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,. Since one of the main argunents'EBainst business as

. bart of liberal educaticp seems to be that it has practical '

‘. applicability, one should lookwdeeper'imto the use of the BOre
traditional liberal gducation subjects. Histcrically, what we
interpret as pure 1i eral-educati® had at the same time high
practical vald'e; this is still true. What seems tc make business %o
differént .{§ pdrtly that business involves huge sums cf momey, and -
-money is somehow suspect in acadese. Theoretical amd philosophf®al as

r well-as practigal codsiderations are becoming mcre agnd more,a part of<:;
businese, and thus of business edwcation, and bear-a close '
relationship tq other subjects taught as part of the liberal arts
educaticn. (Author/MSE) - . R ’
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:': Ir; most Merican unwerSities the Col]eges of Business report incre”a'Sing
;.
Q Y student enrollments while Colleges of Arts und Science face smaller and smaller
J I : D . - .

s ’ciasses._' At the same time there is a demand ‘for the return to the basics and a- .

. . < . . )
'return to qtr‘ue“libera] education. Depending.which side one stands on, the\
l', " baSic,s mean either the traditional hunanistic subjects or a n'bre practicalla
. oriented education. Accepting the position that a return to the bas1cs means a

return to true hbera] Zducation “two questions arise: 1) Hhat is liberal

4
education, and 2).\iho in the university is entitled to a share in the liberal
education program? ‘ . - . o S
] ' ) .- ' - )
In order to answer the first question it is helpful to look at.historical . A

A

RN definitions and historical currieula of S"iﬂeral educat?)na] institutions: In,

the mddle ages iibera] #ducation consisted of a study of the seven liberal arts
grannar, 'rhetoric, ]ogic, gegm'etry,.aritMetic, music, and astronomy. ..tIn the .- E
urban schqols of the fwe] fth century the study of thedretica], practicai Alogica'l,- 3
and mechanical phiioSOphy followed the study of the seven libera) arts. The,

. study of mechanicai phi]osophy included the processing of woo], navigation, ' .

. medicine 2and agriculture These subjects were obkus]y cons1dered very import‘ant

e to a functipuing' in the practica] world and therefore considered pgrt of a-higher

.

liberaI,education ‘in the cities. o ' K

)

™M

N

N
N - e
.% A For the Hunanist the goal of liberal -education was the deve]opment oi) ‘

g harmny and ‘quﬂibriua within man. The affairs of-man. and his woPl1dly aspirations
becue of interest In humanism we are however confronted with an elite education.’
bhen Erasmus tail;s ;mut education, he always talks about the é’ducation of a Small

L‘% group of people uho wouid assime leadership positions in life.- He is interested

in the education of the’ prince.md the schoia/ who would not worry about the

L4 .
. »
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mondane'things of Tife. Thé 1ibera1 educatfon proposed by men like Erasmus,

. Vergerwo, and da Fe]tre was. meant to prepare students for-their stations in

L]
-

the elite.

o / The Renaissan;e=idea1'of the educated man was someone who could do frany
- - ’ . . i . . -
things well, the man who could handle his private and public affairs with ~

competence. ‘The ideal gentleman is based on this concept.- The gent1eman of
3

4
Henry, Peacham had to show, among other thwngs abwlwty 1n cosmography, geométry,

A

poetry, music, sculpture, drawing, and pawntwng. He w!% the polished man.

" At the beginning of the 19th century Humboldt, the Gerwan philosopher and
educator, turned away from education as service to sooiety. He stressed the .
toltivatfon of the individual as all important. This separation resulted in a
snobbish and tragic detachment from/“ociety. It developed an intellectual who
sforned the practical affairs of the w#rld and who was not well equipped to deal

’ with it when he tried. This detachment stands in sharp contrast to the Renaissance

ideal of the educated man.

2

e rn 1853, the English Cardinal John Henry Newnan demanded that.the unwverswty

»

educate a man who could f111 any post with credwt, and who could master any subject
with facility At first g]ance th1s is a return to the Renaissance ideal insofar
as 1t stresses the whole man, but Newman carefully distinguished between liberal

educatwon and technwca] educatwon, and he very def1n1te1y Jas agawnst any profes-

" sional or technwcal eduoatwon in the university. P

N

o

U }n the ZOth century Robert M. Hutchins and Mortimer D. Adler ha@e been the .

aain advocates of a 11bera1 humaﬁi?tic education. In their op1n10n,11bera1

) edyqet!en is the cultivation,of the intellect through Qrannar,/rhetor7k. lTogi¢,

: théoretical.nathematies; and the study of the classics.. Liberatleduchtion is seen’

. Y R . . l‘
.asjfikéﬁ in content and ;?ﬁ sinde truth is permanent and never chahges. It has

-betn bﬁ;t é;pressed in the works of the classtcs, and therefore a study of the
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.. classfcs provides the best path’ to get ty'oi that truth,

) Libera1 Arts CoHeges have been carequy stat1ng the1r phﬂosopmes
over the last decad? Yassar for example sees ‘as the purpose ‘of liberal education
the ach1evemnt of depth and'range of know]edge, recogmtwon of the different kinds

of - knowledge, the1r scope\ and relevance to each other, immediate experwence of

'creatfve 1deas,, works of art, and sc1entific discoveries; developmeht of the powers’

of‘f’eason and nnagmaﬂon and mcreased know]edge of oneself.

LN

~In spite of controverswes and changes through history,’ advocates of 11befaT
educatwom with the ekception of Humboldt, state a c0nswstent goal of hbeu
educatior\. the edutation of a free man who can function well in his world. Mos¥
liberal educators today wou]d agree to that def1mtwon but the préb]em is. that
we cannot agree on a definition of fr;ee man and even less .on what functwomng in
this wo,r]d means. ) _ ’

The world has changed 50 tremendous‘l)" that a we]] functioning liberally
educated hunamst of the 14th century would be comp?ete]y lost in ’today s wor]d

Today je can no Tonger afford to and we are no longer ‘interested in g1v1ng

edueatioo to a sma]Y elite only.. He try to, educate everybpdy In an ever faster

' changing world adaptab111ty and adJustment become 1mportant aspects of educatior.

These problems were next to unknewn in the 1ast- century Life was stable, social
. t

‘norms and values were accepted traditions. .People-knew thetr "p]aces" in hfe

.

Even though the definitwn of hbera] educatlon has remained rather .
unchanged through the centur1es, thé exact ‘curncp]um content of hbera1 educatwon
has changed. Gradually the study of physics ,thwstorv,-natural history was added
to the liberal arts cu'rriculun If: asked today, most educators who do believe in ‘
liberp] education would insist on the stuﬁf Enghsh and ‘modern 1anguages as

\ -
tradiional parts of arﬁ liberal education. ‘okmg at old currwcu‘la it is
‘Wmazing to see hw late fhe study of EngHsh hterature and modern Janguages. has




. . o . 4, - .
" enteped the halls of Tiberal educat]on The study of-£ngl1sh grannur was intro- o
' f duced at the beginning offthe 19th century, before Eng11sh lxterature EngJ1sh / |
¥ grannar however was usually stud1ed together with Latin grammar w1th the emphas1s ':A
<: 4.*1Lat1n ) At Miam1 Uh1vgrsity of Oxford Dh1o. the study of" Eng]1sh 11terature '
apoears for the first time in the catalogue of 1848 whereas Pol1t1ca1 Economics
is.Hsted already in 1845. L K

- - .In order.to answer the’ questlon who should,se respons1ble.for liberal .education, ]
ue have to Took at whom the col]eges educated at var1ous ¢1mes Accerd1ng to past
‘records most’ students,entered the ministry and many became lauyers. One big )
argument that advocates of 11bera1 educat’kn bring forw‘rd\]s that it educates the
m1nd . that libera? education is:not and should not be train1ng for a profess1on,
it should not be vocat1ona]. Yet, look1ng through old catalogues it*i$ qu1te
_obvious that th 1ibera1 educatidn at most uniVersitfes.was not all that,detached .
from the practiigT\aspirations of- the students. To be ministers these students
S needed Greek, Latin, phi]osophy, and these sub3ects were def1n1te1y the core of
the corr1cuTum A background. in Latin was also essent1a1 for the study of medic1ne )

. * With fewer peop]e going into the ministry today and with the decreas1ng 1mportance

.of Latin for medicine, the ‘question arises whether this, curr1cu1um still is the -
only cuviculum uhicn provwdes a-liberal education?
L ' . " Many advocates of traditional 1fbera1 educat1on express a very def1nite

-) .ifversion to what they con51der practical studies. It is often c1a1med that the,
subject.matter of the human1ties is closer to ordinary life thag;that of phys1ca1
science, because the humanities prepare man for thinking, ﬁir mak ing decisions in
housbho1d re]igion and politics. These people ingist ‘that 1t is the business of the‘
liberal college to provide richness of mind and in their op1n1on the crafts.
techrriques, and social 'skills are simply not on the sare level ‘as the great ach1eve-‘

N -eﬁtsaof the nunan spirit in philosophy, literature and religion. , The demands of




these peopTe that Hberal “education should prepare man for decws1ons in hws

future wor]d are- identical with the Renawssance, but hfe has changed and it can

' no longer be taken for granted that the humanistic subjects "hold the monopoly in

liberal ,educatvon. ' ' ' , N .8
|

- - )

One af the prdhlens of our times is that we hase jost a binding philosophy

. and valde system.. He often do research which produces numbers but does not pro-

vide us uith guwdance and direction because we don't know what aur goals are.

o In overnomng thws problem a study of philosophy is 'essent1al but at the Same

time this ﬂ\ﬂosophy camot be detached from our lives. An isolated study of

: phﬂosophy or the classwcs will produce iwery tower scholars who make their

.decisio!ls in a vacuum. waeral learmng hts to concentrate on lasting yaTues and

-~

at thjsame time be meajgf'ul for the her& and now. To those who argue that thws
dards and gwmg up lﬂ)eral educatwn 1d{eals one can ,

1§ a watermg down of s

ansuer thﬁ liberal education through the canturies has never been rigid, that it.

has always changed and always adapted to the changing- conditions of 1ife, and that
. this change has always been deriounced by trachtwnal hst_s If the truly edqcated

' manJ is the one who can run hfs affairs well and think and function in today's

4

world, he has to be able to master more thah the trad1t10na1 humamst1c curri-

'cu]m. .Life has become ccmplex, and our own pew affa1rs are more comphcated'
' than ever. A person m our society -has to make decisions about whom to vote for,
—hou to handle hﬁis 1ncome, in yhat to invest, how to evaluate government actions.

‘-Hithout a knowledge of management accounting, finance, law, and econonncs we
,

L]

’ siap]y cannot nake edbcated and vaHd dec1szs Busmess in that sense is not
:'just the teaching of a trade. it is an 1ntegral part of being able to manage one 's

'own affairs wisely If Hbera] education eiucates the whole 'man, then educatwn

s$ has to he part of his education. -

' .
. , 3 . .
R .
R : . 6 Rl . : . . .
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because they want tb become businessmen, therxfore business coHeges are tfade

schogls, and it should not be tbe task of the unwerswty to educate tradesmen
.and technicians for industry. ’ ' ' = . .

'ﬂns argunent can.be countered on several accounts Most bus1ness programs

do not turn out the narrow spec1a11st that most critics envwswon, and’ many of, the -

_crmtwcs who come from Arts an’d Scmnce prepﬁ thewr studen’ts for future careers

Just as we do in business. L1sten1ng to the cr1t1cs one sometimes get the _
10 M
feehng that Hbera'! ed‘ucatwn improves mthxdecreaswng pract1cahty and 1ncreasmg

etachnent from rea] hfe It is 1nterest1)ng that any newcomers t'5 the field of .
°
1bera1 educatwon have always been cons1dered ivorthy of admdtt%zce This is

e. for Enghsh fiodern languages,- sciences,.and now for ‘)usmess Somehow the
? has a1ways been suspect in the halls of the hberal educatvon gods. It 1s.
alao interestlng to observe that those who fmaHy were admitted haka]ways tried
to glose the doors behind them so that from now on the readm wopld ‘be clean and

uncogtaminated by new triv1a11t1es

How "pure” are the studwes of liberal educatjorr* Since ‘one of the maim
ts aga;nst business as part of hberal education seems te be that it has .
practf 1 applicability, one should 1ook deeper into the use of the'more tradi-_
" tional iberalﬂeducation subjects. 'As pointed out above, the education at many

*universi 'ies was geared t'owards'the‘mwstry, law, and medicine.- (In Europe

' medicine nd law are still cqre studies at any university in cpn/rast to: Amenca .

‘X!'

.

where thesh two dwsc’iplines have been set aside in professional schoo]s In.

America we &dmire lawyers and_doctors, but at the same time many preOpTaEeT tBat

,they are not guite worthy of equal standing in academia ) For’those ﬁrofesswons
<

the Hberal ed ation provwded was very relevant preparation for a professwon

What we interprdt as pure 1iberal education had at the same tJ‘me high pra.c{jcal
e . 7 . . - ‘- st .

]
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rélevance. This is still true today. The'persbn who }tudies literature for

example often teaches it atterwards.' In that then these studies are also a

-

preparation for a profession .or career. 'And yet, these ‘studies, according to
£ ” .

5 many ‘people, hold the exclusive key.to enlightenment, wholeness, -and self-

]

1

.fulfillment.. ! ' . t - . o . .

v : )
What is it then that makes Business so different? It is partly cenpected

-thh th§ fact that businessmen handle money or at least nwkeudecisidns which

“involve huge sums of money, and money somehow ' is suspect. o

L
’

Throughout history man has always had a Tove-hate relationship with money;

" We all want it, at the same time we look down on the person who handles it. Meney

v

"is'dirty, it'is too close to the realities of life, and Business as a result is.

, . /
extremely suspect by thé "pure" academic subjects )

~ We often hear the argument from Arts and Sc1ence that our bus1nessmen need
more‘education in academic SUbJECtS oartfcular]y ph1losophy and ethics. This is
definitely true. “The numerous scandals in industry over the last few years bave
brought this need very clearly out into the open, but unless the perscn who teaches.
the t;usinessman understands wifire - about—business—the—phitosophicalstudiessirittbe— —
detached from rea11ty If the philosopher wants to interpret life, the directibn
of man, he has ‘to f1rst see what ]3fe now is like. Th1s then means that the truly

11bera11y educated philosopher has to be able -to manage his business affa1rs well

and waely too. Instead of fighting each other'business amd the human1t1es sheuld

) %Et tdgether. The definition of liberal educat1on still holds the educat1on of

' T ‘
the whole man uho can fuaction well ‘in his worid, who is ethical ‘and moral. The

hunanitles alone wﬂ] not be able to educate this man, and bus1ness cennot do 1t)‘ \

! T

either - The person studying business needs & so)id baCkground 1n eth1cs ph1losophy

history, language The fact.that values change does not mean there are no penna- e ?:

- nent values Business fog example has to understand Chy the concern fq_)the o

: - W

L4
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enviromment bas grown, Bus1ness has ;Q_understand the bas1s for this conqeﬁh,

1)

Hore and more businesses go international. )n order to, be successful in th1s P ;

venture, businessmen have to develop an understand1ng for different approagﬂes
Wt N 1Y

to life; they have to understand differemt cultures and languages; they havé o
know about history as a shaping force-

’
-

- - : ) * ) ¢ N
Ovér-the last few years many pusinedges ﬁave showﬁ a gifwing.concern over °

‘business practiées. Everybody is aware of the scandals that k1ckbacks, 111ega1
campa1gn.contr1but1ons, and br1ber1es have created. In light of th1s many
com55n1es have deve]oped ethical gu1de1ydq$ for their egployees. Jo set up mean-
ingful rules, however, a background in et‘ is essential,” othermse we try to/

solve every problem 1nd1v1dua11y Unless we, understand the concepts beh1 d
rules, we are Tost in meanwngless'detail. Tne federal ‘government, for examble}
nas issued a rule that'?ederal emp]oyees are'not.allowed to aecept nresenté .above
-5150 from people engqéed in lobbying. This rule is precise but\\by setting the
11m1t at 5150, it indicates that a gift of 5149 woutd—net—violate' the ethical rule.
The prec1se rule does not necessarily reflect the sejrit of the rule. It is

'extremely hard te 1e§i§1ate ethical behavior-unless we understand the ethical

foundation. ' . _ *

‘ *

Many busineég colleges across the country have sfarted to Bevelop their own

courses in business ethics and social responsibility of business. Hny? Usually

the philesophers who could teach these classes do not know anything o# don't care
. . B ¢

about business. These courseé taught by philosophers areathe’efore detached from

) the practical concern of business. If the philosopher wants“tb educate the student

of today to make good and valid decisions ‘he has to understand the environment these

decisions have to be made. 1n This means that the truly 11bera11y educated ph1lo-

' sopher has to be able to understand- the workings of business. Hany un1vers1t1eg

}13; gs one of their objettives the education of the enlightened citizen 1ho can .

S '3

* . [ 3N
D
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make wise and responsible -choices. _Inorderto fulfill this goal the good.',/

. . ' i =
citizen needs ah understanding of business,§ffairs. e have to understand the

issues in order' to‘get to the core of the p ob]enr. e
. L
Over the last decade the problem of poHation has come moxe and more to our

A >

attention Many people beheve that poNution has to be limited, but to be for or
against pollution contro] is not enbugh The educated per‘s‘on will 1ook af: tpe

1mp11cat1ons _and consequences of pollution control or lack of it. How does
‘ . k]

pollution control affect the finances of a %mpany, the 1nvestment of the stock-
holders, the price of copsuner goods? Is the proposed program actuaHy helpmg

or does it s1mp1y spend money without ach1ev1ng much? He mn be able to ask the

Tight questdons and consequently make better dec1s10ns . .
—_ . . . . —
Sh0uld social Tegisiatidn be supported or not? ‘Support or rejection are

based part’ly on our- 6hﬂosopb1ca position, but here a decision-based *n underTymg

3

facts wﬂ] be the better one too Assuming one supports social ]eg1s1atxon one I

\.-uq‘d stﬁ have to evaluate d1fferent approaches and programs Where is the money

.

cogmg from? Shoul.taxes be raised :ilzd if so, how will a raise affect the tax-

payer" Who is reaHy paying foria program2 Who should beneﬁt from a program? ’

S1nde the 1ate 60's c anies have come moreand more under attack for making
< -

exceste prokits, or, as Nader calls it, "obscene" ‘profits. What does thjsterm

Y

. mear'i? There was the outcry'from some critics that the 0il companies made 300%
roait wh‘»ch was cons1dered bad and robbing the American people Hardly anybody
bothored to-ask 300% prof1t on what compared to what but 'all critics agreed that ‘.
thfs. was bad. Tne statement itse]f is a d1sp1ay of 1gnorance or attempt to/ﬁ—o:d
fssues. By itself it is meam’n]eks * The hberaHy educated person ha%’to evfluate
infomat\i‘on cpitically and be able to accept or reject it 1nte1hgent]y He has/

to understand what are profits, what are 1osses, how does-a company arrive at 1ts
r .

figurgs. This is hardly poss1b]e without a basic understandmg of accounting and

, o < 10
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the mastery of the buswness vocabulary as taught in buswness courses Nanagemeni\ )

1s an integral part of true 11bera1 educetwon too. A1l of us,have to manage our )

”* L]

.own.affa1rs, but beyond that as voters we have to understand the management of
government at various devels. A know]edge of man;gement too]s and prwncvp]es,

a study of how peop]e relate to each 3yher could h31p in dec1d1n9 whether '
management is effective or needs improvement and whether 1mprovement is, possible. '
It will help 1n setting up effectwve management so that the money w111 actual]y

go to programs and hot be ea;en up h the management process 1,tse1f. e

. Many of our problems are connun%cation proflems. We a™ unable to'relate
to. others effectively Thzs is part1cu1ar1y xrue for bus1ness situations. Course(

[
in business. cuununwcatwons he]p in sharpenwng 1anguage awareness and Tanguage sg1lls

and ;n deve]opwng the ability to thxnk 1og1ca11y 1n business situations. ,
An educated person'has to baséfh:s decisioas ‘on facts and not simply
‘himotiqps. It is unworthy of a liberally edu¢ated person to oreak out in statements ,
about'exoloitation of the consuner, aack of social responsibjlity of Edsfness, and
bad—maﬂagemeﬂt unless that persen has looked at the problems and wevghed a]terna-
‘ ttves This 1s ha;dly possible wwthout,an understandlng of buswness )
If the great 1iberal"educators of the past* like Erasmus, da Fe!tre, Yives,
‘lived today, they would havé to include busjoness into their 1fberai education.

.'prograes because businesg is an integral partsin the development of the whole™man.
= M - ‘ ' . 1




