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College compositipn teachers should get to know
studeﬁts as individuals'through such methods as talklng to them
outside’of e€lass, holding ‘teacher/student conferences and in-class-
writing wvorkshops, and. vorking with thea jin small groups. Teachers
"also neded to know all the)iSan about their students as a group of
learners who are experiencing the crises of late adolescegce., After-—
trying: tQ identify who their students are, teachers negﬂf$o develop a
framework for teaching the elements of composition in systematic .
manner; dne-such framework involves the teaching of invention,
arrangement, and style. Tefchers should help students find ‘and
» Structure the information they need, gi e them constant practice in
writing, help thea learn to write for an' audience, and stress the
pleasure that comes in writing. Pinally, teachers should realize
that--as is siuggesteéd by student responses to an informal survey--a’
teacher's positive attitude and enthusiasa may bée #ie most critical
factor%.1n~not1vat1ng students to write, (GW)
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e Vygotsky says, "A true d full understanding of another's .
wJ thaught is possible-only when we: understand its affective-

nl g charge that is too strong to ignore, .

volitional ‘basis,

"but if I think about,it t00 much before Monday.morning, I
-

get the ‘Same fee11ng I get before a dental appointment-~

~—

at eight o' cﬂéck I'11 have tp gb, but I sure won't be ready.
‘> "How could I, or the university where I teach, or 'the educational nt
system for that matter, thlnk'that I could become attune to the

affectlve-volltional basls of seventy-two 1nd1v1dual reasons

>

for writing? Vincent needs to know that I don t share the
. v prejudice that he wr1tes about in every?paper because his .
. world is so full of it. Mary can't possibly make another D., ' g
1‘3 Norman has. only enJoyed writlng one paper in his life, the ‘ i7 !
" time I 1et him "free- asioclate. (As he puts it, he's ust
;; now really §otten into Freud. I dare not mention~Jgng to“
him.) Géorge can't understand. why when’he tries his hardest,
}he_can't:make his writing turn qut like that of E.B, White,
v And Mark hopes I find it reassurlng that my standards are
‘conslstent with those acrpss the country. He ha*already
| taken Freshman Writing once at another unlversity, and he igs
/“ . maklng the same "grade 1n my clase he made there. Seventy-two
students--seventy-tWO reasons to wr1te. An awesome responsi-

< plllty--but one I cannot escape. Thlnklng about all of this

the other -day, & reallzed that thlS sesslon is mmnamed It. , e
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. .probhbly should be called "Motivating Teachers to Teach.”

Let me creat¥ a hypothetical situation for a moment. _ .

[ . ¢ - ™M 4 &

Imagite’ the first day of the first semester of the first year
- - , : .

of a student's college career."Picture éhe standard setting:
- Trows of Ftudenté. quiet because they do not know each other
well enough yet“to venture conversation, faciﬁg'feacher, not
quiet because the studgntS'will~g;t the impression she has |
nothing to say. -Who has the greatest number of questions in
-that situation? And, if Suspended judgments have anything
-%0 do with mqtivat}o;. whose judgFénts are the most_§uépenqgg?..
.hif:I am typicél.'I.will try té dée‘my/:;n experiencé to
k{j answef these two qﬁestions. I probably have the most -
‘ ques'tions that figst day, because I have been %here before

‘and know the right questions to ask. “Will this semester be

. . . 3
different? Is it in fact a chance te start over? Will I

acdbmpiish what R intend to? Will I be able to'motivate the
si‘?ents before/me? Most of the students will be sitting there .
i , . . ’ .

with very few.questions, éxcept maybe wilfthis person §$

4

équ or ﬁatd. and will I be able to get a gd%d grade. Most of

> their questions are already answered: another compasition *
. . ' “ » . ’

course like all composition courses in which I will oﬁcelégain \
¢ - . . RN

, learn the difference beﬁﬁeen a noun and a pronoun, trust to

. , , \
luck, that I'1ll Pe able to catch most of\my spelling errors,

4

hope- that I redfember enough of the punctuation rules to get

-

*'  through, and be ‘able to come up with finished products that will

LY

. get me out of here.

"
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Now, wha't about suspended judgments? The teacher has been
there before; therefore. he probably feels that he has a
pretty good grasp of most of the answers to h1s questions.
On the other hand. the relationship between the questions that
the students are asking and what writing as an activity is
about are’'so far removed from each other that those students
: “on that first day of the new semester might as well be
| kindergirten children on the first day of their first year,
without the plaid dresses of* course. At that point, if the
students knew the rlght questlons to ask’ about writing, they
would have no answers, Perhaps 1t is they who need the least :
motivation of all--they are there. to the end of the semester.‘
gpen to whatever happens in the class. To the extent 1} J
we as teachers can rea}ize who our students are. at our
sub;ect matter 1s. and eyen that we have a sub;ect natter. and -)
to the extent thgt we'can involve the students in our "grand .' - ’
and ultimate goals," the motivations are built in. ‘
We hurry in all d1rect10ns' through the book, baok to
.jthe baslgs. past the literacy crisis, and home to grade papers.
| My central question 1n tnlnklng about all of these journeys 1s
- . do they always start in the.r-ght place? w1th the 1ndiv1dua1,
student° I find 1t dlfflcult to accept that we teach ertlng s. .
the Same way no matter-who the students ‘are or what they-care . \
'about I knowvtoo well from gtudies of self-fulfilling prophe31esh
that.my W1111ngness to suspend judgment and my w1111ngness to' - .-“

belheve that everyone can be{helpéd to find what he or she hasr
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to.say determines my effectiveness. Stbdents must‘be fféé'to'
. develop a sense of themsélves. I think it is important for
students to adopt‘the persona'of “student, but if we have
altbrnatlves available in our. classrooms. the students
Participate in the creation and re-creation of that persona.
And when we assess what is happening in our clagges, we have
' to be w1111ng to percelve what actually is happéhlng, not

our preconceptaons of ‘what should be happening, a feat of
.’

. -, ) ! , - ! * >

“ honesty not easy to achieve. The. best-ways I have discovered

"~ to get the know the students as 1nd1v1qua1s is to talk to them
» outsi of class, to make conferences an integral part of my

teachlng and to assure them by remlndlng them often that
they argfwelcome in my office whenever I can help. to~ have
'fniclass writing Workshops,during which thex,work on their
papers while I circu%ate around the ‘room, and to work in
small groups often, groups in which I too participate.
‘ I can;see nothing wrong with our having- those "ultimate
goals" 1I mentioned before, providing we remind onrsélves that -
the students see the work on a day-to-day basis. 'The knowledge. -
that they conceive of their tasks as . da11y makes it impossible
to, embark on’ what John Holt has called -the “one-wa& don t-
e look back it's-%00- awful“ strategy. Our students -do not
know if they are goed writers or not. We.have to help them
Q‘to be honest about their writing. That means giving‘up some .

"’of our-autonomy and doing so willingly. That means answering

'?/wljhé question, "Will you be disappeointed if I only turn in threé
. ' . _ !
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pages”" by another question, "Will you be?"

- ) Beyond knowing our students as 1ndividuals. we need to
knbw all we can about them as a group of learners, if our °
,students are more interested in the character of Darth
Vader in "Star Wars than in Hamle}t, we have to be willing E

"to let them be. We have to knew, for example, about the ) 1
- ffeshman_rites of passage, so eloquently described in James
L. Kinneavy;s recent article in Freshman English News, ’ -21; d
" .- - "Freshman English: An American Rite of Passage.“? that, ’ '

-

the'college experience embodies three of the seven basic

) crises: social puberty, advancement to a higher class,

. and occupational specialization. We have to know the work
done by Erikson and'given validation by James'E, Marcia in | I
- his study, "Development and Valldatlon of Ego-Identity

Status."uthat for the period of late adolesceﬁce with which

we deal there are four levels of ego-ldentlty 1dent1ty
. achlevement in which' a student has experlenced a crisis ' »

period and is oommitted to an occupatlon aAd ideology,

‘ ]

identlty dlfruslon Ain whmch a student has not made a commitment S

. regardlng occupation and is unlhterested in ideologicalﬁ't‘ters;
- ‘s *
‘e moratorium status in which a student is in an active struggle e

to maks commltments, and foreclosure in whlch a studeht Lt

expresses oommf%ment w1thout experlenclng a crisis. And

because of the 1evels. we' have to be willing to accept a

) -
P ¢ - £

varie;y of topios in any set of papers. from "What 1s‘Reality°' -

‘ €

o "How Can I Avoid the Freshman Ten (Pounds, That Is)." knowing °.
.that each paper mgy have as much significance to the wri ter as. . .
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the 3ther. regardless ‘of how trivial it seems to us.

Having tried to identify who our studentg are, I want
to talk about those *grand and ultimate goals. ‘I think ,
those goals arg_very 1mportant-—in other words» what ouk

subject is. Otis M. ‘Walter in a.rsexcellent article on

-starting points Has‘this to say, "What a.man means by rhetoric

has - sometimes led to great and sometlmes to petty systems of
rhetoric.. When one deflnes rhetoric as ‘the art of ornamenting >
a composition, one can hardly reach the heights achieved by
those who meant by rhetoric the art of giving*‘trenéth to

truth. or thg means of preventing misunderstandings. or. even,
the art of discovering the available means of persuasmn."5 1

We need a ﬂramework, a guiding sense.of where it is we are

going. and'we need to share that sense with our students. .

If they do regard our classes on a day-to-day, task to-task

basis, imagine how ‘bizarre our sometimes catch -as-catch-can”

_assignnents mus't s;em to them. Our definition of what we

teach will determine the value of the outcome.
‘ I suspect that there are many good, frameworks. In'my own

q}ass I simply use invention, arrangement, ‘and style becau#e

. this framework prov1des a way of approaching in a systematic

f&shion all of- the things that I think are connected with

comp031tion. Invention opens the way to creating exercises .

Y

" 4n free writing, streamrof-consciousness writing, brain-storming.

‘and also exercises which develop patterns of thinking: Burke s

~Z

pentad, Young. Becker. and Pike's particlé-waveqfield. and others.

f'.

N
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Arrangement opens the way  for analyzing the commi tment and L

response'a writer makes in a oaper or a paragraph;,both~in
students’ own writing,and in-the writing of professionals.
And finally, style provides a time to talk ahout ani to work
‘on revising and editing in particuilar. The most frustrating
thing about teaching‘writing is that everything should be.
thought about all at once on ‘the.first day. Since that
cannot happen,_since ianéuage forces a partiality on us,

I think it is .important. for the students to understand our

pattern for the approach to teaching writing

‘ 5.M. Halloran in "On the End of Rhetoric, Classical

and Modern 6.descripes a world that is no longer lﬁowable.
.

Givén a world that is to longgr knowable, the roles of the

’
a world in Which ealch Zf us mzyt articulate his own world.

teacher and the students in a class have to change. The

teacher can’ no, longer dlsseminate 1nformation.solely. but
~ ] ¥

has to assume the role of helping students to find the }
information they needfand to structure that information.

» The teacher must stréss that there is no one answer to a
given problem, but many answers, and he must help the student
learn to choose the answer needed at a particular time. .
The student ‘must be motivated by thp need to discover a plece

”

of 1nformatlon because it is useful to h1s own work,
. Students should not be made to feel alone. We‘often
label students as bad writers, but .the reality of the situation'

is #hat most students come to us as non-writers, And since
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the ofily differencé between,a wrlter and a non-wrlteq is that
a writer writes, the most’ 1mpoftant thing to be done in a
writing class is to insure that students qrite. with writing.
defined as an action 'not gg\ng through the mOth?S One way
of 1nsuring writing that I use 1n the classroom is the in- class
journal ten/minutes of wrlting in c1®ss on a topic of my ‘Bl

\

'ch0031ng or theirs. I use this procedure to glye practlce

- in personas, tones o?ganizational patterns. free writing y

‘= ]
"1 also bélleve that it ig 1mportdnt that a student

dlscovzrrhls relatlonshlp with an audience, a relatlonshlp
that Kénneth Burke has descPibed as “an arousing .and fulfillg
w? »

ment of desires, more simply commitment and response

'to that commiyment. Finally, I think we too often’fail

to stress the pleasure that comes in wri'ting, of becoming-
through‘our words, and that is something the students can
take with them beyond the next four years to the rest of.
their lives, whether they use writing for a letter to a
friend or an article for a scholarly journal. '
Last of a}1, I want to talf about the most important
part of motivation. the teachep. I did an informal survey
with my four classes, asklng +hem a variety of questlons

r'egarding their own understandlng of Mhat motivates Jhem to

v

’ write, an’ understand1 remember that might be quite dlffere?{

fro\m the reality. I was not 'surprised by the ‘results of the

questionnaire. . Answers to most items varied." Some felt that
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the essays_in the'antholo“gy motivated ‘them td write; others

-did not. Some fqlt that shar1ng the wr1t1ng of their ;’
'classmates motivated them to wr1te. others did not. Most

greed they "Iiked- to be given an aim for their wrltlng.‘

but they wanted to-benfree to-specify the topic. Most suzgested
there should be a variety of act1V1t1es in the. classroom,
although most of their suggested activities were'thlngs-we
‘had done. Most liked the in-cless journal. .Butg only

three out of the seventy-two said that the teacher had

nothing to .do with their motivation. The'word repeated over 2/

.and over to describe the ideal teécher was "enthusiastic.” ,
’ .

. Even more ind1cat1ve were their commentg . -

"A teacher's attltude does affect my 1nterest 1n writing,
ke
in that my’ creat1v1ty is based on the teagher's disposition.
. A teacher who is easy to communicate wlth lessens the

constrlctlng bonds of the frlghtened mlnd which easily ‘//

#

becomes inhibi ted.". : B
- "1 enjoy a teacher who gets really interested-in her

students ;%d enthusiastic about teaching. I like her to

suggest topics rather than make us write on just Qne subJect

The }eacher should have aghgien m1nd upon - readlng the papers also."

"An 1deal attltude would be for. her to flrst enJoy

tcachihg aqd hav1ng the experlence to help the students.

. Se‘;‘:ond. .when a studeht c;pmes' %o mer for help or some infoﬁxatio'n'kl

" she is willing to help that student the best way she knows how."

. “My;essay teacher.in’high school'only approachéd it‘as

'. * ' . i t
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'Oh I know you ve got-to do th1s boring essay, so let'

. just hurry up 4nd get it out of the way' "’ Well .you can't
' help but adopt a teacher s att1tude “towards the subject. %T\_

If they* re really gpthu81astic you: get that way too. I'm- " ¥
really gettlng exclted about approachlng 1t more creatively.
- . The fact that the teacher was the only consistent factor/
"in the1r motivatlons is not:surprlsahg. We are the onl?
consistent factor in/the composition class., Remember Vincent
. .

and Mary andgﬁorman° S . o~ ‘.

L

When asked what sort of c}ment?a teacher w**tes on

" . their papers mot1Vated them to do better, their replles'

were that they llked to'be tofd the strengths of' the paper. {"
They wanted to be, f61d the weaknesses. too, but thd¥y wanted

' 13
some comments abBout how they could 1mprove. Most seemed to

h. agree that specific suggestnons helped the most. One student

wrdte that he was discouraged by "very critical comments that
almost seem to . say, 'Man, what a stupids thing to do.. You're
really dnnﬂ.'" . BN , . '
Where do we get thehenthusi hm the students described° '
From the excltementrof'dxscoverlng the reason for wrltlng
with each of .our students, from prowing that our framework, °
our paradigm is 1mportant enough to demand our energy and n
that gf'our students too.' We get that ea‘husiiﬁm from knowing
that dur deflnitlon ‘'0of rhetoric is worthwhile and may. hava
sohethlng in it that the students can take beyond the door.
“of our classnpom, Sylvia Ashton.Warner ‘says of her work

v

llp\_. v /

)
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with the Haori lnggﬁts. "A cn}ld's wrltdng is his 0wn«affa1r : o

and.isﬁan éxeroise ineintegratlon whlch makes for better work TN
. eThe more"iﬁ: nkand td ?um the. mpre- value .1t is to “him.. And. it . .

kmeans'everything to h1m. It is part “of h1m as an arranged

8 1 am, convrnced that the wr1t1ng : ]

. ‘ ’ v.
thnt a college student ﬁoes 1s not that dlfferent

¢ subJect éould never be."

How W1llfwe know when we have mot1Vated students” ' 2

1 was on a pagel last ‘year speaklng to a group of teachlng'
‘ assistants.and}one of the panel members ‘said she really , J'* i S
o didvn'ot think you Qe€uch improvement in students' ‘writdng"-‘

during thé semes ter. suppese 1t depends on how you,

P

LY

, evalqatE‘tﬁat 1mpfovemeht When' a student~comes in and says ¢

that he finds® hlmself working out ‘a problem 1n ertlng. or oot

‘another student says she is wr1t1ng letters- to everyone

. and then you see that carry over 1nto the papers you repezve, "' }

&=

. .80 that the students gre not produ01ng the flve-paragraph .

ztheme o?t rmportant/pr lems, seriously and~soqndlyeexpressed,_ -

. then I consider that_progress. 'And,whe;,that happens, & v
remember the words of Yeats-' "Be secret and - exul t, ./ -

Because of all %hxngs known / That is most dlfflcult Y . v 7
d‘~ . . C //
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