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1

Description of Program .
.

*

.
.

. . \ -. \ ,

TheSCE Program for AISD in 1975 -76 was made up of a basic skills coiaponent,
and a bilingual component. According to.SCE guideline's, dici administrative
personnel could be fUnded for.eithar component. Jxis'ting AISD personnel
were therefore assigned supervisory responsibilities for the prOgrah
Title VII Bilingual Project personnel, AISD,Area Directors, and campus
principals were td supervise the bilingual component activities, and the
basic skills component was to be supervised by AISD'Area Directors,
.InstructionalCoordinators, and eampus"principals. ti

t-

A

.'The
/

. 'focus .of the basic skills component was communication skills /.reading
and math. Eight Sixth Grade'Schools'and two elementary (K-5) campuses par-
ticipated in this,component. Two hundred twenty-seven teachers and approxi-
lmtely 3,000students were designated to.be involved in the program, with
a_total,o142.7.10.69-011_apportiOngd_to_the_ten_campuies_actording tothe___
number of siudenti 'submitted ,by them, as eligible .for SCE services.

.

,

The criteriatfor det*mining elegibility of students for SCE services was
the same as that used by,Title,I for,determiping educationally disadvantaged
'students-an Title I campuses. A'math Criteria, was developed by AISD

t
Instructional Coordinators. . _

, 0 .
. .

'It-

each school was permitted to plan its own,program within SCE and AISD guide-
..lines.

.
Thetcampus-planned programs that resulted \erdivaade up of varying 'Combinations
Of staff4evelopment activities-, materials acquisition, instructional aides,
reading'teachets,.and videotape 'acquisition andactivitieS.

1....

"I ' - -
.. _ .

. . , /.

The SCE bilingual component was designeito mesh with the EbEPTitle VII
.ailingual -Project, which 'provided classroom aides, assistance in the area of

-.

parental Involvement, staff training, and bilingual mateiiaisrto designated
. Title vI classtooms., Due tnthe last .minute lapse,of ESAA Bilinguallunds,

. in AISD, fOgr:schools had b en adde4 im1975-76 to the Title VII Bilingual
Project, and State Compensa Pry Edacatipn funds were allotted to those schools
as a. Meansof providing additional 4UppOrt for their bilingual prograMS.
(Title VII had heen able to `(pick up" only one classroom'per grade level.)'

, 4,, :
.

.'' A lengthy-planning process at all levela:OE the Austin /SD system led to
-late iMplementation of the program:' Final approval was received from TEA
on February 6, but'earlier tentative approval, had allowed schools in some
Oases to-gdt their ftogFamS started in /ate January,. Or,ders for SCE materials

,

.,
.

.
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could not be procesed, however, until the. final approval was received.
The four month time span of the 1975-76 SCE Program therefore 'included the
ordering of materials and equipment and the wait to leceive tho.se supp.ies.

S'

1
\

Evaluation Purposes
. / A

,

1

° Because of the diver;i6, of the programs planned on the ten basic skills
.

component campuses, it was decided that an objectives,-based'eyaluatioq
approach wou14,not be feasible. It was decided instead 0-plan the evaluation
around OW.sion questions regarding State Compensatory Edutatioft for which .

decision-makers would need data-basedinformation,. Input, process, and -.
q outcome data were required from evaluation staff in order to provide the

needed information for answering,' these questions. An indepth reports; to
Tekas Education Agency was alsoiprepared by SCE ,Evaluatio.n.

Some of the major decision questieng addresse were: '
..

,..

,, !

What change's, if any, should 'he made in the pAnning process for State
. Compensatory tducatiop in AItD? f

.. ,

A),,, Zl

responsibilities for administer*. the SCE'Program be assigned?
I

`y!

How should

Should the
_ .

assistance
bilingual componentschools cort4;nue toireceive supplemental
through: SCE for their bilingual program?.

'Shouldipthe Sixth Grade Schools, continue to receive SCE funds?,
V 1*,

,

) Evaluation ACteitist
,...r.,

Evaluation of the-SCE Program in AID,. mss,coordinated with evaluation of
the bis.tri:o.t TitletI Program..This _coordination was accomplished through
assignme#,of.part of the'current Title I evaluation staff to SCE evaluation
on a par* time,basls-, so that responsibilities were split etween Title I
and SCE..*. An Assistant-Evaluator Whs hired to work full ti onthe evaluation
of SCE Under the supervision of a Title I/SCE Project Eval ator..,

,
*This combined effort was a. dvantageous from the standpoint of the co'st of conducting

the evaluation and.wel; conducive to providing enhanced ptogram planning
capabildties. Since the SCE-and the Title I programs were addre4sed to
very'similar needs and were concerned with similaropulations of students,
the_unification of the data bases avoided 'duplication of effort and
allowed for developthent of a.comprehensive-data for AISIV,,s educationally,
disidvantaged studAts. .

,
'. .

4 .. .

AU' Assistant Evaluator to be in
r
alp of Aral tion of State COMpensatory

:Edudtion was hired on February 6, 1 76, and, an working'immediately toiv .

develoga.working design that would guide e orts to evaluate the progtsm.
, - ' -i,, .

, The instruments used to collect data for answering.decision questions were

,v ti

44
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' . .. ,

primarily ci,estionnaire and interview instruments .directed at ,various

personnel involved with the-program. .The California Achievethent Test
was administered incApril as a pretest measure, and posttests will be
administered in April of 1977. .-

p

Evaluation Findings

Because of the shortneia of the program for 1975-46, outcome findings
were not possible;:information about.the degree of implementati6n and the
effectiVeneas.to date of aliproachesused was gathered as documentation of
processes. This processinformation together with outcome information
that willbe availaKe at theind of the 1976-77 program will'yield
statements about the success or nonsuccess of the SCE Program in AISD.

. ,

Findings available at the end of the four month program-indicated that Yocal
campus planning of SCE programs had been reseive0 enthusiastically by
campus personnel. There was much staff involvement inthe planning, and
enthusiasm for the pr6grams was also high.

0

a

4

I

4

ta

.

, .

44.
a



. r
4

4. !!,
DECISION QUESTIONS ADDRESSED

INTRODUCTION

_

. Decision questions for an evaluation are formulatadsby the decision-makers
involved, with technic4 assistance from the evaluation staff during the

4 design phase of the evaluation. Evaluation. then serves the decision king '

proceis by providing information relevant to those questions and assist
the appropriate administrators to. arrive it a recommendation concerning the
decision. 'Ultimate responsibility for making the decisions alwaysrests with
the particular decision-makers charged with that responsibility.

The decision qu estions listed below. are 'the product of numerous individual
conferences with decision- makers involved in the State Compensatory Educe, '

tion Program. It is to be regretted .that because of the lateness Ili the
school year of implementation of the State Compensatory Education Program
in AISD, there was not time. to include all decision-makers involved in the
program in the process of generating decision questions. The uE Evaluator
met with the Education Planner and with each of the fourteen SCE-principals
in individual sessions set up specifically to solicit decision questions
of them, and further questions were developed by the SCE.Evaluator in con-,
junction with the Title I/SCE Seni6r Evaluator an the Coordinator of Research.
and Evaluation. EvaluatiOn plan% for the coming school year will'includemore
AISD personnel in the generationof decision.questions Tor the 1976-77 SCE
Program..

411

For the 1975-76 school year, a different procedure from the past has beet
adopted regarding the recommendaiionS to go withtea2y decision question.-
Formerly, the-0.11E staff made recommendations based\on their perq.eptions
of the evaluation findings. This year-the policy adbpted in AISD,is for -
ORE to provide the relevant. administrators and decisibn-makers with a copy. .

of the decision questions and evaluation findings. These administrators will
have the responsibility for making recommendations which forwarded to
the Board of Trustees alobg with the final report.

A. SYSTEM-LEVEL QUESTIONS\

1. What changes, if any, should be made in the planning 'process, for
.State:Compensatory Education in AISD?

RELEVANT FINDINGS:
.

The ten principals of schools, in the Basid Skills'Compon-ent of'SCE
were unanimously enthusiastic about the local campus planding of
their SCE progiams, and it appears that school.staffs for the most

ter;

4
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I

part were very involved in the planning o' school programs. Etrinci...

pals did point out certain problems that had occurred, however, and
made some suggestions for changes in the process. .Thede suggestions
centered. primarily on the time allowed for planning at the _campus
level. Scppals were given approximately amonth to plan with their
staffs and deliver to 01 Department of Developmental BiTigrams State
Cqmpensatory Education program for their campuses. This allotted
month was during late November and early December; one of the
busiest times'OT the school year. Schools were also encouraged to
solicit paredtal input into the'planning process during that allotted
planning -time.

o

, Many principals stated that the Education Planner had done a more than
. adequate job and was all that was needed in the way ofadmintstrative

peraonnel./However, an often-mentionel suggestion by principals
for change in the planning process for State CompensatoryEducatign
in AISD was related to the. problem of communication between schools
and administration regarding the guidelines of the innii;rn., Guide-
.

.linsf were vague, in the opinion of severalprincipals, and it'waS
difficult to get,definite answers from administration about specifics.

Et ht -two percent of teachers responding to the Basic Skills CCM-

7'

.,pon nt teacher questionnaire rated.local campus.planning as either
ran.'eXtremely effective" or "quite effective" way to implement SCE
pro r ms, and when asked if they had expetilnced any.problems during
the p anti-tug-process, 42% responded that there had been "no:problems."

'' FOrty five percent gave a response indicating that they had'AnOtur. 1,
tered eithef"ve few" or "some" 'roblems and when asked to ---,

descr be the problems experienced they most o ten mentioned the
i -shortness ortime given to fchools'to plan their programs.

sWhen asked to describe any problems that. they might have encountered
in the local caipus planning process, one Area Director mentioned the
diffidulty of meeting timelines, while another Area Director and
an Instructional Coordinator felt that there had been too little,

A-

input from support.personnel. . -
.

1

EVALUATION FINOMSJUWERBNCED:

Evaluation Questions 1,2, 3, 4, 5, 6

RECO4MENDATIONS: '

This year's recomkendatfons will be m
,

( trative.. staff. '

. e,*

by the appropriate adminis-

J.
, 4,

'

: . 7 ..'

. 4 .

2. How should responsibilities for administering the-SCE Program be
assigned? ,

.,

. . .
Q 41
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RELEVANT FINDINGS:

When principals in the Basic Skills Component were asked if they
felt further adminjstrative personnel were needed to help imp/e-

.ment the SCE programs in their schools, all ten principals
ted4at they saw no further need for such help.,

I de

Teachers in the BastcSkills Component as a'group predominantl
felt that further personnel were npt needed to help implement the
SCE programs on their campuses.

One SCE Readling"Teacher indicated that she would have liked to have A
someone with.exPertise in the area'of reading associated with the
program. This response would seem to indicate that the Instiuctional
Coordinatdr for that. school had not provided the information and
guidance that this particular SCE Reading Teacher felt that she
needed. s'

V
ca. Vhen asked whether additional administrative.personnel.were needed

tq help implement State Compensatory Education programs in AISDr
all Area Directors and Instructiohal Coordinators, responding to the

'quesaonnaire (4 Instructional.Coordinators, 2"Ard Directors) gave
a negative\ reply. However,lme respondent did state in an added
comment. that the SCE Program needed some oVerseeing.

,..-

EVALUATION FfNDfRGS REFERENCED:

Evaluation Question 7.

. `

RECOMMENDATIONS:
.

4
. This year's recommendations will be.made by the appropriate adminis-

trative staff.

St. .

3. Should AllisOn, Gbvalle4 , Meta', and Palm elementdry'schools continue
to receive supplemental assistande'foi their bilingual progrilMs?

RgLEVANT FINDINGS: /

5., ' .

California Achievment Test data-for Spring 1976 show that there -,k#conti es toe a need for compensatory edGcation funds in the four
, .

.

SCE Bi ingual Component schools. '

.
,

Bilingual education. through Title VII in the four schools shows I

acquisition by STidents of effective Spanish reading and mathlskills,
and statistically significant gains in English reading and math

, L

ichie ement fiom 1974-75 to 1975-6 (eXceptions at mime leveli in ,

som schools).. Non-project students did better in reading at the ,i
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. .

..

A'

,, . .

.
.,,,

1 -'

lower levels than-did Title VII Project. students, and Title VII,
.1--..-- -Projecr'students did better in math. At the upper gilide levels

there were no differences:. t .
' ' P

'41
....

.0.

When teachers in the SCE'Bilingual Comp nt were asked to ?ate
the effectiveness-of bilingual,materials_receied through SC

1,-
''funds, 70% imdidated thatthey had redeived no new SCE Mater 16. .

1

_Staff development aspects of the program were impleiented\however,
and teachers gavdairfy positive ratings of thOse activities.

J/ , . .
- ,

The guidelines for ESEA*Tttle I allow Title I programs for °°

bilingual/multiculturail education,yand it is Possible-that funda,
could-be acquired through that source if SCE funds,were no longer ,
available. Tight budget coh4tions'in the District make it, unlikely . ,,

that District funds would be available., and principals were not e
very positive about' the likelitiood'Of aCquiring any otherfundS.

, . . , %
EVALUATIA FINDINGS REFEREN CED:,,., , ,'

. .

Evaluatiqn-Queatigns F3, 9, 10.

RECOMMENDATIONS:
lap

,"

7",

This year's 'recommOndations Mill:be made by the apWpriats ,S'Aminis-
.., trativestaff. ''' .'

, , .. -

..3

.
., 4 .. -

. - . .

hould the
-
.Sixth Gradedhools continue tot,reteive SCE funds?

ItguvANT FINDINGS:

4
0

S.

, .

° v

Median percentile scOres.ori /V AT (AOrit.1976)
k../
for SCE groups

in Sixth Grade Schobis fell, a the 35th percentile in all cases
for,subscales.and totals. (The national norm is 50.)

A P

Achievothent tests given irr April 1976 will serve as pretest to

an April, 1977 administrationiandconclusions about 'the effective-
niss of SCE - funded activities at the sixth giade level can be derived
When pretest-posttest analyses are completed in June pf 1977.

I
Numerous questions regarding effect on student achleveMent,by
SCE-funded activities were asked of supervisory and school personpsikl,
and the results of those.questiods Show that most of the ?vole. -

involved with SCE believe that SCE-actiVities are effectiv in .

.

increasing studeFt achievement.

.

Mast of the Sixth Gra de Schools made choices of programs with their
9CE fuedS that would,liavellong term effects And could obntinue to
operate-even after the lapsing of SCE. funds.

- ,

.

11,

a
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EVALUATION FIUDINGS,REFERE CED:

Evaluation. Questions 11.13.i

' RECOMMENDATION:

.""°""g't
is year's fecommendat ns will be made by the appropriate

administrative staff.

's
I,

5. Should Brown and_Pease elementary schoOls continue to receive SCE
-. funds?

.i.' .

.

4r

%

. ilELEVANT FINDINGS:

CAT scores for designated SCE students in Brown and Pease first,
grades are either ei, brweli above,.thenational norm as measured
by the April 1976.adminiatration of. the CAT. Pease-7second gtaders-
also scored above the national norm in reading. Other grade levels

.
Were below national norms in both reading and math.

/Achievement tests given in April 1976 will serve' as pretests to .

ad April 1977 administration, and conclusions about the effectiVe-
ness of SCE-funded activities atBrown and Pease can be derived
when pretest-Posttest anaIyNes-are completed in June oft1977.

. .

Large percentages of teacher, atboth'Brown and lease felt that it
.was too soon to' be able to tell about the effecti of SCE 'materials
on student achievement, but,'ques4ons regarding-effectiveness of
th*e i struCtional aides-at Brown brought extremely positive ratings
,of th it effectiveness in increasing student achievement.,,Pease
teach rs Were also positive 'about the effectiveness of-their SCE
Reading Teacher, 'but they did not give the extremely high ratings
hat Brown teachers gave to their instructional aides.. .

4 ,

While otherschools in the basic ski is. prdtrWprimarili made
choic s of 'programa withatheir SCE nds thetlt,would not,be damaged
by th lapse of funds that they 'had been toldvwas pxobable,. Brown
and Pe se ohase-progAms that required much of their SCE funds to

./
v r salaries. With the labse 4f SCE' 'funds, these two schools

Awl p obably have considerable difficulty maintaining the programs_
itiit4 td with SCE funds, since they AO not, have access to funds,
,fro ;f1,0 y other major program kiA District funds ate,limited.

.

EVALUA ION FINDINGS REFERENCED:

Evalnit on Questions 14; 15, 16.

REOOMilE ATIONS:

This ye rle recommendations will be made tiy the appropriate adminis-
trative taff.
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` B. PROGRAM-LEVEL QUESTIONS

r. Should the Implied.requirement that emphasis continue to be placed
on. one-timecost. tems (staff development, materials) rather than
,on continuing costs (personnel) be discardjd'or more clearly,
stated.?

.

RELEVANT FINDINGS:

Vague guicjelines were c ed to be a planningproblem for

(.

6
principals and school , as indl.cated.by interviews with
principals and quest nnaires administered to teachers:

The majority of personnel queried
further need for personnel in the
indicated that they would like to
schools.

indicated-that there was no
SCE Program, but 32% of teachers
see more ,CE personnel in the

.41

Data, indicate that materials were made available to the majority,
of SCE teachers a$ a.total group, but on two campuses nearl, one7 -

half of, the teachers had received none-of expected materialie by the"
time of questionnaire distribution (April 23). Without classroom

. observatiqn data, however, cannot be known whether materials were
actually beineutilized in the classeppms where teachers indicate -0

they, had received. materials. Teachers asbessed the, SCE materials,
very positively as contributing t the achievement of SCE students.
A large majorit5, ofeteaChers list materials in one way 'or' another
as the "most' beneficial aspect" f the SCE programs in theifr schools
when asked to listkthe.most ben ficial aspects of the SCE Program,.

Staff development-activities re carried out as planned, with some
\modification for late arrival of materials. Teacher assessment of
SCE staff development was'generally popitiVe, including the summer
workshops* although there were isolated exceptions. -t

EVALUAT/bN FINDINGS REFERENCED:

Evaluation Questions17, 18; 19, 21, 22.

RECOMMENDATIONS:

This year's recommendations will be made by the ;Ppropriate adminis=
trative <staff. ..

-

,
. . ,

,

2., Should SCE funds be used in the future'to provide substitutesfor
SCE teachers Ili Govalle,.Metz, Palm, and Alliiion_schools so that
they can attend.Title VII staff development activities? (

, .

RELEVANT FINDINGS:*

O

9 14

,

f

Q.
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C

Although principals of Sp Bilingual Component Sdhools answered
in these firmative when asked if they thought Title VII staff,
developm nt activities were a good use of their SCE funds, two
principals had some reservations. One felt that toomuch Of,the-
staff development was offered.during school time,',removing .

teachers from their classrooms, too muc; the other principal indi-
cated that her teachers felt some df die Title VII staff develop- '

ment activities were far less helpful than others.
,

.

. t

Teach4r ratings of the helpfUlness of'Title VII staff development
activities were not particulaily high, although they, werp certainly.
more pbsitive than negative," ' ..

.

....,.. . . N;
Teachers'do indee0eem to be attending most-of the available:
Title VII staff development activities .

°

EVALUATION FINDINGS REFERENCED:
A

Evaluation Questions 23,,24, 25.

RECOMMENDATIONS:

This year's redommen4ations will,be Made by the appropriate adminis-
staff.

3. Should the implied guidelinei for'Allison, Goyalle, Metz, and
Palm be more flexibleso that individual schools ca use SCE
funds in ways that the schools feel will be more ef ective?

RELEVANT"FINDINGS:

, .

According to the Education Planner, the supple
SCE Program in the Bilingual Component schools
to address,this question: SCE/AISD guidelines
lines were to be one and the same.

mentah role of the
makes it inappropriate
an4 Title VII guide,- *

However, when asked if the SCE guidelines,wbre flexible enough tb
allow their schools to, meet the needs of their students, three of
the principals responded that they were indeed flexible enough. The
fourth principal indicated that he wasn't sure what the guidelines
ioare,so could not respond to the question.

EVALUATION FINDI$GS,REFERENCEDt

Evaluation Question 27.

-a

RECOMMENDATIONS:

This year's recommendations will be made by the appropriate adminia-
tratiVe staff.

4
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SCHOOL-LEVEL QUESTIONS

Should School programs co' nue to emphasize staff development
and materials (one -ti. cost),rther.than personnel such as-
reading teachers an instructional aides (continuing costs)?

RELEVANT FINDIN

The effectiveness in increasing student achietegm Nent of the,'
.approaches usedlby various campuses based on materials, staff
development,,a0 personnel should be a primary consideration
when addressing the ahOve question. Considerable data walk collected
froncgghool and supervisory personnel regardi4the?egectiveness
of the various SCE activities (Programs-based on materials;-staff
develbpment, and/or- persohnel), and_in mosteases these activities
were perceived by personnel involved to be quite effective in
raising student achievement. For more detail about advantages P

and disadvantages of these approaches, see Evaltiation Questions
'28-41.

of-

Achievement tests given it April 1976 will serve as the pretests
,

to'ati April 1977 administration, and conclusions about the effective-
ness of SCE activities and student achievement can be derived when
pietest-posttest analyses are complete-ehat,JUne. The achievement
on campuses with unique SCE programs,---the reading lab/reading teacher,
appro'ach at Read and Pease, the "floating"'reading teacher et Manton,
the instructional aides-at Brown, and the various videotape approaches
on the four campuses 'with videotape plans--- will be Viewed with
those approaches in imind. .

1b
The reality of the situation for State Compensatory Education funding
in AISUmusebe kept in mind. Funds,tay not be available after the
1976-77 school year, and any personnel added to school staffs would
havgto be funded through other sources or let go. ,

,

EVALUATION FINDINGS REFERENCED:

Evaluation Questions 28-41, 45, 46, 47, 48.
. .

RECOMMENDATIONS:
/ ,

,.
'

This year's recommendatiohs willbe made by the appropriate ad minis-
trative staff. " ( ,

. %.

-2. If SCE fUnds are used for Reading Teachers, how should those
. Reading Teachers be used -- in a reading lab; or "floating?"

,i L :
+ .

.

RELEVAN'i FINDINGS:

The main advantage ..co the Reading /Reading Teacher approach,
according to school staffs, seems to be the concentration of materials
Pinto one area and the accessibility of Special materials to students
with' need.' The main disadvantage As the disruption of moving students
to the lab;f-t-om the classroom and vice versa. Communication between
'lab and,classroom can also bet problem.

I
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The main advantages of the "floating" reading teacher, according to
School segfs, is.t sed communication between classroom

= teacher'aild reading teach and the lack of necessity to,move
.Children from classroO; o lab and back again.

4 -
Both the,SCE Read t Teacher/Reading Lab and tIke "flqating"
SCEReliding Tea er received very high ratings from schobl staffs
'regarding eff iveness in increasing student achievement. The
"floarl' " ading teacher approach at Blinton received particularly
high ratings.

'EVALUATION FINDINGS REFERENCED:

Evaluation.Queltions 10,.3i,

RECOMMENDATIONS:

This year's recommendations Will be made by the appropriate adminis-
trative staff..

,3. Should SCE funds be spent for exemplary school yisitations?

RELEVANT FINDINGS:

Nkt .

'Teachers did not rate school visitations particularly high on
a questionnaire item asking them how effective hese visitations
were inihelping thei to acquire new teaching'ski lsfor working.
with educationally' disadvantaged children. AtSD upervisors,
however,rated'it'ratffer positively.

EVALUATION FINDINGS'REYERENCED:

Evaluation 'Question 33.

RECOMMENDATIONS:

This year's reco
tra to staff.-

ndations,will be made b/ the appropriate adminis-

< I

,Row should videotape equipment be used (taping lessOhs fox students,
staff development, student video productions, KLRN programs)?

RELEVANT FINDJNGS:

.

No datayas collected regarding the effectiveness of various uses

rof videotape in,the SCE schools, due tolate arrival of equipment
a.
and consequent nonimplementation of videotape activities during
the sepol year. 4

12
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.Travis Heights was the one SCE `school hafshset-some existing
videotape capability .prior to SCE funding; ,plefuse'of KLRN prograrils,
and student videotapes were Part if its program, Administration of

3p, the School Sentiment index showed th t studentTat?,Travis Heights..
,exhibited the most poitiVe attitude t ard school'OCany Sixth
Grade School in the city.

EVAIAT/ON-FINDINGS REFERENCED :, 1 I V

IEihluatiOn Questions 34-41.

RECOMMENDATIONS:

This year's recomMendatiOns'willge made by the appropriate adMinis-
,

trative staff.

r

5. Should SCE funds in future be spent on summer workshops?

RELEVANT FINDINGS:
h: ...

,.'
..

. '

Workshop participants rated all SCE slimmer workshops as above
average on the "Overall.Effectiveness"-criteron of the,Workshop
Evaluation Scale,, with the exception of one school which was
rated by teachers as just below average in overall effectiveness.

EVALUATION FITINGS REFERENCED:' '

/

-Evaluation Question 42.

RECOMMENDATIONS:

6. 'should teachers be givenmore preparation-for using new materials/4
equipmentV .

RELEVANT FINDINGS:

.The amount of training ofor use of new SCE materigls varied widely
from,cdffipus to campus during the ,spring and was:fot widespread.
SCE summer workshops were addressed primarily to materials training.
Teachers-rated those Workshop's as above average' in most cases.

:leachers who received spring training for use of SCE materials
rat d it fairlv(high in terms of halpfuinessto them.

When asked thetareal.in which theyi4ould-like to receive initial- '

or more in-depth training to work with videotape equipment, teachers
In thte Of the four schools using videotape rgsponded similarly,
with he majhry requesting training in "potential use of Video-
tape in the classroom." Teachers atthe fourth- school predominantly
requested training on "mechanics of using thelequipment."

tid
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EVALUATION FINDINGS REFERENCED;

Evaluation Questions 43,4

RECOMMENDATIONS:
s . I'

. , .

This year's recOmmendations'yill be made by the appropriate adminis
trative staff. .,--

r
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III

PROJECT DESCRIPTION
c_

' A. PRO6RAU,BESCRIPTIO4

4 The 1.97,-76 school year was the 1st opportdnity for Texas schools to
take advantage of State Compensatory Education funds made available
through a recent act of th Texas Legislature. State Compensatory .

Education funds are avails le only for a two year period, after which
time legislation would hat, to be enacted to)eneg the funds.

P

,Planning for the State Compensatory Education Program in AISD Was:Coor-
dinated throughthe Education Planner. She worked with administration,'
school staffs, and Office of Research and.Evaluationataff while
school staffs worked with parents from school communities to plan the .
programs for their campuses. Each Campus planned its own SCE program,
.and input from school staffs and patients was emphasized thraughout the
planning.stages.

In order to maintain the effects of the SCE Program bey end the two
year funding periodrparticipaeing campuses were instructed to keep
new SCE-funded staff to a minimum. They were encouraged to spend their
SCE funds for the purchase of items which would extend the life of their
programs beyond the two year funding period.. Staff,development was
also encouraged as a method of refining teaching methods, which would
have a sustained effect on SCE students after funds were withdrawn.

/..
.

/

VaIious prob1emsin'the planning, and approval stages of the SCE proposal
. led to late implementation of the SCE Program fol. AISD in 1975-76. .Finalt

approval was received frOm TEA. on February 6, but earlier tentative approval
had allowed schools in some cases to get' their programs started late in
January. Orders for materials could not be processed, however, until the
final approval'was received. the four month time Spairofshis year's
program included the ordering of materials and equipment and the wait to

'redeive thosetsupplies.

;.The SCE Program for AISD in 1975-76 was made up of a basic.skills catponent

and a *bilingual component. According to SCE guidelines, noadministrative
personnel could be funded for either component. Exisiihg_AISD, personnel were,
therefore, assigned supervisory responsibilities for the program. Title VII

Bilingual Project personnel, AISD Area Directors; and campus prinicpals4were '

to supervise the bilingual_ component activities, and the.basic skills,Componeni

tst
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was.to be supervised by AISD Area Directors,' Instructional Coordin tors,
and

.
campus printiPais. '. . - 0

. .

. -; /
,

Basic Skills Component: Thgl4cus of thle basic. skillsIdomponeni as
a . .

Communication skillikeadingdadd math. 'Eiglit-sixth,,,gradeschoolfcand-two
elementary .0(-50 campuses pafticipated in th coilpoent? Two hundred

twenty-seven eachers and atOroximately. 3;000 students 1#re designated to
' be involved in the.program,/gith a total' $273 369.00 appi:Otioned to the ten$
;-. .

...

caMpusekaccording to%the n ber of student's submitted by them as eligible
6i.for'SCE,gervices. t

rib

,-Table III-1-below shags the

4,04 9 /
a

as'

Table
z

NUMBER OF DESIGNATED SCE StUDENTS,ai EACH.BASIC SKILLS CAMPUS.

/

umber of designated students per campus.

s

.
. -

,

,

.

SCHOOL

, :, ..

.

1

No. of desig p. ,

nated commune:- 4

i§ation skills/
'reading students

NO. of desig-
'nated math
students
, ''

TOTAL*
,.,(dupli-

cats0
count)

. ._.

Allan -6th
.

Baker

Blariton

idslin
..

Martin-6th
/

Read

Travis
Heights

Webb.

Brown

Pease

TOTAL'

.

,.

.

,,:

...

$

227
.

220

307
.

336:
.

263 .

164,

.

358

50S
.'s

338

2832

, ..t

,,

,

,

.

y'

:

.

l'

'

4
.

214

221-
.

236
.

.215

263

80

345

406

313

ifiht

,i

-

..

:

.t

',

4
#

,

441 4

441

543

551

526

244

703 .-

909
. .).

.3,

.

,.529.
..,

221

5230

105
,.

3 98

.

*This is the total number'of students designated a
counted asdesignatedreading students and also a
therefore being.coutifed twice in the total.

1
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s designated math students,
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The. criteria for determinin§ eligibility 4.iitidentp for SCE
services was the same as that used by-Title I far detamining 'educationally
disadvantaged students on Title I campOses A.math criteria developed by
AISD'Instructional'Coordinatafs. °

. , ..

a

Each school was permitted to plan its own apiogram with SCE and AISD
guidelines. (See Figure on thefplWing page,.) 4

-

The campus-planned programs -that resulted were made.up varying
cpmbinationsof staff development,actikrities, materials acquisition,'

instructional aides, readinCteathers,and videotape acquisition and -

activtties. Each school's Ardgram was designed. to deliver supplemental
4eading and math instruction to designated. SCdstudents according to
thelkollowing allocatiorof resources:

p

e G

Allanz, The sixth grade at Mien Jr. High choseto expend' its
,SCE fun's:Won two instructional aides, materials, an staff
development time to organize materials into scope and sequence
charts% -A summer. workshop was planned, for further materials-
organization and training fort_use of the materials.,

Baker: Th6(Baker SCE program called for acquisition of materlalq

elcipMeneactivities tb train
andthe'videotapeequipment.

velOplieaching skill's in

,

and .videot4e equipmeq, and staff d
teachers 'in the use; of the, material

A summer -workshop wasplannea to-d
'remedial reading and math.

, ,-I/ / .-

Blanton: The SCE plan deiicelOped,b-i34.ipton was bSsesi on ,a
.

"floating" SCE Reading Teadher that was to'give students supple-
mental reading instruction `eery other day-'n their class'voms.
Videotaped reading lessons and staff development through us'e of
,videotape were also major parts of Blanton's plan, as' was the
acquisition of supplementary materials, A summer workshop to° .1.

be foCused on videotapetraining was planned byeBlanton fer June.
.

. .

. % ,e4 4 % %
plan for Joalin revaved coifigefely around the
p ementar material's and a'eading lab experi-

ence for'designated students (the reading teachattAn this' case,
however, was'not to,be paid'from SCE funds-Y. $Eaff,:developme14
activities geared 'to learninxtrow,tottse tewfpiluiftent and

.
,materials were planned for a summer werkig40 %

Martift: Martin Jr: High% plans foro..tts'sikth,grade,included
a support component for increasing-Oittendance--of SCR

v - tstudents. Forthat purpose; foe;pait-rithe Community Represen-
'tatives were hired to work on Attendance prolile0s. As part of
the staff development activity lOritheir schooi,_sixth grade

Joslin: The SC
acquisition of

O

I

3
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State Compensatory EducatiA Guidelines

1.

Arr
-.. -va

Promm'mu4 be designed to meet the priority'eduetionalmpeds
ofdisadvantaged pupils enrolled4n-districes1public'schools

2; SCE activities must be.restricted to educationally disadvantaged
pupils. N --

'3. SCE.funds must e used for supplementaryiprogram activities

anemay riot be ed to supplement th6 regular school program.

4. The priority focus of State compensatory funds must Ve for
. educationally disadvantaged students in;Ahe areas of readin ,

matheMitics, language development and /,or bilingual mul i-cultural
-41-1Tgiiiia. Those Children with-the greatest needs in those acade
areas as deteriined by educational needs assessment will be given'
first priority. -

SCE Funds may he ,used for staff development and for instructional

materials and/or equipment essential to carrying out the compen-
satory piogram to be conducted.

Funds me,51 not beused for administration, construction, remodeling,
or any activity not directly 'part of reinforcing the instructional
process for the-educationally disadvantaged children to be served.

5. Each district will involve parents in the pipning'of its SCE
program.

0

6. The SCE prograi format is almost identical to'that of Title I
both in terms of the planning process and guidelines. 0

1

7. se fuhds may be used on Title I campuses or no-Title I campuses
or both hut,in the event of the latteethoice, cave quet be taken
to maintain comparability.

3. An educational needs assessment.must bp.comRleted based on specific
criteria in each instructional area selected for identification of

,s7"+

children who may participate in the program.
. # ,

87.' Limits and directives set by the Cabinet and Dr. Davidson 1.0 -28-75 were!

1.2
Each campus will design its townown program in collaboration

*with the team. '` ` ,a -
. .

1 .

Program should bedesignet.to have ao impact-after.the Iwo year
-1,.

-1fundihg period ends. e 0", .

. ., .. . . ..

0 Personnel costs should.be limited a reasonable limit on materials.
should be established.. Staff deveppment is permissible.

. .
.

.0 1110/

4
4

Fi III-1: .SCE AND Ain; GUIDELINES FOR PLANNING LOCAL CAMPUS PROGRAMS,
AS OUTLINED DURING OCTOBER CAUNET'NEETING AND DISTRIBUTED

.,--BY-raE EDUOATYON, PLANNER.TaSdE.PRINCIPALS AND OTHER PROGRAM

FLAMERS.

1!*
. A

6

>
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;

teachers were -to -make visits to other scOools in the-city,
and a summertwoZtyp was planned to provide training for'
the teaching of edial readinavid math. Bilingual

. teachin7g techniques were also to be covered in this summer
workshdp. Newleaterials and equipment were to be acquired,
and training for the use of suchwas to be given in a series
of Saturday workshops:in the spring.

-Read:,The SCE program at Read was planned to be implemented
throughan SCE Reading Lab run by an SCE Reading Teacher.
MEiterials a d equipment for the lab and videotape activities
were impott nt parts of the'Read plan. Staff development
waso inclu inservice conducted by the SCE Reading Teacher,
as well as a s er workshop.

Travis Heights: ravis heights also chose to &ger its SCE
vrogram to videot pe activities along With acquitition of
a wide variety of materials'. Staff development-for the spring
and summer was plannecraccordingly.

Webb; Webb's SCE program Was to be;bated on extensive acquisition
of materials and dIff devblopment activities for use of the .

materials. Teacher 'visitations, to other 'schools were'included as
a staff deVelopment activity for Webb teachers.

Brown: The SCE plan at Brown Elemettary called for the hiring. of
seven insttuctiotal aides, to be used in the classroom for
deliveringsupplemental instruction to SCE students.* Supple-
mentary materiels were also included in the plan,and a summer .
workshop was planned for making instructional materials. No other
staff development Was planned.

.

Pease: Pease Elementary School chose to spend its SCE funds for.
an SCE Reading Teacher and materials and equipment for an SCE
Reading Lab. An" nstructional aide was to work in the lab with:

J--
the reading teacher.

. Bilingual Component: TheeSCE bilingual component was designed to mesh
with the ESEA Title VII Bilingual Project, which provided Classroom
aides,,aisistance in therea of parental involvement, staff training,
and,hilingual materials,to'designated Title VII classrooms. Due to
the'Aasi minute lapse of ESAA Bilingual funds in AISD, fourschools had
been added in 1975;76 to the Title VII'Project, and State Compensatory
Education funds were allotted to those schools as a means of providing_
additional support for their bilingual. programs. (Title VII had been
able to ."pick Up" only one classroom per grade level.)

.

4
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Allison Elementary added,
SCE_ funds-;_ Govalle added

added 11 of-its.teachers
,ag SCE students in those

13 teachers to its bilingual program through,
9_teachers; Metz added, 10 teaCherp; Pali

Approximately 1100 students were designated
four schools.

.

1.t

Each_apool received an allotment of SCE funds to use for bilingual,
materials'," consultants, and substitutes (so that tCE teachers could--
attend Title VII and local bilingual staff development activities).,
Only two of the schoofsichose to use their tunds for consultants --
Allison and Pali -- and'both.planned to hire patents from the community
to ashistteachers in'making, instructional materials.

PI
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B. CONTEXT DESCRIPTION
...

/

.

The State Compensatory.gddcatio4 Progfr in AISD functio nedin,its first
-.

year in a context 'ofuncertainty. This uncertainty was based .dn a pending
desegregat -ron ruling and on the utIssable nature of SCE funds. Two years-

, of SCE funds were b.11ithat could be counted on so that program planning.
had to be based on the,rpalities of that imminent discontinuance of funds
,and the-¢robable loss mt he, end of that time,o.f-any personnel hired with

.. %

those funds. - __ .

. . . ,
., e-

. ,

.

Desegregation and the Sixth Grade Schools: Established,in t he fall of
1973 as agents fol desegregation:, the Sixth Grade Schools in'AISD operated
under the shadow of a pending desegregation,rulingpby the Fifth circuit of

'Appeals. If t at'court were to find Austin LSD's integration plan unaccept-
able, the Sixth rade Schools could-well be disbanded. That, in fa4, was
the decision t at the court handed down during the final month of the 1975-

-76 school year, and theqUtute of the Sixth Grade Schools at tNe time of
publication et this report is tmgertain.

4 In spite of thepossibidlity that the Sixth Gtade Schooli would be a tran-
sitory phenomenon, it was decided in the fallof 1975 that the-need for

---h in those schools wasxo strong that State Compensttorf funds.were
Wrranted The reorganizationiof.scho
establishment of S'exthGrade SchoolS
adequate material to effectively deal wit
This was pafticularly true for tbase campus

'4 highs previAsly. -Too, -many teachers found, ehamselves working with larpl
groCips of low- ieving student* for the first time in their teaching- careers.
Staff development and off-level materials were therefore iiriorit37 n'eds
f(hr the Sixth G e Schools. .1

Sr. U ,

Emphasis on Limitedpersonnel: These- eeds for staff development and
materials were in keeping with the f 41g of AISD Administration that,"

Q_____boecaUse
of the uncertaih%future of e fUndingSCEjunds should not be

sed to fnvest heavily in added personnel. At the end of two. years, the
fdnd's wou1449 lormer be avaifible unlesk.the Lepislature should act to' ,

continue them, and the ,newly'hired,perannel wodld have to be let go:

. A directive to hire only "limited perOonnel" With S,CE funds was thetefore
communicated'i4,59njunction i0ith SCE/guidelines to school planners.

that had accompanied the ,

t tha some sthoolsfwere without
e educationally disadvantaged.
that had functioagd as junior

Local Campus.Planning: A natio
. .

.

OftrenditoWard local campus plannihg was
reflected in these guidelines se by AISD administration.' Each school In
the basic skills component was dIrepspd in the guidelines to "design-Ifs
own program'in'bollalpration with th area team."

4-,:

..-

national trend was evidenadd at the 1?75 Ameridan Education Research
Association meeging inWashington, D.C., where a.symposium entitled "School
Level ;togram YlannIng: Is That Where It's A ?" was presented: See
Local Scholl l Program Planning, Organi;ational InTlications, a paper

atpresented athe American)Educational Research Association, 1975, by
Mary T. -Moore..

\ \
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Local campus planning-had been tried to a certain extent on Some Title I.
campuses, butthis directive to ten, schools, comprising all sixth grade
students in AISD and two K-5elemdptarydschools,,was the first large scale
effort in the District to implement lo(al campus pla:14,1u.

The four schools in the SCE bilingual component were anYTIlowed a certain
amount of flexibility to plan their SCE activities within guidelines.

Bilingual Component: The four schools in the SCE bilingual component
were included in ,the program only after a concerted effort on the
part of the principals to obtain funds of some kind for their bilingual.
programs. The lapse of ESAA Bilingual funds to these schools (and the
District) at the beginning of ,the 1975-76 school year had left each
of the schools with only one classroom at each grade'level receiving
the services of the Title VII Bilingual Project_. This was considered
inadequate by the four principals, and they had petitioned to receive
available funds to supplement ebeir bilingual program. SCE fufids were

therefore made available to them.

These four schools are characterized by a multiplicity of programs
operating within theM. All four receive Title I as well as Title VII
services, and three of the schools have had a, Teacher Corps program as
'welt. The addition of SCE funds to these existing programs added
further management responsiblities for the principals.

Borderline Title I Schools: The two elementary schools included in the
basic skills mponent were elementary` chools that were naturally
desegregated and "borderline" Title I. qther words, they had both
long been just be1oW the priority schools in AISD to-qualify for Title I
funds.

ti
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C. EVALUATION. DESCRIPTION

Evaluation of the SCE Program in AISD was coordinated with evaluation of
the District Title I Program. This coordination was accomplished
through assignment of part of the current Title I evaluation staff to
SCE evaluation on a part time basis, do that responsibilities were rsplit
between Title I and SCE. An Assistant Evaluator was hired to work full-
time on the evaluation of SCE under the supervision of a Title I/SCE
Project Evaluator. Figure III-2.below shows the organizational structure'
of the combined Title I/SCE evaluation staff.

t

Title I/SCE
Project

Evaluator*

SCE
Assistant
Evaluator***

Title I Title I/SCE Title I/SCE Title -I /SCE
Process Programmer* °Data 'Secretary*

_Evaluator** Specialist*

Total Title I Evaluation staff (full-time equivalents) 5.2
Total SCE Evaluation staff (full-time equivalents) 1.8
Combined Title I and SCE evaluation staff .!0 7

*These positions were funded 80% from Title I, 20% from SCE
**These positions were funded 100% from Title I

* **Thin position was fended 100% from SCE

Figure 111-2: SCE/TITLE I EVALUATION STAFF
. ,

This combined effort was advantageous from. the standpoint of cost.of
conducting the evaluation and was conducive to providing enhanced program
planning capabilities. The availability of the Projec; Evaluator,
Pregrammer,IData Specialist, and Secretary on a part-time basis to the
SCE Evaluator allaweidwomprehensive evaluation services to'be performed
with a relatively small proporficn of the total program budget. Moreover,
by assigning some_of the SCE evaluation responsibilities to already
existing staff members, lt could be expected that SCE evaluation would
become fully operational much more quickly than would be possible with a '

totally new evaluation staff..

e-
23
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Since the SCE and the-Title I programs were addressed to very similar
4c, peeds and were concerned with similar populations of students, the

/Unification of the data bases avoided duplication of effort.and allowed
for develdpment of,a,comprehensive data base for AISD's educationally
disa0antaged students.

2 -

An Assiatant Evaluator to be in charge of evaluation of State Compensatory
Education was hired on February 6, 1976, and began working immediately to

r--develop a working. evaluation design that would guide efforts to evaluate
the program. Because of the diversity of the programs-planned on'the ten
basic skills component campuses, it was decided that an objectives-based
evaluation approach would not be feasible. It was decided instead to plan
the evaluation around decision questions regarding State Compensatory
Education for which decision-makers would need data-based information. 4-
-Inputt, process, anaoutcome data were required from evaluation staff in
order to provide the needed information for answering these questions.

. .

Decision questions were generated by the fourteen SCE principals during
individual conferences with the SCE Evaluator and,durinea session with
the Education Planner. Further.questions were posited by the SCE Evaluator
in conjunction with the Title I/SCE Evaluator and the Coordinatorof
Research and Evaluation. These questions'were school-specific in some
instances and programmafic'or system-oriented ivtifter cases.

_Because of the shortness of time, it was not.possibleto include allof
the people that should have been involved in the development of these

se. sdecision questions for this first "year" of SCE.

The instruments used to co,llct.this'data, and the dates of administration,*
are shown in Figure III-3 below.

_

INSTRUMENT DATE OF 'ADMINISTRATION

(1) teacher questionnaires April 23-May 10, 1976
(2) principal interviews. May, 1976
(3) SCE Aide questionnaires - April 23-May 3, 1976
(4) SCE-Reading Teacher interviews . May, 1976,

'.(5), Area Director/ Instructional
Coordirikor Questionnaire

.e
June, 1976

(6) Education Planner Interview June 17, 1976 -.
(7) California Achievement Test April 5-8, 1976
18) .School Sentiment Index April 20-23,'1976
(9) Workshop Evaluation Scale' June. 1976

,

.

'F gure : DATA COLLECTION INSTRUMENTS USED IN SCE EVALUATION.
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Whenever appropyiate and possible, information derived from the
instruments,was,fed back to principals so that it could se e

them in their local campus planning e forts. Another aspect of
the evaluation design that was ineanr 'help principals in program
planning was initiation of searches r available research information
that would.be pertinent tb campus programs, i.e., use of videotape,
instructional aides, and reading labg in education.

;
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EVALQATION FINDINGS

A. EVALUATION QUESTIONS

te

1. HoW extensively-Alas local campus planting carried out in the SCE
Program for AISD?

AMER: Quite extensively on most of the'campuses in the Basic
Skills Component. .

SUPPORTIVE DATA: r
Teacher Questionnaires

ReSponses to an SCE Teacher Questionnaire distributed to all teachers
in the Basic Skills Component showed that there was extensive teacher
involveMent in local campus planning of SCE programs. Forty-eight
percent of all responding teachers indicated that they were "very
'involved" Anthe planning of their school's progams, and 35% indicated
that they were "somewhat involved." Some schools had substantially more
involvement than others, however, with 73% of Pease teachers.and 72% of
Blanton teachers resporiding that they were "very involved" while ;nly

126%,ok'Read teachers gave' that response.

SCE Reading Teactiernterviews

All three SCE Reading Teachers said during formal interviews that they
had been quite involved in the planning of the SCEprOgrams on their
campuses.

1 , .

.
,

2. How effective was the ideal campus planning process judged to be by
those involved?

\.. ,
ANSWER: Very effective.

. SUPPORTIVE DATA:'

Teacher questionnaires

-'.

Teachers responding to the SCE Basic Skills Component ieachef questionnaire
,gener0.14y assessed local dampus planning qUite positively, -with 82%

. Of theth responding that loelcampiu3 Id/inning was either an "extremely
effective" or :'quite effective" way td implement the SCaprograths-on,
their campuses. The two schools which showed most'teaCher Involvement

. (according to teacher questionnaire responses) were the schools which
showed highest ratings of the effectiveness of loc'al campus planning.,
Seventy-eight percentof responding teachers at Blanton and 64% of

...

.4
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Pease teachers rated local campus planning as "extremely effective."
Teachers on campuses with least teacher involvement tended to rate
the effectiveness of local campus planning.lowe\ than teacheys on
campuses with more teacher involvement in the planning process.

Principal Interviews

The ten Basic Allis Component principals were unanimously enthusiastic
about local campus planning when asked to list its advantages, with the
main advantage cited by them being the--fact that local campus personnel
)know the needs ofAheir students better than anyone else can know them.
This more accurate assessment of needs leads to more effective utilization
of the resources OfS program, according 'to these principals, and.the
involvement of the total staff-in the,eeds'assessment and planning
stages leads to a higher level of commitment on the part of school staff 1.

to make the program work,. The principals felt that teacher morale had
. ,been heightened significantly by this process on their campuses.

Another positive, effect of the local campus planning process mentioned
by several principals was the increased communication between teachers
that the planning process encourages.

Area Director/Instructional Coordinator Questionnaire

Responses of Area Directors and Instructional Coordinators showed that
they felt local campus planning was an e fective way to implement State
Compeniatory-Education in AISD. The o responding Area Directors sawn
local-campus planning as "extremely e fective," as did one of the
Instructional Coordinators. The,thr e other responding Instructional.
CaordinatorYsaw it as "quite effec ive." ,

' Education-Planner Interview

When asked what advantages she perceived,in local campus planning, based
on her experiences with SCE and otherwise, the Education Planner c ted
strong support and enthusiasm for the program because principal: eve
more ownership in it. The same -Is9true fOr teachers, she went in to say...

3. Were there problems encountered during the planning process?

ANSWER: Yes,

SUPPORTIVE DATA:

Teacher Questionnaires

Forty-two percent of responding teachers said that th re had been "no
problems" experienced during 'the planning process, whil 45% gave a ,,

response indicating that they had encountered either " ery few" or "some"

27 32'
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. 'problems. Only 1% had experienbed "many prob ems."
a *: .

.

When asked to describe the problems experienced, teachers most often .

mentioned the shortness of time given to schools'to plan their programs.
Confusing and vague guidelines were also mentioned by several. Other

. ' . problems experienced during the planning process were: lack of agree-
ment on directions to take, not enough knOwledeand expert advice
available,'and cooperation and identification of need; between teachers. "
Many teachers, however, aerie no response to this questionnaire item
soliciting descriptions Of problems encountered during the planning
process.

4

Principal Interviews

0
When,principal6 of schools in the SCE Basic, Skills Component were asked
what the disadvantage4 to local campus planning were, the most often '

stated disadvantage was the amount of time that the planning, with teacher
involvement requires. This was particularly a disadvantage for schools
this previous year because of the shortness of time allowed schools to
go through the whole planning process. Local,campus planning with,
teacher involvement is time - consuming, most principals agreed, and mcfra
time should be allowed in future to do.the job with maximum effect,

problem of inadequate time was again focused on by most principals
when asked what changes, if any, they felt should be",made in the
planning process for State Compensatory Education in AISD.

Vague iiiidelines were also a'problemi according to several prin'ipals.

Area Director/Instructional Coordinator Questionnaire

When asked to degoribe any problems that they might have encountered
in, the local campus planning process, one Area Director mentioned the
difficulty of meeting timelines. AnAher Area Director and an.Instructional
Coordinator felt that there had been too little input from support
personiel. It is presumed that by "support", the respondent meant
Instructional Coordinators and Area Directors`.

EducatiOn Planner Interview

According to the.Education Planner in a fo I interview, the use of
the Program Coordination Advisory Committee (PCAC) during early stages
of the planning process had been too time-consuming and too insular.
She atiplaUded the dropping'bf the PCAC requirement for future plannint
of externally funded prbgr,ms. A new process outlined iethe Policies 4'

for External Funding will enable program parameters to be established

2833
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more expeditiously, thus allowing participating campuses, be broughtin,
much earlier in the

,,

planning process.' .

*'.SCE guidelines are published by TEA.. as part of the Consolidated Application.
for Federal Assistance, she wen ,,on to say, and as originally conceived
by,the legislature, SCE funds ;Aye to be "flexible compensatory monies"
with allowable expenditures for 'Staff training and no specific requirements
for parent advisory councils. 'However, in drafting application forms,
TEA used the Title I application form as a model, one which requires the
'mote rigid identification process of students t be served,,a process not
requiied-by.othet compensatory grants such as- tle IV C. Thus, the rigid.
Title T application form coupled with loosen, guidelines in the areas of
staff development make the guidelines ambiguous.I.
In order to accomplish the objectives of a school based planning model,
it is important that guidelines, remain flekible, ip the opinion of the
Education Planner. Were they to be totally defined (as with Title I), .

undoubtedly the typical Title I model would also characterize SCE programs.
It is actually advantageous to the schools not to haVe rigidly defined ..

guidelines, although because of a lack of experience with federally funded
programs, the SCE schools may not be aware of their unique situation.

. .

4.Has the use of an Education Planner facilitatelk.planning and.imple-
mentatidn of the SCE Program? . r

ANSWER: Yes, but some improvement in procedures is needed,-
. -

).

. .

SUPPORTIVE. DATA:

Principal interviews

/ 7

When principals lb both compOnents of SCE were asked if fur h r adminis-
.trative personnel were needed to help implement the programs on their 4

campuses, all 14 principals replied in the negative. Many
and

that
the Education Planner had done a more than adequate job and was all
that was needed in the way, of administrative personnel. However, an
often-mentioned suggestion )y principals for change, in the planning
process for State. Compensatory Education in' A1SD was related to the
problem of communication between schools and administration regarding
the guidelines of the program. Guidelines were vague, in the opinion
of several principals; and it was difficult to get definite answers from
administration regarding specifics. This communicatla of guidelines
and coordination between the, schools and administratioi falls within
the responsibilities.of the Education Plannet.

5. Do SCE planners'indicate a need for clearer guidelines ?`

ANSWER:e Yes.

SUPPORTIVE DATA:
,$
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Teacher 'Questionnaire

"C v.

When teachers were asked to describe on the teacher questionnaire 'any,
problems encountered during the planning pFocess, several teachers'
mentioned confusing and vague guidelines is a problem.

Principal Interviews //
. .
r

An ofteh mentioned. suggestion by SCE principals for change in the -

planning process for State Compensatory EdUcation in AISD related to
the guidelines off,the program. !Guidelines were vague, in the opinion
of several. principals, and one principar felt that a definite Written
statement outlining exactly what could or coulsOs.not be done with SCE
should be published.fqr principals. Angther principal indicated that
he wasn't sure,exactly what the SCE/AISb guidelines were.

Education Planner Interview

AccOrding to the Education Planner in a formal interview, the SCE/AISD
ividelinOS are not as clear as they possibly could be.

6. Do local campus planned'SCE programs lead ib.increased student
achievement?

ANSWER: This question cannot be answered as yet, %due to the lateness'
. in the school year of program implementation. Achievement

tests giyen to fifth gradersin April 1976 will serve a pretests to
AnApril 1977 administration, and 4hclusions aboui,the effectiveness
of local campus planning, in terms of student achievement can
be denied when pretest-pbsttest analyses are 66pleteA. ,

7. Are Area Directors and Instructional Coordinators monitoring the
SCE Basic Skills Component programs to .the A4ient,that it is considered
necessary by. themselves and school staffs?

h

ANSWER: Yes,but not completely;
/

SUPPORTIVE/DATA:

Principal'Interviews

When principals in the Basic Skills Component were asked if they felt.
further Administrative personnel were needed elp implement the SCE
programs in their schools, all ten principals iiated that they saw
no further need for such help..

Teacher Questi6nnaires) J;

. , e

One questibnlon the Basic pills Component teacher, uestionnaire asked
teachers whether they felt that SCE funds should continue to be spent
mainly- for materials and staff development,. while another question, Asked
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whether more personnel might'be needed to, help implemerit'the program.
Responses to these,two qugetions shOt4ed.that teacher& as.a total group
predominantly felt that fukther personnel were not:'neededi Although
32% did indicate that further personnel were needed, the any extra .

comments offered by teachers regarding these two questionnaire items.
t showed that the further personnel that most had in/mind when giving a

yes response were'mZre teachers and aides, not administrative personnel.
.

SCE Reading Teacher'Interviews
.0

y
. . , f

In response to the question, "Do-you feel that additional administratiye,
personnel are needed to help implement the SCE program in your scho81?"
one of the oaSCE Reangt-geshers indicated that she would hams 1 keit()
have someone with expertise in'the area of/reading assodiate ith the
SCE Program. This response would seem tth'indicate that sle,Tnstrucional
Coordinator for that school had note novided the information and guidance
that this particular SCE Reading Teacher felt that sh; needed.

.

Area Director/Instructionat Coordinator Questionnaire
. .

,,,

When asked whether additional administrative personCel:Mere needed to
help ,implement Mate Compensatory Education programs in AISD, all
=spar:di:1g Area Directors and Instructional Coordinators replie$ in
the negative. However, oni respondent did state in an added comment
that the SCE Program needed.aome overseeing.

' ' , -e .
...

. / .
.. .

..
. . 1

-8. Are the activities Currently funded by SCE:in the bilingual component'
,schools effective in raising student achievement-in reading and math?

4

I

ANSWER: Yes, but the long range achievement goals of the Title VII
Project have so far not been met. ' .#. -

SUPPORTIVE DATA:: .

O California Achievement Teat

Bilingual education through-Title-VII in tht four schools shows
acgai#i on by students of effectiveSpanish'reading and math skills,

isticallyi significant gains in English reading and math
achie eat from \1974-75 (exceptions at sdie,Jevels-in sohe schools.).
Non:p oject students did.betterin readiig at the lower levels than
did T tle_VII Project studentsyand Title VIIProject students did_
Eltter in,math. At the upper grade levels theri were no differences.

v

:Because the meshing of the Title VII andthe SCE bilingual.grograins
makes it impossible to discuss sepaiately the achievement or students
in the programs, the scores for both are.discussed.as a total program-4
in the Title VII EvaluationyinaLand Technical_Reports. The detailed
evaluation conducted by the_Title VII Evaluation_$taff included SCE
classrooms;"therefore SCE Eiraluation chose, not to, duplicate Title VII

__. efforts in this area.

40
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Teacher Questionnaires \

Teacher uestionnaire responses for teachers in the Bilingual Component
schools ndicate,that.bilingual materials purchased with SCE funds
were not for the most part received by teachers by the time or distribu-
tion of the teacher questionnaire's (April 23). When asked to rate the
effectiveness'of the materials' in helping to increase the achievement
of their students, 70% indicated that they had received no new SCE
materials. Staff development aspects of the programs were implemented,

k however, and teachers gave fairiy positive ratings of those activities..o
Only 5% saw the staff development as being "extreme helpfu in

, helping them to do their job as a teacher in'.the Title VII Bilingual
Project, 35% saw them as "quite helpful," and 40%._saw the activities
as "somewhat helpful."' Fifteen percentfelt that the activitiesvere,
not at all helpful.

9. Does there continue to be a need for compensatory Funds for schools in
the SCE Bilingual Component?

ANSWER: Yes. The table below shows the pecent of student at each grade -7.

levelin each school that scored below the 50thpercentile
on the California Achievement,Test given in the spring of 1976.

Table IV-A-1: PERCENT OF STUDENTS IN BILINGUAL COMPONENT SCHOOLS
SCORING BELOW THE 50TH PERCENTILE It READING AND
MATH ON THE SPRING 1976 ADMINISTRATION OF THE CAT;

1

'Grade :,--1 Allisdn Govalle
-

, Metz Palm
Reading,,Math 'Reading!

-
Math :1 Math Reading

88.X 55% 42% '

,

'402

,Reading

43% 34% 56%

_Math

36%

2 93% p.8% 71% 59% 72%

-

,' 61% 692 55%

82%
'"77%'

82% 73% 821 85% 64% 77%

4 82% 85% 90% 77%,_/94% 87%

-

85% 95%

5 -',,e,95%

t

96%

f

93% -83% 93% ,92t 97% 93%

**4
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-1



10. Could other-available funds be extended to cover the areas now covered
by SCE funds in Allidon, Govalle, Metz, and Ppm?

ANSWER: The guidelines for ESEA.Title I al itle I programs for
bilingual/multicultural education, it is possible that
funds could be acquired through that source. Tight budget
conditions in the District make it unlikely that District
funds would be available.

. , . .

The four schools have three major sources of materials
other than'SCE that could possibly be extended to cover
the areas now covered by.SCE when funding lapses: Title I,
Title VII,.and the local budget. Bilingual materials acquired'

rough ESAA Bilingual, which operated in the schools fof
,two years-previous to 1975-76, are still in those schools. 1

. .
.

Principals, however, were not very positive abbut the like-
-

./ lihood of acquiring any other funds..

SUPPORTIVE DATA:

Principal Interviews

All principals-interviewed in both components of ffie SCE Program
indicated that there were no othet funds available to-them that they
were aware of that could'Cover the areas nbw covered by SCE funds. '

One principal qualified that response, however, by'stating that any
moving of funds from another area to pick up SCEactivities would
damage the program.from which money.was moved.

11. Are the activities currently funded by SCE in the Sixth Grade Sehools
effective in raising student achievement in reading and math?

7 q

ANSWER: Thia'question cannot be answered as yet, due to the lateness
in the school year of program implementation. Achievement
tests given in April 1976 will serve s pretests to an.April
1977 'administration, and conciusiops out the effectiveness

4 of-SCE-funded activities At.the sixth grade level. can be
, addressed when pretest-posttest^analyses are completed.

Numerous questions regarding effect on student achievement
by SCE-funded activities were asked Of supervisory, and
school personnel, however, and the results of-those questions
show that. most of the peOple involved with SCE believe that
SCE activities are effective in increasing dtudent achievement.

SUPPORTIVE DATA:

Teacher Questionnaires

Teachers were asked on the teacher questionnaire how effective they
belieVed the_neW SCE materials had been, in helping to increase the
achievement of designated.SCE str ts in their classrooms. The

9
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responses of teache.re in the Six Grade Schools are listed in
Table IV-A-2 below:

"

Table'IV -A -2,f SIXTH GRADE TEACHER QUESTIONNAIRE RESPONSES TO-ITEM
-A" . REGARDING STUDENT ACHIEVEMENT AND SCE MATERIALS.

.

, Item: How effective do you believe these materials Percent
have been in helping to increase the achieve- Responbe-

oment of designated SCE studentsin your 6th Grade
classrooms? Schools

4,

Reading

.

Extremely.effective

.

10%

20ZQuite effective
Somewhat effectivek, 6%----

t- Nbt very effective 1%
N4it

Not at all effective CI
No SCE materials in, use yet v. '25% .

Too soon to tell 27%
No Response 11%

Math
.

Extreiely effective 7%

Quite effective 11%
Somewhat effective 3% '.

Not very effective -1%
Not at all effective 0%

No SCE matfrials in use yet 33%

Tob soon to tell- 21%

No Response 24Z.

Another teaches questionnaire item asiced teachers ho4 effective they
believed the,stat ai#elopment had been in helping them to. increase the

,

achievement A theistu4ents, Responses are listed in Table IV-At-3
.

.

.

on the following,page. 1

It can b been from the responses given by sixth grade teachers to
theses i ems that many SCE materials had not been ptit into use
yet and t at ieachers were reluctant to assess the materials that
had beenlused. Those teachers that did rate the effectiveness of
SCE materials in helping to increase student achievement tended to

0 ratetheml "quite effectiVe" or "extremely effective."

(
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Table IV-A-3: TEACHER QUESTIONNAIRE RESPONSES TO ITEM REGARDING
STUDENT ACHIEVEMENT AND STAFF DEVELOPMENT ACTIVTTIES.

-

..

,

Item://How effeitive harthis staff Avelopment ',ben
in helping you in your efforts to increaseyou

,

---,\ the aclAevementof your studente= -

&

F

t.
nse..-

, 6t1 Grade
Schodls "

Extreme4 helpful

.

.

..

-
*

13%
28%

10X.

2%

1%

32%

5%

9%

,

'

, Quite helpful
Somewhat helpful,

.Not very helpful
Not at all helpful
I did not receive 'any,st!.a

development
Lam tot sure ,w1 .4h staff

-development activities were SCE
Respone
40

Thirty-two pbr4ent of responding teatihers had not received any SCE
staff development it the 0400Nof questionnaike distribution

-

(Apiil 23), but of those who hid pskticipatedoiniCE staff,

-development activities 41% assessedlthim to be-4°eitremely
helpful" or "quite helpful" to the in their efforts to

.

increase student achievement.

-Principal interviews,

Whefi principals Were asked if t'ere had been.any positive effectSiss
yet from their SCE programs,'the principals of schoolswhere SCE Reading
Teachers had been hired spoke of increased stUdent.achievemenies posi-
bile effects already felt on their campuses by impleilintation'.ofl.SCE.-

SCE Reading Teacher Interviews,

When asked hew effective they feit
AI

the'SCE materials had;:beeny.in
4 helping to incrase,the achievemept of the design 4 students in their .

Sdhools, tt lt. two SCE Reading Teachers i Sixth G ad. Schools expressed
satisfaction that effective aphievestent ins,hadb4'n madein their
schools. Some testing'w'as 'being conducte by Readin Teathets at the
time otethe interviewieand they,indicated,that the esults of thiS'
testing.verified(their cfains..

AL

4..

34.5\
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Area Director/Instructional Coordinator Questionnaires

When asked how effective, in theiralnion, SCE Taff development
activities had been in helping to, increase achievemeAt of designated'
SCE, students, four of the responding supervisors replied that it was.
"too soon di tell." One Area Director assessed the staff development
activities as "quite effective" in helping to increase SCE student
achievement.

Because the SCE activities varied considerably, from campus to campus
r' due to local campus planning of SCE programs, it is necessary to
discuss certain school-specific activities in addressing the effective-
ness of SCE activities in increasing student achievement..

Two Sixth Grade Schools chose to expend their SCE funds on SCE Reading
Teachers. One school, Read Sixth Grade School, chose to\usethat
Reading Teacher in a Reading Lab situation and the other school;
Blanton, choseLto use the Reading Teacher in a "floating"_situation..
Table 1V-A-5 and Table IV-A-4 belOw show how the teachers in those
schools rated the effeCtivenORs of those Reading Teachers in terms
of increasing,student aphievemeht

0,14101.

Table IV-A-4: RESPONSES TO SCHOOL- SPECIFIC TEACHER
-QUESTIONNAIRE ITEMS DEALING WITH
'FLOATING" SCE READING TEACHER
,

,...

Question

Blanton
% Response
(n=18)

,-

How effective db you feel the ,use of
"floating",Reading Teachers is.in in-
creasing student achievement? . 4

ExtreMely-effective 72%
Quite effective . 22%
Somewhat effective .

, 0%
Not Yvery effective 0%'

. Not at all'effective 02
No Response ' 6%

.

Table IV-A-5' is oh following page.

,
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Table IV-A-5: RESPON S TO SCHOOL- SPECIFIC TEACHER QUESTIONNAIRE
ITEMS\ ING WITH SCE READING. LABS

-. Question

. -% RESPONSE BY SCHOOL
Read
(n=20)

Pease
(n=11).

Combined
(n=31)

.

26%

23%
0%

r, 6%

0%

19%

,g

fr5

.

0%,

52%
6%

.

\

.

.

How effective do youfeel the SCE
Reading Lab in ,your school is in helping
to increase student hchievemeht in
reading? -

.

'thremely effective . . '

Quite effective

_ Somewhat effective .

Not very effective
Not at all effective ,

_ I do not know enough about the ,

Reading Lab to have an opinion

- No Response
. .

.

Do you feel that there is need fo'r *

.

- ---,,More communication between the

-Reading Lab/Reading Teacher'andc(and the
1,

lassroom teacher?

:Use communi tion' between the
Beading Lab/ eading Teacheriand

' the classroom teacher?, #

Neither, Communication is adequate
...

No Response

.

. , .

,

. ,

25

15%
10%

0%

,

25%
0Z

.

55%

-0%
40%
10%

. -

.

.

4

,

.

45%

0%

0%

0%

9%

27%

4:1

.- -

.

27%,

. .

.

0%

73%
0%

. .

:

*Some teachers gave re than.om response to this item.

'40

- It can be seen from the ables that the SCE Reading Teacher,
activities at Blanton were considered highly effective in' helping
'to increase-addent aChievem:nt,in reading o that campus. Although
teachers at Read_were ess-e thUiiistic about the Reading Lab in
their school and its ffecti eness in increasing student achievement,
59% of'responding t achers saw the Lab as at least "somewhat effective,"

'With 26% of. those onsiderfg'th5 Lab to be "extremely effective."
0
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Another school-specific-SCRactivity was the use Of instructional
aides. Only one Sixth Grade School invested SCE funds in the Hiring
of instructional aides, and 62% of teachers responding to the teacher
questionnaire were receiving the services of,an instructional aide
at the time of distribution of the teacher questionnaires. That 62%
considered the-aides to be either " extremely effective" or "quite

- effective" inincreasing student achievement.

Travis Heights Sii-g/Grade School used its SCE funds in part to increase
its videotape capability, and the use of KLRN programs was an important
part of their SCE instructional program. Responses to a school-specific
teacher questionnaire item regard.ing the effectiveness of these KLRN
,programs in raising student achievement showed lukewarm ratings of
this instructional tool by teachers. Their responses are shown in
Table rv-A-6 below:

4

Table,TV-A-6: RESPONSES TO SCHOOL-SPECNIC TEACHER
QUESTIONNAIRE ITEMS DEALING WITH. USE
OF KLRN PROGRAMS IN CLASSROOM

'77

Question
)

.

Travis Heights
% Response

n=130)=

How effective do you feel the use
of KLRN programs is in increasing
student achievement in reading?

Extremely effectivi'
.

Quite effective

.

.7%

30%
Sorel/hat effective

.goMmi 377.

Not,very effective 3%INI
Not at all effective, 7%
NoResponse4 17%.

.

.

How effective do you feel the use
of"KLRN programs is in increasing
student' achievement in ;Math?

- Extremely effective'. 7%
Quite effective -17:

' Somewhat effettive '43%
Not very effective

. 3%
Not at all-effective 10%
No Response

. 20%
.

&
. .

.

.
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12. Does there conttnueto be a need for compensatory funds in the Sixth
Grade Schools?

. .

ANSWER: Yes.

SUPPORTIVE DATA:

California Achievement Test
,

edian percentile scores on the CAT (Apnil, 1976) for SCE groups in Sixth_Grade
r*%'......Sichools fell below the'35th percentile in all cases for subscales and

totals. (The national norm..is sq.) 4r

,

Scores for the total populations of the SCE sdhoOli at the sixth
grade level show that Allan, Martin,. and Travis Heights ad populaO.Ons

A that scored well belothe national norm in reading anduath for,all
subscales and totals. (These are the three schools thathave the highest
proportions of SCE students to total populations.)

13. Could other available funds be extended to cover. the areas now covered
by SCE fundi in the SixthGrae Schools?

,
SWER: -Probably not, but most ,of the Sixth Grade Schools made thoices

of programi with their SCE funds that would havelong term
effects and could continue to operate even afterrhe lapsing
of SCE funds.

SUPPORTIVE DATA:
O

Pringlual Interviews

princiills interviewed indicated that
available 5 their schools that they were
areas now covered by tpE funds.

Education Planner Interview

there were no ()ther funds

aware of that could cover the

The Education Plannerstated in a formai interview that at the end bf the
SCE funding,schools in theBasic Skills Component should be able to
continue their programs-withoutfurthefunding. Materials, equipment,
and training will have been provided, and principals will haye been
given a structure for planning with their staffs. The needsthat were
addressed by the SCE Program will have been fulfilled..

14. Are the. activities currently funded by SCE in Brown and Peas elementary
schools effective,in raising student achievement in donnunicn ion skills/
reading and math?

1

,"
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ANSWE4: This questiOn cannot be answered as yet, dug to. the lateness
in the schopl year of program implementation Achievement'
tests given in April 1976 will;derve as pretests.to an April
.19/7 administfation.and conclusions about the effectiveness
of SCE activities and student achievement can be derived
:at that time.

Teacher Questionnaires .1

Teachers were asked on the teacher questionnaire how effective:they
belielied the new SCE materials had been in helping to increase the-
achievement of debignited SCE students in their classrooms. The responses
of teachers in Brown and l'eise are listed below in.Table IV -Aq.

As can'be'seen'in the table on,the &flowing pages, very large percentages
teachers at both Brown andPease felt that it was tob soon, to be able to till.
about the effects Of SCE materials on student achievement. However,
the teachers who,did feel that-they could assess the effect of, the
materials gave high ratings,

Brown Elementary-chose to hire, seven'instructional aides with its SCE
fundd, so4Browo teachers'wer.equeried in a school-specific questionnaire
item about the effectiveness of these instructional aides in increasing
achievement of students. Teacher response to this (How effective
do you feel t§000 instructional aides are in helping to increase student
achiivementn was extremely positive. Ninety-six percent of responding
teachers indicated that instructional aides in their school were either

Table ry -A -7: BROWN AND PEASE'QUEST/ONNAIRE RESPONSES,79 'ITEM
REGARDING STUDENT ACH/EVEHENT AND.SCE MATERIALS

Item: How effective do you believe these
materials have been in helping '

to increase the achievement
of designated SCE students is
your classroom?

Percent ' Percent
Response / Response
Brown Pease

ty

Reedit%

Extremely effective 16%
Quite effective 36%
Somewhat effective 4%
Not very effective 0%
Not at all effective 0%
NO SCE materials in'uleyet 0%

--"-Too soon to tell ' 44%
No Reiponse 0%

12%
40%
0%
0%
0%
0%

40%
8%

Mathematics

Extremely effeciiie 272 182
Quite effective 9% 0%
Somewhat effective 02 0%
Not very effective( 0% 0%
Not at all effective 0% 9%
No SCE materials in use yet % . . 9%
Too loon to tell i,- 44 64%
No Response 40%

..-

0% -

4.5
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15. Could other available funds be extended to Cover the ideas now covered '44'

by SCE'funds in Brown and asef "s

I

"extremely effective" (60Z) or "quite effective" in helping to increase
student achievement.

Pease Elementary'hired an SCE Reading Teacher with its SCE funds and
placed that teacher in a Reading Lab situation. 'When teachers were
asked how. effective the SCE Reading Lab in theft sqlool was in helping
teincrease student achievement in,r dihg, 66 responding teachers
Agave a response indicating that the felt the Reading Lab was either
"extremely effective" br "quite of ective." Twenty-seven percfnt of;
teachers, at Pease did not answer this question.-

4

IANSWER: While other schools in thd basi skills program primarily made
choices of programs with their SC _funds that would not be
damaged by the lapse of funds tha they had been tolc.'tas
probable, Brown and Pease chosw..ograms that required much
of their SCE funds to go for aries. With the lapse of
SCE funds,*these two schools 11' probably have considerable
difficulty maintaining the rograms initiated with SCE funds,
dihce they do not have acc 5S to funds from any other major
progtem and District funds are

SUPPORTIVE DATA:

Principal Interviews -.

'All principals iittervieioed in both components of the SCE Program indi-

cated,that there were no 'other funds available to them that they were
aware of that could cover the areas now covered by SCE funds.

16. Do achievement test scores indicate that there continues to bea need
,fp.z.compensatory funds for Brown and Pease? 1

ANSWER: Cothpensatory funds for-Brown ndPease should be cut back
, for first grades at both schools and for second grade at
Peaie.

/-
SUPPORTIVE DATA:

*

California Achievement Test

CAT scores for designated SCE studegts in prawn and Pease fir st grades
, are either at, or well above,.the national north is-measured by the

Apfil 1970 administratiouof the SCAT. Pease SCE second graders also
or scored above ale national norm in reading. _Table IV-A-8 on the following

. , page presents first and second grade median percentiles for SCE students
in those grades. The national norm Is $0. e..,

it
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Table IV-A-8: MEDIAN PERCENTILE SCORES FOR SCE STUDENTS IN PEASE
AND BROWN FIRST AND SECQND GRADES, CAT 1976

. (

:Subscale/
Total'

Brown
1st grade

Brown
2nd grade'

Pease
1st grade

Pease
2nd grade.

Reading Vocabulary , 68 34 70 56

Reading .Comprehension 60 . 28 60 51

Reading Total 68 35 66 56

'Math Computation. 61 40 71 . 38
. .

Math Concepts & Problems 32 31 55 43

1. .

Math Cot al 50 . 32 67 38

17. Do personnel involved with the SCE Prograg feel that additional personnel
are needed?

ANSWER: The majOrity of personnel queried.indicatedTViat there was
.

no further need for personnel in the SCE Program, but 32%
of teachers indicated that they would like to see more
SCE personnel in the schools.

SUPPORTIVE DATA: 2

Teacher Questionnaires

One question an the basic skills component teacher questionn re asked

teachers whether,they felt that SCE monies shot:10 continue to be spent
mainly fOrmaterials and staff development, while,another question asked
whether more personnel might, be needed to help implement the programs.
Responses to these two questions showed that teachers 40 a4total group
predominantly felt that further personnel were not needed. Thirty-two
percent didhowever, indicate that further personnel were needed. Many
extra comments were offered by teachers regarding these two questionnaire
items,'and these comments showed that the furs personnel)shat most
teachers had in mind when giving a yes response ere were more teachers

and'aides.

, 'SCE,Reading Teacher InterviewsC-
, 4 I

N
-.the Pease Reading Teacher would have liked, accordingto her response
to the viestion "Do you feel that additional administrative personnel are

. .

1
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needed to help implement the SCE program in your school?" to have
someone with expertise in the area of reading be associated with the
SCE Program. The two other SCE Reading Teachers,at Read and Blanton
gave a negative response to.the question..`

Education Planner Interview

. When'asked if she felt there was need for more supervisory personnel
in the SCE Program in AISD, the Education Planner stated that there was
need for someone to handle the very large amounts of SCE paperwbrk,
especially the purchase orders _from the schools.

Area-Directors/Instruct nal Coord ators

When asked\hether add tional achilinistrative personnel were needed to
help implement State Compensa ory Education program@ in AISD, all
responding supervisors replie in the negative. .However, one respondent
did state in an added.comment t at the SCE Program needed some over

sseeing.

18.--Doesrthere continue to be a perceived need for more materials_ '.n the
designated schools?

ANSWER: Insufficient data were collected to answer this question
with any degree of'confidente. The two sources that were
consulted gave oppOsing views.

SUPPORTIVE DATA:

SCE Reading Teacher Interviews

In response to an terview question asking the SCE Reading Teachers
whether there was ther need for materials intheir schools', the
Pease teacher indicated that there was definitely further need for
materials in,her school.because no math materials had been-ordered with
the first yearns allocation of funds, The Blanton teacher felt there
might be a need for further workbooks, and the Read teacher responded
that her school had.noryet reachedan "absorption point," so there was
definitely still a need for further materials.

Education Planner Interview
a

,According to the Education Planner-, the emphasis on materials in e .

the SCE Program should be continued to the same degree as this .vent.. )

past year. '

19. Are,the SCE'materials being utilized in the classrooms?

.ANSWER: Partial data indidate that materialswere made available to
the majority of SCE,teaohers as a total grid*, but on two
campuses nearly one-half of the teachers had received none
of expected materials. Without classroom observation data,

4348
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however,, it cannot be khownLwhether.materpls were actually being

utilized in those classrooms, where teachers indicated they had received
materials. d

SUPPORTIVE DATA:
,

Teacher Questionnaires

,

Most of the SCE materials appear ft, hive been made available to teacheis
by the time teacher questionnaires were distributed (April 23). Seventy-
one percent of teachersgave a response that they had received (or fia'd
made available to them) "all," or "Rost," or "some,"'of expectdd SCE
materials. HoweVer, on two of the campuses nearly one -half of the
teachers had received none of the expected materials.

SCE Reading Teacher Intend-ells

.')O.
Responserto questions about materials showed that mostimaterials had
been received' in the three 'schools by.the time of the interviews (one
school had received all materials), but the degree of implementation

i,of those materials varied greatly among the three schools. One School
had put all of its SCE materials into use, according to the SCE 4gading
Teacher, while another school had put mostAnto use, and another had
put only very few into use.

20. Have the materials met expectations of teachers?

ANSWER: To the extent that teachers could make judgments about new
paterials only recently put into use,'their assents of
the materials were faitly positive.,

Q ( w /
kit SUPPORTIVE DATA:

Teacher Questionnaires

A.large majority of teachers.listed'materials in one way or another
as the "most beneficial aspect" of the SCE programs 'in their schools
when asked on the teacher questionnaire to list the most beneficial
aspects of the ,SCE_Program.

When, asked to rendersan assessment of the effectiveness of the new
SCE materials on the reading and math achievement of their students;,
teachers in the basic skills component, were either posItiv'or else
.reluctant to assess until the materials had been in'use a while longer.
Thirty-two percent responded thatat was '!too soon to te, t about the

. effect, of the materials on 'reading achievement; and 26Z esponded 'thus

with regard,to math achievement.

When teachers in ihe bilingual component were asked to assess the
.1
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effective ss of the new bilingual materialwredeived through SCE,
70% indicated that they had received, no SCE materials. The six
teachers w o had received materials/did, however, rate their effective-
ness highl . ,

, ,

re
0 ,

, . .
4' ' f

Teachers at Travis II ghts Sixth Grade School were ked to rate the
effectiveness RN progratsip increasing student g hievement, since
videotaping materials and 'equipment were niade, availabIeto TT/MIS
Heights through SCE funds.- Their responses were rather lukewarm, with
only.7% seeing the KLRN programs as "extremely effective" in increasing
student achievement in reading and math. Thirty-seVen'percent saw
the programs as only "somewhat effective" in reading, and 43% saw them
as "somewhat effective"-intmath.

i'
.

21. Were planned staff development activities delivered to teachers?
,

. .

'

1 /ANSWER: Spring s ff development activifies°were carri out th
some ificationl for the late arrival or'non -a. al'of
`materials and equipment) onAllan, Baker-,- Blanton,-Travis ', -

Heights,-Martin,.and Webb campuses.' Staff,deyelopment activity
was notiplanned for the spring at 4oslin, Brown, or Pease. ,

ei a .,

Summer workshops were planned and carried out ,on nine-of the
:,--- ten SCE Basic Skills campuses.

, ..,

.
, ...

-:,,, . _,r,
, /

Teachers. in thp,Bilingual"Component we able to take part
. . iwirtually.40-.Title VII staff develo ent activities.

c

Ice

A' `'7.7

burPOP.TIVE TATA:

et1;°7'.
Teacher Questionn

4

When asked to give thennthb of°yrs of staff deve opment received in
four'categories (After SchooX, .g School, Saturdays, and other),
many teachers obliousllt-mid **stood the question and:reaponded by

., , Achecking the categors inste.. of giving number of hours. in each cate-
gory: The results of that i° were therefore not included in the data.

I However, another questionnait4i6mOlich-asked teachers how` effective
they felt that staff dever4A °t activities had been in helping them
to increase studentPachievift in reading and math, give some indication
of amount of staff development received by SCE teacherd. Thirty-eight '

percent check:ithe real:on:Be category that indicated that.no staff
, li

development h been re-del 84the time of completion'ofthe questionnaire.
There was much variation i rt nsd.from school tO'setiool., ranging fromi
82% of teachers at one sclfbo tesponding that they,hadedieived no staff
development to 0% at two other Schools. it, phould be noted, however,'

. thatno staff development activity had been planned at the schoof with -
?

82% indicating nostaffdevelopment received.. ,

,

. 7
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Questions related to staff development activities made available'to .SCE teachers'in the bilingual component showed that 35% had takenthe "free". staff development day allottarto them for;participation
.in a staff development activity of their own choice, while a little

less than half had definite plans to take the "free" day before theend of the...School year. This day was spent in a variety of activities,
including visitations to other schools, attendance at a bilingual
conference, or using the day for planning activities.

.

. Each responAIng-teacher in the bilingual component received an average
of 13.1 hours of,Title VII staff development, according to their
responses to a questionnaire item, but this average is listorted bythe fact that Metz teachers received an average of 20.8 hours. School
averages for the other three schools were much lower. Table IV-A-9
below shows average Title VII staff development received by teachers
responding to the teac er questionnaire.

t
; T

Table TV-A-9:' AVERAGE NUMBER OF TITLE VII STAFF DEVELOPMEN/HOURS
RECEIVED BY RESPONDING SCE TEACHERS IN BILINGUAL '

COMPONENT

,

--

:

Question.
r -

. Average No. of Title VII
Staff-Development Hours

Allison
(n-5)

:Goville
.-(nw5)

Metz
(n6)

palm
(n '.4)

All
Schools
Cnss20)

_Please give the total number of-hours
(approximate) of Title VII staff
development that you have received

,since January 1 in each category
below: .

'.

After School .

.

'-N9

...

*
.

.-

.4

8.6

ON

9.0

f:/'

0

9.2

0

0

9.2,

,

.7 .

20.2'
.0

0

20.8
,

%."'

z
.

2.5

9.0
0 '

0

11.5

.

.

.

''.8-

12.3

N
cl

'13.1

.

.

.

..

During School
At

. SatUrdays ,

Other
.

Total .,

.

.

.

.. _

1



PrinCtpaliInterviews
.

r. . ,

,

According to interviews with principals, the following staff developient
activities, took place in the spring:

Allan'ha ten days of staff development for setting up of scope and
sequenc charts for materials. This staff development took place
durin -school hours with substitutes provided' through SCE funds.

e

N,B er had three Saturday workshops that included learning how to
op ate new equipment, making new instructional materials, and
-re eying and annotating of the new SCE materials.

ton held a Saturday worishopOn April 10.

in teachirs made visitations to other schools to learn different
to gain exposUie to different teaching materials. A Saturday

rkshop was held to plan Ma'rtin's SCE program.

ravis Heights held one Satqrday workshop in the spring and also held
series of mini-workshops, where team.leaders and he principal worked

ogether with new materials.

w bb lade visitations to other schools is' a spring staff development
ivity.

Principals of Bilingual Component schools indicated that theirSCE
teachers had been able, in most cases, to attend all Title"VII staff-
development activities. Some teachers were also able to attend bilingual
conferences in other cities and Region XIII Service Center bilingual
staff development activities.

Business Office Re4rds'

-
Accoiding to SCE budget printouts from the AISD Business Office,
$1,282,50 had been expended,by May 31 on substitutes for staff develop-
ment in Basic,Sicilis Component schools. A-total of $20.18.50 had been
expended in the Bilingual Component schools for staff development
substitutes. It should be kept in mind, hoWever, that Saturday work-
shops and after-school stiff development would not require substitutes,-
and these printout figures probably reflect the fact that all Title VII
ataff,development was planned to take place during the school day,

'SCE Summer Workshops

Ape reeIV-A41 on the following page summarizes the SCE' summer workshops
as con ted throughout the month-of June. ".

0



SchoOl

,
...

!Dates of
Workshop

t-No. of.
leachers
Attending

.

---.....vi,,gi -
,

. . . ,:.
Brief Description of. Workshoj Activities .. -1

Allan
.

Baker

.

.

Blanton

.

,

.

Joslin"
.

.

..

..

.

. .

..fi

.:

.

' .

--..

. -.,

'

-

June 1 -June 18

May 31-June 10

r

-

N

-,....

June ,10,--

June 22

8

. ,

. t ,

.*

111"

. %

,
0

.

24/

4

,...

30
N

.

,

.

.

,

.

-

I 0

Four Allan teachers and one aide worked together for the first week of
the workshop, and7the whole 'sixtEgrade.staff plus the aide worked
together fot the next two weeks.- In-service activities were in the area..
of: oral language in all disciplines, management of oblectipes, manag- -
ing programmed materials, aide management, behavior management. The
Resourse teacher served as a consultant for the length of the workshop,
and Dr. Anna Chamot citthe'University of Texas conducted a one day,-
session.

l',-, ,

--

The first six 'days of.the workshop were spent on math and the-last three
on reading (three earlier SaturdaTworkshops had Veen spent on reading).
The main Activity was annotating SCE 'materials in special files, and
teachers worked independently much of the -time. The Helping Teacher. .

served as a consultant throughout,the workshop, and an AISD Instructional.

Coordinator was a. consultant for one day. Dr. Ruth Hoffman of Renver4, .

Colorada, also served as a consultant in math for one day.
. _

...

.

Workshop,daYs of June 10-18 were spent in in-depth staff development in'
the area .of videotape. Don Zirkel of AISD Media Services was in charge'
of videotape learning activities and made arrangements for other consul-
tants to appear as resell. Each teaching' team at Blanton learned to :wo,r4,
with'videotape equipmept, and each,produced at least one videotaped.'J
lesbon. A group Of,eight teachers",, the principal, and a cletk made up a
writing commfttee that attended the workshop bn June 2i-22 and_worked
to produce a bulletin fOr Blanton teachers on 'the useof teaching-by TV
tapes. Other activities of the. writing committee.included organiiation.
of materials, kitd, and TV tapes. .

.

.
. t

The Joslin workshop included staff developmeneactivitieb in videotape
techniques conducted by DOn Zirkel and the Joslin principal. Company,
consultants were used_to orient teachers'to new SCE materials. and - ,.

equipment, and an AISD Instructional Coordinator worked as a consultantv
during part(of the workshop, MuChtime was also spent in independent
activities, as teachers familfatized themselves with new materials,,prac-
iicedvidering, and studied catalggues and materiqx displays. ,

( ,
.

e
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,.. . .

.
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Figure IV-A-1: OVERVIEW OF SUMMER WORKSHOPS CONDUCTETS BY SCHOOLt IN THE SCE BASIC SKILLS-COMPONENT

(page 1 of 2)
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Sehool.
Dates of
Workshop

..._

No. of
'Teachers

Attending

.
.

..

,
,

,
. .

. Brief Description of-Workshop Activities

Marti

,

,

Read

.

.

'

.

Travis
Heights

Webb

4

.

Drown- .

.

.

o

.

.

.

,

.

.

.-.

'.

.June 7 -
June 25 ,

.

.

.

lei

May 31 -June 4

.

.

.

June 14 -
June 17 ,

May 31].-'
June,11

-

k>

-/

May-31 -
June 4

,

.
- t

, .

r

.

.

.

'

.

12

.

26

.

....

22

'27

.

. .

25

.

.

.

:

.

.

.

.

.

.

,

Martin teachers worked together as a group on numeroO*activities in
preparation for the coming . school,year. Curticulun development activi-
ties, development of a classroOm management °system, and the labeling
and ieventorying of all SCE,materia].s were among the activities. The
4ading Specialist and a Martin classroom teacher served is consultants,.
as did the Reading Specialist Coordinator. '

,

The first two days of the Read workshop were conducted by the SCE Read-
.

ing Teacher in sessidns geared to familiarizing classroom teachers with
the activities, materials, and equipment used in the SCE Reading Lib:
'Dr. R.C.

3
Bradley of.North Texas State University was a consultant-for,

f

one day, and the Helpigg Teacher conducted: activities for one morning..
Don Zirkel of AISD' Media Services gave an orientation to use of video-
'tape equipment on 'the last day of the workshop.. Part of one day was
spent in making materials. -' ,

.

_
. ,
. .

The TraVis Heights summer-workshop utilized numerous consultants. Thee
consultants included company representatives, KLRN repyesentatives, ari
AISD coordinator, a -Ilieteam leadersed Travis Heights team leaders. ,
chaired committees that Studied and made presentations.in areas such'as
achievement test results and school Objectives. There was little work-
shop time spenrift.independent activity." : .

.

. ,
.

.

The first five days of thesummer workshop at Wbb were spent on staff
development activities in,the area of math, and the next,five days
were spent on staff, development in reading. Two` consultants were used
a company representative from Holt and Dr. Hal De thong of the Region
XIII Service Center. Much workshop time during the two weeks was
spent in independent activity (making materials, familiarizing activi-,,

tie with new SCE materials, etc.), and various teachers gave demonstra-
. 9

tions on use of particular materials. o -.

.
. '

.
.

_ , /
Teachers at -the grown4lementary summer workshop spent the entire week
making various instructionAl materials of their own choosing. No

consultants' were used. ---.. . A

. .

. . .

-

f

.

Figure IV41-1.1 (Page 2 of 2)
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22. .How effective were SCE-funded staff development activities?

ANSWER: As assessed by teachers, .the staff development activities
i9 Basic Skills. Component schoOls were generally above
average in effectiveness, "quite helpful,"'or "extremely
helpful." Isolated instances were exceptions, however, and
two of the summer workshops were rated by participants as

, below average on most criteria.

.Teachers in the Bilingual Component assessed the staff
development they received through Title VII/SCE to be
in most cases only "someWhat!helpful."

SUPPORTIVE DATA:

. Teacher Questionnaires

Thirty-six percent of responding teachers in the Basit Skills Component
indicated that staff'development received had, been either "extremely'
helpful" or "quite helpful" to them in their efforts to increase the
achievement'of their students. Nine percent felt-that the staff
development had been "somewhat hel0fuli" and only 1% saw it as "not
at all helpful." Thirty-eight percent.had not received any staff -

. development.- .

When teachers in the Bilingual` Component were asked to assess the
effectiveness of Title VII/SCE staff davefopment activities made
available to them, 40% judged them to. be knly "somewhat helpful,"
while only one teacher saw them as "extremely helpful." Three teachers, t.

15%, saw these activities as "not very helpful." (Onlyl% of responding
teachers in the Basic Skills Component judgiphe staff develcipment
received to be "not very helpful.."

School-specific questions on the Basic Skills Teacher QuestiOnnaire
dealt with the visitations to other campuses that were conducted by.
the SCE teachers as a staff development activity. Two schools conducted
these visitations, and approximately three-fourths of the teachers on
each of those campuses were able to mate. the visitations. The "some-
what,,ffective" category received the. aigest number of responadirfrom
tellers on both imanswer to a question-about the effectiveness
of is approach forlearning new approaches to teaching basic skills.'
Four teachers listen these school visitations as the "most' beneficial
aspect" of the SCE progiams-in their Adhools.'

Workshop Evaluation Scale

The Workshop Evaluation Scale, a systematic measure,'With norms, of
workshop effectiveness was administered to all SCE summei workshop
participants on the last day.ef each'workshop. 'Results showed-that:



)

Alien, Baker,, Blanton, a nd Brown w participants rated theii
workshops above'average on all evaluation riteria.

Martin participants rated their workshop-above average on all criteria
'except "OrganizatiOn" which they rated as'only slightly below average.

Joslin participants rated-their workshop somewhat be
all criteria except "Overall Effectivenese:and "Org
"Work of Presenters" criterion at Joilin received par
ratings by teachers. 4

average on
ization." The
icula

Travis Heights participants rated their workshop as below average in
all criteria except "Bedefit" and "Overall Effectiveness': with-"Work
of,Presenters" and "Ideas and ActiVities" receiving particularly low
ratings. , ,

, s ,

The only criterion receiving above average ratings from.Read teacher
was "Objectives," with "Ideas and ActivitieS" receiving' lowest ratings.

It, is interesting lo note that'the workshops receiving the highest
ratings by teachers -- Allan, Baker, Blanton, and Brown -- were char-
acterized by much-teacher-directed activity.

Area Director/Instructional Coordinator 'Questionnaires

Four of the six responding supervisors indicated that no SCE staff
. development activities'had been conducted in the schools in which they

were involved. The one Area Director and the one Instructional Cootdina-
tor who were assigned to schools that did conduct staff ,development
activities judged them to be "quite effective." When asked how
effective, in their opiniOn, the SCE staff development activities had
been in helping to increase achievement of designated SCE students,
four respondents replied that it will "too soon to tell." 'One Area
Director assessed the staff development activities as "quite effective"
in'helping to increase SCE student achievement.

Three responses to the open-ended question soliciting-"mostbeneficial
aspects" of State Compensatory Education in AISD mentioned staff,develop
ment as moat beneficial: a [

, .

.
. .

23. Do principals feel that the provision of substitutes for bilingual
'program teachers to attend Title VII, activities is a good use of their
SCE funds? e

we.
Po

Principal Interviews

When Bilingual Component rincipals were asked if they felt that

51'

58 -
/
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substitutes for Title VII.etaff 'developietn activities were a good
use of SCE funds--; allAesponded in the affirmative. Two, principals,
however, had some reservations. One felt that too, mgch of the staff
development was offered dgring school time, removing teacheiw from
their cl entirely.too much; the other principal indicated'
that her teachers felt some of the Title VII staff development
vities ere.far less helpfurthan,others.

24. Do teackers feel that the Title VII staff development activities are
an effative use of their time?

I

ANSWER: Although teacher ratings of the helpfulness 14itle VII
staff development activities were not, particularly, high;

they were positive enough to warrant a eagtiousyes answer
tothis question.

SUPPORTIVE DATA: -
4 I,

W hen asked to assess the effectiveness of all staff development
activities received through Title VII/SCE, 40% of responding teachers
in the. Bilingual. Component judged them to be only,"somewhat helpful,"

whil&only one teacher saw them as_"extremely helpful." Three teachers,
15%, saw these activities as "not very helpful."

It should 4,e noted that the response 'rate from teachers-in,the
Bilingual Component was quite.Ibw.

25. Jal teachers attending the Title VI) staff development activities
. thereby. utilizing the allocation for such?.

ANSWER: Yes.
-

SUPPORTIVE DATA:

Principal Interviews

According to principals of Bilingual Component schooli, theii SCE
teachers, attended virtually all of the Title VII activities made
available to them.

f

. Teacher Questionnaires

Questions telated to staff development activities made available *to
SFE teachers in theilingual CoMponent showed that 35% had taken the
"free" staff development day allotted to them for participation in a
staff development activity of.theii own choice, while a little less
than half had definite plans to take the "free"'day before the end of
the school year. This day was spent in a variety of activities,

eo
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including Visitations to other schools,'attendance at 'a bilin al
.conference in Sather city, or using the day for planning ac vities,
Vbrty-five percent of responding Bilingual Component teachers indicated
that although they had not taken the "free" day as yet, thpyhad '

definite plans to do so beforethe'end of the schoolear.
,

Each responding teacher in the bilingUAlcomponent received an
average of 13.1 hours of Title VII staff developnent,,according
to their responses to a questionnaire.item,,but this average-is dist
torted bythe fact that Metz teachers received an average of 20.8

.. hours. School a4eiages for the other'three schools were nutty-lower.

'Business Office Records
.

1

According to budget printouts from the AISD Business Office,'the
Bilingual. Component schools expended $2,118.50 on substitutes by theend of May.

, . C
,.

26. Have the AISD/SCE guidelined.for the Bilingual Component been connuiA
_

cated adequately to the principals?
1 .

ANSWER: No, in at least one case.

,SUPPORTIVE DA/A:

Education Plandtr Interview

Accordingto the EducatiOn Planner, this question is inappropriate,
since the Title VII and SCE guidelines were to be one and the same.

. .

. , ,, .2
Principal Interviews

.

.., , .. - .. ,
. .

When questioned, :about the guidelines fOr SCE with regard to the
.Bilingual Component, one of the_fourprinciOals indicated that he

wasn't sure what, the guideline's were. .('

27.: Do printipals feel-that the guidelines are flexible enough to allow
their schools to meet the need's of students?

ANSWER: Yes.,

SUPPORTIVE DATA:
. -

Principal Interviews

. ,
. When eske i "the SCE_guideXines were flexible enough to/allow their.schoOls to meet the needs of their'students, three of'the,principals

.
. responded that they were indeed flexible enough., The fourth principal,
however, indicated that he wasn't Sure what.the guidelines were so:could not'respond to the question, ,

.28. How effective do chop], personnel perceive the eiisting10E Reading
Tiathers to be?

5360
. 11(



0
.ANSWER: School personnel rated Reading Teachers as highly

effective in increasing student achievement.

PPPORTIVE

Teacher Questionnaires

C

When asked to rate the effectiveneisof.their Reading Labs in helping
toincrefu*student achievement., teachers in one of the schools rated
the lab considerably higher than did teachers in the other. Teachers
in the school with "floating" SCE Reading Teacher gave extremely high
ratings of the effectiviness,of that approach in their school. \Reading
Teachers Were4aso mentioned often by teachers as a "most beneficial
aspece.of the SCE programs in their schools.,

29. Does reading achievement of SCE students increase in those schools
with SCE Reading Teachers?

1

ANSWER: It would not be appropriate to address this question at
this time4since 1976 achievement tests were given
Ionly-two month after implementatiop/ of the SCE Program

in ATP.. Tests given in April 1976 will serve as
pretests to an April 1977 administration, and conclusions
about the effectiveness of SCE activities and student
achievement can be derived at that Mme,

WhatWhai do research studies and the,literature say about the of ctiveness
of Reading Teacher/Reading,Labs in increasing student achiev ent?

'ANSWER: A search of the literature has been initiated and results
will be disemminated at a later date. A

31. What are the adVantages and disadyantages of the,Reading Teacher/
Reading Lab approach as perceived by school staff?

ANSWER: The main advantageto.fhe Reading Teacher/Reading Lab
approwch seems to be the concentration of materials into
one Iea and the accessibility of special materials to all

7 students with heed. ,:rhe pain disadvantage, is the disruption
of moving,students to the lairfrom the classroom and vice-
versa. Communication between lab and.classroom can alio be a problem.'

S.
,
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SUPPORTIVE DATA:.

Teacher Questionnaires

,A question regarding communication between the Reading Teacher and the
regular qXassroom teacher was of teachers in the schools with SCE
Reading Labs. This question was asked in order to ascertain any communi-
cation problems that might go along with the Reading Lab approach, and
results showed that in oneof the two schools more than half of the
classroom teachers did indeed feel a need for more communication. At
the other school 73% of classroom teachers felt communication was adequate.

Principal Interviews

One of the twmoprincipals in schools with SCE Reading Labs.diacussed
the concentration of materials as a major advantage of the Reading Lab '

appioadh. Any problems could be taken care of in this area of concen-
trated materials without the shuffling of papers and materials all
overlthe school that a "floating" reading teacher would require.
other principals with SCE Reading Tabs spoke of the advantages
in providing the services to studen
already familiar with the lab approabi.

s of,a highly trained teacher

-/

Disadvantages mentioned by these princi ale included the problem of
moving students back and forth between e lab and dlassroo and, -more
importantly, the problem-of the classr6b teacher possibWn i feeling
responsibility for reading progress of the students thap are eat to

-thg'reiathg lab for instruction.

Reading Teacher Interviews
0 -,..

_ Both of the SCE Reading Teachers that worked in reading lab-sit tions x.-

-reiponded that concentration ofmatsrials was the main advantage of
.. the reading lab approach. The Read Sixth Grade School teacher went

on to nay that the lab approach was "organizationally better" and
that students with diverse needS could come to the lab and use various 4

materials-and equipment simultaneously. She also' felt. that one can
.get to know the student better in an isolated situation..

. %
. .

,

tiThe Rea teacher saw no,disadvantages to the reading lab approach, t

whereas, e Pease teacher admitted that moving the children-from
classroom to lab and back -again could be a problem.

32.
Jhat are the advantages and disadVantages of the "floa ,4g" SCE Reading

'Teacher approach?
,

,--

ANSWER: Th0,main Advantages of'the,"ildating" reading 'teacher approach,
'-adOrding.to personnel familiar with it, are the increased
tcFMMunicitioa between classroom teacher and reading teacher
AO-the lack of necessity to'nove children from cleWbom to
libind back gain.

,,, .,,,

. .::--.,_ ..-
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SUPPORTIVE DATA:
#

Principal Interviews

4,-
The Blanton Sixth Grade School principal stated during her interview
that the big advantage of having the SCE Reading Teacher "float" from
clessroom to classroom on a structured and regular basis was that the

informedregular classroom teacher kept better nformed abollt,her students':
progress In reading. Often, according to that principal, regular class-
room teachers will absolve,themselves of responsibility for the reading
progress-of their students that leave the room to attend reading lab.

The disadvantage stated by the principal was the fact tha classroom
teachers sometimes piefer sending the student out.ol the r om to a
lab situation rather than sharing the room with a "floatin "'reading
teacher.,

1
(

Teacher Questionnaires

.4

Teachers gave extremely high ratings of the effectiveness of the
"floating" reading teacher approach in their school. .

Reading Teacher Interviews

When asked toslist the advantages and disadvantages of the."floating"
reading teacher approachthe Blanton SCt Reading Teacher referred to
theisthdent movement--Profilem by stating that it was easier for her to
move around than fot the students. She also felt that the "floating"
approach keeps the.reading teacher in tune with the claairoinn teacher.
However, when discussing disadvantages of the approach. the Blanton
teacher.stated that she would prefer to have a roost of.her own because
of the logistical problems involved in moving materials from classroom
to classroom and having to share chalkboard space.

33.. Are school visitations effective methods staff development?

ANSWER: This may not be the best of staff development monies,
since teachers did not rate it particularly high on a
quesilionlaire.item. Supervisora, however, rated'it rather positively.

ORTIVE DATA:
..

teacher Questionnaires .

1 Two schools conducted exemplary school visitations, and approximately
three-fourths of the teachers on each of those emnpuseswere able to
make the visitations. The'"somewhat'effective" category received tie
largest nuther'of respOnses from teachers on both campuses in answer
We question about the effectiveness of this approach "for learning
new approaches to teething, basic-skills. Four teacheA listed these
school visitations as the "most heneficial especeof the SCE programs
in their schools.
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34. Doest achievement increase in schools where vi4eotap04,lessons are
used for teaching students?

Area.DirectOr/InstructionalCoordinstor Que re,

-

Two supervisors responded to a questionnaire item hat this type of
staff development activity z-,exemplary scboofvisitations -- was
"extremely effective," while:inother'thopght,the visits were-"quite
effective." One Instructional Coordinator mentioned the schooli, visita-
tions specifically as h "most beneficial aspect" of-the SCE'Program in
AISD. However, another Instructional Coordinator -saw -the visitations

as "not very effectiVe."

e

/'
4z ANSWER:, No videotaped lessons were produced'duringth09,7-5-76 school

. yaar, due to late arrivaLo videotape'equipmene and materials.
1-- .,.

. .

.
.

35. Do teachers perceive the videotape ecluipmenr to be useful instructional
tools? ;

N

ANSWE Vid eotape equipment did'not mive'in the SCE-Sehools until
Ile May and was not used during the 1975 -76 school year.

--, Travis Heights was the one exceptidn, since some existing .

videotape capability was already present on the Travis Heights'
campus. One aspect of videotape use at TraVis Heights Was
the use of KLRN"prOgrapa, and teachers did not rate the
programs particularly high as effective teaching tools.

SUPPORTIVE DATA:

Teacher Questionnaires

When asked the teacher questionnaires to irate the effectiveness of
KLRN programs in increasing. student achievement in reading and math
(KLRN programs were taped with SCE eqUipment and materials), teachers
gave rather lukewarmratings. Only 7t saw the KLRN programs as,
"extremely effective': in increasing 'student achievement' in math end
reading. Thirty-seven percent saw them as oftly."somewhat effective"
in reacting, and'43Z saw their as "somewhat effective" in math.

36. Holif do students feelabout Videotapedlessrs?' About:KLRN programs?

7 ANSWER: No datavas collected, due to late-arrival of videotape
equipment and consequent nonimplementafion of the videotape
activities during the school year'in most of the SCE schools,

toy
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37. Does achievement increase in 'Angola where videotape equipment is used
for dtaff development?

tANSWER: Achievement tests given in Ap 1976 will serve
.

as pre-

tests to an April 1977 administr tionf and conclusions
- about the effectiveness of vid tape activities and
student achievement can be addressed at that time.

38. Do teachers perce ive that videotape techniqqes are effective in
.4-, increasing teaching skills?

ANSWER: No data collected, due to late artival of videotape equip-
ment and consequent nonimplementation of the videotape
''activities in most of the SCE schools:

".
.

4
- ,

39. Detudent viotape productions improve student attitude toward school?

.

0 ANSWER: Travis Heights was the ogle SCE school that had some existing
. videotape capability prior to SCE funding. The use of KLRN
p ;,grams and student videotapes, were part of its.proAm.
AdministtatIon of thgSchool Sentiment Ilidex (SSI) showed that
students at Travis Heights eichibited theiriost positive attitude
toward school of any Siith Grade School in the city.

40. Does student achievement increase in schools where student videotapes
are produced?

4ANSWER: &would not be appropriate to addressithis questioniat
this time, sin0g 1976 achievement tests were given only
two mouths after implementation of the SCE Program in.

Tests given in April 197.6 will-serveis pre-tests
to an April 1977 administration, and conclusionsaboutr'
the effectiv .ess of SCE activities and studeot achieve-
.emit can be essediat that time. _

41. What does the liter e say about.nse of vid/otapetrin the classidom?

ANSWER: A review of the liiefatUre has been initiated by the Office
Of. Research and Evaluation.

Did teachers perceive the summer workshops to be an effective approach
to staff developmant?

ANSWEpt: Yes.

SUPPORTIVE DATA:.

Qi
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Workshop Evaluation Scale
e .

,

. 4 Workshop participants gated alr=SCE summer workshops as above average
on the "Overall Effectiveness" criterion of the Workshop Evaluation Scale,
with the exception of one school which. was rated by teachers as just
below average in overall effectivehesg. - e,

°__

..

-

43. ,How much training for use of new SCE materials did teacherg and aides
.

. receive? . ,
.

, / .

ANSWER: The amount'of training for. use of;new S( materials varied
widely from 'campus to campus during the spring and was not wide-
spread. SCE summer workphops Were,addressedrimarily to

'materials training. . . 0

"".

SUPPORTIVE DATA:

, Teacher Questionnaires
AP

There was much variation in responses to the item querying .teachers
about training that they might have received fot use of the new SCE
material. Oh six of'the ten campuses there was obviously very little
training conducted in the use of the materials. (Some of these sOhOols,
it should be noted, had'ho plans for such training; others were unable
to carry out materials-training plans beiause of late'arrival of
materiale.). Forty-siX percent.of SCE teachers in the Basic Skills.
Component did not receive training'on use of new SCE materials.

Ninety perqent of responding"teachers'in the SCE Bilingual Component
had received .no training wude new bilingual materials purchased with
SCE funds.'

.
4SCEteading-Teacher Interviews

.

The,Read0SUE Reading Teacher receiKed some from tile-EDL-
tePiesentative. and the Pease teed& Made a trip to Sgn Antonio to
'learn how to gse.the Systems 80 machines.that were ordered for the
'Pease SCE ,Reading Lab. e

Aide Questionnaires

More than half of the,aides at Brown indicated that theywhad received. ,

no training to work with new SCE materials, while 29% responded_that-
they did not-knOw if training received was through SCE.,

4
Summer Workshops

' See Figure IV - -A -1.
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44. How effective was the training given to.teachers andaides for use

1 .

of new SCE materiala/equipment?

ANSWER: Teachers who received spring training for use of SCE materials
rated it fairly high in termsof helpfulness to them.... Summer
workshops, which had,a materials.focus, were, ated as above

. averageon most campuses.

-a

SUPPORTIVE DATA:

Teacher Questionnaires

In response tote questionnaire item asking them to rate*the effectiveness
of the-training they received for, use of new SCE materials, 38% of
responding teachers rated the training as "extremely helpful" or
"quite helpful." Two pernent felt that thetratding had been -"not dt

. 41 helpful," and'46%.had received no training-for tale of the materials
at all.

When teachers in the SCE Bilingual.toilipoaent were
training they had received ,for' effective use of h
materials, 8O% responded that they were opt aware
trainintfor use of new SCE bilingual materials.

Aide Questionnaires

rate the
ngual

eceiving specific

More -t1 an half of the aides at Brown4ndicated that they had received
no training to work-with new SCE materials, while 29% responded that,
theydid not,know if training, received was through State Compensatory
Education.- \',,

.

0Orkshoo Evaluation Scale.

-

SCE 'Summer Workshops were focused-in most cases.on materials training
and familiarization. See Evaluation QuestiOn #22 for results of the
evaluation of those workshops. 4 , . ., U

45. Do teachers and/or aide indicate particular areas inAohich they '

would like to receive further materials/equipmeOt training?

ANSWER:tel.

SUPPORTIVE DATA:
(,

Teacher Questionnaires

When asked the areas in. which they would like to receive initial or
more in-dePth 'training to work with videotape equipment, teachers in
three of the four' schools, using videotape responded *similarly,..with

the majority reqdesting traiping in "potential use;,of videotape in the
classroom." Teacheri at the fourth school predouiviantly requested
training on "mechanics of using the equipment:"

' 60
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'46. Do instructional aides in the classroom lead to increased student
achievement, according to the literature and research 'studies?

. .

V,. .

ANSWER: A search of'the literature hits been initiated
r
ana

,

reaults
- will be disseminated At a,later date.

N,
47. Were tgstructional aides at Brown Elementary School truly used..in

an instructional. mode?

ANSWER: It 'cannot be known with complete assurance whether the

instructional aides at Brown were in faCt used its an' nstructional
mode without classroom observatio ate. BUtpquestionnarredata
can give good indications of th

/t and type'of activities ,**

the aides engaged in.
1

SUPPORTIVE DATA:
_

- .

Aide Questionnaires '
4

.,,

.

Aides at Brawn spent most of their time giving reading instruction,'
With 43% indicating that they spent one-half to threejfourtfis of thg
time between 8:00 and 2:30 giving direct instruction to students in
reading. Fifty -seven percent ind cated that they spent one-fourth

It
of their schdol day giving readi instruction. 'tone pf the Brown "
aides, however, gave responses i dicating &hat they spent asmuch as
one-half of the-time between 8:00 and 2:30 in math instruction..-_
Seventy-one percent`responded that they spent one-fodrth of the*,
instructional day in direct instruction in math, and the other 29r
indicated that they spent approximately one-fourth of the instrqctional
day in direct instructioncin math, and the other 29% indicated that
they spent hardly any time in math instruction.

, -

Brown aides spent, according to their responses, far less. time in
preparing materials than in instructional activity. Fifty-seven
percent indicated that they spent "hardly an timepreparing materials,
fr% indicated that they spent approximatelyd6ne-fourth of4the school'
}ny in such activity, and 14% (one aide responded iith'"about 1.1-2
of school day."

4
Comparison of Brown aide res4gees regarding their' activities with
the responset of instructional aides at Allan Sixth Grade School and
Pease Elementary School 811i:is that aroma aides acted in an instructidnalv

At mode far more-thandid those other' Sides.
tt.

48. DieUthievement-incre
instructional eider) were

Brown ElOentary gchool, where seven
red with SCE funds?-_

ANSWER: It would not be appropriate to address thieAuestion aWthis
, time, since 1,976 achievement tests were given only two 4onths

after implementation of4the SCE Prograpkin AISD. TestsIgiven
i ApiW197641.11 serve ale pr4=tiets eb 1977 ad-
m altretion, and conclUsions abenk the effectiveness, of. SCE '

tivitieb-and atiaent achivemeni deriVed at that time.'
. ; 4



49. To what extent were teachers involved intthe ordering of materials
..fOrtheir schools and classrooms? . -

4
, 0

a .

a

ANSWER: ,Teachere oh the whole were very much involved in the ordering'
of materials for their schools and classrooms.

SUPPORTIVE DATA:

Teacher-Questionnaires a

4 \

Responsesto questionnaire items-dealing with materials showed that
the majority of SCE teachers in the Basic Skills Component were
involved in the selection of materials for their school or classroom.
Only 13% indicated that they were "not at all" involved, while 55%
reagonded-fhat they were '"very involved." One school was a noticeable .

exception, however, with 79% of its teachers responding that they
were not at all involved in the selection of SCE materials.

, .

Responses to the teacher questionnaire items asking teachers in the
Bilingual Component about the extent of their Anvol t dm selection
of.materials for their classrooms shoWed that one s=2, had much

. teacher involvement, two others had some involvement, an the fourth
had very little teacher involvement.

SCE Reading Teacher Interviews
,

-All three' of the SCE Reading Teachers indicated that 'they had been
'very much involved in the Selection of SCE materials for their schools.

2 . W* O
/

50. Did attendance increase at Martin Sixth
.

Grade, where a Concentrated
7 effort was made thfougtitommunity representatives to lower the rateof
.absenteeitnit at the sixth grade level? .'.: - ,

ANSWER: No, but a rapid decline in attendance was checked dur ing the'
fourth,six weeks..

4 T.
SUPPORTIVE DATA:

. 40

., Attendance Records .
*

. a
Sitt \

.

Comparison of Martin sixth grade attendance of 1974-75 with 1975 -76 ''
figures shows a steady decline in attendance in 1974-75fhat was w

checked only briefly the fourth 6-weeks. The leveling process .

that occurred.in 19 -76 during fourth,,fifth, and sixth 6-weeks did .- 1.

.ftot occur in 1974-75. Martin sixthgiede attendance 1.6'1973-74
- '

xhibited Waimilar trend.to that Of other Sixth Grade Schools-downWard
until the..lifth 6-weeks, atwhich time a dramatic increase in attehdanCe
took.place. (See Table IV-A-10.). ,-' "
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Table -10: PERCENT ATTENDANCE. FOR MARTIN-6th GRADE, 1st -'6th,
SIX WEER PERIODS, 1973-74, 1974'-75 and 1975 -76.'

.
,

School, Year

1st
Six

Weeks

2nd
Six

Weeks

3rd
Six

Weeks

-.4th

Six
Weeks

5th'

..,Six

Weeks

6th
Six

Weeks
Marti 6th

19 3-74 94% 89% 83% 77% 84% 81%
Mart -6th Grade,

1974-75

.

90%

,

87% 82% 6h, 78%
.

76%
Martin-6th Grade, -

1975-76 ,91% 87% 84% 81% 81% -81%
. r-

4 loot
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9

8%

411; A
\

80% to.

.

7

f

75
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4
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3
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-
lst 2arl'd
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iieks weeks.
i,r

- , ct

k! MartiAu6th Crisis,
,

1973-74 -a;.---
Grade, /974-75

14sFid;;450 Grade, 4.9,715-7.6

. 3rd 4th 6th
six

t xweeks
six

weeks k srAtIcsy"\. or
,

.4.
4:

..4

\,//
1
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