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We have been challepged to increase the College's ability to retain its

e

‘students in order to realize several benefits. 'First, in aﬁ era of declining

enrollments, 1ncreas1ng retentlon is a cost- effective way of reducing the
d

impact of- decllnlngrnmbers of appllcatldns on Our programs. Second, efforts

-

to increase retention. tend to have a s1multaneous effect on all of the classes

°

in theiCollegef while recruitment tends to effect only thef{sigze of’the‘enter—

’ *

ing, classes. Third, and perhaps most important, efforts to increase retention‘

3 -

tend to’provide real educational”benefits to students. Efforts to increase the

number of ‘applications merely are methods of 1nfluenc1ng the cho;ce of a college.

4

The analogy here is rather llke the d1fference between providing customer

£ ¥
service instead of an advertising”campaign.

©

A2

Q . N . . ’
Certainly, no one who has examined the enrollment figures of the College

yould argue that we can permit things to remain the way they are.' From aipolit—
R . , . AI “ . . -
. dcal staﬁdpoint, it is difficult, if not impossible, to argue for ‘increased

¢ -

levels of fund1ng\and stafflng while the number of students served is dgcllnlng

[

Davey Crockett of the American Jesting. Program brought this homé clearly and

w B

\Q,
s bluntly .wher he remlnded us.that one def1n1tlon of FTE is "full tlme _employment."

. 4
In the past we were forced to plan programs ‘to increase retention on the

Pi

-basis of rumor and intuition. ‘This, in part may expla1n why we have not been

¢ - . -

particulariy.effective. We. need to know more about the current state of affairs

*

if we are to plan a des1rable futur§. One approach is to develop a‘better underw

*

L 3 ’ .
standing.of the reasons that lie behind the decision of students to leave the

“ .
“ . . P
' . e V‘. «

'College.° ) - .
Although voluntary'w%thdnawal accounts for only a moderate portlon of

+

attrltlon these students have made a consc1ous and ratlonal decision based on

v




L]

P

-

informatiog that is a potential benefit for those of us charged with planning

. L . \ - ) .
.retention programs. _Why do they w1thdraw? Do the explanations that they give

for leaving the qulege conta1n a core of 1nformatlon that mlght be helpfur to

. us as we develop programs to 1ncrease vetention? - . . A"

- ! ' N

’f The problem addressed.in this study is: given information about the !

students who have w1thdrawn voluntarlly from the College, the reasons that they

L]

have givéh fop w1thdraw1ng, and their plans for the future -

(K]

& 2

a. ﬁetermine the characteristics of students who withdraw.
. -y .
b. determlne the'relatlonshlp, if any, betweén Ehe students'
academlc major or concentration’ and, the decidion. to withdraw. ,

Y

l A .
c. determine the relative importance of the reasons students: .
give for withdrawing. , ] . -\ T ‘

d. iderttify the underlyingwcauses for withdpawal from the,College.. /f

A 5
L N ¢ e - .

_e.c identify the patterns qf 1nterrelatlonsh1ps between student ! . ) \
, character1st1cs, reasons for withdrawal, and plans for the future. ' :
I —— . ),
' £. examine the suggestlons that students who withdraw give fop

reducing attrition.

—
. 13

\

The problem is both complex and ambitious. "It will not yield to simplistic y

- .. % . B (

et

’

formulations and analyses since few stﬁdents withdraw, for & single, simple reason. - °*
> ’

12

Consequently, some of the techn1ques that' must be used to’ solve the problem .

1nvolve mathematlcally complex analyses of thé data. , To reduce this,burden .

1mposed by the mathematics as much as possible, many of ‘the details paGé been -

)
>

. e . . . i . 4 .
eliminated in this report. You may be assured, however, that the processes and pro-
i, / -

cedures used,are consistent with current stat1st1ca1 practice and aﬁe avallable

- ) . \' . N ‘ L

v +

- - T

v for scrutiny. - ) ‘ : . . T,
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, Subjects.

Method( N . L 'l o .

- . [

‘Those students who voluntarily withdraw from the/Collegé dre L

. ' y
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" respondgd to the survey.

N i

' K 3.
required to visit thehpffice of %tudent Affairs for an exit interview.' During
the period from Décember 1 to December 23, 1977, each student who uisited the{

-Office'was asked)to\complete a sdrvey'forn as a part of the interview. :Of the'

'138 sgudents who were reported to have withdrawn during that period, 125 (90.6%)

-

Their responses constituted the data base for this '
3 * » . .
.. a

s &

study. ' . , S

4

3

o
Instrument

~

Students were asked to complete’the ‘Survey of StudentélLeaving the College °

.
¢ ’ M ' . .- -

This )survey was broken into four

Part I Relasons for Withdrawal, conta1ned 16 reasons drawn from
. 2

as a part of the withdrawal procedure.

‘

distinct parts.

-

“f a survey’?hat was reported by Astin in his book Preventlng Students From ’

»

. Drdpping Out.,
- '

8. S - ; .
or, if they w1shed, to add a.reason of thelr own',

Subjetts were invited to check as many -as five different reasons
If a reason was checked, it

L4

was scored as a. ‘L for the data ahalysis, otherwise it was scored 0. Since the

reason that students added to the list usually was an expans1on of one of the
’ r! “ - - .

reasons supplied, this option was noﬁ'analyzed. : 4

Part II, Plans for the Future, contained three items.

&

Subjects Were asked

—

whethet or not they planned to transfer to another college, get a ]ob and/or

-

regﬂrn to the College at Oswego. The responses were not mutually exclusive and

. [

often checked more than one of them. A "yes" reSponse was scored

a subfec
' \ 2 N} +
.and a "no" was scored with ao. " " ’ “
Part II responses contained twoJlncomplete sentePces L;probably would’

r »
. The th1ng I w1ll .

‘ not have withdrawn if the College: had

é

a

)

.

4

s

. remember about Oswego is,

1’ . -

o
. These responses were not

\5cored andfwere used primarily to validate the findings of the survey, = .

’-

N

B
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éther classes. Males and females w1thdrew at approximately the same rates, and

i ' ' .
: oo \
- < ) : h
. . R Ce
. -t . ) / y,
, . . L - 0 \
% Part IV Student 'Charactemstlcs, contained four items: which Mere s ored
- LB -, \ y 4.
as shown below! = : , T } . Ct
.Item - Contents - * _ Scoring : : L ‘ '
- G . C R N v
.1 Sex “ o Male = . . .
: Female -/2\ ) . ) 4
2 Class e Freshman = l , -
» ¢« . Sophomore = 2 o 5 .
‘ ’ . Junior = 3 . . '
) Senior = 4 . ) .
"3 Division ' . Ar't’s’ and Science =1 .. | - il
° Professional Studies = 2 - . .
' ‘, ~ * w
v3 ., Major pbr concent'ration Not scored . .

*

In ad’d:.t:.on to .these data, .inforfnation on enrt:}\llment by departments wés suple.ed
X~

«

by the Offlce of InstltutJ.onal ReSearch,

[ .
“ -

. ’ e Results . . -

Q

. " °
-~ 4
. > e e

Charactéristiés of students who Withdrew.. The number of students .w‘ho withg w—/‘ﬁ
— ’ ' \ ) b ' '
drew by class, diﬁsion, and sex”are shown in Table 1, Information for all thiee

X co I : ot R

‘ LI

-, . "1 v y
N . . L . N N ..
. i |

® - * Insert Table 1 About ‘Here

w o
IO

v 4‘
o » . - . » |
: 4 i

of'these“classificat:irons was aVaigablfe for 123 of tﬁé respondents. Examination
. ’ . o .
of the data Suggests that senlors w1thdrew les frequently than do members of

+ . '

t .- *s »
students in Arts and Sgience tend to withdraw more frequently than do students in
5 -
Professlonal Studles even when the dlfferences m the enrollmen.ts of the two '

d1v1slons are taken 1nto cons:.deratlon. JVS' may - r'eflect .the fact tthat students =
Cad

in Professional Studies dre more llely to be upper-diusion stu&ents than those ",_f_

I3 -

r
A *

. enrolled in Arts and Science.
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TABLE 1 - o
- . 4 »
» R4 ! ‘.\ s
4 4 v . %
| “. Number 6f Students in.Each Classification Category Who Voluntarily .

. ‘Withdrew From the College Between December 1 and December 23, 1977 ‘
L. i 27 J
] ] ' YEAR IN COLLEGE =~ '

.
DIVISION AND SEX FRESHMAN - §OPHOMORE - JUNIOR SENIOR TOTAL
4 - ., * ’ f . ‘
ARTS, AND SCIENCE . 28 32 ) 3y ) 5 .99
Males T 13 ©oL18 6 2 ud
Females .~ , 15 14 .18 3 50
hand 4 v - « ° t
PROFESSIONAL STUDIES - w2 24
L « N ‘ . , . ' ; N {; ot
'y MaleS ‘ N ":2 . 6 K 2 N 0 lo
Females* . T2 2 © 8 2 14
. . . ~ . . ‘ - . L4
{ s
TOTAL . = 32 ‘ 40 .. ' sy, 7 123%
Males = - 15 n 18 2 59
Females _ . 17 16 .26 ' ] 64
* Only 123.res‘ponses cogtained all three ctassli‘f.ication‘s . a
[} I\c .
o T e ;
e .
: ' . ‘ : ' .
» * . o ~ .
L « ; o N L4
. ~ 7 . S L.




v . ’

< Relationship between academic major or concentration and freqqency of

A o

withdrawal. In order td establish the extent of the relationship between a

,o
4
. » . —

student's. department and withdrawal, we posed the following'qdestion: "To what

3
-

extent.is it possible to predict the number of students who withdraw frdm a

s

department given the number of students enrolled?". A polynomial regression

e
equation was. derived according "to "least—squares" criteria to make this pre—

diction. The number of students enrolleqd was, taken fromtthe data supplied by

-F

. T
the Office.of Institutional Research and the number of students who withdrew ¥as’

. . N ..
“taken from information»sppplied by students in the survey. The number prediqted

o om 4 . . o

was subtracted from the numﬁer observed to yield the residual. These data are

. shown in Table 2. < S : ]
,- ) . N . . . “\ \ ) e 'u
" [ : < b M ‘ .

) Insert Table 2 About Here . / - _ g
s . ) . . (/g )
. - ' J’ . . ‘
The relationship between enrollment and the number of withdrawals'd\ring
4 ¥

s

i
. the period of the study was staxistically Significant (F'= 32 234 df = 4,31;

P
( - ’

'p<0 001) The best fitting equation (quartic) had a multiple correlation of.

0.827 which indicatfd.that 82.7% of- the variation in the number ofrWithdrawals,

e - . .

. by department was accounted for by the number of students enrolled. The practi-

‘ cal significance of this relationship was further illustrated by the fact that
the standard deviation of the number withdrawing:-was 3.40 and the standard " "

" deviation of the residuals (the\differencé,getween the actual and predicted
. .

- |l

number) This represented a 35 4% decrease in the amount of variation S .
\ . 5 ’ ., . .
;~in the dependent vari . It is a clear illustration of the enormous predictive
, effiCiency of the relations ip. ’ .
R ‘

ments have similar rates®of §ttrifion. Several departmepts showed a somewhat




R ) S A / 7
X . ! e . «-; ,‘ - TAB 2 : '
. . . . . ‘
. " Number of Students Enrolleq, umber w;thdrawlng, ‘Number RN
! Predicted by the~ Regression Equation, and the Residual by ‘ . :
b v “ - ., Major or Conce tratlon Lo = K
. K ' :
'Degartmegt > " Enrolled | Withdrew  Predicted  Residual
- ) - = - — - : =
Bus‘mess Administration l/ ’ 743'2/ "8 3/, 6.8 4 / 1.2 5/ )
*»  Industrial Arts " ©733 T .- 8.3 -1.3
Psychqlogy ' ‘ ~ '339 12 ‘ 1L 4 0.6 ‘
‘Communications Studies =~ ™ 331 i 11.0 0.0 ;
Biology - ' 216 10 ° 7.1 2.9
N Computer Science .. éua 3 7.0 - -4,0
. Public Justice- ’ 210+ 7 ’ 5.6 1.4 :
English ° : .188 5 4.8 . 0,2
Art - 184 5 4.7 . 1.3 o
. . Political Science. * © . . 18u, .2 VYA ~2.7 <
Sociology Y, 158 5 3.8° 1.2
- Economics : 133 2 3.14 L1 |
Mathematics - 125 2 2.8 0.8 . .
Zoology A 123 {3, 2.8 0.2
- History : o, 89 » 0 . 2.0 ~=2.0 D
- Meteorology ) 81 41 1.8 T -0.8
’ Chemis try" .80 3 1.8 ) 1.2
Spanish 7L 2 . 1.6 0.4 . :
¢ Music T 60 3 el 1.6 ° ‘
Theatre/ -, 49 2 1.2 .- 0.8"
\ Soc1al Science | bl 1.1 -0.1 . .
* French . ~ 10 1.1 ~-1.1 .
% Anthropology .42 0.9 L.l .
Geography 13 - 0.9 2.1 ’ I
German 28’ 0 0.9 . -0.9 |
. Mathematical Economics 24 2 1.2 N
T . Phygics ° L2 0 -0.8
. Geology . 20 JR 0.3.
American Studies R 15 <0 -0.7 .
Philosophy 9 0 -0,6 -
. ' N e ’
Russian 5. 0 ¢ a 0:5 -0,5 N
Linguistics 3 . 0 0.5 N -0y
1/ Condefisations of the more extensive list of programs and majors consis- - \
- teny with their use by students. It is|a merger of official desn.gnatlons,
, “registration. designations, and common ugage by st dents - ‘
7/ nrollment data as of December 1977 furnished by the Office of It;stifutional s
B /Research. . K _L

g_/' Covers 90.6% of the students who volunt mly w1thdrew between December 1
and December 23, 1977. 7

— t \

4/ Predlcted on the(basz.s of the 'best fi tmg" poljnomlal regress:.on curvlhN \/
% - . o
O
FRIC &/ ActuaL - PREDICTED 3 - \ -
VA Euli Text Provids ic . Q * .
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Iy
) ’

lower rate than was-expected - Computer Scfence, Political Science, and History.,
: \ ) o
. Two showed a somewhat higher rate than expected - Biologyiand Georgraphy.

* Hbwever, the numbers involved, are so small as to make the ?ractical significance .
\

of these differences questlonable.“ We can probably cdnclude on the basis of

-
-

these restricted data that the d1fference;among depart ents- are too small to

®

warrant further idvestigation. ‘ . ,

Relative importance of the reasons for leaving Oswego. The number of stu-

L dents responding to each of the 16 reasons that Were given.in the.survey and the

.

Fel

percentage is shown in Table 3. This table is self-explanatory. It can be

-

. seen that the most frequent reasons were: "I was not satisfied with my acadenie
\
- - - L4 \ . »
* Insert Table 3 About Here N -

14 :‘: . “ . . . - . . ;‘ . o
‘e - ’ :
/ program "y qpanged my career goal " and My financial resources were not" |

' ‘ o "

suff1c1ent " While the true nature of these reasons is not clear° the relative

. T

frequency of réSponses gives us,s&@e flavor for the prob%ems that students have

M .
€ \ 3 ¢ ¢

experienced§

, . , . . . e s
. Gnderlxing causes for withdrawing from the College. The items cdnfédned‘
. 1n Table 3 were correlated with one another and as de noted the precise natuae‘
s ‘}f the items were not clear from -an exami?ation e/ the table; coneequently4 we
posed the question o;kstructure: "To what exteﬁt;

-
“

result of a few underlying causes for withdrawal?"
\;‘ » .

v L3 . . . ’ » * ' . ‘e n
. items were subjectedwse principle component analysis.; Components with eigen-
' "\ . .- <

- " values greater .,than one weré retained for rotation to the varimax criterion.
- ‘«A ’ . ° .

' - Seven distinct components Were idemtified. The loadings of these compon-

\ L
ere the reasons given the

v
|

The intercorrelations of the
. 2 /

. -, ents on the reasons are shown in Table 4, The seven underlying componehts were

R [
° <




REASON

1. I

3. . I was not doing well academically.:
4, financial resources webe not
sufficient.
5. could not find a part-time job.
6. I did not reteive sufficient financial
aid.
7. I was dissatisfied with the academic
requirements and regulations.
8., I changed my career goal.
9. I was unable to enroll in the major
that I wanted.
10. I could not enroll in courses that I
: wanted. . ‘
11. I was not satisfied with my academic
program.
12. I received an attractive job offer.
13. I became ill and was unable to complete .
my work.
14." It was too difficult to commute to '
the College.
15. I was unable to find a suitable place
to live ‘ )
» T—
16. I wanted to go to school closer to my

TABLE 3

Number and Percent ,of Respondents Checking Each
Reason for W1thdraw1ng from the College

»

4

NUMBER OF ‘RESPONSES

.

.

PERCENT OF SAMPLE

was bored with my dourses.

had to meet other important
family responsibilities

-

home.

1]

. N .. 11"

[

27
o
™
20

35

12

16

20

37

13

20

39

- 5

25

21.6

7.2

16.0

28.0

9.6

12.8
16.0 <

29.6

10.4

16.0

4.8

4.0

20.0




Insert Table 4 About Here

identified as= . .

Component 1 - Financial Prablems.

-This component had a ading on the items reiated to insnf—
ficient financial aid, insufficient financial resources, and problems
in finding a part-time job. :, ‘ . ,
Component 2 .- Academic Access Problems.

4 : .
ThlS component had high loadlngs on the items related to not be1ng
able to enroll in a desired najor-or in desired courses.

°

A

Component 3 - Living Arrangement Problems. !

This component had a high loading on the items relating té difficulty ‘ )
in commuting to the College and finding a suitable place to live. It v
) * was also related to the desire to find a .cpllege closer to home. \
, ’ R .
‘Component 4 - Achievement Problems. : : ; Y I

- : i
This component was related to boredom with courses and a lack of ~ .

academic success. It also‘inf;penced the,student's. choice of the : .
reason of d1ssatlsfactlpn w1th academic problems and. requlrements

. -

- —~

Component 5 - Changes in Career 0r1entatlon

ThlS component was most closely related to the item relating to
‘changes in career goals,. to a lesser extent it influenced the reason
for desiring to attend a college closer to_home.

]

~ ’ E

- Component 6 - Non—college Distrgctions. . . o
This component had nigh loadings on the item related to receiving
an attractlve job offer and~the need to meet famlly responsibilities.

. 3 .
Component 7 - Health.Problems. ‘
i kY
r : Thzs component. was prlmarlly related to becoming ill and being unable-* ’
. . to complete academ1c work . {

These seven components represent Seven lndegendent underlying reasons that students

have for leaving the College. They Were validated by examlnlng the response that

' students gave to the incomplete semtencés in relatlonshlp to the1r scores on each

»
. .o "~

Q - . ' .112 . o . ot .




of the Reason Given for Withdrawal

¢

: N ' coupoNENT” ' ,
+  REASON: ' LI I III. IV Ve VI VII “h
. P \ . i ‘ L .\ ; s
' 6., insufficient financial - .84y ) .73
4 aid .0 » .
4, insufficient financial . .80 . o 3,77
resources " g o
, ) .
. 5. part-time job - . .76 Coth t.37 .73
9. could not enroll in . ‘ . 80 ' .69
major ' ‘
" . 10. could not enroll in .76 ‘ .62
: courses ’ : .
: . - T,
3 © , ?g,’ 3%
14, commute to college . .81 : .68
3 s M .
. 15. place to.live . ~ ‘ . 77 .66
1. bored with courses . ha” .60
= . )
3. not doing well ° T : ‘ .65
academically . - i e
11. not satisfied with ' LV .53 1 31 .57
X . - ybrogram. ° ’ C B
7. dissatisfied with . . .40 U6, -.39 .58
" academic requirements '
«+ 8, changed career goa_i : . 84 .76
. * e L ¢
16. school closer to home <. h9 . .50 .57
A . . ., . N
. 12, received job offer  ~ - ) L0 .73
2. family responsibilities . : .68 .39 73
13. became iil Lo . S .89 .82
R . [ . © < .
a Numbered in order administc ced ‘ w:'; . ’
b Loading less than .30 ir magnitude .citted |~ v el -
° o ) (. ’ ) . u . . ‘ .. -t




of the components. . " . -

D)

Component scores were computed for each subject so that the mean was .50

»

and the standard devxathlwas 10 using conventlonal techpiques; thus, for each

. N

sub]ect the 16 yeasons for w1thdrawal Were‘reduced %; 7 scores which had the

:mdthematlcal property of béing unconrelated. These scores were used in the

-~

3

subsequent analyses. | C o
. )

' - . ) : [

Pattern of interrelationship between student’characteristics, reasons for

withdrawal and plans for the future. The Ehterrelationships shown in (heffigure

13

.were established through the application of .PATH analysis, a specialized -

s .
1)

e Insert Figure About Here

~

e K - . ¢ .

& . I
regression procedure. We began by hypothesizing.a relationship between a
student's class and'division and then hypothesizing that student characteristics

would have a direct causal ‘effect on the score .on each, of ,the 7 uncorrelated

- -L
reasons,.and f1nally, by hypothesizing that student characterlstlcs and reasons_

-

would have an effect_pn future plans. In addition, we hypothestzed that the
. ‘ p . .
decision to transfer to.another college would have an effect on the decision to

return to Oswego. - We tested these hypotheses and eliminated those’relation-

Shlps which®could not be substantlateq;;;atAEE}cally. We - recomputed the l

o

relatlonships after ellmlnatlng those that were 1nsigni£icant. The result% are *

.
)

shown in the figure. . -, "

»
(4

Read the figure as if it were a flow chart. Arrows®pdint from causes to
— . .

effect's, the sign shows the direction or nature of relationship, the value shows
. F] . . ”

'

- &

‘the strength of the relationship. ’
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. Students tald us:

it

s
¥

. ] o, \
. the component .scores. v ) v '

On the basm of the PATH analysls we can co'hclude that: there dre small

but signlflcant relatlonshlps ’between student characteristlcs and Yhe reasons’

'

- ¢ ~ [ + ‘

-given for the 'Kthdrawal, and furjther that the characteristics .and reasons given
. - L4 1

have a small but 3ignificant re¥atienship to future plans. This analysis
. ° 8. .

suggests _that there are many other. -influen’ce"} on the neasons than students give

”~

on their plafis for the future than are cpﬁteined in tth .as defined by

- »

=

~ e v

Suggestions from students on the reduction of attrition. .. The students,
- .

when, responding freel&, made some suggéstions that'might be Mseful to us in plan-

. <

ning to increase reﬂ:é)tion. ‘We asked them to complete the sentence,

-

{ PROBABLY WOULD NOT HAVE WITHDRAWN IF THE COLLEGE HAD

- N

=~/

. 9 o

, Ninety-deven took advantage of the opportunity to provide this information. Their

r
D

responses were organized into 11 broad categories which are presented below-along

with a random sample of the responses within each category. ﬁe_r'e is what the -

h —

- -A. Seekmg a_program that was not available at Os_go

Number - 16 responses (16 596 of those zfespondlng)
1
'a social work major." (Male, junior, Bociology major, transferring
to SUNY Utica-Rome)

o *

"had a specialized accounting major," (Male, sophomore, ‘Business
Administration, transfer to another, unspecified college)

"offered the major I.wish to take up now - recreation." (Female,
* junicr, Elémentary Education, transfer to Brockport or P
Cortland) > :
* - ( -

]
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B.. Encountered financial difficulties . « . t i
Number - 13 responses (13.4% of those responding) SR S
¢ B . ‘ P
*  "cheaper rates." (Male, junzor, Mathematlcs Transfer to anothéﬁglr
_+ unspecified, college) : d %7

"been able to give me a little more help with my financial a1d woroe
(Female, sophomore, Englxsh/wrltlng arts, return to Oswego -
~ Fall 1978)

-
Q o

"beeh able to provide financial a1d " (Female, sophomore, Education(?),

. transfer for a semester, return in’ the summer) o |
c. Seeking to attend colleée:inaanother location ‘ |
v
Number - 12 (12.4% of those responding) \> | . K
"been closer to home and friends." (Female, j;nior, Ele;entary

Education, transfer to'SUNY Fredonia)

~ »

""been closer to my fiance's home." (Male, junior, Business A
Administration, transfer to another, unspecified, col&ege) ORI
- \
"been in,Rochester."” (quale,'freshman, Psychology, transfer to

Nazareth Coliege)

D. ~ Seeking a diffprent environment . e, |
— .

Number - 12 (l?.u% of those responding)

"hetter weather and less parfying." (Female, sophomore Publlc
Justice, transfer to SUNY Farmingdale)

"better atmosphere to study." (Male, junior, Blology, transfer to
another, unspecified, college)

.Ma good geology department and more academic atmosphere." (Male,

' sophomore, Geology, transfer to Un1vers1ty of Massachusetts at
Amherst)

E. \Seeking a college with different emphasis //_

)

Number - 8 (8.2% of those responding) . -

~ "been more concerned about the individual student." (Male, class

bu31ness")

. N unknown, Bu31ness ﬁdmlnlstratlon transfeggi;\:none of your

3

;< , ""better adv1sement and not enrolled more students than on- campus
or LOCO could handle to'have a bigger budget." (Male, junior,

. " Social Sc1ences, transfer to another unspecified gollege)

"fulfilled my expectations.” dMale, freshman, English and History,
transfer to another, unspec1f1ed, college) =

4 . LN

. .’,"18' :
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S ~16.
Seeking eduecatioma¥ tounseling or assistamce " ) o
. c ) ) 2 R . \
Number - 8 (8.2% of those responding) -
"I Seen other students with"wy major getting decent jobs after - . -
college." (Male, junior, Biology, plans to get a job) . - -
"offered a more job oriented program." (Female, sophomore, *
Communications Studies, plans t¥ get a.job)
"a special program if a student is academlcally dlscouraged "
. (Male, SOphomore, undecided, transfer to New York Institute
of Technology) .
Seeking spec1f1c course offerings ) ‘ ¢ ’
v . } ' F\ ~
Number - 7 (7.2% of those responding)
"pffered more field related eXperlences in early- ~childhood education."
"~ (Female, sophomore, Elementar'y Education, transfer to Syracuse - -
Unlver31ty) f-¢
"pPOV1ded more courses I was 1nterested in." (Méie, sophomore, . J
. Pélitical Science, plans.to get a job) ‘
; ] ) OV
"been able to fit me intd the courses that I needed." (Femalé, junior,
Psychology., transfer to Wittenberg University)
I\ 4 ¢ ! LS , ' ‘: A
Seeking a degrée in Business A&ministration T
I« ‘
Number - 6 (6.2% of those responding) s .
N .
"let me into business. I think the fact that they don't accept - .
students from the school into the program is really lousey, they
should come E;rst (Female, sophomore, undecided, transfer to” 3
Boston University) o .
"been able to f1t into Business coursesbduplng the regular year.'
(Female, junior, PUbllC Justice, return- durlﬂg summer, 1978) !
"been able to get into Bu31ness." (Male, sophomore, Biology, transfer 1
to Plattsburgh) ,
Seeking more appropriate housing accomnodations i .
3 - :
Number - ¥ (4.1% of those responding) - ‘ . 0 \\
"released me from Wine Creek or ‘attempted to solve problems." o Fe ]
(Male, junior, Industrial Arts, return in Fall 1978) - ' o
"I had not been in a triple." (Female, freshman, Anthropology, .
transfer to Adirondack Community College) . <

* . -

T o
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So¢ial Scmnqﬁ retum to Oswego in Spmng 1978)

% N v

. . ) . — .
M > o
Je Temporary w1thdrawal ta tak }Bart: in n_an overseas p rogram T,
njﬁ( Number - 4 (4.1% ‘of those respondlng) ) 5, ' C oo
. N s . ¥ ! a ' .
. * The comments for thié gr\oup were.not revealmg, however, the group
1ncluded students who were plannlng to attend: - ‘ o !

‘ Londgn Inst1tute -3
T Un1Ver31ty df Copenhagen
coe England- in a SUNY Fredonia sponsored prd

yn

N s . | ] -
K. . Encounterin ng family problemi s ’ ’

\

Number - 2 (2.1% of those responding) -

.

""had been easier and if I had pot had family problems." (Male,
senior,' Psychology, return to Oswego in Fall 1978)

. “ t
"my family comes before me." (Male, sophomore, Public Justlce,
returrr to Oswego in Fall 1978) g

A
v -

L. Seeking a better athletic program

Number - 2 (2.1% of those responding) :
. - 1

"more courses and a better athletic program." ~(Male, sophomore,
Applied Mathematical‘Efonomics, transfer to the University

| .

of Maryland) ' , r o, ' .
» ' : hd ¢ N =
-~ '"not used political pull athletlcally W (Ma‘le, freshman, undeéided, -
" transfer to Geneseo) e vt |
M. Seeking a more intense academic major : ¥
v i . . |
Number - 2 _(2.1% of those responding) . - . o

"put more emphasis on my academic major (credit-wise) and not om
.90 liberal arts credits." (Female, junior, Art, transfer.to ‘
Brooklyn College) - ' S - . :

"been more into W (Male, junior, Psychology, trdnsfer to ) ) v
another, unspec¢ified, college) . . o ) ' )
The parallel between the categories and the components is str1k1ng Such “
areas as financial problems, acadehic accéss problerns\, 11;/.1ng arr;ngement problems,
and non- co?Ll;ge d1stract:;.ons are clearly 1dent1f1able. Some new sources’ of

-
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*

-

of attrition emei@edﬂfrom‘the exdmipation, including references to the neéd for,

?
»

a more compatible academic environment, the need for educatiqnal counseling or.
and/ withdrawal for admlnlstratlve reasons, partlcularly in reference

assistance,

) ’

to participation in an overseas program..

an The parallel suggests that the reasons
~ ;e e
given in the,questlonnalre were at least partlally, “on target" but there are=
difficulties in’ forcing student responses into-a framework built uponsthe - .
, impressions of staff members and researchers of the reasons that studénts'with-
N .
‘e . draw. Clearly the quantltatlve portion of this’ study should be modified to moxe
co ]
.accurately reflect the students' procdess of making the dec1s1on to leave In " ¢
' particular, attenflon should beé paid to the treatment of the individual by the
/ N - . . ~ .
College and by other students. In fact,, the peer group imfluence was wholly
- B 4 R ’ S “ n )
. omitted from the reasons provided in this presept study. " ‘
. On the basis of the responses to. the incomplete sentence, it is clear that .
A N . . -,A
' this omission was damaging. ) o
| / o ,
/ . - : " . Discussion’and Conclisions ) ¢
‘ N r
. . Let us begin bY'looking~back over the study. We established:
A. That ‘students did not withdraw in equal numbers on the basis of
, their class, but that the relatlonshlp between number of with- * .-,
drawals and sex and division was w1th1n the range that might be ) Y
‘expected. ¢ . . X
' . .
- " ) g ‘ o A o
" B. That relationship between the student's major or concentratipn .
and the dec181on to w1thdraw was weak when enrollment was taken
intd account.’ e, g L ’ < N
-,
! C.”  That students most frequently indicated that they withdrew _ .
becaduse they were not sa€1sf1ed with ‘their academic program had
' changed their career goal), or had insufficient. financial resources.
N ' .. \ - “ P
D. That theéeecision to w1thdrﬁ§ was made on the basis of the stydent's-
, . attempt solve at least one, or as many as seven, independent ‘
problems or concerns. ' . i
. = ' . - ~ . ) : &
E: That there was a weak but s1gn1f1cant relatlonshlp between student
. ' charagteristics, the underlying reasons for withdrawal,”afld .the’ -
- " student's plans for the future. ” 4i
Q . F. That the reasons given to each free response item were related to . '

Y[ERJf:m r o - B . L . ~N
e A ’ 21 < S

“




. » . the reasons given in the checkllst but that the checkllst fa11ed
‘ to tape several 1mportant edsons - for w1thdrawa1.

> ¥, .

One way of draW1ng thg\e reasons together is. to refer to the theory of pQP-

J.‘»

¥ .
goals and plans, the establlshment of patterns of maﬁ!!%ge and famlly,
- 5
\1 establlshment of 1ndependence. Further, they are at the end*of the process of

. “ a

and.the &

*y
. develop1ng a d1st1nct1ve pattern of peer group relatlonshlps. For the_most part
. ) },"
.college freshmen have not completed these tasks\%hat thEy must accompllsh if they

¥ - B

* are to reach maturity.

0

- ) As they begin to hypothesize new vocational ioles; they seek to test

. N . . [y

themselves-in a number of fields which yields eventually to a sarrowing or focus~

. . . e \ -
one at the end of high schoolj-may no longer be appropriate and students may need
| = :
) ‘ >3
to transfer in onder to take advantage of currlcula that may bé,%losest to. themt

’ It is d1ff1cult to establﬁsh 1ndependent status when finances’ are .

Nom . ,,
.

£, -
controlled by ‘some agency external to the individual such as qgnents or govern-
v 3 ‘. )
. Jentu. Consequently, f1nanc1al d1ff1cult1es go beyond mere economlcs and‘are

llkely to effect the psychologlcal development of the 1nd1v1dual Loanty im
.s -t

partlcular create ambivalence gpr many for they tend to extend the pemlod of *
. 4 '

>

’

dependence long béyond the age.of psychological maturity.: ! LI
‘ A ) " AU

Finally, values are still plastic and are susceptiblé to manipulation,
N “ ' P )

paﬁ%lcularly by the peer groyp. Certain values that may be important to-the

Ny

.J

- ing of vocational.interests. The choice of Oswego, whichfmfﬁht have been. a rafional

L4

. individual are naz informed with the values premalent“among students on campus.: .

This may force th individual to choose a dPfférent pattegni}for'ekample‘gfor_

N ? . ﬁ ;
some of our’students, the emphasis pldced on-intellectuality in the agademic

a ] - . -
i} " 1life exceeds their own interest “and they find it necessary ‘to legye the :institu-

Q . tion either fov strictly vocational training or to . find a job in érder to .

EMC N * . ' .o ' -0 .: -‘,x{
22 . L g

»




l + - .
-
f
- |
S ’ . /’/ | ] - 20.
R - o L
adjust the environment to their needs. | Others seek afgreater emphasis on c
- intellectual activity and logk toward moré prestigious institutions to provide
s . - , . .
° i.t'u.‘;’or them. At the present time we )ﬁave no mechanism for providing students
P !
o t
\ [ ,
/ with assistance in overcofing the obstacles toward the completion.of the

critical developr’nental(‘tasks of lé'té adolescence. For those who are having

. extreme difficulty, the efforts of the Student Services Center may provide
? . ) 1] = L

t relief, but for those with' minor difficulties, there are few regdily agcessible

-

places where they can find help. - T

- , The post widely accepted answer to the problem of increasing ’re‘gention '

ha ‘ . 14
“through providing students with assistance in meeting developmental tasks seems

o . ' >
, to be through intrusive counseling. Certainly the results of this study do. not
indicate any broad or sweeping changes in the policies of the institution which
/will have a clear impact on the rate of retention. The answer must lie L 4
ot . , ~ N B .
. . elsevhere. . y .
“ . < :‘a : C A \
o L 4
= . .
3 “a -
» . ~
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