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Dear Friend:

uammmmngzmng@m
tzamd’ucayau& aummawagmkﬁfméogv
. fexence, wmf:hwawm@wmm
m&psm%matmw@mmm
_&mmm&e&c&wmaa&wmmk@a%wm
and frusirations; recognizing. Maﬁ&m@ﬁe@wa o
MMM¢MMQ&W$ peAhaps, é&fﬁﬁéeﬁcé
&uzpwbéegé; arékzngﬁﬁtammgwm been
@aﬁ%@z&ng&amdﬁ?m&agmmmﬁi&szzg&&'
bling .us ubt togethex.

This book of proceedings should provide you with.a nish --
f&em%ﬁ%ﬁmagﬁ&amméa@ﬁ&ﬁz =
Westenn states region; M@L&gsuméz&&m é&%géﬁ;&

Progrars MWMMEW @g&éﬁéimg :

he information which you all gave us in an eéfont t0 @‘msz
additional -ﬂaagx.arﬂf, ffmm _conferencéss

- S&oaﬁgﬁ&&uﬁmﬁ@@t&gﬁc&&%&&mm
" manuak, ﬁe&sa&ta&mgssﬁzﬁ@m;ﬁe@&gm

égﬁ&tw&ﬁfeﬁﬁ@éﬁ@ﬁ&ém&&ﬁiﬁﬁﬂiﬁ
fszagmzaue&mi@m.&@wyg&pwgﬁas SR

=

- --Phit gg‘s’&“& ’

b

Ih




- Tim Gunn

er - ’ A

agwaga‘ézmmmzsma&amaggzmaﬁé
ook of puwceedings of the %*e&mm Congerence because it
Wﬁswgﬁ%n&s aaé&mimgjzaaﬁﬁﬁzaﬁ&,
pade ihe conference possible. Ts?&eﬁg&&@immgg%;
f-émtaag Peninsula College fon their unfailirg energy, onthusiosms
am‘mte.s.ci, &&zm&mﬁs&&%eﬁséf&ammﬁg& )
‘%W&&&awaﬁ'ﬁa%géﬁmw-
. mésﬁm@;m&g%&mﬁowaﬁa ‘
cenference Life and subsiance. v

’{::;‘}.& &fﬁﬁg&ﬁa&g&&z&ds@ﬁté&sm}é pro--
gnams, and-1 am proud of its siecess. I am also pleased thaf, -
éﬁgefg 25 a xesult of your conmscientious and comstructive evalu~
ation 0f the conference, z@z@dﬁ%ﬂﬁeéﬁ‘% changés- Zhat shoutd
irsure a more effective meeting the next time.

As you Look through his book, §§ﬁp§§§§§ﬁc§§a§£§§§ﬁ§é§§§
pleasure the week we spént fogethen at Asilomar. ?s%;g.:sifﬁii
°ga£§&gmﬁgtsm”gzﬁz§gag;sﬁ%zmgm jor
ﬁﬁ&ﬁﬁﬁ@ﬁﬁm cormurication among afl of us. Eﬁéﬁiﬁéé&‘
m@r@&ééﬁﬁ&gﬁgéxiﬁééﬁMﬁﬁﬂﬂg
ﬁz@i&é%&ﬁ 0f Zeaching the humanities and sany o4 the solu~
“mgsm&g{zzxﬁgﬁ&mggmm%mt
ﬁmmagngmﬁgm in Arndzora ox in

A

one anothex, . Let's stay in touch.

Hasaii. &g&ﬁmﬁﬁgﬁﬁsgﬁﬁzﬁgﬁz&sﬁﬁz&géz& o
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— SCHEDULE OF ACTIVITIES

Date/Time AgGivity/Topic Location " Presenter/Speaker
“Yuesday, August 2 s - 4 >
W:00-1:30 Lunch - wWoodPands * .
1:30-3:30 Registration . “ Adsinistration
3:30-4:30 ?%e:s&g‘:f S&ssi&g i-ierr%‘i‘i Ascher/Gunn
i Broderick/Hash
5:00-5:08 Setz&% Bour ?Erri‘i% .
6:00-7:00 Dutgoor Dianer, Asil. ﬁrﬁfmés - .
7:30-9:40 iect Sessions: - . -
o 3&3 Area Hriting Project  Herrill Eray/Hyers
Colorado Collage - Live Gak Sordon/de 12 Barza
- bo=inicag Coliege of - . ) ) '
. San Rafael Surf & Sand Bundy/Boitans __ ~-
Hiddlebury College Lodge . Sparks/Peel |
Monterey Peniosula &tﬁief& Tide Inn =
Geatratr = - : N ' Yaras/helson
-éa-éﬁeﬁsés;, ﬁzgﬁ.:s* 3 o y o
7:30-8:60, Breakfast Seascape
8:35-18:3® Tea= Feetings sif.s Esa;&%t&ts - -
-10:60-19:30 Break” ™ Farriils
10:35-12:98 Project Sessions: -
- - ABAC Tide Imn Boborts .
forwelk Coomunity College  Surf £ Sand Brakett/Yiahos
-~ Sustavus Adolphus College Hebrill - ¥arsten/Frefert
¥PI Lodgs, Kzle/Yoth
- 12:35-1:00 : ®lunch - ' wigodlands- -
§,}5-3 55 Project Sessions: | . L
L Bay Area ¥Writing Project Berrill Gray/Hyers -
Colorads Collége Live 0ak Gordon/de’lz Garzg.
Sosminican College Surf & Sard tundy/Boitans
Hiddlebury College Lodge - Sparks/Peel
¥< - Gentraine - - Tide I Karas/ Relson
3:00-3130 Break - 7 Ferrill -
"3:30-5:00 ' Tean Heeting (with out Consultants) i |
g 5:99 Fres Evéning. Dinner {s availablé at gxsﬁgfés 3t 6z &} ’
) for those whe fi’;& eat at é‘?@r ’ g
THIrscay, RUGUSI & -
7:36-8:00 &‘Esgist =L %ﬁé‘izﬁﬁs
- 8:30-10:00 Project Sessions: -
- ABAC ;i% inn Roboris
: Korealk t&gﬁiff College - Surf & Sand Brackett/¥1zhos
smmg Adolphus College  Herrill + * Karsten/Frefert
. \ T Lodgs ¥=ls/Yoth
10:00-10:30 Erai Eerrill
H330-12:08 Team Feétings ﬁtﬁ Consultants ) ;
12:00-1:30 Lunch , Woodlands {. LS
1:30-3:00 Prpject Sessions: B e .
' Bay Arsz Writing Project ¥errill Gray/¥yers
J Colorado Cojlege - Deer Lodge .  Gordon/de 1z &arzd
. Dominican College Sﬁé ‘% Sang Byndy/Boitang
g%ﬁé’iékn? €§§§E§s ree Tops Sparks/Peel
: Tide Imn Yaras/Relsoh
i %3% Live G2k - Roberts
Formi1kComunity College  Herrill-Hearthsite Brackett/Yiahos
* * %&St&% Adolphus €§§’£E§§ Forest Lodge -Ever. Karsten/Frefert
. . - ¥PI Lodge - Fele/Yoth .
, 3:00-3:30 ~-Break : ¥errill -
. 3:30-5:00 <¥5§?§§:§§n§s {ﬁﬁ; or §f§§§ Consul tants} o 3
% 6:00-7:00 Dinner soodiands ] -
7:60 ReH ?@E Eﬁfﬁr?ﬁﬁﬁ Sé:fssiga Erﬁﬁ . KEH Staff
Friday, Aygust'5s . . i
7:30-8:00 . f%ﬁi‘fisi . ) ﬁ?aﬁs : -
8:30-10:00  Tea= i%stigg& sitﬁ m*ﬁzﬁi& . -
10:00-10:30 * Bresk Herrill . V¥
33*3&1&&3 Plenary Sessian Ferrill Broderick
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~ August 2-5 Asilomar
Programs fo be Presented

_ - Progran - S o, " Presentor -
a * ; g - ,
Abraham Baldwin Agricyltural College ’ - Gary Roberts
. 'f‘;ften, Geerg';a : ) :

“Humanities for Technology Students”-

Bay Area Writing Project ’ Jim Gray - »
University of California, Berkeley _ Miles Myers
‘Sa;f Area HWrit x.mg ?rs;ec:fg -

(2 . . - ( =

- Colorado Coliege ’ * ’ Joe Gordon
Colorado Springs, Colorade * - . Rudy de la Garza
gﬁeﬁtkﬁssgrﬁ S;&é}es Program® - | . % S

: ~ ’ T S

Dominiean College of San Rafael T "~ Barbara Bundy
San Rafael; Lalifornia Jim Boitano -

-

*The One and the Bany: & Colloquia Program-
in Hmmanities®

Institute and State %nfssrﬁty_ L REEETI

ul%;«lwrvw oy

% . .t . . —
£

Hiddlebury College ‘ . Kim Sparks
Hiddlebury, Vermont - . - Roger Peel
" "A Hew B.A. in Foreign Languages” - . _ - ’ e .
Honterey Peninsula College =~ - - - : *  Edie Karas ;
Honterey, California : ) Bob Helson =
“Gentrain: An Instructional 3#?}?@‘}* R
. System® e i : I .
Horwalk Community.College - - T Hary Brackett
- Horwalkf.Connecticut Olivia Viahos L
f -"Archaeology as an Avocation: A Certificate . s e
Pragraa ~ , g : ’ .
Gustavus Adolphus College . , . Robert Karsten ,
St. Peter Minnesota - ‘ - Hillianf Frefert -~
"k Program’ to Strengthen the iésgani ties ' -
1 " at Gustavus Adolphus College*® .

- = - T

¥‘§f‘§‘§ﬁ}& ?ﬁ?gt&cﬁﬁis Institute & State University ’ Max Kele e,
- Blacksburg, ¥irginia - ' Grant Voth .
"Humanities Program at ¥§ inia fsiytecﬁnig . s :

"
¥

N WESTERN STATES HUMANITIES ce&m&*cz__’__xﬁ
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"flicts in rights in hurman society through an iﬂter&isciplinar? approach

- HUMANITIES FOR TECHNOLOGY sruasmrs —_—

.

GcryRQberts_‘ - :

. ¥ -

The 3éeé’f§r curricular change was ¢éspecially.acute in the career pro-
grazs, where generdl education requirements were perfunctory in nature, in-
cluding only mipimal requiregsnis in" English and U.S. History. The mew . .
prograa grew out of faculty céncern that the general education requirements :
_should provide a more useful and effective expérience with the huzanities. .

Y .

The program represents the ;.:ass{ innovative -and %ar-—reac‘aiag departure
froz tne traditional curriculad in recent years. It replaced the old gengral
education regquirements in history and Bmglish with a three-cpourse sgquené%

in the humanities. The new prograz not only strengthens the traditional -

eophasis on writing and history but also introduces literature and philos- . ;

ophy into career programs for the first time. . S

T . ¢ -7 * ’ o
The primary objective of the project is to demonstrate the relevance of v

the humanities to the forging world of echni;iaﬁs and middle level =anage-
‘ment personnel. It<seeks to accomplish this by promoting self-awareness:
eﬁcouraglag thinking; utilizing student interests as vehicles to broaden
student awareness; iugrsviﬁg student ?:iting skills; giscs&raging provig-
cialisn; nd demonstrafing. the interrelationships of the hupanities and
career objectives of the students.

The progranm is tmematic, centering around the themes.of natyral rights,
change, and ideatity. Ome five-hour course in the 15-hour =sequence is
deyoted to each theme. In the first course, students examine basic con-

embracing history and liferary works such as Arthur Hiller's The Crucible
and John Steinbeck's The Grapes of Wrath. The gecond course explores the
natiire of change, with particular emphasis on the influence of technology
as an agent of change, The third course focuses upon the question of iden-
tity, utili%ing a Broad-based cultural approach which explores political|

- social, aesihetics, iﬁteliectaal econo=ic, and religious elements in the ?
identity of each studént. 1 the courses are team taught by three :ﬁgiish )
instructors and two h instructors. Sessions are interdisciplinary;

and multiple approaches are used to reinforée each specific objectfve from
differing perspéctives., Class activities include large class lectures, df$- °_
cussion groups, writing sessions, individual grcjects, ané st&&eat-;e&cher
cﬁaferegﬁegi{ " - . .
Thprogram 1s a2 joint effort of tie Social Science and Humanities .
Ditvisions. The director of the program is an historian functioning admin-
istrarively under the Chairman of the Socizl Science §i?isiog, who is alsc
the Federal Programk Officer of the College. The Chairman of the Humanities
Division serves as assistant director. Each team has a :lead’ teacher whose <
responsibility 4t is fo direct the work of the team, maintain Teanrés and !
perforn administrative functions related to the classroonm activities, An : ;
advisory committee composed of members of the technology facglzg prcvi&es : .-
“advice and guiéance from its perspecti¥3i ) A
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- Host of the blems whivh have arisen were aaticipéte&* .Since stu-
dents in the career progfams were practical-minded, career-oriented persons
with few intellectual interests,lgtu&ent resistance to the humatities is a
=ajor obstacle. Course content an&‘teaching tecﬁﬁiques have had to be re-
vised, based updn the experience of, the first quarter's work. Adjustment to
team teaching, especiall¥ in class situations where multiple—teacher instruc-
tion was used, demanded thought, discussion, and experience. Frequent plan-
\\ning sesgions are necessary,.and constant reyiew of. classroom activities is.
important to assure that instruction is-sccoaplishing coursé objectives.
Some resistance to the interdisciplinary chargcter of the course has been
eviﬁent, but the success of. the program itself is gradually changing that
*actitude. This is substantiated by the fact that more teachers from both
divigions are becoming involved ih the program, by the fact that the —
. student drop—out rate is less than it was duringf firsz year.

- L T
The program’'s impact has-been substantial. The program has greatly
enlarged the humanities ediphasis in technical curricula. Some of the. tradi-
_ tional barriers between humanities facclty and technology faculty are
" being removed. Techniques developed in the progran are being introduced into
other classes, Inquiries from other instit&tigﬁs are increasing. Student
perfordances ¢on state-wide tests hasg isgrnveé markedly. Mos® significantiy;
students who have completed the program attest its value for them, Consid-
ering that mosf of them were uninferested in anities at the outset, this
iz the B?st commentary on the effectiveness o
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—— BAY AREA WRITING PROJECT — o
Jim Gray, Miles Myers o S
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Section One: Background T R . .

’
=

In 1974, the Berkeley csmpu; initiated the Writing ?foject as a cooper-:
ative school/university program —— sérving the nine countdes of the greater
Bay Area—-to improve the preparation in writing of all students at all levels

. pf instruction --+elamentary school through the university and, as a specific

‘égal, to .reduce. the numbers of fresh@en required to take the university's reae—d
dial Subject-A program in composition. (By 1974 close to fifty per cent of .
the freshman class vas enrolled in Subject-A.) Initial support for the pro- Ny
ject came from a $13,000 grant from the College.of Letters and Scilence, o

- Roderic Park, Provost and Dean. The, project had been planned bx & three-~
menber team represemting the public schoals, the School of Education, and the

. university's academic departments. ~ . - '

The first invitational Summer Institute brought t&gether twenty-five
teachers of composition from twenty-one districts in the Bay Area as Surmer
Felléws of the univegsity. Thed® teachers demonsfrated their ‘particular ap~
proaches to the teaching of composition to each other, exchanged ideas and
debated problems. (sometimes heatedly), and did a great deal of writing them-
selves, a key dimension of the Summer Institute. At the conclusion of the
five-week Institute, the Summer Fellows became staff members of the pfojectlas
Teacher!?gnsuitants of the B4y Area Friting Project. &

-

b

Early inthe fall of 1974, Aifty school administrdtors from-the twemty-
one school.districts represented/in the Suimer Imstitute were invited to a ’
dinner meefgmg at the Men's Fac@lty Club on the Berkeley campus. They were
inforned ofgthe current and future plins of the project, given a statemeht -
listing suggestions of what they might do to improve written instruction in
their own districts, and informed of how ‘they could establish working ties
with the university's Bay Area Wrjiting Project. Following this mesting BAWP
received invitatioms to plan i ervice prograns for, districts in the Bay.
Area . . . ahd the project wp€ in full swing. -~ :
. .
Since “1974 the activities and the impact of the.Bay Area Writing Pro-
ject have increased considerably. The project now offers five separate ¥
summer programs (Summer Institute, Open Program, Subject-A Training Program,
Pre-Service £rogram, and Target Area Program) and scores of' in-gervice pro-
:gramsrig'&he districts. An evaluation desiln to assesg and explore the impact
of the project upon student™riting has been funded by the Carnegie Corporation
of New York.s (an initial study indicates significant improvement im both CEEB -
afd Subjegct-4 scores in.schools influenced by BAWP.j But far and away the
greatest aéﬁieyga%S; of the project to date is the extent of the toopérative

., support for writing ovement the project has generated: the schools and " -
the university are now king together to solve a common problem, and this -
effort has been further supported by the California State Department of " Y
Education, by the natiohal government through The Hational Endowmesit for the RN

Humanities, and by private foundations, The Carmegie Corporation of New York )
) s ’ ) E £
_I<I(jand the Sachem Fund. . x I ﬁﬁ*f%sii_eaff

A ruiToxt provided by ER -
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The Berkeley Project has been well Supporte& and well-planned, @he.
notton of training teachers to teach other teache is not a new fdea to the .
project, and BAWP has_capitalized on the experience of past' in~sety ce efforts
alopg these lines in California.) -The basic structure of BAWP is simple and
easily réplicated, and its assumptions are princip}es easily adopted. It is
our hope, with the &inimal support we are now able to ‘give to campuses .
throughout California and the nation through the N.E.H. fund, that £ national
network of Writing Centers can‘be established, and that t.hese centers, working
cooperatively with the schools, will imptove the instruction in writing and:
,:xthe writing of. stu&ents in the nation's sch%ols‘
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SOUTHWESTERN sruouzs ‘PROGRAM —
Joe’ Gordon Rudy de la Garzc - :

- » . RS ~ . 3 ' n
s

- N .- L
B

- ' x i ’ o v
and econdmic, feasibility of establishing a SoutBwestern Stdﬁies Ptograﬁ Out
of the plannlng:period emerged an interdisciplinary program eéxamiming the his-
torical, social, econemic, and artistic contributions of the wvarious cultures
4hich comprise the Americangsouthwest. The program focuses on four:features

"+ of the region: its land (Western Texas, .New Mexi¢o, Arizona, Southern Cali~-.
fornia, and Southgrn Colorado); its people (Red, Browns; Black, and White);
‘the relation of land and people (environment); and the reiationg among people .
(raciai and cultural issues).  (The heart of the program is balanced intellett-

. ynderstanding and p;;sonal involvement‘ The College developed ttre. program

ly in 1973. ° “ % - )

+

s - *
% ‘ "

Almost half of the academic departments have offered coutses on the
Southwest, in fields rangtng from anthropology and biology. to economics,
English, history, and Spanish. The- College has attracted outside faculty to
the Program, as dnsultants and conferees from the many courses and programs
offered. Visitimg faculty are.hirad on a block basis to £411 in curriculum -
gaps and present differing viewpoints on cultural-‘and. racial issues. The
Cgliege has won the cooperation’ of such institutions i& the College of Santa
Fe, the Museum of New México, & ;he Hevberry Library. Negotiafions have
begun with the Univek&ifszf Te ﬁ;g El Paso and Havajo Community College,
» as well,

o

£
- . T #

o Jhe Sodthwestern Studies Program'ié administered by a coﬁmitbée composed

- 4

-~ . of faculty representing numercus departments, administrators, and students,

fincluding repredentatives of the three minqrity ozganizécions on campus'
$MECHA, BSU, apd AIM.. .
The program to date has directed tself tcward expansion. This year a
, comnittee was formed to evaluate the prag;am _and to provide guidelines for
-, achieving greater, coheslon as 'well as ta begi thgiproceas of establishing a
" concentration in Sou;&western Studies fpr st ents segiously pureuing study
in the ‘area. ° IO . o -
- ST, : : .
The program has served numefous purposes for both College and community.
has attracted minority stu&ents as well as minority faculty, four of whom_
have been hired within the past four years. It'has established such programs
as a Southwestern Studies SummeY Institute éésigned for teaghers and symposis
on the folkfargs which have .enlisted the %cggve involvement of members. of .the
community. 'The  College ,Library has allocated space to establish a Southwestern
* Studies Teachinngesearch Center, with Folk materials donated to the College.
by John Donald Robb and Ruben Cobos as tye core of the collection: Teachers
and schdol districts throughout the area are eageér to have materials-ma&e
accessibla for uge ‘in their multicultural classes. . S

S D R
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In 1971 Colorado College undertoo& a study of the educational SOundness .
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" THE ONE'AND THE MAyY Y

A CO[LOQUIA PROGRAM IN HUMAN!TIES .
Jim Bortcno Borbarcs Bundy . . -

_ B -
- . .

E
B

The One and the Many: A‘Celloquia Program in Humanities ig an inté-
grative, interdisciplinary program in the liberal_arts wi,th special _..... on
lategrating history and philosophy of scienfe and social Bcience il Cfine
arts and 'mm&nities disciplines. The Program i problem-orientofECEE and
employs 3 conceptual approach fo understanding the human self. R ncient
and contemporary theme of "the One gnd the Many" 4s.explored in mach. hmnanities
colloquium; the themﬁ.gs also descfiptive of the actual educational
of differedtiating a synthesizing disciplines and works which the{model .

- teaches, . ) - s

L ol

W

. A qne-semester, 12-unit "coﬂfoquitmz" is a cluster of three d scip‘line—'
based courses and an integrative seminar, all of which are coacept i1y inte-
.§. Brated by means of a common set of human issues, or problems, which the stu-
f."; ", dent and fdculty member must “solve" by immersing themselves inteAsively in
‘ ,E-' the study of primary fexts and great figures in history with an integrative . .
focus, Examples of such colloquia offered in the College are:; The Greek Mind: . %
Jn Pursuit of Excellence; The Russian ‘Soul'; Creative Man? Ihe Scientist, . ‘
‘Social Scientist and Humanist. The two-gemester, 15 unit célloquium, Great .
Men in Pursuit of Excellence, 1nvolves the in-de?th study of the lives and
works of eight great figures (who span the ages as well as the broad areas of
knowledge}. from a humanistic perspective; the student must integrate the
figures in terms of their vision of man, v:[ew of reality, concept of knovledge,
g syetem of values and methods. o -
5. - * .
" The coré of the Prégram (and the key to its operatiom as an integrative
* intellectuyal adventure) is the faculty development component. The ' Program is = e
- based on utilizing facuity resources within the insti-t,ution, NEH ‘grant funds
have been used largely to secire telease-time for fagulty who, thrmgh active
participatfon in regular planning workshops, through. taking one ane;he: 8
. courses and doing the readings in a discipline other than their own areas of
.- expertise and “through faculty seminars have. “developed" into general humanists . .
capable of teaching conceptualj.y and with a prohlen-orien;&ti&m within iﬁ:teir.# R
own disciplines. : 7, ! .- x ‘ ? R ‘ief'
Bominican 8 presentetion of the wlloquia Program at ;.he WEH . Ganfgtenc—e R
will focus on the follcwing aspects: (1) Relation of t.he P;%gran to Egilegial
curricular needs and to general ‘education; (2)- Structure and operation @f z col~
Loduium; - (3) Facul;y 'development' (4) _Program evaluation;, 3) The humanities
.majar, ] .

s -
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r_A NEW B.A.INFOREIGN LANGUAGES — -
R rPeel, Kim Sparks |

A Tl “ T 5 , : :

@ 7 E S R ; s . g .
' ) Tﬁe Hiddiebnry ColIege presentation described a set oz ‘

1 "extended majors” which enable students from a wide range of depart-
ments }o do a portion of their*major work in a.foreign language.

t

,pﬂﬁr It has always beeh possible fbs_é~st&dent of Philosophy. or - )
b~ Politics or History or Anthropology to do a “minor" in one of the :
foreign language departments, Many ¢6f our students’ have zugmented
their majors inm this way’ and many will -codtinue to do so. A few

students have, done “double majors in a foreign language and .in a
.second department, meetipg the full‘reQuirements of the two depart-
ment® involved. And other students have set up jglnc majors"
that combine work in a language department with work in another i
department, usually one in the Humanities of Social Science. As
its name suggests, the joint major is a more integral combination
. of work'in a foreign language with work in another area, encourag-
. ing as it does the cooperation of two .departments in’ designing a_ .
‘program for an:individual student. : ’ :

— e -
ﬂ%%% But the strengths of :ne joint major are also its weaknesses.
Cénstructed as it is for individuals, ‘the joint major has to make
do with what stands in our catalog at any given moment; that is to
say, the needs of an individual student's program will never have
much effect on what courses are offered and when they are offered. -
And while joint majors involving the floreign languages have often &
resulted in interesting ‘pattérns of c¢mplementary courses in two
departmentd, they have. not, on balance, offaered the Social Science -
or Humanities major an opportunity to d6 upperclass work in the area
of his chogge in the foreign language of his choice. And by "in_

a foreign ldnguage"” we mean that the ‘course readings and discusdToen
would both be in the language of the student's interest.

é h ‘ {

. OuTpurposer is to presen; just such opportunities to students -
froh the widest possible *variety of digsiplines. We want fo accom=-
. plish this d4dn part by recombining what we already have, in part by L. ]

A commissioning new courses a®fd programs, and in considerable part
by making our community aware of what can be-done if Middlebury

§ wvinter, Middlebury summer_and Middlebury overseas work together in

a mutually suppertive way. And while we recognize gnat Middlebury

has special institutional advaptages en it comes to designing

such a program, we nevertheless feel*that regional cooperation

ameng colleges and universities would maKe our proposal geqerally
plicable. Y

*t

- P The proposal for Anthropology-Spanish is typical of the whole
set of extended majors. Like the others, it proceeds from- the
r assumption.-that an exten&ed major is just that: a more rigorous

rather than a leas rigorous undertaking. Consequently, the normal
departmenﬁal requirements form the base of the major.. The special
guirements of the &nthropolagy-Spanish major extend it and. focus it.

ERI RIC
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As you can see from tbe attached outllne, the emphasis isg - -
*on Latin America. Requi:ements include not oaly Anthrogdlogy ’
courses that deal®witK- Latin American themes, but Spanish and .

Gepgraphy courses as well.,, Lingnistic ‘competence -~ and by this

we understand the ability to participate actively im upperciass

courses held in a foréign langwage -- is assumed for all extended -
‘majors. And 1iké the other extended majors we have designed, the | :
Anthropology-Spanish major requires the student to make use of all
three parts of the coilege:'_samaeg, winter and overseas,

=
-

" ANTHROPOLOEZY-SPANISH

.

1 F

Normal departmental requirements for majorfin ﬁnthrggo!ogi: *

e

- 1.  SA 101 Introduction to Anthropology L T .
. SA 102 , Soclological Perspectives. s .
“g\v? .. SA 301B The Research Process: &nthropoisgy - . -
SA - *An area csurs& ' . mter 3

S

Y 2. Minimum of one, maxipum of tgo vinter co&rses

ot 3. Mininum of five, maximunm, cf nine a&&itional c&&rses N
from department o

- 4., S& 700 (Two coq%ses} : = i

= =

Special requirementg for Anthrcpalagy-ﬁpaaish, Y - -
3

-

1. Languagé prerequisite.< Spanish 201-202 of gqui?g}ent,
to be completed by end of sophomore year.

s J .
. 2. SA _ Indian Background of @Latin ﬁmerica
- SA 326 Latin American Culture and Seciety ¥ -
SI 247 Aspectd of Spanish &ﬁericaﬁ Cultﬁie
GG 312  Latin American Gengraphy - - =77
: 3% Summer oE gsophomore year: Spanish Schcal e p
- SP ___ Latin American History AP £ 7
) "SP _a__.énthrcp?legyi . ) ’ . L 5 .
.. sp I Elective . ) . o - : . -
h 4. Juntor Semester in Bbgcta & . - R )
One course in &nthrﬁpalﬁgy T T 7 ) .
Two units of field work™® T e ’
B - One.elective - - . i ' .
", 5. SA 700 (Two thesis courses) sn aggrﬁpriats Latin Ed .
American theme* . e -
*Courses which count toward normal. éeyartmental reQﬁiremeﬁts .
_*%For cognate creéit . - -
3 ’ "g
. . . & - Lo :
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Edie Karas, Bob Nelson * . =" -, .~

_ fashion, Television, for etample, has pav’éaﬁ the way_in demonstrating ‘ng-: the :

& . s e M £ = : { - s
_of credit is awarded for successful completion of eachn sixteen-class hour,

his lower division genmeral edycation ip a year, The student's prerogative

.ingerested in serving tHeir students in 4dny way that would improve learning

T

-t
"
<
»
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GENTRAIN: AN INSTRUCTIONAL DELIVERY SYSTEM -

Fa

N f%e‘ R N '-A’ A
- * ‘; \ s - - - .
awm - . i A C N .
Comunigy collefbs-across the natian’ are being deluged by students who 3

ang’ interested in.their lessons bging served in a more palatable and tinely

imaginarion of many poténtial learners can bé captured. and, to 2 degree, has
made many camﬁg&-baseé instructors acutely aware qg’t?ie immense c_g:::gk;itiba
they face in motivaring their 'grudents. ” £

¥ £

F— - % . -

. i . ) X .
The purpose of the {'Gentrmin” iastructional irrangesgnt, developed by
Mpnterey Péninsula College, Caljfornia, is to serve communicty cgllege students
3 P { 3 3 -3 r ; T '{ ko 7’: '{ L o :
by pfoviding a time-modulated, highly pediated, and intergsting Fercat ior

their generzl educafion’ qequirijas. - Geiitrain is 4n acrdnym which means a

General Education Train gf coulses. ,In the fimal fgxf;g;, {}e;‘;traiaisatisfies
all general education reqyiremenis except &n English Zomposition and science
course. The modulated pr i systematfcally artanged ihto si¥teen inde-

sendent segments, each covgring a specific period of time. One semester unic

tyo-week segment. The course segments, are spread across the fall and the
spring semesters, an arrangement which emnables the student to easily complete

is to choose the course sgggent that interests him. The two-days—a-week
arrangenment was déemed desirable for the many part-time studefits)attending
thescellege, = . . - = - . -

= .

’ s i - - - * .
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. . . : Y i
fuel for the gentraim:™ T - . -, .
N +
The faculty and staff of Monterey Peninsula College have long been - -

efficiency. , Affer mch local disgussion.and idea gemeration, 2 paper describ-
ing the model was sent to .the National Endcwment for the. Humanities in 1972,

The Endowment regponded with 2 Substantial offer to Gentrain program plamfiing.
Funds were to be used primarily for developing the instruction ‘segments. .

-

- - N t

Team members were recruited from art history, drama, history, language,
literature, and philosophy/réligion. Onceé the group was brought together, . ~
they spent considerable time %egiding how much history would be treated by
the whole course.atid by, each &egment. After this issue was resolved, each
member was given the responsibility for developing the materials related to
his disciplinary specialry and for wziting 2 narrative that could be used .-
in-preparing each, syllabus. All the planning and implementatiod of Gentrain
proceeded from writing thege sixteen syllabi. For gych umic, the teann mem—
ber was to provide learning objectives, large group’ Jearning strategies, ,
small group learning stretégies, evaluation techmiques, and a bibliography. *

) To *facili{i:g the preparation of :tﬁe‘éixtéeg syllabus, certain faculty
nembers were released Irome thefr regulat teaching assignments, and professors
emeriti andwother —curriculum specialistg were employed. Additiomal resources

_ . . L f i ’1'2?{ < ) -

—— - _ i
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. were exyen&é& in &aviﬁg the Gentra;& team visit other iastituticﬁs ﬁhere

¢ iatetdiscipiinary efforts were being made. — s

v - -
When it beca&e*aaparen: that. the syllabi had reacheé an aygropria:e
level for instructional uge, the Gentrain courses were evaluated by the
college’s curriculum advisory committee, given course numbers, and included
a in the college cataiog ‘and class schedule., At the same time, the process of
articulation with othe? colieges was being carried out to assure accéptance
of the.courses for transfer credit. When all this was achieved, the syiié&i
. were nrinteé in sufficient numbers to offer the modules to students through- ~

(TS
v

o Mgt

ouf an experiﬂeatai ye&r, and the groject was rea&y to g0. 5 . 955
= . . - i - =
. ~ Y
iﬂpleme:atatfg& N K ; . . x =
Publicity, P - k _

Considerable effcrg was éxpended in gubiicizisg tkis new 3ppreac§ to
satisfying genetai education reguirements. £é¥ettise=e§zs were run in the
local” s&esygperi faculty gaaaets appéared on. local Iv §§9¥$; g&sters were
liberally printed and ges;eé around the campus, and high school counselors as
well as campus counselors were thdroughly triefed on all aspects of the pro-
ject. The. first_yﬁs:er used, shown in "Figure 2, createé g good éezl of inter—-
est and led to numerdus student inquries, -

3

- -7

-
- -

\  Staffing e oo
One facﬁity ‘menbet was zziaaseé F:gm his usual teac%iﬁg ser?ice to
gg;&es::aia project, where his’ tiae.uas divided between cs&réig&tiag and teach-
ing. Two other regular teachers czrrieé 3 partial load in Gentrain, and one
?ar;—:ii,e instructor was hired to £ill out the teaching staff. Fot amy given
unit or module the tesm was allowed to bring in well-known experts on a sfeci-
fic topic. K High-quality multimedia matetials were sought throughout the -
school year. SR A U -
t . - - E 4
Classroon ?:oce&area - ) ’ )
In planning and developing the course modules, the team sgree§ that
the material could not practically be presented in a strict historical context
but that a thematic treatmedt could work well. Juring the plaaoning for each-
unit, a theme, or common thread, was interwoven tﬁrgﬁghsaz the historical,
" period and the i&t&r&isciglia&r?’§£§ther t§3§ gﬁitiéis¢i§1iﬁsr?} 53§e¢ts Qf
*- the :3t&ri&£ eaergeé! -

- %
¢ E&c& of the four iﬁstms:ts:s was assigneé a’am three hours of :

instruction altBough ’sometimes it. _becaze apparent in planning that one or. two .
needed more than three’hours. Actual.class hours were them scheduled s6 (fhat .
one presentation effectiﬁei?,ieé into the next. During the first hour of ..
clags, the general theme was introdiiced by the coordinator; then Ea:h igstroe~
tor took ten minutes to éxpldin how the material he would present “in the seg—
ment related to the.theme. HNesdr the close-of the first hout, an’ informal
interplay between iﬁﬁtrﬁctﬁrs and among instructors and students summarized
the introduction. .Beginning with the second hour, the teachers began the

L3

grsgare§‘§rass&tét13§s 1fted on the sc&eﬁﬁis _which 33& beent handed out. ’ »eA
) ?&E teanm found EgétAtﬁfEfﬁi plamming for e&cﬁ of the fiftegﬁ, _,sA

. insgruction hours (the sixteenth was reserved for evaluation snd testing) -
‘was essential to avoid an enormous waste of time. Careful preparstion . ¥

should not be miseonstrued as rigidity, The tes= encouraged active class
[:R\}: ; géf:isi§a§§ag and an iﬁiﬁ:ﬁ&in&tﬁﬁs§§zré;‘§3§ sg:sss&g;f,iﬁzézzﬁptiaﬁs §§

x
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either students or the other instructors were encouraged. .&ith&:ggﬁ the team . s
was concerned about these at first, they found that geemingly irrelevant ques- -

. tions and comments often rked productive discussions within the thematic. |
context. This p‘r&ce&uri helped a great deal to bresk &m the. barriers of - /

of 85 to 100 students. -

formality comson to ¢ ‘ T

. grojec:,e?a}.&a&.on ; . L - ;
= . - | N .
Assessment of the project has been contipuous -- student surveys were
administered during the s@venth and fifteenth units of the progras, ssi the
results gave a clear design for future prograz changes., The responses of
students were fundamental to improving both the selection and presentation
.of information. The Géntrain fzmit? mezbers also .evaluated each module i
a(sit went along and made changes when necessary. These assessments were ) ;
most helpful for second-~year ;}_migg . o A

=

. College administrators and community sethers, toc, have been part of the
mzimling appraisal. A spacial ad=inistrative evaluation, made early in the
project’'s developsent, 3&29&3}% see it ‘through the experimental year. Unsol-
icited letters have been “received by the ‘college; fro= community éigg'i;&;iﬁs

. who have been a=ong CGentrain®’s students. They a1l complimented the project
and clearly stated rhat this means of fsieréﬁsaigﬁga:? study has géai =eEn-
ing Wﬁg to the students.> ’

.,u,“W

-

Written reports have been :&éﬁ*@d ;s}";&g: faculty on the campus and by

the guest speakers for the course. & recent conference held on the campus
brought more than ome hundred inmstructors here to learn dbout immovative inter-
disciplinary progra=s, and Gentrain has elicited numerous requests for more
information from instructional persomnel acrogs the nation —- i‘& ‘person, by_. .
telephone, and by written inquiry. ] .

., Stil]l another source of evaluation has been the ss&ﬁ%..:sﬁts; who Have TN
greatly assisted our progress from idez to implementation. The outside point
sfgiﬁmm?hek&ﬁmg’ﬁjgﬁﬁt? iﬁt&és?g}sm £‘;§§3£.

Fiﬁa}j.?f we have ssked = officisl from the Hational Endowsent for ’&5
Bumanities to visit the campus when Gentrain is being offered becsuse werfeel
mﬁmmmgng%eﬁ}ggmgfﬂgmjﬁt, - . )

=

rd '
accomplishadrts . N .= : g
'ﬁ?@?ﬂﬁégﬁm;*ﬁﬁfﬁsgkiﬁgiﬁ@ﬁi‘
cula:eag m&gmﬁﬁymﬁﬁ@ﬁis&;@mﬁ-
of the units was writtem, printed,
and distributed-to the students during the ig}im;a;igg phase, although
@acﬁmﬁgﬁmmﬁﬁmﬁﬁmsﬁfi

Permitting flexible g?tim fﬁ‘s:ﬁ@‘;me& cut very well, %&cs:és

Gentrdin precluded the need to take sgeﬁiagﬁiz semester courses to_satisfy
general education requirements and fused the Sisciplines effectively. Students
megisaﬁi&e&&gm&ﬁ:hsga’?{%‘ﬁe usted and graded. The alter-" .
natives Wwere: (1) & university transfer-level IEtter grade; (2) 2 credit/no
gﬁtmggﬁm?ﬁsmﬁ credit can be transferred to

. my ‘other colleges end @?ﬁ:&i&iﬁi {3} &éi?iégsi m for gé%é;a

Q@ credif nor gﬁ&

- * R - -
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ARCHAEQLOGY AS. AN AVOCAI%QN

= A CERTIFICATE PROGRAM

Mcry Brackett, Olivid Viahos -

3&62&3& our college curriculum includes an iséeﬁznéeggfstﬁéizs option,
I was able some years ago to offer =y anthropology students the opportunity to
excavate fog credit a local ;ze—gsia_ﬁian sita*tkes being exyio:ed by a young,
graéaate student.

' . T ‘ : ~
The originzl group expanded into an archaeoclogy club ind, when newél of
ts activities appeared in the locazl press, many cor—unity mecbers asked ©
jqin. -Most vere of middle age &r retired and had no other affiliatfon with
the college. Soon they began to request a wider range of Tormal training than

the club format could provide. x - " v
. T .
T It vas in response zo their wighes ,— and with the encouragement of our

admipistration —— that we devised a progras=, soughs advice of a2 comsultant, Dr.
Michael Coe of Yale University, and applied to the Endowment for support. Our
project was built around three goals: o offer effective training; to help.

[4

alert the general public to local archaeologi resources; to rescue and pre-

serve local pre-history, now. rapidly being bulldbzed out of existence.
With Dr. Hary Brackett, Academic Ee&n, the financial strfcture &iié:e*

Juiresénts vere harmered out, She, agreed to act as general supervisor

,aisa as our intérmediary in dealings with state educational institufions and

with local communities. As we encountered many unanticipated problems in these

areas, the trouble-shooting function has been of major importance.

-

club president would serve as administrative assistant, our graduste.student
vbuld serve as Digmaster and teach. One of the prograz courses, Inddans of the
Azericas, was already part of the college curriculum. We created rhree addi-
tionsl courses: Elementary Dig Techniques, Advanced Techniques, Se=inar in
World Prehistory. We constructed campus site sizulations both outdoors ang ism.
These,last are three-foot-square box si:es meant to be excavaped with .dfpsert ’
spoons and tea strainers,‘ He zlso pr ced a series of five slide-socund sets
éesiggeﬁ primarily for stidents in the Rlemertary Dig courst. These were, ~
bowever, srit:ea in such.a way as to make them acceptable at various schoiastic
levels. Several of our :gi:ty-siz Pgraduates” gisﬂ to take tkis gisi—csgzse to,
the local schools. ir

=
=

Host of sé% éZrzif ivate holders continue to work with the BCC Archaeol-
Y (Rub and with other organizations in the excgvation and &é&t!i?iiﬁﬁ of

local sites. Some are busy cataloguing collectfons of prehistoric ﬁfgégs
for local museuss, .

~ , Thanks to Endowment support,’ we have becoog estgblished in our area.
Rext year, when we shall be on’our own, we plan not only to continue, but to
expand. With the encouragement of the Norwalk Historical Qc;sissiaﬁ,zge
shall add to the progra= a ngw course in local Historical $:g§aesi§g§ snd

" to the s:&fi a mesber of the KCC Hifrory £3§ﬁit§;

wlh

e

1

We planned for A program staff of three. I was to direct and teach, the

£




A PROGRAM 10 ST RENGJTHEN- THE HUMAN IES AI

— GUSTAVUS ADOLPHUS COLLEGE — :
‘William Frefert Robert Karstens = * '

Gustavus Adolphus College is a priva:e, chﬁrckereiated four—-year Liberal
Arts College of approximately 2,100 students, located in St. Peter, Minhesota®

gra=s in liberal arts and sciences plus majors in business and nursing. It has
special programs in International Education, Peace Education and Cooperative
Education. The humanities faculty of Gustavus Adolphus College nusber 55, includ-
ing two political scientists, who by training and interest =ay be clagsed as
humanists, and co&ntigg as three full-time equivalents, six persons who share
three joint contrdcts. Of znese 35 faculty mexbers, tairty—three hold dsc:or—
3&&3‘ A

E

. The proyﬁsai for "A ?rog*a. t& Streagtaeg thé Humanities at Gustavus

*

the humanities éega:::za “in ces§eratic§ with :Egresgn;ati?ss “of physicai and
social science éep&ft&zn_ s and of the student body. THe administration of the
College provided dssistante through the office of Dean Robert E. Karsten,
';nzcuga the advice of Presidepr Edward A. Lindell and through the assistance
' of the grant coordinator and the office of Development. The proposal responds
to a widely-shared belief among humanities faculty at the College that humani-
ties offerings have not been ezphasized in recent years. ,The College at present
has been assigned an 4.E.H. consultant, Dr. Prithjof Bergmann of the University
of Michigan. THe proposal was &gvéicpeé by the- faculty-administration-student
drafting committee during the suyecm of 1975) submitted in January of 1976 and
e?&gsé after consultation with an N.B.H. sitf visitation team in March of "1976.

=3

. g"?togrsa to Streag;heg the Humanities at Gustavus Adolphus College™
.will directi§ affect the present curriculus three ways. First, approxizately-
forry-two courses ia huzanities will be clustered in groups of two, three or four
B courses around a ga:ticula: thez=e or intelletzual issue, geographical location,
e or histarical period. This coordination will necessitate rescheduling of many
' courses now traditfonally taught at particular hours, and sae new courses will
no doubt be introduced; however, we expec; to rely grisarily on modifying courses
already in the currigaiua. Second, we will attempt to improve student writing
by, modifying two courses now in the curriculu= (English III: Reading and :
§ritiﬁgi and English 112: Creating Writing) and by int 5&2;133 new courses
or programs to deal with students who have, on the one id, basic writing -
probless, including difficulties in basic gramhar and usage a8 well as a variety
. of motivational problems, and who have, on the other hand, an interest in |
" scholariy and critical writing. This'part -0f the project "wi1l be supported by the
a&&i;icg of two staff me=bers in the English department and an attempt to involive.
i&cnltyg;e:bers from other departments in the writing program, particularly that
phase of it directed at students with an interest in scholarly gund critical writ-
*  1in§ in the humanities. Tnird, the present curriculum will be supplezented ¥y 2
humanities seminar offered each semester. Students will be encouragéd, under the
guidance Bf a variety of iss;rnc;&rs; to develop courses of independent study
#@i:h igcargsra;e t&e hu=sgitigs sesinxr as part of thei: ‘basic strﬁczsfé,

and founded in 1862 by Swedigh Lutheran immigrantg. It offers traditional pro- -
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A PRQGRAM 10 STRENG}'HEN THE HUMANET ES AI
~— GUSTAVUS ADOLPHUS COLLEGE i
‘William Freserf Robert Karstens =~ s

Gustavus Adolphus Cellege is a priv&:e; charckeze‘a:gé four~year Liberal

Arts College of approxicately 2,100 students, located in St. Peter, Minnesota™

founded in 1862 by Swedigh Lutheran immigrantg. It offers traditional pro-
grams in Iiberal arts and sciences plus majors inm business and nursing. It has
special progra=ms in International Education, Peacte Education and Cooperative
Zducation. The humanities faculty of Gustavus Adolphus College nuzber 55, includ-
ing two political scientists, who by training and interest z=ay be classed. as !f’
humanists, and counting as three full-tizme equivalents, six persons who share

three joint contrdtts. Of :nese 35 faculty mexbers, tsirty-t&ree hold écctor-
ates‘ A -
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. The pfcgﬁgaé for “g Progran t§ Str&ggtaeg the Huzanities at Gustavus

the hazaaities departments in cssparatisa with :egresenzazi?es “of physical and

social science éegaft%sﬁ, s and of the student body. THe administration of the

College Pfrovided dssistante through the office of Dean Robert E. Karsten,

';a;eugh the advice of Presidept Edward A. Lindell and through the assistance

of the grant coordinator and the office of Development. The proposal responds

to a widely-shared belief among humanities faculty at the College that husani-

~ ties offerings have not been exzphasized in recent years. ,The College at present

. has been assigned an X.E.H. consultant, Dr. Prithjof Bergmann of the University
of Michigan. THe proposal was devédloped by the-fzculty-adminigtration-student
drafting committee during the augemn of 1975} submitted in January of 1976 and
e?ﬂgsé after consultation with an N.E.H. sitf visitation team in March of 1976.

-3

i"?rog:&a to Sc:engkkeg the Humanities at Gustavus Adolphus College™ -
.;i;i directly affect the present curriculu=m three ways. First, approximately-
forty-two courses ig Jumanities will be clustered in groups of two, three or four
courses around a p&:ti:nls: theme or intellectual issge, geographical location,
A or historical period. This coordination will necessirate rescheduling of many
courses now traditionally taught at particular hours, and sate new courses will
no doubt be introduced; however, we sxpec; to rely §ri=arii§ on modifying courses
already in the carri;alsa Second, we will attempt to improve student writing
by, modifying two courses now in the curriculuz (English III:. Reading and °
%Iiting and English 112: Creating Writing) and by int a&ﬁ;ing new courses
or programs to deal with students who have, on the one id, basic writing .
problets, including difficulfies in basic graz=ar and usage a8 well es 8 variety
. of motivational problems, and who have, on the other hand, an interest in | -
scholariy and critical writing. This'part of the project will be supported by the
aé&i;ionf of two staff mezbers in the English department and an attempt to involve.
fmitg;aﬁhers from other departments in the writing progras, particularly that
phase of it directed at students with an iﬁtérest in scholarly gnd critical writ-
* ing in the humsnities. Third, thé present ~zurriculus will be supplezented ¥y &
huzanities aesiga; offered each semester. Students will be encouragéd, under the
guidance Pt a variety of igs;rgciﬁrs§ to develop courses of independent study
g;ich igcarporate tﬁe hﬂ=3gitiés sazin&r ag part of their basic strﬁcigre.
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Generally, the project is zimed at strengthening a2 humanities program
Jong comparatively neglected in {he assigndent of institutional priorities, .
and not favored by the support %f outside agencies. To do this we will at—
tempt to deal with feur particular problems. First, a cc%p&ﬁ&:ive Jack of
identity and emphasis on the humanipies. High School currfcula tend system=
atically to de-emphasize the huzanistic disciplines, and as a result many
students matriculatimg at Gustavus Adolphus College have no clear ides of
what the humanities are, or what studies are included in the hupanities. A . -
ccspa;a:ive lack of institutional emphasis upon and support for the hnﬁanities
progfan perpetuates their perception that the humanities are neither distinet.
nor important. The second ‘problem is a lack of integraticn and concegniration
f;! the humgnities program. The present.graduation requirement of five courses
from the humanities division, including one from religion and no more than )
twvo from jny department, is best characterized as suffering from a "cafeteria
‘syndrome’: stu&ents begin at one end of the line and pick and choose a meal -
of gcadedic courses. -They take surveys of this, a& introductions to that.
. They Bay take combinations of courses that add up to a stated major, or, :mﬁer
the rules of the College, that are &prprcve&,as & distributive major. But
_from beginning to end the curriculum itgelf offers no preconditiop which im- ~
sures that the student will experieace integrated or concentrated learning in
the hy=anities. When this occurs, it occurs by chance and not by design. The .
thirdiproblem is that not only students but faculty also seem to lack a2 shared
definf#ion and common vision of the humanities. This grnbl& is cozpounded by
_an absence at present of any on—-going activities whereby a common vision might
- be achieved or a definition realized, Finally, the fourth problem is to find az .
way to improve a writing program that has been doing sn adequate job with stud-
ents’ general writing proble=s and with students interested in a traditigmal
way in creative writing, but which has not directly dealt with s%&éexits with
re=edizl problems or ﬁrith smésnts interested in critical &ﬁd échs;}g writing. -

%

. TA Program to Stragtf&&n the Humanitiss at Gustams &dciphﬁs Collage" -
atte=prs to &é&r&ss these préble=s in a varfety of ways. We will attempt to.
provide opportunities for .concentrated and integrated study in the humanities :
. by offering clusters of cqurges coordinated arcund common themes, historical
periods, or geographical areas. The firsgt such cluster, aspproved to begih in
the spring of 1977 ‘and entitled "Medieval Humanism and Its Coptimuing Xsflﬁence,
is composed of two pairs of English and history coursés offered sequen y }
during the fall and spring ses=esters. We plan to develop zpproximately 1

* such clusters during the five-yedr perfiod of the project. To'deal with th
problens of identity and emphasis, we will send huzznities faculty mesbers in-
to, nearby high schools :ﬁsc;ss:mﬁt&ntssn&:mﬁrcsﬁrmgmgm-
vide in-gservice programs for the high school inmities faculties. ¥e will
also conduct g husanities seminar each semester, aimed primarily at the faculty,
but inviting mesbers of the community and students to consider significant
igsues in humanistic study. first such seminar,/to be offered in the
spring of 1977, will address ¢ q&est:isn* -"Ig there z kind of m&&ge .

, availsbie only through humanigtid\ study?” _The seminat will rely both upon visit-
" ing pathorities and upon Gustavus/faculty sge.s}:.ers, In addition about fifteen ,
~ full~year or thirfy half-year ty develapment lesves will be made available

“over the five-year period of the g@fm; and esch sussier 2 huzsnities insti-

tute of one week sili be conducted to introduce non-humanities Gustavus faculty

and huzmanities facu from other colleges to the gﬁjéﬁt; Finally, a committes

will be ‘designated work out the details of a prograz to ﬁg&l w.it& the grﬂ‘&—
 lems ;:f gtudent eriﬁ:ngf F it -
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supported in a more general way by sizeable library
addition of new staff positions in art history, Scandin-
The eval-
/,

commiftee,

These efforts;
atquisitions and the
" avian history and (probably) classical philosophy, should make it possible to
begin to offer a much more coherent and effective humanities' program at Gus-.
tavus Adolphus College. Evaluation of the program will be. provided by a prin-
uation scheme'will use at least one standardized instrument such as the SET
instrument” from Washington, will cgllect anecdotal evidence from students and
faculty, and will develop a testing instrument to measure the success’of the
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—<ipal fu:ernal'evaluaqgr who will work with the prog
curriculun development and communication phases of the progranm.
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HUMANmEs PROGRAM ATV.P.I. & SU. ——_—P
Max Kele, Grcnt Vofh . o S

v

VPI & _SU, the largest‘ﬂniversity in Virginia, has beeg‘transformed
¢ during the past decade from an wgricultural and technological institute into
one of thé. two "comprehensive universities in the state system. But while %
all other areas of the university, including the other disciplines in the
' College of ‘Arts and Sciences, "have expanded rapidly into graduate programs
and research centers, the humanities’ departments have lagged behind. 1In
order to begin to place the humanities on an even footing with other divisiems
of Arts and £ciences, a team of faculty members and the heads of the six human-
ities departments, workingswith the newly-appoinfed Director of Humanities, in
1975 proposed a program (1) to establish humanities as an interdisciplinary :
major and (2) to devise new courses for undergrgduates not, in the humanities
. to be used as required agg electi®® cqurset in their degree programs.

VA - ~

With ‘the aid of an NEH Pilot Grant, the program was initiated last

. fall. Fifteen faculty members from all of the humanities departments and .

‘ some science departments have offered two courses each quarter. Thtee of
them are sequential at the freshman lével, and by means gf participation from
faculty in all areas of the humanities; liberal use of media, and optimum
mix of lecture and discussion (made possible by carefully é&ntrolling class
size), underclasgmen in thfs sequence are achieving a broad overview of
Western civilization from r to Einstein. The other three courses are . {
upper-division offerings.’ Two courses taught by humanists and scientists

focus on specific problems in the interf of science and technology with the

humanities, and the other, a special topfics course, is entitled ''Outsiders, &
Rgbels, Scapegoats: fConformity vs. Ind uvalism."
o v . - #

*

Student and faculty responsge the new program has been enthus;astic.
most of the courses have run at maximum enrollments all year, and over sixty
faculty members are now working on plans for expanding current humanities offer-
ings. While existing faculty will continue to staff the program, six new per-
manent positions with joint appointments in humanities and generic departments . &
will have been created by the end of this year. Ihe expansion of the humanities
pragram has been accelerated by the decision to ude the interdisciplinary
courses in the humanities distribution requir t in the college core curri-
culum and to add special sections df the courses to the university honors
progfam. Plans are also underway to encourage the adoption of the inte:&iscipv
lingry courses as part of the humanities requirement for all célleges within ]
the uhiversity. A center for the humanities, which will sponsor buch pragrams ¥
as lachian culture and studies in science[technoicg? and humanities,. . :
also being developed. Despite the increased. emphasis on inter&isciplinary B
studies, evéry effort is being made to preserve and to enrich the existing :
humanfbigg departments, and spif-offs such as an improved freshman English
progran, engthened foreign language :equirements, and increased support for
research ztﬁgproducts of our effortg,ie iniprove the humanities at VPI & SU,

-

Pxﬁsmmeﬂ AT THE esm CONFERENCE: The presentdtion will empha-
§ size the following points: how to develop the humanitieg in a land-grant uni- |
3\) wersity kmown for science and ;echnologg, thegﬁevelopmenz of inter&iscipiiﬁazy .

~[KC ;

il Toxt Provided by Enic [l




aajorS' cooperation of” sciencefengineerigg facult:y with humanities professors
in teaching and curriculum design; the role of a center.as an alternative to .
developing expefisive and redundant graduate programs in the humanities; the
effect on faculty members (joint appointments, tenure decislons, research
opportunities); curriculum planning; strategies for interdisciplinary or
multidiscipliaary teaching; multi-media presentations; evaluation procedures;
extension (off-campus) projects; work with the NEH state-based program; _adnin-
istrative problems relating to interdisciplinary p:egrm, :he {elationshig of
fine and perforﬁingaarts with bumanities programs,
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" listen, and see if you do not re

__THROUGH A GLASS, DARKLY —_ N

Frcnc:sLBrodencki:é - I -—-|

- - -
. -

i Look at ir this way. The first charge on our time during x:heae three
or four days was team meetings with and without consultants. In addition,
‘there were nine separate forkal presentations, and we engaged in informal -

" professional chatter fonstantly. In undertaking a summary of ali that, we —
you and I =- may emerge with a wision of a conference that you will be’sur-
prised to hear that you dtrended. So_you have to realize. that what I say

must have happened at a session that you missed. As a Republican friend of
mine said during the first Kennedy-Nixon debate, "Don't think. Believe."

You notice that I am speaking softly —— in deferemnce to your needs
after last eveming. If during the next ten minutes, you stretch full lengfh
with your feet crossed and your arms across your chest .(of wrapped around
your head) and if your'eyes narrow to slits (indistinguishasble at this dis-
tance}, no one will take it amiss., You become Yahoos only when fertilizer
caps come down over your nose. . . ‘

“At the beginning of our conference, I urged you not _to bog down in a .
definition of the humanities because we had more important thing‘s to do.- This
morning we do not have more important things to do. Therefore, I grasp-the
chance to supply one myself —- which is what I intended all along. Here is
&n interesting fact: I shall not®pretend that I had not thought about this
definition before the Workshop began; but every clement of it occurred in the -
course of our discussions during these four days. Those of you who tuned in
on Dominican College will certainly suspect/ that I am plagiarizing. So,

Ms that you have heard and things
that you have gaid here. £ ) ‘ ' s

s It see=ms t¢ me that an adequate definitlcrn of thehumanities should

inc:luﬁe at least thegse six elements:

1. Centrality of concern on hmg beings rather than on strucmres of

society or on processes of nature.
~ 2. Attefition to, probably focus on, the individual rather thaz the
group.

3. Awareneds of the ways in which we know what we know, ever mindful -
of Whitehead's reminder;that we think clea:ly in p:opcr;ion to our perceptions
of how we reach our conclusions.

4. Concern for moral ~values, whether ﬁrm froz God, froa man, or from
nature. & -

5. 1Insistence on the obligation to carry knowledge bs}fﬁn& éescrip:imi
so that fo:{hrigh: judgments on morality find themselves comfortably enveloped

*ﬁi:kin the process of intellectual growth. » ‘-
- 6. Capicity to comzunicate-with precisiﬁﬁ sﬁi with grace.

=

&ssuﬁe this definition for a moment. - It sz}.ects amatate’ ' of mind, an
approach to truth, a manner of commitment much more than an academic discipline.
It does mot exclude people in aress called, for academic administrative pur—
poges, '"social science” and "natural science" any more than it includes all
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o %\throggh philosopby and literatyre than through physics and mathematics. But

it is guaranteed in none add excluded from none.: Indeed, simply by allowing
for ﬁocus on society and on nature in the first item and by tolerating atten-
" tion to' the group as well as to the individual in he natiral and social sci-_

ences, we “reach. a workable ﬁqginition of general educations And at that -
point we have come remarkably ‘cloge to meeting the requirements for a liberal

Y

education. ) . - - -
", Certain consequences follow from this definition. First, the defini—

nondigciplinary. Those of you that heard the report from’ Gustavus Adolphus
recall how stubbornly, how inexorably, the people there have clung fast to .

tirey would not interfere with the integrity of their departments.. But, om
the other, hdnd, think what Gentrain is doing at Monterey Peninsula College:
moving almost in the opposite direction. And yet both clearly, very clearly,
are comfortably within the humanities tradition. Sg, first, I argue that the
definition of the humamities does not dictate a single position on the role of
the disciplines. . = . -
Second, the definition insists that we, as humanists, do not enjoy a. 5
$&uonopoly on humanist values, . Consistently with our premiseﬁ; we are nbt legit—
imately in a position to denigrate other areas, t6 be snide (except as an oéca-
sional witticism) about the natural scientists or the socidl scien stg. In~
deed, it is incumbegt on us, if we are to move the humanities, to find our allies
- there, knowing-that if they are not always there we can help to create them, but
being relatively sure, because of a certain humility that should be endemic among
humanists, that we shall find elements of the humanities awong both the natural
and the social sciences. The other side of _this proposition is that we are not
entitled to regard every course that carries the label of the humanities as a
humanities course.” I noticed, for example, that at the University of Oregon,
with whoge reptesentatives I have had some very close sesgions, the college id
.quite wilfing to diﬂfinguish even among philosophy courses, allowimg some to

Polytechnic Institute and State University, you recall, neither ires&nan English

nor the first year of a language can count as part of the humanities requirement,

So we mfst be open and fair: accepting the claims of others and ing ofir own

claims under surveillance. - - ) - -
L%

And third, the définitian very ciearly B3kes demands qu teachers that we
- camnot ignore. Think Pack to the presentation of Nerwalk Community College,
just to take one examplé among many from our four days; and recall the demands

. remark gbout Christians: Don't talk  to-mé &bou he humanities; show'me some
huminigts. That demand falls upon us a8 teachersy or upon administrators who
wish ‘they were teachers. Last year at the-tomparable humsnities conference,
one of the participants defined this obligation very well: He said that the
humanities called for just the right person, ngzer .too comfortable, almost al-
ways grippe& by a sense of desperatiom, by, a £§§Iing of constantly st&ring into
an _E- YSS i - ) . . B

‘ - % - - - = =
‘S0 now we ha?e the r&ght sense of what thé humanities are,”and the right

about it?

T Lza‘g*g -
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made’ there on the teachers,. In this context it is fun to paraphrase Nietzsche's

r S - - =
- ;--,L:x # {;’ st ’ y -~ * - ,; N A )
persons resi&ent in the%irea of Mhumanities.” It is perhaps easier to reach / - -

-

« tion stands neutral on the whole issue of disciplinary, interdisciﬁlinazyi or -

the disciplinary tradition, regarding it as a premise'of their proposal that .

" carry credit toward the hukanities requir t and excluding others. AL Virginia« _.
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= person teaching our students; The next qnestian thst arises is: How do we go )
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Ro word, recurred ﬁbte often in our convetsations than the word “"discip-

lines," and ﬁSﬁgre&:er diversity occurred than our differing views about the .
role of the disciplimes. On the one han& we have to respect the disciplines
because they have go.much power. They have the power in the departmeuts. They
~ like the power of the departments. And they do not show frequent signs of being
ready ‘fo yield up departmental power. Furthermore, they have the advantage of
long historical stability going back over many generations. Origin&lly, discip~
lines defined themselves in an era when college was for the rich and the few,
when people attended college on -their way to business or ‘to professional careers
that did not call for specific training in the undergraduate years. Confident
of a captive audience, the disciplines developed to suit themselves, sometimes
heeding a professional call, sometimes a personal whim. (Remembe¥ Henry Adams'
nigchieyods recollections of his years at Harvard College.) The humapities
foi;gwed the typical route, perhaps even the archetypical route, even though
they felt an increasing challenge from ‘the natural.and then the social sciences.
Nevertheless, in the course of marching to their 6wn drummeyr, they did develop
important . intellectual standards by which they judged themselves, and those
standards have a continuing vitality independent of fashioms, of momentary
_swings in popularity. A nationwide network of professionals in each of the
disciplines monitors qfality in an uneven, sometimes unimaginative, but still
quite demanding way that gives substance to their intellectual claims "and justin
fication for their insistent sx:rength.
) On the other hand, the &isciplines do show a certain rigidicy. Having

. deveioped without outside interference in response,to internal professional
" needs, stability may easily slip into rigidity, especially in an era of massiye
higher education when students' interests move in a somewhat different direction.
_For people in the didciplines, disciplines are a way of life; for students that
they serve, disciplines are somebddy else's way of life. The disciplines are
not responding to what our. students are asking for or, indeed, to what would
probably gerve our stn&ents best.
" .. |JMove on to the next step: interdisciplinaryf or c:osséiscipliﬁsry or
multidisciplina;? There are strengths here, important strengths. We have
moved beyond the, tight éiscipiinary restrictions. We have said that there is
more than a single route to. truth even on a topic thought to be 'the exclusive °
pﬁssession of a single. discipline. He have created a situation of occasional
conflict between two or more authority figures who may in tie presence of the
stndents start disagreeing with each other, revealing that truth is not some-
‘thing that may be issued from a presiding profespor, amnquncing that ‘two intel-
f?htuals,eqqsily well trained may disagree profoundly and that the useful answer
is mot to be foffnd in what either of “them sdys but in-what the student draws

Hoqlé h&?e beéﬁ confined within a‘single discipline.
. 3&5 ha:e too, there are ﬁeaknESSes, On more than one occasion éuring
'sur conference we heard echoes of the fear that interdisciplinary work
erely double or multiply the concerns of Individual dimaiplines. Instaaé of
being a genuine merger of two intellectusls making a yresentgtion, it may sim-
ply be a Ddgwood sandwich where you get history this week philogophy next
egk, Somecne here called this process & "seriatim, ca&rs&;v In zuch 3 course, ’
the student's own resources make one discipline complement the other; he
- aight as well have tsksn two disciplinary courses. Some of the same difficul-
tieg inhere in the expressign "tesm-taught.” A course may indeed be a §right
new experience for both student and teacher, but it.may also be the occasion
for viewing professors slternately without either of thea ﬁﬂvigg from his pwn
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fg%m both. A great strength: viewing amew a body g£<5§terial that previously ==
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turf. Students profit pnly if they are able to do what their professors cammot
do, that is, merge two strands of ttaining intp a single focussgd experience.

r These two expressions, interdisciplinary and team~taught, are fashioﬁable
buzz words. Much good has been done in their names. But they may well fall /
. short of meeting the essential problem. i, 3
So, partly drgbing from what went on in the conference, but cheating just -
a little bit, let nme offer a dew rubric, or at least a new name for an old rubric: h
nondisciplinary. I offer this notion for special treatment because at least .. f
three, and mayb& four, of the formal presentations indicate that this process is
already well-‘underway; think back to the presentation from Colorado College, for
example. So let e talk about the idea a2 little bit,

= %

Start from the cross&isciplinary, interdisciplinary moéel. Students are
‘not necessarily excited by the disciplinary concerns of one professor; they may
similarly resist becoming ecstatic over the disciplinary concerns of two, though
N professors may mistake their own excitement over being momentarily jostled out of
thelr customary routines for a situation intellectually exciting for their stu-
" dents, Try a further step: “Let each’of two people (or more, of course) from
differenc disciplines penetrate each other's field 53£ficiently ghat each feels,
free to lecture —= even to lecture — in the field not his own. Even here, the
excitement of the two professord may flourish independently fronm the interests of
their students; but at least each, by stripping himself of the protective author-
ity of his discipline, has put hinseli a little closer to the students' condition.
His perception of his situation tay lead hi= closer to an nnder&:andiag cf theirs.
! Once faculty members can think about penetrating each ﬁther 8 discipline,
, they have already hurdled the barrier that would make them reluctant to offer
nandiscgplinary courses, especially for lower-division students. .4 nanéiscip—
linary course addresses tapics, not ¢isciplines: nature of Justice, man and —
his locus in nature, man's view of gelf, the one and the many. Kot just by
coincidence, this list of topits overlaps with what is offered at Dominican
* College. It may be tauglit by any educated and trained person, for it does not
depend on personal skill in a discipline; it draws on the cap&city of instructors
a8 educated people to lead students into topies that concern and interest them.
without imposing on them the constralnts of a discipline, either as a source of.
authority or as a training to be transmitted. Nogdisciplinary courses ignore, .
even flout, disciplimes. 'Just as ig too important to be left to the gener-
als and education too important to betleft to the educators, so justice, or ;he
, nature of man, gnst be left to the generalist. : . .

Kun&iscigliﬁary courses ‘have four advantages: 1) they may bektaﬁght by
any educated person prepared to take on materizl beyond the sesurity of his dis-
cipline and to lead students through a shared intellectual expgrience; 2) they ~°
may exploit their attrdctiveness to students because of the immediacy of the °
topic without throwing students off because of disciplinary prerequisites; 3} /
they may lend themselves especially to topics in the humanities; 4) they pro-
vide & valuable edutative experience, for they directly parallel the experience
of students in later life when they will have “to make moral ju&gﬁents on human
situatigng that go beyond, and must be scl?ed without, the reassuring support of
) disciplinary techniques that order fﬁgi:s in their own image. Ag a lower-divi-
.. sion device to entice students to study substantive humanist questions under
- the guidance of a humanist with credentials, nnn&iscipiiﬁa:g courses have
o ~ excitement, and promise both for students and for the faculty with the saif-:sn— .
[:R\}: fidence fo undertake them. .99 . - ,
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< Interestingly emough; four times éuﬁ:ng the confererice I Heard this
quality of courage 8tressed .as the- prerequisite for new leaps forward in the
; humanities.
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Hondisc{plinary courses carty éisa&v&nt&gea too -~ of course. The one

that worries me most is' thelpotemtial for superficiality: peapie may think
that they cdn teach théh off the top of th eads because the courses do not
_call for the stern diseipiire of, the disciplin To guard against this dan— .
" ger, we can always hang on to the rule from gton's’ sermon at Gustavus
Adolphus: the test of. the coyrse must always its authenticity and not its
relevance. (On thd other hand, Karstan is not a a reliable guide: it was
he who spoke of four gears of Latin as & requiregeat for a&gissim:.} A second
disadvantage 1s that onéisciplinary courses may be restricted to lower-division
- .courses, though one of my eclleagues from Caiifcrnia State College at’Northridge
. is cons}derably more daring:  he is ready to think about nondisciplinary courses
- as thekformula for-the total college experience. The third disadvantage is the
Ly obvious one (which I know from experience): nondisciplinary courses are very
hard to sell to disciplinary-traigeé colleagﬁes. .
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mm&g about the difficulc:f of ming diec{p}.ine‘:raineﬁ teﬁa&g&e&
. leads me to the first of chree other matters i:bat h&?e recurred during the

. conference:
1. R.etooling - _facu}zty develop;zna %e resist<shis prﬁceéare; He
. bave been at the bu s of tooling up for too long, for/years (for some,

more years than for, others, but for all, many years) to/be readily willing to
retool. And yet, as huganists at a tize vhen the - ties are not instantly
flourishing, we have to be prepared to meet the current market, hg’éhich I do
not necessarily meah something pejorative. We do not have to meej every stu-
dent™s desires for this year — I am not arguing for relevance. [ am arguing
that there is considerable evidence that there is a long-term problem, say over
the next ten years, a long-term diversion of atudents away from the humanities
and the traditiomal di¥ciplines and from the liberal arts in gefieral, toward
caréer education. We.are deceiving ourselves if we de not retool ourselves to
make our talents available for 4nducing scae huzgnism in people who are under-
going career training - exactly the prohlem that Abrahaa Baldwin Agricultural .
,College faced and dealt with{, If that condition calls for fresh approaches,
we are rigkt in camgg for a?gpzapriate retooling. In the face &f the decliné
in student demahd, Veican react infthree ways as humanists., The first is:
., - lamentation. At this we are very good. We have the vocabulary. We have the
is to improve the existing courses within our departménts. Kot a bad idea in
its own right. We heard repeated evidence here of its being dome: 'the move to

=
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Weltschmerz. And we.haye the mutual support -of our colleagues. A second way

"olusters," which came close to becoming the idiosyncratic buzz word of this con-

ference, embraces the motions of doing better with and doing better what we are
already doing. But, if thaf is not enough, then we must. prepare ourselves to
meet the market as it exists .and as it will exist ten years from now, at which
" time most of us will still be tfying, to ply our trade. If we believe in liberal
r g&gc&tigt, and we da,,;hen ret@ling nay well be the essential fermis for sur-
viv&l;
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tkin]dng on. ﬁiiis c&?ic is gui&e& by The Use of }Latergi T&iﬁki% by
* Edward Be Bono. De Bono argues.that when a problem résists solution by eurrent
methods, intensific;a;ian of. those same ;ethn&s pay merely increase frustration
without yielding selm:icﬁs Therefore, he fays, try lateral thinking, a fresh
approach that bypasses gﬁis;ing difficulties and reaches a solution not idemti-

@ -&l to the ggai .squg:&t h:;: 2lso closely enough allied to the original pur-
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pose to yield satisfactory results. At Hiddlebury College, for example, Peel

and Sparks told us how they dealt with the decline in language studies: not - -
by Iqm:atic&@ct by redoubling efforts in a direction already shown to be.
uaproductive, but by a new apprpach of an "extended major" that may even.delib-
erately discourage their students frém taking a traditional language major,

-‘Their end is the stimulation, of language study. Their means are devices that T
°serve that end. They shéw ro codcern that their way is not the way we have al-
ways done things im the humdnities., Their approach would make De Bopo cluck  °
with satisfaction. = - o : ’ 7.
.. 2. Reemphasis on foreigd languages. Only a handful of the iﬁstitugioés
here at the workshop have retained an undergraduate requirement in the language
itself (as distinguished from a requirement in literature in. translation), The / &
Ptesentation by our colleagues from Middlebury College has brought this lapse 4o \
the center of our attention,.dnd the opening remarks by Abe Ascher indicated -
that-deep concern is shared at NEj - . ’

“ 3. The need for ever-remewed attention to the quality of writing. This , .
1dea ran as a leirmotif through’all our sessions. If a single lessom emerged .
from tire 3ay Area Writing Project, it is the importance of the multiplier effect’
in training péople who can train other pecple. In the writing of our students

in our own writing too -=- but that is a separate problem), we are dealing
with a pervasive malaise of enormous—€ozplexity. Unless we can_achieve some
technique that will have d multiplier effect, we shall not do oore than begin
to deal with the problen. Writing is a basic key to all development in the = | -
humanitiss, It is, therefore, the business of everyone, not just of the Eng
teachers. We cannot just turn our backs and hope the problem will go away. As
the saying went in the late 1960's, if we are not part of the solution, we are -
part of the problem. . - ]
" Finally, ‘you would not want te to c8nclude a summary of cur time. together ’
without an appropriate word dbout, Phil Hash and his staff at Honterey Peninsula
College and Tim Gunn and his colleagues af NEH, The three participants who just
spoke said the essentials: the conference vas conceived with understanding and
Imagination and was staged with thoughtfulness and grace. Wa thank all of our
hosts. - ! - ] T #
i
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_Just as Tim Gunn has a favorite é«mﬂz&&igg story sbout Stf,?ﬁs@:{s; I -
like to finish up with 2 recollection of Pascal .and his famous wager, Pascal,

you recall, weighed the oddm in affirping the existence of God. If I assume” '

there 1s no God and in fact there isno God, he said, I gain nothing: If I -
@ssusme that there 1is no God and in-fact there is, I am in the soup for 211 . . v
éternity, If I aBsume that there is 2 Cod and in fact theré is not, I lose . ,
nothing, for I shall have lived a virtuous life, And if I assume that there s .

iz a God and i%m is, I am golden for all eternity. So Pascal affirmed .
the tence- » v . -

= ~ =
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: S0 we too., We must ‘assume that the humanities have aqgreit future. If
we are wrong, we hewe lost nothing, for our lives will be full of ¥what we like s
most to do. And if wg are right, we shall have helpld to create that future.- |

* =

The M§§§§§f§ worth that easy gamble. ’ ‘ S
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Management Planning
nts from their anﬁ

-—

A

" The success of the !overa‘f { nference org&nizaﬁan and -

format was reflected"i

. mitted a written evaltdation form.

e said it was poor.

was an unequwcca} success or
participated in the procee

e responses of those who sub- | «

Kearly 95 percent

iom was very-satisfactory or satis- i}

onference F&cihhes and Services.

0S

The NER conference 2
who attended and _- -
ith the exception o

a.few persons who would 1iked

% havk had better sleent - i

ing accommodations, the conference fagjlities, food, -
‘serv;ces, and“focattcna‘i amenities willac Yy satisfac- .
tory. 3

-

Pro% t Presentations. The presentaticns were thanght;

ully prepared and were well attended throughout the .

conference. An informal headcount duringsthe final set. .

‘of presentations revealed that nearly 90 percent of thef :

conference participants were in attendance. The sched-'

. ule permjtted the participants to observe at least five

pr;esentations and this-was done by the-majority of par-

- ticipants. Responses indicated most participants had

. sufficient time to see the presentations they wished to
see; but, about one of five-would ﬁked to have seen -

ore presentatiﬁns. _ . :

Consultant Assistance. One of the unijue aspects of the
conference was the assignment of consultiants for each of
the institutions represented. - Over 80 percent of the

L. team members who returned the evajuatig form indicatéd

they spent over three hours conferring®with their con- -
sultant. HNine of ten, team members found coifsuitant - =,

assistance a valuabl

aspect of the conference.in that

it en

ed the, team, ‘to focus on its humanities pmb}ﬁ,

. bettedefine it,’ an& gis'e a direction for action’in

‘rémediating it.

The practi

assistance was reflgcted 4n

value of consultant
fact that eight of ten

members repdrted that a written preliminary plan had
been entirely or- parttai }3 Qrepa?aé by the enci of the -
conference.

W

;‘lh‘




As part of the genera'f assessment of the workshop, par}tféibants were ret{uestéd
to.respond to the foﬁowing questions: 4 ‘ .

_’ =

e E—— e
. sesma - '
Ind%@te your m,mr pwfesswna? ‘asstgnment. ] } .
§6" Instruction ) o 3 Administration 7% .Other .~ F
" Indicate your institution. . : - T ] z,

39% Comuunity College g o' ;61,%» wfiegejﬂnfverg‘fty Other J

. - - -
1. HWere the housing arranganents adeqt:ate and appropriate for the p;.trposes
of the ccnferaﬁce?

S 53Z¥'ery sat'ssfac.tnry 3'%"’ Satisfactory 11% Fair 52 Poor -- Ho opinion

i
,

2. HWere meeting facilities adequate and appmpriate for purposgs of the cor;fer-
ence? 1

M -
65% Very sattg;factory 32% Satzsf&e‘bbry 1¢ Fair -- Poor ‘EZ ﬁo opfnion

—_—

W 3. Here the p'f,&nned iei’sare time activities appropriate? , - ‘
43% 43% Very sat’;sfa,ctery 39% Satisfactory 11%4-Fafr 3% Poor 5% HNo opinfon - - =

M&s the overall length of the conference appmpﬁat&? glxYes 9% HNo

5. How many of the nine project presentatf{ms did you attend? Hade, srear;, & medfa& :

4

6. Did you have sufficient time to see all the ;:rcjef;f presgntatisns th&f: ym:

desired to.see? s 1 =
76% Yes 19% Mo 4% Uncertain- 1% No respens& I N
o _ 7. During the conference how mdgjﬁ yo;sr team spend with the cor&s&‘ftant?
i == less than 1 hour I?i 1 to 3 hours™ 81% more than 3 hoﬂrs 1z ! Hs response
8 Was the consultant assistance a valuable aspect of ﬂte conference in helping
you address the pre-defined humanfities pmb‘iems at your- fnstftﬁtfﬁn? ’! iﬁ _
. 88% Yes 1% Ho 82 Uncertain~ 3% Ne response - LT e e
. ' 9. As a result of th'fs conference-did your gar;fcipaﬁt team. d,eyeiap a written .
gre¥ iminary plan to address the ﬁm:ﬁt‘ies prz:b%em or r:encern th&t s&s'%&esﬁis
by your institution? - - - R
| 40% Yes 17% Mo 1% Uncertain 39% Fari:fa}}y 3% No respar;se e

= -

_ £
P

10, Was the overall crg&nizatfér; sf the confere prepri&te foe the, ptrrpose of
" introducing you to ‘the humanities prdgr that é';ave Jbeen sgsppsted by NEH?

[KC iy 71% Very satisfactory ﬁﬁatfsf&aterg 4% F&if —— Fsor 32 No sg'f;ﬁﬁs -or
T - . L ] T ﬁ&?és;iﬁfﬁs

- e e e A SN

a
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4 o 7 o .

11. After your e%ﬁérfencei ajgthe conference, do yct: believe that it was a
-« professionally worthwhile experience? . T

95% Yes 315'_-&0}2 ~Uncertain 1% _No retponse - .-

‘ 4»2/ Would you ai:.‘iend a similar conference again? f ’
" .'92% Yes 3% No 5% Mo Opinfon or no résponse - -7 .

13

»

In’your opinion, is this type of conference an effective way to disseminate
information to edufators about unique or.model humanities programs sponsored '
. by New? - , SILLTES Progr

,.-r §9'5% Yes 13 Ro 3% aﬁtincer}ain _ 1% £ response -

14, Hake'any additiokal comments not co{gred by the previous questions that you

believe.would improve the natupe of similar conferences in the futge* :
H ‘ > . } 4 N - :
t g =
= . E - * .
C e . ‘ -
N al ’




