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INTRODUCTION

a

~& F ’ -

In the spring of 1976' the National Science FoundatiOn contracted .
,with the Center for' Sciengn and Mathematirs Education (CSME) at The . . -
Ohio State University to conduct a survey of the literature on needs and . ‘
practices in precollege science, mathematics. and socia] science education
" for the period 1955 through 1975. The Center subcdhtracted the socia]
science portion of the project to the Sncial Science Educatirn Consortium

(Sssc) . § .

‘SSEC's task was to identify, ana]yze, and summarize the 1iterature

produced between *1955 and 1975 concernirg:

. 1)+ the state of and trends gn practices in precollege social science L
education; '
© ‘ 2) the effectiveness and efficiency of practices‘in precol]ege socia1~' ‘.
science education; and - . I ) .

L

3) the state of and trends {in perceptions of needs in preco]lege social

science education.

L3

The project was to take one year, from July 1976 through June 1977 . _ o J
) I ' \.
Procedures ' 1
‘Four procedural questions 1oomed large during the prgject: 1
1) whether to distinguish between social studies education and socia] 1
=  science education, and 1f so, how;

. . éh/ what specific topics to consider within the broad three-pvint

outline given above;-

-

- 3) how to search the literature in order tc identify all relevant

documents; and ~ :' \




ce2-

) s .
4) how to select specific documents for analysi§ or mention in the
report. . i
"o. : ) ® - . i 4 )
- - Social Studies/Social Science. The definition of the field of social

- ‘stuoies eddcatign hes heen a centra] and continuing problem for the profession. "
One of the major quest1ons within this issue has been the estent to: wh1ch ‘
preco]]ege social stud1es educat1on‘2hou]d be governed by or 11m1ted to the
boundaries of the academic discip]jges of the social sciences. (A lengthier

: discussion of tha nature of the definitiongl controversy may be found in the

ear]y part of Section 4.0 of this report ) .

3

:i“ Because this issue has been so Jmportant in the field, it was dec1ded
that th1s report must reflect the controversy .gence, rather than lqmlttng

our revieu only to the literature dealing w1th soc1a1 studies defined as

. [

soc1a1 science ‘education, we have taken a broad approach and dea]t with
soc1at studies from multiple perspectives.®
* . i chever, we have, vhere possible and appropr1ate, focused special attén-

tion on 11terature dedﬁ1ng with the sccial .science aspects’of social stud1es

-~

;edugat1on. For instance, in Section 1.4, we have devoted exten51ve dJscuss1on

-

to studies*of the treatmeat of social science content and methods in social ,

studies curriculum materials. . -

' Specific Topics. The detailed working outline for the report has gone

? *  through numerous revisions’in the course of the proJect. The rough dut]1ne
deve]oped gt the very beginning of the rpoject contained over 150 questions
that we_thought might be answered through our review of the ]iterétore. X ' .
Examples of questions included on this init}a] "h%eh list" of things we would

like to find out were: Vhat are represeﬁtative social. studies program ohjec-

tives? What is the relative emphasis on history -and social.soiehce in the

turriquum? Yhat are the dominant instructional strategies in use? Yhat sorts
- =~

a
-
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were dropped on the grounds that they were tr1v1a] or only of tangentia]

L
°

. of "fads" have there been in social studies over the years? How vell tested

.are social studies materials prior to bub]ication? What curriculum packages

are most commonly used? How well financed is social studies in comparison to

other areas of the tur}iculum? What are typical course patterhs°f0r social

£

studies tedcher training? What kinds of instructional methods are most
effective? Most efficient? ‘hat kinds of poeple have been most active jn
making demands on the social studies curricufhm’ hat kinds of administrative®

support and inservice tra1n1ng are typ1ca]1y prov1deq by schoo] d1str1cts for

o

soc1a] stud1es teachers?

o

As we progressed through the rev1eu, a number of these 1n1t1a1 quest1ons

o

¢

interest. Others were dropped because there was not 11terature dea]1ng w1th

them. (Somet1mes these latter quest1ons were, however, mertioned in the
regﬁft 1n order to point out the absence of inforamtion on s1gn1f1cant

_guest1ans Y The major areas of concern that remained 1ntact throughout the

-

review and writing process were: . 4 :

1Y “social studies curricu]uﬁ‘%cope and séquence

[

2) social studies instructional methods K ¥

- 3) social studies *curriculum materials

.

4) soc1a] studies teacher educat1on

We sought and found information on pvact1ces effectiveness, and needs in a]]

these areas. - ' ,
. N . ¢ ‘ »
Search Strategy. At the beginning of the project, a number 'of extensive,

systematic searches were ‘conducted on sevena] data basE?v As the prcject

progressed and specific gaps within particular topics were identified, highly

focused, systematic searches were conducted as needed.” Also, as the project

N L

progressed--and especially near the end of the project--less systematic meafs

<
.

» ~ -
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.
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_were used to."pinch hit" where systematic seardhes had not turned up ddcumen-

_references in footnotes or phane someone considered to be an expert on a© £y

tation we thought might be available. For instaace, we would follow up ,

-

particular’ topic ?pr suggestions of souregs. . *°
. ) .

The extensive, systematic searches consisted of the following:

1) Computerssearch of the ERIC data°base"(ipc]udes Resources in Education

and Current Index to Journals in Education)

2) _ Computer search of Dissertation Absfraces

4 3) Computer search of Psychological Abstract& ' : {

4)' Computer search of Sociological Abstracts ;- . N S

\ .

6) M&nual search of all comprehensive reviews of research in soc¢ial

L]

studies education . F

v

7)  Manual searEh of all compilations of abstracts of dissertations in,

5y Manpa] search of Education Index

é . - -
social studies educaticn

For a complete list of the search terms used in the four computer
v . -
searches{"see the appendix at the end of thisbreport, beginning on page 538.

" Education Index was searched uhder a1l terms beainning with the words "soc1a1

8) Manual search of the jeurnal Social Education

studies." Since the comprehensive reviews, the dissertation comp1]atnons and

N Ay
Social Education focused specifically on social studies documents, all items

mentioned in them were considered relevant inifiki]y. (For.a detailed 1isting
of the reviews and. the compilations, please see the discussion of sources in . ’{
Section 2. 2 of this report. ) oL L.t

The spec1a] focus, systematlc searches conducted as need arose during

the gruJect consisted of both computer and manual searches of the ERIC data

- ¢ , ‘¥ . . ; R Y . —
base; manual searches of various handbooks, encyciopedias, and state-of-the-

-

»
ya . - -
.
’ .
.

art monographs; and manual searches of the SSEC's collection of curriculum ' S

/ - L]
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materials and backgrdund couments in its Resource and‘Demonstratibn Center

and drchives. : . . : .,
T ) . A total of 1 033 usab]e items were produced‘by the 1n1t1a] extensive _

’ ctmputer S°arch of the ERIC data base. (Culling of dup11catﬂons and 1rre]eyant'
items. from the initial printout reduced the or101na] 1 677 to the 1, 038 f1cure )

. The,cowputer search of Psycho]oo1caT Abstracts produced a total of 265 items,

/
of' which 155 were usable; of Sociological Abstracts, 81 items, of which 15 wgre

° ¢ . v

usable; and of Dissertation Abstracts (which was searched only from 1973, since - -

the gngiTations cevered the.previous period), 186, of which 85 were usable.
T Exact numbers of citations from the comprehensivé reviews and the dissertation
compylations are given in Section 2.2 ok this report. e did not keep track
.of the numbers of items turned up in the more }imited systgmatic searches and -
) | the unsystematic searches. A]thoqu the exact\stze ot the total pool of docu-
ments identified cannot be determined, dut to ovérlap among data bases and other
problems, we would est1nata that the total pool. was fourfto five t1nes the

*number of documents actua]]y cited in the report; that is, the total poo]

would be approximately 2,900 to.2,500 cocuments, b e L
} . . r ° ) . \ '
. Selection of Documents for Inclusion, We have attempted_to indicate/{n

each section of the repert what types of documents were se1qcted for mention

> . . S . .
. in that section and what guidelines were used in choosing those documents and
R ) x." T
rejecting cthers, t . . ‘ . e
: - +

In some sections, we.have attempted to be exhaustive and mention all

-

pert1nent documents For instancte, in. Section 1. 4, we 7Telt this report an

D

appropriate occasion for compiling as comp]ete a list as poss1b]e of all the

textbook content analyses that had been done in the Tast 20 years. In Section
2.0, we deemed it absolutely necessary to inglude al comprehénsive and

special-focus reviews of research in social studies edqgatfon from the last L

I -

8
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20 years. ‘And, in Section 4.0, it vas considered important, to identify all v

-

" of the,studies of, the impactuof "ney social Jtudies" materials. There have

. been so few studies of impact that every 1ittle bit of inforamtion'available *-

. o .
.. { becomes important. ' . .

In’ other sections, we ‘have attempted to present Only-reoresentafive

oy .

documents. In most Gasés, this.is due to the fact that there is simply-too

L

mucn 11terature to d1scuss or even mention each document seoarately. This is

¢

part1cu1ar1y trﬁe of ‘the section on percept1ons of.needs in the soc1a4~stud1es

- °

~ . . .

(Sect1on 3. 0).o . . IR \\\‘"\~:

» e

One gu1de]1ne that has been app11ed throughout th1s report is that the

documents ment1oned must be access1b1e Readers must be able to obtain copies

“

through a commercial publisher, ERIC, or some other ongoing agency.f fn a few

cases we ran across "fugitive" documen-s that we put into ERIC; ERIC order. s
w - ‘ . . A 9 '
numters (ED numbers) are given for theserand the documents that were aready

¢

in ERIC in the entirés in the reference list at the end of this report. In.

a couple of cases, fugitive documents that we Wwished to use could not be E_t

into ERIC, 1n those cases, we have noted in the entry in the reference 11st

-

* how readers may obtain photodup11cat1ons of the documents.

-
X : ) 2
J : L. .
L] 4
. .

- - »
¢ . ’
.

“e
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Oraganization of This Report N

3

-

This report is organized into four major sectibns. Section 1.0 describes

’

the literature that sérveys the state of actual g{;ctices in social studies
2

education and changes in.those patterns over the 20-year periog. This section -

focuses on the "status" 11terature, as d1st1ngu1shed from the "research"’

L4

literature-that is, studies attempt1ng to discern relat1onsh1ps among var1ab1es.

Section’2.0 takes up these quest1ons of relationships, by.examining research on

the effectiveness’ and efficiency of social studies practices. Section 3.0 then




-~

.,

-

,;po{nts throuohout this report.

v, Lol .
' d -

examines the problem of 1dent1fy1ng needs in the soc1a1 stud1es. And f\\ally,
" Section 4.0 takes a Iook at certa1n aspects of the "new soc1a1 stud1es,
pwhc1h can be c0ns1dered the major trend or movement influenceing the field
during the last 20 years. More specific 1nfornat1on on the contents of. each .

*of these four maJor sect1ons can ‘be obta\ned from the defailed table, of

“
L4

contents provided for th1s report, ot . . o .\'

‘In addition to the four maaor sest1ons there is a lengthy reference l1st

containing full b3b11ograph1c information on each document mentioned in this :
report. .

-

There is a]so.an appendix at the'end of the report descrihing thel‘
search terms used in ‘the computer searches. o L

LIS .\ 3
v
o’ . . N . . -« « -

Summary .of. Findinas

L

One hundred_fjfteen “summary observations" have been']isted at various

.

Jhese comments -are 1ntended to present, in
it 4

capsu]e form, a descr1pt1on of what the literature on preco]]ege soc1a1 studies
education from 1955 to ]975 tells us. They are grouped at the end of each
major sect1on or subsection of the report, 1mmed1ate]y .o]]ow1ng the narrat1ve

" The table of contents indicates the»spec1.1c .

n,p

" Some readers may T

d1scu¢s1ng and document1nn them.

k]

pages on wh1ch these sumnary observations may- be, found
‘w1sh te read through the _summary observat1ons before (or 1nstead of ) read1ng

the fu?] report or spec1f1c sections, .
. ~ .
*  Since 115 summary observations, each of one sentence or more, is still o

<

a]ot of reading, we have attempted here to d1st11] them further yet, in order

to give the reader a prev1ew of what is conta1ned in this regiew of 20 years

of social stud1es 11terature. The'paragraphs below present the barest ) .

essentials onJy, for, wh11e vie have ga1ned conc1senes§ by th1s 1ntroductor/

summary, we have lost a certa1n amount ef preciseness. It 1s h1gh]y recommended

H
~ ‘- H .
“ i .
) - * -
.

. . r)




that. reahers at Reast exam1ne tire end of-sect1on summq;;_ggéervations in

additton to th1§ “brief bverv1ew‘of f1nd1ngs. o,

‘ -

-

”
’

*
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» Summary oﬁ Literature on the STATE of Social Studves Practices - °
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.State 6f the Statgc Literature

LS

.

-

-
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e

-

-

. ‘.- . . =
.,Although there have been-a fair numbnr-of—studies exam1n1ng the ;;;:t of )

< - -

soc1a] stud1es pra;t1ces at, various t1mes dur1ng the last two decades. we, ”j:‘

do not obta1n a very c]ear p1cture of many ‘aspects of practtce from these _ ﬁ(.

studtes. Probabiy the clearest status p1cture avawlab]e is that concerning ,

¢ ?

"
-

curr1cu1um mater1a1$, numerous ana]yses of the cpgtent of materza]s have -

v d
et R N been done.‘ te have a Iess cTeas ptcture of patterns of actual c]assroom,,

. B
v . [ &V . e

.. - ". * pract1ce and hoa-the/ may or ‘may not hage changed over the 20-year per1od “

.
. s » ‘.

R And - surve/s of the stite of teacher ed&cat1on practices g1Ve us very~q: N

“~

2)

11tt1e.1nformat1on-at all.

Curriculum Content

v

~

’

r

.

.
»

-

Although the scope ahd sequence of, the soc1a] stud1es curriculum has
remained basica]]y s;ab]e in general outline over the 20-year ;er1od from )
1955 through 1975, there have,been a few noticeable shifts within that
o franework. Particu]arly noticeable has been.the infusion of concepts and .
’ methodologies from the-scientﬁficallv oriented'soc}al science Hjscjp]ines.

(See’Section.l.thor a more detailed set of findings and qocumentation.)

. 3)

t

Instruct1ona] Pract1ces

-

]

Stud1e§ of the extent of use of varaous k1nds of \B/;al studies c]assroom

practices at various points in time arg rather limited. The studies\\

/ .
that do exist Yindicate that, contrary to popular belief, the lecture

LN . * f\,
", method may not have been nearly so pervasive in the fifties and sixties

. .
. v v . LY
. -
e ~ * e . .
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“\
. 1nd)cate a sL1oht trend- ayay from the dom1nance of, h? story and tovard the

as has been claimed; a sizeable proportion of teachers emp]oyeg,multip%e

. instructiona] techniques. Recent studies*do not indicate clearly whether

» bPatterns ot‘instructiona1 methods have changed as a result of the “new -

socia] sEhd1es" and other educat1ona1 1nnovat1ons. .(See Section 1 3 for

2 more, deta11ed bct of findings and documentat1on ) ; T
« "‘“ ',

-

Curr1cu1um Materials

- LR

U -

_A substant%aJ,number of studies have analyzed social studies currjcq]uh .

' materials. The aspects of materiafs that have been anaI&zed most freqqently

are (a) their treatment of social. science content and methods' )] their
t
treatment of specific concepts and themes (such as commun1sn. vioIence.

. soc1a\ change), and (c) the1
.\ k ,

of\social sc*ence cqntent and methods in \' f

’
- hd

socia] studies curriculum mater ]s have conc]uded that there are

r}treatment of minoraty groups. Almost~:

w1thout except1on, ana]ysts

ifadequacies in treatment of the soc1a] sciences.by textbdoks. (aee

.. Sect1on 1.4 for a ‘more detailed set of f1nd1ngs~and docqgentat1on) ‘ '

l

55 Teacher Educat1on . T,

“ﬁost studies of the academ1c preparatwOn of soc1a1 studles teachers have

“ .tqncluded that there are rmajor deficiencies: in the1r social science

. -

7
Y courdeviork. (Stud1es c1tedg1n Section 2?;: on effect1veness.,however, 5

R 16511 Snto ‘question the value of;additional coursework in the Soc1a1\

[ Y [} LY

-sc1ences %} Surveys of course requrrenents in.teacher tra1n1ng 1nst1tut1ons f

—

_inclusion. of more social science courses; howeven, ne such. pattern;1s

“ -

- ! gpparent 1n surveys of state cert1f1cat1on requ1rements. (See Sect1on .

.

1.5 for a more deta1]ed set of f1nd1ngs and, documentat1on ) T ~0
b} - —
v 7 .
- . ; : . o
b} ; * h < ¢ - '
/ . ] - . ” ¢
" - , -~ - . .
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A

terature on the EFFECTIVENESS of Social Studies Practices

”
T

Research on Effectiveness

udies educators have not been very m;%h interested in or &ffected
ch. Only recently has research in the ficid bedun to blossom.
many complaints about the lack of a cumulative research base in
. (See Section 2.2 for a more detailed set of findings and
SN

° \
no empirical research has focused on questions about the re]ative(‘

ot
d1fferent k1nds of content in athieving, the goa/p of the social

tion.)

m Content -

IS

(SeeeSect1on 2. 3 for a more detailed set of f1nd1ngs and

-

t1on,) o

onal Hethods ] : 5

roportion of the effectiveness research conducted in the socia%

w

alls under the heading of_ research on instructional methods and -
h1s focuses on various me*hods labeled "cr1t1ca] th1nk§hg,"

" and the like. ~\Most of this research shown no 51gn1f1cant .

+
es between crjtical thinking methods and so-called traditional
- . - »
-3 . 2 ., .
hovever, weaknesses in research design and weaknesses in 5
; N “

at interpreting existing research may well-be hiding real

: [
es in effectiveness. Some telling results in regard to‘carefully

wly defined techniqdes‘have been obtained from research. (See

-

.4 for a more detailed set of finiinbs and documentation)

-

m Materials \‘3
)

. not been a great deal of research ¢ . effects_of curriculum .
‘and there has been even less effort directed toward interpret%né

le research there is in-this.area. (See Section 2.5 for a more ’

se Cf‘inq{ngs and i ,mentation.)
ERIC™ ™ 2 -
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Learner Variables

_ Research on the effects of various learner variables (suth as student

attitudes, iﬁterests,'abilities, and socioeconomic backérounds) on
learning in'tﬁe 562?51 studies is rather spotty. There has been an
interest in how cﬁildren's developmental gbilities affect learning in
the social studies and a few researchers have been able to drab conclu-
sions from this body of research; however, their f}ndings have apparently
not been put into practice by curriculum deve{ope}s and teérﬁers, asf}et:
(See Section 2.6 foraé more detailed st of findings and documentation.)

"New Social qtudies“

No attempts have been made to draw conc]u51ons from the body of research

-

surround1ng the development of the “new socia] studies" project mater1a]s.

>

(See Section .2.7 -for documentae1onhlﬂ ,

N .
.
’

Qutcomes of Schooling

Mational achievement test;ng programs have produced trend data on soc1a1’
studies ‘achievementat ;ouer cogn1t1ve levels® These data 1nd1cate that
students' knowledge of so-called basic information in the social disci-
plines, particularly history, is declining: Natjona] and state .assess-.. .
ments efforts in social ctudies and citizenship have p}oduced results in -
a wider variety of areas, 1nc1ud1ng attitudinal outcomes of schooling;

however because assessment ef orts are ‘recent developments, trend data

are not available here.

- The testing programs and assessments do not
) ) -
f

"generally attempt to tie test results to possible causal varidbles in

test-takers\ backgrounds, ﬁﬁwever, a few studies have éttempted to

make such linkages and havé generally found that gross variables, suckh

-

as number of credit hours taken in social studies. (See Section 2.8 for

a more detailed set of findings and documentation.) .

.,

N
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t

Teacher Education

» &

Sécia1 studies tégcher education has become an important research interest

<z

6n1y within the last decade. gumufative findings in this area are few

" and suggest <that, even though a variety of teacher training practices

A

3

produce_changes in teacher behavior, student behavior is not affected by

the changed teacher behavior. Combining teacher training in academic
~
{

content and instructional methods may hold the best promise for affecting

student outcomes. (See Section 2.9 for a more detailed set of findings

qand documentation.) ' . o .

- During the sixties, social scientists exercised a particularly strong -
"* ] .

- o

Summary of Literaturs on MEEDS in Social Studies Education
R §

a
EN - -

Definition of Social Studies S

o

Because the question of the purposes and boundaries of the field of

social studies remains unsettled, it is difficult to p\npoint needs in
any precise sense. A1l manner, of needs--including some contradictory

ones--have teen claimed for the social studies.

" Academic Freedem ‘ o _ .
el . - .# .
One of the few,things on which social studies educators seem to have been

able to agree 'is that academic #reédom and the difficﬁ]ties of dea]ipg
with controversial issues in the classroom pose a problem of particularly
strong sigﬁificance fgr social studie% teachers, due to the ipherent]y
“hot" nature of the subject matter.

Social Scientists' Perceptions of Needs _

influence on the social studies, attémptidg to -infuse more and better )

social science content and methods into the cufriculum. =

" _. -




«t

4) . layperson's Perceptions of Meeds p

- The influence of laypersons (people who are neither social scientists nor
professional social studies educators) on the social studies has waxed
and vaned over the ZQ-year period from 1955 to}]975 and the demands of
laypersons have displayed no consistent pattern from one period to. the
next.

(See Section 3.0 for a more gftai]ed set of findings and documentation for all

of the above conclusions.)

' Summary of Litekgfure on NEW SOCIAL STUDIES " -

1) Character1st1cs of the "MNew Social Studies" :

i -~

There are many differing perceptions of what the character1st1cs of the

FAN

"new social stud1es"»are, a]though at Ieast sevenz"core" character1st1cs
seem to be generally agreed upon., (Egr a list of these characteristics

and documentation, see Section 4.0.)

2) Criticisms of the "MNew Social Studies"

At Teast ten different categories of criticisms have been advanced against
the "new social studies" over the last decade. (For a list of thesé -
categéries and documentatioﬁ, see Section 4.0.) ) .

3) Impact of the "Mew Social Studies"

Some data on the. impact of the "new sociaf.studies“ are available. These
show that the nat1ona] project mateirals have not been widely adopted by
school systems, but they do not shed 11ght on other possible modes of

influence, such as 1mpact on the kinds of materials be1ng~deve]oped by

™

commerical pub]ishers. (See Section 4.0 for Pdditiona] discussion and

documentation on impact.)

°
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