghristian, paleISt from Spokane who

works actively with the Fellowshlp of Reconclllat (F.0.R.)
1 . s A
Septe er 22 - School resources, access to, Fllms etc. - beorgua Lo
Yian , SNJM, librarian and teacher at lmmaculate. Discussion of . \{"
Joint Actlon WOrkshop plannlng session to.be held at lHS September 27. ”
September 29 - Ethnic identity; experience as a Ukralnlan ~and The' 3

Developing Countries; experlence as a Peace Corp ‘brker in SOufhegﬁt Asia -
Irene Hrab teacher at Immaculate., | - . 4 BN

N ) < e ' BY
5

October 6 - Ecosystems and cycles- limits |mposed by eco&&Stemsq*popula%
tion dynamlcs -~ .Beverly Dunne, SP, teacher at lmmaculate and 0'Dea. T %

AN
./ N - .- 07 Ry L ed

ober l3 -= A retréat afternoon and evening with Mass- and dinner, Many
presentat|0ns on peace.and justice were held at St. Uoseph's Rectory % ,*
baSement., Rev. J. Patrick Hurley, SJ and Rev. Richard Lesnick, religion™ "
teacher at Immaculate and‘e*Dea assisted. Dom Helder Camara's, ''The Desert

is Fertile,” 'and the fi'lm, "Guns or Buiter " together with FatH’r Hurley's

E R 130%."' < B
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account of. his exper\fnces with the poor of South Amerlca enriched the day

‘ .

October 20 - Discipline and educaljional phllosophy <*Sister Kay Burton,

_ SNJM, teacher at lmmaCulate .

5
Novembeﬁ%lo - Gandhlan phllosophy of confllct - Ben Pfelffer peace
intern with the World Without War Council. Discussion about possnble

participation by the peace educatlon group at the J01nt Act-ion workshop

in Portland - 4 ,

- November 17 - Basic Human Values measuring the |mpact of peace education  __.

with the C aE’fornla Personality Inventory - Dolores Armstrong, SNJM

November 24 - Role playing as a tool to analyze conflict sntuattons - .
Mary Rita Rohde SNJM, Principal at Immaculate.

December 1 - Role playing experience - Mary Rita Rohde, SNJM A

* >

December 15 - Steve Boyd, director of the World WlthOut War Council,
discusses tﬁ—‘hIStOFY of the Council and some of the "dlst:nctlve elements“
of the Council's approach -to work for an end to war-

<

January 5 - Sister Georgia A/ared her experlences at a Developmental and
Regewal Workshop when she attended sessions on improving the climate in
mu1t| -cultural schools and on futurism and education.

“January 12 - Michael McKnight from United Pacnftc Institute talked abOut
inner peace - _the power of expectatlonsﬁwe have of 0urselves ways to
increase,self- “esteem, etc u - ﬁ* )

E3
-~

January 19 - Ben Pfeiffer d|str|buted and ‘followed wnth a discussion of

‘an article. descrlblng Three Facets of Peace Education.

t
o ! Y
& -

January 26 - The faculty divided into groups to discuss and plan ways

to be more hpspitable to gngts, speakers, parents and students visiting
- { - g .

A

the-school.

Eebruary 2 - Plans for the Jonnt Act|on Workshop. Ben Pfeiffer reminded -
the faculty of the availability of '"Peace is a Process,' a National

i’

Catholic Educatlonal Association’Peace Studles newsfetter v

February 9 .- Peace Education Planning Committee meef to plan future
A Aleill A
in-service sessions. . =

March - Carol MclLaughlin of Skattle U. presents assertiveness and confllct
—pe——y
training with the faculty.

~ » ‘ - - ’
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List of Curriculum Materlals and Sources on War/Peace k
A' National Catholic €ducational Assocnéi?bn (NCEA) Peace Studies Program.
. Sister Helen Garvey, SMNJIM, NCEA West ‘Coast Peace Consultant. c/o World -
Without War Council, 1730 Grove Street, Berkeley, California 94709

-.Education for International Peace: A Guide for Planning and Developing
eace Education Programs in Catholic Secondary §Ehools Sr. Helen ‘
//PGarvey, S1 : -
- Peace Studies: A Report on Catholic High Schdols, NCEA, 1973, $1.75.

- Newsletter: Peace is a Process, monthly, free.

« = Conferences: This 'summer in Portland - write S%. Helen Garvey for -
information

= Curricular information

>

P ’

World Without War Council. The Council has published a number of books
in war/peace - field. It also has much informatton on many global #ssues,
and is very hglpful to groups and individuals.

The following are available through the council.

- War/Peace Film Guide, Lucy Dcugall, $1.50., ‘ : “ﬁé’%
- To End War, Robert, Pickus (out of print, revised edition to b‘ : /

“published soon)
- Surviving to 3000; an Introductlon to the Study of Lethal Conflict, Roy
Prosterman, $5.95.
) = Teaching Knts with these titles ($1.50 plus postage)
) . War and Peace; World Hunger; Who Owns the Seas? Woman
& . , - N
United Nations Association. 1405 Fifth Avenue, Seattle, Washington
¢ ,98104; Oregon Bank Building, Portland, Oregon

_ % American Friénds Service Committee. 814 N.E. 4Oth, Seattle, Washington
. 981055 4312 S.E. Stark Street, Portland, Oregon 97215 '

e ™ 3 . { < 4 .
= ~-curricular inférmation; films; filmstrips i \\~{
- . X . g‘ s i . Ty
< The Christophers. 12 East 48th Street, New York, New York 10017 -
' ,-% 'i—information, pamphlets on war/peace studies and global issues

Center for Global Perspectives. 218 E. 18th Street, New York, New
York. 10003; or Hotel Claremont fouce Park, Suite 235 Berkeley, -
- ' Callfornla 94705 | :

. N :
. Coe . . "
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--publishes useful materials, supports projects in war/peace studies
=-Curriculum Materials on'War, Peace, Conflict and Change, an *
. annotated bibliography, 1972 , '
--Intercom, a periodical intended as a resource guide far teachers
and community program leaders. Each issue contains an overview
"of one specific topic, plus a relevant bioliography and a listing

-

of related organizations. .

N

Thomas Crowell Company. 201 Park Avenue, South, New York, New York
10003. This company produces books, pamphlets and projects:
--International Education for Spaceship Earth, David King, $2.50.
--Teaching About War and War Prevention, William A. Nesbitt, $2.50

ERIC documents reproduction service. P.0. Drawer O, Bethésda,
Maryland 20014, .

\

AEP pubiic issues ser}es. Obtained from Xerox Education Publications,
Col umbus, Ohio 43216. ’ 3 )

Amherst series. Obtained frofi Addisen-Wesley Co.,

2725 Sand Hill
Road, Menlo Park, California 94025. "

Bread for the MWorld. 235 East 49th Street, New York, New York 10017.
c/o Sister Marilyn Meade, OQur Lady of the Lake School, 3520 - 90th Stree},
N.E., Seattle, Washington 98115. Filmstrip on food crisis.

L .
The Bulletin of the Atomic Scientists. Circulation Department, 1020-24
East 58th Street, Chicago, I1linois 60637.
" )
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