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ABSTRACT R .

This first in a series of ten learning modules on .

schégl-coaiuqity relations is designed to give secondary and

L 4

.postsecondary vocational teachers competency in selecting

opportunf%iés for contacting the public, and in selecting.techniques
to use during those-contacts in order to inform the puklic about a
¥ocational program or to promote a program. The terminal objective
for the module is to develop a school-community relaticns plan for a
vocatidénal program in an actual school setting. Introductory sections
relate the competency to others in the program and list both the
enabling ‘objectives for the three learning experiences and the
resourcés required. Materials in the learning experiences include
required reading, .a self-check quiz, model answers, a case study to

*critiqué, a model critique, and the teacher perfarmance assessament

form, for use in evaluation of the terminal objective. (The modules on

' school-community relations are part of a larger series of 100—

performance-hased teacher education (PBTE) self-ccntained@ learning .
packages for use in preservice or inservice training of" teachers in
all octupational areas. Bach of the field-tested sodules focuses on
the development ‘0of one or more specific professional coapétencies -
identified through research as important to vocational teachers. .
Materials are designed for use by teachers, either on an iqdividual

or groug basis, io;king under the direction of one or more resource
personss/instructors.) (JH) - . ‘
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. FOREWORD -

This module is one of a series of 100 performance-based soeiate Program Director; Gien E. Fard’l
teacher education (PBTE) leaming paékaﬁes focusing ugon rington, Program Assistant; and Karen
tionalteachers. The  tant. Reoognltlon is alsoze?g[nded to Kristy Ross, Technical

nical stant; and Jean Wisen-

specific professional competencies of voca

competencies upon which these modules are based were iden-  Assistant;
-tified and verified through research as being imporant to suc- baugh, Artist for their contibutionstto the final refinement of
cessful vocational teaching at both the secondary and post-  the atdrials. Contributlons made by former program staff to-

 secondary levels of instruction. The.modules are suitable for  wa
the preparation of teachers in all occupational areas.

- enced assessment of the teacher’s performance of the spec-
ified competency. The materials are designed for use by indi-

. vidual or groups of teachers in training working under the Appreciation is also extend

oan Jones, Tec

, Specialist; Lois Har-
uinn, Program Assis-

evelopmental versions of these materials are also ac-

o dlrectionandwnhtﬁe‘assistanéequeécheredutatorsactingas (consultants, field site rdinators, teacher ed

T+ . resource persons. Resource persons should be skilled in the teachers, and others) who e
tedcher competency being developed and should be thor- . phasas of the total effort. E

knowledged. Calvin J. Cotrell directed the_ vocational teacher

and also directed the curriculuni development effort .
971-1972. Curtis R. Finch provided leadérship for the
program-from 1972-1974. ,

to all those outside The Center
buted sty i Naovs
tri S0 generously in various
versions of.the materials were

" -oughly oriented to PBTE concepts and proc?c_!ures inusing ~ developed by The Center in cogperation with the vocational

ity and at

s i, R S S Sy U
The design of the materials provides considerable flexibility fdr ° nverstty of Missouri-Columbia. Préliminary testing of the

v lanning and conducting pg[formance-based preservice and wait:engli?ywaa:dcggdwgcted aft a{egonﬁs_c.tﬂa Uglivetsity,‘ Temple
.Inservice teacher'preparation programs to meet a wide variety YN h rsity of Missouri-Columbia.

ofindividual peeds and interests. The materials are intended for " Following preliminary testing, major revision of all materials

Special recognition for major individual ro

S . develobment, coordination qf testing, revision, and refinement
. - of these materials is exterided to the follpwing program staff:
- James B. Hamilton, Program Director; Robert E. Norton, As-

. | . / ‘ ' .

Center for revision and refinement. ;{ld\lllanced Ctoeﬁting e;f_ort islglst? extended to gatrrhi:, ate ( : )
)gjin the direction, M?c:izqdn-minet_ge' emple University, an niversity of . ‘

4g.
- Rdbert E. Taylor 1
' Executive Director >

The Center for Vocational Educatien
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* The.Center for Vocatiorial Educagion’ mission is to
: fo - increase the ability of diverse agencies, institutions, and
b ' * organizatiogs to soive educational problems relating to )

. .. The.Centér fulﬂ}ls its mission by: .
. Y o Generating knowledge throu%r research.
S & o Developing educational programs and products _
N [ RN o Evaluating individual program needs and optcomes
N »] . »  elIndtalling educational programs and products. . )
o N o Opérating information systems and services .
J " * Nk U ,eConducting leadership developmént and training
*{_ programs. L
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AMERICAN ASSOCIATION
FOR VOCATIONAL '
INSTRQCTIONAL MATERIALS '
Engineering Center . Y
. University of Ggorgla -
|\ G -
The Awmerican Association’ for Vacational Instructional
Materiais (AAVIM) is an interstate organizatton of univer-
sitles,cal and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teaching aids.
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/Each module provides learning experienceg that integrate, gg:\e%etancy research studies upon which these modules are * |
theory and application; each culminates with criterion refer- from 1

¢

~

\ use by universities and colleges, state degartments of educa-  was performed by Center Staff with the assistance of numerous
tion, post-secondary institutions, local education agenéies,and  consultants and visiting scholars from throughout thegountry.
others responsible for the professional develépment of voca- s .7 . A .
tional teachirs. Further infermation about the use of themod- ~ Advanced festing Of;h" materials was carried out with assis-
. @ ules in teacher education programs is contained in three re- . tance ofthe vocational teacher educators and students of Cen-
e, - lated documents: Student Quide to Using Performance.Based  iral Washington State College; Colorado StatsUniversity: Ferris
. Teagher Education Materials, Resource Person Guide to = State College, Mithigan; Fiorida StatedJniversity; Holland Col-
Using Performance-Based Teacher Education Materials and °  /ége; P.E.l, Canada; Oklahoma State University; Rutgers Uni-
v Guide to Implementation of Performance-Based Teacher  Versity: State University.College & Buffajo; Temple University;
Education. . . . .. University of Arizong; University of Michigan-Flint; University of
. ; . MMinesota-Twin Clties; University of Nebraska-Lincoln; Univer-
] The PBTE curriculum packa are products of a-sustained  sity of Northern Color 0; University of Pittsburghh).lniversity
: research and development effoR{ by The Center’s Program for  of ennesses; Universitydf Vermont; and Utah State University.
.. Professional Development for ¥ocational Education. Many in- o ’ s ’
- dividuats, institutions, and agencies participated withThe Cen- “The Center is grateful to the National Institute of’ Education for
. ter arid have made contributions to the systematic develop-  sponsorship of this PBTE curriculum development effort fro
L, ment, testing, revision, and. refinement of these very sidnificant 1972 through its completion. Apﬁreclaﬂo i extended to t
$ training materials. Over 40 teacher educators provided inputin ~ Bureau of Occupational and Adult Educatfor of the U.S. Office
. dbvelopment of inttial versions of the modules; pver 2,000  of Education for their sponsorship of trainifg and advanced
teachers and 300 resoyrce persons in 20 universities, colleges, testlgg of. the materials at 10 sites-ufder provisions of EPDA * -
= . and post-seconda-;};i itutions used the materials and pro-  Part“F, Section §53. Recognition of funding support of the -
v?deg feedback to The e College, - .
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The school in which you teach is physically lo-
cated within a communtty. Your salary is paid by
"\ taxes paid‘by members of that community. The
students you teach and their families are members
of that community. The storekeeper you chat with
while picking up a few groceries on thé~way home.
from school may be a member of that community..
Thus, as a teacher, you are inevitably and un-
avc:f%bly involved in school-community rela-
tions. o

In order toensure that these relations are posi-
tiye and productive, it is helpful to plan in advante
what actions you can take during the year to de-
velop and promote good school-community rela-
tions. Your school or district may have a broad
public relations plan. The total vocational program

-in your school or distrjct may also have such, a
plan. In addition, you, as an individual vocational
teacher, should plan how you are going to tell the™
‘community .about your program and.gain its sup-
port and understanding.
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This module_is designed to help you develop

- competency in selecting opportunities for contact-

«ing the public, and in selecting techniques to use

durlng those contacts in order to inform the public

. about your program or to promote your program.

The other modules in the G category (G-2to G-10)

s> are designed Yo give you competency in each of

those individual j,rgfpr[nation-giving or ptomo-
tional techniques. . ’
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“Enabling Objectives:
1

( X ’/

—

ABOUT THIS MODULE ~ o

*

Ob}ecﬁves-

- After completing the required reading, demonstrate
knowledge of the rationale for; and the steps and
procedures involved in, developing a plan for
school-community relations (Learnin xperience 1.

. Given a case study describing a L{l?:\ for school-
communily relations developed by a hypothetical
teacher, critique the adequacy of that plan (Learning
Experience Il).

Resourceb

A list of'the outside resources; which supplement those

\

con;aineg within the module follows. Check with your -

resource person (1) to determine the avallability and the
location of these resources, (2) to locate additional ref-

. erences in your eccupational specialty, and (3) to get

"o
ERI

f K
4

assiJstance in setting up activities with peers or observa-
tiofis of skilleg teachers, if necessary. Your resource
person may also be contacted if you have any difficulty
with directions, or in assessing your progress‘at any
time.

o

W

LY

)

L

~

IX

[N

3 - .
L 4

Learning Experience |

Optional .o ‘
Reference: Bortner, Doyle M. Public Relations for
Public Schools. Cambridge, MA: Schenkman Pub-
lishing Company, 1972. (Distributed by.General
Learning Press.) . ' \3

Reference: Bagin, Donald, Frank Grazian, and
Charles H. Harrison. Schéol Communications Ideas
that Work: A Public Relations Handbook for School
Officials. Chicago, IL:, Nation’s Schools Press,
MeGraw-Hill Publicatiogs Co.,; 1972.

.Reference: Public Rela!?ons Guide. Cincinnati, OH:
The Procter & Gamble Company, Educational Ser--
vices, 1975. (Revised 1977) .
Reference: American Association of Agricultural
College Editors. Communicatiéns Handbook. Third
Edition. Danville, IL: The Interstate Printers and
Publishers, Inc., 1976. . . ,

A teacher experiencgd in planning and implement-
ing activities to enhance school-community ‘rela-
tions whom you can interview.

Learning Experjence Il
No outside resources

Learning Expedence Il
Required
An actugl school situation in which you can develop
a school-community relations plga for your voca-
tional program.
A rgsource person to assess your competency in
developing a sghpol-community relations plar for
\your vocational program.

N

'y

»

This module covers performance element numbers 236-239, 248 from
Calvin J. Cotrell et al., Mode! Curricula for Vocational and !
Teacher Education: Report No. V (Columbus, OH: The Center for Vo .
tional Education. The Ohlo State University, 1972). The 384 slements in
this document form the research base for all The Center's PBTE module
development. v -
For information about the general organization Veach module; general,
procedures for their use, and terminology which is common fo alt 100
modules, see About Using The Genter's PBTE Modules,on the inside
back cover ' R
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¢ *For qurm ationon ghe importance of prepl nmg specnflc public relations”

contacts, theoppor,tumtles available forsuch contacts, and the techniques
which can be used to create posmve school- communlty relations, read the
following informatian sheet:

~

DEVELOPING A ; .
SCHOOL-COMMUNITY R.ELATIONS PLAN o

. As a vocational teacher employed by a pUblIC or
‘private vocationé@ technical school, you are au-
tomatically involved with the public. What yoy
do—and what your.students do—will be observed
by people in the commumty and they will gain
impressigns and come to conclusions about your

progrdm based on what they-see and hear. Your-

concern should be to ensure that the public has
accurate information about, and realistic percep-
tions of, your'vocational program. Only in this way
canyou obtain the kind of informed and intelligent
cooperation.from the community that will be of
lasting benefit-to your program.

Assume for a moment that you are not a teacher,

but a resident of a partlcularcommumty and that |

all your impressions about the locahschool system
came from the following sources.

e The neighbor boy is a senior at the high’

school and you see him gut of school working

with his-fathér on their farm most afternqons
o ‘A waitress at a local restaurant, who is a stu-
- ' «dent in_one of the school’'s cooperative voca-
. tional education programs, was very rude to

< you when you ate there.’ °

»e One of the téachers at the hlgh sch‘ool lives in
your neighborhood, but he never returns your

wave when he drives by your yard-in his new

, sportscar. - .

o

. ' !

- 7 -

IS

o A seemmgly nice young man came to your

door selling ¢andy to raise money for some

sort of vocational club he belorged to, butyou °

weren’t sure it was legitimate so you didn't
buy any. . p

@

It should be obvious that you could not' get a very
complete picture from these limited contacts, and

wotlse, you could develop negative féelings to- .

ward the sehool system based,on such contdcts.
Jou already passed up a chance to support the
vocational youth organization because of a lack of
information. If you were an employer. how recep-
tive would you be toward having your firm serve as
a training station for a cooperative student based
on.your contacts with the neighbor boy and the
-waitress? Based on what you have ‘seen of your
nelghbor the teacher, how supportive would you

be of a proposed bond issue to support increased

teachers salaries or new facilities? .

In order to ensure that members 6f the commu-
. nity are aware of, understand, and consequently
support the school's goals and activities, it is

' necessary that they be képt regulatly and acdu-

rately informed..This can only happen through a -
plan of systematic contacts—in other words, a

plah for sthool-community relations. -,

Bear in mind,-however, that a school- -community .
(or public) relations; plan should not be designed to
__gloss over problems or’deficiencies and sell an

»

madequate product to the public. As a basis for ;

: genuine gaod relations with the public, the school
must meet, or be working toward meetlng. the
following criteria. .
o’ There should be stated goals and objectlves
'(both long- and short-term) for each of the
gchool’s courses and programs.

training and experience, and professiona

" e Theteaching staff should be well quallfle‘

. attitude andehavior.

e The relation ips among ‘teachers, students, '
administrators, guidance apersonnel and.
support personnel should be open and p05|-
tive.

e Students should be receiving a sound educa—
tion designed to meet individual needs‘ inter-

. ests, ahd abilities. ..

N }'..‘,
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o Classes and other school activities should be

_ carefully schedules, organized, and moni-

. tored so that student behavuor problems are
minimized. - .

If your school cannot meet these criteria at a
minimal level, then the staff s major efforts should

1

Developmg Your PIan

o effort made to explain and promote your'school to

first be directed toward.improving school condi-
tions. However, once your school is on its way
toward meeting these criteria, there needs to be an

the general public. - :

As an individual vocational teacher, you will
probably -not be in charge of the «school-
community relations plan for the whole district,
.total school, ortotal vocational program. However,
in a more limited way, you should make your own
plans for keeping the public- informed about your
program and, its act|V|t|es

This dpes not mean that you are expected to -

become a public relations expert devoting great
blocks of your time to planning and conducting
* special public relations activities. Rather, you will
be involved with the public as part of your-normal
roles and duties, with some special events devoted

_'* particulary to public relations. Your task, then, 1sto

plan ahead to ensure that you make the most of
those opportunities and that these contacts create
positive relationships between the school and the
community.

» Youw planning should be done in a lggical, or-
ganized manner, followung steps such as the fol-
lowing.” .
1. |dentify whatyou wish to accompllsh through
+ 7 your contact with the public (general goals).
2. Identify programs or pro?ram activities
. which need to be promoted or explained to
the public.
3. Iden'fify school or dlstrict events through
which you can contact the public. .
4. Identify other qpportunities for contacts with
. the-putilic.
5. .Select techniques to use based on—
a. type of public relations activity
b. characteristics of the augience

c. avallability of techniques -
d. availability of resources(money, time ex-
pertise) v .

6. Schedule events.
7. Identify-methods for evaluating the success
of your contacts. - .

-
3

¥

General Goals

Your plans should be designed to accomplish
the following goals.
, e to provnde information to the general public

concernlng the nature of your vocational pro-
gram(s) i.e., what it is doing and how it is |
doingit .

o to increase the public’s understanding of the

goals and objectives of your vocational pro-

. gram(s)
- ¢ to promote p}ogram activities’ .

o to make/fhe pubkc aware of additional pro-

gram needs .
e to-gain knowledge about the community and
obtain feedback concerning their views about
the effectiveness of the vocational program(s)

e to express a philosophy consistent with that

of the vocational faculty LT

x -

-

School or District Events

One way to contact the public, both formallyand
infarmally, is through events which have beenh
planned at the school or district level. By checking
the school calendar of-events, you can identify
which of these scheduled events you would like (or
are requitdd) to be involved in. The calendar of
events will probably |nclude most of the following
types of events. ,

o Exhibits *
Parent-Teachers Association (PTA), meetings
School dances
Sports events
Homecoming festivities .
Back-to-School nights \
Parent-Teacher conference days
Open houses
School coneerts, plays or lectures

\

e 0600 0 0 ¢ @
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e Student award programs .
"~ e Graduation ceremonies

Mt is perfectly possitile to attend a football game, a
PTA meeting, a play, a graduation ceremony, or a
lecture spopsored by the physical sciencg dd-
partment without mingling with or speaking to
anyone except your feldow teachers or a few stu-
- dents. It is equally. possible to use'such events to
meet members of the community and create posi-
~ tive relations by being sociable. One of the goals of
.your ‘public relations plan might be to use the
“school events you will attend to become informally, _
;)acq uainted with more members of the community.

You can also use some of these events to more
formally -bring information to the publi¢. For ex-
ample, if you are teaching in a secondary school
you could ask to be responsible for one of the PTA

* .programs. You could then plan a program de-
sigged to explain your program te ‘the public,
using studént presentations, displays, brochures,
slides, or any number of other techniques. This
could be presented at your own school or at a
feeder schqol to make parents aware of the pro-
grams t ill soon’ be available to their sons or
daughters. . - .

* Similarly, if an open house is plahned, you could.
use this opportunity to develop a quality presenta-
tion or display designed to inform the puhlic, pro-
mdte the program, or drive home the need for
additional programs, supplies, of facilities. For ex-
ample, a teacher-coordinator of a cooperative,

« vocational education program might prepare a
slide-tape for the open house.

The slides could show students enrolling in the'
program, being placed on the job, and receiving
training both on the job and through related class-
es and student vocational organization activities.
The tape could describe the purpose of coopera-
tive programs, the types of training students re-

~ .

- program that need to be promoted. If your school

~

’

*y

. A
cdlve through such programs, the benefits of such™ .,
training, and the need for additional training sta-
tions. Thus, the presentation would be geared to
accomplish three things: to inform, to promote,
and% create an awareness.of a need.

‘A student awards progrdm is another means for
involving the public and creating positive rela-
tions. Most school administrators are very recep-
tive to the creation of new awards. Students could
be given awards for outstanding-skill in"an area,
superior academic achiévement, leadérship abili- -
ties, or distingtished project work. Family and
friends of students receiving awards can then be
invited to the award ceremony, and an article con-
cerning the awards given can be submitted to the
local newspaper. Such an article can go beyond
simply listing the awards. |t can also describewhat ,
students had to do to earn each award-and/or-

" include something about the vocational program. .

This can be an excellént promotional and informa-
tion-giving technique.

®
a

Programs or Program Activities
Once you have identified the district or school

" events in which you will participate and tentatively,,

determined what form this participation will take,
you can start thinking about aspects of your own

has completed a community survey which shows.a
need for a new program in your area, yQ ould
be prepared to help explain this need/o the public.
If a new program has been installed/6r if the public

has not received adequate information cencern- .
ing older programs, you shguld be looking for

ways to make sure the public is aware of, and *
~understands, these programs.

L 4
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. I you are invoived |n a cooperatlve \)ocatlonaf
educatlon program, you must convince employers
in the community to provide training station® for
your students. Finally, if studentsinyour classes or
#iN @ student vocationfal orgamzatn are going to
be involved in activities requiring cémmunity par- .
ticipation (e.g., a traffic survey), you need to help
students pubhcuze these Bvents,

Other Opportunities for Contact

In addition to.identifying program activities
which may have already beeh planned; you need to
look for other opportunities to involve or inform
the public. 1f, for example, you are an advisor for a
student Vqcational organization, you will be super-
vising the students in your chapter in developing a *
yearly program of activities. Public relations ac-'
tivities are usually a major part of this program of
activities. In your role as adviso[;yo‘u need to en-
sure that students do, in fact, make.effegt W‘g’L
. for informing the public of the purpose als,
benefits, and actlvmes of.the chapter.

Student vocatlonal organizations offer many
opportunities for positive contacts with the public.
- Consider the following activities whlch are typical
of the types of acjjvities spon§ored or carried out
by student vocational organizations.

o a speakers bufeau through which members
of the community can conta?:t‘speakers on
various topics L

¢ a recycling center where people can bring
' their newspapers, bottles, or cans -
¢ a babysitting service which is available to

. parents wishing to attend school, club, or.
special civic events
o Christmas caroling from door to door .
"o ahighway Safety campaign to make Commu:

- nity members aware of special safety hazards

wuth)n the community

e visits to a local nursing home to help those

* who might otherwise be “forgotten” citizens

in the community .

e adrug use seminar to inform membgrs of the

~ community

These types of activities can favorab impress
commynity membBers but only if (1) they know

about them, and (2) the activities are well run, This -

means there must be adequate pyblucut\y/ag&de-
quate plannmg and preparation. .

Second you~should .check your cqﬁrsé unit,
and/or lesson plans to identify areas in which in-
struction could be enrichegt by involving members
_of the community i a c;ss presentation or Py
involving students in the ommunity. For example

you could ask a parent, employer, skrlled orker,
|
' N /—-h\.

e
L}

, tails of t

.of these groups.

[

: v,

or other representative of the community to speak
to your students on a scheduled topit about which
they have particular experignce or expertise.! Or,
-you could take students on a field trip to,a specific
_location in the community fo enhance their knowl-
"edge of a particular topic.

If you are bringing members of the community
into your class as presenters’or seding students
outinto the community on individyal qr group field
trips, you are not automatically creating positive
cdntacts. For these cgntacts to Be positive, you~
need to make sure that (1) the ‘per:sonwho are
involved are contacteqd soon enough in advance,
(2) these persons are fully informed as to the de-

t{) avent (date, time, place, ‘what'is ex-
pected of them), (3) the students are fully informed
as to what to expect what to look for, ang how to
behave, and (4) any person who provi@es such
Aassistance recelves adequate” and -ap oprlate
" thanks. .

A o

Third, you nfay be involved in the commumty )

yourself indépendent of your teaching duties. For’

"« example, you may belong to, or be associated with,

a local civic group, fraternal organization, service
«club, governmental body, chamber of commerce,
Jbusiness organization, merchant group, labor or-

gamzatlon trade assocuatlon farm association, or

union.

You are, of coyrse, under no formal obligation to
function as a promotional agent for the school.
during your private life. However, should questlons

- about the school or vocational programarlse dur-

ing your contacts with members of such groups
(and they often do), you should be prepared to
respond in an informative and positive manner.
Furthermore, should you deSire, you might be able -
to promote your propgram more actively by present-
ing a planned program at a meeting of one or morg

o .
1 To gain skill IN usiNg COMMUnNity resource persons In your classroom,

you may wish to refer to Module C-20, Use Subject Matter Experts to
Present Information, - )
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Techniques L ' volvemWated plan or schedule of events. ™
* ~ Many of the techniques you can use to'contact ; Devel schedule or calendar-of planned

- community relations contacts has several advan- .

(\- * the public have already been mentioned, but these #tages. By indicating on a calendar the school-

have been primarily informal contacts or contacts .

)

“ through established channels. Such contacts do
not requikg special _promotional* skills or tech-
niques. However, some of t ontacts you make
will require that you have sp
the following techniques.

e Talks and presentations * ) .
e Brbchures N
e Displays - N

e News releases and nfanuscripts
e Felevision and radio programs
" o, Open houses : :

'« The first skill you must possess is the ability to
determine whichr of those techniques to use given
a particular situation. For example, if one ot your

. students won national honors in a youth organiza-
fion contest, what should you do to publicize this
fact: prepare a display? ...
nouncement for the local radio station? ... pre-
pare a news release? -

In order to answer that uestion, you must know

(1) what audience you wish to reach, (2) the

. characteristics of that audience, (3) the medium

moét’likely to reach that.audience, (4) the media

available to you in your community, (5) the cost

" involved in{iSing eagh medium, and{6) the amount

of money available to you for such activities. In

ort, you must be familiar with each medium and

. Know what each can (and cannot) accomplish.

. Given a situation, you needto be able to select the

most appropriate ard effiyent mediurh for meet-
ing.your needs., )

Once you have selected a medium, you néed ¢he
skill to use that medium competently. For example,
if you decide to use -a news article in the local
paper to publicize the fact that one of your stu-

“'dents won some national honor, you need to know
how to prepare such an article and the procedures
for submitting it and getting it printed at an ap-
propriate time. Similarly, there are special skills
neéeded to prepare and deliver a quality presenta-
tion, plan and create a television spot announce-
ment, design and consfruct a display, lay out a

_ ‘brochure, or conduct an open house.?

‘Scheduling Events .

A good school-community relations program in-

2. Tolearnthe advanfages and disadvantages of each {gchfifue and the
situations for which each is appropriate, and to gain skilis you need to use
each technique effectively, you may wish to refer to Modules G-2 through
G-7. , N .

al skills. Consider

write a spot an- *

e

community relations activities in which you plan to.
be invoved, you can readily identify how evenly
spaced your activities are. For example, you may
have planned five excellent activities, all of which
are in the first three months of the school year. It is
far better to have activities.scheduled throughout
the year rather than clustering them all at the be-

ginning or the end. - . -
[PCommuNiTY ReLATIONS ’
L ONTACYS
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In addition, you can coordinate your schedule
with the master calendar foryour schoolordistrict.
For.example, one of your scheduled activities may
be scheduled during a school holiday.ordufing an
extremely busy time such as graduation. Such
conflicts may require you to change your plans.

The calendar also enabies you to identify addi- v
tional activities that are needed. For example, if
you have an open‘house agcheduled on the calen-
dar, you may need to publicize that open house in
advance, or you may need to contact other per-
sons who will be involved. These additional ac-
tivities should also be scheduled. )

» Your final catendar can’ be. broken down on a
monthly, weekly, or daily basis depending on the
level of specificity desired. Sample 1 ilustrates a
montﬁly calendar. When completed, it should
show— * :

e relevant school events, such as holidays,
which_could affect your plans

school or district events in which you wish to .
, Participate o " :
e special vocational or program evenfs such as’
_ alocal contest or Vocational Education Week
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" _Evaluating Events

> .

- N ~, * ’
R /_ ’ -
Optional
. o , \ Actiyity :

[

o si:hool-community relations activities you
have planned and other activities needed to
carry out those plans

* Once yourggalendar is_completed, you should ?
check with the school administrators to make sure
thatthey approve of your plans and that your plans

} do not conflict with or duplicate activities planned"
by the school or district.

-Up to this point, we have been discLssiné how

you can get information to the public, but, in fact, -
7 these contacts do ot always involve simple’ one-
way communication, nor should they.. Feedback
- from your audience is needgd in order to deter-
-mine (1),how successful an activity has been;and
(2) how the publit viewsyour program so you can

.
L 4

plan futur:e c'ont_ac‘ts\ = - .
This feedback may be informalin nature; what is Furthermore, the feedback you- gathgr ‘from
. impoctant is that you take steps to gather some  members of the community, informally or formally,
sort of feedback from your target audience. For  in the course of a presentation can alert you 16
example, if you used a radfo spot to advertise ah  areas which need more attention. You could dis-
~ upcoming event, 4nd then the event was poorly  coverthat the public is unhappy with some aspect .
attended, you might well probe further to find out  of the vocational program, that they have mis-
why. Perhaps your event conflicted with another  conceptions about the purpbses of a particular
event. Perhaps the spot was broadcast at a time, * course, or that they are not sold on the need fora
whén few members of your target audience were proposed change. Once alerted, you, can make
listening. Perhaps the quality of the announce-  plans to provide the public with the infgrmation
ment itself was poor. By ¢ontacting afew members  they need to-more fully understand (and support)
of the target audience who did riot attend, you  your vocatidnal program.
" _might be able to identify the problem and improve . T
..~ skyour promotional efforts for future events.

- -
"1,:..“‘:'L
For more gnforﬁw'ation on, the teacher’s role in contacts with students,

colleagues, and parents, you may wish to read Bortner, Public Relations
for Public Schools, pp. 107-137. : -

* Formore in-depth information on public relations, you may wish to read

one or more of the following supplementary references. ‘
e Bagin, Grazian, and Harrison, Schoo/ Communications Ideas that
Work: A Public Relations Handbook for School Officials. This book is
*designed for school administrators; however, it is very straightfor-
ward, readable, and full of tips on communicating with the publi:%r
anyone) which are applicable o teachers as well as administrators. .
e Bublic Relations Guide. Thisisa corfpilation of materials presented at
« ddublic relations seminar sponsored by Procter & Gamble. It gontains
succinct and readable'guidelines for setting up a public relations
effort, working with the media, planning and publicizing special
events, etc. ) S
e .American Association O]Kgricultural College Editors, Communica- -’
. tions Handbook. Thisis abook designed for those whowant or need to
* communicate educational information to others. It covers basic con-
cepts of communication®and gives detailed information on making
2 speeches, writing newsletters and news articles, planning exhibits,
using radio and television, etc.

<

.
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: /\ K You may wjsh to arrange through your resource person to meet with and

intérview a teacher experienced W1 planning activities, to prompte the

. vocational program or to inform the public. You may wish to ask this
‘Optiontal g - teacher some of the following typeg of questions. )

Activity ' o What general activities does He/she use each year?
. ~ -e What activities has hedshe planned to handle special needs or con-
. - cerns which have arisen’?
. o. What activities or techniques, if any, have failed to achieve their pur-
. pose? - . ‘ ) _
.+~ o Whattffs can he/she give you to help you succeed in your efforts? ~
.- " o Howdoes he/she get feedback on the success of activities?

The following: items check your comprehension of the material in the
information sheet, Developing a School-Community Relations Plan, pp.
6-12. Each of the five items requires a short essay-type response. Please
explain fully, but briefly, and make sure you respond to all parts of each
item. ', - . ' '

SELF-CAECK . _ |

1. As a te'ac':her, you are hired to teach., School systems are filled with professional educators who are
trained to design effective educational programs. Why, then, must you spend valuable time explain-
ing, justifying, and selling your program to the plblic? - -
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. 2. If you are working in d school or'school system that has a public relations staff which plans a full
; . Program of school-community relations activities, does this mean you need not make plans of your
' own for promoting your vocational program? Why, or why not?
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3. Thereis a‘sasglg that “no news is good news." In térms of school-cammunity relations, is this saying...
- accurate? ) -
i . 4 .
. . .
:
. » h N
Y . ; o ’ -\
7
v - # -~
.
-~ . \ \ ¥ ) £ 1
@ \\ ) T e ¢
b , M ’
¢ I3 = L4
2
0 J -
4 " ,
» , .
4 ' ) ’ °
. ) - E Y
< . .
\‘1 ‘ - . { 1 4 1 !J A




! . . .
4. If ydu attend a school basketball game, are you promoting good ;chool-COmmunity relations? Why,

or why not?

. \ o
* 5. Within your own present situation (pre- or inservice), identify three oppo’rtunities you have for

N
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promoting vocational education in general or a specific vocationdl program.
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Feedback
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K

. Compare ypur written responses on the Self-Check wth the Model Af:-
swers given\below. Your responses need not exactly duplicate thé model
responses; however, you should have covered the same major points. , "

/\-' /

'

Fro

¢
Y
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R
MODEL ANSWERS

1. First of all, y\our;duties as a teacher are not
limited to “teaching,” as such. There are other

< ~ensure that the job js done thoroughly and pro:
_ fessionally, but they cannot do a truly effective

- responsibilities which are attached to that

role: keeping records, supervising extracurric-
ular activities, contributing to the profession
through membershjp in professional organiza-

Jtions, and keeping up to date professionally. As

a professional, yoy should also be interested in
serving the best interests of your clients. The

‘members of the community are your clients.

They are the ones who eléect the board of educa-
tion and whose taxes pay yoursalary. Theygoto
you for training or send their children to you to
be educated, and they have a very real right to
have a say in what the educational program
should be.

. To ensure that your objectives and those of the

job.unless every other staff member contrib-
utes.

3. To & certain extent, this statement has some

truth in it. It is often true that some members of
the community will never. even notice the

. .schools unlessthere is trouble of somesort. For

3

-

comMunity are in harmony, it is essential that .

- you make an effort to keep them informed as to

what your program is doing and is trying to do.
In addition, since many vocational activities in-
volve the community in some way (e.g., student
employment, home visits, youth organization
activities), it is especially crucial that you, as a
vocational teacher, work to gam the support of
your public and to promote your program ag-
tivities. ’

. Evenijfyourschool has an excellent public rela-

tions staff, you still have-your own respon-
sibilities for building good school-commupity
relations. It is still up to you to idehtity promo-
tional needs foryourprogram so thatthe public
relations staff will know what areas they need to
cover. In addition, they may not handle all pub-
lic relations efforts. You maystill be expected to
handle the promotion of some of *your minor

program activities.
- Finally, some of the most successful contacts

you will make" with the public are the informal
contacts: conversing at school events, answer-
ing questions at a PTA coffee hour, or explain-
ing-a program to a neighbor. The public rela-
tiohs staff cannot fill this role for you. The crea-

tion of good school-community relations is in.

somesway the responsibility\)of each member of
the school staff. A public relations staff can help

-

N \

-

v
»

example, persons living near a school may not
pay much attention to its activities until stu-
dents begin to park their cars on the lawns In
the neighborhood. However,in a more*impor-
tant sense, there is no such thing as “no news”
where schools are concerned. The schools are
filled with students who live in the community.
Their behavior, their progress, their perfor-

mance, their. comments will all reflect on the .

school to some extent. If this is the only kind of
information the public receives, théir views of
the school may be dangerously inaccurate. If
the pubtic is expected to support the schoots,
then they. must be provided with adequate in-

formation about the goals and acy'vities of the '

schools and théir programs.

4. Your mere qttendance at a basketball game

p—

-

does not guarantee the creation of good
school-community relations. More is needed. If
you handle yourself unprofessionally, show

poor sportsmanship, ignore students who are -

breaking schogl rules, or are unfriendly.or rude
to the people seated near you, then your atten-
dance-at the game could create negative rela-
tions. In order to promote positive relations, you
need to make an effort to relate to others at the
game in a frieridly and professional manner,
and to offer help as needed. ,

5. There is no.model answer for this item, but.you

\
)

’

7/
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#should have been able to generate at least three
opportunities for promoting or informing. A

preservice teacher, for example, may be an °

executive in a student vocational organization.
This rple would afford him or her many oppor-
‘tunities for promoting vocational youth organi-
zations. An inservice teacher would have in-
numerable opportunities for contact: making
home vis{ts, attending school events, conduct-

18 .
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= Ing program activities, supervising youth or-  are kids who aren't bright enough to go to col-
1 ganization projects, placing students on the lege”). If you make an effort in your informal
job, etc, ’ . ' o contacts to paint a more accurate and positive

. , . " ” . picture of vocational education, then you have
And again, don't forget the informal contacts. pic L -
The misconceptions about vocational educa- « taken a big step toward creating good school-

. “ : mmunity rel&tions.
tion are numerous (e.g., “vocational students community relations

]
v

< - . M . - ¢
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LEVEL OF PERFORMANCE: Your comp\eted Self-Check should have covered the same majorpointsas ~ *

. the model responses. If you missed some points or have questions aboyt any additional points you

. made, review the material in the information sheet, Developing a School-Community Relations Plan, Pp.

' 6-12, or check with your resource person if necessary.
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Activity

Read the foIIownng Case Study descrlblng how Ms Gordon a first-yéar
teacher, Heveloped her plan for schdol-community relgtions. As you read,
try.to determine what ‘Ms. Gordon is tloing right and what she is doing
wrong. At the end of the Case Study are somé questions. Use these

. qQuestions to gwde you in preparing a wr|tten crlthue of’ Ms GordorLs
performance in developing her plan. .

s ’

' CASE STUDY

Ms. Gordon is a first-year vocational teacher
who'is determined to make her first year of teach-
_ing a success. She cpnsiders hersglf to be a pro-
‘fessiohal and, as such, realizes there is more to
teaching than class instruction. Onhe of her pro-
fessional goals is to work to: improve school-
community relations. Accordmgly, she sat herself

down early in the school year, calendar in hand; to ‘

develop a plan for school-community relatlons

First, she considered program neetis. Basuc‘ally, .

the program seemed adequate . except ‘for the
. equipment. A lot of the equupmentwas old and, in
some cases, was no longer commonly used on the
job. However, she had been told by other teachers

that her predecessor had fought so hard on this "

issue the previous year that she had seriously,
alienated many peoplée in the community. Ms. Gor-
don had been told that she should make-do with
the present equipment and let the public think all
was well if she wanted to gain community support.

She decided to take that advice. _ :

Next, she considered her course and unit plan
activities. She was able to think of three.areas for
which a guest speaker ceuld be used, and one
tapic for which a field trip would be appropriate.
She noted the approximate dates of these ac-
tivities on the calendar-and made a mental note to
start asking around to identify possible speakers
and field trip sites in the community.

Third, Ms. Gordon considered what opportuni-
ties for contact she had-outside the school. She

was already getting very involved in church activi-

ties; that wauld help. And there were a couple of
other civic. and service organizations shed been
invited t jom She'd have to consider those. She
" made ané&thér mental note.to look out for oppor-
tunities to speak to local groups about.vocational
educatian in general and her specific goals for her
program.

1LY
- Her calendar \‘avas still
thought some Tnore about’i
students were do;ng—‘—maybe she could arrange to
have them’dusplayed locally. Maybe she tould éven

-

Whoops,'shed almost forgotten the raft as- -

. sociation convention in February. Her Students

would be completing major projects of their Swn
design in Febgiiary. She made a note ta contact the

" exhibit chairperson'to see .what sort of exhibits
" were being planned, and to inquire if her students

could exhibit and explaun their pro;ects as part of
the program.

Finally, she considered_the actwmes of the stu-
dent vocational brganlzatlon Their program of ac- .
tivities included a numbekgf’community service
projects; she'd seen to that. Then, Jtoo, they had
planned a number of fund raisifg events and
would be competing in couple of contests. Those
things would need to be publicized. Fortunately,
though, she didn't need td do anything about that, .
because the club had a public relations commuttee
who would see.to all that.

retty empty, so she
Those prolects her

get the students and their projects on a fiye-minute,
public service spot on T.V. She'd have to’ check
that out. She'd also have to check with her ad-
munustratortoseeg he had any ideas on the supject
and to make surete approved of the}plans so far. ,

Ms. Gordon stacked the calendar and hef notes
on-her other school stuff so she'd remember to
bring them to school. Sha felt gretty good.about
her-initial efforts, but she knew 8he’d have to build
on the plan as the year progressed if shewas going
to meet her goal f\or lmprovmg scnoof-commumty
relat|ons .
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A
e Compare your cjmpleted written critique of the Case Study withthe Model= - -
Feedback Cnth'be given.below, Your regponse need not exactly duplicate the model 4
resppnse however, you should have covered the same najot.points. L
W L] '
i - ~ 3 [ ..v

MODEL-CRITIQUE -
Ms.
ovetdl she has not done too-bad a ]0b Her plan-_
ning procedures, however, weréstrongerthan her
results. The fact that she bothered to, plan in ad-
vance, and that she considered what could be
donein avariety of areas,. |sastrength Some of fhe
decisions she reached as to what could (or should)
be done constitute a weakness. Perhaps her
greatest ‘strength, and one which may help her
succeed ultimately, is the fact that she does not
consider her plans to be complete. She recognizes
the need to watch for other opportunities during
the year and to modify her plans accordingly.

She indicated that she planned to contact a
number ‘of sources to locate opportunities: her

¢

administrator, civic and servige organlzatlons and .

persons who could suggest guest speakers How-

* ever, she could have tapped more sources before

planning. For one thing, she should have probed
more deeply into the facts surrounding her pred-
ecessor's “alienation” of the public. If.new equip-
ment is desperately needed’(and it seems to be),
then she should make that cduse one of-her chief
conceLns during the year.

By determining exactly who her predecessor
alienated and how, she couly take steps to sys-
tematically undo the damage done and to sell the
Jpublic onthis very real need. This, of course, would

have to be done with the approval and support of .

school adnfinistration. The decision she
to let the public think all was well—is a
poor decision. By lulling fhe public into thinking
there is fro problem, it will be doubly difficult to sell
them on the idea of new equipment later . . . when
the equipment is even older) ’

. Without seeing her course and unit plans, one

can't be completely sure, but she seems to have
done a decent job of identifying opportunities in

' these plans for community contacts of a construc-

tive natdre. If she follows up on her plan to locate

*speakers and a field trip site, these should be good
tools for public relations. Likewise, if she follows
up on her plan to look for opportunities to speak to
local groups, she will have identified another use-
ful public relatiops tool.

'ordon has made a noble first effort, and

Her plans for having stydents dispjay thetr pro‘j-"‘
ects, if possible, at the craft assoc ion conven-
tion is excellent. However,.in thus—are apdingen- .
eral she has failed to conslder thp power of infor« .
“mal contacts. In her contacts with civig ‘and service
organizations, and others outside the school, she,
has looked primarily for opportunitigs to Jnake
formal presentations. She completely overlook’

" the possibilify for creating positive relations witht
_the public at school events. She flever even con-
sidered the area of schookevents in planning her
schedule - . s

As far as the student vogational orgamzatlon is

concerned, she is only halfway‘lhere It'sgood that -

she rhade sure they included commumty ser\gce
projects in their program of activities, but she-is
wrong to leave all publicity u
tions committee. As an advis®r, it is.her responsi- -
bility to supervise and imonitor its activities. Had

she included both school eventsand club activities .~

on her calendar, it would not have been so blank,
and she would have a means for making sufe these .
events were not neglected or forgotten. o

Her solution for filling in her blank calendar was
not very aﬂequate Forone thing, she sexpectlnga
great deal from projects she hasn't'even seen yet.,
Assuming the students do prepare worthy proj-
ects, her ideas may-be feasible (though a five-
minute T.V. spot may be stretchlng it some). tow-
ever, the key problem here is that instead of iden-

is clustering much
ruary projects

Finally, she hasn't really consudeted a wide
range of techniques to. use. $he clings pretty
closely to presentations and digplays. Nor has g
considered her audience. At no point has she af-
tempted to discover who Rer public is or wbat their
general characteristics are. At no tlm‘e\d\dshe ask
herself what target addience she needag 1 1o reach,
nor did she select téchniques based on this infor- ..
mation. .

of hér effs;)ril around these Feb-

N

@ ©

tifying key opp6rt7|tles throdBhout the year, she -,

N

to the public rela» -

N
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<. % Buallinal, she’s off to a valfant start. if she  her meet her goal: to work toward" improved

< continues to search-for opportunities and to seek school-community relations.
"advice, she may yet arrive at a plan which will help

’ °
. - .
\ ’ . LX)

.
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LEVELOF PERFORMANCE:_ Your completed critique should have covered the same major points as the
model response. If you missed spme points or have questions.about any additional points you made,

review the material in the information sheet, Developing a School-Community Relations'Plan, pp,6-12,
or cﬁgck with your resource person,if_‘necessary. : ‘ ¢
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. TEACHER PERFGnMSESSMEN’T FORM P

Develop a School-Community Relations Plan for Your Vocational Prpgra\m_.@-t)', \‘ .

L d . .
i ” e
~ 4 »

' , ot ’ » /Namo . ' A ‘
' * Directions: Indlcate the level,of the teacher's accompllshment by placung : I 3 ,

an Xinthe approprlate box.under the LEVEL OF PERFORMANCE heading. ©Oae | )
}f, becausk of special circumstances, a performance component was not | PR ‘.
applicable, or impossible to eXegute’Iab’e an Xin the N/A box.‘ : a Resource Person . 4 "
= - < > G ‘ P —t— )

1 . . : Jo [ !,z/VEL OF PERFORMANGE . — -
] * - o ' ‘ —— -

7 ) .,
. co H . .

-,

7 The teacher: ¢ -
. identified the general goals he/she wished toiccomplish
. ~ 'in the area of school- communﬁy relatlons ....... e

[
~

-y
2. identified. vocational programs or pregram activities
“which needed to, be promoted of explalned to the publle'

3. |dent|f|ed the target audience(s) t
reached .........................

b. promotion of student Jatlonal orgamzatlon
tivities r ..............................

3 c. involvement in the gommynlty and in civic or service
3 organlzatlon& ....... L
5. obtamed suggestlons from others in the school and
+  ‘community cohcerning me(t;qd\s' for creatlng good
school-community relatlons ....... e e

6. identified the media available in the community whlch D ’\D
-.could be used to contact the p}llc ........

7. selected a vanety of media and techniques to use V D D I%

b L
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8. selected media, technlques and activities WhICh were , ) E,‘%‘%‘ o ;
appropriate for: L ’ el - :
a. the objective to be achleved S N T oo D D [:.T D é%% ,

> . F e B e
b the  audience to bé reached .......... i [:] D [:] : f‘?’&; g%igz} | ’
?%%?}ﬁ,tgé v
c. the vocational philosophy espoused by the faculty at D D D D ,;«;QQ;;%%’ %% .
.theschool ... . . 12 ifigﬁﬁ;’j;é
. X pree £33 prcom
d. {Re.resources available ......................... e [:] ] D.e O ;.%iﬁ.;r?% 1z ,
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9. prepared a schedule of the planned contacts and- ac- -
. oo tivities . e
10. obtained administrative approval of the pfanned sched-
., uleofactivities ......>. ...

’ The schedule: )
11. included events scheduled fairly evenly throughout the
schoolyear ....... ...ttt e

12. was planned so that the teacher’s plans did not conflict
with major school or community events or holidays .

The teacher:
- 13. identified methods for getting feedback on the success
of his/her prometional and information-giving contacts
withthe public .......... ... ... i

14. identified methods for getting fgec;back from the public .
concerning additional areas about which they needed
more information ............. ... L ..

LEVEL OF PERFORMANCE All items must receive'N/A, GOOD, or EXCELLENT responses. If any item
. receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
. what additional activities the teacher needs to'completé€ in order to reach competency in the weak~
area(s). i
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"ABOUT USING THE CENTER'S PBTE

MODULES

i

Organization . st .

Each module is designed to help you gain competency
{in a particular skill area @onsidered importantto tedth-
ing success. A module is ?de up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining these two functions. Completing these experi-
ences should enable you to achieve theterminal objec-
tive in the final learning experience. The final experience

skill in an actual school situation when ydu are an intern,
,\..a student teacher, or an inservice teacher.

Procedures

Modules are designed to allow you to individualize your
teacher education program. You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not complete any learning ex-
perience within a module if you already have-the skill
needed to complete it. Therefore, before taking any
module, you should carefully review (1) the Introduction,
,(2) the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencieg with the information you have read in these
sections, yoy shouid be ready to make one of the follow-
ing decisions: . «
o that you do not have the competencies indicated,
" and should complete the entire module ~
o that you are eompetent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s) -7
that you are already competent in this area, and
ready to complete the final leaMing experience In
order to “test out” . . .
e that the module is inappropriate to your needs at
this time ,

° When you are ready to take the final learning experience
and have access to an actual school situation, make the
nec ry arrangements with your resource pgrson. If
you do not complete the final experience successfully,
meet with your resourcé person and arrange (1) to re-
peat the experiefice, or (2) complete (or review) previous
sections of the module or other related activitie$

. suggested by your resource person before attempting to

\ repeat the final experience.

. Options for-recycling are also ayailable in each of the
learning experiences preceding the final experience.
Any time you do not meet the minimum level of perfoy-
mance required to mreet an objective, you and your re-
source person may meet to select activities to help yo&
reach competency. This could involve (1) completing
parts of the module previously skipped; (2) repeating

. activities; (3) reading supplementary.resources or com-
pleting additionat activities suggested by the resource
person; (4) designing your own learning experience; or

- (6) completing some other activity suggested by you or

,YOUr resource person.

'

28

in each module always requires you to %emonstrate the *

Terminology .

Actual School, Situation . .. refers to a situation in
which you are/ actually working with, and responsible
for, secondagy or post-secondary vocational students in
a real school\An intern, a student teacher, or an in-
service teacherwould be functioning in an actual school
situation. }f you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience. You
would then do the final learning experience later; i.e.,
when you have access to an actual school situation.

Alternate Activity or Feedback . . . refers to an item or
feedbick device which may substitute for required
items which, due to special circumstances, you are un-
able,to complete. '

Occupatlonal Specialty . . . refers to a specific area of
preparation within a vocational service area (e.g., the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity). .
Optional Activity_or Feedback .. .refers to an item
which is not required, but which is designed to supple-
ment and enrich the required items in a learning experi-
ence. ~

Resource Person . .. refers to the person in charge of
your educational program; the professor, instructor, -
administrator, supervisor, or cooperating/supervising/
classroom teacher who is guiding you in ‘taking this

- module.

Student . . . refers to the person who Is enrolled and
receiving instruction in a secondary or post-secondary

, educational institution. -

Vocational Service Area . . . refers to amajor vocational
field: agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industrial arts edu-
cation, technical education, or trade and industrial edu-
cation. - - . .

You or the Teacher . . . refers to the person who is tak-
ing the module. .

A v

Levels of Performance for Final Assessment

N/A ... The criterion was not met because it was not
applicable to the situation. 0

None . .. No attempt was made to meet the criterion,
although it was relevant. -

Poor . .. The teacher is unable to perform this skill or
has only very limited abllity to perform it. .
Falr . .. The teacher is unable to perform this skill in an
acceptable manner, but has some abllity to perform it.
Good. . . The teacher is able to perform this skill in an
effective manner. :

Excellent. . . The teacheris able to perform this skill ina
very effective manner. .

Y
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PAFullToxt Provided by ERIC

Tltles of The Center’s

Performance-Based Teacher Education Modules

MLMMWMEM

' A1 Prepare for a Community Survey
A-2  Conduct a Community Survoy

A-a , Report the Findings of Community Survey

* Organize an Oocupoﬂo ry Committee
A—S Maintsin an Occupoﬂonal ry Committee
A-8 _Develop Program

A-7 Conduct an Oooupatlond Analysls
A-8 Develop a Course of Study

A-9  Develop Long-Range Program Plans
A-10 Conduct-a Student Foliow-Up Study _
A-11  Evaluate Your Vocational Program

Category B: insttuctional Planning .

C-15 Present an lilustrated Talk

C-16 Demonstrate a Manipulative Skill

C-17 Demonstrate a Concept or Principle

C-18 Individualize Instruction .

Information with Fllmstrie and Slides
C-25 Present information with Films
'C-26 Prpsent information with Audio Recordings

c-28 m Programmed Instruction
c-29 Information with the Chalkboard and Fiip Chart
D: IIMMI Evaluation

werD-1 * Estabiish Student Performance Criteria
D-2  Aseess Student Performance: Knowledge
D-3  Assess Student Performance: Attitudes

. D-8, Evaluate Your Instructional Effectiveness

Category E: instructional Msnagement

E-1  Project Instructional Resoutce Needs
E~2 Manage Your Budgeting'and Reporting Responsibilities
. E-3  Asmange for improvement of Your Vocational Facilities
E-4  Maintain a Filing' System

P

Boards
C-23 Present Information with Overhead and Opaque Materials

E-5
E-8
E-7,
E-8
E-9

Category F: Guidance )

F-1
F-2
F-3

F-!

Category G: School-Community Relations
.DovolopaSchool-CommunityRelaﬂomlelorYourVoootjoml

G-10 Obtain Feedback about Your Vocational Program
Category H: Student Vocationsl Orgenization

B-1  Determine-Needs and Inferests of Students G-1
B-2 Develop Student Performance Objectives . G-2
B-3 Develop a Unit of instruction G3
. B-4 Develop atesson Plan G4
B-5  Select Student Instructional Materials G-5
B-8  Prepare Teacher-Made Instructional Materials
Category C: Instructionst Execution G-6
C-1  Direct Fleid Trips '
C-2 Conduct eroup Discussions, Panel Discussions, and ° G7
Symposiums G-8
C-3 Empioy Brainstorming, Buzz Group, and Question Box G-9
Techniques '
C-4 Direct Students in Instructing Other Students
C-¢ Employ Simulation Techniques Het
C-6 Guide Student
C-7  Direct Student Laboratory Experience H-2
-C-8 Direct Students in App'ying Problem-Solving Techmques H-3
" C-9 Empioy the Project Method .
C-10 Introduce a Lesson < . Hed
C-11 Summarize a Lesson
.C-12 Employ Oral Quedionir? Techniques | . - H-
C-13 Employ Reinforcement Techniques H_g
C-14 Provide Instruction for Slower and Move Capable Leamers

I—2

C-19 Employ the Team Teaching Approach . S
C-20 Use Subject Matter Experts to Present Information -5
G~21 “Prepare Bulietin Boards and Extlibits -8
C-22 Present Information with Models, Real Objects, and Flannel =7

-8

Category J: cmmuc”pomm B

C-37 Preseat.giformation with Televised and Videotaped Materials

J-1  Establish Guidetines for Your Cooperative Vocational Program
J-2 Manaoo ntts Attendance, Transters, and Terminations of Co-Op -
J-3  Enroll Students in Your Co-Op
J-4  Secure Training Stations for Your Pnogum 13
J-5  Place Co-Op Students on the Job , -
J-6  Develop the Training Abiiity of On-the~Job Instructors
J-7  Coordinate On-the-Job Instruction \
¢+ J-8 Evaluate Students’ On-the-Job Performance
J-8  Prepere for Students’ Related instructioNy ’
J-10 Supervise an Employer-Employoo Approclhtlon Event
RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teacher Education
Materials -

Resource Person Guldo to Using Porformonoo—auod Teacher
Education Mate
Guide to the lmplomonhﬂon ot Pedonmhoo-Boaed Teacher Education
Performance-Based Teacher Education:
The State of the Art, General Edycation and Vocational Education

* Provide information on Educational and Career

mwmwww
Cobml'ﬁol«domlnohondbo s AN ’

Provide for Student Safety

Provide for the First Aid Needs of Students *
Assist Students in Dovoloplng SMt-D!acipllne
Organize the Vocational Laboratory

Manage the Vocational Laboratory 7

Gather Student Data Using Formal Data-Collection Techniques
Gather Student Data Through Personal Contacts
Use Conferences to Helgy Meet Student Needs . -

Oppoftunities
Assist Students in Applying forEmploymontorFunhorEduodlon

Program
Give Presentations to Promots Your Vocational Program
Deveiop Brochures to Promote Your. Vocational Program
Prepare Displays to Promoto Your Vocational Program
Pnpqo News Releases and Articles Concerning Your Vocational

ArnngeforTobvlsionand Ra&loprmuommneemmgvour
Vocational Program

Conduct an Opén House .

Work with Members of the Community

Work with State and Local Educators

Develop a Personal Philosophy Concaming Student Vocational
Organizations

Establish a Student Vocational Organization *

Prepare Student Vocational Organinﬁon Members for
Leadership Roles

Assist StudomVocatlonal Orgtnlzaﬁon Members in Devoloplng
and Financing a Yearly Program of Activities', \

Supervise Activities. of the Student Vocational Ongnnlznﬁon

Keep Up-to-Date Professionally

Sefve Your Teaching Prom by of

Deveiop an Active Persol losop Eduooﬂon-
Serve the School and Community

Obtain a Suitable Teaching Position ¢
Provide Laboratory Experiences for Prospective Teachers
Plan the Student Teaching Expodonoo

Supervise Student Tuchors

.
'
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RIC American Association for Vocational Instructional Materials .

) For information regarding availability and prices of these materials cocht- .

AAVIM

120 Enginieering Center e University of Georgla e Athens, Georgia'30602 e (404) 542-2586
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