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.a hew approach to disseminati
successful educahonal projects

Project Information Packages™ (PIPs) for
six e:‘pzplary projects serving under-
achieving students are now available to
qualifying school districts. Each package
of manuals and materials explains how

to establish a successful project in your
district.

. The PIPs repr t a U. S. Office of
Education resp the need for a
systematic approach to disseminating
exemplary projects. The six projects
were selected for packaging in anation-
wide search..They ‘were chosen on the
basis of their exceptional effectiveness
in meeting the needs of thildren, and
have all been approved for national
dissemination by the Office of Educa-
tion Dissemination Review Pabel .

.

’

PIP Concept

Pmpject information. package? are guides
lo ‘installing complete successful pro-
Jects. They represent a new concept In
packaging real-world. educatjonal -pro-
jects becalise ‘they describe the' pro-
cedures for developing the necessary -
Administrative support and management
framework as well as the instructional
methods and, techniques. They permit
adopting districts to capitalize on the
experience of the origirrating districts,
replacing®years of development effort
with a few months of start-up actwmes

/'\

The PIPs are not ar -bags of educa-
+ tional gimmicks. All df the pro;bcts'use
mathods Whose value has been demon-

]: ullcad in many situations. What makes
, L ) 4

. garry dut
.starting, and operating the projects.

the packaged projects unusually effec-'_
tive is th‘papplication of these proven

teaching- approaches within successful
mariagement systems. The goal of the
PIPs is to insure project results by con-
veying to adopting districts both the in-
structional and the management activi-
ties that have r\oqsiéte_ntly led "to suc-
cess..
. ! . .

il
¢

PIP Contents oo

Each PIP contains manuals and other
‘materials fully explaining the roles
and responsibilities of all major pro-
ject participamts. The contents include
not only teachers’ guides, but also
management manuals, calendars, re-
source lists, evaluation guides, trainjng

- _handbooks, and community relations
~——1atenals. The descriptions are detailed

enough to enable adopting schools to
all aspects of - planning,

. .
PIP Experience
PIP -projects

have been thoroughly

tested 1n a vanety of schools across the,

country. The tryouts confirmed that
schoq districts with suitable resources
can’ adopt >projécts successfully by
following PIP guidelines. »Not only did
the projects operate effactively, they
also jnspjred feelings of pride and
"ownership’ reflected in the enth{siasm
of” adopting district personnel. Revi-,

s suggested by éhe tryout, schools

. have resulted in clearer and more ysable

PIP mqterials. v

R
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the sixpackaged projects
While the six PIP projects differ widely, all require highly qualified and motivated Proj-
ect directors and employ other special project staff members. All provide for insservice

g and make use of special instructional materials. All but R-3 were developed

tfainig
with ESEA Title | funds. -

Project Catch-Up ...
is a réading and math project for chil-
dren in kindergarten through sixth grade.
a. A wide variety of commercial mater&ls
* is used in daily sesdons lasting from 20
minutes to an hBur. Instruction takes
place in an attractive, unstructured
envitonment with a very low student-
", tescher ratio. Teachers diagnose student
needs and prescribe activities to meet
them. . \
- A
Project Conquest . . .
- is a reading project ajor second through
‘ sixth graders and first-grade repeaters.
" .7 The low student-teacher ratio allows
Q individualized- instrucpion based on
careful diagnosts. Studénts work in indi-
5 vidual carrels with a variety of commer-
-+ cial" materials and equipment in daily
B0- to mmi?te $essions.

High intensily Tutoring (HIT) ...
» ,is a cross-age, tutoring project involving
- gixth, seventh, und eighth graders. Older
students tutor younger ones daily n
. reading and math using programmed
and drill’ materials. Tutoring “is fast-
paced and intense. Teachers and ades
monitor tutoring, distribute rewgrds,
™ ;== keep detailed records in order to
E lC\tro'f the student error rate.

- - -

.
M

. is an individlualized tutoring progra

The f\Mlovu'Qg sketches give c%mcise project overviews. The chart on-the facing page
allows quick comparison of major project features. . - ‘

Intensive Rndir'\g g
instructional Teams (IRIT) ...
is a redding project for third and some
fourth gradess. It features individualized
instruction based on careful diagnosis
made possible by low student-teacher
ratios and a wide variety of cammercial
and teacher-made materials. IRIT em-
ploys a team teaching approach and in-
tense instruction. Students partici
three hours a day for 10 weeks.

Programed Tutorisl Reading (PTR). /..

first graders having difficulty learning to
read. Each child has a daily 15-minute
sessien with a tutor who follows a
highly structured instructional séquence
geared to the basal reading series used
in the classroom. .

Proiect'R-3,. . .
s a motivatibnal program in reading,
math, and social studies for junior high
school students. It involves_all seventh
graders and serves them as they progeed
through the eighth and ninth grades.
_Gaming, simulation, individualized in-
struction, learning contracts, and two-
or three-day field trips motivate stu- .
.@nts to higher academic achievement.
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Subject Grade Dsily _ Instructional Student Other *
Ares Level Instruction 'M«t'hm:ls',~ Ratio Featurss
Catch-Up ~ Reading, K-8 20-60 min. Diagngstic upto ,Staff works
. Math * - . . prescriptive, 5 °  mornings _
’ ! variety of ¢ only, free —
materials atmosphere
Conquest erading 18 50-80 min. Diagnostic/ 1:6 " Highly
- prescriptive, structureq,
variet‘y of D studentsin
! . , materials carrels
‘Regding. 68 ~ 30min. ., Tutoring, 111 Student ~°
Math per subject using tutors;
) drill and rewerds
}, programmed " for tutors
2 o~ /" matérials ' and tutees
Reading Predomi- 3 hrs./day Diagnostic/ 1:15 3-men>bor
N _mantly 3, for 10 wks. prescriptive, teams, 3 hrs.
some 4 variety of planning
\ . ., Jnaterials dsily
Beginning 1 15 min, Individual  1:1 High school
Reading : programmed student or
gk . tutoring adult pase-
¢ professionsl
. » Y P mtm
Reading, 79 Three class Variety of 1:22  Gaming and
“Math, - sequential periods innovative * simulstion,
. Sociel per day techniques, . home visits, .
Studies ~ individual overnight
N . and small- field trips
‘ group
instruction

. %
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« . To adopt a PIP project, a district must first selectan appropriate propect.and apply for
. the corresponding P1P. The following sections describe materials aJallablg for selectmg
a project and those inétuded'in the PIPs thermelves )
! s-ueuon Materials PIP Materials
and Selection Kit (ASK } Project Direstor’s Materials

: son of the packagod.prolects ‘In the lnformatlon the director needs to
- tlon -touthis overview booklet, the ASK start and operate the project. A “Pfo-
includes a project description booklet ject Management Directory” describes,
for each of the six PIP projects,and a  <in sequence, all management tasks,” A

- ASK provides a detailed comp ﬁ;u, V¥ The Project Director’s Materials contain

Project Selection. Guide describing im- *Materials/Equipment Packaga’’ lists the

Lt pQ{Mt eopsrderatuons in schoosing 8 - materials and equipment needed. forthe
pronct project, where they can be purch

T L ) estimated costs”anf! quantities, and léad

Prqioct Orientation Materists. .~ ,  times néeded for ordering. A “Project
Once a tentative selection is made, a Management Calendar” lists all major
filmstripYcassette tape presentation of management tasks \nd' the times they
the project carf be ordered along with , should occur. Training Manual”’

‘handouts for parsents, teachers, and describes the tralnmg needed for project

guide for using the materials. These A copy- of the_"Teacher’s Manual'. is

4, First, they are used to generate interest 1 .
' snong the, school board school person-  ° ;:ac/ge;s Mater'lals als i
inel, parant advnsory committees, and e .eacher; Materials mclur!e. a
"Teacher’s Manual’’ to be used in initial

. others invdlved in the final decision.” training and as a reference duri ra-
The second Use is fér orientation during 99 2 uring ope

initial staff training.” Finally, the ma- * .~ " . L h
X , materials developed in the originating
terials are luitable for prgsenting the i Bl the projects in which

’ groupc once . the , project s begun. - . mercial matenials, ordering information

is included. The PIPs do notuiriclude
the commercial learning materials
needed in the propects

* JPIP Application Matérials .
A booklet on ‘hpplrcmon procedures
+ " aid a budgeting workbook will be sent
to districts applying, for PIPg. The Materials for OrherStaff

probct are ihctuded.

7 Y

i sdministrators, a project poster, and’ as " staff and: provides formats-and agendas..

+*materials have z three-fold purpose. also Yncluded for the project director.

», tion. Some PIPs also inclode special -

- projeet to parent and “cdthmunity teachers ars 'involved in ordering com-,

workbook allows the district to;prepare Por those projects in which auxiliary

s detailed estimate of the stgrting and  persoanel are extensively involved, ma-

operating costs for the selected project. terials ‘containing the informatiari they .
Q \ ‘* need to perform their .roles in_the

-
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Successful adoption requnm that &

“district be deeply committed to the PIP

. PIPs are intended for districts

that are willing to try & fresh ‘approach,
ing differsnt from their current
programs. According to tryout districts,
the value of a PIP lies in the detailed
guidelines it contains for installing a
successful project.in ity entirety, but in-
stalling a new project intact means thet
Gistricts must either be able -to obtain
new funds or b willing to reallocate
existing funds. Even with new funds, a
supportive administration is vital, but an
especially high level of commitment is

' heeded when implementstion’ involves

‘reallocating existing funds, displacing
current staff, or oﬂ\erwia‘mtermptmg

gngoing p’r’oorm

When applying for a PIP, a district will
be gsked to give assurances that it has
the “need and apabillty to install the
project as » whole and that it spproves~

‘of the project’s lpproadm and require-"

ments. Assurences will also be requested
that a project director, knbwn and re
spected inthe district, will be appointed
$ projeceplanning in the
wx‘m thathoorshowlllbogivon
the explicit suthority, to follow the
guldounu in the PIP. .

Obtaining a PIP -t

\ The procedure for a district to obtain a .
PIP begins about a year before imple-

mentation and involves eight steps:

’1) The district uses the PIP Analysis and
Selection Kit to make a tentative selec-

tion of the project most appropriate to
. district needs and capabilities. -

2) The disteict orders the“'Pron.ct
Orientation and Proposal Preparation

< Materipls” for its chosen PIP project. -

3) The district identifies the potential
propect director, :

- 4) The project orlentation mmrials
used in the distritt to demonstrate the
desirability of the project and secure
. support from decision-makers.

. 6) The district obtains or, ol
funds for start-up and operation of the
pmim. N -
6) The district eomdm an application
for the appropriste PIP, indicating it

has the desire and capability to follow
PIP.guidélines,

-

7) Upon approyal of the lpplimion,
the district . and the disssminating

+ agency complete a PIP implomcnutlon
agreement. .

8) USOE sends the PIP to the district

" in early spring for fall impjementation. ©

.
A Y
j # UL cOvemmen PRINTING OFPICE ( 1976 O~ 201-299
’
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ln :oeu\t Mi the United Ststes Office of Education has taken -
. dn active #ole in disseminating information about effective educstional
projeets. P . development stsrted in the spring of 1973, when USOE
. ection and packaging of successful prOJecta for under-
. sthieving Mts in low-income areas. The development effort, con-
o . tracted to RMC Rifeearch Corporation, began with a rigoroug "exbministion
> of dats from projects nominsted by federsl, stste, snd local educstion
71 ’ sgencies. The goal wss to identify up to -eight projects, generslly suit-
. sbls for dissemination, which had. raised reading and/or math scores of
e Project students subsfentially sbove the.level thst would be expected
- . without the.projeet. After aix months of sesrching, RMC had reviewed -
' . nesrly 2,000 pro,)ecta end had found only six that met -all USOE selectian
cﬂutia. hd r J

’

. s . ‘The packaging teem intervuwed personnel st sll levels in districts
" ,mero the gelected projects were opersting znd then, for each project, */
KV designed sh information package describing both management end ingtruc-
- - tionsl features. During the 1974-75 snd 75-76 school years, ESEA Title
P 111 sponsored fidld demonsttations of the projects in 19 school dis-
- tricts. Steffs in 46 ‘schools implemented the six projects using the
4 information contained in the PIPs. The effectiveness of the PIPs ae

- vahicles for diBseminsting effective projects wss evslusted by Stanford
Research Institute, and information wss collected- for a thorough revi-

,ﬁﬂ
F

”_ . sion ofr the -PIP materisls. -
* *  In general, the PIPs were well received. Districts were able to . :j
implement the projects following PIP guidelines, and enthusiasm for the
projects wes high. The same festures thst made the projects successful.
in the originating districts earned the active support of atudents dnd ! .
‘ parents, teachers, and adninistrators in the new dlatr‘ctﬁ )
- The PIP projects hsve been rigorously screened and analyzed. The R
- packages have been tried out, ‘revised, snd sre fow gvsilable for dis-
tricts with co;‘responding qeeds and suitable resources. . )
- ' ‘ e s . - -
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Aruitoxt provided by Eic:

il

The ASK is your-guide to analyzing six educational pro_)ects and
deciding whethgr you wish to sdopt one of them with the help of a
Project Infornatxon Package (PIP}.

(Tye ASK includes: *

»
.
. .

-
-~
.

[ N PIP Overview brochure
L d

. Project Seloctxon Guide

® ProJect description booklets (aix)

rad
L .Order forms [or additional informatign

. o
. .

. . :
» L . ‘i

The brochure ptovides a brief overview,of the projects and lists
the steps’ involved in selecting and obtaining a PIP. The details
you will need“to select an appropriate project are found in the six
projeft descriptipn booklets. This Project Selection Guide is an
introduction and guide to using the six bm%lsleta.
. ¢
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. -+ A list of thd projectd can be found insidg the front coVer of this
-. guide. The following festures arg common -to all of the prdjects:.

. L +
. .. Instructional approaches: All of the projects.individualize

- instructions None depend on new educational breakthroughs or gimmicks
for their succesa, The approaches-are thoroughly tested. - , .
. , s ° * " e y)

) ' Students! All of the projects-were designed f’or ‘Underacfiieving
" students in low-Income areas. Except for R-3, which 1nvplves all stu-

o dents at s given grade level, thé projects are intended for students

-

! " ‘whe are below grade level in’ feading and/dr maths However, they were -

not designed.for “special education" students. ¢ - '

- - ye . oo . R

T Evidence -of success:, all six projects have accupulated standard- o
= ‘f{ize‘d test data showing gaing in achievement over and sbove what_awguld R

. be expected without the project. “The thotoughness-of their evaluations

v .was a major factor in the selection of the prajects that were pacRaged.

o -“In' addition, the longevity of :the projects attests taq the enthusiastic
| - “%gupport they hsve received from students, project*staff, peqular clasd-

i room teachers, parents, and district administrators.s . A
- : NP a0
- Adopting a Project Y
. . " J . ft ‘ ‘- 2
. “Adopting" a-project implies 1 stalling all important features of
¢ ., thé project rather than simply borrowing a few basic 1deas. Jhere are .
3 * two good reasons for_gdopting a project intact. First,’ new projects ‘
- \ . freguently enco f serious probléms and often end 1n failure.. The J
originators of the RIP projects have ‘dealt successfully with many of .o~

the problems that can be expected in adopting districts. By taking
- advantage of this experience, adopters can avoid false starts and set-
" “becks, . . . o

Sepgﬂe process, of conceiving and planning a new project is
. expensive“and time consuming. Adopting a project which has been’com-
' pletely developed elsewhere ‘can drastically cut planning costs and S |
. '/‘i& bring needed services to chtldren with a minimum of delay.  , .
- Of courae a great deal of dedication”snd hard work is required in L
establishing any project, but adopting an appropriate project. intact ° |
4 is_ one way of minihizing the cost of project development while maxi- |
s 4™ mizipg whe chances for success. ’

Y ~
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Aruitoxt provided by Eic:

[N

D -
; Why Project Information
. - ER
- l

ERIC

One of the maguf*pbstacles to adoptlng an already
is, obtaining the needed information.
districts can convey the basic project philtsophy; but the 18 no time
to explore the myriad details of project management and 1nstruction.
The PIP is a responge to this proflem. .

The PIPs.epresent a fgf more intensive development effdrt than
most orlgiﬁatlng or adopting schodl districts could undertake on their
own. First, prototype information packages were déveloped based oh a
careful analysis of the projects 1in the originating districts. Then
each -package was field-tested by two to five school districts 1n full-
scale adoptions of the progects Areas of confusion or ‘of missing
information were carefully recorded, the originating prOJects were . '
teanalyzed, and the PiPs were carefully ‘revised. . .

»  The result of ‘this development effort 18 a detailed reference
manugl fer each project, reflecting the actual needs and experientes
of adopting districts. Goals and objectives underlying specifi pro- o

cedures are described, thius providing the flexibility and guid 7
¢

adop;frs need when pro@edures must be modified to su1t local condl-.'
tion \ . - .

The PIP contents are described on the following pages. You will
note that the commercial instructional materials used 1n the projects
are not included 1n the PIP 1tself. However, there are detailed order-
)ing instructieng for commercial materials as well as samplés of maferix
alg developed 1q'th5 originating districts.

~ @PblaiingaPP

' A}
v

The procéss for obtaining*a PIP is described in the enclosed PIP
brochure. If you decide that you would like to adopt B project in ygur
district, you may use the enclosed forms to request advance copies of
project-orientation materials, a budgeting workbook, and a PIP applica-
tion guide. These materials wyll help you to gain support for the
project from schools, district sdministrators, and parent groups, and
to complete yolir PIP appllcatlon

»

L ]
- . . © .
‘l » L4 M
. . T 1[41
]

N

-

7
J



[§

~

' . . ’ ’ v
| " .‘ . ) 14 < . " .

LI M } . . .
AN AR LA e , -
W ~ - - -

. H > A . . Y F
o . et . N
. - .
RO 7o

—

e Project Director Waterigls . 7 !‘3-%}& ‘ 7

Project Mansgement Direc tory

Describes all management roles and tasks: . Se '\gsa include:
. ' ' e . . 'Q\ ,
“ History/Overview. Materials/Equipment/ Staff.Nelationsh 1ps
Management Approach  Supplies/Teats * Budgdt'y'
Pro,)ect Orgenization Students/Selectiom External ss1stance
Communication Staff,Seleztmn ) Projeot Coptinuation
. Instruction Staff Traifing Index to PIP

- . R N ’
. . ~ l
<~

f
‘l .
Materials/Equipment .Package ) . '

e

|

|

T

|

. LY
Describes the materials and equipment needed for the project, where
they cen be purchased, estimated costs, 'quantities, lead times needed

for .ordering, and special uses in the project.

) -

5 '

T . e + .
Training Manual (and nulpti-uiedia materials for some projects)

Describes the prpject start-up :corkshop and subsequent in-service

training. Includes sugdested, topics, training techniques, skill
objectives, exercises, and activities for,planning, c¢onducting, .and
evaluating Sraininq. For some projects, a ~videotape, slide-tape ’
" presentation, or transparencies for ttaining are included.’

# . < v

VR F | , * )

= = H

Ewaluation Manbal * . . ‘

formative and summative. . L ) L
" N ) oy B o 4 .

[}
s L 0

Orientation/Pwlic Relations Materials ~ , . e

>

L . Presents practical suggestu;ns for ﬁlanning sound evaluations, both
|
\

fncludes o booklet on presenting the project to groups, a. f.ilmetrip/. e
cassette tape show, a reproducible one-page brochure, for parents, a

. four-page brochure for school personnel, and 8-pester. p
3 N . . . . . , -
Project M/anagement Calendar , b . - -
A wal)l calendar with liats of major hanagement tasks and the times . ]
. 1

they s8hould be accomplished. ) .

-

- 0




r { '.,"'
PIP Contenis .

N

Teacher's Haterials

Teacher's Mmu.l L . ‘
Bem:ibes teacher's AnatrQ;.mnal roles and tasks. fFor use as a\
tuiaing text and chesroou reference, Sectmna\ include:

Hhtory/Overvien . —_— &gﬁm Irstruction

Roles/Responsibilities/ . HMaintaining the Program

Relationshipe/Attitudes Common - lems/Troubleshoot m(
- Getting Ready for lnatru;tion Winding

v

. - 3 * ) ~
. A T ;

Materials/Equipment Pmkage (teacher'a copy) .
N N
Describes the nateriala and equipment needed for the project. givea

ordering information needed by teachera, and explams intended uses
in the project.

\

”

_Materials for Othemraonnel (where required'T

* Counaelm' s Manual ,(Conquest)

Emlaina rolee and tosks, and describes materidls’ needed by the
project counselor.

- =

T

_Nurse's Manual (Conquest) ._ i ) “ ‘|
Explains rolee and tasks, and providea sample record-keeping fom
l‘nr the -chooI nures.

v N -

R4 ¢

Principal's Manusi (PTR) " U
. e
Emlaina principal's role and describes how the project fits into
the requiar pehool progrn.

{
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COnddemhonsm L
Selecthgdprojed o

Selecting a Project for adoptmn depends larﬁly on local nepds
and preferences. Many districts quxckly narrow ir choices on the
basfs of subject matter or grade level.: There are, however, several
other issues . that should #kso be kept in mind. N
. .All of the projects, require major efforts from adoptmg dxatucts

Unlike commercisd ,inatru¢tional packages for use in the regular ‘class-

robm, these projectd” require special personnel, materials, and facili- °

-ties. Because of the level of effert involved, district adninistr_atdrq

nust be thoroughly comﬂtted to the selected project, .
Many diatricta will fequire new funds to cover the cost of project
personnel and materisls. Furlding may not be a problem when replacing ,
an ‘exisping project with a PIP project, but ex1sting personnel may not o
fit the tqquimenta of the new project, and a major staff reorganiza-
tion may "aled be reguired. .
A‘II.EIP projec# except R-3 can m&at ESEA Title T funding q.:ide-
lines. Bpcause R-3 servee all students at a given grade level, other °
;‘undipg required v * .

'« - . ;
.

" hidproved justvified. In districts where projects are suited to local

itiona, they have achieved an exceptional level of acceptance and
success. . - .

»
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. Each of the six project description booklets discusses a single(‘.
“project in ‘considergble detail. _The six booklets all cover exactly
the same topics in exactly -the same format. Turning any of the

booklets to the same mumbered™ page permits easy comparison of the
projects on the topic of interest. The mdjor sections are:

'
oy
"

- f 3
Instruction Organization Fecilities
Management/Communication  Personnel . Getting Started
Estimating Costs - Materials/Equipment Adoption Criteria

Most sections include highlighted "cautions.” These cautions
are intended to alert you to the major problems previously
experienced 1n adopting districts, They are the points
most likely -to be oyerlooked and to have negative effects
on the projects. If a succgssful adoption 1s to regult,

these cautioni must be taken seriously. -
The following four pages explain the major sections
of the project descnpt}b‘n booklets. Common chgr-

‘acteristics are described, ss are the important

contrasts that you should consider.

Y
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This sect’iop describea the project's instructionsl process and
' " classroom atmosphere, as well as the methods for selecting and schedul-
ing students,, o

-~

T Consideratiois: .

- .® The inetructionsl spproach shouid be weighed equally with sub-
. _§ect 'matter and grade level(s) ‘when choosing s project.

+ Project Comparison:

’ ., e All of th; projects teach reading and/or math st the elementary
. or junior high echool level. -

’ '

® There,are three learnirig center projects (esch using s<4yide
variety of msterjsls), two tutoring projects, and one core
curriculum project. . , '

® Instructors' roles vary in the projects from one projéct
in which instructors simply follow printed materipls, to
others in which teachers plan slmoast sll learning activities.

i

® Some projects involve unususl featurles, such as use of rewards,
. or a classroom atmosphere that allows student choice end fpee-
- dom of movement.

- 1] ?
e f . N

M . t/C J. "
-’ : ‘ : ) )
. - e ’ ‘ .
The lines of authority in the project, the management siyle snd

instructional role of the project director, snd the relationship be-
ween the projett and ‘district are disc\ussed in this section.

]

orisiderations:

s R Y
" - ® Project management is clodely intartwined with instruction,
! ! and changea_in managemerit carn-heve & direct affect on what .
i - -students learn. ) .
. . . ®. The projects demand vnry’ing levels of i:ine, administrative
> support, snd ihstructionsl leadership. The project eelected
. *  ahould match the atyle and, skills of the intended project
L S director. - : L
e -P;_qjgct Comparison: )
é ' ¢ All projects require skilled management during start-up.
- ® All give high priority to closg communicetion with regular
oot school principels and teachers. v
¢ —- . ~
‘ﬁ ' ““  -e All ewphasize project identity sand staff cohesiveness.
> :
- Q . 1\9 P
“ERIC - 5 , -
, ~ 8 : N |

- * \
3
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Esfbpaihgcosts -

This séction potuite a quick estimate of ptOJeCt operatmg\coats
in your ‘district. Costs per student based on netmna]. averages are

often mislesding and therefore are not included. . . .
R - . uv’ ' . ) ; . L;
Considergtiona: - : : .

- . - 4 » .
. ® Read the sections on project organization, personnel, materials/
' equipment, and facilities before attempting té fill in estimated
costs.

- v

- '% Existing classroom and office space are often avazl?.le withou}
. cost to the project. If so, enter 0. 4

A

Project orgegization includes the types and numbérs of prd_)eci per-
sofnel, the numbere of schools and studehts served, &and other .peclal
project tequiienenta such as tranlportation -

s Consideretions: ‘ e, .o /*:]

e If the number of schools or children ir ySur district does not
match the recommended project organization, it may be diffi-

P f

o All projecta i{wolve supplementgry staff end facilitiea.

e All but R-3 operate outeide of the regular cleasroom. _
. , :

| 20 .
‘EN{C . 3 . . 9-. ,

LY

T ® A detailed budgetmg workbook is included with PIP appncatmn
naterials .
i
'y :‘“‘ ol ] v i . *
f 8% ¢ rison: ~ . . V4
i ‘0 Salaries for the project director and instructional staff are
7: = tbS-ajor costs in all.six projects. . . .
\‘al 3 - P t - - "
+ : ‘éf " ‘ ! ’
o‘ " ' -' '- , .;
. ' 4 ¥

\ * - . ]

cult to adept the project, eepes ajly in emall districts.
- * Vd 14
® Note organizational features (e.g., {fransporting children or
removing them from the regulag clne oon) that may conflict
with district policies. N
. Y
Project Comperison: A , ~
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P clerical steff and, far some’ projects, athers involved}in project
. menagement or instruction. This sgction describes theiy roleg, tasks, '
. ond time commitments, and their pecessary qualificat iongand skills, .
3
-
Considerat ions: T ;.

Project personnel include project directors, linst uction;t and »

E
-

2 e Lack of qualified candidates or district hirfng policies may ; .
*~  preciode hiring the caliber of staff required in some projects.

s o The less structured projects require more expert .peraomel.

« ! e -1t msy be aif'f!cult' to obtain expert personnel if ‘the prc;ject .
appears to be temporaty. . T ’ ’

s ( . g’¥mt Comparigon: S ' .

S ".. .';.s_trong Qrojeé‘t ldire_ctor is one of the most im;ortant require-
o ments for gétting any of the projects started..

bl ! AL . »

. # Once under way, projecis vary widely in their demands on poth
ptoject.disectora and teachers.
1 b

- A
: " ® None of, the projects depend on fhe tajents of unique indi-
v _viduals. . . .

LI

. H . s . .o
. .. . - . .
o . ‘.
- v .
, ) N
g . ¥ -
- . M
..
%
)

~ ’ ~ 7rpu two aectloné dQst—:ribe the project requirements for physical,
‘.

s _resources gnd explain how thesé resources are obtained. .
. qigonsiggretioné: . o N

) a e "Pfo:ject materials and equipment are tlosely tied to the in-
A structional approach €hd must be acceptable in your district.

, e APIP does not ifclude tlaséroom materials or equipment. The - .
. .district myst be sble to ohtain them in time for an August or -
‘e September in-service workshop. . P

[ App}opriating the glasaroom _aps;:e required for some projects M}~ -
-~

‘ s . a
crelpte hostility. 4, o L .
Project Comperisdn: - . , et
‘. ® Some projects require a wide variety of commertial and tegcher-
h mede materials, others use only one or two items. o
. e Al six %ﬁjects require extra classroom space. -
s . .- - \ i** *
“ .y .
- Y, ‘¢

p : ' 3 ) . .




This section provides a sghedule of the major start-up tasks for
the project director and others who begin wopk prior to September
"instruction.

I3

. Considerstions
&

§ ‘ For most. prOJects -key start-up tasks should be completed
‘ - ”xn the apring. If thesg tasks are delayed to coincide with
the.fiscal year, hiring appropriate teachers may be 1impos-

-

. .

, - sible, and other arrangements may be compromised. ° i
X Project Con_garison - ";
A ) Key stsrf-up tasks for all pro,)ects include ordering materials,
orienting sshool staff, arranging for f’ac1l1$es~, and hiring
staff. -

e Start-up schedules -and specific tasks vary ahd may ar‘fect
your choice of projects. -

. -~

-

Adoption Criteria
- - o
This section summarizes the most 1mportant Ieaturea to conaider
in selecting s project.

Considerations:

. ® There is no aimple formula for determining the likelihood of
success from the number of £Titeris that cen be met in your
district. A single problem may be sufficient reason to con-
sidér selecting sncther project. Your professional” judgment

« must be your guide. .

-@ Criteria related to the local acceptsbility of the project's
instructional, management, and orgsnizational features sre
- sumsarized first. The criteris related to the availsbility

S 1 of pex‘somel materials/equipment, and facilities, and to the
L SV ability 'to meet the start-up schedule are listed.
N
¢ :'.J" -
" : .
* w,
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b . The work presented of reported herein was performed pursuant to a

. Contract from the U.S. 0ffice of Education, Department of Health,
Education, and Welfere. However, the, opinions expreslged herein do
not necessarily reflpct she position or policy of the U.5. Office

of Education, and of ficisl endorsement by the U.S. Office of
Education should be ‘inferred.

\ _ -

’ - * . ’ ‘
-~ .
\)" - Prepared by RMC Reaearch Cotporation
ERIC Under U.S. Office of Educstion Contrect 300-76-0002

N 2




" Project Catch-Up
" Analysis and Selection Kit




Catch-Up is a pro;ect ﬁor students having

3 L] ¢ .‘\t
. . \
difficulty 1n reading and

math. ’§$udents leave theil régular classrooms to participate.

®

SCudents

»

Student/Staff Ratio

* RS
{
. T
. Facilities —
Instruction B
Training N

Q
E

-

Scheduling

their classroom t

. ~
Catch-Up staff attend a two-week training work-*

AN . . N
Al ~ Al
Kxndergarten‘lhrough sixth-grade studenta par-
ticipate 1n Catch-Up. Students are nominated by
achers, and final selections i
are made 1n condulbationg between classroom and ,

‘project teachers. .

T N
A half-time project Yirector and secEEtQ;z are
needed for Catch-Up. f£ach Catch-Up lab
three teashera {one of whom 1s’designated lead
teacher), a paraprofessxonal dide, and voluntaer A
parent aides. . .

‘

Staff members generally work with three students
at a time, but they may have up to five. Each
teacher 1n Catch-Up takes personal responsitfil-
ity for the achievefhent of 18 studenta during
the year, and each bside for 10 students. .

-~ [N

Each Catch- Up lah requires, one classroom, 'typi-
cally located 1n “the project schooli. Fhe pro-

Jject director needs an office at the district,

administrative center.

Catch-Up teachers and aidea plan 3 variety of
activities for- each child -focused on two or
three specific skills that child needs to work
on. Children work individually as ‘the -staff
move aboyt the room giving help where needed.
A wide variety of materials is made available
to meet whalever needa” the atudents have.

¢

shop before the lab opens and mgnihly in-service
meet1ings,

.
4 -

v 72 '
’

Project staff and classroom Teachers jointly
schedule students' attendance in the labs for
daily 20- to 60-minute sessions. Attendance
18 planned,to avoid conflict with important
events 1n the students' regylar classrooms. .

F‘r.nle by the Superintendent of Documents, U 8 Govemment‘Printing Office

PR Washington, D C 20402 Per B part set. s0id in sets only

RIC

Stock Number #17-080-01518-8
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TOPICS
s

*Instruction
Management/Communicat 10n
El'a_timat ing Costs
Qrga‘n‘izatiqn

*Personnel

Catch-Up is one of aix projects .selected as muaualiy u‘uccaao}ful
fpr teaching reading and/or mathematics to underachieving studenta in
‘. low-income areas. Project Information Packages including detailed
guidelines for installing and operating these projects are available
from the U.S. 0‘“}1: of Education to qualifying school dia}ricte.

- v
.
.

7
L3

i
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z v * )F .t - N )
- ) ‘ . Al jumps off the green
: kangaroo-shaped rocking chair -
”» . : in ‘the Project Catch-Up lab-
. . -® oratory, wager to tackle to-
: g ' day 's “problem-- learning .the
y ’ "L" sound. He rubs a petch
\ .. " in a learning kit booklet that
il looks and smells like a lemon 4
and then practices printing.
. . He does 8 teachingt mectine
t. L. lesgson for "L" a sttempts
. (I * * @ teat incriterion reading.
- - 4 Finally, he joins other stu-
v , ‘derits in a Spin-a-Sound -game
. g . with one of the teachers, and
- . e he wins. On his way out of
. . the lab, he .pins hia practice . *
, . -0 sheet on his own rocket-shaped :
; . progreas chart and glances at
I . > @ five-foot Pinocchio painted
~ PO . on the - wall, emblazo;yed with ~
. . ; * -the slogan, "I Did It."

R '

- . v




ERIC

‘ Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

Projedt Catch-Up

"- -t o .

o . ¢ '

Catch-Up is a reading ,and math laboratory proJect for kindergarten
through sixth-grade students. It features highly qualified teachers and,

' aides who teach morninge only in an attractive, well-equipped laboratory
_using an eclectic dpproach.

The philosophy bf Project Catch-Up 18 that gtudgnts wlth special
needs can catch up with other students. Teachers take responsibility
for the achievement gains of 18 low-achieving elementary students in
reading end math, and aides for the gains of 10. Staff members are
free to use whatever techniquea they choose and to purchase instruc:
tional meterials, which they match to clearly defined objectives. They
schedule time and activities flexibly to meet 1dent1f1ed student needs.
The atmosphere of the labs is free; students are encouraged to choosé
activities from-among alternatives. The project operates mornings only,
when students and teachers are fresh. Thete is one well- equloped, gaily
decorated laboratory within each school.

<
’ "

PrOJect 0r1g1n v A

ProJect Catch-Up was developed by local school peraonnel as an ESEA
Title I project and has operated since 1966 in southern Califorma's
Newport-Mesa Unified School Distrdict, a large-and generally prospérous
area with pockets of poverty. The project capitalizes on the availa~-
bility of qualified, part-time staff and the proximity of publishers'’
regresentatives. Catch-Up hag been replicated 1in geveral other school
digyricts across the country.
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Aruitoxt provided by Eic:

Catch-Up provides supplementary instruction- Fbr kindergarten
through sixth-grade students.who are behind 1n math and reading.
The preject can be limited to a narrower grade range, depending on
the needs of the d1str§pt.. 2 .

Catch-Up uses an eclégtic, 1np1viduaf1zed approach emphasizing
personal attention, careful gdiagnosis, and a wide veriety of learning
methogs and materials.- | . . -

e O 4
Selecting and schedulings Cat¢h-Up students must be done iddivid-
ually between the project teacher and the regular teacher, based on
each child's needs and preferences., Teachers and aides must choose
the children they will work with for the entire year. Final selection
and schgqulind don't’ opcur until four weeks after the school year
begips; although the lag may seem inefficient, discussions during this
time establish’ a wotking relatibnship be®ween regular teachers " and
project staff. . A ~

. N \

4 .
v _‘ . A
. ' .
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In Catch-Up labs teachers and aides work with one to five children
. at s time who leave their regular classes for 20 to 60 minutes every .
. morning. The schedule may vary from.day to day,-depending on studept
‘ heeds and agreements with regular teachers. -Students move from one
activity to another guided by the teacher and their activity folders.
They work alone or in pairs on _teaghing machines and tests, and 1n
emall groups an games and teacher-directed activities. How long they
) - spend each day on reading and math and the approaches staff members use
are determined entirely by student needs as 1identified on criterion-

LN

referenced tests.

work 18 mada easy enough so the child cen constantly

Buccegd. o .
4 - Althodgh the lab ‘is well equipped with commercial materials,
N teachers arkl aides are always on the lookout for games and other stim-

ulating iteme to meet particular student needs.
budget of $18 allocated yearly for each child.

They have a materials
The student 18 never

blbcked from pursuing a skill until he has mastered 1t; teachers pro-
vide encouragement and as many activities as necessary to accomplish
this goal. .

Students' needs are determined by taking commercial tests. They
take placement exams such as tHose used with programmed readers &
criterion-referenced tests to determine specific skill deficiencies.
The testing is interspersed with learning. When a teacher has identi-
fied two orxihree specific skills a child needs, he or she assigns
several activities designed to teach those skills. -

1] k ' %
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The Catch-Up management style 1s very light-handed. The pro ject
director acts primarily as a troubleshooter, so the teachers are free
to spend their time on instruction. o

The project director 1s not an 1nstructional supervisor; he or
she directs the lab through the lead teacher: The director does not
subatitute teach, require written lesson plans, or expect teachers to
take time from 1instruction for record keeping.

o A district-level administrator, the project director must be
responsive apd action-oriented. He or she acts quickly when problems
arisé. The Jirector stays in daily phone contact with teachers and
eides, responda quickly with supportive memos to teacher requests and
comments, and approves materials orders daily.




. The lead teacher reports to the principal on school matters and
the project director_on project matters. The project director occasion-
ally ssks the lead teacher from one laboratory to drop 1n dt anolher to
help solve a problem. Lead teachers meet with the project director once
a month to  discuss what is happening 1n the laboratories.

Within the lab, teachers and aides share equipment and materials
without needing formal pystems. They often combine their students on
game day, but usually work with their own groups. Instructional aides
have a role very similar to the teacher's. They are usuallybtaking
courses to advence on the career ladder. Aides teach; they do not run
mimeograph machines or make bulletih boards for the teachers. by

Project staff's daily, informal contacts with regular teachers are
designed both to aseure that learning 1in the laboratory supplements
activities in the regular classroom and to encourage regular teachers
to notice the slower students' improving abilities. ’

’ . . <«
, ‘Project ataff members éncourage parents to Join the school and
district level parent advisory boards by sponsoring luncheons and offer-
ing babysitting services. The parents tell ‘project staff Wpal they want

- for theip children. Teachers involve parenta 1n learning by visiting
homes, sending home suggestions for learning games, and inviting parents
to visit and help with the project. \

A month-lond experimentation program is run\\durmg the summer.
v N \

Aruitoxt provided by Eic:
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’

o (Three 1d&s, 192 students)

»

- . - - @ -

: 8 . .y Estimated Total

" Number Cost to Project
ANNUAL COSTS L -
== b
Personnel

Project Director 2 2 - .5

Secretary to Project Director N
.- Lead Teacher 3.0,

Teachers ) 6.0 ,
, Inetructional Aides 3.0 ' -
Facilities 3

Project Director's Office ’ 1. -

Classrooms ) ‘Q 3
Materials/Equipment 3,600.00
Subtotel v
Other :

Summet Experimentation Fund ~

(10% of annusl budget) . -
Totsl Estimated Annual Cost e
ADDITIONAL START-HP COSTS . .

I Personnel

Project Director (March-August, 50% time) ’

Lead Teacher (April-August, 10% time) 4

Training Stipends for Staff (two weeks)

- .
. Materisls/Equipment 15,900.00 >
' ]

Total Estimeted Additionsl Start-up Cost

L . . L. .

. o 3
See page 9 of the Project Selection Guide. b
If thfs salary would riot be charged to project funds, enter zero. - - - -~

1
2
3 Spece may be available within the district at no cost to project.
‘4 Teachers end sides work pert-time. Estimate two-thirds of full-time
salary. ) .

»
< .

Jc - -3¢ |




‘CATCH-UP ORGANIZATION
N ™~
° A(hinintuuve personnel !
S ‘ Project director snd secretary (both half-time) .
e Instructional staff \ " W . .
Lead teacher ' S
Teem teachers
Instructionsl aides

‘

o 64 children served each year in typical lsb

Cstch-Up requires a half-time pereci director and secretary to -
perform the administrative tasks associated with the projects.. One
- team, headed by a lead teacher, is required for each Catch-Up lsb.., 7

Each Catch-Up teacher assumeg personal reaponaibility for the
progress of 18 students, and each ‘aide for 10. In the lab, staff share ...
instructional meterials freely without any formal check-qut systems.

+  Aides in Catch-Up teach end are not assigned clerical duties such ‘as
record keeping snd bulletin hoard display prepn‘etﬁn. At any one-
time, a steff -eubar will usually work uith no more t.hen five atudents

.+ in the lab. - .

A typical Catch-Up lab, aa deacribed aboye, serves 64 children._”

with three teachers’and one aide. However, smaller and.larger pro jects~

4F have bpen successfully implemented. It would be possible, fop instance,
to have a Catch-Up lab ataffed with only two teachers serving 36 chil- x

dren or one staffed with four teachers and one aide s&rving 82 children.

. The needs of parti schools in a district will determine the aizes
of individusl labs.f arger labs, however, should be allotted two con- |
necting, or at least adjacent, classrom to avoid crowding. .

4
»

5 X
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The Catch-Up staff sists of a half -time progedf‘b;rector, lead
teachers, :teachers, instg¥ctional aides, and parent aides. A part-
time secretary provides glerical support to the project.

Catch-Up's success dependa upon having an action-oriented director
who must be willing to give the staff unusual autonomy and effective
agministrative supporta Correapondingly, Catch-Up tedchers and aides
must be able to function with unusual autonomy.

Beoauae Catch-Ub requires half-time teachers '(four hours per day)
nut employed elsewhere, the.setting of the project 1s especially impor-
tent. The originating site 1a located 1n a densely populated urban
area. Many expert teachers who live there find it economically feasible
and desirable to seek half-time employment. This minimizes the danger
that they will abandon the project for a full-time job.

The originating site also offerg a population of weil-educated
teachers_who have team-tawght, have uaed programmed reading, and are
familiar enough with Catch-Up teaching techniques that they don't re-
quire much,training. Unlesa & district hsa a podl of people aveilable
who have wdrked*with such technigues, the project 1s not likely to work.

o +

Catch-Up Project Darector

Catch-Up requirea a capable director, usually the director of fed-
eral projects or the district reading coordinator. The director muat
be sufficiently established 1n the district to carry out the project's
somet imes unorthodox demands. Just as importantly, he or she muat be
in 8 poeition to 1dentify potentisl teachers from among personsl con-\
tects.

H

~

The director must be willing to give the staff unusual sutonomy
and effective administrative aupport. He or she must be inventive,
politically savvy, and action-oriented; Catch-Up cannot operate in 8
"wait-and-see" climate.




o .

ERIC

L}
Aruitoxt provided by Eic:

Catch-Up Lead Teachers

-
e - . !

A lesd teacher 1s both an instructor and an“lly and trusted

. friend of the stsff. He or she keeps track of the materials budget,

trains and works with aides, and provides'lisigon with the project
darector.

L ead yeachers demonstrate teaching techniques during ttaining and
ere occastonally sent by the project disector to help solve problems
in neighboring laboratories. They are skilled at gréeting visitors,
snswering questions, and keeping 1n touch with the principal.

The lead teacher is more instructor than administrator; the pro-
Ject director does not double as lead teacher.

Latch-Up Teachers

Teachers have more responsibility than aides in ordering equip-
ment and materials and directing individual children's learning and
testing. Each teacher 18 personally responsible for the achievement
gsins of 18 students. This 1s not a group responsrbility. It 1s this
responsibility that orients teachers to strive to meet students' needs.

Teachers must’ already be capable and experienced instructors, able
to cepitalize on the flexibility offered by Project Catch-Up's design
in a’positive, participatory style. All of them must create an attitude
of confidence in students while respecting their culture or ethnic back-
ground. Both teachers and aides master the use of a wide variety of new
tesching materials and involve parents and regular classroom teachers
in the children's progress. They are skilled at teaching both resding
snd math, and do not specialize in just one. They often volunteer time
for planning. -




Catach-Up Instructional Aides

~ - -

o

The project director recruits insfructional aides from the com-
munity served by the .project, and therefore aides often provide project-
community liaison. Though lacking credentials when they begin in the 9
project, eides have many teaching skills and sssume the role of teaching
their own group of 10 students. They do not perform clerical tasks for
teachers; the project dxrecgfr encourages them to earn credentials and

—qecome project teachers.

Q
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Aidea-al Project Catch-Up 1n the originating site had a special
role in helping™estudents who spoke little English. One teacher who
worked with Spanish-spesking children was certified to teach 1n Seuth
America; though quslified, she was not certified 1n California. Another
aide waa a Chicano graduate student in psychology, and a third was a
mother raised 1n South America who had not finished high school but had
proved her exceptional skills as a parent side.

>

Instructional aides should be chosen from amorg community members
who are interested 1n teaching and have ja great deal of potential, but
who do not. yet have the f 1 p;:g;;at{on to be teachers. Aide selec-
tion should be adapted to local s so that people who show potential
can work gradually into s teaching role. >t

-

Catch-Up Parent Aides

~

.

V%lunteer pafent sides, recruited by teachers, are especially
sensitive to students who are hesitant and shy and help younger chil-
dren with pract®cal needs. Parent aides who show speciak promise are
encoursged to move into 1instructional aide posijions.

4
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€ach Catch-Up lab contains a wide variety of high,‘y ﬁ[}ihvational\
materials and equipment, providing alternatives in lesrning matemisls .
. for each skill a child needs to learn. A core of commercial materials,
described in the PIP, is made available from the onset of training.
They range from programmed workbooks and criterion-referencéd tests to
Cyclo-Teachers, Computer-Tutors, énd card games. Teachers -are con-
stantly on the lookout for new materials to meet specific student needs,
.on which they spend their $225 budget. They submit orders often and
key materials to instructional objectivea throughout the yeary All
[\ateriala are used only for the project.

"~

About $6,500 provides one lab with the recommended core equipment
. \ and materials. . The project director qrders the core items in the ., .
spring so they will be available for training in August . : -

Teachers and aidea have their own budget for materials.needed to
meet individual studerits' needs,

LRIC ‘




The bright, nontraditipnal envirofment of a Catch-Up lab 1s
- vital to thi/prOJect. The director must secure a large, comfortable

classroom or’temporary building available all day for the entire year.
Staff must, on a limited budget, .be able to decorate 1t gaily and
imaginatively; different from other classrooms, st 1s a special place
for students' to come. The lab 1s clode enough to the classroom to be
considered part of the schBoly but 1s not hear a stigmatized aréa such
‘a8 a kindergarten might g:éfor older children. :

The project director secures 3vroom with standard classroom fur-
niture and adds apple cabinets, round tahlds, comfortable chairs, and
area rugs. He or she removes most traditional student desks and cast-
of furn{shlngs;-ihose remaining arebrightly painted or Jodrfied.

The project director's fully equipped office 1s 1n the district
of fice burlding, not the gchegl. This helps establish the direttor's
posltion as dn aqnmlstrjr, G




CATCH-UP GEYTING suaiso

' - If your diatrict elects to implement Catch-Up, and your application "
for the PIP is spproved, the diregtor will have many planning tasks to
complete before trsining and instruction begin 1in the fall. The direc-
tor's role 1s extremely important. The same person should carry out
initislstesks and subsequent troubleshooting. He or she should start
in Bsrch on a half-time basi$ to carry out the. .required management
tasks within the time frame shown on the chart fac1ng“th13 page.

- - .

-

- -—
.

" The project ditector:

3

«2¢ orients personnel of tentatively identified schools and other
relevent administrators in the district. ’

4. .recruits and interviews prospective staff.

6. surveys furniture, materials, and equipment.

. ' M '
* 8. orders neceasary lsb furniture, core materials, and equipment.

»
" 10. monitors prepsration of lab for training end student Ynstruc-
oo tion. ; ) < 4
RS ) .
* 2. plsns start-up training workshap and srreénges fof consultsnts. *
- - " N o=
‘ ' N
— =
- Ve -
f /
L : .
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ADOPTION CRI TE}%A

o ’

. T INTENTION
¢ R ) ’

Select Projeei Catph-l'lp only if your school district can meet the
following project requirements: .
. ) -

INSTRUCTIOR

e Teecher or aide-selects activities to meet student needs.

.

e Flexible schedule, morpings only, 20-60 minutes darly.

e Teachers and aides personally responsible for achievement

gains.
MANAGEMENT /COMMUNICATION )
. , 4
° Reapongive, action-oriented adminijstration.
. Daily contact ttween project and regular teachers. ‘
® Teachers and aides share equipment and materials as an informal
team.
I
mmulziuo}c )

’

e Project serves 36-246 students.

e There are 18 students per téacher and 10 per- aide.
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V... _ Request for CATCH-UP Project Orientation Materials

?IP Application Forms

5‘«’ ' ) \ L]

®

School District wishes to inélement a Catch-Up project
Ing a PIP. We realize that the supply of PIPs ig limited and.they will be made /
ava:llable only to districts interested in following the requneaenta they apec,ify. .
Thaoa requireaanta are summarized-below.

.

Iusmucnou .

o Individualized activitiea selefted by teacher or aile "to meet needs of
first through sixth graders in réading or math. -+
Flexible schedule, mornings only, 26-60 minutes daily per child.
Teachers a@hd aides personally responsible for achievement. gains.
Student-teacher ratio of up to five to one. o
iject steff makes final student selection. ‘ _J

MANAGEMENT /COMMUNICATION N ‘
Project director provides responane achmiatrauve .support.

Teachers responsible for instruction.

Daily contact between preject teachers and regular claasroou teachers.

, Teachers and aides share equipment and materials as an informal team.

% ‘. ¢ .y
3‘ } © *  ORGANIZATION . ) o
‘Administrative personnel: project director and secretary (each half-time).
Minimum lsb: one lead teacher, one teacher.

Maximum lab: one lead tescher, three feachers, one aide.

18 students per teacher and 10 per aide.

First yesr: one minjmum lab (36 studenta) up to 3 nxiu labe (246
students). . / . ,

PERSONNEL E -
o diractor uith g lm.l.tthority. :
- W ! mly.
oTo.dnmmtaaxtrathawm-mﬁd .
® Aides play s-role similar to the tsachess'.

.

fa
4

MTERIALS/EQUIP)ENT ‘ *
® Alternative meterials keyed to each resding and math skill.
® A $225 supplementary materials budget for each te
.® Core materials available before September ilplenntation.

-~

FACILITIES ¢ 0
’ ® Attractive classroom for the exc(luaivé use of each Catch—Up lab.

© We can meet the schedule for gettihq started: . - ;
‘ " ¥ Project director starts in March (half-time). ,

.

~ . ‘Qx e Materials/equipment ordered in May. -
°
°

All staff selected by July. . )
Twowweek start-up training workshop for half dsys before ﬁchool starts
in the fall. ] .

v ’ Y
1\ ( ) 3 {
We, understand that the PIP Application Forse require documentation of our
intent and ability to ad\ere to the project requirements summarized above.

N - - ‘f

Signature of requpeating officisl

: ¢ .
~7 ' Title

Address ) —
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Select Catch-Up only 1f b

e Altermative materials keyed to each skill. !
.

You can meet the schedule for getting started:

ADOPTION CRITERIA o -

~
_CAPABILITY

» . -

The follo;an tesources are available:

Z

PERSONNEL i '
.. Qistrlct-level, action-oriented administrator.
o _Capsble, experienced half-time teachers willing to volunteer
extra time. «
L]
. Aides who play a similar role to the teachers'.
, MATERIALS/EQUIPMENT

N

J . ' :

A $225 majerials budget for each jeacher.

e Core.materials available before September implementatqon.

. N

FACILITIES

e An attractive lab excluervely for Catch-Up.

Project director's office.

Project director starts in March.
Y

" ~

Seaff recruited in May. .

Materials/e§uipment ordered in Mays .

~
All staff hired by July.
Staff trained ir August. ’
~
. 19 . .
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D Project Conguest 18 a program designed to help children 1n grades
one through six become better readers. Students leave their regular
clagsrooms to participate.

Students Students are agmxnated by their regular class-
. room teachers. Final selection 1s made by the
. ‘ progect staff and teachers and 18\based on re-

-~ sults of the Conquest diagnostic wrdcedure.

Staff . Conquest staff consists of a proj®e} Yirector,
{ and secretary, reading coordinators, clinicians,
aides, and clerks. The services of a counselor
. and purse are slso used 1n the project.

e -

Student/Staff Ratio A resding coordinator typically teaches four stu-
dents per period, while & climician works with
six students per period. A reading,cogrdinator
and two clinicians can serve 80 students per
\lsar.
~

’

Fecilities Each Conquest lab requires one classroom, which
18 typically locasted in the school 1t serves.
Labs 1n which first- -grade repeaters, second, and
third graders are served are called "read1n9
rooms.” The labs for fourth, fi1ftM, and sixth
graders ar€ called "clinics." Students work 1n

M . 1ndi1vidyal study carrels. Office spaca is re-

\ = quired 1n the district office building for the
project director and secretary.

rInstruction Conquest festures an etlectic spproach emphasiz-
1ng personal attentjon,. careful dxagnosxe, and

a wide variety of learning methods and materials.
Teachers follow 8 tightly sequenced pattern of
diagnostic and prescriptive procedures.

&

= 0T o
)

Training Instructional staff receives two weeks' training
, prior to the start of the project, and 1n-service

. training ?ne-half day each week., - ,
Schedul 1ng s Each groyp ef students %pende*bne 50-minute peri-
: -<od 8 dg¥ 1n Conguest. 1In general, students stay

1n Cefiquest for \the entire yesr.

XY

/

For sale by the Supenntendent of Documents, U 8 &vemmeﬁt Printing Office
Washington, D C 20402 Per 8-part set; sold in sets only .
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Estimating Coete

Orgenization

Personne

F,c ilities

Getting Started . ., .

" Checkltat . . . - .
t

;Canqueat is one of eix
for tesching resding and/or
low-income arese. Project I
guidelines for install
from the U.S. 0ffice
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projects selected as unusually successful
mathematics.to underachieving students in
nformation Pickages including detsiled

ing whd operating tMese projects are aveilsble

ation to qualifying school districte.
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Grsnville, a second-grader, is a little lste to his Conquest spssion.
The five other students are slready in their carrels woking quietly on
their programed readers. i :
-t £ Ya . '
Mre." McLeen promised Grenville he would det ‘tb work on the controlled
resder todsy, and he hopes he isn't too late. Right now, she is helping
one of the students with vowel sounds. Granville 8 to his carrel and
“ begins work, anxiously awsiting his turn. -~/
o
¢ ‘ .
1 4 m .
.t . ‘
y .
Q -
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second through sixth graders who have difficulty in

tures a carefully i1hdividualized, eclectic approach

low student-teacher ratios and a wide variety of mater

ment. Instructional and diagnostic procedures are highly structured,
facilitating the task of 1nd1v1duaL‘i1ng instruction, for 3 large number
of students. !

Conquest calls 1ts rea laboratories "clinics".and Yregyding \
rooms." The difference 1n naméq depends on the grade levels sehyved.
First-grade repeaters, second, and third graders go to reading rdems,
while fourth, fifth, and sixth graders go to clinics. Members of\ the
teaching staff are sglled "clinicians." The clinical orientation
the tone for the care$yl diagnosis of student problems. Children
nated by their classrogp teachers are thoroughly "screened for readin
deficiencies and contri
the project.

- ( A'student reporting to a Conquest room goes directly to his or
her asssigned carrel. The teacher usually lays out the ‘required mate-
rials before the students.arrxve, and the students get right to work
following their dndividualyzed lesson plans. The students are ani-
mstee and attentive, but tge atmosphere 1s orderly and quiet. -

Students spend one per&od a day at Conquest Part of «&the time
is spent working in a prograingped reading series, which helps provide
structure to the instructiondd\ approach, although 1t 18 only one of
many activities. Teachers chodge from a wide viriety of books, games,
learning machines, and other malgrials to pravide variety and to suit
the learning needs of, the student, Daily lesson plans usually in-
clude three or four different actiNyties for each student.

Project Origin #

school personnel in £ast St. Leuis, Illinois, large city where the
maJority of the population 18 black and poor. has been in opera-
tion there since 1965 and has recently been tried wut in selected
school districts 8s the country.

-
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i . \
ConquestJﬁrovl--B supflementary instfuctigé for second- through
sixth-grade_ gtudentsiwho hfve problems lﬁ‘rgad/‘g. First-grade repeat-
ers also argfserved. Y “ il A
Hr A\ - < .
Conguést uses an edlectic, lndlv1dualf§i5!app3oach emphasizing per-
sonal attgntion, careful diagnosis, and a widf variety of learning
methods gind materials. But while instructieiffis individualized for each

student X

teachers are carefully trained to &fiow essentially the same
diagnost ic and prescriptive procedures thro-ﬂ; the project. Although .
the pr$ject director makes every effort to gft the best available teach-
ers, (fonquest procedures and continuing in-gHrv training for teaching
stafff lead to the high quality of Conquest- st:zitlon.

Instruction takes place in labs désj-x; pd reading rooms and

N inics. The dif ference.between these two §§ in grade level. Reading

®rgoms serve first-grade repeaters, second,xtnd third graders, while

olinics serve students in fourth, fifth, and sixth grades.

T~ .
T Coqnﬁest clinicians and aides work 1 ading rooms and/or clinics
~witt-groups of six students. Each group speMds one 50-minute period

\1}day Conquest. The project operates five periods a day, so each
ctuiicihn serves 30 students. In general students stay in Conquest for
ell entire year.

!

i

-

One or more climicians are designated reading coordinator. Coordi-
nators work in reading rooms and/or clinics with groups of four students.




Their lighter student-loed gives them time to act as consultaents to the

- other clinjcisns. In edditibn, reading coordinators may teach fewer
than five periods per day so tharfﬂey can ass1st clinicians 1n separate
labs and help’ the project directOr with training and adnmlstratlve
dutiea

- Two features make Conguest 1instruction different from that of other
. » reading brOJects -The first 3s the use of study carrels. Each stu-
dent's name 'is fixed on a carrel witich becomes his or her personal work
space. Students like carrels and work ‘more independently 1n them, but
the biggest effeck of the,carrels is that they eliminate the sense of
commotion ang make the CAuest rooms very orderly.

. ¢ t

A second major instructional feature of Conquést 18 the use of a
programmed reading series as an important part of the project. Many
clinicians have their studedits start with programmed reading each day.
This gives: continuity to the sessiops, and 1t means that each student
“# can sit down gnd get to work without help from the teacher. A

B vr

nts are settled and workmg q.ule'tly, the teacher
rogress and selecting
Teachers kep indi-
students fol
? 10 to 15 minutes
is ‘or her “bwn pace’
mS:ad throughout the y
class period. The teacher has tige to  pelp where necessary and to.
work with individuals or emall gr Mast Wonquest students have
a history of classroom failure, .but hey respond well to the combi-
nation of responsibility angasuccess experien pnquest..

4 on different activit

C

A%ey to the success that Conquest stude}
careful diagnosis of ‘their reading and.perso
puts every nominated student through a cageful
proces® ag the sgart of the year. The stepa include-a
ing tests and health checks to determme whether each studenf haa t
n potential to bed#rit from Conguest’ and to provide clinicians with a
clear picture of the problems of each child selected for the projegt.
Careful monitoring of progress kets teachers make asslgnmeny.g that are/" -
. challpnging without being frustrating. The teachers learn the adyan
o tages of all the different Conquest materiale. and equipment duringJ
weekly in-service tfaining. If they need heI'p with any student, the h

‘L . project directos and reading coordmators are always available.

ma.” Conquest
nced diagnostic

-

= Friday afternoons are reserved for in-service training, so
. - afterncon students come to Conquest only four days a week. Thursday
u afterncon and Friday motnfhg are reserved for instruqﬂ%nal games.
* i¢These provide variety and reward Conglest students for hard work
during the week. -

¢ Students are nominated for’ Conquest by the regular classrocﬁ :
teachers. The Conquest teachers and project director make the final .
.decisifhs, on the bpsis of the diagnost ic procedure -

El{llC ‘ 7. 555 )

.
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The key to Conquest management 1s close . supervision., Tbe pro-
Ject director 1s both 1ns§;uctlonaL and admlglstratlve SuUpervisor.
He gr, she determines the 1nst.uctional approaghes te be used, {rains
the teachers 1in these approdches, and monitors gheir performance in
the project,
,~

#

As 1nstrugtional supervisor, the project directorqvisits all
Conguest, lahs frequently, observing <nstruction, checking student
folders, and offering suggestions and advice. He or she also serves
as a resource person, keeplng abreast of the latest techniques and
materials and, with the belp of the reading coordinator, conducts
the weekbky 1n-service trgwhing sessions. To a large extent, these
1inputs from the project director determine the nature of Conquest

1nstruct1hn and are critical to project success. - .
. L4

As administrator, the Conquest project director 1s respénsible
for ¥sual planning, budgeting, troubleshooting, and personnel
func ns, The important_ considerations are that the prgject has
adequq}q‘personnel and material resources. . .

Y
» 0

.
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Personnel .include both teaching and suxiliary staff. The
project director hires and fires staff, ensuring that only highly
effective teschers stay in the project. He or she must also nego-
tiate with the distrjot for the part-time services of a nurse and
a céunselor. Withoul health and counseling help, many Conquest
students are blocked from progréss 1n reading.

Material resources includ ning materials, equipment, and
adequate classroom space. The|projgct director must secure the funds
for materials and equipment, and also plays the major role 1in their .
selection. Classroom-space mdy-be 1in short supply: 1n ‘Conquest schools,
and it'may be neceassary to negotiate for extra, portable classroom
space . ’

Conquest must operate ss a cohesive project. Conguest ¥eaChers
are hoeused in the schools they serve, but they are responsible to
the Conquest project director in the district office rather than to
the building principal. This special status 1s required to énsure
the quality of the teaching staff and to maintain close communication
within the‘prOJect. B

Reading coordinators assist the project director in,advising
and training less experienced climicians, although technically all
clinicians are responsible directly to the project director. As
the size of the project increases, the task of managing Conquest
comes too much for a project director alone. Consequently, the m
ment role of the reading coordinators-becomes incréasingly import

The approval and cooperation of participating schools and parents
are important to project success. Conquest teachers make a continuing

" effort to involve the regular classroom teachers by meeting with them

during free peripds and lunch and by encouraging them to visit the Con-
quest reading rooms and clinics. The project staff uses a variety'of
techniques to involve parents, frqp open houses to potluck suppers.




CONQUEST: ESTIMATING CUSTS
{One Combined Reading Room/Clinic, 80 students)

’ [

1“-—’// Estiniated Totsl

& Number Cost to Project
ANNUAL COSTS

I
;

Personnel S

Project Director 2 * 2
Secretary to Project Director
Reading Coordinator
Llinicians .
Aide |
Clerk

_ . Counselor

Fa\:ilities‘}e

Project Dirfector's Office
Classroom

Msterials/Equipment 2,000.00

Total -Est imated Annual Cost

ADDITIONAL START-UP COSTS
Personnel
Project Director (March~August, 50% time)
* Reading Coordinator (August, full time)
Training Stipends for staff (two weeks)
Facilities
Student Carrels (16) 1,600.00
Materials/Equipment 6,000.00

Totsl Estimated/Add1t1ohal Start-up Cost

s/

L

1 See page 9 of the Project Selection Guide. -

2 If this salary would not be charged to project funds, enter zero.

’ Space may be available within the district at no cost to project.

Aruitoxt provided by Eic:




CONQUEST ORGANIZATION )

- e

2
i ° -Kmmittntive"'peuonnel N
+Project director and’ secretary
) e Instructional 'staff (one combined reading room/clinic)

Resding coordinator
Two clinicians

One aide

One clerk (badf-time)-

® Auxiliary staff
Counselor- (quarter-time for two combined reading room/
clinics)
, Nurse (initial screening, consulting)

® 80 students each year per comb1ned reading room/clinic

[Lonquest operates with a full-time project diractor and secretary
end a-staff of reading coordinators, clinicians, aides, and clerka
The part-time services of a counselor and nurse are also used.

Reading coordinators and clinicians serve students in fourth
through sixth gredes in both reading rooms and clinics. A combined
reading room/clinic is shared by one reading coordinator.and two clini-
cians. Each combined classroom has an aide who provides insgcotional
ssaistance and a half-z.me clerk for clerical tasks. A coun r within
the district works closely with project teachers in providing services
to students. Approximately 8 quarter-time commitment from a counselor
is needed to serve every two combined reading room/ clinics. Nursing
services are used primasrily for medical screening of project-eligible
students. Nurasea are generally not paid with project funds.

It is adviséble to begin the project with no more than two or
three combided reading room/chnibe Conquest depends on the care-
ful trsining and close supervision hrovided by the preject director.
These tasks become too demanding with a large, 1nexperienced staff.

Each reading coordinator imstructs four children in each of five
50-minute sessions per day; each clinician teaches six children per
session, This means that 80 students per year can be served by a .
single combined reading room/clinic, g

Reading rooms and clinics are locasted in the schools they serve,

_or in nearby portsble claaarooma Students participate in Conquest

Q

ERIC
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for a full year and are typically drawn from sevéral classrooms in
each school . .

- L
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. The steff needed for Conquest includes 8 project director end
secrétary, coordinators, cliniciana, aides, and clerks. The pert-time
services of a counselor and nurse are also utilized in the project.

A strong project director is the key to the success of Conquest.
He or she must be a highly skilled instructiong) leader as well as a
cepable administrator. Although the project benefits from a well-
qualified staff, only the reading coordinators need be certified reading
specfalists. A nurse and a counselor provide the part-time auxiliary
services that belp make Cohquest unigue.

«*

Conquest Project Director

It is critical that the project director of Conquest be an expert
reading teacher who commands professional respect in the district. He
or she should also bring administrative experience or potential to the
Job . .

In Conquest, the projec‘f. director controls the 1nstructional proc-
ess. Tharefore, project success largely depends on the professional ex-
pertdse of the director, and on the quality af training and supervision .
he or she provides. The project director .ﬂ’ge:;_ ts and orders materkals R
and darefully trains the staff in the yse oF these materials within the ¢

. framework 8f Conquest diagnostic and prescriptive procedures. Through
regular in-service meetings and frequent visits to the labs), the project

director closely monitors instruction. The project director also serves .
~ as a resource for new ideas and makes suggestions for helping individual
students. . - .

+ Muthority and diplomacy are required.to select the schools to be
served and to gain the cooperation of schgol principals in arranging
for classrooms and setting up lines of authority and communication.

“ e .

The project director hires and fires the staff, insuring that only
teachers who work effectively with Conguest procedures stay in the
project. He or Bhe must also negotiate with district administratoers
for the part-time services of a counselor and the consulting services | Py
of a nurse.

) . .
Maintaining close’ communication end good relations with nonpro ject
persomnel js a continuing administrative responsibility. The project
director serves as mediator between project demands and the needs of the
staffs in participating schools., ' -

Most parent contact is coordinated by the clinician, but the pro-
ject director supervises parent involvement and hendles sny difficulties
that arise between parents and project teachers.

.

Other administrative tasks include review of clinician performance,
purchase of materials snd equipment, control of projectgbudget, and
pro ject evaluat‘ion. .
]
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. wpeople who are able to provide the support and reinforcement needed to

’ Conquest Resding Loordinators

e

, .
The role of/;ading coordinators 1s to provide assistance to the
project directorZin the training and support of less experienced clini-
cians. However, since the clinicians report directly to the project
director and operste independently in the clsssroom, the resding coordi-
netor functions more as a conaultant thsn an authority figure.
. , .

Reading coordinstora should have qualifications 1in addition to
those rired of clinicians, They should have s master's degree or
be a ceftified reading teacher. In addition, they should hsve experi-
ence or demonstrated competence as managers.

The reading coordinstors instruct four students per hour, coordi-
nate instruction in the lab, provide clinicisns with any assistance they
need in testing and instruction, and monitor record keeping.  Other
mo jor dutiea of the coordinators sre to asaist the project director with
in-gervice training and to provide lisison between the Conquest lab and
the aschool. The coordinators sssist the project director in ensuring
2hat the needs of principals and clsssroom teschers are considered, and
that they are ‘tnformed of student progress on s regulsr basis.

The number of students tsught by resding coordinators variea with
the size of the project. As the number of labs increasea, the codfdi-
-~ - ngtor spends more time coordinating instruction, training, snd assisting
clinicians in the various centers, snd less time 1s available for teachs
ing students directly.

"

3

vl Conquést Clinicisns

'
” »

The in'i'tiai skill of Conquest clinicians is less important than the
.pergonal quslities. they need to develop close personsl relationships
with project students. It is essentisl that they be warm, responsive

e

improve the self-concepts of Conquest children. Sensitivity to a .
child's fruatrstion with leasrning ensbles clinicians to paece instruption
to ensure succesa., : .

Because clir\;i‘ciana receive comprehensive training and close super-
vision in csriyjpg out Conquesat 's procedures, they need not initially
be skilled reddiig teachers. They should be new teachers with good
potential, or ‘/beat svailsble teschers in the district.,

Clinicians instruct aix students per session, individually aend in
smell groupa. While disgnostic @nd prescriptive procedures.are largely

structured, the clinicisns meke judgments about specific materials and'
activites to use with individyal students.

T 62
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Individualizing instruction for 30 students each day 1s a demand-
ing task, requiring clinicians who are dedicated to the studentsvand the
project. When necessary, they must be willing te devote extra time and
energy to naﬁe the project go.

Conquest Aides

Each combined lab has an aide to assist the clinicians with 1n-
structional and organizational tasks. Aides are selected who have had
30 semester hours of college. TA1s qualification allows them to assist

. in the instructional process rather than simply set up eqliipment and
monitor the entrance and exit of the children.

¢

. Eonquest Clerks
)
tach combined lab requireé a half-time clerk to assist 1n keeping -
records of test gcores and individusl lesson plans, and 1n the prepara-
tion of nimooqjﬂg:ed instructional material.

Conquest Counselor f

The counselor provides part-time testing and counseling services
to project students and acts as a consultant to the staff. The counselor
is occssionally called upon to administer diagnostic and other teats and
to interpret their results to clinicians or parents. In some cases, the
counselor mediates among classroom teachers, clinicians, and parents
concerning an individual student's placement in the project. He or she
conducts group guidance sessilons to help students adjust to clinic
placement and, if qualified, provides ‘individual therapy for echildren
with emotional problems. During training, the counselor orients new
staff members to the stress children may feel 1n being placed in the
project, sensitizes the staff members to the kinds of emotional growth
that can be fostered in the clinics, and helps’clinicians do simple
counseling in the classroom.

. Cbnquest Nurse .

To adsess health conditions that may be contributing to students’

reading difficulties, the consulting serviges of a district or school
nurse are prpvided. These include a vi auditory, and dental exami-
nation of eligible students, as well as r al and follow-up care.

!
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A programmed reading series plays an important role in Conqueat and
interlocks closely with the diagnostic and prescriptive procedureas used.
But there 18 alsc @ wide variety of gther commercia} materials to teach
the prescribed skills, ranging from teaching machine and books to film-
strips and games. Teachers attempt to keep student motivation and in-
terest high by selecting meterials that are not being used in the stu-
denta' regular classrooms and by introducing three or folr different
activities during each session.

", About $8,000 provides the core equipment and materials recommended

in the PIP for one combined reading room/clinic. fhis amount varies
widely dkpending upon the quantity of recommended materials already in
the dietrict. The project director, who rs in charge of ordering pro-
ject materials, orders the core materials in" thesBpring ao that they
will be available for training before instruction begina. Cliniciana
are not strictly responsible for developing their own materials, but
they are typically on the lookout for new activitiea to help students
learn particular skills,

~Cliniciang in some of the tryout sitea initially oonsidered some
of the project materials too easy or dull for the atudentaas They wete
surprised to find that not only did studegts like them but, when used
88 specified, they worked.
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P Y for sach Gonquest reading room or clinic, or one .
e ;32 -Clssstnom for a combined leb. ,’

€ Fusaished with indiuthnl study cnrrola. L

.. .-®0ffice spacs in.the dumct .mep building far the project-
- <Arector

and secretary. -
= ‘ * ] . -

.

- ‘Conquest labs are appealing plade% for students to come. Well-,
equipped and codorfully decorated by the staff, they serve both to
motivate and "‘i1nform project children. : A

4

EacH Conquest -lab requires one classroom typically located 1n’ the
school 1t serves. The classrooms are used full days for the.entire
year. If space 18 nat available 1n the school or 1f the principal 1s-
reluctant tg”§bb—1t asi1de for Conquest, a nearby portable classroom
should be used. Principals should not be alienated 1n the process of
arranging space for the project.

Individual study carrels are vital to the Conquest labs. Each
carrel 1s labeled with an, individual student's name. ¢Students like
hbving their own personal work space, and teachers fin¥ that the car-
rels encourage students to work indépendently. Carrels also make 1t
easier for clinicians to offer 1ndyvidual assistance to Students.

13

Furnished and equipped off1ice space for the project director and

secretary 1s located 1n the district office, building. *
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CONQUEST GETTING STARFED .

If your district elects to implement Conquest, and your applica-
tion for the PIP is approved, the project director will have many plan-
ning tasks to canglsgs;2§£fre training and 1nstruction begin 1n the
fall. The director is extremely 1mporiant. The same person
should carry out 1nitial tasks and subggquen troubleshooting. He or
she should start in March on athalf-time basis to catry out the required
atart-up tesks within the time frame shown on the chart facing thas
page.

The project director:

e

2. 'orients personnel of tentatively identifjed schools and pther
- relevant sdministrators in the district. ’

4. recruits and interviews prospective staff.

6. orders necessary furniture, core materials, and equ pmeqt.

8. hires external evaluatar or designs project eval ation.

A plans start-up tra;;ing workshop. ~-
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: . ) CONQUEST
ADOPTION CRITERIA

INTENTION

]
a

Select Conquest only if youp school district can meet the following
requirements:

) .
INSTRUCTION .
® Project dete‘rmines sequence of activities and schedules.

o Students work mainlky—'in carrels, guided by an activity folder.

¢ Student-teacher l{)tio during a'\permd s1x to one or four to one.

L
-

: mumtw:m/mmxcmo& : 1 ‘
))/ e Strong mstructional and administrative d1rect1ori from the ' .
. project director. T

® Project director monitors imstruction frequentlyﬁLnd conducts
weekly 1n-serv1ce training with help of reading »céerdinatore

E .
+ N . S
> \ / . 2
. \
..

ORGANIZATION

7l' ® Administrative personnel, ’
Project director and secretary (full-time)

) Imt‘ructional steff (one combined reading room/clinic)
Reading ‘coordinator
, Two clincisns
- One aide .
One clerk (half-time?f

o Auxiliary staff

- Counselor (quarter-time for every two combined reeding
- room/clinics)
Nu/rse (initial screening, consulting) .
e 0 students each year per combined reading room/clinic. Y
1
© - . [ 4
<

w

@)
=

1§
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<3 . o L v . “
. ADQPTION CRITERIA ’ . )
.- ) I ]
CAPABILITY . LI
» - <
Select Conquest only 1f"r Y i<
The fol]ﬁming resourges are available: .~ N Tt \ ; )
* PERSONNEL L .
® Project director 1s a c;'apable administrator. and expe'r‘t'_readmg .
teacher. . / . :
® Project director‘can dxrésf ¥nd contwol 1nstguction. . ,
e 'Reading coordinators are ert1fied reading specialistls or have {' R
mastet 's degrees. . . s,
. Reading toordinators 1nd1v1dua‘1ue 1nstruct1on for four ‘
/t\-j.'st,udants pep session, and asszst pro ject diréctor. . 1
. ® Clinicians individualize instruction for six students per
sess1ba. L .

® Aldes assist c11n1c1ans with 1nstructmn and grgamiatmnal
tasks 1n the clsssroom.
e llerks.help with record keeping and progucing materials.
o Counselor assists project staff 1in deal:ing wlth emotmnal
weeds of students. i .
® Murse provides visual, aud1tory, aad dental screening of )
s eligible student‘eferrala, and follow-up care.

~

MATERTRLS /EQUIPHENG 2 - Ty
® A'wide varlety gf commercial materials keyed to each skill. ~
e Core materials 8nd equipment available prior to first.week of
school. ~ : X -
. - e . '
- FaciLITIES ° ) ) .
: I classro .for;‘ each Conguest r'eadmg room or clipic, of one
. farge cl‘azﬁm fgr a combined lsb. ‘
e “IMdividual study carrels.
.- . R . )
t ’ou can meet the schedule for geu;ng atarted: ’ -
"“Q_o Ppoject director Startsyin March. . —
.. ® Schools:to be gerved confirmed in April. 3
'bo Core materia pment ordewed 1n April. . ‘
- '@ Staff hired a 1ces of counseior and nurse arranged ]
+ . with 'lhe d.lstr Mayg t
RN
’ - ' ‘: ;‘ N h ‘
coen Y ARG
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HIT is a cross-age tytofxng project for sixth through eighth
graders having difficulty in reading and math. Students leave thear

regular classrooms to participate. -

a

Students

Student/Staff Ratio

<, -

3 Facilities

Instruction

N {

o Training

Scheduling

. /

* ing workshop before the centers open and weekly .

., tion.

Tutees are sixth and seventh graders; tutors
Are seventh and eighth graders. Tutees are
selected By test scores’and classroom teachers'
Judgment. ~ Tutors participate voluntarily and
are selected py project teachers. :

A project director amd secretary work part-
time on HIT. Each HIT center is staffed by one
full-time teacher selected from the project
school and*two full-time paraprofessionals.

Ten to®12 tutor/tutes.pairs are in"a HIT center
with three staff members for each half-hour
period.

’
x

Each HIT center requires ond classroom, typi-
cally located 1n the project school. The ~
project director needs of fice space 1n the
district admimistration building.” _

|
|
Instruction in HIT consists of fast-paced, ;"‘)%
almost rhythmic drill in basic skills and -l
practice 1n programmed materials. Teachers
select material so tutees answer 90-94 per-
cent of the questions correctly each day.
Teachers distribute candy and other rewards to
tutees and tutors. Tutors affirm or correct
each tutee Tesponse and record points’ earned.
i
|
|

-
]

HIT teachers and aides attend a two-week train- °

informal sessions throughout the year.

’

Students are scheduled by the project teachers

in consultation with classroom teachers for

daily half-hour sessions in each or only one
subject. There are five tutoring periods every-
day but Fridsy. Ffriday afternoons are reserved '
for in-service meeting and record keeping.

Breaks between sessions are used for record

keaping and organizing meterials for instruc-

»

. For sale by the Buperintendent of Documents, US Government Printing Office
| Q Washington, D C 20402 Per 8-part get, sold in sets only
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High Intensity Tutoring is one of _six projecta selected as un-
usually succeasful for teaching reading and/or mathematics to under-
achieving atudents in low-income sreas. Project Information Packages ~
including detailed guidelines for installing and operating theae pro- .
Jecta are available from the U.S5. 0ffice of Education to qualifying
school districts. ’ ’

+ .
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As Suzanne welks into the HIT center, she remembers when she was
8 tutee two years ago, as a sixth grader. She had looked forward to
becoming a tutor, to coming early and checking her tutee's folder, to
being ready with drill materials, and finally to staying for 8 few min-
. utes sftér class and pPlaying a math game with the other tutors. Now
that she does tutoring, she takes pride in the gains her tutees are
meking and enjoys helping them work fast to earn points. Today she'
tutor Csrl, first with multiplication flash cards and s il#nan numer
clock, then in a programed workbook. Carl was shy and slow at first)
afraid of getting snswers wrong, but Suzsnne hss noticed a real cfiange
. in him since he began working on materials he can complete with slmost
no aistakes. Suzanne enjoya the rhythm of recording s slash for esch
. right snswer and sharing the right answer when her tutee makes a mis-
. take, which isn't very often. She knows Carl looks forward to the
candy rewsrds he receives, and she has found her role a8 a tutor even
more rewarding then candy. '

L
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figh Intensity Tutoring

4 -

(HIT)

High Intensity Tutoring is a cross-age tutoring project for sixth,
seventh, and eighth graderg. The project features drill 1in basic read-
i ing .and math facts and use of prograﬁﬁgd workbooks. Teachers distribute
» candy and other rewards based on points earned by tutees and tutors.
Two well-respected teachers’ from each project school operate the reading
or math HIT centers, each i1n a separate classroom The unique features
of HIT are its high intensity and croaa-ege tutoring.

HIT 18 fast paced. Tutoring lasts only 30 minutes, with the first
10 minutes devoted to quick drill. Tutees read word lists in reading
and use flash cards Bnd drill sheets in math. They spend the remainder
of the period on programmed reading and math workbooks. HIT offers
intense practice of basic skills rather than dlSCUBSth, inguiry, or
lecture methods.

HIT drill and programmed materials lend themselves to accurate, ?
immediate correction. Tutors record each response as 1t 1s e and
tell tutees correct answers as needed. Tutors do not breask the pace
for lengthy explanations, nor- do teachers. The pace also keeps going
despite changes in activities; tutees are kept busy while tutors obtain

materials.

Tutees are eager to earn’points, one for each correct response, 80
they can have candy rewards. The short instruction period, structured
drill materials, tutoring techniques, and candy rewarde all conttibute *

M To the success of this high 1intensity 1instruction.

Teachers recruit tutors from the seventh and eighth grades to work
with sixth- and some seventh-grade tutees. Teachers assign tutor-tutee
pairs so that the tutor is approximately two years ahead of the tutee
in reading and math skills. Tutees often advance td become tutors.
Teachers and aides unobtrusively monitor tutoring, keep detailed records -
of the percent of errors each tutee mskes, and 3581gn materials tutees
can complete with 90-94 percent accuracy.

S

Project Origin

HIT was developed by two reading teachers with reinforcement tech-
niques suggested by a university consultant., It was an ESEA Title I
project in.blghlend Park, Michigan, and has been 1n operation there
since 19700 HIT has been implemented i1n several other school districtes
nationwide since its inception.

O
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‘Instruction in both reading and math HIT centers follows a care-
fully delineated procedure. Tutees leave their regular classes, such
as science, each day. Tutors who are sbout two years shead of their
tutees 1n skills work for half-hour.sessions at a rapid pace, using
flagh cards, word lists, and other drill materials for approximately
the first 10 munutes and programmed materials for the next 20.

.

Teachers and aides keep track of the progress of tutors and tutees,
maintain daily progress charts for tutees, and assign harder or eagier
materials as necessary to ensure that students get 90-94 percent correct
each day. " il

HIT teachers manage flve sessions a day, monitoring a facilitat-
ing the tutoring process. They circulate through the center and make
sure tutoring 1s going smoothly. Teachers and aides tutor when needed
and occasionally are ¢glled on to answer questions. Tutors attend three
sessions per week, missing a different class each day. They complete
homework in classes they have missed. .

76




For drill, HIT atudents in resding centers use a booklet with y
sets of word lists gredated for difficulty. Math center students use
sbout 20 kinds of drill meterials, including flash cards, fraction
boards, Roman numeral clocks, and other teacher-made and commercial
materials designed to teach basic facts.

In addition to drill materisls, students use carefully structured
programmed reading and math booklets. The materials wiwch have been
found to lend themselves best to tutoring require almost no directions;
s similar formet is used throughout the series so that time 18 not lost
explaining what’ to do on each page. The materials have answers printed
in the student's booklet in a way that facilitates immediate, accurate
. self-correction. Teachers identify a student's entry level in the mate-
rials by administering a placement test. Thereafter, students use one
booklet after another in the series, with adjustments 1n assignments
if their error rates’show that harder or easier material 1s needed.
Student time is considered valuable; the tutoring session 1s Used en-
tirely for skills practice. Students write only when they need to
figure problems, and do reading orally. Assignments and materials are
already on their desks when they arrive, and they proceed without roll !
call or announcements.

Since some students do not rerond to programmed materials, teach-
ers muet be prepared to diagnose their needs and meke other assignments,
plecing the atuden‘ta with expert tutors.

»

Rewards, an integral part of the HIT process, are distributed
according to the er of correct answers (hence points) tallied for
tutees and sessionBwgttended for tutors. Students usually select candy,
though other rewards also mey be offered.

Aruitoxt provided by Eic:
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In HIT, the prOJGC{ director is a districi-level administrator,
probably running many other pro jects along with HIT, Because of this,
and because HIT teacBers manage instruction with almost no supeevision,
it 1s crucial that the HIT project directer be able to identify two of

the best-respected teachers in each school. The director myst have
enough influence in the district, especially with the principals, to
secure their release. Along with this vital task, much of the dxreﬁ&*’
tor's other important work takes place during the early stageg. Be-*
tween Mgy and the following September,<?§ or she paves the way for the
project. Thereafter, the director's rol€ 1s providing help as needed
for the implementation of a straightforward set of learning experaences.
Because both planning and instructional phases draw upon the resources
and the cooperation of the schools where the project takes place, the
director relies upon the building principals for day-to-dsy support and
cooperation. . - ‘

HIT requires scheduling a great many stud tg for half-hour ses-
siong. This ceyses considerable trouble for sdhool personnel. Length-
ening the period results in boredom and misbehdvior, so it 1is recom-
mended that administrators plan some way of Gberat1ng HIT with half -hour
periods, perhaps as part of study-hall periods. Scheduling should~be
delayed urttil after school begins ard be completed by teachers. Pro-
ject teachers can then consult with reqular teachers about their

{ g
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| . recommendat ions on wiich students should come to the HIT centers as,
| ) tutors, and sp that the project teachers can describe the project per- .
- sonally to regular teéchers. The fact that well-respected teachers from
: the school operate the HIT centers smooths the difficult early weeks

of the project. Once the project 1s in motion, the director need mork

only 10 percent time to keep the project running smoothly.

&
. The main budgetary reépon51billty of the director 1s to allocate to -
the teachers a monthly reward allowance that 18 used to purchase candy
« and other prizes for tutees and to cover the cost of field trips for the
tutors. The director also balahcegsthe budget at the end of each month.

4
The other major management responsibility in HIT 18 training. The
‘ . HIT project director must either conduct two weeks of training before
. school opens to model tutoring behaviors and explain record keeping and
— scheduling hire a consultant to conduct appropriate training for

HIT.
Once school begins, the project's very capable teachers and aides
are agble to run HIT with only minimal assistance from the director. The
- project's structured mechanism virtually runs itself, step by step, as
. the year progresses. The director is always available to the center
staff when problems arise. In-service training is held each Friday
afternoon. Sessions are often spent completing records or shéfing ’
‘ ideas. Occasionally HIT teachers meet with the project director for
discussion. -

.7 -
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HIT: ESTIMATING COSYS ©
(Four centers, 240 tutees, 320 tutors)

. . Estimated Total
7 Number Cost to Project

AMWAL COSTS ., .
Personnel

Project Director 2 2 1
Secretary to Project Director .1
Teachers 4.0
Aides 8.0

Facilities 3

Project Director's Office 1

Classrooms 4 "
Materials/Equipment . 500.00
Other’ o - '

Rewarda, Tutor and Tutee 2,400.00

- Total Estimated Annual Cost

ADDITIONAL START-UP COSTS

Personnel ¢

Project Director (April-August, 25% time)
Training Stipends _for Staff (two weeks)
Meterials/Equipment

1,500.00

Total Estimated Start-up Cost

e’

U
.
A . 1see pagé’ 9 of the Project Selection Guide.

z If this salary would not be charged to project funds, enter zero.

J\‘ Space may be available within district at no cost to project.

ERIC T . 80
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/ _ HIT ORGANIZ

" e Adwinistrative peraonnel
Pfoject director and secretary (both\l0% time during school

ear)
y "
od ® Instructional staff f(per center),
v +  Tescher /
v A ., Two aides
Q- ~ :
; ' ¢ 50-70 tutees and 70-100 tutors served each year
. s

HIT requirea 8 project diréctoT to work one-quarter time dur ing
" project planning and start-up and 10 percent time during the school
yesr. Secretarisl amport ia needed for the dxrector

J,‘lllth 10 to Y2 tutor/tutee pairs in the center at one time, up to
70 t

ees and Mtutora can be involved each year. *

HIT shoufd beg'ln with\t\leaat two. centers in both reading and math

JU'\so}the district so the pmJect staff, can aupport one another and share
: tructional ideas. ,

HIT centers are located in the.t-fphoola they serve or 1n nelghbor-
ing relocatable classrooms. Students drawn-from all the aixthy seventh,
and eighth grade classrooms particlpaete ell yesr.

- d -

)
»

-
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Vo '. . . 0 - . , - e
The HIT ataff tonsists of a part-time progect director, teachers,
) )
and aides. . . ©e

]

. A

. <The success of HIT ‘depends more on )he qualiFantions of teachers -
. * than on the project directar's skills once teachers are selected. -

Teachers should be ‘carefully selected from the project séhools' staff of
"o *established tdachgrs, n®k brought in from outside. Aides must have good
. erganizational and mnagemeﬁt skills, since their role R similar to the
teachers', . . )

.
. . » .

~

M .

¥
. .

v :
Hu'ngect Directores. . @
T gr _ /

e >

Y

. . i [ S . -

. HIT requires a director who is afi established, distrigt-level

N edl&iatrator (often the federal-projects director), willing and able *
. to allocate to the project 25 percent time initially and.10 percent
- th}_ﬁfteg the project has begun. ~'-’ .

. .dirqtor‘mst be able to "Nentify participatipng schools and
to g those prin€lpals to assign their two bestgespected teachers
to-the project and to offer continuing support and coordination ofsthe -
pigject wif.;‘n their schools>~ . "~

cee o ) *. ' . )
f. 4 (The prbjget director musf be ableato convince teachérs of the good
resulte that come from eross-age tutoring end must help sgcure permis-
sion from tutors' teachers .foy therr* releesé. He or she*must’ also be
able to prexdg‘ the project to the pchgis ‘gnd community so that it is |
understood’ dceapted. . S .

[N

?

. ,:h.ring the early phase-of the project, the. director has Jihé tasks-’"
of <ord ngbmétxial's and cofpilipg lists of potential ‘center pariges-
pants.” "He or s cktermmeé_wbat‘%thdeta-aré already available, plans -
any” necessary fucthpr tests, gnd grates pre- and posttestjng with”
the reqular schosl schedules »The project director must slso either
-¢carefully plan and conduct¥HIY traiming before school starts or. hire a

' congultant to do this. s - .

A ruiText Provided by Eric
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HIT Teechers

Teachers” in HIT typically have many yeara' successful teaching.
experience as well aa previoualy eatabliahed working relationships with
other teachera in the school. Highly auceteasful, they are choasen by
the project directqr from among the best reading and math teachers in .
the school. In a smoothly functioging HIT proJject, the regular teachera
know that the HIT teacher's role 18 complementary to their own. The

project teachers must be able to proceed 1n" a way that takea 1nto

_accoynt the needa of the regular teachera, fully understanding the pro-

ject 's role within the total achool program. A typical HIT teébher 18
a former reading apecialiat, well }nown 1n the scﬁool as capable.

. HIT teachers must have extenaive organizational skilla. They must
keep close tragk of the activities, schedulea, and progreaa of both
tutors and tutees.’r\ey must 3lso provide guidance to their tutora and .
aides while treatifg them as fellow instructora. ° - .

,cff’iftolerance for extensive, detailed paperwork is neceasary for HIT
teachers. With the help of the aides, they maintain deily progrese
”chartg‘ﬁot all tuteea and each day figure the nember of correct re-
sponses and the percent#ge of errora made 1n order to adjuat students'’
assignmehts for the foldowing day, as neage8ary. They alao keep track
of attendance of tutors and tutees, of the pointa earned by the tut¥ea,
end of the inventory of rewards 1n stock. .
Teachers must be familiar with and willing to fbllow a highly
structured inatructional procedure. They muat be able to monitor and
facilitate the tutoring proceas, circulating through the HIT center
during easch period to check progresa and enauring that tuteea are
receiving correct feedback. They muat be willing to yse the eq}ire
period fog tutoring and forgo €1dactic 1nteraction with the class. ™

Finally, teachera must be able to use commerc1al’prbgrammed read-
ing and.math materiala. Iwo aets of such materials make up the bulk
of the materiala used i1n HIT. Teachers muat be able to make drill
materiela that lend themselvea to the tutoring proceaa.

-
> -
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HIT Aides

Aides 1n the HIT center have or are developing skills similar to
tho8e listed for teachers, but they are not certificated. They must
be able to ensure that students are working correctly on the materials
the teacher has ‘assigned to them. The aide constantly circulates
through the center during sessions, making sure that the tutee-tutor
pslrs are using proper materials and that the tutor 1s providypg ade-
quate feedback. Aides also check to see that the students are record-
ing the correct number of points earned. Aides, with teachers, complete
the detailed records képt on student grogress each day.

‘

I

Y have & similar role to that’ of the L4
+ 8ides should be chossn who woni't resent
- lowsr pay for a aimilsr job.

.
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In both reading and math HIT centers, s‘tudents use drill and
programmed materials along with placement tests and standardized tests.
Drill materaials bre designed .to teach basic sight vocabulary in reading
and basic facts 1n math. Comprehension and problem-solving skills are
taught using programmed and supplementary materials.

_.The materials can be used simultaneously by tutors and tutees.
Tutors reinforce their basic skills by checking each answer g8 1t 1s
made. . -

The project director orders a sufficient supply of HIT materials at
all levels in a series so that students may begin the program directl
after the placement test. Tutees enter answers on acetate sheets sa™
that materisls are reusable. Publishers have encouraged delaying order- ™

,ing‘until after students take a placeﬂ?ent test, but this delays begin-

ning instrdttion for several weeks. Since many students will be using

the same set of materials during different periods, it 18 wise to opder
. about® 20 complete sets. o ' v o~
s . . )

Finally, HIT provides some supplementagy books as a refersnce
’ibrary for tufqrs and tutees to use at the end of the school year if

_they finish all therprogrammed,readers. HIT centers are also supplied
. with a few games to be used occasibnally. ’




- N )
N Each HIT project school must have a large classroom available”for
each HIT center. The classrooms should be located i1n a convenient place
for students. The rooms should be comfortable! ang accousticslly ade-:
quate to absorb some of -the noise of fast-paceq tutoring. If two class-
rooms are not avallable, administrators might consfder 1installing only
a reading (or meth) HIT center, or 1nstallxng temporary buildings to
house the project. Care should be taken not-to take space for a HIT
center at the expense’ of some other important area in the school, such
as the gym, teachers' lounge, or a fieeded classroom. Students should
not be asked to go for special help to a confining, windowless, or tiny

- room. : .
!
No special furniture is/ required for the project. The rooms
should be equipped with 10 to 12 pairs of ‘student desks, o ir for
each tutor to use with his or her tutee. The project dir 1sh
to order special tutoring desks or tables 1f reqular dea%?fgre ot :
aveilable.

In addition, the HIT center classrooms should contain locked
cabinet for storing candy rewards, file cabinets for student records,
8 teacher's desk, and two or three tables dnd a storage shelf for
instructional materials: .

. . ,
~
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HIT GETTING STARTED

If your district elects tc implement HIT, and your application for
the PIP is approved, the project director will have many planning tasks
to complete before training and instruction begin in the fall. The di-
rector's rgfe is extremely important. The same peFson ghould carry out
initisl tigs and subsequent troubleshooting. He or she should start
quarter-t in May to carry out the required start-up tasks vuthm the
time frame shown on the chart facing this page. ~

The project director: -

2. orients personnel of tentat1ve1y 1dent1f1ed achoola and other
relevant administrators.

4. surveys furniture and materisls.
6. hires external evaluator or designs project evaluation.

¥, completes aide interviews and selects aides.

10. plans start-up training workshop forg staff. ~

© 88
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ADOPTION CRITERIA

INTENTION ‘
- N,
Select High Intensity Tutoring only- 1f your schogl district cen

meet the following project requirements:

INSTRUCTION T A -
® (Carefully structured and fast-paced.
e Done by tutors and managed by teachers and aides.

o Candy and other rewards for correct answers.

MANAGEMENT /COMMUNICATION "
- @ Minimal outside direction, with teachers running project.
[
® Requires principsl's help.

e Requires good public relations within and outside school.

a

ORGANIZATION
® Serves up' to 70 tutees per cente:f. .

—— @ Tutees ln #ixth and seventh grade ‘and totors in seventh and
ejghth.
e

¢ Each center has one teacher and two aides.

e Two to four centers per district.

El{fc/\ D :

PAruntext provided by eric
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¥ HIT .
\DOPTION CRITERIA /

. Y

CAPABILITY

- Select #igh Iatensity Tutoring only 1f .7 ° . .

. The.following resources are avallable:

PERS‘ONNEL : .

[ Dmtrict-lev}el agministrators work 25 percent 1nitially, then
10 percent.

o Two éxp_ert and wel)-respected teachers from each project school.

® ‘Four aides monitor tutoring and assist with record keeping. -

MATERIALS/EQUIPMENT ’ '
® Word lists and programmedsmaterials for reading.

® flash cards and other d’rxll materials, and programmed workbooks
for math.

/
FACILITIES"

o Ten-twelve pairs of student desks.

o large classroom with-gtandard ‘furnitore:——— oy
. | a i"\&
\ & .
¥
You can meet the schedule for getting started: &
® Project director starts 1n May.
* ® Teachers selected 1n May.
e Materials ordered in Yune. )
~4 K
® Aides hired in August. . ~
® In-service training in August - September. . ° ‘ .
v
7 ! . -
- 1 .
. A
-
o -
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IRIT is .3 project for third, and some fourth, graders who are
having difficulty in reading. Studenté leave- their regular classrooms

to participate.

Students

Student/Staff Ratio
14

Facilities

Instroctio

[rainiﬁg

Scheduling °

Students are nominated for IRIT by thear regular
classroom teachers and principals on the basis
of tegk scores and teacher judgment. Final
selection 1s made by IRIT teachers.

IRLT staff consists of a half-time project direc-
tor and half-time secretary, threesteachgqrs per
team, and a team secretary. One member of the
team 1s designated leader.

Each team member teaches 15 students per period.
One team can serve 135 students per year.

Three separate classrooms and an office are re-
quired for each team. Office space in the
district dffice building 1s required for the
project director and secretary.

IRIT uses an eclectic, individualized approach
in 1ts three reading areas--decoding, vocabulary
and comprehension,® and 1ndividualized reading.
IRIT teachers choose among a wide varety of
methods and materials in designing instruction
for each student.

Team members receive two weeks' training before
instruction begins, and semi-monthly in-service
sessions once the project 18 under way.

1 »r?

Students spend three hours each forning during
one of the three 10-week IRIT cycles. Three
groups of 15.students rotate from one teachem
to the next at gne-hour intervals, so that
evelry student spends one hour 1n each reading
.area. Teachers spend each 8fternoon developing
and coordinating lesson plans.

For sale by the Superintendent of Documents, U 8 Gavemmen't Printing Office
Washington, D C 20402 Per 8 part set, s0ld in sets only

Stock Number 017-080-01518-8
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TOPICS

Instruction
Management/Communication

Estimating Costs
o 1
Organization

Personnel
Materials/Equipment

Facilities

I's

. lmtenaive Reading Instructional Teams is one of six projects
selected as unusually auccessful for teaching reading and/or mathemstics
to underachieving students in low-income areas. 'Project information
Packages including detailed guidelines for installing end operating
these projecta are available from the U.S. Office of Education to
qualifying schoel districts.

" e -
94
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* In one corner of the gaily decorated clissroom, two third graders
are engaged in an animated word game. In the centér of the room, another
student leans earnestly across a low table, gesturing as she explains
her book to the teacher. A dozen others work guietly at tables or learning o

machines.

The word geme breaks up. The two students check their folders for
their next assignments and go their separate ways.
- w
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I . - Intenaive Reading Inetructional Temms
* o Ny C (R N8 P

’ ' ‘ | . .
A , Ifitensive Reading Instructional Teams is a laboratory project for
third (some fourth) graders with difficdlty in’ reading. It features
* a carefully individualized, eclectic approach made possible”by low
student-teacher ratios and a wide variety of materials and equipment.
The unique féatures of IRIT are high.intensity end a team approach to
ipatruction. » <

Students selected for IRIT report to the project rooms for an
intensive,’ three-hour session every morning, five days 'a week for 10
weeks. The all-morning sessions immerse the students in reading and
. ,. - language-learning, arid alsd prove attractive to the regular classroom

teacher. Since participating classes each send sbout 10 students to
IRIT, the gregtly reduted cldss size lets the regular teacher,work

! closely with the remaining students for the 10 weeks tHat the IRIT
- students are gone. Of courge the new skills and attitUdes acquired by
studepts in IRI¥ continue to simplify the teacher's job after the stu-
dents return. . *

An IRIT .team consists of three exceptionally skilled Teading
teachers, sach with a sepatrate .classroom and each specializing ir’ a
different ares of reading. The tesm handles 45 students in each. of
.threeA0-week cycles, 135 stuﬂer{ta per year. . .

L. Studentg gre divided into three equal "groupa which move from

teecher to teacher at hourly intervals. This means that esch teacher
must provide .individualized instruction for all 45 students evety
morning. Not only must the instruction be individyalized for each
, student, it must be carefully coordinated among the three.teachers
s . _ his planning teamwork is made possible by another unique IRIT/
feature: teams devote the entire afternoon to preparation, coordina-.
tfon, and professional dev‘glopm'ent.

N\

. . . - e
~ Project Origin : .
. Al N
IRIT was .devéloped by school personnel with ESEA*Title I and
! state funds in Hartford,®Connecticut, a’generally btosperoua city
s with large economically depressed areas. IRIT has been in operation
. there since 1965, and has recently been tried out in selected loca-
tions throughout the United States.

\ ! - ‘ . r * -
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IRﬁT'provxdes supplementary 1instgfuction for third-grade students
ZL with problems in reading. Some fourth graders may be inrluded at the
dlecretlon of the teams "and the reqgular teachers. ,
IRIT uses an eClecth, 1ndividualized approach emphasizing
’ persogal attention, careful diagnosis, apd a wide variety of le#tning
methods and materials. The exact procedures followed with any single
student are left largely to the IRIT teachers, although the project
diree¢tor monitors instructron and gives advice. Thus the teacher 1s
the key to IRIT instruction, and the quality of the. instruction rests
largely on the tglents.of the teachers. -
LY Al .
An IRIT team of three teachers works with 45 students at a time. .
The 45 students attend IRIT daily for one 10-week cycle, speriding three. -~
hours per morning in the IRIT classrooms. The 45 students are dixided
. intg three heterogeneous yroups of 15 students eaeh, and they keep -

v . the same groups throughout the cycle. Each IRIT teacher has a separate
. classroom and concéntrates on a different area of reading. The three,
grbups of students rotate from one classtoom to the next at hourly , ¢
4 intervals, so that every student covers all three reading areas each

day, and each teacher teaches 45 students.

EMC B I' . ' .. ~

Aruitoxt provided by Eic:
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The three IRIT aress age decoding, vocabulary and comprehension,
and individualized reading. The general approach to learning is similar
in a1] three areas. Classrooms are warm, gaily decorated learning
centers filled with a wide vdriety pf commercial end teacher-made mate-
rials, equipment, and games. The team conducts a thorough- program of
diagnostic testing at the bedinning of the cycle, and Leachers carefully
monitor or rétest students throughout the cycle, using materials appro-
priate to each reading area. Daily, individual records and lesson plans
are kept for each student, and students quickly accept responsibility
for following their lesson plans with a minimum of prompting. The
tedchers move from student to stldent, ocdasionally working with pairs
or small groups. The atmosphere 18 free and warm but, at the seme time,
orderly and serious. Students with a history of failure become 1nvolved
and successful in the IRIT program, and the improved self -imsge and work
habjts show up quickly 1n the regulsr clessroom.

The three reading areas differ ‘in terms of goals and materials.
Decoding concentratés on basic phonics skills which are lacking in .
nearly all IRIT students. Much of the decoding 1instruction 18 really
drill, but gemes, learning machines, and interesting materials make '
it attractive to the st.udent.s.‘ .

‘These baslc skills are useful only 1f practiced 1n context, and the
vocabulary and comprehension room focuses on integrating the- decoding
okills into practicdal regding skills. Students use equipment, program-
med materials, and learningsgames to expsnd their vocabulary-and improve
their ebility to get the meaning out of ctomplebe sentences and para-
graphs. ) )

Freed from the need for skill-building drills, the individualized
reading teacher, focuses on building @ desire to read.. The room is
filled with;book¥ and materials which are relevant and.appealing to the
students. Students sel®ct and read books that they like end discuss them
with the teacher. They_also take part in activities and games aimed at
general language development. ' .

IRIT procedures f(r' selecting sjudents play a key role 1n project
success. Team teachers meet with sehding teachers before each cycle to
discuss the children nominated fer IRIT and the materiala that .the send-

‘ing teachers would like IRIT to emphasize. Final selection of studente

is made by the IRIT team on the hasis of test scores and teacker rscom-
mendat ions . ‘ r .

The IRIT approach has beeN tried with children from first through )
- gixth grade, but it h#s proved most effective with third graders. The
instruction ip,probably too intense for,most younger children.




- . ~

The IRITtmanagement style falls halfway between supervising the
teachers closely and giving them complete freedom. The project direc-
tor provides administrative support and instructional leadership. The
intensive, team approach prov1pea the framework in which the teachers
can work effectively. But the IRIT instruction itself 1s largely under

the control of the IRIT teachers.

Q
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As 1nstructional leader, the project dlrectJr visits each team at
least weekly (more often during the first year) offering suggestions and
advice. He or she also serves 8s 8 resource person, keeping sbreast of,
the latest techniques and materials and conducting fegular in-service
training sessions., These i1nputs are important to project success, but
serve more to supplement the teachers' own 1deas than to control their
glassroom activities. R : :

As administrator, the IRIT project director 1s respongible for the
al planning, budgeting, troubleshooting, and,personnel functions.
Betause the teachers are so important to the success of the project,
hifing the right teachers 18 one of the director's most important
tasks. Once they are hired, the project director must make sure that
they have the material resources, the preparation time, and the level
of morale that they need to teach effectavely. .

"
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. The project director must arrange for good «classroom space and get

. the fuhds ‘to equip the rooms well. Téachers play the major role 1in
selecting materials, and esch team controls 1ts own yearly materaals
budget. In addition, teschers are e;pgfted to create many special-
purpose materials on their own. ' ,

4

.

There is no time in a normal teacher's day to individualize 1n-
struction Yor 45 atudenta, prepare materials, coordinate with the other N
team members, and participate it frequent 1im-service training sessions.

v IRIT teachers are given all afternoon to accomplish these tasks, with

’ fgil pay but free from teaching responsibilities. ’ °

IRIT demands extra effort from the teachers\ so moral(must)pe
high. The delicate balance between project direc supervision ‘and
team independence is a critical management fac¥for yn\paintaining good *
morale. In addition, reqular project-wide i1n-service training meet-
ings and daily cogperation within each -team provide IRIT teachers with
mut <§upport an he}p keep moraleﬁhlgp.

IRIT must operate as a.cohesixg’prOJect“ Teams may be housed
in reqular schodl classrooms, but all team teachers are responsible
a single IRIT project directdr 1n the district office rathe? than
to the school primncipal. This special $tatus 1s required to ensure
selection of highly qualff1ed teachers and to maintain close tommunl-
. cation within the project.: - . o
One member of each team 18 designated as "team l&ad@r" by the .
project director and serves as team spokegman, pfoviding liaison with
. the project director and the regular school a?aff. The team leader
, may help with in-service training or take on/ éther special duties,
but does not supervise the other team members. H
- o

.y
Within a_team thé orgdnization is democratic, with each teacher

’reaponaible for his or her own reading area. Even though clessrooms ‘
~"are separate, however, te¥ebers must work together closely 1in the ’ '
afternoons to coordinate instruction for all students. .

1 - ‘ N -
The approval and close cooperation of the®schools 1s critical to
project success. IRIT teachers view the project as a service to the
regular classroom teachers, and IRIT has formal procedures for includ-
ing the classroom teather 1n the selection of students and learning,me-
terials. IRIT also serves as an active demonatrat}an center for ‘local
teachers and outside educators, and 1nvolves teachers and parents in &\
variety of activities, such as open' house arid graduation ceremoniea.

v v
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X » '* IRIT: ESTIMATING COSTS
v (One Team, 13§ Students) .
.S \ (\ « 77 ° \
‘ . ’ Estimated Total .
¢ , - . Number Cost to Projegt
» v .
mwon costs - 0, 7 . ® .
A . - N Al M . . - '
,J/ . Persohnel , v
. . . 2 - . <.
Pro ject Dir—ector 2 .5 ) . .
Secretary to Project Director D -
Lead Teéacher, » 1.0 .
. Team Teachers ’ 2.0 f | -
e Team Secretary 1.0 .
’ ei ¥ ' .
Facilities . ‘
. . * N - - . . .' L
Project-Director's Office 1 -
Team Office 1 . *
' Clasércoms - .3 . v
IR - e~ «
. Materials/Equipment % 1,500.00
) » ‘ .
Other N : . e
1l
T, Transportation of 'students (1f requlred) v . -
Total Estimated Annual Cost * *
’ ] . \ — -
ADDITIONAL START-UP COSTS . >
: . : - ¢
\ »
-Perdonnel . - . ,

\ Project Director (March-August, 50% time)
Lead Teacher (August, full-time) °
T Training Stipends for Teachers (two wedks)

6,000.00
. - \

Maatgrxals/Eqmpment

Total Estimated Additional Start-Up Cast |,

LA g
L]

" . L ; ; .
L See page 9 of the Project Selection Guide,

~

2 If this 'aalary would not be charged to pro.]ect‘ funds, enter zero.

« -~
3 Space may be ava*(able within the district at no coat to project.
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! IRIT ORCANIZATION® o

® Administrative persopnel
Project director and seeretary (half-tmes A

N ™~ .

o' Teams
Team leader . v .
Two teaw teachers
Secretary . ., .

' 135‘students (one to three schools) each year per team
- \ \ . ,

t

. ‘- '
.

IRIT requires a half-time project dirfector (with half-time seére-
tarial support) and one or more teams of three teschers. One member
‘offeach team is designated as"'team leader .’ Ideally, each team hag s
full time secretary .

1t is advisable to begin the proJecO with only one or two teams,
since planning and igplementing a, new project plsce a heavy load on
the project director during ‘the flret year. « As project operation be-
comes more roufine, the- director will be able to devote time to the
additional— training snd coordination required by a larger ‘number of
" teems. In the originatj{ng district, s half-time director mansges four
teams. s .

+ Each team teaches 45 stodents in each of three 10-week tycles,
80.that in a yesr one team can serve s total of.135 gudents. Exper-
tence has shown that 15 students st a time is about the maximum that
one IRIT teacher cen hgndle. Teachers would like even smsller groups,
byt "project costs would rise accordingly.

1o most caeges, each IRIT team gerves more than one school per .

“ year. The team may be housed 1n one of the schoolg it serves or in

a separate buildifg. "However, housing a team in a aepsrate building
increases trauBportation problems and*costs snd 180lates the IRIT
teachers from the sending school staff. .

Typicelly, a team gerves studente from its home school for one
orltm cycles ahd transports gtudents from othér schools for the
rmining cycles. Where necessary, two schools may send students
"to 8 single cycfe, but the logistics become more complicated ss the
, humber of sending schools per cycle is increased.

’
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The IRIT staff is composed of s half-time project director and

- three teschers per team, one of whom is deeignated team leader. The
project diractor is assisted by a half-time seeretary, and @ full-

tiue secretary is required for each team/™ .
The succesd of IRIT depends heavily on the caliber of the pro-

ject personnel. JThe prgject director must be a dynamic but sens1tive
administrater, and an exert in -teacMing reading. Teachers must be

exper,t reading teachers and must be able to work well in a teah.

IRIT PreJect Director 2

o Y . Ny \ . N -

% . IRIT demends,a highly skilled and dynamic project director who
i% an able adwinistrator apd who 1s- respected in the district as an
expert in teaching reading. . ’

The project director's first task 1s tp gein the cooperation of
school principals and teachers in.arranging for space, adapting sche-
+  dules, setting up lines of suthority and communication, and making
initisl arrdngements for student selection. ,These negotiations must-
be handled with authority and diplomacy 1f the project 1s to achieve
the mcessary support in the distraict.

The project director must also hire 4he highly skilled teachers
required for the project and must command \their professional respect.
He or she must have the self-assurance required to give teachers a
great desl of 1ndependence, and the tact required to provide the sup-
. -port and supervisign necessary for effective instruction.

Maintaining close communication and good *reletions with non-
project personnel is a continuing edministrative responsibility. The
project®director serves as a mediator between project demands and the
needs’ of the home and sending school staffs and es a cleettnghouse
for 1nformation on IRIT techniques apd materials.

' Mogt parent contact is coordinated by the teams, but the project
director supervises parent involvemend and handles any difficulties
that arise between parents and project teachers.

Dther administrative tasks include ‘review of teacher performance,
review of materiales orders, control of the prdject budget, and pro ject
evaluation. .

X . ~— * i
Instructional skills include trainipg and consulting. During
. the two-week start-up treaining workshop, the pro ject direftor trains
> the teachers in IRIT philosophy dnd procedyres and helps them learn to
use the ‘meterials thet he or she has ordered. Through weekly visita
énd semi-monthly in-service sessions, the project director serves as a
d resource for new ideas and mekes suggestiona on stratggies and mate-
- +ials to team lnembers

1
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IRIT Team Leaders

.

. ‘The position of tealm leader 15 more of an administrative con-
venience then a delegation of formal suthority, since all of the IRIT
teachers are highly qualified and able to operaté independently. How-
ever, team leaders have qualifications in additiongto those required

1 . ’ of the othpr two team members. They ghould be certiFied reading spe-

cislists or consultants who are capable of coordinating team activities
and providing professionsl leadership. They sholild also have the
interpersonal skill and diplomacy required to serve, as 8 communicatop
between the teams and nonproject personnel. The team 1s not techni-

cally under the suthor;%of the home schodl, snd 1t 1s essentisl far ‘¢ .

the team leader to commuficate frequently vuth the pr1nc1psl -if good -

relations are’to be maintained.

.

Ap sdditionél teams are added, the team leaders~ role becomes

increasingly important; especially in organizing’ commumcstmn be-
tween the proj t director and team members.
~ <
]
.
. . * /e
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IRIT Teachers .
N ARY

~

. .o . * .

~—~~  Exceptionally skilled end dedicated teachers are needed to ful-
fill the unusual gemands made by IRIT. Each teacher 18 expected to
individuslize instruction for 45 students Bach day and coordinate
this instruction with the other team members and sending teachers.
This mesnsa.that tedchers must have suffieient expertise and profes-

* sional independence to diagnose needs and apply curremt instructional
approacheq to their own special reading area uith little supervision.'

*

The highly individualized nature of JRIT requirgs teachers that
are original and creative -in developing specialized reading materials.
Each team member must also be a conscientioug record keeper and lesson
planner. individqal lesson plans and progress records for all 45 stu-
dents must be constantly kept up to date and be available for 1napec-
tfon by visitors..

IR teschers have a warm perso lxty and are able to develop a
close peraonal relationship with @heacroject children. Since many of
the students will have a background of failure, the feacher needs to
be able to improve self-concepts by providing a supportive atmosphere
and by ‘reinforcing student guccess. The ethnic and racial mixture of
the typical project student population requires’ teachers who respect
all tultures.

.To find such teachers, the originating project director requires’
that candidatea have at least two years' experienoe in the district
ang are respected as excedlent teachers of reading. Their class--
rooms must demonstrate their talent for creating original ‘teaching °
materials, and they must welcome the IRIT role as a demongtration
teacher. ,

.

‘ \ . ! t N ‘
IRIT Team Secretary :
- , » ° . - .

Each team requiree, secretarial® help for tﬁelproductiqn of
teacher-made naterlalgg;hgaihe extensive record keeping. A full- -
time_secretary for each tedh with experience in these areas is

’ highly desPrable. : . . -

- SR
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Aruitoxt provided by Eic:

Each of the three IRIT classrooms is provided with®a wide variety
of highly motivational materials anemequipment. A core of commercihl
materials described in the PIP is common to all tesms, but each teacher

“is expected continually to develop original materials tailored to the

needs of individusl students. Filmstrips, records, games, typewrit,’bra,
workbooks, basal readers, reading kits, and a variety of books for in-
dividual reading are used in the project.. Decoding and Vocabulary/
Comprehension meterials and criterion-reférenced tmsts also facilitate
instruc®on. . N

About $7,500 provides the recommended core equipment and erials
for one team. ‘The amount varies depending upon the quantity of recom-
mended materials already present in the district. The project director
orders the core materials in the spring so that they will be available,
for training in August. o

Pnce the project is under way, each team has its own materials
budget. and decides how funds are to bé spent. The project director's
role then becomes one of making suggesuons and recomendauons and
approving orders submitted by the
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' mmrﬂm-pmm . dlatrict armebuﬁw ;

plnisetmto;mdaee tary. . tuE ,
’ ’ ’ - "’ il;ao <

IRIT's war% brightly decorated/learnxgg centers are essental

to project- succesb They offer an attractive contrast to reqular .

Elassrooms and help generdte the sgnse of enthusiasm and vxtalxty that

*‘ * characterizes the IRLWteachers and students , ) ‘éy

The “pro ject director ar{anges for the three separate, preferably
adjacent classrooms required for each team. The rooms are used full-
time by IRIT Classrooms are most appropriately.located 1n a home
school. .

Téach%fgygre responsible for arranging and decorating their in-

dividual tlassrooms. ‘In fact, they mre selected partially on the .

basxs,of the imagination and, skllI ith which they decorated their

N regular classrooms. The rooms are fyrnished with tables and chairs
that can be brightly painted or modifyed.

.
-

) An office for the team and the team secretary should be locsted

fairly close to the classrooms. Furnished and equipped office space for
the project director and secretary 1s ‘in the district office building.
Thas locatlon reinforces the director' 3 positlon as administrator.

[




IRIT GETTING STARTED -

/ . . - !

2] j ~ g
. ~ . 4
' ' If your district ®lects to implement IRIE, and your application
for. the PIP 'is approved, the project director W11l have many planning
. tesks to complete be?pre training and instruction begin in the fall.
The direator's role is extremely important. The same person should
carry but initial tasks and subsequent troubleshooting. He or she
should start in March on a half-time basis to carry out the required -
start-up tasks within the time frame shown on the chart facing this B

. Page'._‘ ' - ./ ‘. . .

: . 4.,

Y The project director:

2. orienta personnel of tentatively identified home and sending
. schools and other relevant-adpinfmtretors in the district.

% 3 .
€ )
2 >

4. recruits and interviews prospective staff. v

\

6. orders.necessary furniture,.core materials, and eqdipment. ,

’

8. hires external gvalugtor or designs project eyalustion.

. 12. plans start-up training workshop and arranges for consultants.
¥ R
. -
¥ »
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g N ' IRIT

5

: . A . N '
o 4 . . ADOPTION CRITE?A .
& <L L INTENTION o
;é-‘ ’ ‘ . [ -
R " select IRIT only if your School district can meet 4he Following
N i N project requirements: . i . .
i '
¢ . & T ’ ’ .- \ ) ‘
% NSTRCTION . B
L ' # Teacher selects activities within s t area. _
» PR G
.y ® Students move from activfty to activity guided by, folder. o
1 . ® . Stwdent-teacher rstid_J5 to one.. - - -
3. \ PO VP *‘ o~ . n . . ,
. - d ) : ’
# MNAGF’ENT/MICATI[N N
. e Instructional and adninigtpailye leadership from project\
. director. :
5 ’ ° ' N '
‘ . o ‘Teachers have afterncons fbr.preparation. P . - -
’ o Demonstration center emphasis. @ ° ' . )
! 5 . '.. t :‘ ) ” ¢
ORGANIZATION .
. ‘@ 'Administrative personoel* : « .
Project director and Becretary (half-time) ‘.
' " L4 "~ 4
® Team
. Teém leader _
" Two team teachers
Secretary
. ‘o 135 students (one to three schools) eachﬂyear per teem. /

T ¢ / 112_. : 3
ERICA~~ |
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ADOPTION CRITERIA -

" PERSONNEL  *© ' © L

*IRIT

‘
e cabaBILITY
S Select IRIT only if - ' )
. P T The following reaources\re avallable::
. . .

Al - :
Project director 18 a capable administrator and expert reading

teacher.

Project director cen provide 1nstructional leadership to the

project.

Team leaders are certified reading specialists or consultants

within the district.

,’)

Team leaders coordinate team actxvltxea

IRIT teachers are well respected 1n the distpxct as exceptxonally‘ .

skilled teachers of reading.
IRIT teachers are original and creative in developing
specialized reading materials.
Tqam secretary helpb with record keeping and producing N

materials.

MATERIALS/EQUIPMENT

/

- §

i
a-

«

® A wide variety of commercial and teacher-made materials.
®. A materials budget ynder the control of each team.
. . »® Core materials available 1n August.

- FACILITIES &

-

Thrge separate, attréctxvely decorated classrooms for each »

team. -

An office for the team and team aecretary located nea:(the

clessrooms.

A

e

-

. You can meet the schedule far getting started:

Projéct dirgctor starts in March.
First-year schools confirmed in April.

Core materials/equipment ordered in Aprile

Teachers hired in May.

Two-neek gtart-up tkraining workshop in August.

)

v
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. PTR is an individualized tutoring project for first graders having

. difficulty learning to read. Students leave their regular classrobms to

participate. *

Students All entering first graders are tested in begin-
ning reading skills. Students 1n the lower
quartile are selected for tutoring.

‘ - )
Staf f - PIR staff are a project director, tutorisl
- supervxaprs, tutors, and a secretary. The .

director and'secretary wgrk part-time. The
superviscrs are experienced, credentialed

teachers, Tutors may be adult paraprofes-
s1onals g: high school work-study students.

.y

\ .
Student/Staff Ratio Tutors work individually with each stugent for
15 minutes daily. A tutor gan" instruct seven
children every two hours.

¢ b} .
Facilities Each futoring station consists of side-by4side .
) seat’ for the tutor and student in a Quiet
- ¢ place. Tutorial supervisors need a space to work
¥ at each project school. The director and secre-
, Lo ) tary need equipped office space,
I -
- . ’ . .
Instruct ion Tutoring is controlled through the uae of pro-

grammed kits purchaged directly from one of six
publishers. The 1instruction consists of guided
drill and practice work in the bssal peader that
matches the tutoring kit. l;\\

.
Training " " Tutors receive two and a Ralf days of training
1 prior to beginning instruction.
Scheduling Each project school prlncipal schedules students
// . for tutoring in consultatigp with classroom
. , teschers. Generally, students stsy in PIR for
¢ : the entire figst grade, . .
/ . ; Q s
A
N ..
For sale by the S8uperintandent of Documents, U 8. Government Printing Office ~
. Washington, D.C 20402. Per 8-part set, sold in sets only.
Q Stock Numbar 017-080-01518-8
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" Programed Tutorial Reading ia one of &ix projects seletted as un-
usually successful for teaching resding and/or mathemetics to under-
schieviag students in low-income areas. Project Information Packages
including detailed guidelinea for installing and operating these pro-
Jects are available from the U.S. Office of Education to qualifying’
school districts. ’ .
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One of the high school” PTR tutars was working with e first grader.

’ -

“_.The child was doing fairly well, but every time the tutor told him.
eo, hiy would stop and sgy, "I'll be damned.” Then ha'd continue redding. .
The tutor would make another pgsitive statement and th&:child would
sgain say "L'1l be damned.” ' The tutor lster found out in télking with
) o the principal end the teacher that the child came from a home where

he was hever, neveid prafsed.

The tutoring relationship was one of/ - .

“Ythe very few in which Re ever received any prpise.






A . .
s, T < Programed Tutorial Reading J . ‘
- ¢ (PIR) .
a Programed Tutorial Reading is a highly atructuxed-tutorlng project

far first graders. 1t supplements’reqular classroom reading instruction
. ‘end is conducted by either paraprofessionals or high school tutora, not
st teachers. , Jhe project uses tutoring kits desxgned to match, six of the
N most commonly used basal reading seriés in the country. These kits pre-
sent tightly designed tutoring programs that carefully control the
inatructlonal patterne used by the tutor.
. °  The 15-minute tutoring seaaiona for. partxcxpatxng first graders
in Programed Tutorial Reading are highly structured. During their ses-
sions, children read from their regular classroom basal readers whlle
-~ the tutor follows exactly one of 11 tutoring programs presented 1in.the
tutoring kits matched to the readers. The programs in the'kit specify
in detail what to tkach and how to teach. They are designed so that all’
decisions made by a tutor sbout a cR¥ld's.reading afe limited to Judging
the correctness or appropriateness of” answers. The tutering programs
sre unlike conventional programmed Anstruction in that they are designed
for the butor. The programs Mnploy a tutoring technique based on a
series of test-teach-teat steps that téll the tutors exactly what to do
when a child responds to a reading item.

.

Project Origin ’ -
» -~ - 2
Programed ,Tutorial Reading for firSt graderd was developed at

ndiana University in 1965 with the support of ESEAJitle I fundd. It
was firet used 1n t+he—Thdianapolis: public school a an¥ has since
been pdopted by many other school systems across t ountry. The PIR
project descriptiona in this booklet andathe PIP are based on the suc-

'4‘ ceesful Farmington, Utah, PTR project. *

. &

Q . "a
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Instruction 1n Programed Jutorial Reading 1s, controlled by the 11 .
different tutoring programs (called Item Programs) designed for the
tutors. These tutoring programs were developed to supplement reading
akills such as comprehension, oral reading, word analysis, and sentence
completion. The tutoring programs are systematically structured. As
the child resds each 1tem, the program tells the tutor verbatim what to
say. The Oral Reaélng Item program, for example, tells the tutor to aak
the child to read a sentence {1.e., to aay-"Can you read th1s?"). If°

¢ the child has difficulty reading a word in the sentence, the tutor is
o linatructed to say "Go on." After the student has finished the sentence,
tutors follow the tutoring program's next steps exactly as they are
< presented to teach the missed words.
L]

The tutoring process employs frequent and immediate feedback as -
well as individualized pacing. Clyes, not answers, are given to the
child. Poaitive reinforcement 1s given appropriate to the ‘atudent's
responae to edch item. As the child works through each tpsk, the tutor
records the incorrect responses on 8 record chart, but the child 1s
never told an answer 18 wrong. The chrld first attempts all the 1tems
within a leason. The tutor teaches the child the missed items, follow-

y ing verbatim the 1instructions given 1n the Item programs, and_then testa
for mastery., The tutor usea theae teat-teach-test stepa throughout the
tutoring session.

-

~
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! Progruued Tdtorial Reading, designed to serve children in first
grede, has proved to be effective with children in the bottom quartile .
in natjonsl test score distributior in reading. Children are tested
. esrly in the fall by their classroom teachers. They are. then selected
to participste in PTR on the basis of their standardized test scores. °
, . Teschers are asked for their opinions abdut which children wopld most
.« benefit from eupplemental reading’ Eutor1ng to validate the select1on
. procednre ;
Scheduling the PTR students for tutoring 1s a joint effort by the
teactters, the' school princ1pal, and the tutorial supervisor, who closely
monitors the tutoring process. Each child is scheduled fof 15 mindtes
withWthe same tutor each day for the entire schoo] year. futors work
- either inaido the classrooms in a quiet copner or in nearby classrooms
set up éxolusively for tutoring. They teke the students to their—tutor-
ing‘atations and work for 15 minutes, escorting them back to the1r ’
claeerqone at the end of the sessions.
- ’ ‘e‘
. . Instruction in PTR is methodical and repefitive, yet 1t 18 con-
vy . ducted in an atmosphere of supportive warmth and interest between the
- ,tutor and student. It is essential, therefore, that tutors be both com-,
mitted to and capable of following thg_preacr1bed format and genuinely
e interegted in the children they teach,

t
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Prior to the start @f school, managemgnt tasks include prOJECt\
planning, staff recruitment and selection, and-materials and facilities
procurement. The project director assumes full and active responsibil- '3
ity for these tasks. After the project has operated 1n the schools for
about @ month, however, thé diréctor's involvement requires only about
15 percent tjme. Dai1ly management of tutoring is assigned to the full-
time tutorial supervisors who report direc#ly to the director.

1

. Yhe major management tasks for the PTR project d1rectog';re the ~
establishment and maintenance of effective channels of communication ’
_among drstrict personnel associated with the prOJect'and parents of’ par- R
ticipatlng'chllgien. The elementary school principals are the gonduit
. through whom project communications and coordination with teachers -
. and parents are channeled. They are responsible for the overall admin- .
istration of the project in their own schools. Since tutoring 1nvolves - .
.‘releasing children from the reqular classrooms each day, the project
ector must take special care to orient elementary school principals
< afid teachers effectively and enlist their goodwill for PTR. Effective
. communication with the principals lays the foundation for the working
relationship that will follow among teachers, tutors, and tutorial <
;- supervisors., If hlghAschool students are used as tutors, the project
S director must also work with high scheol principals and counselors to -
select and schedule tutors. . /

[EI{\!(:‘ ‘ 6 . b .- A
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L, The daily management of the tutoring is the responsibility of the
tutorial supervisor once the project is well uhder aay. The supervisors
monitor the tutors closely to maintain the quality of tutoring, ‘espe-
cially making certain that tutors follow the tutoring programs exactly.
Tutore should come to regard their supervisors as supportive resource
peraons on whomfhey can rely for guidance in tutoring techniques and
for solving general problems that may arise. ., The supervisors also
assure that student progress reports are given to teachers each week

and work closely with principals to maintain teacher support for PTR.

In general, problems are-channpled to. principals by the tutorial
superviaors through the proyect director, although in some 1instances
supervisors may go to the prxncxgala directly.

The communication, coordination, and supbort necessary to insure
pro ject dbccesé‘tnnthe schools are most effectively established by fol-
lowing a definit aeqbence,in project planning and orientation and staff
selection. To assure the principals' support and cooperation in 1nte-
grating_the project into thei® schools, the director orients principals
as soon 88 the project is awarded to theadistrict. The director makes
certain that the prxncigala understand the purposes of the pro ject
clearly so they can in turn communicate té the regular teachers and’ |
school parents how the project will reinforce classréom reading, not
supplant it. The director also redruits and selects the tutorial super-
visors early' so they can assist 1n recruiting tutors arfd 1n winning
teacher support for the progrem. The principals alsd are brought into
the tutor selection prodess and have final say over who will be hired.
This sequence of orientation, staffing,.and involvement clarifies the,
lines of aupervision for all staff members from their first contact with
the project. - ’

L J




5 . . R: ESYIMATING CdSTs
: (300 Students)
- RN ’ . ' \
! : . T Estimated Total ’
. . ' Number . Cost to Project
ANNUAL €D5T5 "
v Personnel ‘ 2 s -
Project Director TR b ’
Secretary to Project Director .15 5
Tutorial Supervisors - .
(dne for each 40 tutors) LY
Tutors: some combination of
Adult Paraprofessional .

(one for each 15 students) |
and/or . A
High School Students .

(one for each 7 studenta) *‘ . .
Facilities 3 ’ ’
Project Director'a Office
. Tutoring space '
Materiala/Equipment . ) 250.00
. ’ F)
Total Egtimated Annual Cost '
L] : ) \ . 7 N
- ADDITIONAL START-UP COSTS ' . :/
Peraonnel .
Project Director (June-August, 35% time)
Tutorisl Supervisors (August,”50% time)
& .
- Materisls/Equipment - A259.00
< ~
Jotel Estimated Additional Stert-up Cost .
"
, ! . , !
7
. " -
v * -
) . 'Y .
| L]
. 7/
- - | K , ("
See page 9 of the Project Selection Guide. .
Y .

2 If this salary would not be’oharged to project funds, enter zero.

&

3 Space mey be available within the district st no coatLto project.
Q , 1 2 4
ERIC : :
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PTR [RGANIZA‘TIDN

@ Adminiatrative personnel N )
P . f’rojeqt director and secretary (both 15 pergent time)
Tutorial supervisors (one for each 40 tutors)
v .. @ Instructionsl staff
Tutprs . ' -
- N X
@ 'Seven students every twd* hours for each tutor \

P ”» - ~ Y
~ \
., PTR requires a 15 percent time- project director and pecretary and
one tutorial supervisor for each 20 t6~30 tutors. .The number of tutors,
. depends on the number of students participating. A tutor can instruct
seven children every two hours. Tutors may be either sgult paraprofes-
sionals or high school work-study students, Adult tutors usually work
full-tilf; high* school tutors usually work two hours a day.

PTR is administered in the project schools by the principgls. The
tut‘orial supervisors are reaponsible only for the 1instructfonalyactivi-
tiés of the tutors. The principals govern all other aspects of the
tutors' time 1n the schools. Principals must therefore be thoroughly
scquainted with PTR and strongly.supportive. This arrangement -also re-
quires that the supervisors, and principals keep 1n’close contact with
each other.

El A ? :
s Tyhically, each tutorial supgrvisor monitors tuters in several
schools,¥the actual number dependipg on the number of tutors in each
building. When a aupervisor has responsibility spread over & large num-
ber of schools, consideration should’be given to the’samount of time
necebsary for inter-school travel in deciding how many tutors the super-
v’\sor should monitor.

fRIC. .. - e
' < :







'The steff needed for Programed Tutorial Reading are a project
director, tutorial supervisor;-and ‘tutors. A district 1 eecretsry
‘is ses) n needed by the directcrr, generally for no\more than 15
percent ~ .

~ The director recruits and hires the Yutorisl aupe_rus and tutors.
As the title suggests, the supervisor monitors the tutors acts as
project-school liaison agent. Tutors, trsined by the director and
supervisor, instruct the students and report their progress to thear
teachers.

L]

~ ‘ o

E

PTR Project Director *

4

The project director is most active in PTR prior to the start of
school and the actual tutoring. Once the project 1is successfully
launched,.dsily maenagement of tutoring is delegsted ta the tutorial

sq)ervi/ao; .

The diree®or, & skilled and experienced administrstor, must be a
self-starter capsble of setting and sttaining work gosls on his or her
own initistive. Prior to-project operation, the director is reaponsible
for arranging with principals for tutoring facilities, ordering meteri-
als, orienting principals and other administrstors, planning for parent
orientation and psrticipation, snd trsining. Humen relations skills
and tresining abilities are indispensable ssasets for the PTR project di--
rector. _/

—- After initial project stsrt-up, the director becomes primérily’

an on-call consultent and provides lisison for the project's.daily
operstion.— The director is kept in touch with project progress through
biweekly m: tinqa with the tutorisl supervisor and the director must
always be essible in case problems ansi'. . |

9. o 11 - !
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- ' ' T PTR.Jutorfisl Supervisor Y
. J ' . ‘

{ \' * "n ¢

‘

The tutorial supervisor should be an experienced, certified
professionsl respected in the distrrict for both technical competence
and sensitive leadership in sthool activities. He or she Must be re-
sponsive and open in dealing with other ple while remsining firmly
committed to meintaining high atandards For project operation. As the
liaison person between the school and the project, the supervisor must
be asble to estsblish rapport with school principals, clasaroom teachera,
and tutors. L -

During the summer prior to project operation the tutorial super-
visor plays a major role in preparing for fell implementation. L
After 1natruciion begina, the aupervisor'e main reeponaibility ’ia

monitoring the tutoring activitiea of as many ss 40 tutors, making aure
esch tutor follows the tutoring programs exsctly. The supervigor must
} be alert to difficulties tutors may be having and able to p and con-

’ duct in-service training sessiona to deal with them. Finally, the v
supervisor guides the operation of the project within the regular school
environment by working closely with each se'oool principal.

- v

: . o .12 ‘ - .




PIR Tutors or

3

The PTR tutor may be either an adult persprofessionsl or 8 high~ ’
school work-study student. The bssic requirements sre that the tutor be '
comfortable in close relationships with young children, nonJjud sl, °
and respectful toward children who may not initislly respond well to
the attention or the process involved 1n tutoring. Tutors must have an
attitude of resl concern about the students they instruct, yet not be
over-solicitous. The tutor plays an importsnt mode‘hd'g role for the N
students and so is selected for his or her canscientious industriousness
ss well as warmth and copcern. . *

The tutor must be able and committed to lesrn and follow the PTR
tutoring procedures without deviation. The tutor 1s slso responsible
for preparing weekly student progress reports and presenting them to
_ the classroom teachers. Therefore, he or she must be able to establish
repport with teachers without being intrusive or abrssive. '

13 -
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The basic materials needed for PTR are guidebooks end record forms
supplied in kits by the publishers of the bassl reading texts used in
the regular classroom reading program. The tutoring kits may be puy-
chased through the local publisher 's.representstive. One kit is needed
for eacb tutor. Kits are svailable for use with the following publlah-
ers' basal reading series: Scott-foresman; Houghton Mifflin; Harper &
Row; Ginn & C ny; Holt, Rinehart, & Winston; and MacMillan. Materi-
als should be ordered early in the summer prior to project implementa-
tien. - -

Other materials needed are pretests and posttests for selection of
pro ject students and evaluation. Six to eight weeks should be allowed
for procuring tests for a September project start. If the testing is
to be done by an external evsluator, he or she shodd be contacted
before tests are purchased.

An Alphabet Skills booklet which is contained in the PTR PIP is
the only remaining item uset in the project. This booklet provides
introductory material for children with no previous kindergsrten read-
ing experience, or who lack reading readiness skills.

-
-

CAUTION: New basal readers must be ordered 1f a school does
: not use pny of the basal readers for which tutoring
kits are available.

B
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, Programed Tutorial Reading's facilities needs are minimal. A% *

vacant classroqm and a quiet, 1solated classroom r are acceptable

tutoring places, thougly placing all tutors together inN\an unoccupied ’
classroom with adequat@¥partitioned space 1s more favorable. The chpef
requirement is that the space permit the tutor and child)to sit side by

side and provide guiet for uninterrupted focus on the ti oring instruc-

tion. The tutoring location should not be so far from Lhe regulsr, ’
classroom that a great deal of time 1s spent going to and from the\tu- .
toring sessions. Elepentary school principals ari responsible for
,providing space and furniture, &

r’ No special Furnltu’% 18 required for the project. Pairs of student
desks or tables and chaxré'shourd\be provided so that the tutor and
‘tutee can sit side by side,
! Furnished and equipped office space 1s required for the project

director and secretary. In addition, a meeting room for training

sesgiong must be available from time to taime. .

ERIC
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7 .
PTR GETTING STARTED !

-

If your district elects to implement PTR, and your application for
the PIP is approved, the project director will have msny plsaning tasks
.to complete before training and instruction begin 1n the fsll. The di-
rector's role is extremely important. The same person should csrry out
. initial tasks and subsequent troubleshodting. He or she should start
. in June on a third-time bssis to carry oyt the required stsrt-up tasks
within the time frame shown 1n the chart facing this page.

A -
.
o
l ‘
. '

A 1. begins work, secures office space, and familiarizes' self with
PIR.

I

igns project evaluation..

3. hires externsl evaluator or des

5. orders tutoring kits.

- 7. trains tytorial supervisors.

9. orients classroom teschers.

. = et
11. overseea selection pretest!ng.

o o 16 < *
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ADOPTION CRITERIA

INTENTION ¥

.

Select Programed Tutorial Reeding only if your school district can
moet the following project requirements: . )

F o THNSTRUCTION - .

“ ° Sq)plenoﬁnta regular clanroonk resding.

) Progr-! are followed verbetim by tutars.
o Occurs daily for 15 minrutee. .

MANAGEMENT /COMMUNICAT 10N ~

-

® Director enlists support of principals md;’t,eachen.
. ;Jbuly mansgement of tutoring delegated to supervisors.

- - o Teachers' judgment .in atudent selection critical.

(3
L}

ERGANIZATI.M
® 15 percent time director end secrétary.

,,V' o _lutorisl supervisor for every 40 full-time tutora.

e One tutor inatructs seven chl'ldren each two hours.

- \ -

EIQC~ - e . oo
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ADOPTION CRITERIA

-, CAPABILLTY

Select Programed Tutorial Reading only 1f ’ 3
. P
The following resources are avallable: M

PERSONNEL

® Project director 1s an effective administrator and trainer.

e Tutorial supervisor 1s a certifmed teacher, respect'ed 1n the.,
r district. *

e Tutors are conscientious paraprofessionals or high school ’
students. X ) \
MATERIALS/EQUIPMENT

- L)
¥

® One tutoring kit for each full-time tutor and tutorial 7super-
. visor..

S

FACILITIES v
e QOuikt gecluded tutoring space.

° Side-by-Ade seat ing of tutor and student.

-~ ~

You can meet the schedule for getting started:

® Project director working by mid-June.

o Evaluation arrangemen‘t‘s made by end of June.
e Materjals inventoried and ordered by-mid-July.

° Tutocial aupervisors hired and trained by end of July.

e Tutoring spad® procured by "nid-/August. . A
X »

' ® Tutors hired and trained by mid-September. . !

o Students selected by mid-September.

Q o . -
E lC o X 1 US. GOVERNMENT PRINTING. GPHICE : 1976 O — 201-303
T
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Pro;ect R 3
. Analysis and Seledioltlaii
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R-3 is a ngtivational project for all students 1n the seventh grade
( designedag ade essential reading and math skills by emphasizing
a¢udent diness, subject Relevance, and learning Reinforcement.
] { = Y
Students All students:in an 1ncoming seventh grade class
N . . participate in R-3 for three years, through ninth
, w _grade. .

® - Staff R-3 staff consists of a project director, a
- ‘- secretary, 8 curriculum resource teacher, three
. . conterdrea teachers, and aides for each class-
~ - room. Regular school teachers participate during
) the year the project 1s operating aqthelr normal
grade level.

Student/Staff Ratio £ach classroom staffed by one teacher and one
aide has up to 22 studew ¢ .
v * . ' A
Facilities Classrooms for each teacher are required as well
- as an office-for the project director angisecre-
tary and a curriculum resource center/office for
. . the curriculum resource teacher. R-3 classrooms
are carpeted (to’reduce noise), furnished with -
* sasily movable tables and chalrs, and decorated
/ colorfully.

’

. Instruct!éon Students attend three R-3 classes daily for
i reading, math, and social studies. R-3 utilizes
“Indavidualized instruction, learning contracts,
ames, and simulations, in addition to more
: * raditional methods. Once o twice a yesr R-3
students go on an overnight field trip which fo-
cuses on some current curriculum content. ’

. ; b - Q ' -
- -
. -Training " ' - Staff members attend a tuo-geek workshop prior to
. '., project operation. Daily planning ‘sessions and
- ! eakly staff meetings are also frequently used
i ' or in-service training. ¢
» '- 4 -
+ R " 1 .
Scheduling * Students attend their R-3 classes as part of Ll
. their normal school schedules, which include

elective courses and other required courses such

‘ " * as physical educstion. For special events or
. o~ - field trips other teachers are asked to release
LI ‘ R-3 students and are often invited to attend
themselves. . \
. “t
L% - = —_—
, Fof sale by the Superintendent of Documtm‘ U.8. Government Rrinting Office '
a Washington, D.C 20402. Per 8-part set; sold in sets only
Q \ Stock Number 017-080-01518-8 ,

EMC u. ' . ' é
e - 137 '
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low-income areas.

°
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TOPICS

v v
7 Project R-3 is one of six
for teaching reading and/or mat

page

Instructioh . .". ~o 0 o oL L 4

Management /Comaunication .. . . .. . .. ... ... . 6

. Estimating Costs . . . . . B e e 8
‘Organfration . . .. ... ......... . e 9

. Peraonnel,/ 10
Materiala/Equipment . . . . . .. . . ... O , 14

Focilities . . . .. .. ... ... ... ... .... !5

‘ Getting Start"'ed ........... - 16
o Oheektist L L L. e e e e " 18
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. -
projects selected as unusually auccessful
hematics to underachieving students in
Project Information Packages including detailed
guidelines for installing and operating these projecta are available
from the.U.S. 0ff|ice of Education to qualifying school districts.
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Timthy, a seventh grader, was really excited when asked his opinion
sbout Pro,]ect R-3 by a atudent reporter for the weekly school paper.

.

REPORTER-

TIMOTHY:

o~

REPORTER:

7
TIMOTHY:

What 'a differen} about Project
R-3?

Everything! Firat of all we
have cafpeting end tables. And
we get to play a lot of games
and work on contracts. 1 chose
my hest friend to witness the
aigning of my contreet. We
have en side who is always
around to help. Beat of all,
we get to go on 8n overnight
tript I'm sure lopking for-
ward to that.

Is there “anything you do not
like about R-37

» hd

{
Well, the teachers and. aides
visit our perents at home.
They’re npt used to this ides.
It wasn't too bad though, be-
ceuse they talked my parents

into letting me go on the' , )

overnight trip.
4

N S
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PO Project R-3 . .

*Project R-3 is s motivstional program designed ‘to upgrade essent1al
reading~end math skills of junior high school atudents. It emphasizes
student Reediness, subject Relevsnce, and learning Reinforcement 1in s
lsborstory environment. The entire incoming class of severith graders is
involved in the project .fer three yesrs, through ninth grsde. A tesch-
ing team of three content area teschers (reading, math, and social
studies)--the "cadre staff"--stays with the project students for the
duration of the project. Regular reading, math, and social studies
teachers join the project stsff during the year the project is operat-

ing 8t their normal grade level. .

The R-3 curriculum integrstes reading, math, snd socisl studies in
such e way that skills learned 1n one clsss are prscticed and reinforced
¢ in snother. One besic premise of R-3 18 that students learn only when
they are motivsted. The staff 1s therefpre encoursged to tesch eclecti-
cally, using instructionsl techniquyes such ss contracts, games, and sim-
ylations to motivate students and sssociste learning 1n school with
real -worldsitustions. Individusl and sm&ll group instruction is pro-
wot¥ by ‘continual use of disgnosis snd prescription, insuring that
. students spproach assignments at levels compstible with their developed
gbilities, ) -
. K ) N T
Once or twice during each school ggsr, project students participste
in an overnight field trip--celled "intensive 1nvolvement"--thst focuses
on an extended clessroom game or simulation with specific problems to be
-~ solved. These intensive involvement trips submerge the students in the
situations needing resolution and are often the culminstion of weeks of
preparstory clssswork. Nonproject staff and parents sre also usually
invited on the trips, a prdctice which builds support for Project R-3
throughout the school snd community.

The teacher-to-student ratio in R-3 clssses is no more than one to
22, and a peraprofessional side 18 assigned to esch project classroom.
The lower teacher-student rstio snd the three-year involvement of the
students enhance project cokesion and reinforce ita other motivational
aspecta. ’

N

Project Origin o

Project R-3 wes begun in San Jose, California, in 1967. 1t has
since been replicated in seversl other school dlstricts across the
country. ;

B ) o

3
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Project R-3 involves an entire.incoming Junior high class of
seventh graders im a three-year program in reading, math, and social
studies. .

R-3 interweaves many 1nnovative instructional approaches, such
as contracts, diagnostic/prescriptive teaching, games, and simulations,
among traditional teaching procedures in order to motivate students
towart higher achievement in basic skills. These techniques, 1individual
attention, and the close coordination between project teachers provide
students with a new perception of the relation between academic activi-
ties and the world outside the school walls. 4

Junior high reading, math, and social studies classrooms are color-
fully and attractively redesigned as learning labs for Project R-3.
Students attend one class each in reading, math, and sorial studies (in
addition to other school subjects) and are pleced into beterogeneoua
groups of about 20 for the R-3 classes. During their three dsily pro-
Ject class periods, they may work alone, 1n small groups, or as a unit.
A paraprofessional aide helps each ptoject teacher, allowing a large
amount of individyal diagnosis and prescription for each student. During
their nonproject time each day, students participate in classes such as
‘gscience and physical education to round out their schdol programs.

3
R i .
- \
|

. 2 )




Each R-3 teacher instructs four or five class periods a day of
resding, meth, or social studies. A common preparation period 1s re-
served for joint planning with the gther’ project teachers 1in the same
content ares. The curriculum resource teacher and, in the second and
third project years, the cadre staff often act as team leaders in this
group planning, supplementing the training teachers rec&ve 1n working

: as a team, an uncommon and new experience for teachers accustomed to -
self-contained clessroom teaching. In their weekly total staff meet-
ings, teachers carefully integrate their subject areas and teaching
strategies so students will experjence coheslon and relevance 1in their
learning activities. This coordihation among R-3 teachers allows skills
introduced in one su ject area to be practiced and reinforced 1n others.
The curriculum resource teacher enhances’ this coordinated spproach by
informing each. sub ject aren. team of what the others are planning. Read-
ing, math, and sdcisl studies are thus woven into-an interdisciplinary
.curriculum design that motivates and reinforces learning and connects
school to the’ real world beyond the classroom. The intensive 1nvolve-
ment field trip for two or three deys away from the school 13- designed

e

~

both to be a culmination of previous project classwork and to bring - T
students, teachers, and aides to closer norkmg‘felat‘onehxps. !

To bring ebout the unified nature of the R-3 content and method,
more than just cooperative planning 18 needed. Such instructional
- techniques as studegi learning contracts, diagnostic-prescriptive o b
teaching, simulatioms, and gaming are gradually introduced to R-3 ) ’
teachers, yho inco?)orate them into therr 1nstructional activities as
soon and gs often ds the¢ feel comfortdble using them. Individual and_
small grolp instryction is' supplemented and reinforced by these alter—
nate techniques end through the use of a.variety of commerciasl and .
project-mede materials selected to accomodate the individual differ-
ences in ability and learning style among students. Finally, R-3
teachers and aides visit students' homes twice each year to encourage
parent involvement and rbinforcgent of learning.




Aruitoxt provided by Eic:

ERIC

.

~

Project R-3 requires an open and demotratic type of management
interwoven nlth close communication amnng all persons associated with _
the prOJect. The management ‘of Project R-3 18 the responsibility of the
project director, although some management tabks are delegated to the”
curriculum resource teacher or shared with the building principal. The®
project director provides overall leadership for R-3 by setting the tone
for the project, supervising and evaluatxng project staff, giving admirry
iatrative support, and carrying on project relations with the rest of
the school and with the community. Upon sppointment, the director es- ! -
tablishes communication immediately with the school pfﬁncxpal, who works
closely with the project director, making sure _the” project interfaces
smoothly with the rest of the school and the community.

’ The most cruciel task for the project drector p prxor to prOJect
‘\\)’:=Q§>gp-ratxon 18 to enlist the commitm ‘t and support of the principal.

ince R-3 1s carried on within the ncipal's normal Jurisdiction gnd
because the principal yields to th §§;0Jedl diréctor responsibility fog
training, supervision, and informdl evalustion of part of the school's
reqular staff, R-3's success 1s greatly 1nflugnced by the rapport the
director can establxsh with the principal. The practices of chatting
daily with the school principal akout the plans of R-3, and ‘gettingr ¢
principal approval of project cpmmsmacations to parents and students
and of material purchases, help the project director get the princxpél
involved supportively. ,

)
/

g




Internal pfloject management falls into two functional categorxes.’
The pro ject director monitors amd supervises the instructional activi-
ties of the projeet teachers, often garnering topics for in-service
training from the weekly visits he or she makes to each project class-
room and from daily common preparation meetings. The director's other
management function (along with the curriculum resource teacher) 1s as
facilitstor for project activities, such as the intensive involvement

\ .field trips and the home visits, which project staff conduct twice each

year.

It is of paramount “importance for the project director to take
greet care to include project staff as fully as possible 1n decision-
making. This 1nvolvement helps both to make the project operate more
amoothly and to maintain high staff morale.

»

The attitudes of nonproject teachers in the school are important

to the success of R-3, as they will be called on occasionally to release
project students from classes for. such activities ae field €rips, or to
Join project activities themselves. They may also be participating 1in
the second or third years of the project. Therefore, effective communi-
cation’ and coordination with nonproject teachers 1s a crucial aspect of .
project managemept. The project director, reinforced by the principal,

/ must set the atmosphere for positive project relations with%nonpro ject

. teachers from the wytset by informing.them of the goals of R-3 end
pointing out the benefits that should accrue to the whole school as &
result of project success. :

v
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. . R-3: ESTIMATING CosTS | .
(Nine classrooms, 264-330 students) | ¢

Estimated Total

. Number Cogt to Project
ANMUAL COSTS P ' !

Personnel ” ?"
-Proj Director’

. Proj Secretary
“ . ' Lurriculum Resource Tebcher
Cadre Staff Teachers
Instructional Aides
Training.Stipend for 9 1
* Teachers and 9 Aldes (one week)

2

-t

700 ND N b b

Facilities ° s
i Project Direc or's Office 1 -
Curriculum Repource Centers 1

. Classrooms . 9

.

-~ Materials/Equipment 7,560.00

Other .
Field Trip, Parent Involvement $ _10,000.00

Total Estimated Annual Cost ' ‘ ' :
: 4

~ 4 . .
ADDM IONAL START-UP COSTS , _

Personnel
Project Director (May-August, full time)
Curriculum Resource Teacher (July, Augugt }

Facilities ~ . '
Classroom carpeting, 9
non-standard tables ' ’

Materials/Equipment : 3,675.00

Total *Estimated Additional Start-up Cost

R 1,:See page 9 of the Project Selection Guide. *

:
:§‘;’ .
TR AN <

Twelve—mnth.year. .

Space may be “available within the ¢1strigt at no ‘cost to prOJectL

4 Start up costs recur for six new classrooms per year during the
second and third years.

"El{llC | 1468
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R-3 ORGANIZATION :

¥ A}
e Adeinistrative personnel .
Project director, secretary, curriculum resource teacher

e Instructionsl staff
Three cedre staff teachers
Non-cadge stsff teachers
One instructional aide per teacher

e 330 students with nine teschers, five class periods per day

Project R:p requires a full-time project director and secretary.
A full-time curkiculum resource teacher provides support and materials
for the clessr teschers. Content area teacher teams include one
cadre staff teacher and reqular school staff teachers. Each teacher
is aeaigted by an instructional aide.

All 1incoming seventh graders are enrolled 1n- the project, and nd
clasa has more than 22 studpnts.

)

The project director and the curriculum resource teacher work

‘ closely with the instructional staff to provide as much "logistical sup-

port and assistsnce ss necessary. The director performs project -school
liaison duties and maintsihs close communication with the schodl princi-
pal. The curriculum resource teacher supplies teachers with péiterisls,
demonstrates new techniques snd equipment, coordinates the tent ares

tesms, and develops in-service training units.
. L4

The content area teacher teams.meet daily fér planning and sharing
ideas. The resource teacher often attends these megidngs to make sug-~
gestions, act as moderator, snd coordinate instructidnal plans across
tesms. The entire R-3 staff, including aides who have many instruc-
tional duties and are not merely clerks, meet with the director once
e week. The director frequently uses {he staff meetings to discuss
points or issues observed 1n/h{s or ber visits to project classrooms.







The R-3 ataff cdlﬁriaoa a full-time project director and secretary,
teachers, instructional @ides, and a curritulum resource teacher.

. = L Project R-3 can be successful only to the extent it is stsffed by

- icated snd skilled personnel. The project director must be experi-

/ enced in staff development and have both teaching and edministrative

experience. The curriculum resource teacher must be skilled in games
and simulstions, developing curriculum, and presenting new materials
snd idess to staff, Project tdachers have subject matter expertise and
are confident of their sbilities to mester new techniques. Fina)y,
instructionsl aides, representative of the student population, serve
as assistants to teachers and students.” -

.

. R-3 Project Director’

The full-time Project R-3 director carries complete responsibility
for project implementstion and management . Tho'pefson who assumes the
directorship should be resousceful and self-motivated, experienced 1n

_ tesching, stsff development, a d administration, and capable of estsb-
limhing and maintaining effective relationships. The director must be ,
comitted to high standards, and enthusiastic sbout the goals and meth-

*_ ods of Project R-3. It is mandatory that the director be someone well -
established and respected 1n the district, for the director's prior
_reputstion will have a major impact on how the project is received.

»

- Mpopointed immedistely upon the district's reception of proposal ]
. approval,, the project director spends the spring and summer prior to v
N project operation acquainting the district and participating school
stsff with R-3, arranging for project space and materials, selecting
project staff with the principal, orienting the curriculum resource
4 teacher,-and preparing for the intensive staff training and psrent i
volvement programs. From the inception, the district must grant the
project director the author}ﬁy and meanis to accomplish these tasks
that bear so directly on preject success.
. —
During the achool year, the dxftctor continues to manage project
- '14§,,.logistics and to keep the project faborably visible. He or she keeps in
constant contact with the project classrooms by holding stsff meetings
each week and visiting clagsrooms at least once,a month. The director
oversees the work of the curriculum resource teacher and prepsres and

congucts the in-se raining program with the curriculum resource
. teacher es-needed/ Through daily conversations with the project school
principal, rector maintains open and close cogperation with the

rest of the ool's programs. The director promotes parent awareness
and involvement through dinner-meetings at the school, home visits by
the teaching staff twice yearly, and trips for parents to visit field
trip sites prior to the Intensive Involvement trip. *

-

ERIC ' 11
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As the of the year approaches, projsot evaluation and planning

for the next r become primary concerns of the director. “Included in” -~

these planning activities are ths enlistment of tegchers far the next
school year end the soliciting of funds for work updating or revising ®
curricular materials during the summer.

.

4

R-3 Teachers

Teachers for Project R-3 are recruited from the existing schaol
staff to the extent' possible. The participating teachers should have
several years of experience so they are mature, confident of their
ebilities, and well organized in planning and instruction. In addi-
tion, R-3 teachers are typically warm, supportive indiviquals who are
inclined toward innovatiom and teamwork.

In meny respects, teaching duties in Project R-3 will remain as
they have been. As the project progresses, however, new ingtructional
techniques and ways of interacting with students will be introduced.
R-3 teachers are expected to incorporate these new techniques inta
their classes only as rapidly aa they feel comfortable with them, but
they definitely are expected ta use them. Perhaps the greatest change
{: gtyle for participating teachers involves the cooperation and

amwork necessary to integrate the reading, math, and social studies
curriculum. Y .

One teacher in each of the three ctontent areas is hired as part of
the cedre staff. This group of three teachers stays with the project
stydents throughout their three-year involvement. In addition to normal
teaching dutie€ in the project, these teachers assume some responsibil-
ity for introducing incoming regular staff teachers to the project goals
and methods during the secand and third years. They are expected to
become expert in the instructional techniques used in R-3 and to estab-
lish special enduring relationships with praject students.
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R23 Instructional Aides

The instructional aided are vital assets to the R-3 classroom.

‘® Theirgmajor responsibjlities are assisting teachers 1in the planning

- and menagemegt of student activities arid assisting students with their
assignmenfs. Aides perform clerical dutdes such as preparing game
boards and bulletin boards, correcting pap€rs, and running audio-visual
equipment. However, the majority of their time 13 spent moving around
the classroom helping students with individual and small-group work.
The aides must therefore have competence in the subject area for which
they 've bdken selecbed. As a general rule aides must have a high school
diploma or its equivalent. .

Instructipnal aides are expected to fill many of the same roles as
tgachers. They must learn how to operat’e as team members and are ex-
pected to attend ald be actively 1nvolved 1n all 1n-service meetings.
During home visit week, the aides play a.pivotal role 1p the project.
‘Since many of them e from the same community as the students, they
often pave. the way effective parent-teag munication. ¢ °

.
L]

urriculum Resource Teache

- / -
cuvigulu.m resource teacher plays a sbpporf rdlé,\f‘md.he R-3
tional Btaff and the project director. Respgnsible directly
the”project director gahe or she 1s a certified t er with a strong
packground 1n junior “high curriculum development. The resource teacher
/ frequently conducts in-service training sessions for -the project class
room teachers. Occasionally, the prdject director may call on th&> ._

. project to visitors. . .

The major résponsibilities of the curriculum resource teachers are
0 ®eep abreast of current curriculum 1deas and materials, to relay rel-
vant information to the teachers, and to coordinate gaming/simulat ion
dctivities among thef three teamg. Frequent conversations with publish-
epresentatives, attendance at workshops, summer revisions td the-
ohe¥ and simulations, and demonstrations of equipment and techniques
help\to keep the curriculum resource teacher abreast of new materiali.
and 1deas. At teachers' component meetings the curriculum resource
teacherfsuggests activities (keeping withan the philosophy of R-3) which
seem to fit into the lessons teachers plan. s« The curriculum resoyrce
teacher doesn't always play a leadership role during the component meet-
gs, but acts as a catalyst for new 1deas that will mqtivate children.

. | ‘ e
v . ]
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resource teacher to handle administrative tasks, such as explainihg the-..'

i




The heterogeneous grouping of students’in Project R-3 requires
that* a wide selection of materials appropriate to varying grade levels
be avallable. A wealth of commercial materials and equipment 1s pur-
chased and distributed amoﬁq the reading, math, and social studies teams.
These materials are selected.by the proJect-des1gnat%d teachers prior

to .the summer vacation and are purchased over the summer and throughout

the year. . -

Other materials used in Project R-3 are the games and simulationg
developed at'the originating site. These materials are 1ncluded 1n the
PIP for teacher use. Farly in the project year, the cufriculum resource
teacher Matches the games and simulations to the skill objectives. Thky
are elther adopted as 1s or adapted by the teacher teams.

. Clasgroom textbooks used as part of the regular school curriculum
are 1nco€%brated Inte the R-3 program. These books are purchased by, the
school and are supplemenféd by the games and simulations, commercial ma-
terl.@fnd teacher-made contracts. In addition to supplying classroom
text 3, the school also provides basic classroom equipment and Sup-

plies. A .

-
3 , »
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Because teachers 1n Project R-3 utilize learning centers and a
varlety of games, simulations, and commercial materials, and since Space
15 often rearranged to accommodate large and small group activities,
teachers do not share classrooms. It 1s assumed that classrooms are
already provided for each of the school's existing teachers associated
with the project. In addition, the project tequires a standard class-
room for each cadre staff teacher, a meeting room, and fully equlpped
offices for the project director, secretary, and curriculum resdurce
‘teacher. If additional spact for these personnel 1s not available 1in
the school building, temporary classrooms and offices near the other
R-3 classrooms must be 1installed.

“

Project R-3 employs a”laboratory-type classroom environment
highly flexible, attractive, and readily adaptable to the use
and a variety of other activities. The project therefore furgishes each
classroom with hexagonal tables, chairs, and carpeting to enhfince flexi-
bility and reduce noise. As the project moves on to the nex

Eventually each seventh-, eighth-, and ninth-grade classroom 1s rede-
signed to create a laboratory-type environment.




g . R-3 GETTING STARTED .
4

L)
If your district elects to implement R-3, and your application for .

the PIP is approved, the project director will have many planning tasks

to complete before training and instruction begin 1n the fall. The di-
rector's role 18 extremely important, The same person should carry out
initial tasks and subsequent troubleshooting. He or she should start

1n May on 8 full-time basis to carry out the required start-up tasks

within the time frame shown on the chart facing this page.

'

1. begins work, secures office space, and familiarizes self with
projech. . v

|

3. hires external evaluator.

5. surveys available materials, equipment, and facilities.

Al
|

7. .arranges with principal for space.

9. trains the curriculum resource teacher, who begins 1in July.

11. assists the principal with scheduling teachers and students.

Q .

E MC : 16 -
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Project R-3
ADOPTION CRITERIA

INTENTION P

Select Project R-3 only 1f your school district can meet the fol-
lowing requirements:

INSTRUCTION . . -

/ .
. @ Involves an entire seventh-grade class in a three-year program
(through grade nine) in reading, math, and social studies.

e Students are grouped into heterogeneous groups of 20-22 stu-

. dents. ,
- -
® Gawea, simulations, learﬁing contracts, and mdxgi/dualized
inetruction are incorporated into the regular curriculum.
e Takes place in a laboratory-type classroom setting.
MANAGEMENT/COMMUNICATION

e 1Is a full-time, complex responsibilhy.
s ® Entails extensive principsl support.

® Involves extensive parent involvement.

s

ORGANIZATION _ '

® Ffull-time project director, secretary, and curriculum resource
. : teacher.

@ Three teams of teachers, one in each content area.

® Msximum of 22 students per cleaas.

ERIC
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Project R-3 s

, ADOPTION CRITERIA

CAPABILITY

Select Project R-3 only 1f

The following resources are available:

PERSONNEL P
®. Project director 1s an experienced teacher with administra-
tive and teaching experience and an effective planner.
1 4
® Teachers are experienced and open to 1nnovation.
e Instructional axdes are competent 1in reading, math, or soc1al
studiea
J
. ® Perspnnel are supportive, warm, and responsive with students.
; .
- ?
MATERIALS/EQUIPHENT
. ® Wide variety of commercisl materials for varqu d)ility
. levels and learning style 18 Belected.
® Include games, simulat 10n8, and contracts which must be adopted
> or adspted. “
[ 4
FACILITIES -
® Office space for the, pro_]ect dxrector, secretary, and curriculus
resource teacher.
X -
® Carpeting, table, and chairs for each clessroom. !
I3 .
® Classrooms for each R-3 teacher.
You cen meet the schedule for getting started: *
v ~ {
®. Project director working by .early May. .

e

1 \
ERIC
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School staff end parents oriented by mid-June.
Materials/equipment/classroom furniture ordered by mid-July.

Staff selected by end of July.

Students grouped and scheduled by end of August .

"' 157 v’

19

7 U S GOVERNARENT PRINTING OPRICT 1976 O — 201-302

A




