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FOREWORD
Improved instructional programs for school students is the ultimate goal

of the teacher education programs in our colleges and universities In pursuing
this goal, the colleges anct universities seek to graduate competent teachers
through varied experiences, including both the theoretical and the'practical

The practical experiences, or the professional laboratory program in

teacher education, is the subject of this publication Its intent is to serve
colleges/universities and schools as a guide in their development of a
full range of laboratory experiences in an effort to assure more competent and
committethteachers to improve the education of our students

Throughout the publicatiok it is emphasized that teacher education is
a cooperative venture among several agencies namely, colleges/universities,
local schools and school systems, professional associations, state departments
of education, and various community agencies The necessity for this co-
operation has become more apparent with The demise of the campus lab-
oratory school and with the many student teachers, jnterns, aides, and tutors
working for longer periods in the schools

This cooperative venture has become necessary also, because students
in teacher edudation programs and teachers and administrators in service
agree that professional laboratory experiences 'constitute some of the most
important aspects in the education of teachers These experiences help
the prospective teachers put theory to practice, develop and test teaching
styles, and learn how children and youth lean, think, live, and act. but per-
haps of greatest importahce is trrat these experiences give students in teacher
education the opportunity to find out whether or not they can and really want

to work with children and youth
This pUblication is the result of the work over a two-year period of the

State Committee on Student Teaching Membership on' the Committeein-,

cluded representatives from colleges and universities, school superintendents,
principals, teachers, students, college students, professional associations,
and the State Department of Public Instruction While working oriOtNpublica-
tion, the Committee solicited feedback from all the administra ive units and
from all colleges and universities preparing teachers Thus it reflects the think-

ing of many educators
..he school students of North Carolina are indebted to all who had a part

in le development of this publication Its significance will be evaluated by
improved instructional programs for school students through stronger pro-
fessional laboratory programs in teacher education .

State Superintendent of Public Instruction



TEtchnological advancements and new patterns in social relation-
ships tAve made a profound impact on education during the past dec-
ade. Net directions in the society at large have both resulted froM
and conifjbuted to changing emphases in the educational enterprise
This complex interactive process calls for new responses on the paitof
those wheare involved in the preparation of teachers Important sh'lfts

in thinking ery emerging. -'"

From emphasis on the cognitive aspects of teacher preparation to
a demonStrjated competence in performing the tasks of a teacher

From a single path of entry into the teaching profession to a multi-

rack entry

om a single pattern of assignment to teaching duties to a dif-
ferentiation of assignment in terms of the nature of the tasks and
the extent of the responsibilities

From a concept of preservice preparation for teaching to one of
preparation beginning prior to teaching and continuing throughout
the period of teaching service

From a program built on word descriptions of the learning process
to a program of direct experience in real tasks as helpers in
live situations
From an accent on producing large numbers of teachers to meet
a shortage of teaching manpower to a realization that the com-
petence and performance of the teachers produced will determine
the quality of the educational sOtem

From a near-reverent regard for the work of the teacher to a
systematic accountability in education
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As a result of these changing conceptions, new patterns for pre-

paring and assigning educational personnel have emerged. These pat-
terns and practices range from the retraining of teacher trainers (the.
TTT Program) toea broadening of the base of the educational work
force by the training and assignment of paid and volunteer parapro-
fessionals. While many of these programs are as yet embryonic, trends
are sufficiently clear to state several,imperatives far those who are
charged wittrthe 'design of programs for the preparation of educational
staff: .

t.
Educational personnel must be geared to Work with the entire
spectrum of staffs of school systems and, related agencies, such
as community action programs and speciestate and federal pro-

-grams. This requires knowledge ofthe roles filled by administrators,
specialized workers, paraprofessionals, and professional. teachers
at varying levels of responsibility.

...

4. The extensive changes needed are too complex and far-reaching
to be effected by any single agency., acting alone. New partner-
ships at many levels are needed arnong.federalandiState personnel,
colleges and universities, local educatiOn agencies, professional
organizations, and educational personnel and students.

Attention must be focused on the performancyof the individuals .

successfully completing the various programs for preparing ed-
ucational personnel. .

P1i

--
Trainees and inductees into the education profession must be re-
ceived as co-workers and as members of the larger team of educa-
tional personnel Assignments must be made in such a way as to.
give them direct experience in Ihe meaningful work of the ed-
ucational enterprise. _

,

An innovative and flexible approach to the preparation of ed-
ucational personnel must be kept constantly alive in order toivoid
rigidity and obsolescence

In an effort to live by these imperatives, innovative thinkers
,and practitioners have developed new programs and practices. Among

s.
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those which show promise of meeting the demands of a changing
educational scene.are the following.

Developing performance criteria for entrance into programs of
teacher education

Implementing performance criteria for induction into and advance-
ment in the teaching profession

Relating the experiences included in programs of preparation
directly to desired performance patterns in the participants'

1
Providing direct experience in real learning -situations beginning
earller rp the program of preparation and continuing throughout
the proArarn

/x
Assodning student teachers as members of instructional teams

PS
4ing diminutive and simulated learning experiences to gain early

and continuing direct experience in learning situations and to
'gain instant feedback on performance (microteaching, the mini-
course, closed circuit television, interaction analysis, and motion
pictureproblem-solving episodes)

', Using .externship assignments as a means of broadening educa-
tional experience and hastening innovation

----Devising cooperative supervision arrangements Involving local
school and college personnel, the pooling of college personnel,
or appointments .made jointly by colleges and local education
agencies

Offering cooperative training programs involving paraprofessionals
and the professional personnel with whom they will work.

Implementing special. programs for preparihg educational per-
° sonnel for the inner city and for .working with disadvantaged

students

Arranging' "total immersion" inservice education- experiences
which allow.a teacher to work in innovative situations long enough
to 'master new techniques

C.

8



- I ^'
. -

e

.
.



4
n

Definition and Purposes AsaL

Professional laboratory experiences constitlgte an essential part of
the preparation of teachers and other school personnel. As discussed
here, these experiences include all of a student s direct school and
community relationships which are designed to contribute to the under-
standings and competencies needed to perform and function as a
classroom teacher. Such experiences,should include a planned prpgram

-'of observation with varying degrees of participation as early in the
program as possible. Examples of participatory activities are observer,
school service aide, instructional aide, tutor, monitor, and suitable
roles in State and community service agencies (e g., good neighbor
councils, community action groups, and social welfare agencies).

Professional laboratory experiences must include participation in
teaching activities over an extended period of time dulling which 'the
student assumes responsibility for a group of pupils in an appropriate
instructional ,situation. The total program of professional laboratory
experience IS a Joint, 'cooperative venture between higher education
institutions and adritinistrative units.

' S-pecitic goals of professional laboratory experie4es are as'
follows:

6

To understand people from a wide variety of socio-economic
and ethnic backgrounds

r- To dev6Top techniques, for dealing with learning variables

To afford opportunity to expenrhent with different teaching and
learning techniques
To develop or further refine commitment t9 teaching
To provideothe opportunity to become`familiar with varied vertical
and horizontal organizational patterns

To .afford opportunity to develop meaningful relationships with
students -

To afford the opportunity to participate in the evaluation of the
teaching-learning situation .

To afford the opportunity to participate in diagnosing and meeting
student needs

bTo identify areas in college students' backgrounds that need
strengthening
To identify areas that need strengthening in the teacher ed,dcation
program.

,.....,'

......,
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. Procedures

.

Performance of duties and acceptanL.e of responsibilities by per-
sonnel involved at the various levels in the student teaching program
can be successful only to the degree that cooperation is effective
The cooperative efforts should provide for selection of appropriate
student teaching centers or schools and supervising teachers, assign2'
ment of student teachers to centers, orientation of student teachers,
classroom observation ank participation, and evaluation of studtrnt
teachers.

N.

(

In different teaching-learning situations the student teacher will-as-
sume a number of roles. He may be an observer, an aide, a student
teacher, an intern, a resident teacher; and all of these roles might
be on a paid basis.

. a
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Selection of Centers
In thg selec of student teaching centers, the sequential steps

below should e followed

Initial requests for centers should always be made to the superin-
tendent. While free and open communication among students,
teachers, administrators, and higher education personnel ,is en-
couraged, communications for the selection of centers anEllssign-
ment of student teachers should be directed throUgh accepted
administrative channels. Arrangements should never be initiated
by staff members, nor should confirmation be offered or accepted,
until the chief administrative officers responsible for assignment
have reached agreement. Undei no ,circumstances should college
students be permitted to initiate communication with school per-
sonnel for the purpose of making their own student teaching
arrangements.

The superintendent, in conference with the college coordinator,
should determine the number of student teachers to be assigned
to each school. Subsequently, the superintendent, coordinator,
and the principal should select the supervising teachers.

The selected supervising teachers should be advised of their selec-
tion by their principal and then given opportunity to accept or
reject the responsibility. Adequate time should be provided for the
supervising teacher to make/the necessary preparation for the ar-
rival of the student teacher.

Each institution should be officially notified of the acceptance of
student teachers by the superintendent. A regular form should be
used and should be supplied to. the schools by the college making
the request.

People will probably continue to be prepared to teach through reg-
ular, though greatly modified, college or university programs. How-
ever, it is anticipated that many promising new avenues will be
developed and tested. New designs are already being tested, and still
more proposals are being advanced for experimental and inventive
arrangements. Among the approaches are team teaching, un-
graded teaching, differentiated staffing, tutorial-clinical teaching,
miniteaching, microteachingi and macroteac hing.

7
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Assignment of Student Teachers
The student, in consultation with his adviser, makes ap-
plication for the student teaching experience not later than the
semester prior to the one in which student teaching is to be
done.

Application with data regarding readiness for student teaching:
recommendattons of student and adviser for experiences desired
or needed, and recommendations for special consideration are
submitted to the Director of Teacher Education, who processes
the application.

When all applicationb are processed, a list of all student teachers
in each subject field or area is prepared and transferred to the
College Coordinator of Student Teaching.
Each student teacher's specific assignment is determined in con-
ference with the local superintendent or his designee as indicated
on pNe 13.

The college coordinator notifies each studeQt teacher of his teach-
ing assignment, the dates on which his student teaching will
begin and end, and other pertinent information

Information is sent by the college coordinator to all cooperating
teachers pointing out their responsibilities. Included is a data sheet
indicating the personal, educational, and experiential background
of the student teacher.
A conference of cooperating administrators, teachers, and college
personnel is held for the purposes of (1) clarifying procedures,
including plans for supervision and evaluation, (2) explaining
the philosophy of teacher education underlying the program,
.(3) meeting the college supervisors, (4) discussing with supervisors
the kinds of assistance most helpful to student teachers, and
(5) arriving at agreement regarding ways of implementing the
student teaching program in the light of any local problems that
might exist.



Orientatiorfot Student Teachers
The orientation of students for student teaching should begin well

ahead of the student teaching experience. Such orientation should in-
o,clude educational class work, advising, and professional observation.

Just before the student tqchers are to report to their teaching
assignments, a meeting of Nudent teachers and college personnel
should be held for the purposes of (1) confirming student teaching
arrangements, (2) 4dentifyint responsibilities dunng the internship,

(3') resolving transportation problems, (4) distributing appropriate
materials, and (5) raising and resolving unanswered questions.

The student should be required to visits the cooperating school

4 iv
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or center for at least a full day before student teaching begins, for
such purposes as (1) meeting school, officials and the cooperating
teacher, (2) visiting the classes to which he will be assigned, (3) ob-
tainng,course outlines, class schedules, school regulations, textbooks,
and materials, and (4) establishing a place of residence

. The orientation should .be continued after the student teachers'
report to their assignments. The principal should have a meeting with
student teachers assigned to his 'school. At this meeting, he should
acquaint them with the community in which the .school is Iodated,

Tas well as with the policies and procedures of the school.

.1
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Suggested Roles .

Student Teacher

Student teaching is a joint enterprise. To insure that each person
involved in the student teaching program is able to make a contribu-
tion to the growth of the student teacher, there must be a high level
of understanding and cooperation among the participants, including
the student teacher The purpose of this section is to give expression
to some of the specific responsibilitres that should be shared by those
involved in the student teaching experiences. The listing of responsibil-
ities or roles as indicated is not necessarily complete in scope and
detail.

The student teaching experience is designed to help the student
teacher bridge the gap betweenthe experience of being a student and
that of being a teacher. Since the entire experience is focused on the
student teacher, he has a special role to play in the process. Among
the things expected of him are the folloNng

Placing school duties and responsibilities ahead of personal wishes
and acsepting all duties assigned him

Striving to exemplify the attitudes and actions of a teacher rather
than those of a student

Conforming to school regulations and policies and to local standards
of behavior

Reporting for all school appointments and duties on schedule
Planning all work and submitting plans to the cooperating teacher
prior to the teaching of a class, or as requested

Safeguarding all personal and confidential information concerning
his pupils and using it only for professional purposes

Refraining from making unfavorable remarks about his college pro-
gram, the cooperating school, and the community, except to
proper officials

Following Ole rules of basic courtesy toward school administra-
tors, teachers, pupils, and members of the community

Having an appreciative attitude toward afl services rendered in his
behalf

Dressing appropriately and in keeping with faculty standards

Endeavoring continuously to discover and correct shortcomings
' Avoiding all partiality and favoritism toward his pupils

Striving for personal and professional growth through continued
study and effort.

10
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Student Teaching is
Learning about teaching, developing teaching techniques
Evaluating teaching progress
Diagnosing teaching difficulties; changing techniques
Teaming for better teaching
Teachiny individuals
Teaching small groups
Teaching large groups
Learning about children and how they learn
Evaluating pupil progress
Diagnosing learning difficulties, prescribing remedial activities
Enriching children's experiences in academic subjects
Enriching children's' experiences in the arts, music, and physical

education
Conferring with teachers
Conferring with teacher aides and other teacher assistants
Conferring with principals and supervisors
Conferring with parents and community groups
Conferring with pupils
Having another adult in the classroom
Having another pair of helping hands in the classroom
Assisting in individualizing instruction
Interning

Student teaching is the most relevant experience in teacher ed-
ucation because its where the action isHELPING TO EDUCATE
CHILDREN.

20



College Supervisor

The college supervisor of student teaching has the responsibility
for marshaling and coordinating the resources of the college and the
public schools for teacher education. If the resources of both the
college and the public schools are to be utilized most effectively, there
must be a thorough understanding of the unique role and contribu-
tion each can make in the education of teachers Among the re-
sponsibilities of the college supervisor are the following

Acquainting himself with the qualifications personal, social, and
educationalof the student teachers he is to supervise
Acquainting himself with the school programs and the instructional
personnel of the schools in which he will supervise

Providing pertinent information concerning student teachers to
the school principal and cooperating teachers

Acting as liaison person in acquainting the public school per
sonnel with the nature and purposes, from the college point of view,
of the student teaching program

Working with public school administrative' and supervisory per-
sonnel in the selection of cooperating teachers and placement
of student teachers with cooperating teachers

Providing the necessary orientation to, prospective cooperating
teachers concerning the responSibilities of supervision of student
teachers

Conducting orientatiort and planning conferences for student
teachers pnor to the beginning of student teaching

Counseling with individual student teachers concerning personal
and professional problems

Providing student teachers and public school supervising personnel
with professional literature (handbooks, guides, eta.) .

Participating with the student teacher, cooperating teacher, and
principal in planning the individual student teacher's program and
schedule

Visiting and observing in the cooperating schools and holding
individual and Joint conferences with student teachers and co-
operating teachers

Helping the cooperating teacher guide the student teacher in In-
terpreting experiences in light of Sound educational theory and
practices

Arranging for resource persons to assist with special instructional
problems

21
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Conducting final student teacher seminars or conferences to help
student teachers to generalize from the student teaching ex-
perience and lo Psroiect entry into the teachin'g profession

Collecting and interpreting all evaluative information and arriving
at a final report or grade for student teachers

Assisting the teacher placement officer in the placement of the
student teacher in a teaching position

Assisting the person administratively responsible for the student
teaching program in providing inservice programs for cooperating
teachers

-Assisting in th4continuous evaluation and revision of the student
.teaching program and instructional materials.
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State Department of Public Instruction

The State, through the State Department of Public Instruction
and the State Board of Educatiod, should provide encouragement, a
reasonable' degree of regulation, and financial support for the student
teaching carry.program parried on in the State. These agencies should car
out such 'functions as the folloWmg:

Gathering information concerning the conduct of student teaching
and disseminating it to appropriate groups, the institutions that
prepare teachers, and the schools in which student teaching is
carried out

Cooperating with co ges, universities, and public schools in the
development of stu egt teaching programs

Cooperating with the teacher' education institution in furnishing
riecessary leadership, supervision, and coordination to the entire
progr m

y and apply for the superVisOrCertif ating teachers who qualify
of student teacher's certificate

Participating in the evaluation of student teaching programs.

Local Board of Education

Helping to provide field experiences in connection with the prep-
aration and certification of teachers is a responsibility that local
boards .share with institutions of higher education in North Carolina
and the North Carolina State Board of Education through the State
Department of Public Instruction. These cooperative efforts between
the school unit acid the institution should provide for selection of ap-
propriate teacher education centers and cooperating teachers, assign-o ,
ment of students to centers, orientation of students, participation in
the local educational program, and evaluation of field experiences and
participating students.*

12 23

*It is suggested that local boards of education adopt a policy I

statement similar to the above and provide for role definitions of
the persons integrally involved in the program as indicated on -the
pages which follow. 24
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The Superintendent .of the Administrative Unit

The superintendent of schools sets the professional climate for
his school system. Involvement in the field experience program is an
opportunity for theesuperintendent to further the professional develop-
ment' of his staff, and to help improve the quality of teachers entering.

- the profession.

Requests for student teaching centers shall be made to the super-
intendent of his designee.

The superintendent shall provide the opportunity for a teacher to
accept or reject an invitation to take professranaleresponsibility
in the field experience program.

The superintendent, in cooperation with the appropriate representa-
tive of the institution of higher education and the local schools,
shall determine the assignment of students to field experiences.

It shall be the 'responsibility of the superintendent to notify an
institution of higher education as to the disposition of its request

The School Principal or Student Teaching-Center Director

The principal is the chief executive officer in the local public
school. He gives direction and leadership to the instructional program,
and his influence is reflected in the attitudes and interrelationships of
staff members and students in his school He is a key person in
determining the success of the field experience progfew in the school
for which he is responsible The principal should be acquainted with
meritorious trends in learning theory and endeavor to provide ag
atmosphere in which these trends can be implemented

The principal is responsible for seeing that proper .orientation
is proyided for the students from institutions of higher education,
the,school staff, pupils in the school, and other persons in the
school community, in relation to any field experience.

The prihotpal shall work directIr`with the supervisors of students
from the institution of higher education and, where appropriate,
shall work directly with the students for whom that supervisor
is responsible.

The principal, upon request from the superintendent, shall help
identify and make available field experience opportunities that can
be provided through the resources of his school's instructional
staff and educational program.

The principal shall insure that those teachers involved in herd
experiences. have 'qualifications, assignments, supervision, and
resources necessary for the successful implementation of those
experiences. 13

25
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Coope?ating Teacher

A cooperating teacher is defined as any instructional staff member
who has direct responsibility for a college or university student who
has been assigned to the school system for a field experience. This
responsibility may be held by one individual, or it may be shared by
two or more staff members. (Shared responsibility usually exists where
the field experience involves working with an instructional team.) A
cooperating teacher is directly responsible to the principal of the school'
in which the field experience is provided. The primary responsibilities
of the cooperating teacher include:

Providing orientation to the specific opportunities offered and re-
sponsibilities required by the field experience assignment. This
orientation shall include facilitating appropriate acquaintance with
the other staff members and with the school and community,
and providing knowledge about (a) the school's policies, proce-
dures, and philosophy, 41)) the organization and administration of
the instructional program, and (c) the specific pupils with whom
the college or university student will work

Insuring that the college or university stud,ent experiences a breadth
and depth of involvement commensurate with his ability and train-
ing, the nature of the assignment, the resources of the situation,
and the welfare of pupils in the schobl system

Demonstrating a high quality of planning, organization, method-
ology, and professionalism

Promoting the professional growth of the college or university
student through encouragement, understanding counsel and sug-
gestion, delegation of teaching responsibilities, and continuous

.evaluation of the student's field experience activities

Working in close cooperation with the college or university super-
visor.

Flexibility in the ways a teacher can be prepared will be fully ex-
plored. Experiments are currently under way which provide work-
study training for teacher aides, which for able people with appro-
priate academic ability can be extended to include academic
preparation, student teaching, and internship and can lead to a college
degree and full professional status. A greater variety of roles for
school personnel will be provided through the development of dif-.

z ferentiated roles for professionals and for paraprofessionals. This
arrangement will alter the traditional concept of student teaarricg
and the induction process for teaching.

14
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Suggestions for Cooperating Teachers and Team Leaders

Students begin student teaching with varying degrees of personal
and professional readiness for assumption of the responsibilities in-
volved. The cooperating teacher must determine the readiness of the
student teacher to assume teaching responsibilities. Skill in determining
readiness and piovid/ing for growth can greatly enhance the effective-
ness of the cooperating teacher's work with student teachers. This sec-
tion presents suggestions by which cooperating teachers may effec-
tively assist student teachers in becoming competent professionals.
1. Help the student teacher develop a professional attitude toward

alt roles of the teacher.

A prospective teacher who is treated like a professional is more
apt to behave like a professional.

Introduce the student teacher to colleagues, parents, and
students as another teacher who is going to work with the
pupils during this period of time.

2. Help thestudent teacher maintain a wholesome self-image, fully
aware of his strengths and weaknesses.

Encourage pupils to display courtesy, cooperation, and appreci-
ation toward their student teacher.
Observe and review the strengths and weaknesses of the
student teacher, never just the weaknesses.

Encourage the student teacher to develop his own style of teach-
ing rather than imposing your own upon him.

3. Develop a classroom atmosphere that will encourage acceptance
of the student teacher as a co-worker

Arrange informal opportunities to get to know the student teacher
and,to be known by him.

Maintain an open mind toward the student 'teacher's sugges-
tions and act on those which appear to be promising.

Develop a good working relationship with the student teacher.

4. Plan carefully for the gradual growth of the student teacher.

Give the student teacher increased reponsibilities as readiness
to accept them is demonstrated.

Demonstrate procedures and methods to increase skill in

teaching, and to show the many roles of the teacher.

Support the student teacher in his efforts to solve teaching,
professional, and related personal problems.

Utilize the student teacher's background experiences for the
enrichment of the teaching-learning activities.

5. Help the student teacher develop positive, constructive approaches
to pupil disbipline.

Utilize a variety of methods and materials (such as discovery,
individualized instruction, and multiple textbooks) to meet the
individual needs of students.

Respect the personality of the pupil. Employ a procedure that is
friendly and informal, but businesslike. Treat every pupil with
the same degree of fairness, impartiality, and considerateness.

Plan effectively all matters of routine management.

Give pupils a part in planning and appraisal.
6. Help the student teacher recognize evaluation as

means of professional growth and improvement.

Establish good rapport with the student teacher. Gain his con-
fidence and respect; criticize with empathy; let him know that
you have made mistakes and are still trying to learn.,

Emphasize strengths and successes during the early phase of
student teaching.

Be honest and frank, and never leave the student .teacher in
doubt as to how he is getting along.

Progress reports and records can be used advantageously, trust-
ing your memory for details is dangerous.

Make evaluation comprehensive; do not let a single factor (such
as personality, effort, or scholastic record) overly 'influence
your final judgment.

Treat evaluation of the student teacher cooperatively. All who
share in directing his experiences should contribute to the
evaluation.

the chief

7. Help the student teacher to gain confidence in teacher-parent
conferences through participation in such conferences.



1

The need for experience in the study and trial of teaching will continue
in any future course that teacher training might take. It is generally
recognized that developing teaching style and perfecting teacher per-
formance will always be necessary ingredients in the teacher education
process. All indications point to increased emphasis in these respects.

Organization
The program of professional laboratory experiences should be a

cooperative endeavor involving all institutions that prepare teachers,
the State Department of Public Instruction, the State Board of Educa-
tion, and public school systems. Communication among these agencies'',
should be maintained at all times, since each has significant contribu-
tions to make in the effectiVe development of programs for prospective
teachers. This communication includes free exchange of ideas, periotc
visitations, cooperative planning, and cooperative evaluation of stu-
dent teaching programs. The successful operation of programs is
dependent upon a clear understanding of the shared responsibility
and the obligation of the agencies involved. Continuous and well-
channeled communication among the agencies is essential for this
understanding.

Through leadership, ,coordination, and supervision, the teacher
education institution should provide direction for the program of pro-
fessional laboratory experiences. At the public school level, coordina-
tion, advisement supervision, and participation must be provided
as vujous professional people work with prospective teachers. The
Stale, through the State Department of Public Instruction and the
State Board of Education, should (1) encourage public school of-
ficials in desirable centers to participate in teacher education programs,
(2) promote continuous improvement 'in curricula and teaching staffs
of public schools used as teacher 'education centers, and (3) co-

N operate with institutions in scouring Opportunities for teacher educa-
tion centers.

The achievement of a ,new concept of student teaching and better
quality in field experiences will be enhanced as the central partic-
ipants (colleges and universities, schools, and state departments)
work together in a concerted effort to bring about needed im-
provemehts. A new order in student teaching is imperative if quality
is to prevail. -
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Organizational .Structur for Professional Laboratory EXperiences
in Teacher Education

Local School System State Government irl College or University

Local Board
of Education (a)

State Board
of Education (a)

Board of
TrusteesAa)

Local Coordinator
of

Prof. Lab Experiences

Local School Principal
or

Student Teaching Center Director
I

L_

Cooperating Classroom
Teacher or Teaching Team (c)

State
Coordinator of

Prof. Lab. Experiences

-1-

Other
Resources (b)

College or University
Coordinator of

Prof. Lab. Experiences

Supervisor of
College or

University Students

Public School
Pupils

(a) Authority delegated, through appropriate administrative officials,
to person responsible for coordination of professional laboratory
experiences.

(b) Community agencies, professional associations, etc.

Cooperative and consultative relationship

Line of administrative authority

33
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College or University
Student or Student Team (d)

\.
(c) Teachers share college or university supervisor'sauthority to ex-

tent delegated.
(d) College or university students share teachers' authority to extent

delegated. ,
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APPENDICES

APPENDIX A

APPENDIX B-4-

Excerpt From Publication Number 453, De-
partment of Public Instruction

Excerpts from the General Sta"tute of North
Carolina relating to the Legal §tatus%f Student
Teaching (Ratified May 28, 1969 by the ,Gen-,
eral Assembly of North Carolina)

Ntlia

APPENDIX C Excerpts from the Report of the Oovernor's
Study Commission on the -Public School Sys-
tem of North Carolina

Appendix A-- Excerpt from Publiction Number .453,' Department .of PUblic
Intruction
Standard V-- Professional Laboratory Experiences

Professional laboratory experiences constitute an essential part of the
preparation of teachers and other school personnel As discussed here, these
experiences include all of a student s direct school and community relation-
ships which are designed to contribute to the understandings and competencies
needed to perform and function as d classroom teacher. Such experiences
should include a planned program of observation with varying degrees of
participation as early in the program as possible Examples of participatory
activities are observer, school service aide, instructional aide, tutor, monitor,
and suitable roles in State and community service agencies (e.g., good
neighbor councils, community action grodps, and socia+--welfare agencies)

Professional laboratory experiences must include participation in teach-.
ing activities over, an extended period of time during which the student
assumes responsibility for a group of pupils in an appropriate instructional
situation. The total program of professional laboratory experiences is a
joint, cooperative venture between higher education institutions and admin-
istrative units

An approved program\f teacher education shall:

1 Include a statement of purposes and objectives of the program of
pr,ofessional laboratory experiences

2 Be jointly planned by the institution and appropriate school admin-
istrative units

3 Provide an organization for the administration and supervision of
professional laboratory experiences Such organization must include
an official responsible for coordinating the program

4 Provide. -beginning as early as possible in the student's program of
teacher education, for directed observation and participation in

classroom teaching situations involving one or mcA.- local admin-
istrative units A student's professional experiences must include
acquaintance with the full range of the responsibilities of a teacher
and must involVe an extended period of continuous ft.k11-ttme ex-
perience in the area or areas in which tfie applicant wishes certifica-
tion.

5. Have written criteria for determining admission to student teaching.

6 Develop in cooperation with local administrative units (a) criteria
designed to select as off-campus cooperating schools or centers those
schools that best meet the needs of the teacher education program,
and (p) cnteria for the selection of cooperating teachers who will
provide a student with high quality teacher preparation experiences
and guidance.

7 Provide for the orientation of all supervisory personnel connected with
professional laboratory experiences in cooperating schools.

8. Providefor adequate supervision, by both the cooperating school unit
and the college or university, of all students involved in professional
laboratory experiences.

9 Provide for. cooperation of school administrative units and colleges
or universities involved in professional laboratory experiences, in the
evaluation of both the student teaching experience and the total pro-
gram of professional laboratdry experiences

NOTE.. The°institution, at its discretion, may_recognize successful teaching
experience in a public or State-approved non-pUblic school in lieu of
student teaching.
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Appendix BExcerpts from the General Statutes of North Carolina Relating to
the Legal Status of Student Teaching

An act by the 1969 General Aembly added a new Article 18B to
Chapter 115 of the General Statutes to define the legal status of
the student teacher in th ublic schools and to amend G. S. 115-146
to grant student teachers ful authority when they are given
responsibility for some part of th chool program.

Whereas, the program of teacher preparation in North Carolina is designed
to promote the continued development and improvement of teachers, and

Whereas, student teaching. is recogniZed as a significant part of the total
preparation, Now, therefore,
The General Assembly of North Carolina do enact

Section1 A new article, to be designated as Article 18B and entitled
Student Teachers," shalt be inserted in Chapter 115 of the General Statutes

immediately after Article 18 and shalt read as follows

'18B Student Teachers

Sec. 115-160.5 Student Teacher and Student Teaching Defined. A student
teacher is any student enrolled in an institution of higher education approved
by the State Board of Education for the preparation of teachers who is jointly
assigned by that institution and a county or city board of educatiOn to student-
teach under the direction and supervision of a regularly employed certified
teacher.

Student teaching may include those duties granted to a teacher by G. S.
115-146 and another part of the school program for which either the super-
vising teacher o4the principal is responsible.

- "Sec 115-160 6. Legal Protection A-student teacher under the supervision
of a certified teacher or principal shall have the protection of the laws ac-
corded the certified teacher

"Sec 115-160.7. Assignment of Duties. It shall be the responsibility
of a supervising teacher, in cooperation with the principal and th,, repre-
sentative of the teach re preparation institution, to assign to the student teacher
responsibilities and duties that will provide adequate preparation for teach-
ing.

"Sec 2 G S 115-146 is hereby amended by inserting la line 2 im-
mediately following the word "teachers" the following.

including student teachers when given authority over some partiof the
school program by the prirtipal or supervising teacher,"

"Sec. 3. G. S. 115-146 is hereby amended by rewriting the first sentence
tithe second paragraph as follows.

Principals, teachers, and student teachers in the public schools of this
State may use reasonable force in the exercise of lawful authority to re-
strain ? correct pupils id maintain order."

"Sec 4 All laws and clauses of laws in conflict with the provisions of
this Act are hereby repealed.

"Sec 5. This Act shall be in full force and effect upon its ratification.

(NOTE. The above act was ratified on May 28, 1969 )
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Appendix C Excerpts from the Report
of the Governor's Study Commission
on the Public School System of North
Carolina

"A Child Well Taught"
On personnel for public schools, the Commission recommended.

That the concept of team teaching be encouraged in North Carolina schools
at all levels.

That, in order to utilize the competencies of teachers and other institutional
step members more fully, to remunerate them accordingly, and to increase
the supply of efficient instructional personnel, the staff be differentiated such
as the following

Aides. This category would include interested high school seniors, persons
in the community who possess special competenqies, and college students
in training programs Responsibilities, hours, and salary can be flexible.
Educational Technologists. This category would also remain flexible as
to training required, duties perfOrmed, and remuneration received The posi-
tion of technologist probably would require new or refresher training

Teacher Interns. These persons would be those completing the under-
graduate college program who have not completed the student teaching
program and,or have not fulfilled other professional requirements

Probationary Teachers. This classification.is fair persons who have completed
four years of college, but have not completed the requirements for teacher
certification
Provisional Teachers. These persons would be those who have met the
requirements for job entry at the class A certificate level with an allowance
of three years to obtain professional status (This would be a trial period

'to determine whether or not they are to become professional teachers.)
Professional Teachers. This would be the lowest level of professional cer-
tification, based on completion of the requirements now designated for the
class A certificate, plus three years of successful completion of provisional
requirements

Senior Professional Teachers. This level would be based upon the re-
quirements eqwvalent -to class G or graduate certificate

Instructional Specialists. These persons would comprise about 10 percent
of the total teaching force, drawn fromfthe Professional and Senior Professional
ranks on the basis of professional and leadership abilities.

_39

ti
The establishment of several models of teaching, the development
of new career patterns in teachinwand differentiation of teacher
roles will greatly Influence the role of the student teacher. They
may involve: (a) extending the period of time during which a pro-
spective teacher studies teaching, (b) bringing university and school
personnel together more closely in a collaborative effort in teacher
education, (c) bringing about a better synthesis of the various
phases of the preparation program (general education, teaching
field, and professional education).
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State Committee on Student Teaching

Mr. Bernard Allen, Field Consultant
North Carolina Association of Educators

Dr. Ben Battle
Director of Student Teaching
Western. Carolina University

Mr. James T Burch
Assistant Superintendent
Special Services
State Department of Public Instruction

Mrs. Clarice Carter, Teacher
Winston-Salem/Forsyth Public Schools

Mr. J. L. Cashwell, Assistant Director
Division of Teacher Education
State Digaartment of Public Instruction

Dr. Tom Chambliss
Director of Student Teaching
East Carolina University

Mr. George Clarke
Director of Student Teaching
North Carolina Central University

Mr. Wayne ColltervSupenntendent
Cumberland County Schools

/ Mr Donald G. Cotton, Coordinator
Education Professions Development Act
Division of Staff Development
State Department of Public Instruction

Mrs. Louise Dark, Teacher
Raleigh Public Schools

Dr. Ron Davis, Director
Continuing Education

C Regional Medical Program
Durham

Dr Carl Dolce, Dean
School of Education
North Carolina State University
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Mrs. Phebe Emmons, Director
Student and Professional Services
North Carolina Association of Educators

Miss Kathryn Fenters, Student
Meredith College

Dr. J. P. Freeman, Director
Division of Teacher Education
State Department of Public Instruction

Dr Jerry Hall
School of Education
Wake Forest University

Dr Roy Harkins, Assistant Dean
School of Education
University of North Carolina at Chapel
Dr. Braxton'Harris, Vice Chancellor
Student Affairs
Appalachian State University

Dr. Nelson Harris
Department of Education
St Augustine's College

Mr. R. E. Lee
Superintendent
Moore County Schools

Dr. Tex Miller
School of Education
North Carolina State University

Mr. Carlton Prince
Principal
Whiteville High School

Mr. Julian Smith, Teacher
Chatham County Public Schools

Dr Clyde Taylor, Chairman
Department of Education

Hill Lenoir Rhyne College

\ Mrs. Barbed Tew, Principal
B. Everett Jordan Elementary School
Alamance County

Dr. James Valsame, Director
Division of Staff Development
StateDepartment of Public Instruction
Mrs. Joyce Wasd ell
Assistant Superintendent
Durham County Schools

Mr. Jerry WestilStudent
St. Augustine's College

Mr.,John Wilson, Preside%
Student North Carolina Association

of Educators
Western Carolina University

Dr Charles Hickman, Assistant Superintendent
Curriculum and Staff Development
Charlotte - Mecklenburg Schools

Dr. Sam Hill, Consultant
Division of Staff Development
State Department of Public Instruction

Miss Ruth A. Hoyle
Director of Instruction
Craven County Schools

Dr Gerald James
Former Superintenderif
Wayne County Schools

Dr 6 0 Jones
Director of Student Teaching
A & T State University
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