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. intuition, metaphor. Photographic materials assembled to make a ’
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" - _Art educators who teach in public school systems /have -

aﬁail:ble the visual expertise to did in”%the establ'shment ] a
//<//of workable visual literacy programs. There are, however, . -

_many blocks ta be overcome before their extens e visual T PR

backgrounds can become available in focused rvice to o, .

the actualization of visual literacy. - ) ' ’ ¥ )

Much of the education required for gertification to . . >

teach art should in theory prepare a teacher ,of greater

v

visual efficacy and sensitiv1tx While on the surface ) "

this would appear.to be true, clos r-examinatlon indicates

’ N

that much in the art education ptddess 1tself serves to

separate the future teacher frém his/her own unique

//

.perceptual processes, prov1d1mg a.formidable barrier to :

. " " the establishment of souhdly based visual literacy N

If -overly diréctiVe teaching methodology aimed ,

programs.

v .at specialized art perce@tlon skilIs and curriculum based

\ & “

on codified® media knowledge continue to be_the norm in

Il

art‘teacher trainlng prograié, little relevance or . -

assistance to,bhe more gene alized goal of visual literacy

can be expected in practicq/w1thin the public schools,

. ' "Fo this’ end a'visual lrteracy methodoiogy program has Cos

\ been deve%oped for future art, teachers at Iowa State
/yniversity. An important part of this prpgram is a * :
roject‘to construc.

p a visual lesson plgn,-a technology
compat(lble‘ with high leyel visual think

'

ing processes and

sensitive"to persohalvperceptual uniqueness, The

necessity for this exergjse is presented as the logical g

copseqUence of scientific discoveries concerning’ the ' \f

bimodal ﬁungtioning of the human brain.
mocat Lung

’ I
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. . by Sperry, Vogel, Bogen and otheg§ at the Calrfornla -

. oo ' .
THE HEMISPHERIC DOMINANCE THEORY BEHIND VISUAL. LESSON PLANS

Thlsgtheoretlcal structure aids the future teacher by
r !
suggesting a commonly shared set of assumptions and ©

3

aspirations from which human communication Gan be, built.-

It is hoped information thus shared abaut v1sua1 1iteracy

' w111 help the teachers particlpate in the more difficult,

| self-relatlve and cont1nu1ng task of bec oming more

v1sua11y 11terate. v

Publlshed sc1ent1f1c research on hem1spher1c domlnance
Institute of Technology and Callfornla College of Med1c1ne
prov1des a challenging basis for future,work in the areag °
of visual 1iteracy.,.By;surgica11y se?gg;ng the nerwe
connections,. called the corpus collosum in the b;ains pf.
.epileptic patients, theyhmade study of independent L.
hemisphericvfunctlons possible for%&he first t1me. !
'I’helr findings show tlearly that the twga separated”

hemLspheres function in quite different modes. The'. nature

of: these two modes is represented by the foll ng,&xart:

LEFT'HEMISPHERE RIGHT HEMISPHERE r‘;ii
' Linear " Holi tic> - e 7 -
Sequential Simultaneous LN
. Rational Intuitive }“f:‘ .
o Logical Metaphorical . % ...
' -Analytical . Synthetic :ﬁf‘ .

" Analytical examination of.the nature of educational
skills considered-"basic" by our public schools indica%es
a strong societal bias toward left brain educatipn. ,A -
visual lesson plan is designed to explore and\\rdnote a-
basic skil] operating in the’ rlght hemisphere of the bra)n

' - "(
. . . -
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Q\y\é {totally amenable to verbal and sequentaal understandidg

~ e

L
.
. o . .

The follow1ng dichotomous taxonomy, suggested by hemispheric

dominance research, is presented.as a knowledge base to

x
.

which student%.may refer as they proceed in actual -*
o v

exploration of right brain processes themselves; N
. . 4 h
. -LEFT _‘ .. - RIGHT - .
' Verbil " Visual . |
. Cognitive Affective 2[
o Knowledge Feeling :
/) "+ Scientific ' ‘Artistic
Mathemat1ca1 Aesthetic v

] . Classic Romantic '

. The ex1stence of a language of v1sua1 Who1e97not ’

o

is not a new experience tp the *future teachers. However,
to reintegrate the uéL of both hemispheric functions,

. after’ years, of 1eft brain education and exposure to

cultural. biases»reaching’back to the, classical roots of I
' e
our clyllizatiop is a formidable task, : '

l

The step by stép, category by category functions of i

the 1eft brain control and suppress the active functions T

¢ of the right brain,.which are p1ctured as growing outward

in-concéntric rfngs of holistic groﬁth Visual lesson ofee

4

plans are de81gned 'to restress\the 1mpoqa?nce of v1sua11y

1earn1ng €o rely on r1ghtd§ra1n processes based on an

>
Pl

attachment to self, . T . !

’ !

VISUAL LESSON PLANS o S 5
Teacher education programs have traditiomally tra1ned

Eheirostudentszio be well prepared by, the construction of

verbal 1esson plans. #From the foregoing theoretical . .

o structure,.it should be apparent that these p1ans are fpr

PRy
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.. problem of not only perce1v1ng the general jintent of the

-

il

’

v
N

”“"thgn told that these visuals are the 1nstrqctions for their

the mosf, part left-brained. Vigual lesson plans reverse

the tradiéfznal process and suggest that.effective
planning for sthooling of the rjight hemisphere is aLso

posstble ' v . ’

L] . -

5 oo . e
Technicdlly visual lesson'plans are arrangements of

photographic materials with the gppropriate visual symbols,
overlays, diagrams, illﬁstrations, and directith=necessary
to make.a well formed statement to the students viewing

them. Photographic materials .used in the construction U

are taken from mass med1a period1cals because of the eaSe
with which teachers can obtain those materlals while
teaching in the public schools Students us;.!‘them are

next art aSS1gnment Thus the student is ‘faced with the .

presented v1suaL formation but of constructing a process

approach for themselves based on what "the perceived 3
message .suggests in relation to their® lives and environment,
This type of. relational/thinking places a responsibiiity

on the student to enter into’ a learning mode which is
synthetic, metaphorical, and holistic, Cons;dering the’
left brained nature of our present school systems, th1s
pef?dnal attachmeﬁ&_problem is a very-ﬂifficult one for .,
many students, Art1st1c fgeedom is often seen as an
, absolute coﬁdition with no visual limits. The student-must
Be therefore led to acceptance of the multiple personal
choices open in thé area specified by-the wvisual lesson plan

> To: help future teachers understand the nature of right

brain visual lessons, a analogy is drawn to the problem of

e
&

.
A
NECT
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\\ﬁngertisiné a pommercial product,

In a visual lesson plan,
‘the product is a visual phenomenon process or quality.

The most effective yisual lessdn plan can be
constrdcted when the visual subject

is sufficiently .
narrowed in scope and controlled id quality of presentation.
Since the assumption ieading into this problem is that the
future teachers are largely products of left brain schoo
systems préplanning, while highly left bralned
N qulte reassurlng.

is, often )
To accompllsh ‘hlS preparatlon in a

class sett1ng, a workbook of plann1ng procedures is giyea*”
each student.

- - )
/
In this workbodk the student is asked’ to
1dentify h1s/her ObJéCtlveS in concept formatlon, student

behaVior, and subject, related attitudes.

Also the collected
v1suals myst ‘be $lanted’ toward the interests if its
intended school audienqe
o .

Emphas1s\is

and v1sual var1ab£€s3Wh1ch may
distract the viewer from the intended mESsage must be
controlled

placed on plannlng and selecting

with ‘small thumbnail sketches ‘and by~ moving and manlpulatlng
the photographic materials available.

.

Mady prefer to begin '
thh the wvisual planning stage and only later think‘through
their verbal objectives.

After the Identify and Plan stages’
are complete, the student teacher %ompletes the deslgn dry

The materlals are ‘then &rithued by the class to give the
creator i

ediate .feedback on their potent1a1 for use,
But. :::Ea\

is often an elusive goal in a left brain
dependent culture.

mounts and plaminates the materials in their final form,

e

o

I

After-years of schoollng in producing
concrete answers to specific questions, it is qiite

P
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understandable that future teachers often cousider the
. (\ R .o - v M
.exercise ‘complete.at this point and fail to-conhect

intellectually and emotidhally with the imbortance of

. usage. ‘Pr1ncip1es of.xight brain functioning can best
7

“be seen.in the process form they take in use and real . T
diﬁficulties often arr1ve41n trying. to put into pract1ce : PN
. the pr1nc1p1es rnvolvedr o 'j T, e o .
. THEfUSE OF VISUAL LESSON PLANS -’ ‘ W\
Al ' > . o . * . ! -
In using visual lesson plans, where knowledge is, b ’
‘ .

dispersed in r1ng9 rather,than a 11near‘progress1on
pdncepts‘spncerning predictabilityaand correctness of\\ .

resggnse must. be tonfronted To help,teachers understand»

rthe effectlveness of their visual 1esson plans, it is : .
. -

ested a teacher use the Principle of Responslveness‘ .

hpal Lesson plan under this pr1nc1p1e is effective if
_ th ~student s,process.respbnse demonst;atabliashows N -

' 7 subs tantially increased measure of 1nE?rest effort and. [

L t‘ ¢ -

e mist’ as well ke . - y

This re§p
S
area guggested by

personal 1nvokvement.
clearly contalned within the Su

the visual 1esson plan._ To understand and Gerify whether |

: 'thése criter1a are met, both teadher* and " student enter 1nto i )

a ser1es oﬁ 1nterpersonal\negotiat1ons with the teacher

using an inquiry appfoach as much as possible, Both

<

part1es must of nece351ty tolerate a great deal of planned |

.
[l LI

ambiguity throughout the process, of/us1ng the visual lesson ] -
c@ian-bUt the stress in getting the Student started is for

- ~

* 'a reasonably clear and comnmunicable understanding upon- e
~ A v1sual*§'1iterate ang

conﬁident teacher must determine if the, tensions Created -

which future growth may- be buillt,

in the studentrby the establishment of a V1sua1 goal haVe
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helped the.'student add a rlght briln whole, §guggestions
- from the student that future visual statements may .

result from thlngs learned in this exercise are regarded

as a good 1nd1catlon that this has bappened The stuant
in return must determine if his visual process response
has been true to his own unique‘p‘iception and has stlll
operated freely within the visual definitior of the lesson
plan, If Jboth partles are satfsfied, right brain grow}h

may be said to have taken place. -

TESTING OF VISUAL LESSON PLANS . .

‘ Mény of the visual lesson’ plans have been used in
public school,classroqms. Because of the relativistie
nature of right brain processes on wﬁ?ch they are based

a str1ct emp1r1cal approach to testing was tuled out.
Instead photographlc documentatlon of student art. prOJects
was cons1dered for ev1dence of visual growth dur1ng the
experimental ‘use. Fluency and flexibility in products
of the class as a whole were also considéred. Unden

these conditions,~We have concluded that v1sual lesson

AQ@plans -wheh. correctly used W1thin public school classrooms

‘c,‘ _]_..

can st1mulate a wide variety of high)quallty v1sual

lﬁgspohses.

&proach

Correct usage, in addition to-the open.inquiry

mentioned earlier, may also include: »

.

Exposure to related supplementary visual‘material

oo 4
- frpm book rep?oduction "etc. on an individual
T need basi:ij\\\ ’ .

. 3

2 + Directive help with med1a related problems.

T »

3 - Emotional support with emphasiS’on promotlng a'

personally creative approach to exploration of

the'problem.
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. are positive,

environments much can be 1earned about the visual hearning

4'» 1.

The use of vigual 1esson plans in an open 1nquiry
atmosphere can by our best judgenient help. studerits
con31derahﬁy in resisting g%erwhelming visual ‘pressures
toward conformity caused by intensive exposure to mass
med1a, group peer pressures, and the visual b1ases év '
impressed by ddults. and the immediate living env1ronment.
Without left brained categories, the student is thrown
back on the naturé of hls/he? own unique visual perceptlons
and cons1derab1e growth’in v1sua1 literacy can occur.

Not a11 reactions on exposure to visual lesson plans
' Often students deny the peréeption\nf any

S,
message in the plans no matter how obvious the mea ing

Even in this most negatlve of .

\

may be _to the teacher,

situation in the c1assrqpm. nge common conclusioni in

our testing ofdmaterlals include:

Many teachers USe‘visual lesson plans \i

’ ‘inappropriately. .Suggestions to students that *

there is only one convergent conclusion or giving '
in to the left 'brain urge to give the students a’
verbal label for the natire of the problem can ,

. defeat the purpose. of visual ‘lesson pians.

« 2, 1If the teacher creator is not highly visually”
literate, the visual lesson plan can be extremely

' confusing and threatening to all who view it .

* 3.

Etudents often have attitudinal problems of long
standing which make success extremely\difficult,
:perience with 1eft

. . 1if mnot impossible' Years of ey

brained school systems often makes the student
prefer the quick and superficial ansvwer to the

.
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. challenging and complex individual process, 4 "
P . . ..These students often fear new and flexiblé . {' ’ .
. N ‘ N
. ' situations wh1ch do ot fit the standard - A ;
) classrgom patterns to which they are accustomedf - '
4, The students often lack the prerequisite visual ~ rl :
: s . / literacy foundatlon to perceive a pattern .within 3 .
[ P
N s . the presented visuals or to be sufficlently in- N .
touch with rlght braln,processes -to formulate (
: the requlred process response. i o - Q
. & + \
. 'Because correct usage is so vital to ‘the effectiveness ,
. ‘of visual lesson plans, there is a _need foﬁ}further test1ng :
s under close superv1s1on. Thewconventlonsxfor the . A
3 - construction'and utllizatlon of visual lesson plans need b
' . to be refined. Our testing indicates that knowledge of” " .
: A
-and experiénce w19h right brain, procé¢sses can 1ncrease\\g
" ’ : \.the poténtial visual responsivenqts of future art.teache N
’ which they may then convey to their future students ; s
v 7, . through the use of visual lesson plank. We will continue e ’

. - . to suffer from the distortlng effect of our 1ong engrained
' left brain preferences unt11 we make an experlential ‘
attempt to grasp the potent1a1 for rlght bra1ned growth, -

8
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