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.KESTRACT




Bouldet v tolorado

Tega

Bouldex,

A FulToxt Provided e

gy
15 ‘k}'u, .0

Published joinﬁly by. .

ERIC Clearinghouse for Social Studies/SOcial Science Education,
colb:ado

»
"' ) u.s. DI'AI}MI“YOIH!ALYH
EDUCATION 8 WELFARE
) NATIONAL INSTITUTE OF
ROUCATION
- * THIS DOCUMENT HAS BEEN REPRO-
- OUCED EXACTLY AS REGEIVEO FROM
THE PERSON OR ORGANIZATION ORIGIN.
. ACING IT POINTS OFJVIEW OR OPINIONS
- . * STATEOD DO NOT_NECESSARILY REPRE.
# SENT OFFICIAL NATIONAL INSTIYUTE OF
> EOUCATION POSITION-OR FOL!CV
- - , v R }
N COPY AVATLABLE |
AN : BEST A 0 - |
—t = i R / . . .-
. . Constructing a COnmmity System-Based v
‘ . SO¢ia1 Science Curriculum . o <
L * . & For
b 1
- “ “~Tre ~ Y . “PERMISSION TO REPRODUCE TH!S i
' ' " MATERIAL HAS BEEN GRANTED g™
‘ 3 JoRp°W. Muth ; !,f !
' ‘: - L i,’ ! - {
. - -— — —_— - A I.ha . ( . %3 . 4
. b b . . * . . - Yol .
- 2 £ . J - ‘..‘ ; ¢
. R A Lawrence Senesh : i
’ '{i’ - TO YHEIEDUCATIONAL RESOURCES
’ - ) - INFORMATION CENTER (smc) AND g
e g USERS OF THE ERICSYSTEM." {
\' ﬁ ° ° e . y).
L) ( > % . - - , < - o'y.' S .n,
24 :
2 ! X
N ~ .L -\ .
: i- . " T ' :
> : 3 John Wy Huth, former Project erdinat:or, colorado System Based
C e s Curriculum Project (1975-76), Boﬂagr, Colorado
N ,

w ) I.awrenca Senesh, Professor of Economics, University of Colorado,

-

* social Science Pducation ‘Consortium, Inc., Boulder, Colorado
& L3 » . .

4

, - "-'

-
.y

o’
” “

b4

1977 :




The material in this publication was prepared pursuant to a contract with.
the Nationai Institute of Education, U.S.-Department of Health, Educationj; -
and Welfare. Contractors undertaking such projects under government ' ~
sponsorship are encouraged to express freely their judgment in professional

.and technical matters. °Prior to publication, the manuscript was submitted

to ;the National Council for the Social Studies for’ critical review.and
determination of profess1ona1 compétence. Points cf view or opinions, ,
However, do not necessarily‘repnesent the official view or opinions of

either ‘the National Counc11 for the Social Studies or the National . -

Institute of Educat1on. N

X

“i{nformation

~ < .

h-4

ORDERING INFORMATION
This publication is available from:

Social Science Education Consortium, Inc.
855_Broadway

Boulder, Colorado 80302

(ORDER SSEC PUBLICATION NO. 21Q)

o

It is also listed in Resources in Education and can be obtained in
microfiche and hard copy from the ERIC Document Reproduction Service,
identified as SO 010 206. See Resources in Education for ordering
ED number. .

: 3

s

s




* - . c © . °
. ; * <a
. * . R - . 5‘ } ad
- . A SN N : . . ,
2 . : . PREFACE W o ,
: : . * " 3 A . " M o »
- € d . “_ ) . R . *:“ 3 . » .
. ; L4 ]
In 1974, Lawrence Senesh, ;)Professor of Economicsqt the flniversity =

S _latter part of the volume, presented on yellow paper, Aincludes d variety

¢ What did they know about Xheir own boxnmmities? Did they have a feeling .

y
- of Colorado and well-known- developeh:f social science materia.s for

elementary students, developed the idea of using.the conmunity as a N
la:boratory to enhance the teachingcof the social ciences. Senesh' .
idea grew out of hj.s concern for children and youn a&xlts who " need -
options for' living in a ?umber of* coﬁmunities, during their lif@times.

of belonging? What did they know ,aﬁout other comnunities, especially ) ' s
_thosé larger commnities/ to which they might migrate? ‘What economic, ‘ '
soéial R politil&”l, and historical ties existed among and between ; '
comnnm:.tfes? - . * . : .. >R
Senesh's idea became the-basis for the development of the Colorado
oSystem-Based Social Science Projeqt. wmnded by the Natiqnal Science®

Foundation, the project develgped prototype Community Social Profiles,

-

Y 4 Y

which included rich sources of social s~ience information that could be_
used in planning and teaching a school- social science curriculum:. During
the* project Senesh and hiq‘able colleague, John Muth, worked with many . o
teachers, scggol administrators. and community lay peraons-in using the . _' .
COmmunity Social Profiles for curriculum building. . . '
. This volume captures the essence of the project, particularly the
N - creative,.ln:nilectual focus on making social science knowledge useful
for students, and helps them become aware ofltheir'cptions for living. ~
a§enesh'and‘Muth discuss the nature of a system-based social science -
curriculum, describe the, development: of community’social profiles, ' - -
discuss their use, and provide strategies for preparing a;prbfile:' The vt
of exciding learning activities;related to children's awareness -~
values, social reality, social problems, systems, time and space, work, ~. e
. leisure, the future, and social science knowledge. . ¢ N 4’
As part of its effort to help educators stay abreast of the "cutting f\\xé
edge we hope tbis publication will excite,the reader and 2ssist him or ’

her in considering neo_'ylirections. . °

‘ . . Janes E. Davis ’
Associate Director, ERIC/ChESS )

and. Asaociatc Diroctor, SSeC - ,:
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> Ad - éal‘ai
In April 1975, the National Science Foundation approved a plenninq g
grant proposal of the Educational Resourcel Center, Boulder, Colorado, |
for ap 18-month development progect c;lled the' Ooloredo System-aased 4
Sociel Science mrrtcuI\m Project. m project was underteken ky etaff i
membere of the Univereity of Colorado and the Colorado Depertments’of - - ' .41
Educetion. The comon interest of ghe two institut:lone wag to- help to '" %
increase the options of youth ig thel:’,*hom comnitlee as well as 1n \‘ B
comunit:les to which they might migrate and, gt the same’ tima, - “to help LT
RN

the young people grow roots in the comnunitiee where they niqht decide T

4+ __ committees, as _the dis

‘The project wvas leen ‘%3 a way "to help maXe schoole accountabl,

’ettlee - : -, L4 -
. . °

The - Colorado Department of BEducation also had & epecial 1ntereet-
to make the. accounteb&lity m'oqrm peued by the Stete ugi eleture work.
According to E. R. Bower;x, ‘Director of the Accreditetlon and Account- f
ability Service Unit of thé Departmeitt,. .. - f e v

The Coldrado. accountability. program- recognides- ‘looelweutooomy—“-*-—*
. by calling on local districts to develop thair own goals and
objectives. It requ5 res only that the district invo‘l.ve repre- .
sentatives of the people, tMrough membership in accountability
ict-develops-its- qtm—plene-£or— ing -
instruction, *It as S that the teaAcher-ldarner relationship
is a very personal one; that teaching and learning are hy :
creative acts; that all’ pupils do not need to learn ‘the. s
things; and that the curriculum must-be flexible so that individ-
ual differences cap be accomodated. 'me Colorado program
recognizes that ties are different, that there is more
than one educdational /ohilosophy afoot in the land, and that
parents do not all ct the same results from their schools
(Speech by Eugene Howerd, Colorado Department of Educaflon
,Accountahn.lity Coordinator, before the Project'e Advisory
Committee, Febru&ry 1976.) .

@

people in diverse J,oce! communities. o .
1ng the lB-month duretion ‘of the progren, the Educ o'(al

Center, “the Univ‘erelty of Coloredo, and -the-Colorado-Depaftme
oetion worked -in close ans ance to 1denti£y communities to d‘velfp "

nity Social Profiles," to train echool edministretore ha ot lty cy
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leaders to use the profiles iﬁeducational/ ec:.sion malting, and to,trai'n -
teachers to tz’anslate the profiles int fclassrooui applications. . <
. 'I'he p*oject and its products*, ned not only community and statewide

. support but a'tso nationwide att tion. Innumerable requ’ésts for publica-
,tions and for consultation ; ve been received. Communities 3uddenly have

Member's of the comunities ’i{re ‘literdlly -
the Jocal school systema. . Many conscientious \nembers of . ' o

lex, citizens need’ more information and better- tools to identify .

e, éational@ goals “for'their children. “The. ¢ lorado System~Based Social - .. .
T ™ .

4 Science Curriculum Projeqt qffered such tools: in the form of Community .-

_/ Social Profiles and curriculum guides based on the profiles. This proJect
/ ’& was dedicated to the idez that schools serve the people .. that the people

s .

/ of a community have the right toshape their own institutions. and that - .

- knowledge ‘of the community is necessary in order to make in¥elligent « . -

decision;’"" - o ( . . -
Q The pu¥pose of thia publication is to describe {:he philoswhy under-‘ . K

lying the project, the design of the Community social Profile,, the :

. procedure for preparing 4 Profile, and the techniques of training ommum\ty- - E

leaders and educators to translate the Profiles into educationa-l goals’ and’ T et

(24

- » *

clﬁséroom Teaynifg.. x . . N
It is hoped that this ph)lication will s'timulate other communities «to ~

e
that it may inspire private foundations or'*governmental agencies to support

.

+ 77 develop their ovp coumunity systém-based curricula. It is also ‘hoped

the development of a hatioﬁal model for c'omwxity-based curricula. : . .
. In the pages.*that follow, ve first describe' in general terms the 9 ’

development of communit ~based, SOcial lcience curricila us&ag the Commmity

Social Profile. Then, in Part fI, we present guidelines for preparing - - -
- Couummity Social Profiles. oI.-'i.nally, in Part 111,  we desczribe numez‘ous n

R .. e eminend
. ] \' . *~

7« - - *One Community-Social Protile has be,en put, into thé ERIC syatemf ’
Rocky ‘Ford: A Community Social Profile. €olo. aJo System-aaaed Cyrriculum —— ~ -~
.Projact by ‘Lawrence Seresh-and others-(ED 134:497). The Profiles\that =
were.prepared for the Nor‘dr_tork Valley ‘and Pueblo, Colorado, -have' not yet. , o

. %en put. into ERIC.  In #dition, a deries of* position ‘papers -(Sehesh et ‘ 7

++“The Colorado, System-Based Curriculum Proiect‘ Position Pa;sf's , ]
. ED 130 924) may be fourd in the ERIC ay8tem. o

. 2
v o, ; ...,
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| . a leatning activities that students can do using their community's Profile e
.’i_m}—--w.:_'..- -__as:a basic_data. ‘source. * ", i R SR = :' ‘W~—":'"’L
Statement of the Problem " . 4 .
- Our sackety today is~high1y mobile in‘ ho.tll,time and space. There g .,,:'!"{1
T Tig an ever-increasing gap between the rates of change,*in the society at 4 f—-é_. “/t
Iarge and id- school curricula. By the t:une young peoplé leave high - , ’ ~
school, mu;:h of the knowledge they hwe apquired is omieto. R . ' : v'\,ﬂ
It isa frightening thought that by the' time they are 30, today's . .
first graders win 11 have entered a neéw. milhniumw A‘oday s high- school"“" T *““‘“"”'"
graduates will be 40;by the year 2000. One can um Lha.t ‘during the , =
intpr:un, changes of considerable proportion will have takcn piaco. 'm./_ T ”
mag}titude of change can be envisioned it one Yecalls ‘the chnnge and . ,4
events that have taken place in the past 40 years:. Ve have oxperiancod A ~
. & Greqt Depression. Wo have fought threo njor ms. wo havo ud\ tho <o L
- destruction and reconstruction of western !uropo " We, have vitnongd the L
B birth_of atomic power’ 7 3nd of more than 50 new nationnl states azound the -~ .l
globe. We have defeated Nazism and Facis i Putope and lived through ** : ‘% -
the 13_31.719‘1 of McCarthyism, We have watched the tngodiu of uunination ‘ . K
and ftandal shake the Presidency. We have sent astronauts tothemoon ¢ - '~ .,
. ~and ~conqueredfdreac.ed diseases such as smallpox r-d poJio. And suddenly ', = :7‘
- we have been warned that'we are crossing the thtashold from a- world of - -~ | ”,"
— ahund.mce into a world of scarcity. ' - - : .. N L g
< ;:cmmmities are changing over the course -of tipe National 'wildtr,— o kg

v
ness a,reas are rapidly becoming mimng and lumberinq coulhunities. New

toﬁrns are growing in areas where mountains have bean moVed to produce oi1” '

from shale. Ever-increlaing tec‘moloqy is ponuting our rivers and lakes .,‘ -
and fou}ing the very air~ye breathe. Small ttadinq towns -are' dying. . *
Mined-out arcas are becoming ghost towns or ski. resorts. Manyirunl -
camunitios and mn towns are being qwanowod by the expandlnq mega-" /. - 0.
- Topolis. " nesiaenfurﬁéigﬁbofﬁooas i beconfﬁg?‘mt““ These aTe" :
events- within the time dimension to which youth is-oxpoud. The nov !

« challenge for, education it'to anticipate the M*uto and prepu:o todny.'t

youth !.'m- the 21t centu:y 'mis is what we noan by nobility through

e
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i - 'rhe spatial mobility of our gociety is a result of the uneven _ "3' T
ﬂ__.,_distx;thion-ofwconomic growth t .hroughout our country. Every day. ' . : L,
}; N thousands of. people leav’e rural areas and migrate to big cities. What ‘
oo . N ,
:,5 ) these, people find is that our country is not a melting pot. Rather, it | , - 1
R is a pewildering kaleidoscope of values and lifestyles, and ruralvmigrantv . ]
. may f'ind the urban enVironment in conflict with their values, their train- ' _ £
~ ‘ e inq. and theu' ‘custotary way of -life. , ' . 1
Amohg the migrants ‘are millions -of young people, many- of whom are - " -

) squeezed out of small communities and pany of whom are atéracted to large
T —— comunities by better job opportunities or by the "bright lights "
- Thousands of small communities ares losing their young people to the big
o cities ‘in a steady flow. The Chamber of -Comrerce of One small\town ; .
s reported that the general opinion of their town's yo‘imgc people was that -

_ there was nothing in the town to be proud of or excitéd about. Thus,

‘_ Y youth are often eager to leave their home conmunity as goon as‘they have
left school. _At the same time, such young people arrive in the hig cities
unprepared and urban conmunities ‘do not ueually have any special means of .

- : helping those seeking a new or better life-style. :'_ . . . «
o At the same ‘time that some people are migrating- to the cities, others ) ;
are migrating away from them. As the wilderness becomes industrializead, ' -'\- -

- PO e —————————— ——— i e e LT ————

technicians and their families fron urban areas move into nonurban environ-
. - - ments to build pipel‘ines or work mines. As urban communit?es £ail to meet
L . challenges, they create "refugees" who seek a better quality of life in |
: ] nonurban’ communities. ° For instance, as large industries seek.a ttexr | - < ‘

environment for their employees oxr cheaper labor costs and lover ogerating
expenses -for themselves, they may ‘move from .urban to nonurban comunities.'

‘o b

Some of the urban-to-rural migrants are young_ peorle seeking ru_ral life

without a knowledge of its advantages and disadvantages. "They are tempted _ |

by romantic idealism, for example, td purchase farms, knowing nothing ‘ . ,_.
1o about the economic' difficulties ‘of farming, .the sk:.lle requ:h:ed, and "he » ’
farmer's. place in the comnity. Many of the migrants away from cities j

Bt e o —

* g o e T TGS SO P —

are ‘young pecple who hive made the move with their parents. Often they

- are frustrated’dn-their new. surroundings because {af the lack of big-city
ac..ivities and because their habits 46 not allow{them to take advantage
of community resources<or to mix comfortably wit“h their new acquaintances.
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PRI Thirteen miiclion U.S. families c‘hange’théir residence 'every }'(ea:r.
St Of these, 25 5 percent are moving to a new jo‘b, 11.1. percent are lookinq
' for jobs, 7 6 percent are Jbeing .transferred by their employer to anew ¢
" location, and 18.9 percent are movinq due to military service-or-for’
easier commuting (Miller 1977). 1In ‘these migrations-toward and away from N
arban centers, migrants £ind themse}.ves £aced with communities different .
> from the ones they ieft. Ccmmunities are endowed with différent resources,
.exposed to different rates of change, and mrnished with different N
b,‘, facilities to respond to change. . Communities in different staqas of ¢
- "’:cOnanic development, with different social camplex.ties ‘and with
. . different rates of chang., generate movement of goods, ideas, and,

-

especially, people. 'rh:.s perpetual interaction. makes,.,up a system of J
communities. The nature of this interaction must: be stxessed as pert ‘of :
the learninq, experience of our youth. BN .

The responseg to movement through time and acress space vary from
institution to institution and from culture to culture. The functions oo
of the family, for. example,—change at different ratets in differént - - °*

commnities. The degree of friendliness ‘and r}eighborliness is different
in.suburban and -ghetto ccmnunities. Respbnseﬁ to new ideas nnd te chnnges .

are not the same in a Chicano community as in an Anglo community. fThe . .,
‘relationship of the ‘Na‘tive*A_merican to nis environment differs sharply : SR

~

from that of the Anglo. How a small c’onimznity faces tne future will
differ from‘ the way a metropolita.n area faces the future. The list of
exemples is endless; there are only a few of the differences that people
experience as they mwe from community to comun‘ity. ..

This mobility through time and space is coetly tc ;unericans both e_s-
-individuals-and as a, society. The risk of mobility through time is e
obsolescence. Students with highly'specialized or limited educational
background are not prepered\to keep up with the changing- denands of the
labor market. ' The result is unemployment and mxderemployment, logs of

) incone to the individual, and increasing velfare burdans to eocietyA.. ‘ .
The risk of mobility-through space is geographic mladjustunt. _ The
youth vho has grown up in a rural or ‘suburban o.rea céinnot face the é::vplex
econbmic, political, and cultural dimensions of ‘urban 1life. These u‘- _
adjustments may contribute-to increeoing urban crime and, again, to in%- : -
_ creasing welfare burdéns of nrbanobc'iety. We must develop a ‘eurriculum '
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that helps young people cope‘uith these dimensions of mobilitya otherwise.
obsolescence and maTadjustment destroy the relevance of their learning el . o
and damaqe their ability.to function at full potential. After all, we

\

|
L . <
cannot eliminate-changes:gn.time and space. But we can help our young ., - l
peopla: hecome aware of these changes and how “these dislocations can affect r;, ;
A

:

their futtire lives. P'oviding this help creates a special problem for and .

a serious challérige .to educators. ‘ . i '
2 :‘/ . W T i . . . -‘\'“

The Need for Community—School Partnership . ) ) . oL -
The community and the school system can uork togethet’to help youth T

face the challenge of mobility through time _and Space. The partnership
between school and community is an American heritage which has produced a.,

grassroots curriculum. P . . o y“ 5 e

- . .

LY

Not;long ag the*community played a d}rect and important part in - ..'

the education of yo th. Employment skills were qained “from active appren-i. . 35
ticeships in the trades. Children learned'directly the skillsaand businesses . e
y

of their parents. Younry people learned- the operation of the economic . Y e «

systeh through participationrin it. They learned the operation of. the ) .

« e

POlitical system through observation of a localgpovernment that had a much \\\\;:s
nore -visable role in the community than is often the case .today. 'The )
homogeneous nature of the community contributeo to social cohesion, cultural
consensus was not difficult for young people to observe, and generally, -
changa occurred slowly enough that personal .adjustments to it could, be made.. ..

Since World Wars X and II, however, science and technology and the oot
trends 50ward greater equality and Justice have changed the simple, ‘
homogeneous community life. Also, bueiness and industry are demanding a\i.
better-odtcated work force- and the economic life of éven the smallest ’ :‘s-; ;
community- is affected by.global events. This country's political system ’ o -
has aiso become more complex during this time. Government has‘become . .. 'ﬂ ..
bigger, and it participates more actively in problem eolving and in the’

»

identification of priorities on every .lev2l. [ Citizens must have a better

.knonledgerof_how tq Jbecome_a_part of the political proéess_ang how to | (S.
identify local\and national priorities. Tn “some communities,-people - e
previously little involved in’ community activities, including youth, women , - =
-and ethnic minorities, want to participate in the economic, political, and e
cultural process, ‘Conflafts are surfacing aswthe latent forces are bacoming ’

vigible.
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) In other comnities, political apathy maims political decinon
makin'r. The mayor of a small town complains,’ ""ou can sit there and al-*
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) .most get on your hands and knees and beg people to come out to a city ﬁ_,.; . \<f
L . counctl meeting to just let us know theix interdsts.. People Jus!: don't ‘[
B . coﬁ\e In apathetic ccmmnities. democracy and’freedom are dying on the
- : £ vi!;e. L . .‘ . ' © . : \
| 1 < . hith the high deqree of spetial mobit.ity in the United States, ! N
, comnmnities havc beeu iﬁvaded by newcomers “and’ nex idmas. - These new
people and ideas disturb the homogeneous eulture ‘of the coununity. genef-
3 " »z,&»‘.« ) ating conflicts and the need dgtor conflict megmxxt. R o A |
1: % ]' ”In the pasQ:. the scbool's have been ore‘of the institutions commu~ -
R nities 1ooked to for ‘help in dealing wit)x such problems 'x'he social . -
S " R stueies cuiticultm has heen and shou’d be One importaxi‘t element in thir.

. ) o I!Unfortunately; -the concept-oriented social science cutriculum; as it is=

- '{auqht today. has 1ergely 1ost contact viith real 1ife. /o i/ stance, o
- uhny schools teach economic principles that, have 1itt1e,reforence to . . *
L ilhnedia.te .social realities. Students may be exposed to employment theory, -
S . but they cannot identify the ecbnanic base or employment opportunities in ’ ’
their own, commities. Civics. courses desctibe qenerel political insti- e

A N

s T

., " ' . tutmns but, ﬁhe students never ‘xa.ve contact Wit the ppliticel procoss in ; s
their own comunitiess A course’ on ‘*he cultural system of, the: United <

< States is limited toa’ description of cusf:oms and beliefs, with no -8

_ ) eference to how customs and belie> s DfL et-isiOn naking” and group , .
, conflicts wit.’un various ccxmunities. 'I'he social science ,curriculum, as ' f .8
it is ta,pght today, then, separates studentsvfrom the reaiities of theix,' /
- own .communities. Such a: practice produces a cut-flower civiliutiOnv-- ;
" one that has lost its rocf:s. R i * L s

. <

This cut-flower civilization has been r

N

attitudes totarard vouth. 'I'hey accuse younq
jQD or of 'mt believing in the old-fashiOned work ethi‘c.
youth and commnity hz{s besn deepened in recent yea.g’l by
- B ment among teenagers. - Among wuite youth, uncmployment Vities b‘mdn 15

[ and 20 petcent; among blecx youth, b-tveen 35 a.nd 50 percen.t. Hini-un ”\\, ' ,'ﬂ"
waqe legisletion. elthough needed, is gaid to cc::trihute to this un-ploy- ‘e

- - )

d ment. Without work, ‘youth losqs self-esteen. The gap between youeh end Teo,




* the community has been awidened by youths attitudes towa:.d work Q"ro{iﬁ, ,
jobs are not enough. In 1970, working people under the -p.ge of 20 were
. ~ asked, "How often do you feel you have dbne somot)aing well?" iny 23 ))e '
cent of this group said, "Very often" (Work in America l973, p. 45). oYouth’ o .
adm1t to “less satz.sfaction w.ith jobs today because - there is considerable
disparity between expectations and realization.‘ Youf;];“‘say also that they

care less for co@petition and more about self-exp\ression and 1nd1v1dual
e e

& - R

.standards. . , . v : SR WL G | S
. . . -

In sumary, the grassroots curricqum;‘in which schools, homes, and _

\
V.

contmunlitres were in close partnership to, prepare youth for adulthood, was

» g an American heritage. Thise task of preparation for adulthooc% was increas- . .

- -~ . , l
ot i’ ingly shifted away from the homes and conmmnities to the schools. It became )
e . . the ‘task of, the schools to prepare young Qeople to face an-increasingly '

. w)‘a

< complex conmunity. This has been caused bhy\the growing polit’ cal awareness

of hithergo pol‘iticalby,irrelevant members of the society and by the s -
.t .
Lo increasing interdependence of the coxmnunity and the rest of the world. ,
A S The schools generally have not lived up to this challenge. The 5 ,

- curricqumf, especzally the social science component, has not reiated the -

Stu;lent to the community Mportmt issues of the nation and the ~ -
:‘-',. A world. .Youth, through the school%urriculum, haa been cut off from social
,‘5-7 . reality.‘ Citizens have hecome aware of the detachment of youtb from the °

o ' ’ cpmmnity. Many times they have blamed the schools and demanded greater .
o T a'ccountab‘i‘lityv. In over 35¢s ates ,—-ac::o\}ntabi-lity .legislation has been ——
introduced and passed. The accountability progran‘ls reaffirm the traditional ‘
grassroots concerns 'by demanding that the educational goals pursued by the

= séhools be based on the consensus of the couumxnity. Accountability programs,

in giw.ng a mandate to citizens advis,ory committees, seek to develop

., .curricula that are rdoted im the soil of the community. : . <
. Tho Coum&nity Social Profile system ' & ~ ~ e
Lo ¢ 'rhe. Conmunity Social Profile System is one educational tool that can
. help accountabil programs carry out their mandate. In states without R
u accountability lZAA!latiOn, the Community Social Profile System can help . -
o A to esfablish a new and stimulating partnership bhetween the schools andfai i ’

."the’ community. £ - - : e
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ity Social Profile System is based on a set of documents
3
ity Socia¥ Profiles (CSPs). I»ﬁ\’CSP is a concise, clearly

Social Profile System employs profiles of the home contnunity as well as . ‘

profiles of communities to which the young people of the community are
l:.kely to migrate. The System is designed to help answer various questions
° of youth ir a particular community, such as, What makes my community tick?
Should I stay 'in my home conmunity? How has my community changed, during
{ ! my parents' lifetimes and my own? What are the reasons for these changes?
Do the changes increase or decrease my options? Is there arn- occupational‘
3 niche in my community' that I.would like to occupy? .-Iow do, b get tne
necessary training? Mist I leave the rcommunity to prepare for this niche?
How can I best use my talents to make my couununity a bettet place to live’
in? What are my chances in other commnities? How can I prepare ﬁyself ;
to occupy a meaningful position in other communities? What is the" future

-

[y

: of my comunity and the other comminities .in which I may settle down?,
wWhat are the costs and- benefits of movinc, away ‘and sfaying?
comunity profiles may be prepared oy the social science faculty of -
the school system in the community together with the juni.or and Senior
- ;qhigh school students. The schools may .caJ.l on local répresentativc;s of¥¢
agriculture, labor, business, government, and education for information. -

A CSP deals with five different dimensionSf of the cotv\unity s life. ' U"
The first dimens:.on reflects the physical environment of the community.

2 It describes the topography, climate, and natural resources of the coumunity.
'It shows how these resources have shaped the destiny of the community.

Thé second dimension reflects the higtory of-the community. It re-
views those factors that have generated the waves of settlement and changes )
éaused ~by s\c}ence and technology and changing value prefer",ences’ . '

. ” The t'hird dimension introduces the economic aspects of the conlnunity. .
It ‘describes the economic base of the “community. The economic dimension
of the CSP identifies the economic is#ues in the communi ty ‘and describes /‘
their significance. It shows “the rel ationsghip between the economic issues
and the economic’ future of the community. It presents'the ecoromic
ability of the community to absorb youth into-the local labor market.\It

. presents the economic future of ethnic groups. And, finally, it helps to ~ ~

5t
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answer questions such as, What are the options of young people who stay .
in or leave the community? Bow do xouth appraise their own future?

R . The fourth dimension of the socJal profile deals with the political

structure and’ processes of the community. This dimens&on describes the

distribution of political power'and its effect on policy making, distribu-

tion of welfare, and justice. It analyzes relevant political issues. the

> community's'respohse to these issuesi and the-attitudes of minority’ groups
toward the issues. Thisfdimension also describes the involvement of local
youth in the political process and presents the role of .the community afid
the local government in planning for the future. J

The<flfth dimension of the social profile is the cultural view of

the community. This dﬂl’nsion applies primarily the analyticalftools of

LI %

social ant.’hropology, sociology, and social psychology: It analyZes
dominant and minority value commitments and the impact of these on the

individuals, families, business, educatjion, .career choice, ‘mobility, and
) the support for art, music, and theater in the community. It shows the
o ‘ relationship between value preferences and achievement, competition,
cooperation, crime, and poverty in the community. ‘It shows thé impact of,
the diffeﬁént sources of learning (family, school, peer groups, and mass
‘ﬁmdia) upon the personality, It also shows the relationship between the'
values of the youth and the norms of’ the  community and the resulting
conflicts. ) ' - .
A CSP. includes supplementary readings. One component is a collection
of supplementary readings compiled from interviews, newspaper articles,
and historical documents.. The readings present the thoughts of youth and
‘ their parents,-oldtimers and newcomers, rich and poor, Anglos and .non-
Anglos, blue- and white-collar workers, farmers-and craftspersons, A
professionals and business persons--all of whom, have something to say
. about the community. Some of them speak of” opportunities and limitations.
< Some have hopes and others’ have,experienced frustratiqns. Soge complain
of the limited vigion of community leaders. Their views jvary depending
on their economic, political, ‘and cultural réles. .
Another is made up of supplemental rgadings about migrants coming ’

. " to big cities or to rural areas. ghase stories are prepared from infor- ,)

mation collected by students tracing the footsteps of a random sample of

. . [
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. graduates o*' their schools. These data wmre collected from school records, s-
‘ .« and personal interviews with the graduateL their friends. and their s
\ narents. These stories reflect a wide spectnm ranging from brilliant - . e
. success\ to d% fai&ure. They- give students an opx*rtt.nity to analyze . .-
‘ AN .t

) thé quality JB‘ appropriateness of the decision-making process that led

” to. choice,s *in ejther success or failure: - , f : ' .
. +; The COnmunitv Profile is always an unfinished document. _ Citizens, . oo
-] - educators, and students mu!‘%t be involved in poliéhing the document from . .

. )th towonth and from year to year. ;’heir task should be to, p,ut facts

. *

- and opinions intec clearer focus and to keep the Comnunity Profile ap to -
T © " date sothat it will stimilate the_ social studies curriculim to meet / e .

’ ‘present needs. . ‘C : P ~
e A social science cutriculum based on “the Comimunity SOc/ial Profile

'
L ]

'System helps youth increase their options. It enables them to envisage
- - their, present and future within the tommunity or in any Gther community
w){ere they may settle. Such a curriculum is an important tool not only -

for rural and smali-tmm youth, but also for young people living in ) . B
urpan areas. i ‘ R

R4 * ’ ) : > ’ . - d : - . * j.
. : The Use of the Communify Social Profile . . N

LT * The Community Social Profile is a useful tool for educat‘ional . ‘

decision makers because it shows how the forces inside and outside .the ’

community affect the well-being of community members, Yich and poor, .

] young and &ld. ¢ . X Ty
- a " The educational decision makers may be boards of educatioh‘, educa-
tional acc untability committees, and, in- some casges, yol\intary éi_ti;zen
advisory groups whicli are formed to help shape the curriculum of the...\'
school system. ’
- The Cou!nunity Profiles can be used by any or all of these groups
in the following progressive stages. | - . ) - L
State One. A citizens group: (school board, accountability comittee) s
’ study the CSP and relatoa" materials. The group may invite resource g o
. persons- (1) to explain and elaborate on the Profile, (2) to CDng ita
accuracy, and (3) to ascertain commnity reactions to the Profil, The’

study of the Profile may take ten weekly sessions. . :
L . . . o .

s x r oo . \y . oY
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v ' _Stage Two. 'rhe citizen group amends the CSP. Met:tbers of the comnunfty ' .
sshouldg remembex that the Community Profilg is simply a mirror 1n which the
.‘\“"‘"‘: comgnitv s image appear®® Some people mafydobjgct to the imagé they see

g’%\: * in‘ i:he Profile, the mirror may seem warped and create a distorted irnage. 3 =
A If this is the c..se. inaccuracies which create the warp in the mirror . v
_ must be corrected so that the image reflected isian aeccurate one If ther& . o
. are sharp differences of. opinion concerrg‘ing the accuracy of 'che Commun'“ity i ?
Profile, community -members may express their differences as foptnotes or ag . o .
aissenting views in- the appendix. ' B N N C 5
© 7 some people may object that the image‘ of the comunity“ revealed in the :
‘ Community SOcial Profile is accurate but shows blemishes within the community
~., itself which would -have remained invisible without the aid of the mirror. ? o
In sugh cases, comunity members may wish to contributo statements on social P
. problems within the coqymnity that need to be corrected by community action. °
During States One and. 'rwo, the citizen group will develop a compre- o
hensive image of the evolving, community and discover how the community s _5“
past, preaent, and future affect the persdnality and the destiny of youth
in the comunity.v . ”-{_ B i )
_gtate Three. The citizen group will identi fy. educational goals of ]
‘its couu.t\uni.t:}fusing the Profile as -a basis~ for generatinyg-local’ curricxrlum e
guidelines. For instance, the follcowing set of goals might be developed: . .
) 1) Students will develop greater comunity avareness, increasing their ~ a
; ) - persofial options and improving their sense of citizen respons:.:- _'.':
_ bility. : oL - .
“» Lo 2) Cowmnity stud; will Ee a par't of the ;ocial studies curriculum . ; :;
- ~ ' at all grade.levels, K-12. : T v o
:_:__‘ o 3) To make learning more meaningful, the academic pragram must“be - " -
combined wit)r commmity work experiences comnensurate with the
- T speciaJ. talents of the students. This combination of school and o e
A Ly work expex‘iences will excite students to prepare theniselves for - ) "
_ B , the future. - o . : PR
‘ . 4)_To make jearnisg more méaningful, the comunimill be used as "%
- % a laboratory for l_earning. . o TN
o : " 5) The school ,administrati{on.will maintain r_ecords of graduating ‘e
‘ students'’ edticqtional and occgpadonal choices to assigt current - )
s . ’ ) students in e:;ia.mining future options. R ' . W
@ . Sy - I £ . '
';".' ., . ) f’ 17 \‘ . T - '
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6) "‘Scﬂoois"will increase student awazeress of the forces that )
genetatc cha.ngo in the oommi‘ty and in the rast of the world . ';,
and how these uneven rates of change affoct the options of’ youth ;
in the home community and in dther comunities._ . ) . R

7) Students will becone aware that changes create inevitable. conflictsa )

< within the indiv%l between indi\fiduals and groups, and' between 7

1>

~ the comnnity and rest of the world. Students should beoomo :
more aware that | conflicts are beneficial and some. are harm-~
ful and that th can learn td manage these conflicta. >
'8) Schoola will help students develop awareness of how changes affoct °‘
_the quality of life. ~ | -t : S
9) The acho,oll a.nd the comunity will helg léudonts _realize that ' .
each generation Has itl unique exporiencea. Scﬁools and comunity .
. mst help students relate to an older gonention,, which has ~ ) .
) experienced rapid change, adapting to tochnological ir;‘ovation '
andﬁ’to rapid social and economic changes \ccomanvipg depression
- and var. 70 understand the older qoneratlons. students must be
€ aware of the dynamic outlook 'for the future that accompanied ?
innovation and change and of how such oxperience differs from . -

-

x .

*

-

-

R

e e v e eeemamit

their own sense of a static future. qenoratod by their oxpo:ie{mc ¢ n ———

of a:static past.
10). School syltems will build a bridqe between national aocial studies

A

curridula and’heir comunities. T - ”

11) The Comm\ity Social Profile will be £u11y utilizod in the x-12

~ social studi:s programs., <. - , ]

12) Students will be trained in the skills of devoloping and updating _—
a Community Social Profilo. ) o~ - CEe -

:13)‘ The school system will work cooperatively with the: oomnity to 7
dovolop student awareness of ot:bor comminitids, in ordor to" us:ut(‘ . -
their adjustment to the trauma of dislocation. .

14) The student's goal awaronepl as en individual and as a citi’un will / .l A
dcvolopod. and he/she wlu bo—uuqht Fow oKwoiqh goals in terms ..
. of oosts and bomf?is. Many QOali ca:mot be measured in:monetary }
T “tarns. © L ) ‘ .. oL
. tage Four. Dialogue opens between the git'iion group and the oohooi .
sysm“conceming oduca;i:iona'l goals. The schooi'sysm \31117 ldont.izy _ﬂtho"‘ S ’




' 7) The currlculum should increaseestudontg’ abilitiel to e‘juot ta PR

goals that ‘afe already in, the process of being implemented, those that are N
accepted but not’implemented, and, finally, ‘those that offer a .new chauenge R '
to the educatiqhal syetut. Out ‘of this _dialogue will come a document, ‘

L

"Educational Goals for Individual and Social Competence.” N

o‘ \ . "
4 ‘Stage Five. Soqial Science Curriculum Coulnittees t‘ranslate educationalx 0T
goals into 1(-12 curriculmn goals. For instance, the !ollowing curriculum \ A

goals might be developed: . 3 ; o -y

‘1) The curriculum should increase the insight of etudentt with regaré ; S

;o the operation of the economic, political, and cultural eystema M
o~ | <]
., of “THhe home community. . ’ . < e S e

2) -The curriculum should increase the insight of etudents with regard - “
.« to the operation of the economic, political, and cultural systems . '
in the complementary ‘cémunities, - ‘ }
3) The curriculum should improve the choice-making capabilitfes of ' _ S
youth in” terms (of migration and settlement. . . T L. ‘ a
4) The curriculmn should enable "the student. to weigh the costs and ' 3'
benefits of future career and residential choices: . : ' . .

-

"' 5) The turriculum shiould help students gain better-insight into ttn
future. . . e 4 3 . . ) LT

- 6) mercurriculum*lh“dul‘d“ﬁ“ crease students' self-awLa?e“Es as indi-‘
" viduals and as citizens..:‘ = - )

3

’ -

changes in 4ime and space. -, -
8) 'rhe curriculum should help increase students' abiljties to behave r '
* . appropriately -in social situations of different complexitiel. ' v
9) The ,curriculum should help to give ctudents ‘insights as to whether. : L
"7 social conditiona (economil:, political, and cultural) ‘aré imptoving . Ve
- Or deteriorating ! : o o o s
10) The curriculum should help explain.how the. dominint valies’ shape = . ‘' -
© the culture of the commufity, how they affect social cohesion; and C
how they. advance or hinder conflict resolutign. , " <0
t___age Six. - Teachorc translate curriculua goals into clautoom activi- s
ties that help to move students from ocattered inoighte.*to systomatic avare- . R
ness and help to devolop ttudento' coupetence for action in. _the present world’ .
they inhabit and the future. vorllc;boy will help to. croato. Such‘claurocm R

S e . - " e, s - % //{".
s

- P . -~ ] - ¥ - 4
“ ‘N . @, o - .
N ~ o« ’ O - .
id s
<




llawing areas :

P R -
. N 3 -]
s . activitiee shouid prumote student awareness in the /fo

SRS value warenes.s. social reality awafeness. probhlem aweg’

ess; sysf:em_
s L s awareness, spatial awareness. historical awareness’ wo k a\iareness.

s e leisure awareness, future awareness. and knowledge awereness«. (Dis-

. ..cussion ‘of the nature of these awarenesses and descriptions of class- ¢

s

The didgram-on the fpllowing ‘page sumarizes the juses of the cwmunity
3 - N
Social Profile. < " . - e
) . 4 .
" ‘ ., . .

i .

. : In .Coloredo. ’L:rototype gcmuni*ycqocial. Profi ‘as have been designed .
!
N . that eventually ; serve as the beginning for development o£ a national

. o '_ model ‘or set of national models. *

The Systen-Based Curricul\m as A National Model . o 3

LY

- To deyelop a national model or set, . it is rtant that col:nunities
. throughout the United Statds experiment with P"ofile development and use.

N R

E e achieve this goal, an agercy uay have to be est:ablished to promote o
g P
.. . b " A variety of models. each representing a different }ype of comunity.

- — --should- be~developed-€ommnitiee—o&the~v'ﬁ$ted—8tatemy be-classified-——

according to .urban, rural non-farm. and rural farm communities.

These
N _ oomunities may-be growing, static, or declini ng.

‘Within these -categories =
. most of ' the U.S. communities could be elassitied according -0 their’
¢ ec>n‘tic bases.

U.S. communities. The following are-. examp‘les. . T °
) --cclmunities with diversified manufacturing and treding
ST ) comunities with single durable goods industry and trading
LT ’ --comunities vith idide wholesale a.nd retail trading . .
< coumunities “with an economic base of knowledge industri e, in- :
cluding education Cow e :

o .. . oo , &
.- s
4 -

i ‘-.c:ommxities with an ‘sconomic base of defense ‘ el “

. : comunities with en economic base-of cash qrain ffrﬁing -
: R comunities with rsubsistence econcmic beee to o @/*
' ;-selected comuniti,e deeignated as Stgndard Statietioal Metxo-
S

politan Areas' of 1,000, oqe and, over, -acting as maqnets »for’ set%;e-
ment,‘ such as” . ‘

ties are not grade—related; most of them can be adapted to any grade level ) .

S Ay / dﬁlogues and coordinate the proaeet&. g« : / o T

A few as ten to 15 c\ategoriss could cover nost of the .

10
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° for other.comunii:iqs with similar eco omic, political, and: cultuul

————,—fdat'ares-—~ T T T T

LY

When the full set of -national modela is finally dcvclomd; ogch school s

- s - atlanta? R - - _ Qxicago, 1L , AT
. Baltimore, MD Cincinnati, oH - ¥ ., o
I Boston, MA . . Cléveland, OH ’ .
's‘g;- - ‘Buff&lo, NY - Colml, o )
~ -Dallas-Fort Worth, TX - Denver-Boulder, .CO
, Detroit, MI Houston, TX .
A T Kansas City, MO Pittsburgh, PA - >-
: L * Ios Angeles-Long Beach, GA Portland, OR - ‘> ,
Minneapolis-St. Paul, MN . St. Louis, NO e 1
_ .. Ncw'Oz:leans, ) & WS San Diego, CA“ R
R * » ' New York, N¥.  ° - N san- !‘rancisco-Oaklmld, . Tl
I W . * Néwark, NJ P t Seattle-Everétt, m\ . - g
a Philadelphia, PA" s " ‘l " Washington; bC - e
- --Besidcu metropoliean areag there are othor nodal points \i}'\ich o = fe ,:
T st.imlate miqratiom These plécei mst be 1dentified in tolﬂ:ioh ;': . f?,‘
- pup— -~ . l i - - 'I"_’«g:;
: ", y to theflwu CO ty . . ..',_.i.;‘.,. ,_“-_P__._..,:. o
" 'me ogordin‘itinggqgoncy of the !ﬁtional model must rmitc thuoxpori- -
<& ; e
ment:al social p%oﬁ.lcs 4in 'such a va? that the ltrongcst features of !'.he B - _3‘,'-';
‘* model are nmphasizod while those dptails that are iffgg}evant to mtiontl . ;':_
" application aremiig“no.red. Such ined style can serve as a nodol o
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system will be able'to select a modcl t!ut mst closely ‘matches the hone

<
¢

% e

—_ _wmwm“w»bxmpmmmmw&wmwum

- the unique .features of the home c-omunity Each scbool system utll also’
‘be able to choose three or-. four models for commities of complexitiea.
Hifferent from the home comunity--cmunities t?yard which youth ~from

the home commmitg might. migrate.:

to explore. the nature of types of couuuunitios 'surrmmding the home without

.
.
.
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Thus, the national models can be used -

having to'develop Profiles £ax those unique ccmnitiel uithin the region.
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Strategies in Prep_aring a Comminity Social Profile

>
- -

. .
Part I of this paper explained the rationale of a comunity-based ' . )
soc’ial science education program using as its foundation a documont known .
~as a Community Social Profile {Csp 'rhe CSP can be a valuable tool for
bringing about a community-sc’hool partnership in the classroom If can
. provide a new dimension to social science- education-end add a new depth
. Lo s to the curricplum. Yet, as in all innovative®endeavors, it is not enough

A d
o Tiay

5 \ = -simply *o com..t teachers and students, a citizens group, .or evenvtrainod
’ 7‘;: professionals to the task of asscmblying a Csp. Preparino a CSP is a task
) ’ demanding careful advance plannirg and a clearly defined notion of what. tha
L "\‘ : finished product will be. ‘Without this, those proparing the CSP are likoly T ‘
. . to £imi themselves with an accumlation of facts, atatistics, and personal
intervicws. but no idoa ahout how they all fit-togethet. _ Ll , ¢
r ) o 4._’ < W¥hat follo,vs is A summary of the procois through vhich a CSP ‘may bo & A
- . - _AcomFiled. It includes discussion of tho procou of agruing ~upon ths
?._‘_‘___,‘;-,_ — purpoaa and basic content of ‘the CSP;of tt} thaoratical f.oundatioas . b
- undorpinninq the profile. and of specif.ic wroblu\s‘ that way bc encountered A
__in dsve!oping a CSP for any .commitx. (The amuux to this paper provides ..
L, a detailed,- step-by-step guide for making content dccisions for the CSP .
s ..+ - and provides a verbal. picturo of what a comploted GSP contains.) SRR
— . R - ‘ ) . ® o , ‘A, K . - !r .t‘

*
. -
. s s . LTI

‘ ' Clarifying Pm.yoses ) : . ) é’ E . : L
-, ‘The purpoy of a CSP is different from comnity surveys that provido ‘
- ] 'informaq:on about particular issues-or ugmnts of the population. A_ S ’

’ Profile is designed to provide toacpars. schoo.badninistratorcr and citizen - . .

PR advisory groups with information they need for sound oducat:lonal daoision ‘ S

“ making. “1School adminiltrators use the Profilo “to plan for f&tura«/ - L

-, . educational needs and even prapare long-rangc hudgct forccasts.’ sa:ool s :'

.boards: may £ind ‘the -document uufpl in planning for future schogi W ‘ <

i o i:E;s. citiun advisory groups may.find it chlpf.u; in ucLL nchool‘l o .

o rolo in the commnity more clesrly and .in making recommenda for'

: . ilptp\fing tho schbol's rnponsivencu %*0 conmni&‘noo‘di In soqo statu.

- - 3 . - i L
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these groups cannuse the CSP tg aid in their legislated responsiblity for s ‘”'}
defining curriculum objectiVes as part of the educatiOnal accountability |
Process. . A - - i
- . .

"In addition to the CSP's‘r le in educational decision making, it has o l

a direct role ih educating--and in helping students with personal decision

' ering a move to the area.

ma . 'reachers can use ‘the Pfofile to provide their -students with a socidl

erlcf education that has cleay local televance.. Students can thus ]Jearn
how to. bec act.we partioipants in their community's social’ system and . .
can better uate the:i; own pe nal ‘option‘s in regard to remaining in T
the home ¢ l ity or migrating o other communities.’ ' : "

These are the ultimate outcomes a local. oomunity should expect its
‘Therefore, the b sié framevork of "the Csp wil]l be similar

CSP to address.

from conmunity to copmunity,.
model .can and should be made when

students themselves. A variety of £
above might be served by.a CSP so

is not -a marketing survey, it might
cerned with the marketing potential

document, it might be helpful to city

However, important modifications to the basic
Ley make »the finished product more
useful to the schools, the cotmuunit} the teachers, and,’ ultimately, to the i
ctione other than those meritioned Y
seleds S
ugeful to businesaes that are con-

- *

For instance. although the CSP

of new products or to companies consid- o

though tl

csp is not a: .comprehensive planning
istrators in their efforts to

identify and clarify the. conmunity s needs for governmental services,

or,

the CSP could provide a valuable, couprehensive survey of the community's )

social system to augment. specializeci reports and studies undertaken by B

other ,groups. . . . ) _ “ '
Ideally, all segments of the ity should participate in the . ~

planning. process for the CSP. Br participation would insure that i'eaues

of special community interest and/concern that might. otherwise be overlooked

are included in ‘the finished docyment. ‘In this way, the CSP would become

a resource with applications reaching beyond the educationel system itself. 4

When the purposes that the CSP is intended to fulfill are clarified at the

outset with full coummity participation, those ’preparing the CSP will find

their task much éasier. °

-’
.
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~ A sacond part Of the plaxminq process im CSP developmnt in‘yolvoi
- -
clarifying a conception of what the finished product will ;é'ék 1ixe in -

PRELIN - . -

regard to.style and férm. Guh_igliﬁes for ressa.rchers and’ \briters o :
follow in pzeparinq a CSP might include the followinq: R .
- . ‘1) ‘The.CSP should be readablel” That is,.it should be understandable .
. B A a toa wide reading public in “the. cohunitg;};,written 1n -such a- \eay
PR . that it becomes- an enjoyatle and’ iﬁfomtive :oading oxpu:ieuee.
- v rather than a difficuit and tadious taske. 7 . . 1 i .
. . 2) It should e ‘concise. About 200 to 250 pagu are suggestcd. . .
, - . , although the length will vary dependinq dn tha size:and social s 3
) . complexity of the comunity heing atudiod. ﬂowevez. tho csp. - . 4
i , must present its materia in a mnner thaq*focuses on key issuu
‘. v " and avq:lds wordiness - ) £ .- w : ~ L
. “ 3) It should be analyt:ical, but not ovcr.ly tec)micci. Tochnical c T
\ ’ mterial. whon incluc‘ed. JBust be explai ~d in :mplc and under-
. sundabl. language. Moreover, tie style amd unQuago used j:hzouqﬁ- N
" out‘the CSP must be such that it allcws lay readers to under- ‘-

-~ % M W

;e ) stand social science concepts and analysis. L _‘ L { L
.. 4) It should be well organized. _ Careful attention.to the table of - oot

s .' : contents, chapteor headinqs. and the extensive use of g.escriptivg: CAL
' ' aubheadings will en}‘ance the docmaf‘s uufulnnl as a rofer’.nce 4 *;‘,‘”;1
] and’ teacliing vocl. c ' NS T, e bl

- 3 It sbould be in > usable fom, a Ptotild punched :or a rinq - - :,.5
.. P binder itas the advmt:age ghat sgctims my be eagied for tpecia..‘_, 3 fw

use by st..ugnts. Whether the Protile itulf is propatod for a "

_ . ring b’inder or is pomnontly bound; ozher CSP materials, such as -
classroom activities and apxscnd;lcu. should be in a»loou-.loaf

fomét for cuy access by teachnrn and studenta.

~ . \ =
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Putting Tog .%wamuuchmwrimm S ?
Yew achool dintricu can afford the expense of hi.rinq . m o£ ood»‘“
A scientists to ptcpn'c a csxfo.. their community. Even u Lunds. wou s

availablo. there m at pnunt “ew social sehnum vith--poc ic tuiq-

U

1nq in CSP eonstmction fo: odmctioml pu:pou- who mld nndoruko th.

e s me o el e a4 e i« e e
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'task. The chief responsibility-ior the prepa:ation of the CbP mst fie

with the schools and the community themselves. Seve!al options present

themselves in- this regard~ L . '

1) Local college students may be used as data collectors. under
" the sunervision of local college or university social scientists.

If a close alliance exists between the® local public schools and

;__;d_,,,_,,,/«——”“iSZa1 institutions of higher education, a cooperative venture

™ "~

may be undertaken for CSP development. with students’ work as .’/
data collectors receiving college credit in special social science -

W
RS

Y-

s

A

2) . Social science .teachers in high schools may, with the help of - <
) guidelines and manuals’prepared by social scientists, conduct ¢
special courses for selected high. school students who* ‘may se:ve ”
as. ddfi&collectors. “At-this writing, the preparation of detailedﬁm
guidelines for[usi;;mhigh school and college students in the y

-rl-‘-‘

preparation of a CSP for the Ogden, Utah,garea in association ’

LY

- - e —

=

-
<%

g’
.

Y with Weber State College is underway. 3. R

3)- In some communities, interest may be such that.community service
groups may be willing to devote members'-time in a cooperative ’

-

. effort to gather data for a €SP, under the supervision of social
scientis in the community. S o
4) After-d has been collected,'ﬂrofessional social scieqtists or .
social s¢ience teachers and curriculum specialists.-may be used
to write the CSP in final form. Alternately, local newspaper N
reporters with a Bolid grasp of the community' s social structure
mady, with supervision, be enlisted to prepare the final document.
~ In some cases, college students and aevanced high "school’ students
‘may, with supervision and assistance, contribute to the w iting
of the CSP. : - ' -
: The participants involved in the p paration of the CS? may include
high school and college students, teachers, professional docial scientists,
and interested members of the community or community groups, depending on

the human -and financial resources available to the school and the community.

‘Any staff, however, must begin its work with a well-defined vision of _what

the CSP should contain. This involves a perception:of what kinds of data
to include in the CSP and how to structure that data in a meaningful way.

- ~, , . , « ~
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Selecting Content and StructuriAggthe CSP

I The.most dlfflcult task in construct&ng a Csp is answering the

sxmple question, Should this™m material be included? Typically, even in '

small communities, researchers will find that a _sgreat deal of 1nfor-

mation -about. the community is available. Stafistios of .all kinds are i

@

available from:.government census reports.

-

reccrded 1nterv1ews may run into hundreds of pages, and special reports

Transcriptions of tape-

from many sources may provxde an overwhelming data base. .Outlines con-

L taining specific questions to be answered can and shouid be used to help

define relevant content and to avoid the temptation to include material. ~
.xn"the Profile simply because it is readily available. Even outfines,

however, will not .always answer questions about: content selection,

especially when valid attempts are’ made to adapt generalized outlines /
o portray the unique personality of the community. Fortunately, there
. are some: quidelipes that can’ direct decisions on content and provide’

balarice to the CSP. : //- . ’

4

Community survgys are not new to education, anddsurveys of different ..

kinds have been used for many purposes. ‘ Surveys have been conducted to

assess the need for\community education programs (Bedggood 1975), to ‘ -
1dentify appropriate directions for vocational training (Allred and .
Myers 1973}, to evaluate continuing education (Brooks 1972), and to

provide a gauge-of public opinion useful to school administrators T .o

(Conway ec al. 1974). 2 ' )

2
<

Designing a systém-based social science curriculum, however, requires
a broader ‘view of the community than surveys such as these can provide.
Community researchers_interested in a comprehensive social survey of their
community would do well to‘refer to‘ Roland Warren's Studying Your Conmunity

' (1955), which provides a series of questions that can be asked regarding'
such topics as the community s economic life; govermment, politics, and
law enforcement; housing; recreationu and intergroup relations. . Although

" this guide to community surveys is sémewhat dataf it does provide. some

~

very hélpful ideas for generating questions about the community and its
subsy temg. Another helpful sodrce that views the community as a system
is The Community:

(1966) .

An Introduction to a Social System by Irwin T. Sanders
Sanders takes a more theoretical approach to the community,

- [y
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b & .
exﬁlaining its'social system'érom a sociological perspective. .. N
Even more theoretical in itg approach to the community ‘as a social ’ 1

system is Roland Warren -s~The Comum-ty in Amer.ica (1972). Here, Warren
presents 1n .2 concise and readabla fashion o generalized framework that e A' vow
can be adapted for use in preparing a CSP. 'l‘his framework can be of ‘great '
us"efu‘lness in qganizing the céntent of the CSB and in showing the inter- .

/"relationships among the various components of ‘the comnitg s social

system. Warren approaches the study of the coumunity fix gt from the per-e«

spective of the functions that the comrunity social system must perform;

R (econd from the perspectiye of the various\ social stt;uctures or social
units. that perfom these functions, and, finally, fom the perspectives

. of :the deleqation -of these functions to social patterns within and out-‘

S "“‘sid.e*of—the commnity.——varren does not provide an_omzlina for- a_( csp., -
(Such an outline is presented in the Appendix to this volume. ) Rather,
Warren provides a. cOnoeptual framework that can be adapted to provide an o

' overall image of the community as a social system. 'l‘he adaptation of his -

jork—can-help—eSP—researchers—to—aanwo-very—iwpomm question

What id meant by "viewing the comunity as a social system"? and, What ’ , N
kinds of relationships ghould-I look for as I gather and assemble data ‘ -
for the CSP? . ' “ . ’ o

~
5
B

’A Conceptual Framework ‘for Viewing the - cOmmunity as a SOcial slstem

Any community is a bewildering maze of families, organizations.
businesses, industries, -and governmental units, each with their own goals,
values,.-and methods of operation. In arder to cut ‘through this maze and |

" understand the relationships between these building blocks of the community,
some sort of model is needed to provide a pattern for understanding the ’
social «system. One way to understand the community as a social system is . '_
to identif)'g the functions that any community must perform if it is to '

survive as a social system. Warren has identified five major functions‘

that any viable community must perform: . >
- ’. ’ >
- s Y - - {
P ] ' -
»




S 1. a community must perform the production-'distributioﬁ-

— _ consumption function. That is, it must provide oppor-

-

‘ tunities for the production “of qoods and services, the dis- v -
- . ' tribution of' doods and services to comunity residents, : T
. and the consumption of these qoods ‘and services. Thié .
- . function/ is oftén ‘thought of as the prerogativev Of the ,. ¢
- ' . ' bus;.ness community, which prnvides jobs leauinq to the oy e
. ] - ' production of 900ds and services; tae distribution of *
these through "t.he market mechanism, and their consumption .
by families and other- businesses within or outsidxi .of the . B
i ; c!ommun..ty, However, other social units in-the community’ . .
) \\' ‘ . perform this function as well, thouqh»in different ways.
. A ‘Fanu.ly members perform services for one another that are
T . ". . aistributed within the family on a'sharing Basis; voluntary ° =
non-profit organizations provide goods ahd services to their )
own members and others in the community often in -the form .
- -of qirts or donations: ‘and. lccal gover!ment units provide e
- \ goods and services that are supported ‘by taxes and feesJ o
: § Thus, the’ production-distributhn-consumption function is
| perfcrmed by many social units in the comnunity. . ) S
. - . 2. Socialization is the process by which mambers of the- ) et Ca
p ‘} - community are led to accept the values, noxms of behavior, N .k
| ' and predominant ‘attitudes of the comunity In the past, .
- . this process was carried out primarily by the family and : :
th; church. Today, the_ soc;l.alization process is in large . -
measure the respnnsibility of ‘the school.. While the social-
. .’ization process. is especially important £4r childven, all 5
\ - community mezbers undergo a_continuous socialization.process -
' throughout “their lives, as co-workers, fel]:ow club members, ' .

. and formal qovernment policies and regulations influence ' "t

. people in ways that encourage their conformftl with the '
traditional values and behaviors that correspond to "their

' individual and group associations within the conmunity. : .

v ! n 4 . A ) - «
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>

) values.

~ community- hembers.

o T ".3. -Social control is closely associated with socialization in that I .
“it proviaes the mechanisms for enforcing domunity nonﬂs and R '

“The ultimate source’of-power for social control Yies e e
with state and.federal governments and laws, and o a lesser . -
extent with local’ governments and their ordinances. 'rhe Y .
agents of this kind of formal social contz'ol, such as the ’

police force, the courts, and local penal institutions, are K i e
usually located in the comunity itself. I.ess formal kinds - I
of. social control are found in family and neighbor ‘
voluntary organizations, churches,, and businesses, where . ;

groups, AR

‘appraval or disapproval of an individual's actions may lead )

to confomity with group behavioral e:mectations. e
Social, partidigation is a function that provides for the -
interaction of individuals with one another. :
social system, people interact ‘with one another in a widu' F
variety of conte;;ts. ‘ x’hey act as family member s neighbors, . .
workezs" and~ supgrvisors, members of . churches and other "
voluntary associations, and citizens.
individual holds a position, sucl as father', mother, or » o
chila, foreman, church member and voter. ’

P
- o *

In a complex -~

In’ each context, the .

Each’ position oL . ‘ o
carries witi it a role, or expected behavior, that is 2 @ S .

appropriate to that: pcsition. It is through occuoying .o ,

positions in various social units that sociah participation : ' '
takes Place. T ) o . . ,
Allied with the social participation function is that of .
This is provided when individuals and social
units depend on one ,another in carrying out their roles as _
Fam{lies are especially~important in

their reqard, providing a- free exchange.of goods and services
and fulfilling emotional .and socialization needs, Neighbors o : y

and voluntary prgunizations provide this to a lesser degree.. '

mitual support.

Businesses and.govemment agencies provide mutual support to

one another and to other social units, as they provide goods

L7 and_._services to families and to one another, and*receive_ from

Y4
o e N -
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other units the labo? force, profits, and taxes they heﬂ to
/ operate. : , ' . '

. - i . ¢ 3. -

. )
"It is.clear that these functions nécessary for the‘.continued

v:.abielity of the social system are carried out’ by d,it“ferent SOC.‘Lh units

in different ways. All of these social units have already been mentione'c'l,

L}
1

; ) ! ’r
Individual and Families' These comprise the most numerous kind of

but they may be listed and clarified' .

T social unit. - They include single individuals, and familg.es of

‘a. variety of size and structure, :anluding extended fanu.li,es. .

Ve-ghborhoods and ad ‘hoc vnformal groups' Neighborhoods may be o
considered as social units only if some degree of "neighboring,
or social interaction occurs among people living in close physigal
proximityt ~Neighborhoods in' which no one ‘knows his or_her neigh—
bors, and whetre there is no social dontact, are not neighborhoods
,'in the social: sense, but only in the geographical sense. ‘Ad hoc
] informal groups are those groups that center around a single
4ssue, and dissolvé after the issue has been confronted. These

may be neighborhocd centered, as when neighbors _i'o_rin a group to-

‘e

. urge .the “city government to improVe their sidewalks, or’ they may

,reach out to other members of the, community, as’ when people form
a yroup to fight or support a new city ordirance. v
Voluntary non—profit associations- These sociai unz.ts have’ a for:nal
' structure, with de‘signated -leadership and membership responsibil-
- . ities. They include health and welfare organ ns, clubz and.
fraternal oxganizati\)ns, and political organiza ons, as examples.
Profit—maklng entetprises- These include all businesses in the $
- community that operate with § profit motive. .
hOfficial government bodies: These includer 'all branchos of local
government, and state and federal agencies that opérate within
, the «comﬁunity. ’ . . ¢
These social units are responsible fo;.; carrying out the five functions

listed earlier. They do so through their social linkages wlthin and . °

’

outside the commngty . Co .-
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It would be a difficult task ipdeed to discover in th% UiS. today. . ;'
any communityathat does not have’ extensxve ties to Lhe larger American. N
culture. Evén the most pemote and isolateg commuuities are linked with N
other parts of the country through television and/or radio. Few com-
munities are self-sufficient in the ecénomic sense, “and most communities
experience a constant flow of goods and services to and from other parts
of the country "In order to view the systemit linkages that’tie the
-community to the larger society, Warren has defined a systemic pattern .
. that exists in all communities. This is a vértical pattern and consists
of the formal organizational and, functidnal ties that Link the local
social units 0 thedir affiliates at. higher leVels beyo:d the community.
"These Iinkages are weak or nonexistent for families, neighborhoods, and ‘; ,
informal-ad hoc groups, but they have become increasingly important for /
formal Vquntary organizations, businesses, and local gcvernment bodies.

Many local voluntary organizaticns, such as health.and welfare

organizations, fraternal organizations, and churches, have formal links

to their headquarters at a state or national level. These links. are

characterized ky a well-defined hierarchy'of authqtity and responsibility.

That is, they are characterized by a formal bureaucratic structure. In

1 a similar way, many local busineeses, such as factories and chain stores,
are lipked to headquarters outside the comnunity. Local- ggpernments,
while enjoying séme degree of atitonomy, are restricted in the scope of

. the operations by power granted by the state, and.the lccgl bureaus . cf
state and fedéral agencies in the community are directly tied to higher
levels of authority that mandage many of their local functions from out-
side the community. Because these linkages are characterized by a formal
bureaucratic structure, they tend to be task oricnted, “with specified X

"ob;ectives and- procedures for meeting ob1ectives, whether they be raising

money for 1ocal and national health organizations, producing goods and

services for sale, or providing compliance with state and federal laws.

In contrast this vertical pattern is the horizcntal pattern .

within the community. This pattern links the community's social units

not with outside systems;\but with other social units within.the community.
This pattern is less formal than the vertical pattern, since there is no '
president” of the community as a whole, coordinating all’ community - “ . .

3y
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-can complete each box “in the ‘matrix in turn. Differ%nt communities of" .
varying sizes %nd social domplexity will show differept patterns emergind

from the matrix. For example, in small comunities,»many ~gunctions may .

be oerformed by-famxlies and neighborhopd grpups, while 1n 1arge cities,@

these social units may be of Mess mportance, delegating the performance

, of functional objectives to more formal and more organized social units,
such as profit-makmg enterprises and aovernme‘ﬁ genc;és. In completing .
the boxes in the matnx, researchers -might ask }efollowing questions:

Jd) What are the particular organizations, ihformal’ groups, basinesses
’ .and business groups, goverhment agencies that perform the functions?

Where bossible, theek should be listed by name < . . C.
2) How do the“"methods of " perf’ormance differ amor!g soci§' units’z Are )

7 s

they codified, as with formal voluntary organizations andu gdvern- “» |
ment bodies, or.are they informal, as in the famify?\ Hovi;,do the " ;
. ‘

l

various social units vary in the effectiveness with which they

_ perform the functions?, ., T ’ . - ’:“ : 3 B L J
‘3) Who are the specific individuals in each social unit who hqu N :' LT
< special power or authority to perform the functions'( What are ~ e '
_the particular positions and roles that exist Within each social RN
' unit that are necessary ir. the performance of functional' obJectives? &
"How daid 1ndividuals achieve these positiOns? + . ’ . * R -
" The 1nformation that wil emerge from the completion of the matrix in " s
Figure'l will be of assistance to those preparing the CSP and éan also be . ) .
adapted for direct claesroom applications, as students- are taught the :
relevance . of systemic linkages between social units and the functio.xs they Rk - ,"
perform. L T, e " . AN s e
R A somewhat different picture of the conmunity s socia ) tem emerges s

when social units are vieved\in their. relationships w:.th one another’z 'rhis "-‘ G
can be dcne by comparing the inputs &nd outputs, or the exchdnge relation- Lt "
ships, among social unite. A useful tool for this purpose is illustrated . -

o~

in Pigure 3, on page 31.. . N < . T
While Fiqure 3 may mpear to be complex, it is really quite simple to ‘

information. The inp:t gide contains ‘the contribut,ons that the social. A

i

prepare and to understzsa. Each box in th\e matrix ‘contains two kinds of }
'1

unit at the head of each cojumn makes to other\eocial unite, either of the = 1‘
. R
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— - © . same type orof a aiffezent type 'rhe output side contains the outputs.
" ar conttibutions. that the other social unit (listed down the left hand
A side), makes to it. For example, the first column, headed. by "Families
5+ " & ‘. and Individuals" contains five boxes. (Othet columns hnve fewez boxes, oo
to avoid duplication of infomation.) ‘The top half of the first box in’,
this colmnn contains information regarding the kinds of contributions
. (inputs) that families and individuals make to other, families and indiv-
: 1dua1s. -These might include lending tools and other ‘goods, providing
- financial assistance to close ,fziends and telatives, and the like. The
i ) output half of this box zeptesents the converse situation, thqugh ,1n a
¢« * very compiementaryh\lvay- what do familias and in&i;riduals zecaiva from .
e _ othez familias, i.e.,'is there zecipzocity? The sacond box in the
column ‘headed "Pamilias and Individuals" intersects with the row "Neighbor-
hoods and Ad Hoc. Groups. The input side of this box contains those o
things that families and individuals provida to such gtoups, such es - .-
* lending and socializing among neighbors, and the participation, leadar- T ,
ship, and financial suppozt that they pzovide to infor"\al groups. The ‘
output side contains those services that neighbozhood.. ind infomal .
groups pzovide to familias. such as help in tima of family czisis and v
ozganizad ad hoc group ozganization for such purposas as meeting with: t
city officials to- encourage the building of ‘sidewalks in the neighbor- .
hood; meeting with school board members to discuss a naw schodl program,
- or ozganiztng a boycott of a local business ostablistmcnt. On' the other
hand, this box may be relatively empty if there is little "neig}ibozing" ‘ ._ .
or group activity of an ad hoc nature in the community. . o
. Each box of the matrix is completed in a similar way. When the ’
x is complete, it provides a compzeha_nsi:ira pic,turc of interunit .

relatlonships in the community. The matrix can providc researchers with .
tic view of the social zelationships in the community. Thus it
general guidelina foz research. Tha mau'ix can also be used as
, and, in addition. it can answer, specific questions

abont community issdes that otherwise nay be unclouz’. For axampla, a-
- school ‘board may want -to know why a school bond issug was defeated at the - .
_ ‘polls. This question may be approachad by invastigating the systemic . )
T - :elationship betwsen the school board (a qoverpmant body) and other social
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'Did the bord issue fail because it lacked
posigive"input: from families? <£rom special ad hoc groups formed to in-
vestigate the rleed £or the bond issue? from formal voluntary associ-

. units in the community.

ation.s and clubs? from the business community? Was ;:here a relaticn-
ship between the lack of positive inputs and the outputs or benefits
that each kind of social unit failed to perceive as a result of. the
bond issue? These kinds of questions &reé obv"i‘ouslquch eagier to
answer -if. information is available about the systematic relationships -
among social uni.t:s. In the case of a ®chool bond ‘failure. local school
©e offﬁ:ials might: well make use of a matrix “such as t:hat, in Figure 3,

inclpding in t:hoi.r study the names of speciﬁc groups, organizations,

and at:tempt: to huild constructive systemic ties with f.hon in the future.
Oney final tool, suggest:ed by Warren's work, will be of import:ance

. for CSP’ researq:hers. This is simply a listing of, the linkages that

define ‘the coutunit:y s vet;:ica_i and horizontal patterns in relation to

the various socialunitg in the community.

is presented in" Figure 4 below.

- . . ¢

This simple and useful tool

A\

Ad “Hoc Groups, )

v&"untary v

Orgamizations

>
_ Profit-making

Enterprises

- Gwernmept
* Bodies

, L3 1 . Figute ‘)40 .
. - .Vertical and Horizontal Linkages.in the Community
v e Vertical Strength  Horizontal  strength
N - 2 Lin}.ages . o or Linkages ', or_ -
% B . Weakness ) Weakness
. . Indivilluals
. and
“ Families
Neighborhoods
and

, ' - husinesses% and individuala who were inst:rmnent:al in defeating. . the issue,
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' The research tool illustrated ivaiguro 4 can be used to idon{.ify the °
systemic linkages that directly tie the commity to qu:aconunizy \syctmvz e
by‘vay of their loéal affiliate:. The reiative degree of loc'al antono-y T

that the ccumnity exercises in shapinq its own future can be Seen by S
identifying the couparative strengths and wnkneuel that exist Ty 1ink,aqes oy -
. in the vertical pattern. In the same way, the ‘'strengths and wuknuses m ;u,s}
| s - the ho:izom:al pattern will show how effectivc the cmnity - }ikgly, t:o - :
; . be in meeting 1oca1 needs without cutzide ‘help or mtufuonce _Whan . .
5-9 . vimd in an historrial\_potspectivo, these pct:toms uy s.nov the conmity .
[ ' " has cm to depend*inczouingly on ‘social mtm mtsiac tho oo-nmit:y1
|
|
\ &
|
|
i
v

o : This research ‘tool can also be ‘used e!fectivcly in um'orstqnding

R conflict in the commity. Local social unit) with strong’ “ties in the .
. vertlcal pat-.tern, such as &factory that is a subm‘ary of a national \ : -',’/5\";

. ’ corporation, may at"times £ind t‘\emse}ves caught: bdtween dmndc f;ou s

' their vo:f:ical hickarchy and those axising in tho ..ocal coummity. A ,\

f f ' o 1oca1 factory iunigezz, for exanple, may roceivo inctructiouc from ooi:any .

)

ﬂoa’quu:r.crc to zoduco his work force and. at tx.; s=0e tine, feel brouuru ’ "f,

K4 -
[' '? .. % fro@ th‘: menxbers of the community to fot:ain thc prount: \cozx fotco in. = 7
V4 ¥ B ho‘ﬁn o’ community welfare.* Such confli‘:t:inq :hunds “from thc \gortic ‘—1\\%@

\/ . aaond horiz'ontal patterns arise when individuals hol‘ difforont and opnotiags ’ ,)?,.
S

cont.ndictdry positions in each pattu-n. The factory umqor. for exuplc, .“ o

w

. 1 E nolds’ definite ﬁgiition in the hlcrgrohy of .his cq‘gany and A& number of - kN

. . leu*-formal positioni in the hori\zonul.pattorn o com.mity; cm.h as {";3
',.‘ - mbor of the locnl Chanber of ;:omirco, church deacen, and noighbor. S0 :,—.é

<y ] 'ghe s;xcceu that A couﬂmnitx?chuvu in ruolvinq conflict may dopond v :

: ,  vhethez, in a puucuu’ir 1?aﬁancc.,¢ho conflict arises solely vithin the ; . 3

o "} horizontal p.ewm, where it may-be Téigliyed through- capzoniu or u'bi- -

. b tration, or it ‘arises frow a con!:onu homm oonttadictory folo A \ ’ e%
A cxpocutiqu from the verfical and hoxizonm pm:.m-. "1t ddcisiens - IR
- X causinq conflict are mandated f:_oa hiorarchiom outaidn tho omnity. i V.
I B thay may be-difficult or inpouible to cﬂmgo ‘In. this cm, ‘the mity M:g
- s may adjud: to the- dqciliorrox the. conflitt uy oontimn A e »34 T :
;{:‘,7 - &8 ‘“ In qatbori,.g infotizlon for- tlum-olrch tgol in Pig\an 4, “csp- ¢ _;— ;, ﬁ',%
SN Yeseirchers will find ft halpful to idontify. ‘hdrevor possivle; cpacific
ucociations, huinﬁuu, and qovc:aunt ?ouciu with tiu to hiotarchiu - fi;
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" in the vertical pattern. In large communities, typical reBresentative
groups may be studied., Likewise, horizontal linkages should be specified ,
w1th reference to definite organizations, such as the ,Chamber of Commerce,

, the Uniteﬂ/Way, and%the Council of Churches. In each case, the type of’
linkage, whether informal or bureaucratized, and the relative strength
or weakness of the linkage, should be spec1fied. ' \\\

. X

. N N

: Designing the Community Social Profile - . ~ \T\\
Preparing a CSP for curriculum purposes requires é'sensitivity to '
local needs and the special qualities of the community. ‘For this reason,
- 1o ‘two profiles will ever be quite identical in de51gn. However, tgere
- guideIines that can he followed in preparing a csp, and*chat can be
'\adapted to .most local situations. The adaptations of. Warrcn s analysis,-
pEESented in the Preceding: section, provide- some helpful tools that CSP
researchers may use in clarifying their own image of, what the csP should *
cohtain. Information gathered with the use of these tools’ should be an
important component of the\CSP. ,Yet these tools do not provide a
detailed outline or set of guidelines to be_followed in the actual re-

search activities involved in csp development. For that reason, an out-

line for CSP developmerit has been developed. The'o tline inoludes .

and cultural systems within the community. This outline, presented in
the Appendix, may serve as a Starting point- for those pfanning to survey
their own community." ' ' L ;

Inxaddition to material such'as that suggested in the outline, the
Profile can be supplemented with an appendix cent ining useful statis-
tical 1nformation, reports prepared for specific purposes by government
and private groups, and newspaper clippings relevant to material mentioned
in the~Profile itself. -Surveys of student attitudes and future plans |
can be included as an aid in planning curriculum applications.of the’ .

' Profile; and the results of any other'suLVeys undertaken in Profile pre-

-,

paration might be used in the CSP appendix. The appendix should serve
to augment ‘and expand upon ideas-presentéd in the Profile and should
coatain information that would make the Profile cumbersome if included
directly in the main document. . ’I .




>
S

. rather than for the professional. Research tools for the Profile'should , =

.. curriculum and the, comunity “itself, it was esgential that the school and
B community enjoy,a stable ang.pgoductive relatiqnship. This.included.a

In summary, the CSP should be a readable, interesting do%ument,

.probably'not exceéding:ZOO to 250 typed pages. Statistical tables and .

graphs can be used effectively, yet they should not overwhelm the. reader. @

Mater*al should be presented in such a way that it can Le easily under~ . .‘
togd by those who lack expertise in social scienees, since a prlmary .

purpose of the Profile 1sfthat it be a tool for the layperson and student, : ;

ihcludeqcarefully prepared questioﬁnaires‘for~the investigators and
facilities for taping and tmanscribing interviews. Direct statements
- . > 7

. . N . . - -
from community members in ir own words are much more effective in -

) *Dresen,inc thewattitudes and- opinions about the community thah a - trans- /

"lationand interpretation of these statements made by the researéher. i

”. . N& outline or set of direc:ions for .preparing a CSP will<§ubstitute
‘for careful advance planning and preparation on the part of the €SP
researchers themselves, combined with an ongoing evaluation of the data
that is accumulasgﬂ communitiec embarking on their own programs to o
develop CSPs may benefit from a review oft the problems encountered by-
the Colorado Project in“its pioneering work in this area. With careful

\planning, other communities may avoid some of these problemg, outlined ) .

below: . N

Choice of Communities. fThe Colorado Project staff discovered early “

that the choice of cofimunities for participation in the projeet would
have to be made with care. It became evidbnt, after meetings with | )
officials® fgbm the Celorado Department of Educatioh, that not all Colorado
communities, would serve as good bases.for beginning project activities. '
The thiee communities that were- finarly chosen anpd agreed to participate
ware selected on the basis of four characteristics. First, they met the .
requirements of the project for communities of differing social complexity. .
Se~ond, they were communities in which administrators showed a keen interest
in the projegt and agreed to fend thsir support to the project's activities
in their school distrist;,»~h third requirement was that there exist between
the school district §nd the commnity’a friendly spifif of. cooperaticn ang
interest. . Since the project‘emphasized’the integration of the school . ‘]
|
|

. l.' -

. B /'

A}
\
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close working reiationehip between the echool adninistration-and the local
educational accountability “committéé: Fimally, a requi51te for choosing
a community was that the local teachers be willing to experiment with new
ideas in .their classrooms, thus providing an opportunlty to carry out
preliminary fieldtesting of the project's materials. Through a careful
choice of.pareicipating communities, the project staff was able to avoid i
many problems. ‘

Choice of Field Researchers. The choice of field‘researcheri/for

the project's work presented some,problems: It was discovered that
academic credentials in the social sciences, and even previous field
experience, provided no insurance that a researcher would be able to

obtain the kind of 1nformation needed for a CspP. Initialiy, consjderable

o

_degree of 1ndependence was given to field researchers to develgp their

own interv;ew technigues. It soon became apparent, however,-that
quidance and direction : needed, even for erperiénced field ré&searchexs.
Moreover, it beeame'eqident that a critical component in the\success of a
field researcher in gathefing data pertinent to the CSP was that he or
she have a concreﬁg conception of thevgoals’of«the project itself. Upon
investigatig%, it became clear that problems involving field researchers
who were failing to gather pertinent~data arose because the researcher

did not have a clear understanding of the CSP or its purpose in ‘education.

' Choice of Interview Technique. Relatel to the problem of choosing
field researchers was that of choosing an interviewing technique;\ "
Initially, staff field researchers were advised to use an openended‘inter—
view technique, that is, one in which the respondent was free to discﬁée

anything he or she felt wasofimportance about the community, with‘a
minimum of leading questions. This approach, however, proved to bé un-

suitable for the purposes-of the project. It became Clear that a care-

‘ully prepared questionnaire would be necded if relevant data were to be
cbtained from interviews.

* Allaying Community Suspicions. A problem that developed in the two

smaller communities of the study was that of community, suspicion about
the project -arid its purposes. Although a relatively minor problem,

suspicion on the part of some members of the community had the definite

potential of causimd resentment of the project. Fortunately, this problem

-,

k3
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‘'was resolved through the close association of the pro:ect staff and -the

’ s "

local school adminisErators. A wider use of the media to introduce the ‘
project to the community would servé, in the future, to_allay fears and -
misapprehensions on the part of some cémmunity residents: ‘ °‘=J
‘ Local Citizen Advisorx>Committees. A problem encountered in all: i
’ tﬁree communities was that tﬁe local citizen advisory committees, or o '///T

accountability committees, had little real understanding of their role 1n.

the decision-making process. Because- of deficiencies in state enabling A |

legislation and a lack of enthusiasm on the part school administrators,
- the citizen groups found themselves unsure of their\re ponsibilities and |

how to ca_ry them out. This problem went far beyond the corrective ‘ 'T
. abilities of the proiect staff Special efforts were made in one communitv, 1

however, that show that citizen.groups can become active participants in

the educational decision-making process.

»

v

The Colorado Experience .

.-The various steps_of the cOlorAdo System-Based Curriculum Project,
starting with the preparation of CSPs and culminating with the develop-
. ment of curricula, have been)implemented.in three Colorado'communities:
the North\fork Valley, Rocky Ford, and Pueblo. ?he work completed in‘ Co- ,
these three communities is as followsﬁ\ 3 Lo®
A grant proposal was submitted to the National Science Foundation )
in July 1974 -reqpesting funding for the project. In April 1975, funding

-
-

(Y

»

was approved for an 18-month period. Aftér 18 months of work, the
following had been accomplished: N .
1), -An Advisory Board had been formed to\provide the'project with
suggestions for.the improvement of project materials and to make sug-
gestions for future activities of the project. A meeting was held in

_l,~*aenver on December 15, 1975, attended by Advisory Board members from

the- three experimental communities, the Colorado Department of Education, 3
and.the University of Colorado. :
2) A model has been developed to serve as a preliminary guide for Tt e

3

commnities wishing to develop their: own CSPs. While _more extensive
research. will be reqguired ta.develop detailed theoretical foundations
. for the CSP, this model serves as an introduction to CSP development and
' contains a gnneral outline for a. cse.

R 7 R




QBX

. .
o 40 : _ .
P »
Snny
N YY) .
A 2 . R . ’
\v
<.

X .

oy et
-ree CSPs have beén developed by the project staff. They are
based on these three experimental communities: )
--The North Fork Valley, .Colorado T e
\'_\ ' ~

“Populations 5;000° . - ” v e

e "ii

Location: western slope of the Rockies along the North "Fork”

of the Gunnison River . . . - \\
Economic Base: orchard growing, ranching, and expanding-coal °*
}nining ] . o c
--Rocky Ford, Colorado . Co. N
Popnlation: 5,660

~ 'S:\Location: fifty miles southeast of Pueblo in the Arkansas

j ' River Valley i
Economic Base: .?gricﬁlture, including canteloupe, sugar beets, v
and seeds )
--Pueblo, Colorado -
Papulation: 120,000 . o
Location: south—central Colorado, 120 ndles south of Denver P .
) Economic "Bage: steel and related industries, truck :arming o
&) The social profiles developed by the project staff have been ‘ s
revieved by the accountability committees of the communities for b
criticism and for suggestions. ' ' .
5) The social profiles have been rewritten by the project staff o
for .submission toy vthe communities. .
)r—ﬁﬁgrocess’and guidelines for implementing the Colorado account-
ability i:qi' lation in social science education have been developed. . -
7) The accountability process developed by the project staff has
been introduced in a special conference of accountability committees in . |
all_three Colorado communities that are a part of the CSBC Project. Ei
-8) The Paonia Accountability Committee of the Necrth Fork Valley “ o

studied the sociaBpprofiles and identified educational goals in the

—t S e = .
.

social sciences. !

Blueprint for Nationwide Action ’ ' . : ) .
It is hoped that the experience gained during the course of the

Colorado System Based Social Science Curriculum Project will be of

45
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benefit to others developing CsPs 1n their own communitles. .As new ...
Profiles are completed, communities will find that they provide an en-:}y
tirely new dimensfon for social science education in the schools and glve‘,
teachers, students, and other segments of the communlty a valuable ‘tool ‘
for ecision making. Experience gained from the Colorado Project in-

d1 ates that there is great receptivity to the use of the CSP in the -

-~

'assroqm by teachers who are concerned with preparing students to meet
the demands of an increasingly complex social system within and outside
the hLome gammunity. Those schools. developing CSPs for classroom
, application will fiﬁd‘themselves in the vaﬁguard of the grpwing movement
toward increased relevancé and usefulness in social scienc;'education;-
deay there is an increasiﬁg interest¥ throughcut the country in a

cém@ﬁnity-based»curriculum ané in using the community as a laborgtory in
“developing various kinﬁs pf awareness, such as awareness of caéeer options
and citizeqship opportunities. , The motivation for this interest varies. .’
Some believe that the incorporation of, community experience is'necessary
in order to make the sociail science curriculum more lively. Others feel

a éommhnity-based curriculum would serve as an anéidote to the alienation
felt by youtq. Still otpers feel that the federal government dominates

the grassroots political system of the community and will undermine the
cultural- heritage of the qommunity.* =

The programs which have been devélopgd as a result of such ;nterests

and motivations vary in quality. Most of these programs suffer from
financial and intellectual malnutrition, lack of coordinating among
these programs results in duplication apd waste of resources. for these
reasons it'is importaﬁt to establish a national educational‘éonsortium
for'a community-based curr;culum development. Members of this proposed ,
consortium, compused of approximately 30 school systems, would each -
represent a cémmunity'of both unique and complementary size and economic, .
political, and cultural characteristics. It would be the task of the

professional staff of the consortium to coordinate the research and

T preparation of Comminity Social Profiles, to help identify community

-

educational and curriculum goals, -and to develop system-based curricula.
The consortium could also he!D train the business and public sectors in
the use of CSPs for policy maring.

[
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manner:
1)

2)
3)
4)

) 5)

Ll

. 6)

7)

8)

9)

11)

12

The tasks of the consortium could be outlined in the fdllowing . o3

-on school advisory or policy-maki_ng committees.

10)

ideveloping community profiles and a community-based social science

42 . .
Y -

L4

. - - M

Development of a national model for the pfeparation of Community

social Profiles in local communities. . . _

Preparation of additional Profiles with particular emphasis cn ~
metroﬁolitan‘and plannhed communities. ) )
Preparation of fictionalized Profiles, based od‘actual,case : .
studies, for use as models for othexr communities. - - , ’ .
Improvement of interview techniques to ascertain students' ' ]
images of the future ‘and their plans for the future. ) .
Development of curriculum materials simulating experiences in
communities complementary ‘to home communities. .« - .
Development of a staff training kit explaining tﬁe use of CSPs N
for decmsion making. The kit would be prepared for use by

schcol administrators, teachers, and community leaders serving . . P
oeveloément of aﬁ experimental course for téacher'traininq

institutions on tﬁe preparifion and use of CSPs for decision .

making and teaching. -
Initiation.of a workshop for members of local educationﬁl

%accountability advisory boards and other advisory groups, in-

cluding members of boa;ds of education. The theme of the work- . -

shop would be "Identifying Educational Goals for the Future.of N
Youth." .

Initiation of two institutes--one for plaﬁning groups and one

for business leaders--to develop skills in interpreting CSPs

and using them as tools in the decision-meying process. -

Institution of an annual regional conference for youth and P .

educators fromatural,.groan, and suburban comhunities, entitled

14

"How to Prepare Youth fop'the Future. "

PreparatioﬁAand testing of a manual to assist communities in

.

curricula. .
Preparation of an annotated catalog of community work experiences
classified according to unskilled, semi-skilled, skilled and

professional occupations. . P

L
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. 13) Initiation of experimental proqrams to den\onsttate how to develop ”

an interaction betwesn- work, knowledge,..and "future awateness,
If some &f these ideas expressed in the Agehda were translated. into

a program, the design coyld be the prcper response to a national concern o ',
dramatically expressed in the 1965 Economic Report of the President s . ' s
Econamic Council, which mt;d P *a- = .

% .

‘Rural-urban mlgrat.ion has created problems of adjustment

for the miqrants and for the areds receiving them.  Existing, - ‘
urban educational systems, social groupings, and economic ! -
“structures have been unable to absorb thly the rapid inflax *5 '
of the poor,”uneducated,.and unskill among the rural miqrants..

Many have found it difficult 0 adjust to t.he new economic

and social environment. - Because the lack skills, they are ay el
handicapped in an industrial ‘socie which is .-.ncz'easinqu . A
replacing unskilled labor with ski led labor and machines. -

'l‘hey become victims of impc;rsonal business fluctuations
which affect most heavily the younger, the lessrskilled,
and the "hon-white workers. Apd, if unemployed, they cannot . .
fa}l back for food and shelter on the extended-family system . °
o’ a traditional rural society. ) s

Since this statement was vn.itten in 1965, the time and space mobility : h
of the youth has increased. 'Doday the direction of migration is not” as
“cléar-cut as it was _;1 years ago. Metropolitan and rural school systems ‘

must enter into a new alliance to prepare youth for_the steadily changing R
environment in time and spac.e. The Community Social Profile Systei}\;,if Ty
adopted for wide use, . 'd make a major contribution in helping- to prepare .
YO\;th for their futures. : .- ) L -
. * N . ‘l.v
. 9 L
.

. 3 . . ) ' -
v . . %
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Part' III

{ - - M
’ o Léarning Activities Based on the -
Community Social.Profile . -

-

In this Part are*presented a wide variety of learning, activities

R developed by the cdlorado Project and appropriate for use in most gom-
. - . munities-around -the uhited States. The purpose of this section is to
L ~ .. show the richness oﬁ a curriculum based on a Community Social Profile,
. as well as_to prcv de some immediately applicable help for classroom
k' o teachers wishing to invdlve students in community-basea learning. Most,
- ~ if not all, of these activities can be, used without. the prior preparation .
| of & Profile, although having a Profile of the community on -hand would
i . \ greatly enhance the acttvities., Student findings as a result ogapany of
; . e " these activities, also, could produce information to be included if.a !

2

L. . . N

- Profile under development. ’ . - - . . .
- ) . The activities are grouped by typés of "awarenesses” that they are
W designed to pfomote. Thare are ten categories of awareness: value

—

>~ . awareness, social reality awareness, problem awareness, system awareness,_

5 . o spatial awareness, historical awareness, wcrk awareness, laisure aware-

-

- ness, and knowledge awareness. ) ' . ’ .

C o . . .
. * ] N
¥

- Value Awareness Activities : - P %F_

. . ‘-

: values are jdeals and objectives. that people find good and desirable.
Pergbdgl values guide people in their individual behavior-and decisions.

|
|
?
E
o Community values guide people in their social behavior and group decisions.,
L . vValues help define social problems by revealing the distance between what .
iq A is and what one's values insist ought to be. I )
[ * Students should become aware. that values pervadé our thought and are
the basis on which we fqrm opinionsmund ‘act. The student should become
aware that most small communities have moved {rom a homogeneous value
[‘ . system to a heterogeneous one. Just as the, student must become aware of’
the causés of the community-s iniuial homoqeneous value system (limited
- value sources,.common goals during pioneer periods,and the like), so he
or she must become aware of the conditions that create a heterogeneous

L or
) value system. . Cos ot ! - "
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The single mostmimportant factor~is the breakdown of:community
’ isolation in an increasingly mobile world. The. migration of outsiders
into previously isolated communities, the delivery of natlonal magazines
and newspapers, ‘the reception of national radio and televxsion programming.
and the national distribiition of motion pictures all contribute values
that are new and, sometimes, in conflict with community values. Whereas

the older generations in the community receiyed their values from family . ] e
. - .tradition and established réligious and socialyinstitutions, the younger- :
generation is~asked to accept not only community values but also the ‘ -

values taught by the mass media and other extracommuugty sources.. I .

this waY“a "generation gap" occurs within the value system of the community. ‘
L ‘R:; Another reason a community s homogeneous value system is replaced by C MR
a heterogeneous value system is the national trend of growing ethnic pware-- - .

— 'ness.“ Wherever ethnic groups in the community'assert'their“unlqﬁeness,

they challenge the traditional concept of the United States as a melting \ ) -

. pot, in which heterogeneous elements were expected to’ become homogen zed. . ,
- The concept that replaces the melting pot is the concept of the smorgasbord-- L \.a?
a situation in which each separate identity with its urniique values demands “ o
to be preserved Thus ‘ethnic awareness’ creates not‘only an awareness of/ L L - T, .
, the complex social composition of the community,‘but alSo an awareness 6f”—; : _\¥ |

| . .

the complex composition of the community s value system, . . »

- - . Objective: As a result of this activity, students will, become aware *
of the rich sources of our value commitments. . ) ) ‘
L ; Activity: The class may be divided into three groups to review the sl T,
. ) following documents: . ’ ';'f = )
' 13 the Declaration of Independence ' e, v S
L . 3) the Preamble to the Constitutidn . a

A
3) the Bill of “ights )
As a result of ‘their research, the class may prepare a list of
the vaiue commitments éxpresse?l in the document they have studied.

; They may discuss how commitment to these values may create a ’i
. " system.of velues on-which the quality of Iife in the community s f
p may firmly rest. As a follow-up activity, students might . :"?
prepare & display»entitled "The Heritage of Values for Building ’
‘a More Perfect Community. A - ’ :

’ . . ' f Gt
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bjective. As a result of this activity, etpdents should be able
+ to comprehend the dcminant values of the United States and ?.‘a

scma of the incompatabilities and contradictions among these

values, .- Further, they shduld discover how- the hierarchy of .

4 L 4

values changes over time. N - . N a .

~
-

Activity: The teacher may presegp the following'ls values, vhich
.haye been important value commitments in the couxrse of American

-

history., Lo

1) ~achievement and success
2) the work ethic - %

3) a moral orientation

4) humanitarian mores-

é) efficiency and prac{icability
6) a belief_in'progress :

7) material-comfort -

N

-

8) equality
9) . freedom
10) -conformity as represented in the concept of the United,,

’ States as "melting pot"

ll)‘:nationalism:and patriotism
12) rugged individualism )
13) racial superiority *
14) faith in science and technology .
15) demoéracy . T .
The class may prepare a ffannel board- and 15 signs, one for ‘
each of the value commitments listed abgve. The students may ‘-
\pull the-signs out of .a hat.and attempt to explain what actions
a commitment to this value would entail. The class’ may discuss
each value in the-following terns: s .
"\ 1) Does this value guide us in building a’more perfeot
N\ -unfon? 7, ’ . s
2} Is commitment to this value as impértant today as in
Y S

¢he past? - LRI ' -, N

3) Are there any limitations (euch as resource scarcity




. . When all the values have been placed on’ the flannel board, -

Y.

; . k. students may eliminate those values which the clags has °~ A - » .
T Y lenged (such as a value commitment to raeial superiority,) ot A‘,

: T ~ £: may z’earrange the remaining values irto a hierarchy that, . IR
- T would ensure a better future for.the comunity and for the _ . &
A T e ‘.\,;_ 2otk
. ob]ective- As a result of this activity. si;udents should become P

< 2 . : v

aware of: - . . . . . SH
" . .. 1), situations in which their personal value mitments \ - :

¢ ‘ are ia ‘conflict with conununity value commitments, . e

often represented by p.arental expectations;
- R possible conflicts between themselves and tneir parents
) i ‘. which be’ caused by differences in’valué commi tments; h ’ e

4 and ‘ ) " LT o o o
. 3).‘ value commitments identical with tlose of their parents. i
(Students may investigate whether such identical value N
< : " commitment is the result of treining by their parents -

or whether both they and their parents .l}a 6 arrived at’ - L
* similar value commitments under the infiuencé of a ° - 55

. mutual- third source.) . . i . .
- Activity: Senior hlgh school students may discuss their own and . \ Tk
their perents' opinions on the following questions? oo -l <

X .7 1) should the coumunity help minority groups Iive, work, G Y
. and go ‘to school outside their own neighborhoods? L . .,,
2) Do you feel your feeling of” freedom is ebridged by any - S
of the value couhitments of tha comunity at latge? - . L
’ - . 3) What.customs of’ yo\;r parent« do you feel you ought ‘to . v

- €

N « " follow? o e T - .
4) Are’there certain ‘customs thet your perents wish you ;o .

. \ r to t”ollow that you do not feel. you ought to fon:ow? ‘
- " The elaep should disouns the value oodmiﬁnente that n\o’tivate the T «_:
' answers o, Lﬁese questions. !reachers uey change thnse questiohs . ':*,;;
" and! develop other:: vixich’ will mt etfeetively explore the ST

"'qeneration gep" ia° t!\e velue systeu of 'their own comunities.
] 5 . X 3 A - ; .
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L

) reflect conflicts between parents and students due to their . -

0 bjective. As a result of this activity. students will be able. .

Activitz Have each student fill out a _time calendar for one week.

Y e X .
As a follow-up activity, students may draw cartoons that - o e

- .

differing value orientations toward the world. S

- . B - -
3 » ~

/0 analyze their own use of time, compare it to the use their’

peers make of .their time, and discover: ) I
1) activities aft baséd on value commitments; ‘ ‘_. R "
) 2) the use of’ time varies from.person to person, -based .
T on the person s value commitments; . - D 2

', .3) what one person considers useful and enjoyahlé’differs'°
from what anothér considers useful and enjoyable. .
‘according to one's unique value commitments; ‘and

"+ 4) that, -many times, what is. enjoyahle is not identical .

" with what is useful. . . :

This actiVity should remind students “that many activities ate

important for good mental and physical healﬁh .

A model time calendar is shown jon the follouing page. -
-In RED shade in, the time spent doing things you really
enjoy. In BLUE shade in the time spent doing the things you do

not enjoy. Put a "U" in each space that you did something

useful. Put an "NU" in_each space that you daid not do something
.useful, .. . : . ', 'L .
Give your students time in each class périod to fill dn ~ o 7 ﬁé.
their calendars.- Tell students you Will be posting calendars‘ , ‘
(without names) at the end‘of the Jweek. ' ) -
At the end of the week have each student write out a T
description of what they have learned about their own use of )
time. Questions each should answer are the following.
{) What is a useful activity? i(' «
.2) What is not a useful activity? o .
3) Shouid useful wctivities be enjoyable? S e
4) Are thare enough things £or paople to do.in your, B —;kf
omnunity? Explain. P -, .

5). What uould ycur calendar have ahown if you lived in an P
e : ‘% (

[
e TP ot T
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6) 'I{ you- could do the week ower again, what: thinqs wbuld- you

) c)xange?\ wov - .y - -'s'_‘ NV _g"
. - . _ - 0-4.‘ “ ‘ J‘ \.' . oL w o, ’ “ «\.':' ,
0 bjective, As a resulc of this qctivity, studw*s w11l be.able t:o . g

. v ok
® conduct and interpret ‘the result:s of a minj.aiturp statistical AP
’ v -t O
survey and 'te £ rd Ont: generally hov members of. their class . s X)
. feel about povex‘\'} . f“',‘ . - T L. . A

5‘ "

Activitx without: usinq names, have ehch st:udent fiil out: the ’ -
survey queStionna:Lro. on pagé so. ‘Mk a r,qy-og t‘he-qtu@qnts to - \_’_f)Amw

. comp‘ile\the results and’ post them% D}scxfu the result-. JDoes-~ .. % q:

: RS«

the class hive a pos.z.tivc;( or r.oqaflve m:titude ut poor ) ’__; . " i;

"+ people? Next havc students indiyidually write out a dpfinitmn < g

- , et ‘f::"

Jdf~poverty..: (Discuss;with ths class that poverty i‘s more £ an
a lack o;.’ monev? It also has social and nsy(.hological u.pe t'.s.
- Also poverty is relativo over time and space 9 Aa a follo :
activity., invite a soaial worker to discuqs with lhu clug thc \' ;
problems of povcrty in the comunity. ‘ChSkroom discuuion may .',‘,

LA\

reveal that: prejudices are shaped by iﬁdividuals' valuu. .

« LY >
L ¥ ‘ . . . . - °

Soc..al Reality Awareness Activitiu " N »\‘c: s .Y-‘ SR D S
. . " “tudents. s )ould r¢ laty the social sci.ence content prennt‘d o thta " N
j.n the classx:oom with the socia:l. reality ﬂny encoun,ter outsida tho clus-
room. The éocial sciences are not an: abutracticn but have a Iiv:l.ng '
conhectedness with the everyday-life of tho .tudmt. o L e
’ Social’ -'eality aiareness activities should uke .t:udent.s qarc thae
events-and changes within arfd bcyond tha comunity are cauud by naturaI
£orces (such ag drought and' earthquake) ‘and by humam\actiom (su*h a:
price changes withl‘n the. aconomic syaten uhd ch&ngu of govermp‘-al -
policy}. These chmﬁes a‘.ffcct: tl;q welfdto of the emn:l.ty and t.ho options
of the inaividdal. = . - - WS LA Tenoo o m et
. ’smdgnts nust mdorstmd' the 'iuturmot the uqud in i?hich t.hoy livu ,
* For Instancs, it the studﬁnu. live in a coal or-clpls mi.ning Qcmmity. .*’* ‘ Tl
the class shoud carcf.uuy mlyu the sociafv anty of ninirg operatiom -

: hy-personal owservation of, uning ;gonuuou w by c&rcﬂn eon-meéua;b; EORRE R

- -

i

.
,-
\““ o

f\ /‘“\ -1»'.
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PART i:

¥

Uﬂuﬂ;!l>&bu Do???

.

Figure 5,

RN

-~

When asked what we most like to do, ‘most of us have’ no trouble-answering.
whatxit is you. do, day in and day out? Your project for the week is to £ill in the time calendar’below.
F111 it out each’ day-~don' £ wait until the end of the week to try aiid remember evérything you've done.

'

But do-you -really know

| : Ho TUESDAY , WEDNESDAY THURSDAY . ERIDAY SUNDAY
. : : il : . ‘
, < A L ] / .
. 8:00-9:00 2. . | ] —
st - | | i g e
'9:00-10:00 | . - o ] =
T _%d;bbﬂﬁgggg R . -
'.f-"li:oo-;z':~oo.. &7 . : N | }
.. 12:00-1:00 | N . . N . .‘
o S - ‘ |
.l.vaZ:OO . - ) |
2:00-3:60 S . '
\\ M _', -, < ‘ :
- Q&00r4809. . - ‘ .
. . . - __%{h .
x;4:00'_'-5‘:0'0. Lo . - |
5:00-6:00 | . ' . ‘ .
//‘ .
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e L s e Survey )
o - . T o e
Le 1. Most poor people live in big cities. ) - -
y Agree_ . Undecided - Disagree - o~
A= . { ’ 2. 1If a.poor person does not have a job, it is basiéelly his fault. He -
N is probably lazy. . S
i Agree Undecided . Disagree . .
3. Most pcor people don t care as much about their children as middle- .
4 income people do. :
Agree ' Undecided Disagree.. ) .
4. Most poor people have as 'many opportunities as everyone else; they g
. don't take advantage of them. .. - ,
Agree Undecided . Disagree
» - L ° Lo~ i /\
5.  Most poor people in this country are ethnic¢ minorities. .
> << __ Agree _____Undecided’ Disagree- .
6. The poor really don't mind bad housing, unemployment, and Welfare 7
* since they are used to it. X :
Agree e . Undecided e Disagree
W S T ) -

7. Probably the. Hest definition of poverty is if a family of four
-'(husband, wife, and two children) earns less than § . monthly. .
+

ending enough money to fight poverty.
Disagree T, .

Lo RS

Agree , : {— Undeciad

—_— . —
. . 9. People have been exaggerating_ the unt.of poverty in this country. .
\ — About one out of twenty familias can considered poor today. T e
\ . *_ Agree : Undecided Disagree. ' e

10. Not only do the poor-have less money, but t ey are often cheated or .

- taken advantage of by miny me;chants. N , ) g
. Agree Undecided . Dié&gree’ ’ ‘ o
P ’ g
11. Mos. poor people spend moretmeney on liguor, than midd =income people T
‘. .’ do. . R < ™o )
. Agree - Undecided Disagree . TN

~

Y 12, The childfen Si‘poor people_ have practically the same opportunities .
‘to make good as the children of middle~ and upper-income parents. ,
Agree Undecided ‘ Disagree 4

-
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rural community, they might discuss how the construction of a big in-

"dustrial plant -in the region may affect student decisions regarding __.

career plans and options. Students must become aware of how these
situations and decisions alter the social reality of the community and
affect community-welfare and individual options. .

. Regardless of the type of conmunity in which they live, students,
need to become aware of how social é?%tydgﬁgﬁﬁﬁs and how these ¢ u‘es%&
affect their images of the community. -

0.0bgectives- As. a result oﬁxth%lging activities, studentsgkw%,]}l

°  be able to realize how events in the community, the state, @
nation, and the:'world may affect the well-being of the <

into three sections: . . - . .

1) changes in the commgnity that” affectﬂour lives,

2) changes in the nat d%hat/affect oggy ives, ard L
3) changes in the, world that affect our 1ives. > %o

Once a ueek,students shduld bring in articles and illustrations
.that deal\with contemporary events.  Students will discuss how
thesé,events affect the welfare of their community. The class
‘uill decide on the best two articles in each category and will
post those articles in that section of the‘bulletin board for

that week:s -~ . ] .
ACtiViﬁzé A committee of students could prepare a weekly report on

#

'forthconing television programs (such as documentaries, news
. programs, and specials) analyzing currentvissues;' Student
volunteers watch. these programs. and report on how the issues
presented on(them'relate to the welfare of the'comﬁunity.
Activity: A classroom committee interested in science can watch for
articles re1ated to gcience and technology 4nd report to the
€lass on how advances in science and technology may affect the
welffre of the community. . * .ot
Activitz Students may study hoy controversies in the community
affect the welfare of. the community and determine how the roots
of the controversies may be related to science and technology
to events occurring outside the community, and to g¢onflicts

_ value commitments within the community .

-
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Probfém Awareness Activities . . -

Lol

Problem awareness s the’ outgrowth of the interplay between values
awareness and social r lity awareness. The gap between the goals -
generated by societal alues and social reality represent the social
problem.5 A social problem is always a conflict between what ought to be .
and what is. °

Rich countries have more social problems since they can afford to
recognize the existence of the gap between their goals and realities.\

But also, rich countries have more options to exercise in solving social
problems--that is, closing the gap between the dream and the reality--\ -
because they have greater availability of resources beyond those needed

to provide the bare necessities of life. These surplus resources can be
allocated to solving the social problems the rich countries have identified.

Not onlyv is the United States rich in resburces to solve.problems,‘
it has'a cultural environment that is favorable for recognizing social
problems, since’it is free from dogma that imposes a narrow view of social
possibilities. The cultural,environment of the United States.is also
favorable for the solution of'social problems because of the American
value commitment to pragmatism: Y
4 . ‘Students should use the scientific method in their analysis of

- community problems by applying the following steps:

t

1) .Symptoms of the problem: The outward manifestation in the ) -

’ community that.something is wrong. The symptoms may be dis-
At\ covered through newspaper headlines, political campaigas,

_ strikes, protests from pressure groups, ané the like. ) _

K 2) Aspects of’ thndproblem- the economic, political, and ethical - C T

dimensions of the problem. ‘Students shauld ha.able to argue ) :

e . why society should be preoccupied with the problem. What are N
the dangers if the community ignores the problem? Neglecting .
the social prohlem may lead to awaste of resources, to political’

y \

-

|

?

;' e polarization, and to injustices. “ S : <
| 3) ‘Definition of the problem: description.of the gap between the R
r" goal commitments of the community and the social reality. ' e
y . _4) Scope of the problem: the extent of the prcblem's roots and S
| 'impacts. étudentg should be able ‘to gather and explain statisti- - .f

cal and other information reflecting the magnitude of the problem.
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5) Causes of the problem: Students 'should be able to apply the
analytical tools of the social sciences to explain the causés e
. of the problem. ;
~olution: Students should be able to invesrigate the roles /'

!
A

¢ ot g "that different segments of society (individuals; voluntary ]
- T groups; local, state, and federal governments;’ etc.) might / e
play in solving the problem. The students should be able to

weigh the costs and benefits and the effectiveness of various

S

'\c measures now in force and those recommended for the futuxe.

. s e bjective~ As a result of this activity, students will be able to S
- ) analyze problems in their community using a systematic problem- . )
- . solving approach. ;o ) ;
) Activity: Have students identify problems in their community and l:?
i --~+ follow_through the steps given above. For instance, é probiem V y
xi . = your students might work with is poverty in your community.
To investigaté this problem, the class may be divided into . ;
“ , five committees with the follcwing functions: /
. ’ Committee One will investigate the ﬁymptqms'of -
| the problems by looking for any -outward manifestation '
. ’ v " of the problem that might be revealed by’newspaper
- . articles, unemployment lines and 80 on. ¢ ) g
, ' _ Committee Two will study asbects of the prdblem. o ?f
' Mock public hearings might be held in the community ) . ‘ g‘
- by a simulated Congres$ional subcommittee. Witnesses .
5 ‘ ’ might include° o i . \ - ‘
1) an economist who emphasizes waste of talents, ) :
. . .2) a politician who emphasizes political tensions . ¢ o2
- . " between the haves and the have-nots. . ' ‘;;
) S 3) a sociologist who emphasizes the impacts of . g'\‘
. poverty upon family life and upon increased social "j
behavior such as vandalism and crime; - iﬁ
4) a psychologist who emphasizes the despair and 'ﬁ
\ - frustration caused by poverty and the sense’ of
. ¢ usefulness and lack of self-worth caused by the .- Qii
. ‘ inability to provide basic needss .
; K ) - '! “ ’ i L o .
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5) an anthropologist-who empha'sizes the cultural

-
- .

dimensions of poverty; and
61 a minister who emphasizes the ethical implications
of feilure to recognize poverty within the ccmmunity.

-

-The - class toaether~cou1d then-define th,e prob],em; for—A** e
1nstance, How can our community provide an income for its members

to assure an adequate livelihood? Then, more committees would go .’

-~

to work: o . T

!

Committee Three will search for data to, give insight
into the magnitude of the problem of poverty w1th1n the
community, such as data on incowe distribution within the
community as compared to income distribution with the
state and the nation. . R

Committee Four will investigate ceusé€s of the problem; .

.
" '

for “instance:

1) inadequate economic hase in which an industry {3ucn

 as subsistence farming) does not produce sufficient
income; " '

2) declining economic base caused by mineral depletion,

soil depletion, the decline of trade centers due to

population loss, and/or competitive industry in .

other communities which leads to shutdowns of local .
industries; i :
35 discrimination that L s some members of tSe
"community from employment; : ¢
4) impact of national or international events; _ “

5) shift of demand due to aiterations in income or
taste (for instance, before the "energy Crisis,"”
. ‘coal-based communicies were-depressed 5ecause the '
_ energy demand had shifted to o0il; or since hats A
have gone jout of fashion, New England communities |
based on the hat industry have become depressed); and
' ‘6) lack of thil and/or inadequate education on the

part of those unsuccessfully seeking employment.
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! . -~*{bmmittee Pive may wish to divide into three

~ . separate subcommittees to study different solutions to -

+

the problem of poverty within the community:
1) The first subc¢ommittee can investigate what .the
poor can do themshlves to impvove their con~
dition through»educatiOnal and retraining

programs.
5 '

Theﬁsecond subcommittee may investigate what'

=7

volunteer gréups (including church-based and
_" . business-basTd organizations) can dc through T
‘ e g charity or improved @mployment opportunities.
’ 3) The third subcommittee may-investigate existing
\ o government anti-poverty programsvon the local,
state, and national levels, and may research new Can
proposals--including relevant civil rights - - .
- ‘ legiglation~—aimed at|improv1ng the effective- i

O . ;. ness of the government s anti-povsrty polic1es.

c = jhe'very detailad format given for this activity can be adapted

to serve for classroom explorations of problems, which the class s

s
~

. ’ can identify within their own communities.’ .

rw‘

. ' Svstem Awareness Activitles* _ : ‘ ‘ . . ,ai

4;7 5

' Every community is made up of a natural system and a human-made

system. The natural system, or ecosystem, is composed of three group&__

of = omponents.o - R | A
- 1) physical factors (climate, soil, water, topography, etc.), _ ““i

2) 1living organisms (including humans), and |

53) interactions among living and nonliving c?mponents (competition,

~ -

erosion, decomposition, etg,). .

- . ‘I
An eeosystem's only goail is to maintain its own equilibrium, the

nature of which is unpredictable. 'If the existing équilibrium is , T

) *Sae also System Analysis and Its ‘Use in the Classroom by Kenneth
. 8oulding, Alfred Kuhn, and Lawrence Senesh, Boulder, |CO: Social Science ‘
Education Consortium, 1973. ¢

.
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disturbed[by nature of humans, there is np guarantee the new equilibrium

will replicate the prior one. For instance, the ecesystem regained its

equiliﬁ?lum after the.disappearance og the dinosaurs, but the new

eqpillbrinm did not ‘contain dinosaurs. . ’ . ’ s

-*;:With%ﬂx? ?mgcosystem, each ‘component is also a system. For instance,

flsh and plants are each self-contained systems as well a3 interacting

systems. ¢ o - \ :
The purpose of all living systems is survival, bute«in the ‘case of

humans thfre is a purpose beyond mere strvival. Humans develop new ideas

and accumu’ate a culture-for the purpose of attainlng a deliberately-set

'goal and they develop other systems in the1r environment that will aelp

them accomplish their goals: Human belngs,technologlcal systems are goal
criented and, in fact, often contain self-correcting mechanisms. Many
human social systems are also goal ériented For instance, the goal of
the family-is to provide mutual support, especially in the rearlng of

children; ‘the goal of business is to maximlze profits; and the goal of

<

covernment is to maximize public welfare. . -

. *

All these systems--the natural, the human—made, and humaps themselves--

. -,
by

are comnonents of the communlty.‘ The community, itself has goals of its
ovmy all of whlch may be in conflict with each othar’ or may strengthen
each other. : -

.. Human beings are the coordinators of these systems, but unfortunately
numans can create social and technological systems that nay cagse

irreparable damage to the ecosystem and tc human health and happiness.

To maintain harmony among thege three systems has become a national

" tobjective, asevidenced by the U.S. Environmental Policy Act of 1969, which- * = R
8 - .

. . -

states that - ) \\ i

. Congress, recognizing the profound impact of man's activity ofi
the interrelations of all components of the natural environment,- ’ .
particularly the profound influences of population growth, high-
density urbanization, industrial expansion, resource exploitation, .
and new and expanding technological advances, and recognizing u
further the,cxjitical importance of restoring and maintaining v g
environmental quality to the overall welfare and development of ) 7
man, declares,that it is the continuing policy of the federal .
government in cooperation with state apnd local governments,
and cther concerned public and private organizations, to use
all practicablc means and measures, including financial and
technical a.sistan¢e, in a manner. calculated.to foster and,
promote the general welfare, to create and maintain conditions




under which man and nature can—exist in productive%harmony) S
and fulfill the social, economic, "and other requirements of - L
present ahd futu:e generations of Americans.

4In order to carry out the policy set forth in this Act,
it is the continuing responsibility of the Federal Govexrn-

_ rent to use all practicable means, consistent with other b
essential considerations of naticnal policy, totimprove and = ) ) o
coordinate Federal plans, functions, programs, and resources ; G

to the enid that the Nation may-- .

1) Fulfill the resbonsibilities of each generation '
as trustee of the environment for succeeding .
generations; . . -~

2) Assure for 2ll Americans.safe, healthful, producEive,
and esthetically and culturally pleasing su;roundings.

3) .Attain the widest range of beneficial uses of the
. environment without degradation, risk to health or
safety, or bther undesirabie and unintended consequences; -

4) Preserde important historic, cultural, and natural ot
aspects of ‘our national heritage, and maintain, wher-
ever possible, an environment which supports diversity
and variety &f individual choice; . A

5) Achieve a balance between population and resource use
which will permit high standards of living and a wide
sharing of life's amenities, and

6) Enhance the quality of renewable Yesources and approach
the maximum attainable recycling of depletable resources.
(Quoted in Fundamentals of Environmental Education. . .
1976) ; C
For such objectives to be realized, each citizen must become aware
of nhow such.systems interact in their own immediate environments. '
¢ Objective: As a result of this activity, the student will under-
stand that humans have the ability to create social systems and .
the option of bringing their social systems into harmony with .
_the ecological system or of causing irreparable damage on the
cormmunity, regional, national, and global levels.

Activity: Students may study the chart ia Figure 7 on the follow-
ing page, translating.its general categories into specific

ioc%; instances. : N
[ . .
¢ L
¢ gjective. As a result of this activity students will be able to - ¥

understand the extent and nature of systems whose interactions T

v E e v '~”:jl\
combine to form the underpinnings of the community as a functional .
unito . . . ‘;’ N . ) "' e
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’ ' Figuce 7. . S .
0 - .o N )
. Interaction Betwgen the Social System '"
. ' 4nd ‘the . .. . . ;
) . Ecologilcal System ’ . SN
- ‘. . ; - - L
~ ) i \ : Man, to - . ) ~~.
gain control over nature and destiny. - .
' . . .creates
. L Social Systenms . )
made up of.... | €— - \\ .
Economic . * Political Cultural -
"System System System ' :
to act upon the to act upon the to act-upor \the | '
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. tivitz-‘ The teacher should mentiOn the announcement, “all. syst*ns E
go, before a. space capsule is Iaunched from Cape Kennedy. Ndte \";H
that many different tecimical systems are needed to launch and S
orbit the spacecraft, sustain the life of the astronauts within, y
ensure radio contact, and provide- for a safe la d1ng.;~mhere*7 3 "‘,Q
are rocket/and firing mechanisms, fuel systems%?devices for ?\\, - ,1
Jettisoning used rockets, space capsules have an oxygen system, - RS
food system, power syscem, communications system, tracking ° s
sfations have radar systems; and so on. Each of these systems - \< i
must be in perfect wor,ing order before the capsule- can be- . . L N\

> . launched Ask the students td cive examples of systems within. t

- s

the communit - systems, communications 'systems, food

systems, fuel sys ems, waste disposal systems, "and“so on. X
p ) o
Discussion shoul/ bring out similarities between the community. - -

and the’ spacecraft, emphasizing how, in each, all the systems

> fust function in harmony if the whole is to function properly. !

Pl L

b As a follow-up activity, the class might discuss how the " e
disturbance of any one system affects other systems and upséts TS

. the- balance of the whole. To illustrate this delicateéyélance. ‘ ;fz

between sy /ems,.students may construct a clothes hangér mobile \, i ;?

withtcut-o t shapes representing various sytems within the

,commpnity and‘watch how removing one shape affects the others.

hY

¢ Objective: As_a result of this activity;\students will be-able to
see how developments within one sector ‘of the community affegt S

o~
e

_ systems thr?ughout the entire cdommunity. . o
Activity Students may organize a.mock city planning commiSSion
meeting to discuss an application for permission to build a sub-’
division ofIlz new houses. Using city. maps; the students should :
- determine the modifications that such a suodivision would ' ' - =

”

- \ .necessita.e in the following community systems:
" r l‘ .

- ' 1) water and sewage - s . s
2) streets . . LAy U
‘ ., 3) scﬁools - { / L
%, . 4 lPOW and telephone - .

- K " . - /)
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5) parks
6) fire, -

: . -

¢ Objective:- As a result of this activityy students will understand '
“the impact of changes in the natural system ugon systems made }
R o
tiv;ty Studenﬁ§§ﬁay collect news articles that show houjthe .
impact of pdwerful events in‘the natural system produces events-'

. thhin human-built systems. Articles can show how natural’
* _events may affgct humans directly {(as when a blizzard.causes-."
: loss of life) and indirectly (as' when é blizzard interrupts '

" the food distribution system by freezing crops or closing roads,
preventing the movemerit of food to markets) Other natural
events which afféct humans and their systems are drought, flood,
earthquake, precipitation. and depletion of population of

N, certain helpful species (such as honeybees, as a’ result of
pestic-de pollution). Student,.may discuss what measures may
be taken to Drotect humanh-made systems from the brunt of
natural events (such as the construction of flood levees) and
how the -pattern of systems made by humans can be ohanged to

. minimize their sysceptibility to natural events (such as land~

use regulations against building in flood plains).
! 4

' * bjective: As a result of this activit . students will be able to
understand the relationship betwe

community goals and' the

-

. , creation of systems to help meet ese‘goalsﬂ T,

. ’ : . Activity: students may discuss how th goals of a communityiare ;
ERUEE R . generated by the value commitments of that community (see Value

- 4

B 3 Awareness Activities above). Students. may qroup community

- | ) ) ; goals under these headings. .
l) .a healthy community

) 2) a beautiful community

3) a safe community
- Studehts may discuss how syste

-

- e s -
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systems within their community advances or hinders the achievement of L™

: , o -community goals, and what~” adjustme*ts of communitv systéms 1ze needed ror » _ }
SR + bring about the-better fulfillment of these goafs. . .- .~ A
‘ - s T 2=, ~': oL - .,‘:’5;

"~ ] ‘: e __l_a_je_m:_fy_e_, As a resnltv of this activity, students should be able_ . R ;'. . \’0’

Yo, . . | . to discove? that the commm*ity is a system where evety function v *:;
. ol | relates to every other funstion. N . T .+ T o

? . ' - ' M “The t\e«acher may, identity the f.ive main organizahons of . 5 ';;:;
Y- the commun & ana wrifs" then on the blackboard: | tamilies) - - S
; ’ . y S0 ) reignborh v.quntarg operat],ons, profit-makin§ ent::;g;iggg, ,‘;’ ) "f‘. ’?i
. .+ . -and government. Eive students shtuld be, seiected, representing RN

one of theffive orqanizations. Edéh student will explain trans- o

“ ; - .‘c : acti.t:.onsc hetween the organization hq/s.he~ represents and the: . .", r
. - R B gother £our organizations. ihach will ‘explain “how the organizaé"
‘ | . } " tions are relatéd through selft ish, generous,.and, sometimeé. " ‘
Faom T . hostile transactions. For exampley the student representhQ' -:‘ : >
.‘m | ;'?- the family may explain how one fami..y completes transactions ' : I N R
L - T' : . - * with otner famil‘ﬁs, with the neig@orhood, with volunta:y . / R ‘
o .organizationspyi'ofit-making enterprises, ‘and governmant e oy
T T . “_”aqenc es. The student repreSenting -voluntary org&nizations - { ?’j:f?jf’
L. g " -‘ ' \ . may accept S%naMns in money or ir kind from the other four l e
L ~~'* . organizations listed oR the b.lackboard,.in return for which ‘?' T
R v, ‘ ] o N“ \the voluntary organiﬁzatiun gives services and' social stability P j
v P ) , . to the community. The student representing husiness organiza- . s
R . ’ ) . tions may descmbe h6w profit-making motivates\bu’sin. usses to - ': 4{'
' . . produoe goods and services for the Comg.mity -and Yow such . - ~F
i "_._. - ' selfish transactions. may bemefit boths private and general i - . -‘_‘{}‘
(.C - _ ) . terests. However/ it muy be pointed out, that the ntarket, 1 ;:;'.
c. T . which _helps to produce what consum&rs want may also incuz' o e ps
oL © - ‘costs to “the cnvd.t'mt and damage health and-welfare.’ 'f’ Lo i‘:' ‘.Z'
Sy - T . ) : e e «"- °
L ’ Spatial Awareness Activities:” . ° b 7 ":‘. , T . -
, ," The earth's resources,both human and’ -nonhuman,-‘ai'e nneqp:.lly gis-’

: ‘\uted,. ' Studentr; should become aware of the -advantages and 'disadvan— . ,'--7

- - tages of this, uuiequal dlstribution of xesouz’ces °by considering the -

following points: V- . / ey e
‘ [

- ' -
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Each community has ‘been given a unique share of ‘the world's human

Y - g -
~ . P

i and nonh\m\an resources. : * i e

-'2) Each,conmunity is responsible for the careful stewardship of its

unique resources. o . . \ v

- I -
3), The upeven distxibution of resources also entails an unequal .
distribution. o" catastropaic haqards, S0+ that the whole of the-- — o ‘l

eartlt‘s resources is not in peril at any- onektime from any one” .+

hazard ! A LN . '. s

¥ -~

The unequal allocation establishee “a range within Yhich the

B r

.conununity can “achieve an optimum size and strudture‘ and :_.- \

determines the characterist:ics of the hmian-made environment. .
¥e

v ak the size ahd sha‘pe\of a community may be determined by

the coqf" rmation of river valleys, uninhahitable terrain,

- O
and SO- one. : ’4. i i e ‘.'g‘N.

® - *

The "andscape and \location of a community may’ determine

]

-

its isola&ion from other communities or the ease, with
" which it may construct;ransportatim and communication

‘ systems o 3 i
- c) ;l’he economic base, and” indeed ‘the very existence -of the

: «m community itself , may be ¢ detemined by the longevitv of
g natural resources on which the econoxﬁic li:feq of *the(
comunity is based ”'Commmity pianners must« consider-

natural fact.ors such‘ as whetﬁer the mines wiil play out, _
whether the soil wil]i give out, and whet.her the timbe:

t - .

- \ forests will give out. j v LR T .
.5) ° Because of -the uneven dist:ributionv of resources, no comuni.ty is .
an is‘land‘ Because ﬁo co , ty Q\ag..the resources to' meet all its .

* * needs; all omunities become interde*:endent. : An understanding of

«.""

\ this interde ndence will help sthdents daveIop awareness of a -
,qiobai coi!nuunity. Ty :.g' i e ‘;‘ 7
6) SPatial &wa:eness determinqs not onlv’the limits oi’ economic

qrowth hut: also the 1imits. of human alteration of the physical.

N e PR, .

envi:onunt.ﬂ,,_‘ Lot T SR w ¢

N -, - P
K ‘. o E -y -

. gtudents phou‘ld become aware o* the phy‘sical characteristics of their
comunif:y. its lan‘dsaape ana. the quality of its soil its water resoufcds,

oy
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and lts climatic a&dvantages and.disadvantages. Std!ents should become -
aware of how the bedrocb of their town is in fact the bedrock of its

‘

systems, values, and attitudes.
i Obiectlve. . As a result of this activ1ty students will become ]
famlliar with the natural features of theim “community -and w111
| be ?ble to provide ~nswers to these questions- -
1) How has the natural settinq affected the way of life. in -
< - this area?
2
Activ1tv.
Nystrom #DD1) and asked to locate tneir state, ‘their region
within the state, and their community Working individually or
in small groups, students could be asked to locate and draw the -

.o

A

/ .,
? 2 ; -

How have oeople living here affected ‘the natural set: ing?
Students,may be given a map of the United States. (such as

boundaries o Lhelr community and to llst the major physical N

features of-the-area, such as elevation, vegetation Zone:s

i
; streams and ivers, mountains and mesas, roads, railrdads, and
en, studénts might be asked to determine the

- f;”""

air"lelds.
= A,_--r-.ﬁz’&.-:l

dlstance in mileqrto “the Tive nearést cities;to-the cbmmun*fy

and, then, tﬂ cnswer the following questions.

% - 1) What is the size of your comnunity compared to other o
L - 7 commu&aties in theﬁstate? Lo .
2) hnich f the other communities do you thlnk compete with’ é
- ) your co ity in trying to attract new business? |
R '3) Why are qther’communities larger than your own? ]

; When this work has been completed students may discuss these

questlons. \ : \ L ’M_“;'%
. why gn_.];;ght [\J\eople have first settled in this &Fea? Where /‘

. did théy live when they first came here? Has~the\ ) 7f?i

E choice of pl?ces/fo build homes changed over the past ‘”%

! . 75 years? _Esplain. —_ :4
N P 2" HoW many ways|can yoy thiiik of that the patural environ- lf
! - ment has influeiced how People live here? ' ffﬂ

Do yot balieve \the natural setting, and its influence on ‘;ii

population dens ﬁ%#

\

Kﬁy, .acces§ to other communities, and 8o

on, ‘affacts people's attitudes .toward their neighb01s?
1 A ¥ .

In what ways? .

(3

%Le;q; ’XJ»)} *L‘ ’"M
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- ’ ) 4) Do you feel your community is isolated from the rest of ©
%7——~—- N - . ‘ the woxrld? _ \Mn‘ ced . 'E§‘§
s ‘ . . & 5) what things might be considered the result of -"being . (%
N ' ) isolated"? . A . ) '_;Q

o 6) What things have happened to change the community's

degree of isolation from what it was 75° years ngo?

T SO years ago? . 25 years ago?
I ™ 7) “What have people done in this area that has changed N

K3

% the. natural *system? ) o~ . .
g - . " 7 8) Would these changes remain if people left the area? . ‘ ‘Q?
3 - 1 . i
- {ﬁ . ¢ For how long? 4 - . .
% . . ; v L
e . . . u\- ) £ . \ ‘.’ _ - : N Lo .,,i\fl
L Ob]ective- As a result of this activ1ty students will become aware = ' °;>§

o of the relationship between the natural environment and the e
economic activity of the community. \ . - 2

. \
Activity: fThe teacher will present an—enlarged map of the community

_ _ and its topography to the class. The map should be- placea next

\,\\ -l 4

mva
-
-

class should discuss the follow1ng questions‘ =3 .

“re o -

1) wWhat is the topography of the community?
what g the climate? .
How available is dland? How available is water? I

How densely populated.is<theﬂaré"?‘ “(This information

D
~

o W
L

o e

e~ "¢an be aetected frcm the distribution and size of

towng.) ¢ .

5) How well does transportation system'connec€'§our
Hcomﬁhnity with the rest of the region and nation?
After the students discuss these qpestions, each student -should

£i1l out Vhe following questicnnaixe.iﬁ

i) i
e -

£ - 1

. Vs ] ;..
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-

Econonic Feasibility of-Brinqing New Indusfries to theveummunitﬁ

hd
)

k"(

I

L ) R N )/ . ' ol
Whicﬁfbf these proposals has  the greatest feasibility (GF)?
. ‘ © . meghwun _ feasibility (ME)?

= G " i n feasibility (NF)?

-~
- P

Mark each of the foilgying GF,
. . ~

Industries ich require ’'scientific and pro- N

fessional gkilldi~" o

Industrie*“pﬁcgu Jfgwapplianees—ﬂuch

. . refrigerators et { ’ i

. Industrifes with the\economic base of mining.,ﬁ’

Indus}fies with “the. economic ‘base- of/tourism.

Industries with the {economic base of agri-
e culture such as pack giag, canning, and ; .

. pxocessing, .° -
Bmdustries which requgre mininum watez.

1

Industries seeking a pleasant environment

N -, such as parks, entertainment, adu' t T .

=X2T

. ‘ . good hot szngWCOnaitfbnsr goodipnblfcfheal
Industraes producing electronic parts.’:

- £5$»ﬂ\\ ¢ educa onaliproqrams, ghcpping distrigtsgx;‘f‘w”’

T - Y Industries necessitatlng cheap labor.
By - : Industries of individual ownership or ,
- T T 1 partnershlp. .

.After each student_fills out the questionnaire a few students
sqbuldicollect and compile thé results. Then discuss the
/économic future of the community. . .

-
~

»
. N - .

¢ Objective:‘ As a result of%bhis actiyity, students wi;l beccme aware
of the uneven distribution of the water supply in therU.S.
Activity: Students shoulé study a U.S. weather map to find out the
ayerage.precipitation rate for different parts of the country.
. They shouidncompare'their community to the]rest of tﬂe country
. - and shouldhdiscuss the relationship between agricultural
pursuits‘engirainfill in their community.
A ," . .
* bjective- As a result of this activity, students should be able
to cite many different ways “that humans change nature’ for
‘better and worre.

~.
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Activitv: To demonstrate that humans have changed nature's regions
to meet their own needs, have the students describe the state
of their community. Ask them to identify changes in the region
and present reasons for the changes. List all the xreasons ’

" given by the class on the chalkboard. Then have the students
take or collect photographs of activities such as farming;
lumbering; mining; constructing dams, artificial lakes, and
irrigation ditches; bulldozing mountains to build highways;:
and building new housing projects. Pictures of junkyards,
auto parts, scrap heaps} and\garbage flowing into streams

. and rivers could also be collected. Arrange the pictures on :

a bulletin board.~ The display might be called "Man's Labo- )
Changes the Landscapes of our Region."

Higrorical Awareness Activities

The development of h1storica1 awareness is usually neglected 4Yn .
:ce soc.al science curriculum today. Many students have little or no
séns**‘vi*? tb ‘the relationshio between the past and the present. ‘ Many

e s:o*y only as a ‘sequence of dates and do not recognice it as a

w

rocess in which the present is the outgrowth of forces operating in the

"3

past. . The situation is still worse when it comes to seeing the historical
relatispships between the community and national events. Students .also
often fail to realize that just as the present is the oulcome of the past’
so. t“e vresent is a moment in history whose outcome will become evident
in the future. - -

Histery can lend understanding, for the roots of many cr atemporary
orcblems can be found in the past. Further, history can help the students

realize which comtemporary p"oblems are alsc problems which have persisted

-throughouz the history of the community. But historical awareness is not

restricted to the continuity of viewing community problems; it ls also a

méans of viewing the continuity of values and. activities which can help
ive the- students a sense of the richness of their community heritage.
An nxample of an histdrical awarenesg that might- be useful to Stu-
dents concerns changes in the com&uni;y s occupational structure, From
the yiewpoint of economics, almpst evexy community has a primary -

2 b 4 - >
2 . .. N

3
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occupation (such as agriculture). secondary occupations’ (such as manu-

facturing), tertiary occupations (such as sexvice industries), and

quaternary occupations (Such as knowledge industries). In some conmu-

T s ae - : : . . N
nities, the transition from the dominance of one occupation to the

dominance of another occurs at easily identified historical moments;
s, *

in other communities, one occupation or another can be seen to have a

coA@lnuous dominance in the history of the communlty. Becoming aware

of such dominances in the historical life of the communlty will help theﬁ

’students dain an awareness of the history of the economic base of their
coqﬁﬁnity.r
¢ Objective: As a result of this activity, students should be able
) to generalizg their findings and to identify some of the ways
in which their~community‘pas grown'and/or declined.
Activitzzc To demons=rate that the growth of a téyn can be .easured
in several ways, éppoint a éommittee to prepare a graph or wall
chart showing how their community has.grown or declined duringmLY
the past 20 years. Provide the committee with the approprlate .
1s~5hown»in~L T

el .- .data for_the graph or chart,u‘A sample waIl dhar’
Figure 9. R i
Figure 9. i ] i -
\\\\\iii?sticks of Our City's Growth
2. )
< T : 3
2 | 20 years | 10 years; Today 10 years: 20 years!
I ago ago from now! from now
Population I i
' {
|
School enrollment l — |
Land area T .
Housing units i
Employment |
Value of products . .
produced . P
Retail sales . r .




To help the students understand that the present is also a
moment which theAfuture will regaré as history, and to help
students develop a sense of the future as well as of the past,
. students should be’ encouraged to consider what shapes the
historioal patterns within their.community will grow into

during the next 20 years. , . Lo

A
» -
. E *

e

¢ Objective: As _a result of this activity, students will be a..e to )

4 traégythe movement of their family and to place themselves
%ithin the historical éattern of their family's mobility or o -

immobilrgy . ‘
o : T
Activity:® “To discover vhat mowes-a family has made and the reasons
“w ‘c Y
for the moves) students should interview ‘their parents and . .
i
other relatives, using these questions. .

1) _Where were vou born’\ . ——

2) Where did yaqu grow up?)f ’ P

3) What other pldces have you lived hefore moving to this

communit ? N7 . % SN .
> o ¥ \2’1 # /‘A"A . E\’q« - :-"/’ WL * - e
el 4) Where were your parents borﬁaj\ki N x& N L

s
TR ) <. !

- o-w~w«5)w~What~are the-places-where your parentS”liVéd? £

6) If your parents migrated to this community; why did o %,

they come? . - ) i E,

N a) looking for a better job? ' e - ‘fﬁg

' b) for health reasons? . ;r>f”§§
c) going into pdsineSSes of their own?. -~ '.;

.d) educational opportunities for themselves and ~
their children? ‘ B o =
e) pecause they viewed the community as a ) o
) "healthier" place to live?
Students can use a map to kéep track of where everyone has
lived. Usirng information from their family interviews, students . i

- should Gevelop answers for the following questions:

1) Did theiv grandparents move more frequently than their

parents?

. .
- . > ' .\ i <
f . .. ,‘L‘_V
. . L
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2) Are there any geographic patterns to the moves? Does T

their family mobility tend to be‘spread over wide . o

" areas or concentrated in only a few areas? ' E

3) Were any of the moves related to major events in C s Yt

) American history?, Was the family pa.t of the gréat . “‘ﬁ;
westward migration? Was the family displaced by the . : P

,i? Depression? Was the family part of the migratioa from . Lty

rural to urban areas?

Students may compare the information they gather ‘apout their

own family mobilify with the information available from the U.S. SRR
- Census Bureau. Are their family patterns sinilar to national - .’}
pasterns? ) ;_fﬁ\, : ' . ‘ e

{/
As an alternative to working back’ through Several gener- -

ations, the students could examine,only a uingle géheration° ."f

ﬁeir"parents-and—their—parents*-brother—and—ststers~——ht~oner- ~“~j¥j;

-

point, these brothers and sisters lived together. Where do

tliey live now? What geographical pattern emerges? What . - Jo#
# rotivated the h;others and sisters to make the moves they did s T
Tl o or to remain where they daiaz i i mﬂ_”«__,;-;ﬁ

£ ‘ e ——— -
[ s e e - waran s e -
- bl

. Objective° As a result of this activity the stuuents should be ablé
to write a short essay describing some of the changes that have
taken place in the$r community.. - ’ n .
Activity: To demonstrate that, towns change over tire, invite long- = >

. time Yegidents of the'community’to speak to the students about \ A

the changes they have observed. The students may develop PN
questions to ask the speakers, such as the following:
1) ‘Hog many years have youtlived in this community? -
T ’ 2) When did you come to this community? What,did che

~ " community look 1ike when you first Eame?

. ~3) How has the community changed sinde. your arrival? . S
, I

. ¢ Objective: As a result of this activity, ‘students will be" able to -

2

compare events in.U.S. history with events in the history of -

U ‘ _° their own community. Co

(TR TR
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Activity: Have students construct 4 set of parallel time lines

from 1776 to the .present. On the top'iine, students should
mark the terms of all the presidents of the United States. On
the second line, students shonld mark the major events of U.S.
history. On the third line, students should mark the Significant
events in the history of their community. If explorations in
the area took place before the eommunity was established, stu-
dents sheuid also make note of them. Eachistudent should be
assigned one decade to research and to report on. TwWo-person -
teams can work on decades of heavy activity. TEach report should )
include:
1) a brief overview of important events occurring in the
United States during &that decade; -
2) an oVerview of‘the}éignificant events occuring in their
own state and comnunity'during that decade; -
. 3). the impact of national events on the ccmmunity; and

4) the impact of local events-on the nation.

]

)

T

T ey ﬂor\ nwaieness Activities , ~;
> :

’ 1)
.2)
3)
4)

5)

: ‘ * 6)
. “},\ 7

to discover:

“*‘*n

»_.L“; The community should offer an opportunity to young people to partlci-
pate in work sit@iations that will enable them to eXkperience responsibilitiee
that affect others. The work situation may involve individually-executed
but interdependentiang collective tusks. It should expose young people to
experience with others of different backgrounds and ages; The work

situation and an ehareness of other work situations should stimulate youth

the relatidnship betWeen values and job commitment;

the ralationship between job satisfaction and career choice;
the relationBhip between size of income and jobésatisfaction;
the opportunities for vocational and—intellectuﬁl development

s

afforded by different work environments; { /

‘the importanqg of sensible job anticipation in keeping with the

reality of the job situation; " ,
W

the Iimportance of striving for excellence;

the relation between career opportunity and career choice;

-

3 i
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. . 8) the relationship between training and education and available.

T , options; o W _ ) S

- 9) the costs and benefits of staying in or leaving the’ communit} ) »ﬂ

& . . to pursue career objectives; and. . ‘ :

. 10) the discrimination in the labor market due to sex, race, and - o ;;

/ religion.
The ultimate purpose \of work awareness is to help students understand

the social and ps¥chological functions of work and to prepare the student

Lo sT
SN AN

_ . _for makirg dec1sions among areer options. Since” the 1969s, there has

and career chéice.

N g
, . ‘- ] . . IR
Many schools havé:programs aimed at developing work awareness. In '

3
»

awea

Salinas, California, a speoial program provides students in government ™
‘ classes with,personal experiences’working with governmental agencies for
two~ to three-week periods (Bilek and Haley 1973). The Foxfire project,
with its conviction that students can only learn abott their ~ommun1t;\s -
outside the classroom, involved students -in wo%k s1tuations resulting in .,

the publication.of”the Foxflre ‘books (Wigginton 1975) Participating

stuﬁents gained wocational skiIis inTWrrtirg'and editing, photography.

s

naVketing, and advertising. N . v
Several communities have sought to develop work awareness by explor-
-ing the variety of_ resources within the community. ThlS enables *the stu-

dent to uevelop an awareness of work opportunities on both a career and
3 volunteer .asis and to assess Job.. options available ‘within the community h
on the basis of'reliable information. For 1nstance! in Charlotte, North
- Carolinz, a "yellow pages" listing'of'comnunity,resources'has been
developed. Its purposeiis to help students and teachers‘ansWer questions
_ related to career opportunities within the community (Feiber 1973). "A\ “.
s1milar program has been developed in South Bend, Indiana (DuVall and
) Truex 1970). An analysis of such proaects and their theoretical under—\\
- . . pinnings is also available (McKinnerney 1974) In New Orleans, community - °
resource personnel volunteered to conduct courses within workplaces within
the community. The program was an appeal to the’ disenchanted learner and ‘
- was meant to abolish the dichotomy between education and life. {(Gateway.. . .

.. 1971).

.
"‘\ - - -
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\ -By increasing the,student's'work*awareﬁéss, the schoois, in partnership
with the community at large, can help students analyze the work situation . ) -

w1thin the community angd exercise their options for future careers intelligent#y.\

A\

~

F
.

. * Obgect ve: As a result of this activity, students will be able to de- - .
s&ribe an occupation and gather information on the costs and benefits . -

. associated with the occupation.

-~ N
e v pean—
T

Activity: To familiarize themselves with a career, each student should.

.
- . ~

prepare a personal handbook including the followinw information°

*Use

e

T my name . e - e . §'§
12) what I want to become ) 9 i o T ‘ 'I
. L0 3) ‘what is good about the.job?f What, are non-mgney Lenefats? ' ,¢j
4) ’what‘is bad about the job? . e . ¥
. 5) is this skill needed? Why? ’ 5
E . ‘.—““83 what products or services would I produce?. . .
' 7)\ will T have to leave my community to perform« .this job at ; 43%;
: 3 - the income I want? ¢ - L Lo f??j

’ . X A

. . .8 what_education or training will I need? Where'can I get it?

B ' > . )
kTR w9 what company.could_IAwork.for°.m.wn...ssl S S

Handbooks can be constructed by the students, with the aidq of cutout ;}
pictures and written assignments. They mqy be changed throughout :
@ the course of the unit as their choices change. ST
e ‘ !., ‘ \ ' -
. Y Objectiie: As a result of this aétivity;lstudents will be able to in-
. ) crease their work Twareness through.firsthand experience.
Activity: The school, in partnership with ghe community,gpay establish
a summer program titled "Training for Excellence." This project
o would place the best motivated students in the most creative work_ ’; {
¢ -ironments. :This would mean direct and frequentfaccess to the
. creative people in that _job environment: craftspersons, ,
: - ' edicors, performers, machinists, séientists, social workers, judges
’ "and attorneys; researchers,'marketing experts, bankers, and _so on,

kﬁ» > '.according to personnel available in the community.- ‘e

I

N The program would begin small, and build slowly, enabling school )
' and community leaders to control the quality of the work experience.
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“ - - . Students would receive academic credit for their: work exper..ence.

A commz.ttee of- teachers,‘st\xdents,t and community members would
g make decisions -On summer placement, matching student talents
7 and employer talen s. The program would involve a three-mon!:h
'»;M,_./f\’/ ) | ) comitment.' 'I'he s udent would work full time and would be paid
o ' ,,.{ i roa weekl allowance,\ funds for whith might’ he sought from the
. e local business comunity or from government grants. . In,some,

{

e T cases, the work arrangement could--up0n requsst by botih the .
~ student and the employer--be continued into the fall semester. ',
" being organized in a way that would' provide “the least dis-

g ‘ ruption of the st,udent s academic comitment. o - SN
" . , S Students wox}xld have regular wéekly ‘Feetings with teachers
P C. and resource persons-to‘discuss the. educational application of
o\ tl. ‘\ their work experience s S < “ :
% \ - \*\. ,. | .. 1’ . . .‘ ’- o ‘L" k
oe N s Objective: As a result o this activity, students will be able to ) " . ,‘_‘:;’?
‘ \ 3 list the career inte sts of students ‘in. theimtmity. " ;
_3:354«4 .E.‘} ; ‘l ’ Act:.vitz Bfeakwthe, tudents into groups of
ERFEE Y '\. P the rola of a ég, ’iﬁég‘}mat_is_tm 3
o 3 ( ' seniors in- your high school. 'rhey must do the follc;v;ang tasks
' . : " as. part of theilr planning. . / S : " -
. - ’ \ T 1) List ¢by occupation all of the career experts they
7 s N vl élnvite to- speak. Pedple £rom both the copnty
’1{.:‘&..4 ’ /1 . ' : . and. q‘he city should be invited. - ‘ ””"‘”‘,r. T
. \ L - 2) Survey and, prepare a list of the career plans of L
‘ C T seniors participating in the career day. ) -’_. '
’ ‘ R ' 3) Write out an explanatiOn of what they will ask .each ) - ‘ M
R speaker to talk about; for example, job poss;bilities . k
. ‘ o - in their occupational area, training required) wages, - »
. T, ‘where jobs are, available, and opportunity for advance- _ :
L o ' R ‘-'ment, ‘ ; J\ ‘.i BT o :*;‘r’: oL '
. ‘ . V4)_ ' Develop a ,oareer day schedule, “’":' , M:, C o ,‘:"-;,J
LT "lS)' 'Orgdhize claes \discussions around the following /'
. . o _ question&é 1‘low did the Career Day informatiOn ydli‘ v
g S LT T . . rec i od affer»t your future plans for staying, in-the
S | T e s u;y? ror] leaving the comunity? _pid:ie change
"Q S . ;o ox re-affirm your occupatiOnaL and educatiOnal options?

PO
PPty
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Each gxoup should share its Lareer Day plans with the entire; w”
class. It .would the ‘good to invite the school counselo s - Tos
'to see the plans.A From.all" the pians developed, select the- y .

'best plan and actually have a career day..

? -

e ., " 40 .,jective- As a result of this activity, the etudents shou a be’
s ) \able to describe ‘the kinds of job opportunities available a a .-~
) : . nearby metropolis. e . .
7” . Activ;tx- To demonstrate that the city has:‘many jobs that can “elp i -
A ¢ / people satisfy their needs) have the students look at the - '~
' s . employment want-ad section of z metrooolita,n newspaper. Eoint 'f
vi:“,« o . . " out how the diiferent want ads reflect the charfcteristics ‘of
!. . ~ : the city labortmarket: , k o SRl
Lo o 1) humber of jobs available - - , ]
2) number of different kindS of jobs avyailable - -
3) rance of salaries offered ‘I :

1
i
1 { ¢

I "= = -4) variety of, job requirements . S . "'.>
Then explain that the jobs offered in the, qg,ry can- help people i i -~

. %

. ‘ sa.gisry their heeds.'-"forwexampleA*jobs ena&ﬂe pécple to earn

— [

income to satisfy their physical needs, give ‘thef the chance h

¢ to enjoy or excel in what they do, ana offe:é o'»portunities to’

LY -

share 1deas with other people. Ask the st}udents whether a

v . secretéry. ar cook>\<1 engineer, or a scief‘;tist cculd find - - / .

- . ‘_ work by reading the want-ads. . Help them to understand that e DT )

‘. . - all, four bould find work-—is &it easier in large citie° t‘hah in ; A
small communities? . . \.~ v ¢ - \J'

—~

" Studeht's may discuss how . the job optiOns in their own y c

comxnunity compare with-those they ha.ve found in the city. L
Students may discuss the ‘reasons. for similarities and differ- - ;

T . . ences between co.'munity and_éity job op ona': , “. ‘
U ”I | » . w - : A -
T /- "/ T “l_ - ,'.-, 1 Coae et
Jre ‘ ) R L
;7‘;{;.*'»’: ‘ : e Oblective- As‘a. result of-this ectivity, students will be able to ;
; ‘ "?escribe the costs and benefit /of miqratian. e ;,,,: “' L ',

£ ‘ Activity:. To lead children 'to greate): ewareneu of the costs and

benefit: of migration, thef teaéher ehould set up. twd "rscruitinq
?desks," eech run :rz a student. o One deaP would reprnent the
_'_‘_"“’7

v:vm




: e .
v, cou;dj:e invitc.d to the class, to explain these différences and“’j, 4 ’f*“??'g‘%

. ijective: As a result ot this activ1ty, stu.ents should become

. home communityo the other desk;would rcpresent the nearest CtE
metropolitan community. Each desk would contain descriptions d . ) Q\*j
.‘ and pictures of job opportunities, recreational activitie‘s, 4 v .. ”:}
educationel activities, cultural activities, living gondition-' R * %
and crime’ rlates for the community.‘ EacH student- should irn- + 77 g
" vestigate t‘he in:ormation on both comunities and” then choose . , ?%
the one he or she would like to live in. He/She should Lhen .- *:*;'J
ite a position paper di°cussing the choice. - Selected papers ' ,‘,:i
.3 hould be‘?ead in class and discussed. o . :;,;‘ T «:.w
b | N I

. Obﬁ'éctive' p.g a_result of thig activity, students will be able to :%

understand the imperfectiOns of the job market cgused by . g
discriminat\ion. i o * T Y - ‘f{

» i i ~ .7
> [ 4 & PN A o .

Activity: - Students ma'y collect data fron? government st&ﬁis csron. “o» I

‘wages paid to ethnic groups"‘and ‘to women in’ compari on w:Lth - ﬁ
%

. Anglos *and males~.[ Students will investigate whether the labor -

- ol
¢ LI

markec in their own community reflects similar trends.” Local h
civ:.l rights leaders representing ethnic and women s groups N ﬂi

e el Felx
V

suggest hat the governmeat and community should do to equalize

»

e income and :jcb opportunities betwe_en ethnic groups ?and Anqlos

+ and men and women. . o . . -

~

. - - »

<

aware of difference ih job opportunities accordinq to sex and

& -

. -y
ethnic background.," Lo ) T L ‘ "

~

' Activity . Students should make up a list of what they Jouid ‘Like to .«

' do, and check- td see how many women and how wmany, ethnic gyoup ° -~
members have attaiqed that position. They' should try to dis~

cover the .reasons if the number is unusually high or unusually ,’. -
. . ‘ A .- - L] K ¢ ~‘ R
% . 4 ) - . , oL W

- L] -7 -
& < . - [ 1 - . e

low.

- - - - » s E

! —-J——-—-—Ob ectivk As a result °€ this ac’tivity, studants ‘should re}coqnize kS -y

patterns of on~the-job discrimination and the political-' ‘
¢ . atfitude of ‘the comnity toward equal‘é-opportun{ty legislatio.u i

in this area.



\1 i T Act:.v:.tv' The class«may form ‘into two comm:.ttees. One comm:.ttee wil.l. .

« Wt 7 J.nvestigate di‘scrimination on the job dud to sex and the other - N J
o T e ma{/ vestigate discr:.m.nation on the job due to race.* These ”’ ;;'
N SN cor ebs ma.y present theJ.r findings follow:.ng the steps of - ’

+« thgfp blem-solving approach._ en, the Students should in-

- it _—" cé’rm.n pd.ssage of local ors state J.egislation proh:.b:.tmg on- i . ‘
o ' the-jq discrim‘nat:.bn. ) NG . ) . S p
- « " & Objective s a result of this activity, ‘students should become ", L
. ‘,’ < " aware fv‘the extent “of the *generation 'gap concerning the work - - - Mj
Y. ew ews  ethic ww R T '
’_ ‘ Actiyvit;'j nghhschool students .may orduct a survey of people in . e
. *" -  sévednlage groups', using ‘the ffo11owing questions: - T . , Lo
N -‘",, e N fj}?"ﬁ_——";—--_ 1) Do you belleve that ’an occupational. co.mitment is . o LT R
S //“ . e . : J..nportant to- happn.%ss?" < ©
.\ M 2)+ Is it fdir that ople collect weKfare payn:ents fron “
.;/ R « . 3 the’ government wzn they can work? |, ’ P
i"" i‘ Y, : R 3) Do yéu thlnk that teaching young people to do har‘d R r.
- K oo .. werk f’\or its sake is imoortant" “"’/ . v
; , ,'; ) .4)‘ Do you, think at workers coald do the job beftter is AR -
. ’ c I there-were fTéwer rules sogeez:ning what "and wkhat not to ‘ “
A T L e ; LT ,é,: B
. ) e * 5) wWhat job uld satisfy ‘you more: to be an. en‘plo,'ee or " T "
- Mependent? w°u1d you be willing tgegi.ve sz“_,gmagcq:,e__m — ’..._,':...
ol Ty . Hck as an emploﬁre_g and take the risks involved J.n" . N : ‘
o _‘jﬂ’ »_‘gl_ - ) independent work? . o . R
v .= h a 6) Do ‘you think you could earn a living-_g;‘ 'wo—rk_i-n-; as a.
: “ . : o ‘- 'qs, L ) ex:;f—tsperscm? If so, what craft? - " .
; . s . After the completion of this sm:vey, studants should discuss
\ fﬂ { ¥ th‘e fdllowinq qusestion: Is the. attitude of youth toward careers .
l"“; j " and the work ethic siiilar to or, d:lfferent ;roa that ot the . - ‘ .

oldex generation?

“ .
o

‘lc\

Arui o provided oy G
" Tn

ol




Leisure Awareness Activities : \ ’

"' col ' The history of incrnasing amounts of frée time is.also the, h1story .
N \ h " of decreasing amounts of time devoted to® workx At first, humanity's " 3\ -i
',\ ’ entire exist°nce was devoted to hunting and gather.ng food, making
- . clothing and\tools, and providind’ shelter. W1tR the development of
. technology, manj of these needs could be satisfied more easily. In the
. ., . _early industrial period, both youths and adults worked long hours--up to\ﬁ

»/ ~ - -
7 i) 14 or 1o hours a day--which II wed veryllittle fiee ‘time. As worklng a

iNe was decreased because of union demands ‘and legislation, the amount

‘N
P e ~ T

e . i of available free time increased. As the trend toward a shorter work .

s —WeeKx— continues, we can expect the amount of. free tine to increase further

IR e

- - still. In additionj\the growing trend toward compufsory retirement is .
. "_"’(¥’sho\ten1ng the work-life of the adult and substituting fer it free time. }f
Not only has the amount ox free time 1ncreased—dand increased ‘
- dramaticallyiwlthin this centuryﬁ-but the number of options for how freeﬂ f
time may be uéed has¥31so increased. Early inm. our history, free. time~~ 1
) : esc°c1ally§fh rural areas--was uaed 'for work-related acvivities, _such as 171
I feornnusking andfquiltingubees. Although the range of leisure options has

- renmained narroWw.in small commun; 5, it has broadened\considerably in
L. large cities. %oth of these trends have significant educational ‘e

— i .

f 1mpiications. { . ‘? . .
R \ In small communities, youth looks with great envy toward the leisure
. 3

Lﬁ—7“—~ffi‘““"“‘éft1V1tles avai}ahle_ip the large cities where it seems|that "it's all
{%a | n pvening:" Many uines the feeling' that "there's nothing to do here” Qi
E R no 1vates youth to leave small "ommunities for larger cities. The

E .

\

: ' att¥action of thousanhs of rural youths to urban centers sah éreate
ERR | . -
!
i

within the cities<a sizeable population of displaced persons. ' . .
g " The wide range of leisure options available in urban conmunities >t
‘r1ghten° many parents who raise their children in those enviroimenfs. .
They look'upon many of the available leisure activities as -threats to . A E
(e ., the morality of their .children, and thousands of fami.ies escape from th . o
i }t . si:ful" cities to the "wholesoms” suburban communifies,‘thus creating

- uourban communities of ‘displaced persons and leaving behind then cities
o i ‘cquacterized by hardcorr poverty and populated by fuilies which are too
I mzmmmmmm\mu’w.ﬂ. '
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Tn small communities that do ndt offer a wide spectrum of leisure
activities, it is important that students develop a creative fcther than

2 pa551ve way of spendlnb thelr leisure tlme and that they be Yiven skills

that -will enable them to generate meaningful leisure act1vi+1es for them-

selves. In large communities, students need to develop skfll in selecting

leisure activities that will help create meanlng ip thefn 11ves rathex
/ " N

than merely filling time. AR g

-~

vu,

It i3 the task of cdue ’tional and cultural leaders in both small and

. ~de

-large ccrmunicies to help youth devglop leisure act1v1ties which will

-~ .

meet the fo’lowing criteria:

k) The leisure autiv1ty should be resolrce saving rather , than o
resource wasting. ' X )
2) The leisure zctivity sﬁould promote éood meital ‘and phy;ical
- health. R - .
‘5) The leisure activity should encourage optimum pérsonai development,
°  sp that the .students may- realize their best potenﬁial.
4) The leisuré écﬁivity should d;ntribute té‘the well-being of the
general community.
5) The leisure activity shculd be creét;ve,‘cailing upon -the talents

iy

S, . .
and lmaglnatlon of the student.

/

These criteria’ should be applled to activities students feel are fun to
pursue. Actlzltles that impose a value structure foreign to the student
or that the students .are directed to pursue will be classified as work
and, thus, will not perform the recreative function of ieisure activities

in allowing the student time tc assimilate experience and-to relax and

- »

regenerate the personality.

-

t

* Objeétivé:

Activity: The teacher can help the class develop criteria for

. these questxons' : .

r

L)
As a result of this activity, students will be able to

evaluate tﬁé mé*its and demerits of the leisure éctivities
pursued by rembe's of the class. - '

= -C

defining "leisuxe time. Distribute a questiornaire that asks

1) How tudh of your afterschool time do you consider free
tine? ‘

poa
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- 2) How much of this free time do you spend on ‘the .

°
»
s
ERY]
i
.

“.... foilowing activities:

3
s

. 8 a) reading , ; - Sl
;: . b) wr..ting
’ ' ¢) practicing music o .
) . ¢ d) engaging, in sports
) ' . < . e) ., visiting with friends

N

- ) £) pursuing crafts and hobbies

Q g) watching velevision

+

3) Do you feel youa hava, enough free time?. Why or {vhy s

not” ; .

«
E VL N

¢ After cnu *eacher has collectes the responses, which shouid ’ .
o .o ’ remain anonymous, a qroup may tally ‘them. Then the class }
) -should discuss them, evaluating leisure acti\(i-.ies ,{yﬂc‘riteria o
£~ ~ they develop themselves. ' . = ‘
: . . e ) . -
¢ Objective: As a res\;lt‘ of this activity, students will discover
. the :‘meortance"‘of developirg .their talents and interests
] . - thro@?*hobbies and discover the variety of hobobies and how . R
L hobbies may grow iito ca.x;eé‘rs. " B T
Activity: The class will invite as guest speckers people who have ‘
demonstrated cr°ativity in their 'occupations:, writers, artists,
- musicians, librarians, professional athletes, scientists, ‘
? crafteneople, mechanics, and so on. -(If speakers from some of
' . these categories are not available for classroom speaking,

. TR ,

students may gain informetion gn these fields frem autobiog— : .

\i

’ ‘ : raphies arnid reference works.) The clas may also invite .
parents and other communicy members who are pursuing hobbies

* outside their careers. .

‘. — et -

. Obje'fitive: As-a result of this activity, students wi%l be able -to .
describe existing "ypes of social and r.'ecre:.'t_irnal‘activities ) f;
° and facilities in the c xmnity and list the major recreation N ‘

5 - ' needs of the community. ’

-

~
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Activi*v-

’ recreat1onal opportun1t1es of the communite are. Based on

174

229

LN -

. P

.-Students are a551gned the task of determlning>what the

their list, they might be asked to:

S

1y Recommend that recreat1on be available for a typical

eveninghon the town for:

&

_a)
b)
c}
d)

a teenager N

people in their 20s
people in their 40s

retired people

List all the options for each of these groups, and then

do -the -same for what would be available for each grour

on a Sundéy afternoon.

.a)

* b)

wu

c)
q)

. )

f).

g)

-

" 3) Following these efforts, discuss these qﬁegtions:

Are the recreatﬁcnal_opportunities for all.
age groups well-balaned?

Which group has the most obportunities? the -
fe wesr.?.' & :

Do you think the recreational opportunities
offer a widg,variety of activities?

What thénqs are migsing? Would people leave
the area because of this? ’

What activities are possiBle only in your
area? Would people move to an area like
this becausg of tham? ,

Are there recreational activities that do not

0 '/.
. . TNy,
.

take p}ace because of community attitudes?
Exp‘alz *

Do onpértunities for recreation affect people's
decisions at it where they live, where thqy
work, and what they will accept for an income?

Explain.

As a follow~up activity, assign students the task of improv-

ing facilities for the peocple of theécommunity. First do a "needs

assessmant”

»

1o find“out what the needs and desires zre for recrsation
by the people of your comeunity in all age groups. After completing

)




the assessment make specific recommendations for new facilities
and programs for the community. Present the recommendatlons
and the results of the assessment to the members of - the com-
munity.throuqh the construction of a display or a slide-tape

show.

¢ Objective:* As a result of this activity, students will become aware

R+ &l
~

-

of the leisuxe activities g;thin their own communitya

Activity: Students should prepare a bulletin board ,it;gd "Cultural
! Events in Our Community." This’should be regularlﬁ\updated.

-
" -

Students should be‘encouraged to .participate in the cultural

and leisure-time events that they become aware of and to report

-

: back to the class on the nature of the leisure event and its

merits and/or demerits as an option. s

o~

G

% Cbjective: As a result of this activity, students will become aware e
of the difference :.a quanticy and quaLity of leisure activities
- in a large city and a small town and of ‘the need for developing

sxllls in choosing leisure activities w1se1y.

A&tivitz: Students may compare local, regiona;, gnd.meiropolitan Tfé
newspapers to detexmine (1) the range)ofﬁiﬁisure options - -0 .

available and (2) the frequency with which various leisSure
- options are offered. Students may discuss the foliowing pProklem: ~

if they could have three options(for léisure in a metropolitan «

arca, what would they choose and why? Students may also dis-

- - - -

o ) cuss whether it is possible to have: too many options for

leisure-time activities. Do the students see any disadvantages .

o . N
to a wide range of leisure options? \ - a
“ P . -

» - oW

Puture Awareness Activities . i
Future awareness is perhaps th most impcrtant awareness to develop .

s

within the ztuden%, for indeed we must prepare tuw qguaents for.the - o
o future if the educational process is to have any function afﬂall. The
task of instilling future awareness becomes nore and more difficnlt as the
¥ classroom is further ard furthet remove’ from the point at which students R

o)
-
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leave school to enter their futures. The fu\ure for which a senior is
preraring is only\cne year away and can be anticipated with some degree’
of certainty; the future that the first grader will enter- is over ten -
years away and knowing how to impart knowledge that will be usakle a full
decade in the future is a serious challenge. . \\\ - .
Since ‘tie beginning of civilization, it is faith 1n\and a keen

vision of the future ‘which has Sustained individuals and kegt civilizations

ive and pushed them forward. The sparks of this vision lie\in every
humartespirit, in every. human heart._ _

' The image of the future.yhich our vision shows determines ;hether
steel will be’used for sword:hor for plowshares. If our vision of ‘the
future is high, we will produce plowshares; if our-vision isdiow; we wil{r
produce swords. The tools we forge today-as the result of our vi51on

e

of the frture will determine the fate of our civilization in that future.

‘Since humans first gained‘the ability to dream, writers, poets,
;hilcsophers, and prophets have spoken of Utopia, a world in which
X owledge,glové} conpassion, justice, and happiness prevail. 1In récent.
yvears, many of our rest hopes-for the fature have been challenged. Our <
hope £or still higher standards ot living has been challenged by resource \
scarcities. Our trust in the pdlitical 14adership of the nation has been

chaiienged by revelations or corruption in the Congress and tiie White

touse. Out hopes for our cultural system,have been blas:ed by the failure .
to employ hunan reasoning abilities to create a technology not characterized
by destruction of the environment or to employ pragmatism to solve the

‘social problems that blight our communities. _“5:

. These considerations must be our point of departure as we envision

.
o

the future of our communities. We must try. to understand where they are

headed as a result of the tremendous changes they are currently undexr-

going--as homogeneous value systems are replaced by’ heterogeneous ones, y
as rural communities become - suburban or are left in the backwash of progress, P
‘and ‘as urban communities struggle to retain their human dimensions amid K
bux‘dingg that cvczehadow tneir parks and freeways that overrun thpir
bac?yards. L - ¢ N " AQ

z: ”Students must bacome aware of what these changes mean for thnir

"l

futurs options in their own communities and in the ccununxties they may

=
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move to. _They muSt see these changes around them as challenges rather

than a$ occasions. for despair. ‘

- .
¥4

0305 ective: As a result of.this activity students will,learn to use

in rmation on present conditions as a tool for determinin

. probable future of their col ity. e

“Activity: Students may prepare a survey addressed to the question..
~What will happen if present trends in our community continue?

. Students mey develop survey questions along these liness If

. ~

. present trends in our commuhity continue e
1) will the community -grow or decline? . )
2) will the crime rate raise or fall?

. 3) will our ‘environment become more or less polluted?

4) will the Ebmmunrty lahor: force increase. or decrease?

o 5)  will unemploymeet in the ~ommunity increase or
. decrease? o . .
- ‘. 6)  will my future job options” increase or dec*ease?’

Depending on the answers to the survey, the class may rephrase
’the questions as problems and the” study of these problems may
become a classroom project for the«semester. In developing
futura awareness in relation to the problem—solving rocess,_dr
s important to stress that, because,one wants to SOLVQ a
wrmrer o b problem today, the impzct of,today s 'solution 30 years hence is

" seldom considered. The future impact of solutions should be a’

. -

€ Objective: As a result of this activity, students_will be able to
comprehend the. importance of the process of adaptation in a
\community. : ) o co °
Activity "o help students become aware that every period in his-
tory has encountered the problem of change and adaptaticn, they
should study the history of the community to identify those ° -
. periods in which natural, technological, and human forces °
" challenqed pradictability Through research. the class MAY &

prepare papers on hcu generations of the pest faeed theae

?jWﬂf“““i" ~

major considerat:ion in the problem-solviné process.’ o o

AL

1~
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. 7 . ,
challenges and adapted their liyes to them. These challenges

may have been caused by flood or earthquakee, by mechanization
I - of industries, by massive in- or out-migration, and the like.
o ¢ Objective: As a result of this activity students will be better
i. ° \\ . ' .able to express their personal feelings about the future of

%

their own community and to gain an understanding of what their
peers feel about their community's future.

4 \

e Activity: Ask each student to write a paper entitled " {sommunity- -

\ g? name) in 1999, Through the Evzis of (student'é name) ~."™ The
A .

teacher shouﬁd instruct the students to write about. their

community s future in terms of whether it will ‘offer!
l) a desirable environment in which the student would i
1ike o settle for life;

¢ R

N 2) jqb opportunities that the- student»would like- to accept; -

P
B

3) educational and social opportunities for the student's

»
~

children; and .
4) opportunities for the student to fulfill his or, eg&
; '\\ ‘dreams. . /f
Cqmnile all the papers into a class book. If poSSible, make a
c0py for each student, or at least five to ten c:pies to
- - ‘ circulate. After all students have had a change to read the N
2 , boo? discuss the following questions: ° | .
. ) LN 1) Does the class as a group feel optimistic about the . S
| future of the community? P e s i
J 2) What de51r?b1e things about the community's future ‘"%3i -

4 .-

*I
o
W

' were brought out? What undesirahle things?

v

Ve
E

v

b - 3) Do youafEel the papers represent the, general feeling
. tcward the' community's future of its young people
‘ o : g = today? - : L.

- ‘. . ,‘j TR ;
R bjective' hs a reSult of this actit'ty, students will be abé%\to
RN . “list theafaocors influencing their. future option to remainAin

_or leave t! 1dir copunity after high school.

N
AU 3

¢
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You are mayor of youy town.

You have been asked to givé

Activity:
a speech t6 this year 's gracuating .class at the high school.
. The titleqof tbe speech« s "Community—-h Challenge to the Youth.

Write the speech you would give consider:ng the following

points: - . ' .
. 1) How can community offer challénge for capablé ‘young
'/ ) . people to stay?-~ ) i
- 2) What should be the financial.and nonfinancial- faltors
» for young people to consider in deciding to stay or =
. iy “1eave? R
TS o ) ) ' . ’ Y ——
w 3) How can-we;fdream" together' to make a better community?
)Z) 3 o ‘ ' - Y ) h
Knowledge' Awareness Activities A S o v

As a result of these activities. students will come to understand
tnat there are theoretical designs "that underlie the multitude cf
personal experiences. Theory simplifies reality; it helps students dis—
cover a design which underlies the seemingly chaotic wprld they experience. )
The;teacher must help students understand the pattern of their'exﬁeriendes '
By helping them understand the pattern of system operations in their

world and the theoretical framework in which these systems operate. Our

value commitment to practicality and pragmatic action weakens respect for

theory. and yet an understanding of theory is important for an under-

- “w.
"z }-

standing of events and actions. -

The/framework of the fundamental ideas of the social science dis- 9

ciplines is presented in the’ pages that follow. - Although these frame="

" works,mayxat first seem confusing and recondite, they may be more easily

understood‘and coordinited if one bhears i» mind that fhe theme in each
discipline is negotiation. . . «
1)

-

In economics, negotiation takes place in the market, between

- . unlimited wants and limited resources.

2) 1In political science, negotiation occurs s unlimited demands
. are answered by a reasonable limit ofé?;nding decisions.
3) In sociolegy, negotiation goes: on bet en-:ocietal values and

the beliefs and value mmitments of individuals and groups.




o - . . ' o A .
. . 4) In anthropology. negotiation takes place between_SOciety‘s .
' demand for cultural continuity and pressures for cultural:chanQe‘

from such sources as science and technology w .
5) In social psychology, negotiation»takes place betwcen the person- ;o

L _'“;1‘12;,‘“‘;,;; the aenands of & changing sosiety that the Phrsanality < T 1
E{ ‘ . ,,6) In the search for legal justice, neqotiatfog tqkes Place‘getween ) “‘}ix
[f,; s ) the letier and the spirit of the law. } f&;"ﬁ \‘, veo r?'}.

The fundaméntal ideas o£ the social sci ence disciplines and the ; . C o eia
searon for justice can be related to the sfudents ‘@xper. ience with increas-‘ i o
ing depth and complexity from ‘kindergarte: through grad 2. Conceptual—
ization grows with the increasing organic development of the child, and

therefore the curriculum that relates ideas with increasing depth and ¢ T
-, . compleﬂigy is termed the organic curriculum. | ' : il
DI ghe funda@ental ‘ideas of the social science disciplines and the’ search ‘
L . for justice are’ represented grdphicelly in Figures lO-lS on pages 87-92. o T
‘ o It should be stressed +hat thege charts are not designed to be presented - lelpwl;;c_ry
to the students; they are for curriculum builders to«use in understandinq - ;\g

the theoretical framework of the classroom ectivities they .may develop.

These fundamental ideas of the social science disciplines are too e
' general to be applied in the preparation of a Community Social Profile ’ &
L. .+ and a curriculum. To becce a useful tool. these fundamental ideds must™ L 5%
’/ i be releted more closely to the eociel proceas of the specific ‘community . K Y
Y under study. . ) < Cod - A

The following péges demonstrate how the fundamental ideas of the o N

- sociga sctences may be velated to the eociel profile of the comm::ity in ]
t of i

) curriculum. The format used here diffurs somewhat from the £6
‘ the preceding sections of this Part. -Pirst, e co lete set of social
‘science knowledge objectives is providedz.theee 1eerning ectivities '
related to specifie,<se1eeted obdectivee dxe 4:cribed s .
" Social Science Objectivge. The lmowleqf sbjsctives of 1

e objectives of the curric- '
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FUI;IDAMENTAL IDEAS OF ECONO“:‘.!CS
‘ !
!

)

@

!

{
Gedgeaphical, . "The conflict betwien i
tasind un Unfimited \ant and Limited @ ‘
exploration Wi Resoutses is the tasie - /
RaNso tation, * ewunainic probie, '
. . ,

/ : '

/

PR [ -

Occupationat, -
i koo o — | Goodsind Services
nyknowledge | ) oods a s,
g education. - / the type amuanmv
. Proc 3 .
Technological, |- ya .
based on - '
invention and . R )
innovation, - / Land, Labor and Capital,
. . the lype und yuantity .

§ e Foe e e o

0o «

. - umdin production. . o ' .2 .o -

P— ) mgm",'éﬁz';‘: @ The central idea of economics is the,$carcity con pt,-namely,

increases roductve | : © Wnwatesincomefor: |, that every sodiety faces a conflict between unlimited wants and -

elHficicncy to ease . ; . limited res(gurces" - . . ! K ‘-‘\“:
Speciatization -

the conllict,
~—necessitates ’ | Savings, v @ Out of th_e.scaréity concept a family’ of ideas emerge,’Because of R
maker. “The conbict jorulabie scarcity, man has tried o devefop methods to procuce more in less .
Patternof Specil. -‘x'{'i::,vg"' "‘;‘:;;':";d ents. tigee, or less, material and Ashor(er {me. Various types of .

, - R
demandn the . ecialization were discovered in rder to “cvercome the conflict i
n morkel, - Mackst, which ‘ sp by ¢ *

derermines; which dutecmineLevel of . between -unlimited-wants—and !im ted resources. We specialize ‘geo- ;
; Income & Emiployient. graphica’lv, ocenpationally, a{adtechnologically.- s

!

X

S

/ ~ ]
’

’ Ii?..ﬂ':{ﬁi'b‘: ' . ’ - @ Because of spesialization, we are interdependent; intertj’epende’nc;eh~

Tratporation | Momer ) ) . necessitaie’ a mohetary system//and a transportation system. :

Y . ~ 7 - —*J . "
il o - .,
7_3‘ (.,i) Men Rad to discover an allocating mechanism and this is the
“The merket” . -

The ;;;" iy moditied by Tmmm‘ market, wzre (hr?ugh the in}_eracy'ion of buyers and sellc_zrs price

or o inkreay, . f.“v;’(',",,:",,',".z{::,' (1o minimire . changes ‘oécur, ances deterrfine khe pattern.of production, the g

) L‘;'-,‘,S,, _ ‘-‘w.m‘:n  of beonies :g,‘,f,‘,‘,“,:,,,i,’,; method of production, income distribution, ang the level of spending ;
ulation . ., - snd fncoma...., and savirg, which, in turn, decide/the level of total econornic activity,

. } . o
(5} . The market decision is modified by public policies, carried out by
o }a rede The esite e‘government, to assure welfare objectives. These welfare chjectives
{ ] e

inai - /[ o prowuceis o are determined in the United tates through the “poljtical inte actioy
-":3.'."0':"2':,'. : of ingorie ny et therr occupar Y~ . S rough the poljtical_interaction
* 0

ploymentynth. ~ b fuca of . uoma;uw:mn?. of 200-miltion people that generates thousands of \y'elfare objectives
s * ) tu thepuse of N . ’ ‘
W';"':,“.',;:"‘-"' et o gco-- | i income > + that «an be_reduced to five: attempts to accelerate growth, to
abitity. et & . Tan

Sccudity. 'F‘;:'limﬂ: / promiote stability, to assure economic security, 'to promote ¢conornic X
. 4 .
freé‘dg)m, and to piomote economic justice, ’ )
y ! :

: o r .
‘ D T - -
. .

.

-

.

, . ‘[l (xoh New Paths in Social Science Curficulum Desigp by “Lmaawm ¢ IL: Science
amigm @5earch Associates, 1973) P. 10. Reprinted ?’Y'ip.&‘p155§on -of the pubMsher., « 7 e
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. Fbo\IDAMENTAL IDEAS ‘OF POLSTIEAL*SGI?)CE

.
v . ‘ *
- - S, .

. €
! ! _ 2 - ) ) — ?
. @ Wanis ' JPr] H . . .. [

Extra-Societat Environmens.
> - I o X — ) n—
T\ i 8oundary of |

‘ i meSociey 5t .
TN DWents T 0 T e

i
e e B e

'

\ D A i s

Roundary of - The theorencal structure of Polltical ience has been develd
—— " — - " Professor David Easton of the Universit ol Shicago.
Q/D“";‘"“‘ Pomuca/l's_vsgem \!)Suppon g ‘\

O Members of society hav‘ mpny wents, wh'ch they hope 0 satnsf/y 4

Political . Q Somo ogthese wants mll be sansﬁed through™ the” : onomic
Communiw family, o tloqal ‘and rehgtous systems’ ‘Wants that omnq.» bg‘
satisfied any of these systems are channeled to the polmc{ul s)(stem.

(é) As t ped’;le ‘s wants 2nter tho pohtica! sym :m for sa a}faction,

Regime | || 4 ‘they bec d mands. Tiiose &mandq are screened‘
Yaluus

3 N g
Norms . ) (4) The mmng process opemes throuyt formal o} mformal
Structures |} -1 | . organizatipns, Tbm organizations agt as gatekeepers Some of the
demands "amsh “Others become issues - debated in the polmcai

communityﬁ group. who share 3 dosare to work togethef f:s aunit in'
the polmc?l solution of problems. .. f‘ oo »“;,

. ( 5) The issues are;molded by cleiivages in thc mlm é com‘numty and"’
by the auf, 'omies who mnshte '.'hese den;inds into, mdu g decu.fons, :

dmg zieeisions lffcct t"a, sotfal sfltte;ns and the pamdv,j
, generatmg po:hivo or mgatwe tup rt.
( 7/ (The sigport may be- dmctqd toward tho ‘pofiticai community;t
- ) . toward thejr ngime a political system that mbo/porates 2 narticylar setl

e of 3 alues norms and a particular _structine of au onty. and/of"’
t I m,.L.,.;;m. Environment W tovmd thmthonﬁes thb particular persdnt’ who occu posmons Qf

- S B poimcal pogm wn)hm the structure.of authdmy R LS
‘Esedback Foodback g W *—4—”*
) : - 8 The bmdmg ﬁmﬁo&wm -whioh gppear again L3

- \hegate of. the political system askmqfor ucognmon. / N

: B ‘-fgj;’rhiwu'rim por itica. &o mumty, tegﬁme, i
Cuwses] o . - : ‘and authon; ies may ongmate trom. th sodal Systenjsiin the forms of
— e , : | B edé@;ouon, mogmn and otrm mechanisms.” [+,

~ “ / " ., ?:,(:
om New Paths .in _Soei al sdenca Gurriculum Design by LawraanISeqqash‘ (Chicaqo‘, 11'“ SFie“C? 33595”‘?}};:

!
HIEMCkS, 1973) p.' , »
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: ) a - FUNQAMENTAL DEAS OF socnm.ocv T ’ i " .
& . . . . - " .
L R
. . h - e ’ t! ) S -‘ - ' . ® . ’ N :
. ,v.:?,:,c'%z:m . N v The, theoreuaal srructure of Soc:o/ogy has” been dewlapcd wuh
o od . 4
e Beliefsshape .. =, F 5\ Professor Robert Pérrucei of Eurdue Urm(‘crsuy o N~
" - : L . A i} ”l ) I '\ . ":J ¢ » b :
SFE T 7T T socist tmstitutions . T - ”O“‘Hﬂman*wcl&les exhtlrtmmmedvsoual behavlor thatv@n» ;
- v e . © which 2ake form in L N descuhedaudexplamed ” r -‘*3‘
: . ¥
e c k ) — i I ' P \ C\ MudWMan Ibchawor is gmded by shared” values th
, 1~ Cconomic, ’T‘ Q) ¢+ Organizations Y ly L i mople vo‘unmn‘y'fgllqw. :: “\k ‘. G . -. S, : ,
[ R E (®) Guus* . _} Lﬂ
o | Political 4 - — Pesr Groups '} O Also, much ’numaq haviof mnmded by a set of norms and .
zF ‘ ¢ - wheré'people occupy : — 4. beliefs. that | egple fo!low undet the threat of pumshmentor'promm
. L Labe 2} |75) Positions & Roles{ 1) |/ ‘ . AR ) N
Labo ~ which subject them) _ % of reward., L X *‘ " o " . f’, C e
T T I A4 : (_) One im reant pan ofzthe?socual systqm is organizations; ?eoph L
23 = Civie*f’ ! s XPoclations » “. ) % )
el v Influe{\'::ing how 4 - - * work togeth orgamzmons to achneve sp-cnftc goans IR
27 ! :pgy ink, Fesl | \ R )
- Religious . Behave. : Social Classes (5) Ahother,im?onam part of: the social iystem % groups. Pooph
——— = N - come toge é mformally—some to strengthen theur common vnhh, s
[ Educationat |- 1 Communities ! sometos enqthemhelr emotional Mnufucauon .
1 © |3 peoplearaal : . TR
. - ‘\. ',:2,:&';, ofw Ethnic Groups | L (6\ Org nmt ns and groups nhave many pbsitions tha ,...plo MI. \
- Social Aggregates ! ,/ Posiuon arg re formal in orbanizmons gh;m in groups . )
oo 1 T o —J - f"\ TH un?q ' way*§ pmon Yills & posmon s hus role. Peonlc pby@»
' : Ff oy 7 ," ‘ ro’ex,d:fferenuy depending on other. peoplp's expnctanonf and on’
- T 4 T T " <their'own attitydes, onahtces. and Ufe expenencesw - e .'
_ With differential power , ~~Et:chopr5c:\”ps . g l‘de
s \opursue their ) Mvenping £ Another'importatt partof the soe}al system is sog'al aggcegam.
' 's'é?.i’df'oa‘"m'i'."&? 4 organiza jons and -~ Social aggregates consit of people'who have many sodiaily sgmfucanu
,, encourage or resist | movements which|sesk characteristid in, confmon and they'ef‘gre have\ts i possnbn(‘t? “of-.
sociat 6"309‘- - . #10 encourageror resist L 5
) o ' | sacial cmnger —H vieveloping ¢ mz.‘nons for maal acuon‘ i . . «,,‘
' . . ¢ «.s . , . e
,_‘ 14 | A ; 19: Two tfpes of foroes tend t0 shapo organizations and sodll
AL foaT Y o ‘u -r* aggregates.- Bome forces lead o stability and regularity, such ay ,;‘
Ry e " “rgcagnition f.complomentauly. {solation-of ‘one vrganization from
“ ! \ . n ‘ ¥
1Y Positions and roles individuals ; auothcr, promise, and submission. Otlic# orces lead to. tensioh -
k| occupy alfect vt ; and strain, such as_ uneven do;tnbutldn of values and povver that may u
Lo S antivdestowerdensting 1 ¢ . f o
it ~alues 3nd social m?e':iul( o{ns : R 'Esum"mghw'xmm f y ..‘ -
. D Sand-towstd the i o - - - - ~ * T
| Modification.| ™ and direction of.social Support J | i leues, neems, behefs, organgtlom, groups, posttuons, rom,)
. . ) chongy ebsulting in . .. - - 96 and social aggregatcs tfiuence humsn buliavior dnd thie makeup'of the
ioo 1 e h T somlaystem resultmg in supponqv“modufmmn. .« - o X4
J - . . o ¥

:?xr p;t)js in Soclal: 1encp Curricq;um Des,ign bY I-aﬁ??nb
Associates, 1973). W riisRepeinted. by’ Permissitn of the bl
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.. . ) f ‘Figure 13. P ) , ;.
“ . FUNDAMENTAL IDEAS OF ANTHROPOLOGY - .
: r - Y & — \ . . . ; ‘
€ - ’ N ‘\ ’ ' * A .
oo Manisa - - o
mammalisn .
;socwl and | . . . .. .
B . . * cultural i . - . - - T
- . - “animal ‘ - -
, i a M B
and is  part of the - The theoretical s’;ucture of Anthropology has been developed with
’ @Haman Population Professor Paut Bohannan of Northwestern Unive_rsi\t{.
~} setinto Environment irade up of (1) Man may be Inoked upon as a mammalian, sotcial, and cultural
; | I . . animal. | . ;
i 1 [ ¥ ‘ - . (2) Man is a member of the human population. )
) . . - -made E b . . N . ;.
e N““t:': ?"""?““"‘ J)Man m?,,,.?,,;.?rs":nmm‘ - <(3) The human population lives in an environment-a natural
elping man e -, .
v @ ‘. ping Social s)'"eﬂfhe'l""g mon | environment and a mari-maude environment." ¥
- i . -
r J ' . {4) The man-made environment represents a social system. f
. I (5) The pPuUrpQse of a.social systeqfis to satisfy man’s needs. B ;
° 10 satsfy ' ”/'I . ’
his Needs Vg ) WS T () The strdcture and functl of the social system are shaped by
- i 2 by means of R " man’s belief system called culture .
I &
@ LR P ] © @ g O Culture affeets the natural as well as the man-made environment’
affects s and alsc affects man and hie needs. )
Culture .
14
- l ' Q Culture is made up of ‘many tradmons that are the result of
) accumulated knowledge, artifacts, and customs
@ made up of 3 .
. X suhizzdt':grr:;nge ’ B @ To_meet his culturally lifhited goals, man_lnnovates {invents and
* through - . borrows inuentions). Innovations. chanenge tradition and the social

) l : @ _ system. © X -

. s A\ . . TP .
§). .lnnovations sl Complicati 6‘0) If innovation leads to complications, the social system generates
1 which moy lead to <] Complications 4 i i
& - \ 1, further innovations. ' —
. \ > (ID Further innovatiogs may lead to simplification.
v Simplificatio . . o ,
’ " T eversible * (12) The innovation may become trrevers:ble
. - (1) and adaptive
. | . , a \l ’i; If the snppllﬂedﬁnovatltn .mproves man‘s-chances of sutvival,
\ G then innovagien hecomes adaptive and evolution of culture occurs.
[, uo . -Evg:::i?;'a“’: f:f"u" N a . (14) Evoluion of culture may change the nafural and man-made
cCu vatin e : X i
Caon 0, 9 'Y environment, and it may change gran and his needs.

From New Paths in Soc.tal Science Currlculum De51gn by Lawrence Senesh (Ch:.cago. IL. Science Research’
,As«'nr-iafes, 1973) p. 13. Reprinted by permission of the publisher.
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- T Figure 14.° ‘ ]

FUNDAMENTAL IDEAS OF SOCIAL PSYCHOLOGY

©

*

genetic factors

Physical Attributes
onginating from

Social Interaction

family
. school . o
with 1 . eer groirps -

Attnibutes

, of the
Social

Situation

T made « up of ‘the
lntennons Expectatlon;
and Power of the
* individuals who ared
part of the cocual/‘

s1tuation andy .

~

-—

- .

) mude up of the. -
Norms, Structures and
Cohesiveness of the
group and organization

F Physical
Environment

B .

\

tinhenitance) \ *{ work yroups
and - ‘ ,
environment and expusure to '
Mass Media
2 - through
— .

Nt

O the Processes of
i qomphance,|dcnnhcal|on, )
complementary role {earning,
* . or internalization

by

leading to the Socializatiop
and Individuation of lh&person

Physical

to generate

Environment

q..

Psychological
attributes .
of the Subjjective processes
person: wighin thé person:
. Perceptions
Perscnality @ Thoughts
X Feelings’
which
leadto ¥

" @ Behavior

T

COnsumly Changing §me of ;
.Readiness and. . .

made up of

)

‘made up of
Relatively Stable State of .
Readiness:
beliefs’
amtudeslabout ‘world and
values
Motives {dnving forces)
Cognitive and Behavioral Skills
all dynamically organized mlo '

the external

self

apattern

: \which changes atffibutes of the persoy .

which changes attrgbutes ol the situation encountered ] } ,

Q

.)

\ hifnself. This m!gns»m&luenced by a person’s beliefs, attitudes, and

L]

[

>

~a -.p

- -

" . 0

The theoretical structure of Social~Psycliology, has heen developed
with Professor Donald Weatherley of the University of Colorado.

(D Every person I:'as.a personalitv  an inner state of readiness o
respond to social situations |n a unique way. “ )

L) Persanality is made up ‘of a cqpstamly changing state of readiness
that enables a person to adapt:to chang;ng social situations.

(:D Personality |s\also made® up of a relatively stable inner state of
_readiness, which is influenced by a person’s image of the world and

values and by his motiveés anc cognitive and-behavioral skills,

@ Personality is shapgd by physical attributes and an mdlvudual-s
interaction with others. Physical anrq,bu_tes originate from genetic
factors and the environment,

(5) Physical attributes affect @ person’s sociy interaction” with
famlly, school, peer groups, and wovk groups. Exposyre to mass media
slso affects the development, of a personality by prov:dmg *heroes”
and temporary escape from reality, and by reafflrmmg domindnt
cultural values:” |
((_3) Social interaction lnflugnces personalny through the process of‘
social Iearmng learnlng through rewards and punishments, lmnation,‘
the desire fo compliment others’ behavuor and learning because
something makes sense. This leads to socualuzatuon and individualiza-
tion of the person, - ; .

7) A persan’s reaction to another.person in"a social situation v'ilill‘
depend on his personality and ‘the other, person’s intentions, expectai
tions, and power.

(5) A person’s reaction to an organization or group wutl depend qn
his personality and the norms, structures, and cohesiveness of the

ofganization or group. . ’
‘)) A person in a ‘lven social sithation generates perccpnpﬁs
thouglns and feelings. ) ¢ e

@0) Perceptlons thoughts, and feelings Jead to behavior. A person 5
behav:or in a sociat situation commually changes that snu%auon Social
behavuor also affects andv\auges an mdlvsdual s personali

?:4E MC Paths in SOcial Scfence Cutricg,lum Design by Laivrence Spnesh (Chicago, IL: Sciencé' Research;

A uitoxt provided by ERic

\ssociates, . 1973) p.’ 14,
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FUNDAMEN’!AL IDEAS OF LU'AW AND THE SEARCH FOR JUSTICE
. 4 ‘e R, 4 .
- @ @Mu-\y&uu\ for Jusecef | o .- ~ ' *
lllﬁl)h‘il\l\ ~
[t ] @ . O Tammiman] | - - ‘

" . ‘

_}

- . 4 1
| ( l) EURIL) &“-,.)pvp Akt theniag

Reaton

Powsw
which guides

whikl guntes
3
the Leyal h\smunm
whali s esutate

®

Customs wint Wiitten Lawe

winch mMust staaa the
test ot

——
o~
¥
»

|

2 =1
Teuth
Reesonsbleneis N Eyuality achwevedd tnough .
3 l l

3

v

Ruies of “Rules of
plesding "\'ll(l\y
~—

E
t - © inlerecuion resulls
Judgments which fuster ]

: watice through

: |

© ASAUMSITItvE sgeneiel
¢ Courts .

o Legituniced countervaling pewss
o Chichs & tutances of guwerninent
« Dus proless 3t 1aw

« National & internationsl insiitutions

- l

Fostening juste encounters™
’!D Conlhets, Jus to

|

« Uneven disintastion uf velues

« Uneven detnbotion of power »
« tlauonal sovernignty
« Unsven eptorcement of biw

s
« Diffarences between law & proclice of sncutf
o ProtAvms Createn by Koy § technology

¢

)

1

O
. These confircts

*

>
v

.FzE

Py
Full Tt Provided by ERIC.

Associaces,

put Lo test &
toster. ..
""n Mt

Q
MCV paths in Social Scienge

N

.2 Curriculum pesign by LTawrence Senesh (Chicago,
1973) B4 15: Reprinted by pem&sion-qf the publisher. = . .,
TR ™~ . LD -

P
e Y 99 tae ’. ”
gJ ;

fe
. @ Supported by these qualities, ipsti& may be acquired, and -
o safeqUarded, through reason and possession of power. *

" (8) interaction between reasonableness and trith results in judg: .

¥
i

;. balancing powers.

¢ PN -
. ¢
The theoretical structuré of Law and the Search for Justice'has been

developed with Professor Joseph Lazar of the University o Colbr‘a\(!o'.
R 1

A J

- - . - * . . -
@ One of man‘s most noble yuatkities is his search for justice. .

@ Ju