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) C%tterion.~ Referenced Assessment of §urviva1 Words

Fot_Non-Academic Ado]seents . ’
Every individual who hae the ability to iive‘in the community
and obtain\s@me degree‘of mobﬁ]ﬁty gné independehce ust recognize
'and respeng appropriately to functiona]-surviva]{agi:s. Educators
and parents of non-hcademica]]y oriented studente have Tong recog-
“nized the latent ab%]itjes of these students to function with dig-
- nity in ‘the community and a sheltered working woild. Now with the
enforcement of Public Law 94-142 (The Education for ATl Handi- -
e ' capped Chi]dren Act of 1975) school personnel are becoming aware
of the curricﬂ]ér needs of hand1capped students. >
When begﬁnn1ng the task of p]ann1ng curr1cu1um, one of the
first quest1ons to be con;1dered is, "What 1s the purpose of this
31nstructjon"? Looking at the area of reading in partieular, the
.curriculum.developer and teacher must decide on the purpese for ]
1nstr0cting a moderately retarded.person. ‘;Ihe questTon then be-
. come$, "Nhat must evéryone be able to read and comprehend in order
" to survive?" ;he word survive is meant both literally and in an
" . extended notion. Surffival in this context means to remain alive
as well as heta1n one's personal dignity. If one enters a room- :
marked PRIVATE, smokes near a NO SMOKING sign or goes in the wrong
'(restroo[n.’personﬂ dignity 1s in jeopardy. This,makes~psycho-_

' N , Tt
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1og1ca1 survival diff1cu1t Therefore, the/goa1 of a reading

program for moderately retarded students (I.Q. 36-54) is for

the 1nd1V1dua1 to be able to ‘recognize and respond appropr1ate1y

to common s1gns of instruction and/d1rect1on w1thin the community.

The read1ng priority for trainab1e mentally retarded students is
functional-sight vocahu]ary, Reading in this context is defined

as,recognizing and responding appropriate1y to words or signs‘

- déemed essential. ! ' . .

A .
After defining this as the goal for the'reading instruction,

‘the next task is to determine the exact content to be 1nc1uded in

the 11st of funct1ona1-surV1va1 words. TeacherSvmust also deter-

i

mine which words are a1ready known at the cr1ter1on level, which

) words are eqerging, and wh1ch words are no recogn1zed or understopd
' by. their students. This task may be accomplished W1th the cri-

- teriom- referenced assessmenf which is the gﬁcus of the’ present paper.

In the literature concerned with teéch1ng the trainable men-

tally retarded student to read; the concensus is that a bas1c sur-
i

vival read1ng vocabulary {is essent1a1 K1rk and .Johnson ( 1951X\\*

state, “A mentally deficient or feeb]e-m1nded child cannot 1earn

¢

to read beyond a few sﬁmp]e words for his protect1on hence the

- reason for lack of emphas1s dh a sxstemat1c read1ng program 1n the

sense in which reading is ordinarily defined." (p. 258)

’

-
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Stephens (1971) be]iéves,that "standing foremost among~the con-

. cerns for edﬁcationa] progrﬁms for the moaerpte1y retarded is the
deve]opment of curr1cu1um " (p. 28) Narreh (19635 write; that ;!
high1y academ1c program is 1nappropr1ate for moderate]y retarded
students if the skills essential for successful funct1on1ng as an
adu]t are overlooked. MacMillan’ (1977) states, "Even ch11dren
below I.Q. 50 can learn to read at least caut1onary signs.needed
for their own protection or for 1ndependent functioning in the
community (stop, exit,*me;, women ). " (p..361) According td
Feinberg (1976), "For 5 training program for TMR adults to be

meaningful and ultimately successful it must be reality-based,

withga det/ermjneq focus on survival, self-reliance and normaliza-

t#6n." (p. 246). o : o
In 1ight of the-meed for practical skil¥s for trainable
' Ve
mentally retarded students, Borreca, Burger, Goldstein and Simches
. \]

(1953) developed a functional core vocabulary list for slow Tearn-

ers. The core vocabulary list ists of 1,042 words with an

additional 133 words being purgly vocational. - Gunzbutg believes,k

all students classified as . inableé mentally. retarded should
first be taught a socia] sight vocabu]ary becauSe of the extreme
1mportance for safety. - Then, if the ch11d can progréss further,
more instruction should be ava11ab1e. Gunzburg s 11§t cons1sts of

54 functiOna1‘§urvita1 words.. A recent, Edmark reqdihg program for

»
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- students classified as trainab]e mentally retarded uses stimulus-

- . - v

‘ . response theory to teach fifty survival words. Four state schools in
Texas, Richmond State‘School San Angelo Center, Lufkin State Schoo
. . ) “and Denton State School nave deve]oped a comprehens1ve funct1ona1 pro-

gram u51ng behavior shaping techn1ques The purpose is to deVe]op N

s1ght recognition of env1ronmenta1/surv1va1 words for the safety

and we]l-being of %he client; as well as teach.socially, appropriate

behaviors. ~The survival/environmental .words identifiéd by this ot ’
C ) : >
. i projegt consists of twenty-four'tritica] words, twenty important words '
’ . and sixty-four supp]ementary words. ’ ] ] ‘ ) a .

-

. Moderately retarded students, c]ass1f1ed as trainable mentally

retarded can and should be taught a basic sight vocabu]ary.necessary ,f 'gj
- . 4 , * 1
for survival and dignity. - . . Coe
' v * * +

- » . ¢

.- Procedure -

. ) Word List . . T, .\\\\--.- . _ 4

s
. .

Using sections of the Borreca Burger, apldsteTn and Simches

list, words from the Gunzburg list, the Texas State Schools list . . N
\

e and ideas from personal expe71ence in teach1ng tra1nhb1e milip]{y .

- o 1] -

retarded students, 11st of n1nety words was comp11ed The Tist .

< was sent to seven schoo] d1str1cts and one p#?vate agency serv1ng

< . [

\. the tra1n§§1e mentally retarded to the Greater Houston Metropo11tan
e " Area. Teﬁgners of tra1nab1e m@tta]]y retarded students were asked - .-
S : B "‘ ) ‘ -, .
i' . . ’ { :
./———J"/“\V“ N
® 6 . -
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. !o check the words wh1ch they fe]t were essential for their stu--

~ )

- dents to,recogn1ze and respond to'appropr1ate1y. They were dlso . ' '
.4\ . ~ - . s . 4

asked to add'any essential words omittéd from the Jist. Seventy-
L

: . f1ve quest1onna1res were sent out to ‘the districts and fifty-four

A\

+ were retugned. A mew 17st was then complled using all of the words - - :
- checked and added. « This - Tist was 317 woirds tong. Using the words -
considered'most-important a revised list of 132 Qords was compiled ) o]

- »

C .as the tentative surV1va1 words for this program. This 1dst will
k\\‘ ’ always remain tentat1ve s1nce various sighs are 1mportant depend1ng
on the locale, the setting (1/nst1tut1ona1, pubhc&choo] sheltered ; “
wérkshop) and the fimeaperiod.' {t has been observed, for instance,
‘that theréﬁis an "increasing use of Internatfonal §igns which™ in |

. ‘ ]
. " turn-addes to the survival.signs to recognize. A

r . . .

X

" _Assessment Instrument

From the 1ist of 132 words a criterion-referenced assessment was
’ .

developed. .Four conditions were taken-into consideration in the de-

O ve]obment of the instrument. First, it is important to presenfw:iZ’//////////////,)///
- ) ) ‘ -
. . stimulus yord or’ s1gn in a‘form as c]ose to the actua] sign or e

" as poss1b1e One character1st1p of menta]]y retarded 1earners is

. 4
- . the inabi]ity to easily transfer 1¢format1on or sk1lls learned in

- the classroom to ‘real life siiyations. For this reason phetodréq\§ ¢

-

of the signs are used kﬁenever possible. A second 1mportant

/consideration i%;Ehe attention'sﬁan and interest level -of "”
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) \ .
* the students being assessed. The assessment instrument is also to

be used as thetteaghing instrﬁment, thgnpforé, ‘the exbgr{ence'mus§
be as pJeasaht and freq fqdm boreddm or strain as possib]e:
Thé}e%ore, only twelve wbrds are inc]udedlin each booklet, each
word being-preéenféd ih four different forms. Another considera-
,t;oﬁ is thdt the teachgrs need as much iﬁformation‘as possible
"concerning the sfudgnt's abi]iéies to recognize and respond to the

“sign or words. ‘ .

¢

Therefore each of the four 6§esentations of the word assess at

an ‘increasing Jevel of difficulty. 'The first presentatian asks the
student to say the words(s) and tell what they mean. If this task

is not accomplished the student is shown the second and Most ele-
)
mentary. task. Thrgz signs or words are shown, two being the

stimulus sign and the third, a distractor. The étudeqt is asked

" to match the 1ike signs. The third presentation is of two signs.
The téacher names the sign and asks the student.to point to the one
A ] . \

named. The fourth and fjna] presentation is one picture of a per-.
son responding in;pprépriately to Egigsign. T;;lstudent is to |
cheasé the correct picture. The fourth consideration is to mgke
the format and p?ocess of administration a$ easy a&s possible for
the tgggher. Tpe booklets -are clearly marked as to word or s{gn

* to present, the instructions are on the ‘back of the stimulus' sign

so that they can be read easily and naturally as the teacher is

. - . .
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’ giving the assessment ;o RIS . '
N *

Assessment Manual Teachiny $uggestions

-

. " Recommendations for teaching the surviVa] words are included

~ .. Vin the criterion- referenced assessment manua] The first cons1d-

eration is: Did the student c]arﬂy understand the quest1on - F

asked? Were the directions undersntandable SO that the reasorﬁr,,

error was not knowing and understand%ng the-sfgn * After the task
~
is thorough]y understood the actual teach1ng begins. Cdnfiguration)
=
clues are emphas1zed in teaching the student to distinguish the

&

¢ ;/éno signs that match from the one sign that does not match.

Recognition and identiffcation of the sign after‘hearing the

auditory stimulus’ (third presentation in priterionar??erenced
) 1

assessmgrit) is taught using a technique similar to Montessori's .
A ’

Three Period Lesson. This procedure i3 followed using %ncreastnd
~numbers dfs%?ns taken from theassessmentbookTet.Whenéthe word

can be -identified using an audftory.stimu]us to match tne visual
’ "stimulus, appropriate response‘to the word or sign . is emphasizéd:'~ ‘

\ It is 'suggested that this be done using a mu1t1p1e quest1on4ng .

techn1que so that the studenf/e1scovers the appropriate’response.
Questions such as: What is, happening in the picture? What does .-
the sign say and mean% Is what is happening in the picture egree- “
! ing w1th what the slgn says? why or why not? ‘The teacher is free,’

howevdr to use whatever approaches to teaching of the survival .,

. 4 v

.
-
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‘Words she finds most successful.

- 3 . . - . ‘
it - . ‘ . -W * L
. Discussien . \

S The 1mportance p]ace on education for all hand1capped Vo

ch11dren emphasizes the need for curr1cu1um mater1a1s which are *
1nterest1ng, apﬁropr1ate to the students sk111s and abilities and . f'
futur1st1ca11y oriented.. For the student c]ass1f1ed as trdinable
mentally retarded 'the read1no proqram must emphasize the recog-
n1tjnn and proper nesponse t9 words of survival and’d19n1ty. (In
order to meet’this goal, teachers need the diagnd:tic materia]s}

»

teaching materials and ideas for helping speciallstudents-to_reach ' . ’ ~\
.l ‘- - "‘.‘ . . .

" heir potentials.) The criterign-referenced assessment discussed

! iy

.in ‘this pdper was designed to meet thesg needs. <<; ‘ o e
. A - e, s
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. ADDRESS . wv 3%y - GIRLS coLon ; RIGHT
' AGE 7 . Co e sy " GLASS * ‘ ! SALE
AMBULANCE e L% TG0y _ SECOND™FLOOR
, AUTHORIZEDJ"ERSONS GNLT R HANDICAPPED - » . SILENCE-, - ' .
BAGK L clh HANDLE WITH CARE ' - SLIPPERY. WHEN WET N
BATHROOMS : ‘% . HARD HAT AREA . . ',. 'SOCIAL  SECURITY NUMBER
. BEWARE OF noe ‘.',:*;»’ ) ,,J" © THARMFUL ‘IF SWALUOWED ™ + : . STAIRS " - 7 .
BIRTHDATE~ - oo HELP WANTEDW: .o, . o, STEPUP " ', o '
BLASTING -- S HIGH VOLTAGE USTOP
BOTTOM . ‘ HOLD ON TO RAIL TAKE ONE - S
.BOYS ‘ o HOT. - . TELEPHONE = - *
BUS STOP - . DD . o N . TOP :
BREAKABLE o = INFORMATION * THIS SIDE UP ;
. CAFETERIA - . -« INTERNATIONALY SYMBOL FOR MEN THIS WAY OUT =~
CASHIER - INTERNATIONAL SYMBOL,FOR WOMENTOILET :
CAUTION TN\ _ KEEP CLOSED ’, TURN. OFF :
CLINIC .\ . “y " KEEP, OUT up . .
CLOSED - £ KEEP OUT HSE CROSS WALK .
.COLD o + LADIES JVACANCY., ., .
CROSS NOW . LEFT WAIT- =
- DANGER , - R -MALE : WAL
DATE . .| Lo ‘ “MEN AT WQBK ~ . WATCH FOR CARS ' ™.
//DETQUR MBS ONLY - : WATCH YOUR -STEP
DIME - . . "NAME 5 T WET FLODR
DIRECTIONS * NO. ADMI%TANCE, ~ WET PAINT ¢
DIRECTORY NO SMOKING Y WOMEN PR '
~ DO NOT CROSS y NO TRESPASSING . S
DO- NOT DISTURB NON' FLAMMABLE . -
DO NOT ENTER OCCUPIED .
. DO NOT FEED ANIMALS (- OFF .
DO NOT TOUCH . . ON o . ° .
DON'T WALK . P ONE WAY ONLY . » .
DOWN . / QPEN- ., . - e
DYNAMITE - ) . OREN HERE ‘ o
« ELEVATORS . L OPEN-OTHER END -
EMERGENCY | ouT - Ca .
EMPLOYEES ONLY - - ( . OUT OF ORDER d
ENTER : -7 PHONE .
- FNTRANCE _ PHONE NUMBER “ -
EXIT ~ PLEASE BE SEATED .
EXPLOSIVES . .. PLEASE PAY HERE~
FEMALE ‘ 'PLEASE USE OTHER DOOR. . /s
FIRE ALARM : " POISON
FIRE ESCAPE “  PRESS | -
.+ FIRE EXTINGUISHER < PRIVATE ’ e
.. FIRST AID» . 7 PULL . -
« FIRST FLOOR - : _PUSH v ' 3.
FLAggABLE PN “ PUSH BUTTON
FOR RENT ) * QUIET ,
FRAGILE o - A RADIO ACTIVE |
FREE RAILROAD CROSSING .
FRONT : REST ROOMS S
GENTLEMEN L ~ K ‘ '




