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An Assessment—Prescriptive-Instructlonal
o o . Packet for Older Learners -
e ' by c
: - HEN Alice M. Scales, AssocratefProiessor
School of Ed., Univ. of Pittsburgh

Introduction ) o :,ﬁ

There seems to be a growing awareness of the need to -

 recognize differences between younger learners and older
learners. Obviously, physical appearances .are notabler
,differences, experiences of both are not -as- noticeable but

,.;:; ] should be -apparent; -and, emotional differences are varied

thus causing variance in learning habits.: Aféo, theit )

reading habits age distinguishable. Older learners will - :i'*

require reading materials (assessment and instructional)

that are comparable with their interest and/or experiences 7

and emotional development.: More: specifically, materials

for older learners should be considered in accord with their

reading habits, needs and expectations.,

Even though this packet may be adapted for usability

with other level learners, its. focus will‘be‘for those .

learners aspiring to ""read most material written for the

adult population. [These learnmers mayl.. —-ib‘e —f—ouni in classes - ~

in community or junior college, pniversify deveiopmental - —gfé

Lot b

Ll

. feading and study skills centers;“. (Biggs and Scales, 1978)

gl

Their objective is generally the same, to becomeran ’ ,,'7"ff

W

efficient reader.




Statemerit of Problem o
7)n Assessment~Prescriptive-Instructional (API) packet for

fgthe objectives were ftozl acknowledgexdifferences~betweenvgider'
'and younger learners, delineate and descrine an assessment-’
_instructional process, and identify assessment and instructimnal

materials. ) }

e -

The purpose of this project was to develop éndzdéggribe—

oider learnets experiencing reading difficuities. Specifically,

Questions S ]
The fpxibWing;qpegtiQns:n§¢é$§£ﬁ1ﬁ5¢fFﬁEeaﬁﬁéiéﬁiéﬁf;gi—:'77

1. How éré—oldEf learners iffe ent from younger 1earner<e."‘—i

2, How is the learning environment for older 1earners; 7
adifferent fron younger learners? What characteristics%’
traits, tasks, etc. make them different? 7

3. Is there a meed for an assessment-prescriptive-instructi

—mmn S -

packet of material for older learners who~are:- exper 1 ing

g e 4 5 :

difficulty with reading? - e

k. What are the elements of an assessment-prescriptives -

~ instructional packet? Identify%andwdestiftea i 7
5. What teading:materiais (assessment and inst!uctional) i
are appropriate for -an assessment-prescriptiVe—instructional

panket? -
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Elements of API

it is an erroneous one.

Past practices have been to assess and instruct many

older learneérs and younger learners with the same level

material when it was assumed that their reading levels

were about comparable. As sound as thiS—appfoaéh may ségm,

Older learners requlre materials e

written for older people. Furthermore, instructors of these

_older learners must respond to them as though they were older,

f.e:, allow them to take on some of the responsibilities for

their Iearning, talk to ‘them in avmannsf‘béfitting‘anfoiden—,,}

person, demand that they follow through Wlth prior commitments.r;
Older learners, unlike many younger lgérnéﬁé—are.abié'tb

articulate many of their interests, -needs andr&eéiresrfbt )

"One significant chatagteristig'isnthéti

wanting to read.

adults are motivated learners" (Hall and Coley, 1975).

Their expérisnces have presented life sftu&trgnsfsa;sing:

them to need to know how to read (Scales and Biggs, 1976}.
Adults can talk about their learning styles and- reading habits ’
which include reading strengths and needs. ;Whrte—talking
about ‘their reading habits, they ﬁay,SugéeSt or atsédverr
possible improvement strategies. Oral cchetSQtfgs:thég,

is the beginning of the Assessmantekrescriﬁtive—;nstrgqtfcnsi
(API) packet. API flows from personal to formal, tb informal

data and on to interpretation of that data, then instriction.

Specifically, API's personal data embodies: (1) reviews of

e A A
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perceived interests, (2) redéons for wanting or needing to

read; (3) reasons why the learner thinks that he does not

read better, (4) materials read, or attempted out of necessity, 7
¢59. épproximate percentages of words identified (see Item &

§b9?e§, (6) approximate percentages of materials read that N
wéfé:ggderStood, (7) possible ways of imprbving réadingr 7
dbility, and (8) commitments in terms of time and‘reéppngibixrté
that will be invested for reading imprové@entgfseei?igufe—E). o
RESPOND TO THE FOLLOWING ITEMS:

1. List your interests. : R T

2; List your reasons for wanting fg—léarn—tqﬁread*béttei.

3. List the reasons why you think you do not read better.

4, List your reading strengths, i.e., ?ﬁat'hefps ygﬁxCQ'knﬁwi
what ﬁords are, or how do you know what woxds éré? 7

5. List the gzterials that you have attempted tqrteéd;'wi;hinr
the past week, out of necessity or as recrggtipg:gﬁdef ;ﬁe
appropriate heading.

Necgssgxy'Ma;éfial Réctea;ipnéi-ﬁgtg?%ag
6. Approximately, what pergentégés of the words—ﬁigp;q—tbgi

materials were you able to pronounce? ] _ s

7. Approximately, what pergentages'of the naterials read did

you understand? ] .

8, How do you think that you may go about improving your

- reading?
9. How much time per week will you commit yourself to improving

your reading?

Figure 1 Personal Data Foxrm

6

K




Secondly, fdrﬁal data dealing with reading:#ﬁiiity is
coliécted and interpreted. Data of this nature 1s obtained
with the aid of existant survey and/or purported diaghnostic
measures (tests) such as: Carver-Darby Chunk Reéding,Test,
S&ahford Diagnostic Reading Test, Level IIi; and .
Gates~MacGinitie Reading Test.

(Prior to. collecting data with any commercial measures
one should take care to appropriately analyze the measure
for its feasibility in the assessment process. Eigurgizr
presents appropriate criteria for analyzing measures to be
7 hgedrin the API packet.)

Informal data is as nécessary as formal data. It should
be compared and contrasted wiph—ﬁhe—férhal data. Several
'approaghes—shduid be employed in the collection bf’iﬁfbrmal
data. One approach isrto,elrcit sqciéiiqguigtig and
psycholinguistic data by employing miscue analysis CBfggsr
and Scales, 1978). Another approach is cloze-w The élo;é
technique has been found to be an appropriate and regourgefni
tool for collecting informal dafa while ipéo:pdfating;
introspection and retrospection (Biggs, 1977). Seléqted 
materials for the cloze technique may come from such m?tetiais
as: classroom instructional materials, newspapers,. magazines,
reference materials,'household—tecﬁdicai reading materials,
etec.

In addition to data—collection,API,emphasizes appropriate

interpretation and use of collected data% These -data L, ~%




NOTE: Respond to all of the following items. Your responses

l:0

e

3.

4,

5.+ Publication Date ] . L .

6.

7'.
‘8 .
9,70

10;

11.
12.
13.

]7-74'.

15.

16.

17.'

1’8,0

will present you with clearer views of the measures
intent as well as allowing you to make a better decision.
about its usability with specific learners.

Present your ratiomale for reviewing the measure.,

Name of Measure

Author(s) of Measure . S

Publisher of Measure

Numbexr of Forms S R

Level or Range of Measure __ ] B

Time Required to ‘Administer

Type of Measure L L

s Ea——— = —— — R R

Cite Reading Abilities Measured _ .

Commeﬁts about Norms
Comments about Reliability

Comments about Validity

Comments about Items

Comments from Reviewer(s) (e.g.; cite reviewer(s),:cite
source and other helpful information)- j .
List Strengths of Measure

List'WeaknesseS—of Measure (e.g., construct, bias égainst
learner) a

In view of the above informatioq{Aigdibate how this measure

will be used to support your asgessment efforts.

Figure 2 Criternia for Measures Analysis

7(Adapféd from Cronbache, L~ Esaent%alsipf;BSYCholdgiqéi

Testing. WNY: Harper & Row. 1970.)
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- 7 V interpretations are based primarily on instructor's knowledge

=

7 of the reading process for older learners as well as the
tests epranétion of feSt scores. Usually, it is helpfui to:
(1) 1ist the scores, and (2) write out the meaning for each
score next to the scoret Finally, interpreted data is
used to suggest such instructional techniques as the ReQuest 7 : é

Prbtedure,'OARWET5 and Cloze. i 77
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Procedures for API
Procedural steps for API can be varied, however, there
are some basic concerns and steps which must be adheféﬁzt6 
as far as planning for leafners and implémenting those plans.
. API accepts Scales and Biggs (1977) ‘key concerns for
?‘y instructors. They are: o E
...{(1l) ongoing assessment of students’ strengths;
needs, and interests; (2) productive learning ]
. experiences that include instructor~student, small
3 group, and whole class interaction; (3) appropriate
- methods, materials, and management strategies...¥

and (4) evaluation of  the effectiveness of the..- .
management system. )

—%W« 7 During the assgssment—process—fdrigldér lTearners,

instructors initially elicit from individual learners' their
interests and personal reading habits by informally -discussing

as well as writing out the information on a Pegégggl_p§ggﬁi U

U Ny

Eormr(Figure 1) and placing that inﬁbrmation in the learnexs '_: E

folder. Such information helps to guide instructors and

learners to select appropriate assessment (see Figupg‘i for

criteria) and instructional materials as well as make some
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determination about learning settings and experiences.

Second{ appropriate assessment material is selected, then,
administered to learners individually or in groups and later
interpreted.. Prescripsions based on the interpreted data

are then designed (written 6ut) and presented to learners

individually for developmental reading purposes. -Once

_ prescriptions have been dgsigggdﬁ gnd,pggsegtegrtb';ﬁgflgarqe;sgf

it may be determined that a particular learner could best

function by working with the instructor alone fof the fifst

few sessionsy afterwhich, he should be grouped with two

other learners for particular learning experiences. This

N R R S _ — & . . -
type of instruction should mot be overlookéed as some learners

are not able to function in group segtings‘iﬂgediatéiy .
following the assessment session.

Third, notes from each session are maintained on a.

,rgéord keeping form (Scales and Biggs, 1977) by thé~1earnerA

and evaluated by the instructor. Tﬁis form is kept in the .
folder along with the Personal Data Férm and prescriptions

designed to help the learner overcome weak. areas in reading.

~ Each session is a continuation of.the assessment, prescriptive,.

inatructional process. Note: -Management of this process

by the instructor is a key factor that should be worked

through carefully if the maximum amount of learning is to

learner are intended as guidelines for managing instructional

i0




sessions. ) i -

10 L

11.

12.

13.

14,

out the meaning of each score and apparent significance

-0f observed behaviors.

Devise a prescription for the learner (see Appendix C

D for suggested instructional teﬁhniques)ﬂ

-0

A. Steps for the instructor are:

Prepare the Personal Data Form (Figure 1).

Prepare the record keeping form (Scales and Biggs, 1977).
Select some commercial and non-commercial assessment .
measures (Appendix A).

Analyze all commercial measures with the aid of the
criteria suggested in Figure 2.

Select someé reading materials for -older learners
(Appendix B).

Obtain gfnila folders and otherraccéssqr; tools for
instrqggional Settings:

Work through the Personal Data Form with 1earner83
Administer assessment measiures.

Interpret data from assessment measures, e.g., write
From the collected data list the reading strengths and o
needs.

for an example).

Guide the learner through the prescription (see Appendix

Evaluate the effectiveness of the prescription as it -

relates to learner achievement.

o,

Write new prescription for learner. ¥

11
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15.

'60

7.‘

8.

Henceforth, the proceduré is ongoing, i.e., assess,

.

prescribe, instruct, evaluate, and so on,.

- B, Steps for thé learner are:

Discuss and/or write im-responses to each item on the
"Personal Data Form.

Work through the selected measures according tu inst:uCtori
instructions.

Review with the instructor data from the measures and
Personal Data Form.

Talk and identify with the instructox- primary rgaaiggfngeds.
Take a developed preécriptionrand wgrk,throdghjit'ﬁﬁgh 7
the aid of the,instruc;br. " 7 A
Record progress made with the presgriptiqﬁiqptggg rgégtq
keeping form.

‘Submit prescription and completed work to instructor for
evualuation. o

Review notes recorded on the record form,—theﬁ:pfoceeh to

work through the next prescription. This process tkén
- y
becomes continuous through to satisfactoryifuﬁctiohfhgi

12

LI
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APPENDIX

Assessinent -Measures

2. ‘Stanford Diagnostic Reading Test

3. Carver=Darby Chunked'Rgading Test

T
4. Informal Assessment Inventories

e 2= SR o A Gk T e AT s = = e imerd
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5. Cloze Technique o
Student Materials .
Sample Prescription

Instructional Techniques R




use for older learners, among those found to be mosSt useful

for API aremprbséntéd'as,follows:

A, Assessment Measures

Several informal and formal measureées are available for

-

1. Reading Miscue Inventory (RMI)
w-oo-the. .RMIL .examines. the. way_in which both: language —
processes and thought processes funétion in the
reading -act, ...It .can-.aid Lin]u“.determin[ing] the .
varying causes of a reader's miscues, can pinpoint

”*ﬂ"'“W“““ﬂ“““*“““organizationﬁorwcontent*ofwtheﬂreadingﬁmateriaa e e

specific—and-repetive-problens.,—and—can.distinguish.
them from -difficulties- which are caused by ‘the-

(Goodman and Burke, 1970).
During the reading act miscues are made yhég,;ﬁexréadéxiév
response differs .from the wriﬁten‘materigl. itvméy;b¢:‘
assumed w;éhin the RMI context that tﬁfg*typg ot‘de?Iéﬁiﬁﬁ
(miscue) was due partly t0—fhéfreadérlsjlanguage'andrgarti?
to the written material. For exampie;~th§rreader;brpbably
read the way he read because his,language,sprucpuné’helped
him to predict the contents of the written mate:tal, This
bit of information could guide an imstructor into finding

or devising learning experiences ‘that would help the reader

begin—{o—recovnbze—di££exences_amang_language_stxusxgxga‘ﬁnd?mmwﬂﬁwﬂ_m

subsequently deal with those differences. Although, thisﬁ
would probably not be possible if the instructor were unaware
of the importance of miscues. Several kinds of miscues:

may become evident during the reading act, among those are:

| ;j
14 ?
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substitutions, omissions,i dialect variations, language structure
variations. -An .instructor, using the RMI could qualitatively
analyze~and—evaigate miscues. for indepth understanding of

learners' reading behaviors. The evaluation might present 7 2

the notion that the miscues were cued .by the learner's language . ;

and thought which he brought to the reading material.

e e o o o B e e

y i API includes miscue analysis as one of its major

TR S : § i 7 4

’ assessment éndeavors.

ot mcm it e e o e S —— o —a e . ey :
: e e e s

H Y i

N e

Sy “%A cautlon. Even though substitutions: and omissions
o are recognized as<mi§cugs;—APf“E3E??f?fII“ﬁEﬁf“fﬁ“?@ﬁ@mb@r
that some so-called substitutions and omissions within

words are language structure derived. For example, - :
pronouncing the word park as pauk mAy not be a substitution -
but a language pattern variatdion. -Also, pronduncing the woxrd

called as call may not be an omission at the end of the word

but a language pattern variation. In a particular language
: .- pattern, pronouncing ed is not a part of the language pattera -
. so it should not be counted as an omitteq&elemgnf;,ixiwgs', T
. never there. Not being there is much different from being ]

omitted.
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2. Stanford Dlagnosflc Reading Test CSDRT)L Level I11.

‘This test views reading as consisting of four sets

of subskills. comprehenqxon, vocabulary, decoding, and
“rate- (Rardlsen, et.-al., L974). (Figure 2 should be used for o
analysis of ‘this test). The items developed fog these areas ‘

may- be considered appropriate for many -students .and .. " R

e wﬂfﬁ}f}grigépgnoprtate for others. For those students identified as

N T - St s e vt

inappropriate or whose—background'dpes not matgh,theu;optent

of the test; it may Q;OVe—tg be a better measure if the tlﬁé e '

. 5

w’f;u, . period for taking the test was’ extended in order to accommodate

" baegh et o -
RN . e

their lack of fgmiligtitvaith,the~contept,and,théit—té&digg,

-

behavior. For instance, particular test items: may ‘have the

N learners reading about such mythological tharaetergfaé-Zegs

and his brother Pluto and their endeavors to,nuiefheaﬁeﬁ-gnd'

o earth, and the underworld (land of the dead) A iearherrﬁho

is familiar with these characters would probably fair better - -

or take less time to read and understand ‘the content of the
material than someone who is not. ¥familiar with the content. e

e ' The learner who is unfamiliar with the content is likely to

utilize more reading strategies\thaﬁ'theAOther’leaﬁnet, in

that he may have to formulate v1§ﬁ§1"images~or~ffgurevqwtvwovd
meanings from contextual clues. Even though it is realized

P v that extending the time would invalidate parts of the test's

_scoring procedures, API users would probably have a better
‘profile of learners reading abilities - and that is what is o -

needed.




adjusting readlng rate and thlnking while reading. By

*’range;~'So 4n-14-eu of -presenting -learners-with. exerciseswin,nﬁ,

'ﬁQDRT—doeSHndt:méaSuregstudyat&pewreéding, [-YN -

allowing learners more time to read passages from SDRTL; o
API users. may be able to postulate that many learners
tnought to be poor in comprehension or scoring in the stanine

3 range can comprehend as well as 1earners in the stanine 7

say literal comprehension, instructors may want to present -7

pKfffﬁﬁTﬁT“@tﬂﬂy*tEthniquésmtvﬂthe~%edrnérs¢~mﬁﬁtér~eQverai

1nsffEE?IBEEIfgfﬁdyetéchﬁiqhe:'§E§§I3ﬁﬁiwiﬁﬁfﬁifﬁﬁafﬁﬂafﬁfﬁﬁrT"“H““*%7

SDRT may be administered to the learners.

B - - - - - - - -t - ez

e e
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3. CaryeréDerbYEChuoked‘Read#ng Test (CPQRIL

The CDCRT was designed for use with mature language

users, such as those persons designated as high school,

college and adults. It is different from otheéer tests in

that it "indicates comprehension at the sentence or thought -

7leve1 i.e., every senternice has at 1east one teSt item wthRx

i s ke e e o R e

indicates 1nFormation stored or thoughts understood" (Garver

and Darby, 1972). More speciﬁicaiiyrrsegtences cqptainﬁcbunk

of information. A chunk can include from -one to: £ive feleté¢'

o e £ & e e e <PV ARty e e e ATt T T e o 7 A e - e e e

,7words within a sentence. ' o B

Advantages of CDCRT for API are summarized as;gollows
(Carver and Darby, 1972):
1. It purports to measure infbrmation‘géigéd‘ffomApeadiﬁg
a single paragraph by an individusl; . 7 o
2. It tests comprehension atvthewéenteﬁce level. .
3. It has validity of individual differences in reading
comprehension.

4. 1t seems to be the only test which provides scores at

the efficiency, accuracy, and rate levels in reading.

——.

e-Eﬁfrcfency~scorevvvrncoroopates—both-the-ﬂtuden&-s
accuracy of storing information or understanding thoughts,
and his rate. That is, the total number of corrfectly
identified chunks is iafluenced by the number of ditems
attempted, as well as the accuracy with which the student
identifies incorrect chunks., The Accuracy score is the

_percentage of the items attempted ‘which the student

answered correctly. The Rate score i8 the last item
attempted (p. 4).

Although all three scores should be analyzed together to reflect -

reading weaknesses; the Efficiency score appears to be the most

18




important because it reflect those reading attributes which
Vpractitioners desiré to improve. Thatiis,ifor é studént'éq
be an efficient reader he must read at a rate that is not so
fast that little 1é'retaiﬁe§ nor so slow that little

information is stored relative to time spent (Carver and

-  parby, 1972). : R
if*%’“""'w " API sapports the use of the CDCRT with older mature ?'f“i“‘”‘”*f
é 7 language users as one of its purposes is: to- identify or A -

?i;{' assess meaning obtained from reading iﬁdividual senteﬁées

as well as paragraphs. CDCRT seems to be the only valid

: measure available to accomplish this goal. . . N
S 7 R
s T
;- -3
- ) T
- - n‘r;“¢§
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4. Informal Assessment Inventories (IAI)

These inventories are similar to the traditional N

Informal Reading Inventory (IRI) in that a learner's reading
I

,,,14gyelsfﬁay be approximated and decoding skills may be checked.

To approximate or establish reading,levels of materials APIL

- . suggests therappli‘cati'on, of at least two readability formulas S

—‘7 - to the material selected for reading. ﬁyiapp;pxﬁh;ting

readability of materials, instructors may béttér select — . =

- _reading materials fox learners. Materials fo r ‘.i:’AI may -come
from several sourﬁes, €eguy n@ve%s,Vnéwépaéétsirteitﬁégkg‘,
(biology, history, social studiegrét;@)a fhe—reﬁééﬁ for
this variety of materials is so that 1¢arné¥§ wiil_havé some
sengse of their reading behaviors wfthrdiffe;ent tyﬁesubi T

sé;‘ materials. For example, they may f;ﬁd!ogt4ﬁha;?they—iéadjr

novels faster than a history textbook, or the newspaper

faster than the social studies kethodk. - 'Hénce they will

want to begin thinking of their reading fatés inztgrmg of 7;

N
;;i "yery rapid," "rapid," "average," and "slow and careful”

(Thomas and Robinson, 1972). : -

IAI does have an oral ¥éading component and a gilent
reading component. The oral reading component may be used
; ) . to check learners reading béhaviors{ é.g;, memory of material
via retelling, language,uSage~duringwretelling, recoding-.
The 8ilent reading component allovs 1earnérs the private :

opportunity of interacting with written material during an.

20




1gg;ptgrrygteduperibd of timg and presenting understanding 77§€

A it s it

" tead, manipulating parts of én”ftéﬁwfé‘iiéééﬁﬁ”iﬁéﬁﬁééﬁflr
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of the material through pre-determined criteria in a

pre~-determined manner: Pre-determined criteria may be
’ e

questions to be answered and/or problems to be solved
from the material. Pre-determined manner may be writing
answers to questions, talking to someone about what was

n e mert vaa e = g

General likenesses and differences betweéen the oral

reading section of the IAI and the oral ieading sectionibiﬁ

-about the same as for the oral reading pafts;,,ﬁxbeptiqn@

- JE— PR, Sk o e

the IRirmay be obségéézithrough ;he’stgpﬁupteSéﬁtéd:h;

Figure 3. U

The silent reading parts of the IAI and the IRI are

are noted in steps three and four. Instead 6fAfegd1pg, 7jf; -
orally the learner will read silently for both IAT -and IRI:

While the IRI generally focuses on reaﬁond&ng';O—qgestiqns

and occasionally retelling; the IAI always makes use of

responding to questions, retelling and an additional element - S
performing tasks to demonstrate understanding of mdterfal

read.-

As presented, parts of the IAI overlaps with- the IRE

elements from existing techniques ?iuswadditiohal elements.

l

|

and reaches info the RMI. Hence, a combining of some : o #
Biggs (3977), through her research, supported the use of a |
1

combination of assessment techniques during the assessment '4
session with learners in order to obtain an appropriate

diaghostic profile. API encourages the combiming of different

assessment techniques to assess learners reading behaviors.
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- - IAI (Oral Section) IRI {Oral Sectign) S
1. Materials are selected 1. Materials are selected
: . ,£romzsejegal,area§. from 22;_3?93:” K
? ;Qu£Cfiteria for evaluation 2. Questions are‘dgyisgdt i
- - is determined, e.g., ;_r
~ questions are devised, E 7
o directiﬁﬁé for présentiﬁg i M‘LtfrlIWT T ]
. cooToemm - goncepts are. -developed. -
; 3. Learner reads orally and ] 3. Lééfnef'ieéégypiaﬁlfiéﬁi,V
" instructor codes miscues. “instructor codes errorss.
3 4. Learner responds to criteria :kﬁ.,'Leaiﬁéxrrgsﬁdgds;ﬁa
; devised to -elicit understand-— ’unS@iqﬁQ, 7 %
: ing of material read, e.g., i
? N reteI}ing, manipulating items,. é
24 - drawing maps. I E
g 5. Instructor both quantitatively 5. Instructgy marks qugStioni )
;7 " and qualitatively evaluates ,ii&h§~or7wr0ng and
% responses to criteria and dEtérminéraﬂ~approxim§;e
{ E - estimates the manner in*whiéh reading;IgVei forileardéti .
= the reading process functioned : »
. during the reading of the 7 ?
7p-. material. é
Figure 3 0Onal Sections of TAI & IRI
22
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Cloze is a readability technique that may be used
! 7\>'t67eérabiiéﬁ readability of reading materials. Its construct

is onme of simple deletion of words within the text. Every

in the éxact missing words in an uninterrupted setting.

5th word, 8th word, or 10th word may be deleted from selectad

_reading passages. The reader reads the passages and fills - N

Next the instructor checks the responses and tabulates>the

results -(Burmeister, 1974)... . . : . R

-

responses -upon completion—of the entire paséage. APL

way of détermining ‘how the learner may be usigg*hié

Biggs (1977) suggests that a mors « €icient way of

the process. Introspection in cloze ﬁguldigeqqire the

retrospection would require the reader to talk about his

- uéing cloze is to utilize introspectisn ind retrospection in
§;7 reader to orally tell why a particular response was Selected

: for a particular blank space at the time of seiecﬁion; while

supports the use of introspection apd:retroépgcﬁidn in the

cloze technique as it does help to present a more sensitive

order to gather meaning from the printed passages.

experiences and knowledge along with. the written teXt in )
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L .Continuously, matérials for students.are being published. :

-22-
B. Student Materials ) 7 75%

Presently, there is a voluminous amount on the market, -~ .~ __L;fi
Instructors, then, should charge themselves with the
responsibility of being-selective enough to—chéoseimatéfials

_that are appropriate for their learners. Following are some L

:matexiais that may be useful. This list is nmtfiuteude&'té

be_complete but suggestive as to the types of materials that .

~—are -availables - i o

*, . B R - e

Adams, W. Royce and John Bigby. _How to. Read the Humanities.

Illinois: Secott, Foresman .and Company, 1969. - o v
("This book...shows the college student. how to make ‘the R
necessary reading style adjustments.. It introduces him -
to...four steps that are basic to :good reading habits = ] S

Exploring; Checking the Vocabularys Analyzing for
Comprehension; Synthesizing for Understanding "y

R

~ Baldwin, Woodrow W., ed. Readings in Business. Pmovidencet R
P.A.R. Incorporated, 1974. T ) ' S
("...designed to take that student who is well practiced' -
in general readings -and provide him with a reservoir of
business reéadings..." There are’ comprehension questions
and vocabulary exercises.)

Carman, Robert A. and W. Royce Adams, Jr. Study Skills:
A Students Guide for Survival. NY: JGhﬁ*WiIéyf&”SEns,
1972. ’
(The pquose 0of this book is to provide assistance in T
learning-the-following-basic—.academic_skills.s: readin&,u___m__m_n__

writing, listening, remembering, note-taking, and
test-taking. "The book can be used by an._ indlvidual in
self-study or as a text in a formal study skills course. ' :
‘College freshman or those wanting to succeed in college L
should find this book quite helpful.) o
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Carter, Homer L. and Dorothy J. McGinnis. Reading: A Xey to
Academic Success. Dubuque,sz. C:. Brown Company Publishers,
1970, . '
(This book describes a number of academic areas. and provide
ditections on how to develop those areas. For -example,
fowive e - -gtudents will find informatdon -on -such. areas .as. "Learning
o - ‘to Conceéntrate” and "Learning to Read Creatively." -
Following each sectiom is a guidedractivity. The activity ,
specifies the "Aim" of the activity, -suggésts the type . o
of "Materials" to be used and the "Procedures'" to be IR

followed.) T
wm e e s ‘Conliti, "Ma¥y L. ~Vocabu ]fary‘ Modulke. ~Boston: Ho ugh-t o n~‘;Mi°f'f4I;i:ﬁf," e o *
l 9 7 8 . .t
(Contains different content-area readings of high intetest o

to adults. It stresses two principles: "(1) the variability

of word meanings“ﬁﬁa“tHE"impdrtance"mwsma“consequence, of:
determining the meaning of a word within its context and

(2) the importance of transferring the sETlls taught to; -
the different content areass') S

Diederich, Paul B. and Sydell T. Carlton. ‘Vocabulary for
College (series) {(2nd..Ed.). NY¥: ‘Harcourt Brace
Jovanovich, Inc., 1973.

(This serles is a set of drill exercises on. words from
different content areas. High school juniors “dnd college
freshmen were instrumental in helping to select thése words. -
The purpose of the series is to enable students to read

and understand more difficult. books.).

Evans, Bergen. (Chapters. Providence: Jamestown'Publishers, -
1973.
("...offers a literary approach to reading efficlency."
The text includes chapters from fifteen different books
of various literary types with comprehension .questions
and discussion guides.)

Gllbert, Doris W. Breaking the Read ng Barrier. fEnglewooaf

. Cliffs: Prentice-Hall, Inc¢., 1959. B
("This book is...designéd (oT usé“Wh@rE“r@a&rng“is
taught-in reading classes. -and clinies,.zin. special
freshman groups and adult education centers, and in -
certain industrial and extension classes.” It presents - -
exercises in vocabulary building, sentence reading, . R
paragraph redding and rapid reading. )

25
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AHoﬂges;rkaYmond W., et. al. GCollege Word Study. Providence:
P.A.R. Incorporated, 1974.

("The primary purpose of this book is to develop the writing

vocabulary of the student.”" It presents lessons im - e

vocabulary building through specialized vocabulary words.
Words come from such areas as ecology, geography, computer,.
space, retailing and archaeology.)

"Materials*for General Public"

Several novels, newspapers, magazines, reference and

- informational materials. xritten for adults are app:qpr;@tekﬂff‘ﬁﬁ

for many reading activities.

T P

McGraw-Hill Basic Skills System:. Toola for Learning,Success.

R

e Dt sy

NY-s- chraw-Hill~BookﬂG0vT~l970.
("...the...System 15 aimed at college-bound ‘high school
§fudents; and Junior college aTid T ﬁlleg@“students*whow*h““ﬂ
need to 1mprove those skills mnecessary for acadenic -
success." There are diagpnostic tests for six skill -
areas - study skills, reading, vocabulary, spelling,
writing and mathematics. Instructional materials (tapes

and student books) are packaged under such headings. ass  ~ ek

Study Skills; Problem Solving; Iistening and.Note—taking,'
Library and Reference Skills.) . :

How towRéa&aaﬁd;

Norman, Maxwell H. and Enid S. K. Norman. A
NY: Holt, Rinehart

Study for Success in College (2nd ed.).
and Winston, 1976.

(This book has "jncorporatefd] practical reading and
study techniques not only for the recent high school
graduate but also for the returning student and the *
veteran." It emphasizes organization of - school life and
stresses the basic skills mneeded for efficient reading D

Pauk, Walter. A SEIII’éfﬂE
Publishers, 1975.
(This "series consists of ten booklets, each concentrating

o a“different—readiﬂg~comprebensronwskill«-m—mhnmxeadinc

”TTEé“f?étiE?f:“Prbvtﬂﬁnrezr&amestOVnww“*1

RSPV VSO e Sy

level start at approximately grade nine. Accompanying
each passage in each booklet "is a single comprehension
question designed to develop the one, soecific skill of
that booklet.')

Pauk, Walter. Six-Way Paragraphs.
‘Publishers, 1974, ) .
("...contains 100 passages for developing
categories of comprehension...The reading
from grade 6 to grade 13."):

Providence: Jamestown

the. six essential
levels...range
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i
"Reading Compréehension," published by the new York Times.
- 7(This packet of materials presents reading comprehension o -
skills that can be developed and reinforced through the . e
use of the New York Times. Instructions to the teachers .
as well as objectives and skills are presented.)
|
|

Sack, Allen, Jack Yourman., How to Develop a College Level
Vocabulary. NY: College Skills Center; 1968.
(The aim of this book is to help studeiits learn roots
and prefixes and words that are formed from those o s
prefixes. The authors note that "vocabulary work is- oL
necessarily time—consuming," so students should plan : C o
to spend an appropriate amount of time if they are to .
improve their vocabularies..). . e s

Selections from the Black, 1974 (series), Voices. £rom ‘the ) -

Bottom, 1972 (series); and Topics for the Restless, 1974
(series). ©Providence: Jamestown Publishers. ~

(These series are different in content but span -the -same .
reading levels (6=12) and reading skills. comprehension,
vocabulary, word meaning, phonics and study. The type

of content is reflected in the title of each series.)

Shaw, Phillip B. and Agatha TOWﬁsend College Reading anual. S
“NY:: ‘Thomas Y. Crowell Cov, 1959 — - - B
("This manual is designed to afford tralning in the basic ~T
reading skills...[It] may be used ‘both for improving
general comprehéension and for emphasizing particular
comprehension skills.") i

Stauffer, Hilda. "New Materials on ‘the Market' Journal of
Reading. 21, February 1978, 426-444. ]
(Stauffar presents a compilation of relatively new :
instructional materials. The materials were not evaluated -
'by her, simply listed and catagorized according to title -
and publisher, ty_.e of material, reading difficulty, = -
interest level and skills developed. The reading difficulty,
arnd interest levels range from kindergarten through

adult). R
The Kaleidoscope Readers. Reading: Addison-Wesley Publishing -
" Co., 1974, o '

(This series is designed for students in grades 7-12

who are reading below grade level,. "There are eight books

in the series ranging from a reading difficulty level of

second to ninth grade." Skill areas. are!: word attack, }

vocabulary, comprehension, and study skills.) ) 2

4
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The Qpportunitv for .Skillful Reading.Series. Belmont:
Wadswerth Publishing Co., Inc., 1972.
(This series ieé designed for students in college reading
programs., It is appropriate for lab use as each book
~does deal with a different skill area and it 4s drill

ortented.)

Troubleshooter T in the Classroom (series) and Troubleshooter
I1 in the Classroom (series). Boston.rHoughton’Mifflin~
Co., 1975. ’ .
(Troubleshooter I helps students 1earn~the ‘basic 1anguage
skills. They may begin 'with :sounds “of 1etters, then
develop word attack skills, bulld vocabulafy, analyze
sentences and paragraphs, and finally practice Iangauge
skills. Troubleshooter II hélps the student to develop
"a simple but effective strategy for structural analysis:,
further develops vocabulary...; and*moves on to- develop -
more effective comprehension of contextual materials.)A
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C. Sample prescription for one Learner

From the interpreted data, it was determined that this

learner couwld benefit from exercises dealing specifically

with language structure and meaning, vocabulary development,

and constant recreational reading.

2

Language Structure and Meaning i
e o R Select a short selection (about two pages) from‘thew—
most current New York Times Magazine. Tape xecoid

- yourself reading the selectionvorarly@l:nisﬁen to the
; selection and underline your variations from the pfiﬁ:e&
, - text. 7
|

2., Take the cloze exercise from yo ur fgld ,and work . -

o - o e .

through it. Then discuss your completed -exercise with

the instructor.

! \ Vocabulary Development .

1. Take the structural analysis pagkeﬁ from your folder and

ER work through Exercise I, Prefixes that are Negative.

}irljf . 7 After completing this page, select a peer and tell him
why your words are placed in the appfopriate~coiumn.

2. Take the book Word §£g§z by Smith, et. al. ané'wotg ‘ o 1 ;3
through "Lesson Oune: Prefixes." - Discuss your paper with u)?
the Instructor. 7

3. Take the context clues packet from your £o$de; andiwork

through Exercise I. Plan to discuss your answers v th the - -]

large group.
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Recreational Reading =
1. -Continue to read your selected mnovel during the
Uninterrupted Sustained Si’;!.ent:: Readingi;:(«g;S‘SR*);_per-i-‘o,d.

2, Outside of class read the newspaper and/or your favorite

) magazine daily.
- —e2 -3




ckapters. in various. content area. textbooks, - .BQRST s fonﬁscience .

-six and five steps respectively. <Each of the six letters

D. Study and Instructional Techniques

Study Techniques are many and vadried. Five similar
higher level ones are SQ3R (Robinson, L96l}, OARWET (Normén
and Norman, 1976), PQ4R (Manzo, 1969), PQRST (West, 1974&)

and SQRQCQ. While OARWET and SQ3R tends to be suited for

. -

overall prose textbook type material, PQ&R is for infbimatron&l

content and SQRQCQ is more suited for’mathAéontents

Since similarity among the techniques are great, ﬂ

ety L e -
T T AT S e e e P e

brief description of three of the techniques: will follow.

OARWET and SQ3R are two organized«tedhniques—uéedzby'4

learners to study various reading materials, e.8.; textbooks,»wumuﬂ”

chapters in books, pamphlets,, etc. Ihese'techﬁiqugiigc;udg
in OARWET stands for one of ‘the stépé-in this'study'teghnfqué,
"o" directs learners to Qverview the réading'ﬂéggfi?l, i.e.,
read the chapter title(s); read the ghaptgr”s égﬁhéadings, 7
read the first two paragraphs of the chaptex andrfhen, read
the last two paragfaphSa A" directs learners to Ask
tliemselves questions about the chapter. If the chapter does

nct include questions, learners must' generate thelr own

questions from the subheadings. "R" direc¥s learners to

-

Read the chapter with the overviéw and generated questions

in mind. "W" directs learners to Write notes as. they read.
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hE" directs learners to Evaluate the chggéer read or determine
7¥he worth of the information presented therein. "pW directs
Tearners to Test their knowledge an&<unde;s£and1ng of fhe -
chapters read. -

§Q3R is similar to OARWET in that it directs leariiers to
ﬁprveyq Question, Read, Recite, and geviewfthgfr'réadiug’ji{

material. The first step is to conduct a survey OY an

- -——-—-overview -of the ghapter;vsecondq)genera@euquéstiqnugh&ut;;‘,i.wm B

the chapter; third, tead the chapter with queéstioas in mindj
fourth, recite oxr write out answers to the questions ahdj&ﬁherr-

?f*f;””'““““””Kﬁﬁwrédgé gained from réédfng@vandhfiﬁﬁﬁﬁmneﬁigﬁmthe”éhépﬁén

? ‘to make certain that the chapter has been understood..

Another package of study techniques is the PQ4R. °PQ4R -

s is a variation of SQ3R. It -
o ) . is applicable to the reading of iﬁfofmgtional i
- chapters in science, health, history, civics, .

...geography, sociology, economicsy philosophy,.
journalism,...music appreciation;...art

: appreciation, art history and other courses =

;o T and in English when the chapters are -expository T
& (Thomas and Robinson, 1972). ‘ .

The PQ4R steps requires readers. to Preview, gpqstionyigeéd,

Reflect, gecite and geviewﬁ The process is vggx;ﬂigilar to “”%f
* QARWET and SQ3R. _

A note. PQRST stgnds for Preview, Question, Read,
Summarize, Test. SQRQCQ stands for'gdrvey, Question,,ﬁékea&,

Question, Compute, Question

M T T T s L < S

In addition to the €ive techniyues noted above, API




These procedures enhances the make sense attempt. Following T

-

e A 1
encourages the use of cloze and Reciprocal Questioning
* N by
{ReQuest) ~procedu1:'(-:s;.a These procedures do force learners to ,E
deal with different language structures or basic linguistic 1;:
elements as they essay to..obtain meaning from ghg'ﬁrinted ] .

be embodied in their ability to interact wi€h~andldi

Cloze and ReQuest forces a type of interaction-between’ - - ffffi~g¥?ﬁ

' -31- ‘ IR &
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page. One key to obtaining meaning for learners appear to

understand the langauge stitucture of written material.

readetr and written text that would probably not be ‘found in

H
B T s

IS
£

uninterrupted readingw As readers use these procedures they%:* <

- e s i

t¥y harder to comprehend or make Sense out of the text,

1s a brief deseription of each procedures —- = = - .

T mmmear e e e e e e b

S 14

-Cloze is a procedure whereby wdrﬂé are délefed'f:omva‘

written passage and the reader reads .and fill's in the nissing
£ R
words by using clues from the remaining context. Usually

! ) 5

every 5th, 8th or 10th word is deleted from the bassage to

be read. Occasionally, words are deleted depending on

purpose for reading. For example, if a learner constantly '~ * -
has difficulty with particular -concepts in a certain content
area, passages with key words for those concepts may be s

deleted. The learner will read the passage and fill in .

the exact word or a synonym for the missing word. Discussion

of the passage with the instructor is the ﬁextlétéb% ‘Here
the learner explains why he chobse»paptiCulér"wdrds for the : 5

missing words in the passage. This discussion serves as an

%
*
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aid for further understanding and clarifying of the passage

-as well as vocabulary development.

< The ReQuest procedure like cloze forces the learner and ol
""" dinstructof to pay c¢lose attention to context clues. This . = .-.3H

procedure initially offers equal patticipatipn in reading

*”*;éhg same passages to learners and instructors. épegificaily}

JUSEE ¢

this procedure shows learners how to g;itiaglly,ghgﬁk and ,’;f

- B N . - - A . <
PR R - 3

formulate questions. First the learner, and fnsttuc@ﬁrA
take coples of the passage to be read. Second, they both

read the first sentence of the passage silently. The learmer

is told to ask the instructor quéstions about the sentence = -

try to ask questions that the ipstxuctof ﬁigﬁﬁ gsk."ThirQ{

?f“f**”““w“’wv”fhéiinstfuc:or answers the questions, Fephrasing guestions =~
when necessary. Fourth, 1earﬁei~andiiﬁst;udtbr:feédézsegbn&r

sentence. This time the instructor asks the learner appropfiate

questions about the sentence and further require hdim ‘to 7%
integrate thoughts from the first and second sentences. This o
procedure continues until the learner can read the first — _ _ L.

paragraph, demonstrate literal understanding, éﬁd=fprmulaté
a purpose for completing the remainder of the passage.
Throughout the interaction learnerxs should be éntou£aged to
ask appropriate questions - so, the instructor as a model

is crucial to this procedure (Schell, 1972).

Supplemental to knowing how to study is knowing how to
read. Should the learner read everything very fast, very

slow or average? If efficient readers are to be developed,




hand. Thomas and Robinson €1972) suggests the following

e e

it will be necessatry to inform them of the need to become ’ifé

flexible, i.e., édjust their reading rate to the task ét

four approaches for reading rates: (1) Very Rapid -- about
400~600 wpm is for light, easy, fast movﬁqg_fg¢tion; (2§ :
Rapid -- about 350-400 wpm is for fairly easy matéxialé;kj!.;fa1

(3) Average =~ about 250-350 wpm is for such‘matgfiéls as

magazine articles, travel books, chapterS.in,sméiélﬂstddieé; ;;%l‘,;;
texts and novels; (4) Slow and .Careful —- about :50~250

wpn is for reading materials with difficﬂkt-ébﬁéeptSvénd,;”
vocabulary, for thorough reading of techniéaivmétetialsg;'

and for reéading to retain every detail.

API accepts the flexibility noti@n and gncourageq:— j
instructofs to guide learners to identif;Aggégrwé;régé;tmru ”"’““‘““*g
for reading selected material, note the»difficgixy ﬁfrthé~ %
material and their familiarity with the qoncepﬁéﬁitrffégeéﬁ;; - Waﬁ
then decide which approach will be apprpriate'fpr‘r2341ﬁg é
the material. Use that approach. A caution. LRéaafnngag;sr ) g
may change while reading certain materials;Yéﬁgs,zchgﬁtenés {ﬁgg

remembers his purpose for reading. Agéin, reading rates

must be adjusted to fit the reading task at hand.

To summarize, several study teﬁhniqnes and:app:oaches' 3

_ to instruction agrye};‘asinoteS'on reading rates have been é
presented for the users consideration. This in no way f

‘attemptsvto eliminate other approaches ‘to instruction that é
.
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may be helpful to learmers in clinical settings. Im fact
API welcomes the inclugion of such techniques as Herber's
(1970) "structured overview" model, Hafner (1977) and ;E
Burmeisfer's (1974) approaches or guides to~st;dyi§g 7 |
pérticular types of materials as well as- the manf - - . - E
other suggestions found in professional (e,g;, IRA Jourmals, -~ =~ =
;“§CIE Journals), and non-professional (e.g.,¥ﬁéw Ybrk~Timesi;%;;:l

Y
<

- non-print media) materials.
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