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FOREWORD -

This module is one of a serfes of 100_performance-based
teacher education (PBTE) leaming packages focusing upon
specific professional competencies of vocational teachers. The
competencies upon which these modules are based were iden-

-tif

and verified through research as being important to suc-

cessful vocational.teaghing at both the secondaty and post-
secondary levels ‘of instruction. The modules are suitable for

the preparation of teachers in all occupational areas.

Each module provides leaming experiences that integrate

theory and application; each culminates with criterion

fer-

enced assessment of the teacher’s performance of the spec-
_ified competency. The materials are designed for use by, indi-
vidual or groups &f teachers in training working under the
direction and with the assjstafce of teacher educators acting as
resource parsons. Resource persons should be skilled in the

teacher competen
oughly oriented to
these materials.

being devellaped and should be thor-
BTE concepts and procedures in using

” Fhe design of the materials provides considerable flexibility for

/

planning and conducting performance-based

of individual needs and interests.

\ L preservice and
“inservice teacher preparaton programs to meet a wide vaniety
e materials are intended for

use by universities and colléges. state departments of educa-

tion, post-secondary institutions, local education a
others responsible for the professional developm

ncies, and
t of voca-

tional teachers. Further information about the use of the mod-

ules in faacher education ‘programs is contaned i thrée

re-

lated documents: Student Guide to Using Performance-Based

Teac
s

Egucaﬁon.

The PBTE curriculum packales are products of a sustained
e Center's Program for
an

‘researth and development e
Professional Developrent for’Vocational Education.
dividuals, institutions, and a

ncies participatet with The
ter and have made contri

r Education Materials, Resource Person Guide to
rformance-Based Teacher Education Materials and
to implementation of Performance-Based Teacher

in-
N-«

ions to the systematic develop-

‘ment, testing, revision, and refinement of these very significant

training materials. Over 40 teacher educators provtd
development of initial versions of the modules; over
teachers and 300 resource persons in 20 universities, coll

nputin
,000

es,

and post-seéondar%'institutions used the-materials and pro-

vided feedback to

e Center for revision and refinement.

Special recognition for major individual roles in the direction,

_\ersity; State Universia' Col
n

- - v
sociate Lrogram Director; Glen E. Fardig, Specialist; Lois Har-
rington, Program Assistant;' and Karen Quinn, Program Assis-
tant. Recognition is also extended td\Kristy Ross, Technical
Assistant; Joan Jones, Technica! Assistant; and Jean Wisen-
baugh, Artist for their contributiore to the final refinement of
the materials. Contributions made by former program staff to-

ward developmental versions of these materials are also ac-
- ged. Calvin J. Cotrell directed thé vocational teacher
. competency research studies upon which thesg,modules are

based and also directed the curriculum development effort
provided Ieade:‘ship for the

knowled

from 1971-1972. Curtis R. Finch
program from 1972-1974. , *

Appreciation is alse extended to all those outside The Center
(consultants, field site coordinators, teacher ‘educators,
teachers, and others) who contribyted so generously in various
phases of the total effof't. Early versions-of the materials were
developed by The Center in cooperation” with the vocational
teacher education facuities at Oregon State University and at
the University of b:é;souri-Columbla. Preliminary testing of the

at Oregon State University, Temple

i
materials was conducted
University, and University of Missouri-Columbia.

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous’
consultants and visiting scholars from throughout the country.

i

Advanced testing of the materials was carried ouf with assis-

tance of the vocational teacher educators and students of Cen-
-tral Washington State College; Colorado State University; Ferris _

ate University; Holland Col-

lege, P.E.l, Canada; Okiahoma State University; Rutgers Uni-

at Buffalo; Temple University;

iversidy of Michigan-Flint; University of

(inesota-Twin Cities; University of Nebraska-Lincoln; Univer-

of Northern Colorado; University of Pittsburgh; University

of Tennessee; University of Vermont; and Utah State University.

State College, Michigan; Florida

iversity of Arizona;

The Center is grateful t6 the National Institute of

Bureau of Edu¢

upational and Adu nof the U.S. O

of Education for their sponsorship of trajning and advanced
testing of the materials at 10 sites under provisions of EPQA
Part F, Section 553. Recognition of funding support of the
advanced testing éffort 1s also extended to Fernis State College,
llege, Temple Unijversity, and the University of

Holland

ucation for

sponsorship of this PBTE cufriculum development effort from

1972 through its completion. Apﬁreciati:'r is extended to the
cc o

dewslopment, coordination of testing, revision, and refinement Mlchlgan-Fllp t "
of these materials is extended to the following program staff: L. Robert E. Taylor
James B. Hamilton, Program Director; Robert E. Norton, As- Executive Direc
- - ’ - The Center for Vocational Education
T . /.
v L 3gxd 4

THE CENTER FOR VOCATIONAL EDUCATION

VMO‘QMM-M‘MM-MW a0
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vincrease the ability of djverse agencied, institutions, and

. - "organizations to solve educational problems relating to
individual career planning, preparation, and prpgression
The Center fulfills its mission by: \
' "e GeneraNng knowledge through research

o Developing educational programs and products.

e Evaluating individual prograrh needs and outcomes

» Installing educational programs and protucts.

N4 o Operating information systems and services,  *
: o Conducting leadership development and training
s 4 ..{ . Programs. . -

ERI

Aruitoxt provided by Eic

. - ,
The Center for Vocational Education’s mission 1sto . -

- AA
. NIM
AMERIOR.N ASSOCIATION

FOR VOCATIONAL
INSTRUCTIONAL MATERIALS

¥ Engineering Génter N
University of Georgia )
Athens, Georgia 30602

The can Association for Vocationai instryctional
Materials (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocationat education de-
voteddo the improvement of teaching through better in-
formatlgn and teaching aids. {
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~ INTRODUCTION

- Vocational education teachgrs need to gain and
maintain support for their programs, and inform
the public about what they are doing. In addition,
they need to supply the public with current infor-
mation oq timely vocational topics, and assist pro-
spective students in making intelligent, choices
about their occupational plans. One of the many
ways to accomplish these things is by preparing
di ys to be placed’in schools, at local fairs, at
sl:?p‘)%ing centers, or in store windows, etc. The
use' of displays as a promotional technique can
communicate an important message and reach
a different kind of audience. In this module, the
term “display” is used broadly todenote a.vanety

" of presentations, including displays of posters,

drawings, and photographs; exhibits of three- .

dimensional objects and projects; or projected
- media such as slides—any of which may be

mounted in boeths, wall spaces, or exhibit areas. .

+ This module focuses on” using the display as.
a medwum for public information “and program
promotion. This type of promotional display- Is
meant to deliver a message designed to influence

4

attifudes and stimulaté action.’A .good promo-
tional display d9es‘this not solely by using a “sell-
ing"” approach, butby providing information or a

service to its audience. For example, the display * .

might illustrate a new technical process, psovide
statistical information on the occupational suc-
cess of the program’s trainees, or demonstrate
how to maintain the family automobile in order to
save fuel. The display can provide a learning ‘ex-
perience not orllry{t/o/fhe general viewer but to stu- .
dents as they participate inits planning and-prepa-

ration, and/or as they actively staff the display

. during its showing.

Inpreparinga promot;onal display, you will need

“to make a number of choices, such as the audience

to be served, the phase of the vocational program
to be featured, and the promotional approach to
Dbe utitized. This module is designed to give you
skill In making these decisions @nd in planning,
designing, organizing, and constructing displays
that are professional in appearance and effective,
in purpose. : -
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* ABOUTTHISMODULE , = .

Enabling Objectives:

. 1. After completing the required reading, demonstrate
knowledge of the important oonsider/ations'involved
in preparing displays to promote a ‘vocationt! pro-
geam (Learning Experience |). 4

2. After completing the required rea¢ﬁ§, develop a pla?« ",

fora display to promote a vocational program (Learn-
ing Experience Il). .
3. After completing the required reading; construct and
|, ) ur}stal a promotional display (Learning Experience
1) '

’ Resources . '
A list of the outside resources'which supplémient those
containgd within the module-follows Check wath your
résgurce persen (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences in your occupational specialty. and (3) to get
vt : assistance in setting up activities with peers or observa
< tions' of skilled teachers, If necessary. Your resource
person may also be contacted if you'have any difficulty
with dirkctions, or in assessing your progress at any

time. .

’d

Xj‘

. \
& \

-h
w

e -
e s ?

v - ) \

“yLearning Experience |

Opgidna S v

*—" Promotional displays in the communit;l which'you .
can visit and examine. * .
A teacher experienced in greparing promotional
displays with whom you can copsult.  * \

Learning Experience Il
No outsige resources

Learning Experignce |||
Required

Materials (e.g., displzy space, construction mate-
rial§, background materials, fastening. devices and
tools, letters and/orfettering equipment, construc-
tion paper and illustration boards, paints and
finishes, cutting taols, ightiig equipment) to use in
preparing‘a display.

" A resource persan to assist you in determining
where your display will be installed, and to critique
your completed display. . o
1-3 peers $o work with you in preparing the display
(reduired only if you select this altefnate activityj.

Learning Experience IV

o+ Required & . .
An actual school situation in which you caff prepare
a display in the school or community to promote
your vocational program. N o
A resource persdn to assess your competency in
preparing displays to promote your vocational pro-
gram. 3 ’

L

~ Ll
This module covers performance element number 242 from Calvin J.
* Cotrell et al. Model ‘Curricula for Vocational and Technital Teacher

Education. Report No V (Cotumbys, OH: The Center for Vocationa!
-Education, The Ohio State University, 1972) The 383 elements in this
document form the reeearch base for all The Center's PBTE maoduls
development. )

For information about the general organ:zation of each module, general
prodedures for their use, and terminology which 18 common to ali 100
modules, see About Using The Center's PBTE Modules on the inside
back cover - -
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. Activity ! i )
¢ Fo,rmformatlo aboutthe rationale for, andthefactorsto be consrderedm .
’ . plapnlng and preparmg displays deslgned to promote a vocational pro-r
. -gram, read the followmg mformatlon sheet: - v
~ ' - i .

.. PREPARING PLANS FOR PROMOTIONAL DISPLAYS

Vocational teachers are often involved in plan-
.ning promotional digplays. At the reqyest of a

e A display can reach an gudience that rght
. @therwise not be available t& vocationdl edu-

. school administrator, they may plan a dispjay for
the annual Qpen House The Parent-Teachers As-
. socliation may request that they prepare a display

g for a partrcular event, or the display may‘be an |,

ann}usaf function of the local vocational assogia-
tionss participation in'a youth fair. Many times,
. votational teachers will.plan displays to furnish

) program information to prospective students in

. their own and in neighboring schools. Many stu-
dent’'vocational organizations annually plan and

. . constructadisplay for the countyfair, where prizes
are usually awarded for the best display. Whatever

the purpose of the display, it is basically designed

to reach some educational goal—a goal that can-

not be reached as effectively with any other medl-

um or approach. .

There are many reasons Why you, as avocational
teacher, may want to utilize a promotional display..
Following are some of the major ones.

¢ e Awell- desrgned display has dramatic impact,

» . with colar, pictures, and movément to which

% people actively respond

cation—people who don’'t read much, who
don't listen to broadcasts, or who won't show
up at mesetings.

e A display can present.an idea or promote a
pointofview.inashorttime. Viewers canlearn
something of importance in.a few minutes,
while they.might not spend the time to read a
booklet or attend a program.

e A display that uses student work, live actron
or real objects can |mpart mformatron and
create a change in the viewer’s attitudes that

) srmply‘cannot be produced in ahy other way.

e The planning and preparation of a display
proyides-a stimulating setting for the involve-
ment of students in cooperatlve learning. The
excitement of the process is wondarfully ef-
fective i m’rncreasrng interestinacluborchap-
ter, givihg students the valuable experience of
working togegher toward a common.goal, and

J motivating them to learn more aboutthe topic
~ofithe dlsplay

There are also some drsadvantages and drffrcul-
ties inherent in providing displays that you should
keep in mind as you plan a display. These are-as

_' follows:

e Displays can be expensive to ‘construct nd
difficult to maintain in good condition.

° Preparmg »displays is almost’ alwayg time-

" consuming for the teacher.

‘o [f the display plan requires that it be stafféd by .

students over a period of days, it can create
organization and management problems

e Competition for attention may be strong. Ina
shopping area, you are competing against
lavish displays done by professionals; at a fair,

« > Your display is just one of many; in aschool
lobby, your audience is distracted b

- tivities.
. splaysglcannot readily handle coniplex

themes ubtle concept orquantltlesoffacts
and figures. -

e Displays requrré facilifies for cbnstructron
space fqrvrewmg, and space for stpn‘gz,

e

ther °




# gram in the entrance hall of the public library in -

1
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Whenever you are considering usinga drsplay as
a promotional device, you should carefully weigh-

these advantages and disadvantages. If what you
want te say is simple agd direct, if you can devise a
dramatic way of saying it, it.there is agood chance
_of attracting the people you are trying to réach, and
if you can enlist the cooperation you will need to
make it an expe,rt Iookmg job, adisplay may be the
best way to exgaln and promote your vocational
program.
¢ ~

Maktng the Plan

+ Once you have,decided to prepare a display,
your first inclination may be to formulate a tenta-
tive plan and then begin to pound away with your
hammer. Resisf this impulse. Before you begin
planning and building the display, you need an-
swers to some basic questions. You willwant to be.
sure you know why you are exhibiting, who you
want to reach, what you want to say in the display,
and finally, how you-are gbding to say it.

. 1f you have been assigned a date and ‘place for
_the display, and the theme is open, examine the
“clues that will help shape the display Write them
» down, For example, if yoy are asked tp place a
- dtsplay promoting ydur vocational education pro-

earlyfall, you can probably assume "the followin
e “Yourviewers will be varled butthey like hp
and reading. .
e Many viewers will be studenfts, or parents of
students. -
o They’will not be rushing by, and will probably
have enough time to look at the exhibit. .
o They will probably be interested in the bene-
fits of education and in the educational uses
" . to which their taxes are being put. ™

After obtaining information of this type,(a

",

~

theme
for the display will gradually‘begip to tak m. At

the same time, the appropriate approach to take
will become more apparent.

You‘may be faced with a situation in which you

8 are sure about the messagg you want to convey,

but you are undecided how best to do it. By think-
ing analytically about the situation and writing
down your conclusions, you can develop’an effec-
tive plan. If, for example, the ‘enroliment in your
p ogram Indicates that not enough students are:

are of, orinterested in, the,opportunities in your
f(eld and you want to promote interest, you need to
dentify your target audience and the approach
you want to take. You will probably .reach some of
the following conclusions.

e You want to reach younger students before
they have mage their final vocational choices.

e You want to ~_|nfor'm' the students’ .parents
about the ‘program and the employment op-
portunities in the field.

e Your prospective audience rrﬁy not be well
informed about vocational programs.

e Thedisplay will probably be most effective if 1t
1s,placed where the audience is likely to be
thmklng\about schoqling and jobs.

e You want to project an image of the pro ram
that 1s at once reahstic and attragtive, and
pres’ents a truly posmve picture of future op-
portunities. -

Thrs kind of analysis might Iead to the'final conclu-
sion that a PTA meeting orjunior high school Open
House would provide excellent locations for dis-
plays A display panel, a media presentation, an
exhibit of student work with students to answer
questions, and descriptive litetature that the stu-
dent or parent can take home might be good
choices for the format of these promotional dis-
plays. ] T

When you make plans.for locating your promo-
tional didplay, you will need to make proper ar-
rangements with the appropriate school au-

thorities ahd any community people who may be.

involved. Before these people will give you their
approval for proceeding with your plans, they will
probably @ant to know about the proposed dis-
play. Be prepared to respond tothe followmg Kinds
of questions.

e Whatis the purpose of the display? What r§ its

main theme?
o What will the display look like? . .
e Whergwill the display be located, and how
~ long will it be displayed?
o Will the display interfere with the normal ac-

tivities of the institution, and might it create
any hazards?

o What will be the source of the materials to be
used, and who will pay for them?

»
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e Who will set up the display, and when?" ,
" o What are the plans for staffing the display,
providing Security, and dismantling it?

It is always advisable to obtain clearance from
the* school .administration before making any
commitments for,placing a display in the commu-
nity. Your school administrator wants to know
what youf are planning_to-do and how this might

M
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If you wish to Iearn more about how promotional dlsplays are 'used to

inform the public, change attitudes,cand stirulate “action, visit displays

located jn your commumty»These may be in museums, public buildings, *
" libraries, exhibit halls, universities, and shopping centers Consult your
. local newspaper for leads to current displays.

‘*affect the school’s relations With “the commumty s

He/she may even‘have some: suggestlons for im-
proving your display. .

To avoid misunderstanding and unpleasant-

ness, it is important for gveryone concerned to,~

havea clear idea of where the necessary materlals

,are coming from, and who will pay for them. lf you
‘plan to use school matertals, or-f you will be re-,, -

moving equipment from the school bé sure first to
get permission from your administrator. If busi-
nesspersons.are going to let you build d|$play$ in
their stores, de not expec\fthat they are also going
to furnish the materials. The process of.informing
the appropriate administrators and getting ap-
proval for your display from the people involved is
not a cdmplex or difficult one, but itis important. It
simply entails being aware of the accepted proce-
duses and talking to the right ﬁeople before gomg
ahead with your plans. T

This discussion of promotional display pro-
cesses does not’ meégn -that every, display is a
big, complex undertaking resultmg inanelaborate
exhibit. Depending on its purpose and audience,
an effective display may consist of a single panel
with a photograph, a caption, and a few words of
text—or it may be a large booth in a fair, with
several students demonstrating-a job in an elabo-
rate setting. What really counts'is the way i which
you have analyzed the need and devised just'the
right kind of effect required to capture the viewers'
attention and then tell them what théy need to
know.

ks

s

You may w15h to arrange through your resource person to meet with a
! teacher experienced in plannmg and preparing dlsplays to promote his/

her vocational program. During your: meetmg you could dlsgyss—

Optro.na!: .
- Activity

e what opportunities he/she has had to prepare-promqtional displays
e how he/she selects the theme for a display

e how he/she chootses a location
o effective ways to get the message across -

:
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LN - The following items check your comprehiension of the material in the
. information sheet, Prgparing Plans for Promotional, Displays, pp.6—8. Part

| gives you background inforrnation describing how, Mt. Mason, a voca-
f tional teacher, becomes involved in planning a display to promote his
program. l@ach of the four itews in part Il relates to Mr. Mason’s plans for -
this display, and requires & short essay-type response. Pleage explain fully; *
N but briefly, and maké sure you respond to all parts of each item.

)
. ’ b4 > o N {

) < )

'SELF-CHECK = - .

v

N

- . . . . * . . » . . ’
I. Background Information:, - ‘ .

.

itis a brfight Monday mornind, and Mr. Mason, vocational educatieh teacherat Gary City Comprehen-
sive High School, is picking up his mail in the school's mail room. One item that catches his eyeis a fetter
from the exhibit chai rperson of the state trade association of Mr. Mason's bccupatroﬁal specialty. The
letter reminds him that in six.weeks there is to be a state convention-of the trade association which-
business people -ewners, managers, and workers-will attend. It will be a two-day affajr, held rlght in the
Gary City Convention Center, with 'some 600 pgople expected to attend. ¢ < o

Mr. Mason is invited to partucrpate In the exmibitd program of the gonvention, and the Ietter suggeésts
thathe could mount a display that would promote his vocational, program to the conVentuoneers The
following details are also supplied. - .

) Vocatlonal school programs wnll each be assrgned a carpeted display space of approxrmately 101t

x 15 ft., free of charge.

e o EIectrrcservucewullbeprowded buteverythmgelseusto be furnished bytheexhnbntorsthemselves

e Many comnffrcial firms will be exhibiting, and they are expected to display the latest tools and
equipment, and some wrll be‘demonstratmg newly developed technical processes.

After reading the letter, Mr: Mason Ivonders what he should do about it and decides to think it over
during his planning period in the afternoon. . -

o v
-

In. Essay: - _ ’ ‘ .
1. What are some of the most important factors that Mr. Mgsbn should consider. before decrdlng
* whether to prepare a d|splay for this particular situation? Explain. e .
> ’ “
b , AS N : -
/
i . 7 - .
- N, bt . S~

5 . ~ . . ’l . - ’ .
2. What additional information would you suggest that Mr. Mason find out about the prospective

audiencebefore he begins to make plans? What assumptions might he be able to make about them in”
terms of his proposed display? . - . .

. *

*
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— 4. Since thisis atrade, nota school, event, does Mr. Mason need to dISGUSS théplans th Ms Capstone
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Corppare your completed Self—Check W|th the Model Answers given below
Your responses need not exactly duplicate the model responsgs; however,
_you should have covered the same major points.- e

. MODEL ANSWERS".

1. Mr. Mason negds to consider both tﬁe advan-

-

2. Ag he works out details of a proposed d|spla -

-

N

]

tages and disadvantages of 4 display in this

situation, then weigh them against each ‘other

to help him determme,rf he should prepdre a
display. He must decide whetherhe has the time
and money to'invest in a d|splay both of which_-
may be considerable because he is competing
with oommercial displays planned by profes-
sionals. ;

Mr. Mason will want to think of a simple ang *
forceful theme that will have impagt on the
casual viewer since’his audience will not be
specifically interested in his vocational pro-,
gram. Since the display will be up for twodays,

there will be the problem of providing people to )

staff'it for that Iength of time. After considering
allthis mformatuon Mr. Mason wiil need to de-
cide if this group of trades people will be-an-
audience he can reach with a display and ifat
will-Be of value irsterms of their |r&erest in, a
future support of, vocational education,

Mr. Mason should try to get all the information
he can about the au\duence;and should makeé "

" some well-thoughf-out as$umptions about

them. This can greatly mfluence his choice of

. theme and approach. Somé: questrons that‘may

occur to Mr. Mason feJlow.

- o How many hours wil| the display area be

open, 3nd at what time of day? "« :
o What age groups are I|kely to be repre-

€ -

e Many will be mterestpd in vocational train-
ing, .having had this, experience them-
‘selves.

. o Ascitizens ancftaxpayers of the state, tbey

-'probably will,be ‘jnterested iri “how the
++ schools are using their resources ‘to sup--.

port vocatlonal (8ducation. s .

-3. Of course the students should not be used asa

source of cheap labor oras' a convemence to
Mr. Mason They- can, howeysr, benefit from
many phases of the proposed pro;ect In the’

_ planning stage, they can furnish ideas and help

develop the"theme. In the preparation stage :
they can lgarn 4s they help gather materials,

_« locate information, or, cantribute their skills te

.

. 3

sented? . N

e Is the cor\ventlon baS|caIIy a social func- .
«  tionforthe trade, oris it a serious business |
actlvnty” -
How has this group ‘been mvolved with
education in the past?” What.might their

interest be in the future? - .

Followmg are some possuble assumptuons
about the audience that mnght be made.

o They will all be knowledgeable about the
technical aspects of the occupatlon '

e Theywill be gomgthrough the display area b

4. The school administrators sho

the construction of the pro;e\ct -

¢ Asthe d|splay is installed an8 functuonmg they .

can gain from'the-experience of working coop-
e.ranvely with others. As they participate in the
event, the students may devélop a greater ‘un-

p derstandmg of*and identification with, the oc+

cupatron and the people in it. If it is presentedg
preperly, the whole undertaking can §timulate
student enthusiasm and commitment QecaUSe
it is a real task with a worﬂ\whlle jurpose. .

involved'in the basic-decieio
_of the project. Ms. Capstone needs to know at
“all limes what is planned and what is going on
wrthm the schodl, and_hew this affects” the
. community. While she will probably be pleased
- that Mr. Masgh is willing to take on this extra
responsibility,she may also have some ques-

»

tions. » -

Mr. Mason should be prepared to.telt her some-
thing about the association, whether there will
be any disruption of students’ work; and‘what
student supervision will be provided if appro-
" priate. Ms. Capstone may also want a few de=
tails about the corivention so that she can drop
in on‘the dlsplay and.visit with trade Ieaders

will be wise for Mr, Mason to get the prmcrpal

approval and cooperatuon before proceedmg'

at a Ibfsurely pace—not just rushing too far yvuth the dlsplay plans. ", 'r o
through to‘get somewhere else. . ' . . S
% . - b a ’ . '
) . , - . ~ .. o , .
' 11 .12
.. T v ’ ) M " 1(4 R :.




. LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the sgme major points-as
the model responses. If you missed some points:or have questions about any additional points you,
made, review the information sheet, Preparing Plans for Promotional Displays, pp. 6—8, or oheck with
your resource person if necessary. ; ‘ S
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Forinformation about the process of selecting and developing a display
theme,-guidelines on basic display elements, and suggestion's on making a
display jplan, read the following information shest: :

2

.
¢

.

There are-a number of Ea}c topics that are of
continuing concern and interest to vocational ed-

* ucation display designeggs: Around these funda-

mental ideas can be dev
for specific displays. .

Fo‘llowi‘ng are.major topics of interest around
which themes can be developed.
' 1Y

d any number of themes

. s?bdpnt recruitment.— Displays, focusing on re-
chyiting students into vocational programs are de-
sig o attract students w ho will benefit from the

training and who may not realize its opportunities. -

Such displays can focus on job opportunitfes in
the occupation, local needs, qualifications for
trainees, the satisfaction of the work, pay scaies,
kinds of activitips that are involved, and details of
the program'’s length or-requirements. All such

\)

" PLANNING A PROMOTIONAL DISPLAY L

-

pational groups, taxpayers, and community lead-
ers about the vocational program’s goals, and how
the program is operating. Themes might include
statistics about numbers of fainees and job

placements, types of trgining offered, the training .

facilities required, costs per student, future occu-
pational tren,d:?nq plans for the future.

Student work'and projects. — Display of student
projects has'long been a favorite; one reason,
perhaps, is that the material is so easily available.
Project displays are valuable in that they are tan-
gible proof of the skills and knowledge being
learned in the program. They also act ag powerful-
motivating and reinforcing devices for'students.

Displays can be devoted to high-quality finished _

products, projects showing the techniques used
to produce a product, and projects with unique
characterlstics which would appeal t6 the. target
audience.

When student projects are displayed, itis impor-
tant that they be accompanied by explanatory ma-
terial. Viewers should be informed about who.
made the project, what process was used, why it
was chosen for display, and, if appropriate, what
special quality to 1ok for. -

Entertainment.—

E (atalocal fair, for exarpple) perhaps the best theme

recruitment information.must, of course, be realis- -

tic and truthful.

Public' information about the program.—Dis-
plays can inform parents, school personnel, occu-

for a \display would be one that entertains. The
entertainment should be related to the subject
matter and occupational 3kills involved in the pro-

gram. A needle-trades program might produce a\
o

fashion show, a design student might be able f
draw caricatures of people in the crowd, an elec-
tronics program could provide quadraphonic
sound. Entertainment can producé pleasant as-
sociations with the program and let the-public
know that the Students have real talen

Service to the community.— It is certainly'pos-
sible that a display that, performs a service *to

others can, in an indirect but positive manner, -

promote the vocational program. The teacher and
students have expertise and knowledge that can
tap local interests and help fulfill local needs. In-

formation on how to remodel a house to save fuel, .

how to purchase prescriptions less expensively, or -
how to remove difficult stains from clothes may be

3

der some circumstances _

-~

A
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topics that could be appropriate to various voca-
iopal programs.

Sometimes displays not only,cén provfde infor-
mation, but can render a service right on'the spot.
For example, a service is being provided when an

electronics class conducts a test of hearing acuity. -

Service display themes .should develop out of a
thoughtful analysis of local needs and interests

+ and of how the vocational program can contribute
to its public.

A plapding worksheet, such as the one shown in
“Sample 1, will help you- analyze the prospective
"audience and determine_ how the vocational pro-

gram gan relate to this audience. The basic theme
. you Mave selected can then be refined to more
“ - closely fit the audience.

.

Expressing the Message

" Once the basic theme has been identified, the,
- design process can begin. The theme, qf course,
need not berigidly defined and adhered to, butcan
be developed and.refined gs the design evolves.
.\However, to avoid wasted effort, the theme must
remain within the origifal concepts.

T

You_may find valuable ideas for designing
themes by browsing through books or magazihes
that contain illustrations and photographs of pro-

_ fessionally prepared displdys in shopping areas,
museums, galleries, and other public plages.
N

. Whileyou may not be able to duplicate the qual-
ity of professional displays, you do have access to

»

" [

N
.
.

.manyresources that can be used to appeal to tocal
‘interests (e.gs your vocational students, real ob-’

jects; madels, and photographs). When planning a
display, you should make a mental inventory of the
resources available within the school or the voca-
tional program, or readily available from trade
sources.

Students themselves are perhaps your greatest
asset because they can contribute much to the
success of the final product. They are a source of
ideas; their laboratory work can form the basis of
the display; they can act as live demonstrators in
the display itself; and they can create materials
such as photographs and text for the content of
the display.

To put life, drama, and appeal into displays, you
should consider how you can incorporate your
resources into the display plard. The following
quegtions and examples suggest some ways of
accomplishing this. As you read them, think of
applications to your own occupational area.

-
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Can XU include live action th the display?—
For eXample, printing students can produce a
printed article such as a brochure as part of the
display. Electronics students can yse test equip-
ment to check T.V. receivers. Cosmetology. stu-

\ dents can demonstrate a hair styling technique,
and commercial cooking students cah 'prepare
snacks for the viewers. ‘

Have you objects to display?— Exhibiting
completed student projects as part of a display can
provide motivation for your students as well as
show viewers what students are learning in the
vocational program. Displays of it:ools, material,
test géar, instruments, and/or mathipery usedin
the occupation or trade may be of great interest to
some audiences.’ In addition, objects that are
attention-getters (e.g., a jet engine, farm equip-
ment), and displays featuring plants and animals
aje usually a great success and can promote inter-

_estin the vocationgl program. .

-Have you models to show?—Well-designed
-  and realistic models can be focal points for a wide
variety of interesting displays. For example, “de-
© pending on ydur occupational speciafty, you mght
- wish to show modejs of residential design, con-
. Vtoured land-use plans, or ideal vocational facili-

ties. Or, you might wish to display oversized'mod-

els of teeth, insects, or mechanisms. '

Would good photographs tell the story?— If you
_ .have access to photographs, such as promotidﬁgér

ones from industrial or commércial sources, the

can become an important part of a digplay. Or, if

you are adept at using a camera or know of some-

one else who is, you can design an entire display

composed of photographs. For example, you can

- plan a photo series to illistrate a co-op student’s

_ day, activitiesin the vocational laboratory, or some
v, other theme. . , ’ :

Canyou rendera service?— For example, spec-
tators’ watches can be checked for accuracy by
watchmaking students using precision devices.
"+ Meglical assistant students can arrange for a glau-
' .coma test or blood-pressure check. Horticulture

brought by viewers, and can provide inforgation
on freatment. '

Can viewers participate in ‘the display?—For
example, viewers usually enjoy being able to walk
throygh displays such as mimfaturé Japanese gar-

" dens, kitchens of the future, etc. Or, they like to
participate by pushing buttons to start media pre-
sentations, operating a unique mechanism, or try-

- ing their skill at some operation related to the 6c-"
cupation (e.g., milking a cow, making a’ dowel
joint). :

students can identify diseases of house plant8—

2 . 9
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What special resources and expertise are at

your disposal?—If your students have special

skills in construction or art, you should makeé use
of their abilities in your display. If you have quality
media such as slides, audiotapes, or videotapes, or
are adept at incorporating lighting and/or move-

mentinto a theme, these features can be an impor-
y 1

tant part of your display. - ‘

If the design projplerg is approached frogi a posi- *

tive viewpoint as suggested in the prevlous ex-
amples, you will probably find thatthere are a great
many things you can do to presentan eye-gatching
display. The question then becomes how best to
select from the possibilities and organize the ele-
ments for the most desirable effect. - '

’.

Guidelines for Effective Display

The art of display may be a complex study, but
you need not despair, You can produce attractive
displays thatget your message across withoutalot
of special training, simply by following some basic
principlesand avoiding the worst of the pitfalls. In
the section that follows, a group of guidelines 1s
presented that can help you through the designing
and planning stages of a display. The guidelines
are not comprehensive, but have been selected as,

-with the task of preparing a promotional display.' -

Keep it simple.— Most nonprofessional displays
suffer from having too many elements included:
too many facts, too many figures, too many colors,
too many different materials, and too much to
rgad. A display is primarily an attention-getter and
a way of getting a short message over to the\audi-

\

|5 Q

‘
.

1 Togan additional skl \nplanming and constructing effective displays,
you may wish to refer to Module C—21, Prepare Bulletin Boards arid
Exhibits '

Y
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‘being most valuable for vocational teachers faced .
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. .ence puuckly—llke a ‘30-second television com- jects. Whether the objects are things of high
1+ . mercial. Remembet that in most display situations | craftsmanship and beauty or just common items,
you have gccess to your viewers only as long'asit , the general rule is—the fewer the better. You can
takes them to walk slo\NIy by, or at-mogt for a very’ - _achieve more dramatic effects and create more
. few minutes as they stop and look. . Iasting impressions by placing a few well-related
< % objects in pleasing patterns than by a miscellane-
ous display. For example, a few carefully selected
and beautiful specimens of flowering shrubs set at
eye level against a background of simple foliage
has a much greater impact than rows of potted
plants on the floor. T

In your promotional display, you can convey
your theme quickly by building on a simple and’
learicut plan, using bright colors, strong lines,
“ ¥ large lettess, and the fewest number of .glements .

possible. For example, instead of filling the display

with many examples of student work, pictures of
the shop, a scattering of tools, and a gc:py of the Dramatic effects can be achieved by displaying
course outline, select only a few item$ and make _ theitems at different heights, selecting one object"
them forceful. A Iarge symbol a bold or unique as the focal point, placing them-on luxuriant back-
_deslgn a commanding ¢enter of interest can umf‘ grounds, or using strong and dramatic spotlight-
the whole display. A few giant, mounted photo ing.aption cards near the objects witl help to tell
graphs with €‘égrge, short captions might tell the the story. Machine shop pfoducts, forexample, are
,storynuickly and memorably. ) difficult to exhibit beeause they are usually small

: _ . and, to the uninitiated, look much alike, An effec-

a c:{:" forlive actlon. If the display-includes real tive display can be created by placing a few beauti-
ity, time the performance to keep it less than full fted d b § d

g ten minutes in length._ If it is absolutely necessary ully crafted pieces on stands or oxes, of varie
sizes which have been completely dréped with

to present a long demonstratin, be sure that all _

loth of a rich, dark color that contrasts with the
the parts are mterestlng to-the viewers, or several £
parts are going at different stages of the job. In any tuster of the metal. A small spotlight trained on

h one can be placed to create highlights. Atthe
case, back up the activity with dlsplay‘s of finished eac L2
. products or have samples in various stages of base of each stand, a card can describe in a few

words the special quality of workmanship shown,
completlon or the process used to achieve the result.

Use-photographs to make the point.—In a dis-
play photograph, sizeis all-important. Probably no
exhibit photo should besmaller than 11” x 14", and
the bigger the better. The prints should be- satln
finish or flat to avoid the annoying reflections ahd
obvious wrinkles that show up on glossy. prints.
Mounting the prints on large white matboard .

-~ makes them look larger and provides moreimpact.
Mounting is easy with rubber cement, but the
photos will turn yellow dfter a time. Photos t6 be

: reused over the years should be mounted -with

Exhibit objects carefully.—Clutter is the most  dgymoynt tissue. )

common mistake in displays which feature ob- W%

Your audience should be informed that
demonstration illustrates only*one aspect of your
program, or they may 0.away believing that the

- agriculture program c%qsists solely of grooming
cattle and the commercial cooking curriculum is
primarily concerned With baking bread. When
usihg live attion, it is only prudent t8 provide:
back-up equipment in case of breakdown and to
try to anticipate other emérgency situations so that
the_display does not turn into an embarrassing
dlsaster

cational teacherscan usuali'y getskilled assis-
tance feom student photo énthusiasts in produc-
ing attention-getting exhibit photos. Large, well-
made drawings can, of course, be used for many of
the same purposes as photographs, but there are
few who can create drawings that are of a quality
suitable for display.

nothing can ruin the effects planned for a promo-
tional display more completely than shaky, poorly
proportioned, amateurish lettering. If you can’t lo-
cate a qualifigd artist to do the j6b, you can buy (or*
borrow) commercially made letters of plastic, plas-
ter, wood, cargilboard, or-metal.in many sizes, in-
cluding very large ones. t.ettering guides, stencils,
or patterns: can help you achieve perfect resuits
with a practlce For small captlons, dry-

-

Use quality lettering.— It bears eating that - -



transfer Ietters are available msheets Large head-.
ings can be writter) out with rope or-colorful cord,
formed from paper strips or tape or put tOQether
from sthps of wood. , -

Developing a Skefch Plan

“'Some sort of plan for the dnsplay should be put
* down on paper and reworked,and refined to be-
come the basis for preparation of the project. The
. best vehitle for this purpose fs wpat is known as-a
“sketch.plan.” Such a plan mcludes d drawing to

scale of the display to show lts  basic appearance -

. and arrangement, with added notes and specifica-
-tions written in to describe the detalls of matenals
and content o -

Vocatlonal teachers.who feel artistically Ilmlted
need not be concerned. The sketch plan is not
intended to be a work of art, but a medium of
communication: Anyone who can measure, read
and write, and use a straightedge can produce &
satisfactory sketch plan. Most teachers will find*
that it helps a great deal to use graph paper ruled in
14" squares. On the sketch plan, each square can
be madeto represent a unit of measurement (3" per
square, for example). A sample of a typical sketch
plan is shown in Sample 2. Some plans, of course,
may be simpler, while others will be far more
elaborate and require more detailed information.

The following kinds of infogmation are needed
on the plan. . )
e overall structural arrangement and design of
&the display
» any ‘construction details needed to put the
* display together, mcludmg the materials of
" construction
" o the basic andlmportant measurements, either
indicated by the numbser of scale squares or
™4 by written dimensions, .

¢ layout of the content and design elements of

the display, inclyding photos, drawings, ob-
jects, text, and captions ' )

e main lettering to appear on the dhﬁgay, andits ~

* style

e color scheme of the main elements, and the .

type of color, such as pamt colored paper, or
other )

Remember that the sketch plan has two basrc
purposes. It requires the teacher/de5|gner to..
sharpen and solldlfy his/her own thinking, and it
commumcates in a visual form what may be
abstract |deas If the plan is well done, not only will
the teacher know what the dlsplay will look like
and what needs to be accomplished, but®other
persons will be able to understand the plan and
assist far more effectively. .

4
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Identify a theme for a dlsplay intgnded to promote a (ocatianal program
i ‘with which you fre familiar, or a speeitic aspett of that program. The theme
Activity shoyld be.directed to an.audience of your choosing. it should be one thatis
important, and one abouyt whtch you- would.like to have this audience &oo
infortned. To help you identify. the theme, complete the9 Planning Work- PEER
sheet below. Answer each question wuth a short but complete response.

-
n S

PLANNING WORKSHEET - . s

:l‘he Prospectlve Audience .
1. What group of«people de | want to reach'7

. . /

2. What are their interests or concerns?

,
-

4

A

3. Will their interests be similar or greatly varied?

o

4. What will be their ages and education levels?

e

5. How much time will they spend viewing the display?

* 6. What will likely attract their attention?

]

P

\ 1 N
. /
7. How much will they a&eady know about the vocational program?

[ ' -

¢

. The VocatlonaLProgram | .

1. What are some of the aspects of the program that | would ||l.<(e*to promote or. lnform my aUdsence

about? , ! ;

N\
N\

3

'

0
1

2. Which of these might most interest the audience described above?

L

-

-

3. What do | want the audience to do after viewing the display?

“\ , *




$ _. Final Theme Selection ; ‘ '

.
! . * ) @
B s :

Develop a con’iplete planfora dlsplay builtaround the theme you selected
Include a sketch plan of the overall design and construction of the display.
Include the following types of information as appropriate; elther on he
sketch plan or on separate notes.

~ 3 e basic Iay0ut of the display

' basic informational content of the dlsplay ‘ .
important captions, with Iettermg types St ) A
color scheme R

important dimensions and sizes .

materials of construction i {

lighting ' - .
other informatjon as reguipd tq understand the plan P ~

y” . . » - ~—

ﬂfnyou have developep your plan, ase the Display Plannmg Checklist, p.
--23, to evaluate your'work. . .

\ M .
- .., P T - .
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DISPLAY PLANNING CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that "7
each of the following performance components was not accomplished,.
* partially accomplished, or fully accomplished. If, because of special cir- 0w
cumstances, a performangce component was not applicable, or irgpossible

to execute, place an.X in the N/A ng’ - ) Resource Person
. . A '
LEVEL OF PERFORMANCE
\ ' . .
. I
N ) 3 ’ _ T o S
: . . G o Q} S & 3
1.. The written portion of the display plans identified: : D ' D
a. the projected audience ........................ e
b. the broad objectives orgoals ............ PO .. D D
c.. the specific purpose of the disE)lay g D D
2. The theme of the display as shown in the plan: ) w ® D ‘
8. was Clearly defined ............ e e )
'b. was appropriate to the situation .,....... R R REEE .

e A . '
.3. The plan included a'sket% the display that: L. *
> a. wawdegible and inscale ...... e T

= b. showed the overall design plan ........ o N

o

indicated materials and construction............. P,

/

0 0000 00000 00 Joo

d. described the color scheme ........ Ho e .

o

4. The plan indicated the most important details of: -4
a. facts and figuresto beincluded .........0.............. R

b. photog:ap;hs or illustrations to be used ........ F o

c. captions to be used . .... e e <
, .

d. objects to be disptayed ............, N SO

5. Materials and supplies required for the display were:
a. listed on the plan ..... o ey e e e e e

0O 0000 ooboo

O]
O]
O]
O]
]
e indicated important l"n;asurements R R R PR PR D
O]
O]
O]
O
[
B

b. identified astosources ................ '
4 . -

. o , . W
LEVEL OF PERFORMANCE:All items must receive FULL, orN/Aresponses. If any item receives aNO, or .
PARTIAL response, review the material in the information sheets, Preparing Plans for Promotional " *

.Displays, pp.6— 8, and Planning Promotional Displays, pp. 14— 20, revise youfplan accordingly, orcheck

with your resource person if necessary. \ ) - /.
P . * . e R ’. S ‘ \
Q . . .
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Aruitoxt provided by Eic:
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Activity
providing for their mainten

jy

o

For information about the practical problems of constructing displaysand
ance, read the following information sheet:

——
-

‘CONSTRUCTING, INSTALLING,

DISPLAYS :

itwould certainly be'convenient if the vocational
teacher could simply develop the plans for -the
dispiayandthen {et others carry them out. Actually,

AND MAINTAINING -

. - ) 2
it seldom works out that way. Teachers must not .
only make the plan, but must gather, materiais,
produce text, supervise construction and jnstalia-
tion, arrange for staffing and transportation, and
organize the dispantling of the display. This pro-
cess is not really as formidable as it appears— if
each step is taken separately and planned care:
fully. Fortunately, help is also available.

Students can be invoiyed in ail phases of the

. venture, and other teachers with special expertise

may be able to offer suggestions and assistance.
Of course, you don’t want to wear out your wel-
come, or thrustyour responsibilities on others, but
you may get assistance from the art teacher on
design and coior ptoblems, from theindustrial arts
or carpentry teacher on construction matters, and
from the electrjcity teacher on lighting. School
administrators can help with problems of transpor-
tation, student schedules, insurance, and the like.

.
-

. Basic Construction Materials for Displays

Lumber and Panel Materials

The local lumber yard or do-it-yourself store is
full of materials that will give you many jdeas for
constructing displays. An hour or so spent brows-
ing around will help you identify appropriate mate-
rials for your displays. If you present your ideas

. clearly and have a sketch pian to show, store per-

sonnel can often help you select the materials and
‘construction methods best suited to your plan.

Try to make your construction plans so that you
can use standard pre-cut sizes of lumber without
too much waste. Construction lumber comes in
standard lgngths of 8, 10, 12, and 16 feet, and in
nominal sections of 1" x 4", 1" x 6" 2" x 4" 2" x 6",
and 50 on. Panel or sheet materials come in rec-
tangular sizes 2’ x 4 and 4’ x 8'. For easy cutting .
and nailing, try to get clear iumber (free of knots) of

.a softwood variety like white pine, sprdcﬁe_gkor fir.

~
[

Plywood is excellent when’ large panels and
sheets.are required. It is light in weight, r ly
easy to cut, and is available in thickness (4
Ya", %", V2", %", and 3". A variety of surface ualities
are available, ranging from the cheagest Douglas
Fir to fine and expensive hardwoods. For outdoor
. displays, specify the waterproof exterior grade.
Plywood should be cut with a.sharp saw, and the

~ +edges sanded smooth to prevent splintering.- -

Hardboard can be used as an alternative to ply-
wood for many applications. It has a very smooth
surface that takes paint very well, and it can be
bent to form curved panels if necessary. Pegboard _,
is hardboard that is perforated with %" holes 1 inch
apart. Many types of special hangers and display
devices are available for fastening into the peg-
board holes, so-it makes an excellent display -
panel. . “ e

S o . S B Tt g AT e TS



Celotex is a soft, fabricated panel material that
does not have much strength, but*it does have
other advantages. Besides being cheap, it is light
in weight, very easy to cut, takes paint nicely
(thdugh with a rough texture), and makes a fine
tackboard.

Background Materials °

Display panels, booths, and table sirfaceés are

often unattractive in their natural state, and they

may also be soiled or marred. Background mate-
rials should_be used to cover all of that and, at the
same time, add some color and texture. Among the
many background materials available to you are
cloths, colored burlap,.grasscloth, and corkboard.
Even carpeting, old maps, or blueprints can be
used. )

——wz 2§l

" There'is ar almost Meinite variety of paper and
paper-backed products for backgrounds. Some
tommon types are heavy car@board, corrugated
cardboard in widths up to 72 inches, seamless

eties of contact paper and sheet pjastic materials

with surfaces that give the appedrance of cloth,

L °

b3

flocking, wood, marble, brick, stone, and others. If
possible, avoid the common mistake of using
brown kraft paper; it has an unappealirg color and
sags badly no matter how carefully it is put up.
Incidentally, about the best method of fastening
background materials to panels is with a staple
gun.

Finishes and Paints

Fortunately, teachers now have available to
them paints and other finishes that come in every
conceivable color, go on easily, clean up with soap
and water, and are permanent enough for any dis<
play purpose. Flat or semi-gloss latex-based paints

- can be quickly applied with roller or brush and give

good results. Glossy paints should seldombe used
because they can’reflect light unpleasantly and
show up surface defects badly.

For most purposes, wood stains give adrab and

" dark appearance to lumber, but a pigmented seal-

er comes in sevefal attractive natural tones and
allows the, grain of the wood to show through.
Enamel in spray.cans.produces an excellent finish
on small jobs and is easy to use, but relatively
costly. Cle acwlij)\spray form may be uséd to
protect papers, draWings, and small objects.

Adhesives

There are,many types of adhesives for the dis--
play builder. Liquid white. glue is an excellent
choice for most gluing jobs™because. it dries

quickly; requires little clamping, cleans up easily,
and is transparent. It works well with paper, wood,

- leather, and plastic laminates. Contact cement is

best where large surfaces must be joined, like ap-
plying Formica or plywood panels. For gluing
small. objects, liquid household cement is useful,

display paper, and wallpaper. There are many vari- - while for really difficult situations (like fastening

metal to glass), epoxy cement is the solution.

a .
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Cons,trucﬁon Techniques

Many displays will sequire nothing other than
existing facilities su€h as bulletin boards, tables,
» display cases, and stands. These may not need
anything more than-cleaning or covering with
backgr, %und material. Other display plans may call
for the construction gf a display panel, an exhibit
stand, or even a complét¥ display booth. In these
circumstances, use as many available compo-
nents as possnble and build only what is neces-

.sary. .

Display constructlon should be simple, but
sturdy. Unless it is meant to be used over a period

~ of years, the display is a very temporary structure
and does not usually warrant time-consuming
construction and fine cabinetwork. It does not
matter if fasteners show, or if edges are not
finished with molding. Itis important, though, that
the construction and materials are strong enough

to stand the expected wear and tear, and that the

dtsplay appears sturdy and substantial to the.

viewer. A panel that looks as if it is ready to fall
down (even if it isn't) may give the viewer an un-
pleasant feeling and leave him or her with unfa-
vorable associations with the program.

Fastenmg a display frame is commonly done by

. nailing. This is satisfactory enough for most situa-

* tions, but be sure to apply some white gtue before

nailing to give the'joint rigidity. Learn to use a

. carpenter’s square so the pieces of the display are
fastened together at 90° angles.

Assembling displays with bolts is often a better
solution, and this also allows the pieces to bereas-
sembled later for additional use. Bolts require that

P4

Management Methods

M- L B

\J

the members to be joined have holes drilled in
them, but this is an easy task with an electtic drill.
Generally, the use of wood screws is undesirable ~
because it takes too much time and skifl to do-
properly. Thin materials such as cardboard or Ve
thin plywdod can Be fastened very quickly and *
easily with a staple gun—4 basic tool for.the ex-
hibitor.

Very seldom should bare wood or raw materials
be allowed to be visible. Such a display appears -
crude and dingy. If the parts are not to be covered
with background material of some. kind, paint
them. Itis quite amazing what a little paint will do to
brighten up a display and make it eye-catching.
Light COIO(S of a flat waterbdsed paint go on
'quickly and clean up easily. This kind of paint ~
doesn’t require skilled craftsmanship to apply.

-
v

When the 'display is ready to be installed, a
number 6f details need to be attended to. Whether
it is in a school, a public building, or an outdoor.
fair, the applicable local laws and regulations must
be followed. These include such things as use and
storage of flammable materials, standards for elec-

5 trical wiring, eliminatjon of safety hazards such as

wiring strung across'a floor, provision for pas-

- sageways and exits, allowance for free flow of

pedestrians, and many other matters. Since there

=) are great variations in local conditions and regula-

" tions, it is recommended that you get advice from

- the school custodian, the display manager, the fire
marsha/\(nr otherexperts

if the display site is distant from the school, there
are 9dditlonal problems of transportation and in-

s
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- stallation. Preliminary transportation plans should
be madealong with the design plans so you don't
construct a larger display than’you. can transport.
The display panels and framework can be made in
sections to be assembled at the site with little trou-
ble. A display that is intended to be used several
times in different locations cah -perhaps be de-
signed to fold or disassemble easily.

Completing the final assembly and preparation
at the site calls for some logistical. planning. Not
only.must the main display components be trans-
ported, but also all content materials, assembly
tools, materials, and supplies. It is essential to pre-
pare a checklist of needed items ahead of time to
be sure that they are taken along, and to provide a
check for getting them back to the school.

The exhibitor should provide.everything that
may be needed, even such commonplace items as

pencils, string, or tacks. Some extra supplies and -

paint for last-minute touching up will prevent un-
necessary crises. It i§%also good to have an extra
margin of time, pecause it often takes longer to
finish the display than was anticipated.

Whether the display is set .up in.a school or
public site, you will be working with trades people
of different kinds. It is important to quickly estab-
lish adwoperative relationship with the building
custo
of great help, but you should realize that they have
their own work rules and other duties. They may

ot be as excited and enthusiastic about the dis-
AS%y as you and your students are.

Providing security for the display and its con-
tents will vary greatly with the circumstances. Dur-
.ing viewing hours, an open display spould have

! \

jan and the house electrician. They can be.

someone on duty at all times. Teams of perhaps
two students can be scheduled to act as hosts
on one- or two-hour shifts, answering gquestions

and policing the display site. Sometimes other-

teachers or even parents may serve in this capac-
ity. After hours, the area may be locked or the
management may provide a security guard. Itis a

sensible precaution to remove valuable items from

the display overnight.

The question of providing 'T:surance is a difficult .

one. A commercial exhibit hall probably carries
.insurance cbveragé or can arrange for it with the
exhibitor. Schools typically do.not have insurance
coverage for such’equipment, supplies, or valu-
ables. You' ‘probably will find it difficult to,get dis-
play insurance through local business channels.

dt has already been noted that it is important to
prepare a schedule for the display staff.Ifa student
demonstration is part of the display, the persons
involved will, of course, need to be trained and
briefed as to their duties. A complete hour-by- -hour
schedule of student assugnments should be writ-
ten out and a copy furnished each participant. It is
unwise to rely on casual verbal agreements as to
who will be there, and.at what time.

The general enthusiasm for the event soon dis-
sipates when the display time is over, yet there is
still mqre to be dgne. The display facility must be

dusmantled the materials transported back to the s

school and dispersed. Display materials that will
be used again should be labeled clearly and

. stored. If these activities are organized as.part of

the overall plan, they will not be neglected orprove
overly.burdensome. -

AT
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NOTE: The following activity involves your preparation of a Bromotional
display. Tq give you experience in involving students in the preparation of a
promotionial display, you may prefer to work with 1-3 peers in selecting
the theme, gathering.the content material, and constructing the display.

Construct and install a display designed to promote a vocational program
with which you are familiar, or a specific aspect of that program.
- You must, of course, have prepared a detailed plan before you construct
“the display. If you have completed-Learning Experience 1, you may use the
plan you developed at that time, or any other suitable plan-you have .
developed. T :

Construction and installation include completing the entire preparation .
process, arranging for space, gathering needed materials, assembling and
construeting the display, and removing it on schedple. -

You and your resource person will need to determine where your display *
will be installed (e.g., in the classroom, your home, or your resource
center). If available facilities and resources make construction and instalia- -
tion of afull-sized display difficult orimpossible, your resource-person may
direct you to construct a scale model of your display.

W

~

Afteryou have constructed and installed ;our display, arrange to have your

‘resource person’ review and evaluate your plans and your completed
display. Give him/her the Display Checklist, pp. 31~ 32,to usein evaluating -
your work.




Aruitoxt provided by Eic:

DISPLAY CHECKLIST o

>

Y

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that
each of the following performance components was not accomplished,
partiallyg complished, or fliilly accomplished. If, because of special cir-
cumstantes, a performance.component was not applicable, or impossible
to execute, place an X inthe NJ{\ box.

Name

Date

Resource Person
.

." \ ]
,‘X\E
. e . ’ . LEVEL OF PERFORMANCE
T e—— , .
A~
& , P ,
Y S
G
N\ o &
‘ F & <
! ~

In planning and preparing the dlsplay, the teacher:
1. selectedatheme intended to achieve a specific purpose and reacha
specuflc audlence ............................................ "

2. utilized the basuc prmcuples of design in developing the display
L. PlANS ..o i e

3. produced a comprehensive and compiete sketch plan of the pro-
posed display .. ..ot e PR

4, folloWed t'he essential elements of the plan to a final completioﬁ
When completed the display: 4 ‘
5. communlcated its theme dlrectly and clearly to the vuewer\ .....

|

. 6. incorporated a theme and informational content that directly con-
‘ tributed to its objective ............ Lo

7. would attract and hold thé attention of the intended audience ...

.

- -

8. had a message pltched at a level appropriate to the intended audi-
ence ........ P

’9. provided for audience involvement and/or participation.........

o

10. showed the folléwing overall characteristics:
a. simple and unified in concept ................... ;e

b.* uncluttgred, and not overlgéded vx}’ith facts, figures, or copy. ..

c. gave evidenge of creative thought ............... I
11. used only a few, harmonious materials................ e
i ¢ N
o .
{ - n
. 32
\(o 31
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. 13. incorporated lighting that was planned to enhance the desired

) 15. employed color to: \:/\

\

PL

v
Ch
.9 - s
N » "$

« * ] b Q

L / . . s '
\§ N . -

12. exemplified the principles of balanced design -............7....

effect ... . e s

i

-~

14. used display lettering that was: - . .
a..legible from a typical viewing distance ......................

b. ofexpertquality =............ ... ... ... ...

¢. related in style to the other elements of the display ..........

a. gain and hold attention ........ PRI P P p

b. create an appropriate mood ... .................. Goeeeninn

1

c. provide needed contrast ... X ... ... ... ... ... ...

O0000.080 0.0
0000 000 O O %
0000 000 O 0

16. was constr'uc;gd sturdily ‘enough-to serve its intended purpose ..

%

-

. . . - . 3 ’

LEVEL OF PERFORMANCE: All items must receive N/A, or FULL responses. If any item receives a NO, or
PARTIAL response, review the material in the informatibn sheet, Constructing, Installing, and Maintain-
ing Displays, pp. 26~ 29, and the readings in the previous learning experiences, pp. 6~8 and 14-20,
revise your display accordingly, or check with your resource person if necessary. '
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* For § Wefinition of “actual school situation,” see the inside back cover.
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TEACHER PERFORMANCE ASSESSMENT FORM. -
Prepare Dlsplays to Promote Your Vocatlonal Program(G-4) . S

. - 1

- " Name 3
N _——
Directions: [ndicate the level of the teacher’s accomplishment by placing ‘- =

. an Xinthe appropriate bgx under the LEVEL OF PERFORMANCE heading. ©0ate
If, because of special circumstances, a performance component was not ‘ '
epplicable, or impossible to execute, place an X in the N/A box. Resource Person

P

—

LY

AN

-~ s .

oo . ' LEVEL OF PERFORMANCE

!
-~J
in plannl!(g and preparing the display, the teacher:
1. made arrangements with the school.administration (and-

. acommunity representative, if required) for the installa- I:]
tionofthedisplay ........... ... ..o L.

2. took the follownng factors into consuderatuon /D
a. the projected audlence for the dlsplay e ,

b. objectives of the display ............ L I:]

c. the situation or environment in whuch the display D
would be'viewed -................. e

~

3. selected a theme intended to achieve the objective and I:]
reach the prospective audience . .....................

4. utilized the basic pnncnples of design in developing the I:]
display plans ......... .. e .

5. obtained needed supplles and materials for the construc-
- tion of the dusplay from appropriate school and outside D
SOUICES .ouvervnnnnnn. A

6. invalved students in the process of: I:]
a. selecting and/or developing the theme ............

b. gathering /or prodycing content mfaterial for the [:]
display .......c.cooiiii e

¢. constructing and/er installing the display ........ I:]
\N. .

7. produced a comprehensive and complete sketch plan of D
. the proposed display LR E R CLRIRTERTRRATS

8. -followed the essentPal elements of the plan to a final T:]
.. completion.............. e e

.
4
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When completed, the dloplay .
9 communicated its themeglrgctlyand clearly.to the vigy-
er..."....,;%,.\..-.s ......... PRI e
» @ ,;; - X 3

10.”if ep

’

-

n attracted and heid the attentlon ofthe mtended audlence
: t2. had a message pltched at a Ievel aﬁp? Jate to the m-
tended audience ...\ AL

o

0O OO0 Oo%

o
-
]

Lo0 DUl 0-L0od O O

|3

oo odo 0o gooo 0 oo oo o

13. provnded fo\audlence involvement and/or oa;ticipation

-14, showed the following overall ¢haracteristics: T
> a. ,-Simple and unified in concept T LA

" b. uncluttered, andnot overtoaded with facts, figures, or

ot

: COPY vv vl S S R
) . ©. gave ‘evidence of creative thoughtii

QDD[jDDII]D;%

OO0 000 O 0000 O 0O O O

15. used only a few harmonious maten&‘s ..... e

16. exemplified the principles of balanced?}te&gn ........

Y

17. incorporated lighting that was planned to enhance the
desired effec;t—- ......................................

18. used display lettering that was:
a. legible from a typical viewing distance ........ P

'

b. of expertquality ................. [

! ).\related in style to the other elements of the display

v

’
. 19. employed color to: — . ‘ -
a. gain and hold attention .......................1..

b. create an appropriate mood ......................

< L

RS 2 prov'ide needed co.ntrast .................. e

[II]DDD[ID

© 20. was constructed sturdlly enough to serve |ts intended - g
ottt 15h to senv s intend o ooo
* LEVEL OF PERFORMANCE: All items must receive N/A, GOOR, or EXCELLENTﬁ sponses. If any |tem
.recdives a NONE, POOR, or FAIR response, the teacher and resource person should nieet to determine
what additional activities the teacher needs to complete in order to rych competency in the weak '
, . area(s).
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ABOUT USING THE CENTER’S PBTE T

" MODULES

t

Organization .

Each module is designed to help you gain dompetency
in a particular skill area considered important to teach-
ing suctess. A module is made up of a sgries of learning
experiences,; some providing background information,
some providing pragtice experiences, and others com-
bining these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tlve inthe final legrnlngexpenence Thefinal experience _
in each module always requires you to demonstrate the
skillin an actual school situation when you are an intern,
a student teacher, or an lnserwce teacher.

4

Modulés are designed to aliow you to individualize your
teacher, education program. You need to take onlytHose
» modules covering skills which you do not alrdady pos-
sess. Similarly, you heed- hotcomplete any learning ex-
perience within a module if you already have the skill
needed ‘'to complete it. Therefore, before taking any
mogule, youshould carefully review (1) the Introduction,
(2) the Objectives listed on pe4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-
ing decisions:
o that you do not have the.competencies indicated,
and should complete the entire module
o that you are competent in one or more of the e-
abllng objectives leading to the final learning ex-
perience, and thus can omit that (thosey Iearnlng
experience(s)
o that you are aiready competent in this area, and
ready to complete the final learning experlence in

order to “test out” '
° that/he rodule is inappropriate to your needs at
« this time .

When you are ready to take the final learning experience
and have access to an agtuaf schdol situation, make the
necessary arrangements with your resource person. If
you do not complete the final experience successfully,
meet With your resource person and arrange (1) to re-
peatthe experienge, or (2) complete (orreview) prevaous‘\
sections of the module or other related activities
suggested by your resource person before attemptlng to
repeat the final experience.

Options for recycllng are also availabledn each of the
learning experiences preceding the final gxperience.

" . Any time you do not meet the minimum level of perfor-

mance required to meet an objective, you dnd your re-
source person may meet to sefect activities to help you
reach ¢competency. This could involve (1) completing
parts of the module previously skipped; (2). repeating ¢
activitjes; (3) reading supplementary resources or com-
pleting additional activifles suggésted by the resource -
person; (4) designing your owrriearning éxperience; or

- (5) completing some other aBtivity suggested by you or
your resource person. -

- ~" -

v

Q

-

Termjnology ~ , i
Actual School Situation ... refers to a situatio
which you are actually working with, and responsible
for, secondary or post-secondarv vocational students i
a real school. An intern, a student teacher, or an in-
service teacher would be functioning in an actual schoo
situation. If you do not have access-to an actual school
situafion when you are taking the module, you can com- \
plete the module up to the final learning experlence. You
would then do the final learning experience later; i.e.,
when you have access to an actual schqol situation.
Alternate Activity or Feedback . . . refers to J item or,
feedback device which ma: ubstitute f & ired,/
items which, due to special cifcumstances, you are un-'
able to complete. -

;L
Occupational Specialty . . . refers to a specificrarea of
preparation within a vocational servige area’fe.g:, the
service area Trade and Industrial Education fincludes !
occupatlonal specialties such as automobilé' me-
chanics, welding, and electricity). - ’
Optional Activity or Feedback . .. refers to an item !
which is not required, but which is desngned to supple-
ment and enrich the required itemsinal
ence.
Resource, Person ;ers to the personin ¢
your educatlonal program the professor; insthuctor, -
admlnlstrator supervlsor or cooperatlng/superwsmg/ ’
classroom teacher who is guiding you in taking this _

| g A

module. -,

Student . .. refers to the person who is enrolled and.
receiving mstructlon in a secondary or post-secordary
educational mstitutlon

VocatlonalSenlce Area . . . referstoamajorvocational
field: agncultural educatlon business and office eduta-’
tion, distributive education; health gq_cupatuons educa-
tion, home economics education, industrial arts edu- ) .
cation, technical education, or trade and,lndustrlal edu- »

cation.

You or the Teacher . . .
ing the module.

\

o

refers to the person who'is tak-

Lévels of Performance for Fihal Assessment ~ ’

N/A . .~ The criterion was not met because it was not

applicable to the situation. B
None . .. No attempt was made to meet the criterion,
although it was relevant.

Poor . . . The teacher is unable to perform this skill or ~
has only very limited ability to perform it.

Fair . . . The teacher is unable to perform this skill in an
acceptable manner, but has some abllity to perform it.
Good . . . The teacher is able to perform thls skill in an
effectlve manner.

Excellent . . . The teatheris able to perfq;m this skill ina
very effectlve manner.
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Titles of ’I‘he Centet’s .

< .

- Per'ormance-Based Teacher Education Modules , ,

%

A Calogory A: mm Development, and !vdudon 4
' Prepare for a Communlty Survey
Conduct h: %orzlmunny Survey r
Report t of a Community Survey
Organize ah Oocr:.uq;;tloml Advisory Committee *
Maintain an Occupational Advisory Committee
Develop Program Goals and Objectives
Conduct an Occupational Analysis
A-8 _ Develop a Coursy of Study )
PO A9 " Develop Lo Program Plans :
A-10 Conduct a Student Follow-Up Study
g A-11  Evsluate Your Vocational Program /
X Category B: Instructional Planing e

! ) B8-1 , Determine Needs and interests of Students

. - B-2 Dovalop Student Performance Objectives :

i B-3 Develop a Upit of Instruction
B-4 Dewelop a Lesson Plan
B~ ; Select Student Instructional Materials
B-8  Prepare Teacher-Made Instructional Materials

Category C: instructional Execution
. C-1" Direct Fleld Trips -2
C-2 Conduct Group Discussions, Panel Discussions, and

Symposiums

Empioy Brainstorming, Buzz Group, and Question Box
Techniques .

Direct Students in Instructing Other Studenm

Empiloy Simulation Techniques

Guide Student Study |

Direct Student Labonmfy Experience

Direct Students In Applying Problem-Solving Techniques

Employ
introduce ‘a Lesson ' AN _

ploy Qral Quoaﬂonlqlg Tochniques
_Empby Reinforcement Techniques N
Provide Instruction for Siower and More Capable Leamers
Present an lli Talk
Demonstrate a Manipulative Skill
Demonstrate a Concept or Principle
individualize Instruction
“€mploy the Team Teaching Approach ~
* Use §pbject Matter Experts to Present Information
Prepare Bulletin Boards and Exhibits N
information with Models, Real Ob]ecu&ar\d Flannel
s
.C~23 *Present Information with Overhead and Opaque Materikis
= C-24 Present Information with g\lbr.hstrlps and Slides .
C-25" Present Information with Films ’ ..
C-26 Present information with'Audio Recordings «  ~ 2
C-27 Present Information with Televised and Videdtaped Materials |
C-28 Employ Programmed Instruction
C-29 Pressnt Information with the Chalkboard and Flip Chart *
Calegory D: instructional Evaluation
D-1  Establish Student Parformgrm Criteria
D-2  Amess Student Performance: Knowledge
. D3 MS&MMmm Attitbles
3:45 Student
D-8 Evaluate Your Instructionnl Eﬂd:tlvonoss

',-ﬁdquyl.hmmmm ot
~1  Project Instructional Resource Needs

E-2 Manage Your Budgeting and Reporting Rosponslbmtlea
E-3  Amange for improvement of Your Vocationai Facmtlea
E-4 ° Maintain a Flllng System

[N

>

|
o i
|

, E-§

) Leadershi
H-4 , Assist Student

Provide for Student Safety
Provide for the First Aid Needs of Studen
Assist Students in Developing Self-Disci
E-8 Organize the Vdcational Laboratory
E~8  Manage the Vocational Laboratory

Category FGuidance

E-8
E~7

F-1  Gather Student Data Using Fo Dau-CoIlocﬂon Techniques
P-2  Gather Student Data Through Personal Contacts
F~3  Use Conferences to Help Meet Student Noeds

F~4  Provide Information on Educatlonul and Career Opportunities .*
F-5  Assist Studentsin Applying for Employment or Further Education

Category G: School-Community Relations ™
G-1  DevelopaSchool-Community Relations Plan for Yol Vocational

Program - .
G-2 Give Presentations to Promote Your Vocational Program
G-3 Develop Brochures to Promote Your Vocational Program .
G-4 Prepare Displays to Promote Your Vocational Program
G-5 PmparoNemnobamand Articles Concerning Your Vocational
Program

G~8  Arrange for Television and Radio Pmontltlons Concerming Your
n Vocational Program

G-7 ™ Condyuct an Open House N

G-8 Work with Members of the Communlty

G-9  Work with State~and Local Educators

G-10 Obtain Feedback about Your Vocational Program

H: Student Vocational Organization

H-1" Develop l;n Personal Philosophy Conceming Student Vocatloml

. o]
H-2 ish a Student Vocational O .
" H-3 ﬁ:snmmmwo mlmlonmmbonior -

p Roles
Organization Members in Doveloplng
and Findncing a Program of Activities

H-§  Supervise. of.the Student Vocational Organiza!

H-6  Guide Putle_lpdlon in Student Vocational Orgenization
Category'I: Professionsl Role'snd Development .

-1 Keep Up-to-Dete Professionally s

-2 Sefve Your Teaching Profession

3  Develop an Active Personal Philosophy of Educatlon

I-4  Serve the School and Community.

I-§  Obtain a Suitable Teaching Position

8 - Provide Laboratory riences for Prospective Teachers e

-7 Plan the Student Teaching Exporknco

-8  Supervise Student Teachers
c?oryd : Coordination of Cooperative Education

Establish Guidelines for Your Oooperative Program
J-z' Muﬁbes mnt;o Attendance, Transfers, and Ti of Co-Op
\ X
J-3  Enroll Students in Your Co-Op ram
J-4  Secure Training Stations for Your Program ?
J-§ Place Students on the Job
-8 Deveiop the Training Ability ot On-thNob lntructon
J-7"  Coardinate On-the-Job Instruction
J-8 Evaluate Co-Op StudcmlhOn-tho-Job Performance
J-9_ Prepare for Studonn Related .instruction

J—10 Supervise an Employer-Employee Appréciation Event

REI.A‘I’!O PUBLICATIONS
Student Guldo to Using Performance-Based Teacher Education

: 'Reeoum Pomon Gulde to Uﬂ}q Performance-Based Tuchor

Education Materials
Gulide to the Impiementation of Performance-Besed Tuchor‘ ducatlon

Performance-Based- Teacher Education:

A American Association for Vocational:instructional Matorials T _
. 120 Engineaying Center  University of Gebria e Athens, Georgis 30602 ¢ (404) 542-2508 = -

. , . oo The Stats of the Art, General Education and Yocational Education
.- For information regarding avallablmy and prices of thess mmnm contact— *
AAVIM - ‘ o
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