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Thls paper states that the objéctives of career .
educatlon are entirely compatible with those of English teaching. The
first section of the paper defines career education, 1ndicates its
broad sdope and its relationship to all areas of educatlon, and -
reports the results of a ques nnaire .sent o high school teachers,
'vhich indicated concern on t part of teachers in all '
areas--including Eng¥ish--for the objectives of career educatlon. The
.paper then cutlines specific ways in which 'English teachers can -

further these objectives. Por example, it shows how teachers can use

the study of llterature—-bloq;aphy, fiction, and drama--to help
studerts gain understanding of themselves and of career potentials,

and briefly discusses "Bacbeth" as an exaug}e of using drama to ) .
further career education objectives. Finally, the paper considers the b
story YA Mother in Mannville," by Mar jorie Kinnan Rawlings, to .-,
illustrate the way a selection can be discussed to combine literafy
analysie with the development of career understandings$. DiSCUSSlOD
questions to use with the story.are included. (GW)
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: ! Career Education - More in- Engllsh Than We May Have Thought

. US DEPARTMENT OF HEALTM, 145 DO{UMENT MWAS BEEN REPR
EDUCATION & WELFARE I'd XACTLY AS RECEIVED FRC
- NATIONAL INSTITUTE DF ?Eg EP%RESON OR ORGANIZATION ORIG!
N Harry L. Walen- - , EOUCATION ATING {1 POINTS OF VIEW OR ot:::’c:
. - ‘ . N . a ARILY
-3 Newton  flassachusetts iy
o A mere reference to Career Educatlon is enough to send some English
n .‘ - : : " ‘ v . ’
— .,teachers I Jnow into orblt. That fadz —-(ﬁu_that s just a Department
Wt ©f Education thing, like @ lot of other THINGS. 1It'll go away. They'll
. ‘
\, -+ get tired of it when the next thing comes along." . . . g
prowrn an o AT R RS A ‘4<<4 EERTRTaN A A ateess . We 0 Aeaa 4'.“ R PRp Ry ‘u. e - ‘
’ o . "Career Education? - when am\;tsupposed to teach it? what do I
\. giwe up in what I teach ow? -- Isn't it just-another job for English N
G .
teachers, like corr1dor/duty and the - school nev;r,sg\herﬂF What does it have
v ’ ’

to do with rngllsh anyway?".

There' is a lot of ha1f¥truth here. And half-truths, much aike. “/uy
nuclear fissionkhalfrlives,'hafe’a way of surviving and.demandino crediy

e hil}ty,' We have had more than enough educational.%addrsm and gimmicks o

deal with. Superintendents’are notorious ﬁor makinq reputations and keep-‘

.
@ : N
.

ing jobs hy following the will-o—the—wrpp innovation, regardless bf,wheres
. -~ / ‘ -, <
it leads. : ‘ - . ' . ' :
But the more familiars=I have become with the objectives of Career
. & Y . (]

Educatlon, the: more I have thought that my own earlier cyn;cism concern-

.ing many 1nnov%t7ons 1n education ‘has mlsled me in my earlier negatlve
I.

;ttxtude toward Career Education. Perhaps we are reaching back toward

o

‘

v

somethlng the former Boston Mechanlc Arts School (today called the Boston
/
Trade Sdhool) taught -- the concept oﬁ'the gentlemaﬁiartlsan. Along.w1th
an excellent vocational training went a background in‘yalues, in expressior
T ~. . L R ‘

and understanding, in literature, inflanguages, and aboue a11 an attitude

S
g; toward‘bther people, toward vaiues, and toward prlde in craftsmanshlp.
, .

»

N This was the very h;éhest goal of Career Educatioh ag proposed today -JEf

s 3

@ and how- many tlmeJhI haGe heard Charles Lane Hanson, the venerabﬂ} emeri-

I:KC \' P&RMVSS!ON TO REPRODUCE THIS TO THE.EDUCATIONAL fIESOUR
) ‘\ . ATEle\L HAS BEEN ‘GRANTED BY INFORMATION CENTER (ERIC) AND

Harry L. Walen | USERS OF THE ERIC SYSTEM ’,‘i;'
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about Career Education than any other teachers in their schools, and that

w2 L 4 ~
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tus head ‘bf the Engllsh Department there until some time J?n the early

~ LJ - v

1940 S, express his educatlonal beliefs in slmllar worgg. 'j

-
.

- There has’ been‘real question as- to who should teach‘Eareer Education.

.
~

" shoald it be offeéred as:% separate course or should it be "infusgd"'gnto/
- . . - - . \

-

;mtheAexisténgusggrses? Is it 4he peculiar preserye of any particular de-

\partment or departments? And how.will teachers learn about Career. Edu-

v A ’

cation themselves and be t%ained to teach it? - ‘
' . \/.i

: - . - J _
For the English teacher,-I/suspect that many of these concerns are . *~

not warranted. I suspect that Engllsh\tgachers have been teaching more

. >

A

z L]

. . A
they are better equipped than any other teachers to do an even better. job. -

Sog% of the .questions that may be -raised about this conjecture can be re-
s&fved, I think, by clarifying questions oﬁ,definihion. h ’
[} - ' ’ ' LY
/At the risk of boxing some by gding Qver familiar ground, and boring
. [ . .

others by co7ﬁentrat1ng on deflnltlons, I 3dsk you to bear with me for what

e )

may seem to be a definitional splitting/of hairs.

_-Career Education ‘is taken -- and sometimes mistaken -- to mean a,
) - ’ ’ . ) : ’_ ‘ -~ .
wealth of different things -- from vocational,.to occupational, to career
. . ‘o ' | )

planning educatiéns 1 Rave actually found it to be used for two~high1y

sgeciflc purposes. first toidesignate the whole area of teaching every-

\ . . . \
th1ng haVLng/to/éo with a cfreer, from admlnlsterlng and 1nterpret1ng an *

aptrtude test, to vocat10na1 tralnlng:uand, secohd, to designate that par-

T .
v

0 ‘ - . P} \ " R . > - . .t
" ticular area/haVindth o with self-identification, 'understanding values,

, N,

'identifying skills, ‘planning a career, finding out

’

hnderstandind peop

-

identifying the right school for a career,purpose,

learning h sp write a reggme - apply for a )ob -a~}nterv1ew -- change

v I

' 3 , B R . - 1
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jobs -- apply for unemployment coppensation -- plan for retirement --—

‘. "

' - . ’ ‘ . ‘ . [ -
etc., etc. ~- in‘other words, all the aspects .of a career over and above
F] « —— ~ ~

. < ’ ; ) . !
' bccupational and vecational training. . N— ”

El

Career ‘Education is not rearQi:? about specific occupations -~ Occu-

- ~

pational Education is that:

= - “

. . \ ' - :
Career Education ‘is not learning a trade -~ Vocational .Education is
e . '
that. ) i :

The vocational teacher will help many students in regard to vocations,
t € [
and will frequently provide a direct’and easy bridge to employment direct-

\ i{ after graduation from a high school. - C ] )

' The guidance counselor will teach.a lot about where to.find informa-

, . . ' v )
tion and how to plan a-career. The counselor will offer tests and many.

resource materials. The counselor will assist in developing an education-
. } : i
.al plan, both within %he school and for purposes of Erag;ition to anothér
20 . Y *

. // L'

school . . . ¢ .
* . ¢ . . « £ . ‘ . B ’. ..
T . o . ’
_But ‘there is a tremendou% area of understanding about self and about
) b VA 3 : ) )

-~ -

others, -of considering values, attitudes; and goals, and how people ‘be-
. . come most truly effective and happy‘and find'meaning in théir'éa:ee;s,
. . . . , .

that is not covered in these' formalized settings. .
Personal contact with thé classreqm teacher,diearniﬁg how to gope

| ' - ) - Ve A

—¢

‘and to be broduct;ve in the classroom setting, developing a sensé of values
and an attitude toward. work, and becoming familiar with the éareer,pogéi-

" bilities related to the subject matter are elements in this ‘broader area.
- . . . . s
‘In these, the Fnglisk teacher shares with all classroom teachers. Thére

. r - k |

L3

e

. : P . - . .
can be ho questhn.that the anliﬁh teacher does teach'the most basic
L] - .

skiils for career success and personal fulfillment: -~ the skills of com-+

\)‘ -‘*’ : ‘ v ! - N ) f <
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munication. The English teacher provides groundwork in' the writing.skills

, Coe L ' - : B
for the future writer -- creative or commercial --, 'the editor, the publish:

er, .and’ the teacher. But the English teacher offers far morey both in
N ) ’ R . . { ’

extent and in importance. - Before I enter into this; which is reaIIy the

/ . - L !

heart.of’whau 1 have to'say, it mlght be a good 1iea to test what I. have
1.
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" said alrea- -7’to enquire whether I am r1d1ng my own hobby horse into "’

s P ’ ]
my own n:er-never land of Carfer Education. People can beqome overen--

»

., -

. ~ . v ’
thusiagtic about things they are really interested ip. .

enneth Hoyt s the Director of the USOE Office of Career Education.’

) S Pl

. ‘ - ~, ,/ . ' . . i . .
We an/fegard.hlm as 'the official governmental spokesman ‘concerning Career

-
A

, Eﬁucavion.' Among othgr contributions ip his roIe, he has dene a great

.
0 N _ - Al

, ' - :
deal to clarify and to explicate some of the early statements made by

/' Sidney Marland, when he was Commissioner of Education and was a;@empting

AT . . = ’ v ; -~ |

a to %;P a program in Career Education off the ground. And he has also

. ' ‘ !
, developed a description of Career_Educat}on that is far more acceptable
1]

o - / -
to teachers in general, and, I think, far more workable than some of the

M

‘earl'ier statements. . . o

Tne Bos&on GQLOBE reportg him as making the followiJg comments in a -

N

speech made &t Boston University on July 17, 1977: A

; . . In its broadest function, career education,

A . '. - ’

v ! "means providing general shill; like logical

s thinking, effective eommuﬁication"and atti~ ‘
. N ‘tudes equipping people to get and change jobs,
Al ‘ . ¢ l : '
N ' b
71.;,*~ Adding career eduecation programs to current

’ v - . f

curriculum would dilute #%demic skills and

- . N ’ ‘ s
. 5 - .
- - - » ! ’. ~
«* . . . l ]
4 . . .1 ' . N / ’




.The view

add dnpopular costs, . !

t
‘

. * of the Officé of Education is that train-
. . <+ :
. L ing regular classroom teachers in general

work practices so that they can weave this

.

PP ORUSNDE P VUSSP PR PYPIIOIIP I

. knowledge into their own subject matter is

far more effective., ) - .

- .

In anot

%
.

cation", he suggests the wery broad scope of Career Educatioh.

- the word "career™ in the

S , term "career education" includes unpaid work

L3

as well as the entire world of paid employ-

. ‘ ‘'ment: As such, it includes an. emphasis on

4

lifelong learning, on vof%ﬁteerism, on the

* wise and productive use of leisure time,

.

- 4 - .
ciated w1th-the racism and sexism in our so-r
. .

ciety. The™~counselor who s%eks to. av01d be—

' coming 1nvolved w1th the "career" par;}p

- )

- , "career educatlon“ because he/ﬁhe}ﬁh;nks 1t

",‘ +

A ‘ has only to do with thegyorld ofypaidoemploy—
. ) . . < » . 'i‘ .

7;‘y‘me‘nt has'missed a central part of the meaning
e . o, :

N DA ? N . . [ . ..",
. ‘ . 'Of career education. ' 4 ' .

- " .
. . . . i 3 )f':/ ) .
« In a monograph entitled "Teachers and 'Career Educatjon”,

»
.

-

Catlon. v

[Kc

wll Toxt Provided by ERIC
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r monograph entitled *The School Counselor and Career Edu-

N

fies thé\relationship of Career Education, as-he 8sees it, \to all of edu-

«
‘ . * .
.

o
.

and on social and SEcupational P 6b1ems assQ- .'.'? »'

.
v

.‘/

~

Hoyt identi-"
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in establishing work habits and work values:

Two additional observations are equally im-- '

portant 'to emphasize here. ?irst, education,
.
4 -

as preparation for work, represents only one

‘among several basic and fundamental goals of

’ v

' '~ American Education. Thus, the use. 'of ¢tareer

implications of Subject matter as a source.of
L & ' ‘ .

educational motivation- should be thought of as

only ore bf a variety of ways ih %hich teachers

>

seek to’help students find a sense of purpose

.

" and purposefulness in learning subject matter.

Second, and related to the first, the.presence
. ‘ LY

of multiple goals for American Education makes

- L

i?gobVious that, when one condiders all that
is taught in classrooms, large segments are
‘taught for purpqses_of attaining other worthy

goals of American Education and so_ have no di-
. [ Y -

rect career implications whatsoewver.

v . ' >

-
. . N *

. .
. L. . /
. B
’

R e ,.’.. .

" Later in this pamphlet, he describes'.a basic role all teachers piay

¥
i

d
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A N Firsé. I believe Tareer edudation urges the ' N
- ', teacher to emphasize accomplishment-pro-

M «

ductivity-outcomes for all students. Factors .

making for productivity have been known for

- . * ]

- A S Y. ok gy e s sty . ~ o
years.’ They are, in general, referred to as !

good work habits; They include encoufaéiﬁg
each student tg try, to 60 tgé best she or he
can, to finish-assiénments. to ‘cooperate with
athers, and 'to .come to the work settinq:(the

. classroom) on time. I am one who believes the

-
b

time has come to re-emphasize_ the practice of

good yark habits in the classroom and to re-

] -
3

. ward those students who learn and practite them. ¢

|

~ : 2

. F;”

These quotations from the chief educational officer in the United
h - [ 4

- N 1
i +

- States who is identified with Career ‘Education go far to indicate that we

-

are not_dea%ing with a narrow interpretation and one' person's "hobhy horse"
. . :

In addition, a study I prepared in 1973, based on a questignnaiee

7

.
f . .
. . 7 .
. '
* 8 ‘ )
aeroy enc [ ! . ) Y
. .

i
1

1




PO sentfto ell teQCherslin the Needham fuﬂ{ie Scho7‘s;’tends t:dfhéw A con- j
. cern fér the objectives of'da:eer Education effen before the school‘system;
Ty ' ,

had begun to promdze a prdgram.j Th?s etudy also tends td snpport the

. conclusion.that the point of view t ekpress is nbt unique.

13
. 3

-

........... B R R - [ el

Elghty three per cent of the hlgh school\teachers responded to this

~

\, questlonnaire, 1nc1ud1ng twenty QE the tWenty-one English teachers. From
. ¢ £
86 to 100 per cent of the teachers in Yusiness, Home economlcs, 1n8ustr1?1!

arts, ana gu1dadée -- as might be expected -- felt that they d!a!1oped

s
. awareness of the wqud ogﬂwork. But half of the English teachers -- lead-
. 3 ) ' ) . e
ing all-of the academic subject matter'departments -- felt the same thing.

<

Hélf of thg/English teachers also felt that they helped to develop g@are-A'
9 . .

ness of the student's own interests or abilities, suypassed only ‘by the
social studies teachers. Half i}so felt they helped to develop student

1 »

skills angd abilit!es, and were surpassed in thig feeling only by the
M ;

science tezchers. g

A summary of the narrative comments of English teachers "pointed out

tHat occupational training in professional writing, journalism,'mediaf

(9

. <
and buginess forms and letters are includeé in English. For .the most. part,

/

English teachers sge themselves as ‘0ffering basic preparation for life in

terms of developing a life style, Jlearning basic skills of communication,

learning to get along with others, developing fundemental skills such as
. p \ g .
[} . -
. critical thinking, and developing attitudes and appreciadtion of the good -

things of life. They al*see students learning how to .explore career

possibilities, develop a sense.of the dignity of 311 work, and become
! - :

aware of the nature of decision, especially, as it affects career choice."
. ~ - . A .
- to'rebiew points made about the English. teacher's/ role up to here, .

o [/ _ | -




' then, the English teacher | ‘ B ‘ .

o ' ) -

- teach%;é the. 'skills of communicétion,‘wﬁicﬁ are basic te

. . e .
‘all legrninbs . b ' . ¢ - -

! s t - - { R ' . . \

-- teaches the ‘writmg.skills that‘tmay lead to careeys in .r
. , - .

journalism, free-lance or creative yrifing,'editing,
7 .
publishing, énd.teachng L .
d —- teaches work skills and attituges in the cl@ssroom .
; ; g . g

-- teaches uriderstanding of self and understarfding Of./ ,

others in this milieu. ' ‘
. 1 . - ‘ »
Through the teaching.of reading and -of literature, however, the

- . A

-

English teacher moves into a unique area. 1In the studf of literature the
- . - . .

.

English teacher leads students through‘an-amazing ang inexhaustible series

.
4

of rase histories of human ihterrelationshipé, of human endgavor,” of human 1

success and disabpointmen;, -- of the .entire human conditien. o

school of hard knacks is said to prov{de'the'ultimate teachets;

’ - Y . .
yet in the pages of literature the teacher of‘English can help .the student

" to learn much about the human'conditiqp. The' school of hard knocks, in,~

3

fact, only rarely reproduces the leafniné'situaéions that occur in litera-

~ture -- the mogénts of crisis, the involvement of forces, - or the particu-
lar intermintgling of individuals that enable us to observe and to learn
~ . . Id

life’s lesSons in a realistic-mgrspective.

. '
- 5 Ever since mankind lost its innocence in the garden of Eden, accord-
. . ! . -
ing to the Biblical narrafive, it has recognized Ehat some kind- of labor *
! . ' ¥ o

is.an essential part of the %uman fondition. Mankind's work is a part of
‘life, as is-its partner, play. The learnimng about the development of ‘
' character, the understanding of values, the ability to work with others,

- .
-

) . . ’ L .
]ERJ(:the learnihg of skills, the ability to make basic decisions concerning

Toxt Provided by ERC ) . o 1 O\ . .. . .




¢

a life's work or career, the

L

'

! - . . .
vation. - No great causes demand our #ttention,”and, like Sputnik, motiVate

’

[N

‘.' . ’ ‘e
¢ c T oo

' 3 ' -’-

underst'anding of motivasﬁon ‘(o ambition),

and copiﬂg with‘changes“in.jobs‘ with unemploydgnt[ anﬂﬁﬁinally with .
) ! N o \“" -

-

leaving the normal job activi£§ for reti?ement, are all essential learn-

ings about the human condition. Biography is concerned with these as-
) . o ) ’ . * ™
pects,’ but so are fiction, drama, and poetry. ' The modern trend is o -
B " M -
call ‘this, ‘as if it werfe a new discovery, Career -Education. And the

general opinion is that this teaching can best be done "infused" into the

existing curriculum, rather than being superposed as a new shbjec{f ,
A * . "

~

As teachers of Engl@sh, we all know that these aspects are not new.

A slightly thanged emphasis in what we have been doing all‘glong finds us

subtly teaching some of the most iyorta’t aspects of Qareer Ed?cation,

and also re-emphasising one source of motivation for reading literature.

L ’ » PN ¢

) . . . R
Career Education certainly is relevant.

]

. -

s
- Motivatioen, of course, is a key word in looking at our problem in

)

education. Whiere students once were highly motivated by their families,

-

3 ' .
we 'now’ increasingly find the family is not capable.of motivating. There

are sb many "jobs” in the“world that wman oung people feel just lost.
¢ : Y Y .

.

Decreases in SAT scores are somehow copfelated with this decrgase in moti-

- .

’

i
i
|
|
L

us beyond our immediate families or surroundings. But we can motivate the

t 4

study of literature by relating it & undefstanding'ourselves and our #

° .

PR .

. : ' . . . ' C
career p6tent1als: and we can motivate an examination of career potentials

. - =

thfoggh‘ﬁhe lives we rea&‘apout and study igiliterature. -- Did you hear .

A “ \ .

. * . .
me say that Engl{sh was the solution to problems of motivation? I hope:

”~

not.: For I am fugdysting one smallqstep among ﬁany«sfeps that -can help

i

in motivation. nd being one,small step, it can combine with others to

i . . - ! 3 .
. r~ ° \ ' *
11 . L
= V4 . .

»,

. . -
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improve the entire picture of motivation. . S
0, B ‘ v T e R . e .
Inhcons%defingiregoutces iﬁ written'material, one shduld not, of
C o 1Y . : ;L' -
course, omit referencqhtputhe obv*ous - thq "article",Or nonfiction ».
Y ‘e J . e L ,‘b . . - R
. ‘4 . 4

N

prose pidce- that descrlbeé a field oé endeavor,_a new dlscove:y, or a'.

N - .
a ‘ .

speCLflc\occupatméh Thfz kind OF nonflctlon may appear 1n a HBQaZLne g
la

as- a short pie¢é or may be expanded to book length. It is d%fficult to

4

justify describing this as literdtuge,,¥yet here a;e.sources of direct -in-
. ‘ '. o ,‘ - . - ?’ AN . -‘
formation' for young people, when ‘they want o knew the "nuts and bolts"’
Y g ~ -~ - . B - . B
.. . . N * .. _f *
information about a.f%eld‘in which they are interested. Althoygh the
Y . o ' . o . ‘.

English teacher might wish to yse some material of this kird in the class~ -
. [ ’ . - LA B .

-

* room to point-out how t'L ke the best-use of itjin a‘strictly informa--

A ;J‘ - ~ PR .
ttonﬁgather}ng context the librarian'of the guidance counselor would be
- —— 1 , . N . ‘e
better sources for recommendations ‘as to extended occupatlonal reading.
. . -

\

careers. Plutarch, the grendfather of all- blographers, even d'veloped

/ . ..
[

a pattern of cOmparlng his- Roman and Greek*subjects to analyze thelr reLa-—
/

P
tive strengths aftd weakness to show how they had.developed them. Benja-

. . . ™. . , LI
min Pranklin wrote, "Fron/; e poverty and obscurity in which I was born,

and in which, I passed my earliest years, L have raised myself to a. state ' .

< . . . . , -

of af?luence and some dggree of celébrityJin~the world. Asg ‘constant good

. ' . . I
* fortune has accompanled me eéwen to an advanced period of - llfe, my pos-~

. ~7‘———‘ et . . L U S

'ter;ty Wle perhapb be deé’;ous of learnlng the meags, wﬁac? I employed

~

and which,‘thanks to PrOVLdence, so well succeeded with me. They may also
»‘\ v N * \- s .
‘ LS ) . .
deem thems fi® to be imitated,’should any of them find themselves in simi-
' . _t - B
lar circumstances."” Hugh Roy CUllen, a more recent flgure, wrote hlS

story ¢o show how he became enogmously succeesful-and wealthyt Many de—

v

-, . - 1{) . . -
¢ ' . . i~ . . .-
: .

T Blography 1s’the most accessible literary genrexfor teachlng about -
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SO votees of Elvis‘-Presley read h1 lJe story in the. tabloils to\f‘ind his
secret of success. . (5 - ! a
. o4 . e
' » & . Ay

The' teacher of ﬁography may make use of magy obvious questions

about the' talents one is born with, about the effiects of home life and ‘,
VR ‘ - e
early xperiences in-molding character, about ‘'making adequate ‘use of

‘the great "break" when it comes,, about developing s-kills, about the place

of ambltlon, about gettlng along w1th people, etc., etc, ’Then thereé is
' “‘the phase of evaluatlhg the life, dra mg'lessons from, it, and learning-
] £ '

~to apply ‘the lessons to the: -ind‘i\ridual/‘,ﬂf

r

While biogfaphies are "real" case hfstor,iés of careers =- /or of

elements in careers -- .and are'also taught with reference to .understand- -
= ’,' . . rl ’ . ot ") -
ing the point of view of the biographer, his ‘sglection of material, ang-

4

hisg presentation’of a pOssibly biased pi‘cture, fiction and drama \offert

another "level" in portrayingpe?le. From the beglnnlng, ‘the‘zr—lter - -

chdoses and developes his characters  in relatlon to the story he plans
N J' . ’( [ ~_ »
‘to tell the theme.he wishes to develop, or the atmosphere he wishes to

¢

create. Thls means, in tu{n, that he makes ﬂls characters case h1stor1es
l . . \ ! - - .
. for his purposes. He’ frequ,ytly develoi)és ch&'racter\\nd personality as-

pects tha'; migh't not ‘,a'ppear at-'all. in a blography. He plans situations

h which characters interact and respond 1n relatlon to the, parts they

b . ® 7 N * ' u“ ——r ‘ Y
play in the whole work 'I'he teacher here ran use questlons to lead to an
. w

A hd &

understandlng of not only the author s technlqups and sty‘, but also of

- thé éharacters and the1r mot:.vatlons. 'I‘hese‘obaervatxdhs lead to a deep-.

s . - * " .. .

&er unde,t:standlng of people in career s1tuatlons. . . . o .

-

In flctlon, the wrlter sdevelops a story lme, a settlng, charact ',‘

. e
- . and situations to pro)ect and support his theme. * Unllke the bld‘hler,'

I i - ’ A :4

El{lC'"“' ‘ s 13 S ‘;
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4 . he h contfol'over the.work as a~whole. The result is that frequently --
. / : . - ’ - . Y|

»

%

, . _— . ,
‘as is true, of course, 'in drama -- the author writes in a laboratory
o . ®

~
XY . -

+ sgitonation and porfréys individuals acting and reacting according to the

- - .

1" Also, ;ﬁb author will project his 6pinion of how people wbuld react and
L4 . . ' . + “:\' N '. - \ ) - [ §
irteract, and théreby introduce a speculative aspect into the examination
. . o~ »

of beople. The teacher leads the student in a study of how the author

f
k uses‘iané;age; style, experience, planning, obseryation, téchnique in his
wrifing.n Clﬁes,_foreshadéwing, levels'pf‘mééninéz L;Ony;arJ'd}scussed
. ‘ “. :
and‘Lnderstood. Fuxrther, the teacher-leads students into understanding
and evaluafioq of wpat?:;e author describes and Qhat he sadys, and into' ;
an application to their.;wnvlives,xto understanding themselves and,gxher;,

-

to understaﬁhing decision making, perlHaps to making some of their own life
. ‘ . . . . . {
choices and to planhing for their own futures,  Fiction, even more tﬂg:)

biography, leﬂgg,itself tJ learning about self and the human ccondition,

which'is so much of the individual experience, 4

13
—

-

Let us looks very briefly at MACBETH as“ an example,of.thé jinvolvement

- of drama. For years teachers have referred fp tyrants of histdfy or ¥o
»

- " : ) .
. .modern dictators, such as Massolini and Hitler, as historic or contempor- ,
T, '} . ' s ) . .
0 ary examples to demonstrate the reality of the .ftuation in MACBETH --
. . ¢ . -

. - and sometimes they have taken the additional step of using MACBETH as a,

4
&

L g 1abor3fory example> of the results of the excesses of ambitiom, the éffects

* ’ N ‘> (3 3 (3 ’ -~ ) 3
of pressures on the individual, and the ;esponSLbllléies that power brings.

. 1

The career implications are obvibus; most teachers of MACBETH haverbeen'
v
awdﬁg of them; many may not have realized how much they were teaching
¢ . % h .

about career education in the broadest and most helpful sense. By simple

Bt o

authqr*s-knoqleﬂgé.and GXperiéhcé‘-—:thgreby producing a.kind of cdmposite.

r
'y
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changeg ' in emphasis,'all-eaA/do an even better job of it.

oo . ., ) -
To illustrate more specifically the.way in which a s _Qrter§§§_lgitiqn,,

fcoulé be discussed ‘te cdombine analysis of the writer's technique, the

— Y . , i -

understanding of theme and charactéeh, the use of terms, and the relation-

t -
-
- -

ship to career ﬁnéérstand}ngs, consider with me a short story that may

F S . .- M . L2

be‘familgpr to many of you -- "A Mother in Manqville“, by Marjori& Kinnan

. . . *’
Rawlings. Any orie of us in teaching this story will be using it in part
_ Q\J y . _

because_of its relevance to young people.and their empathy with Jerry.

L3 - ~

why not'take'the.extra step to relate the story to self—awarenesé, de-

veﬂopinaﬁcharacter,‘developing skills, and showind szpon§ibiIity, all

of them elements in Career Education? There is no intent on my part,

*

' . . ‘s ' . ’ 4
by theAzfy, to "drive .this into ;he/ground"; as with much good teaching,
) . £ :

the teacher will probably no;nuse‘thg terms, unless possibly in a E?mming

. - i - - * -

up. . ~ )
¢ . \ - .
. "A Mother in Manville" is a slow-paced little story, with the theme
4 - oo f .

' : , ‘ J L

_ of revealing Jerry's character.: Ah 7" element of surprise is that the
: . S~

"mother” this little orphanage boy describes turns out to:rbe his dream

v ~ T
mother. But from some depth;, or early indoctrination, or genetic heri-

»

tage, or traininy at the orphanage -- or a’'combination of all these -- -

he had developed integrity, responsibility, compassion.

. . I suggest a lesson plah, which is included as an appendix and copies

df which are available, for the teacher to follow. The first question

could’ dev.elop t‘hz‘ugh Sbservation and analysis how the author uses inci-

\
' 2

dents td reveal Jerry'§ traits. The second could lead to discussion of

. . -~
«'a '

, how he possi'bly de(vel‘oped) through practice,rome of these traits and /‘

”

' .certain skills in\choppiné and stackina wood. 1e third invites a dige .
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cussion of the author's comment s on the meanlng of courage and honesty

The fourth haémto—do;blth how the skills and the characterlstlcs“uggld

2 -
- lhfl*ence his - career plarms and ambitlon, and 'what kind of man he mlgbt
- become. The fifth is g}dgkcussion°of the author's comments’on why',/ e

A -~
‘i people do. certam th‘}nas, sug:h ‘as performlng gracious\acts"* 'I’hen, a

sllght tWLst at the end the questlon h1gh11ghts the meanlng of "1ro "

u

- o

»the‘mother w&s. only a dream. %aa

% 3

sl

/ These unStions, wﬂthoﬁt overdoihé anything, offer e basis for

o : -
, J

\ further discusWjon as the teaoher senses the mood and e ability of the

-
-

students. Important lessons in learniﬁg about self/ard in character

v <
]

L . - . .2 ; |
buriding‘and skiIl.deve ‘pﬁent are an integral part- of the learhing and |
the drscusslon, 'Rttedtigh is drawn to respons'h}idtf_and to sbme con-' gL'

< sideration of ambftio . This‘has alllbeeh feature of‘an inteQrated .
. ey,
’English %earning‘experience. My guess'is thatlmank teachers’.in handling’
this selection alreaQy.do ali,these,th"ds}:they hay\qot r;aiize, however,
;;w apgly they fit into the oberali icture of -Chreer Education; |
F 4 ) . .
Finally, im Qohsidering poetﬂ

s -

in regard to Career Education, I have

to say that with efry, as yit

a good maxrlage, there comes a time,
£ al

when tﬂ cur¥ain is discreet drawn. A good poem, mahga?ets pornt .If

Robert Frost's poem !'The Road LotoTaken“ has a point; if Car; Sandburg's

. /
"ghicaqo" says somethingf/ who is to 'labor it? In. the/d'scusa}on of the
) ' )

]

’ . - N
poem. as a poem, the ts are observed and understood.

.

Yes, the teach

of English always has had a great deal do with

. - - 3 Do
teaching values a the humari condition as revealed thjjugh literature,

N _)"‘ o‘/ N o
1() ' . \. .

.7 N L.

« 4y
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and this. is the central stuff of wifat we today call Career Education.

. /
’ ’ M

o ) , o .
But “if the teacher takes occasion to focus and to recapitulate from time

’ ] - .

to time, the teacher, the student, and the/non-English faculty of the .

v -
~—

school may be a little surprised and pleased. to see how much. Métiyation
? ° [} ‘ ” i
for studying English can be heightened; a rélevqnce that had not seemed

;! - - \ ’ ’ \

a

to exist may Suddenly seem to be. In other subject matter areas interggt
; . - . N P ] ) f
may be heightened in capitalizing on ‘Career Educdtion as -a sburce of moti-

‘yation in- those é;eas. Tﬁrough the English curriculumr and teaching\

practices, a very natural emphasis on Career Education ¢an become a non-

¢ -

-
.

threatening, non-burdensome aspect of teaching, rather than a time-comsum- -,
“ \ - ‘ P 2

ing 4dded cugriculum.,

B

\ . Id

» . ) \
- B . X - ) * b Ae y-
‘ -
~ L3
N [ LS
L N - /
3 ' ' i L
- ' ' N iy \t \
. - “ + ' a ) .'
v
. » oW
PO
: =




3

R,Afgi ‘ Possible discusslon questions for "A Mother in ‘Mannville", .
by Marjorie Kinnhan Rawlings S ‘. S - . N

-

1" . -
This story. shows unusually clearly the 1nterre1ationsh1p amor
character traits; skill-building ab111ty, ‘finding’ satisfaction in -
what ‘one does, ang assum}ng responSLblllty. The discussion qﬁes ionf 3
especially’ 2 and 4, can lead to an 1nteresting andle1s. b

i {
LI

P ' N
r Quality ih a person is the sum total of several more spec flC
character traits. Discuss Jerry's traits Sy answering-the’ folz

ing questions ' .Y , Z{

tatrods?

0

1. Wwhat trait is revealed by ‘each of the follow1ng qu
blows were. rhythmlc and steady, and shnrtly I had
ffrgotten him.... I suppose an hour and a half passed oo
stopped and sgfetched,.and he the boy's steps on
the cabin stoop.... . S X )
N "B/ aAn astonishing ampunt of solid wood had been cut. 'There
’ ’ ,were ‘cherry logs and heavy roots of rhododendrpn, and -
blocks: frqm the waste plne and oak left from ﬁﬁe build-
. ing of the cabin. ~ - [ -
&. "I'1ll split kindling tomorrbw," he said over his thin -
Fagged shoulder. "You'll-need kindling and madium wood
and ‘logs and backiogs."
0 * d. When.I left my bed in the cool mornlng, the boy ‘had come Z

/ . and gone, and a stack of kindling was neat agbinst the i
'cabin wall. i
e. He made simple excuses to come ay sit with me.

\ /

2. How do‘'you suppose Jerry learned so much abgut cutting
wood? Why was he so good at it? Do you seé any
connecétion betweeh his chiracter traits and his being
sQ skillful? . Y R

3. What does the author mean by saying that integrity "is
. based on courage" bat is "more than brave"; is "honest™
but "more than honesty"?
44~ What kind of man do you think Jerry will become? What
kind'of ambition do” you think he would have? Do you
" think he wouldybe successful in terms of. that ambition?
‘Do you think he, wquld be happy? Shy? '

m————

., [

5 v 'The é/thor claims that gracious acts caninot be taught, .
"for they are done. on the instant, with/ no predicated ex~

) perience.™ Explaln why you agree or d@sagree with her
opinien.

6. . After- earriing of Jerry's 'mother’,” the.author feels re--
lieved that "he was not laﬁely . How does this assumption
‘turn out to be jronic?

.l(é;:ftesy of Ginn & Co.) f : j
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