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L

this coding system .was develoOctd* a;- study designad.fo gaiher cite about
,

... . .

N.- fh Iper*nal'oharacteristics and classrooM behavior of students selected for
. ...

. /
t -

observation because they,engender,predittable attitudes and'expectations in
./.` .-.

.

. . . (4

theiftbaChers. Thid information should be useful in he teachers to, ,

-, ..
.01

. . ,
..

-

..
minimize the degree to which Gndesirabie ex and attitudes

.

,., .

. . 1. . ; .
. .

about students alid in he them [earn to deal with some of the more Woman

!Pi7tfor types." more.eflettively.,.
0,

,.Teachers.in 4elementry schools filled our 13.bipolar rating form3.Con- .
. 15,

peenihg.their attitudes and expectations regarding their students. These were
.". . 1

,lilled out at-5. pints in time, early,, middle, late in the school year,
.

.

. / P
-..,

`to tee whether t teacher's impressions.pf studerk- remained' constant or
, .

,

changed linebr'jy with time. These same. student were rated twig the next year

. op the 'same scales by different teechers., .6teAp,2 sets of teachervatings

Were then anailyzed.to identify students who showed.constancy.in the impressions

they made on their teachers. . "
c °.

During this second year of the sfudy-(197341974 sChool year), these

o

selected students were observed by classroom observers using.the4present

coding system. Th'e observers also rated each student on the high influence

0

pcal/lescused by thfeacher, and the teachers, were interviewed to obtain'free

resppnse comments about the children. Analyses of these data and their

ImplicatiOns for teaching wi41.be presented infuture reports.. Meanwhile4,

the coding system is presented. in the present. document foOlhe c6nv6nience)Pf

-

researchers interestecj in this topic.

,

I



The coding system, and therefore.the coding sheet, is divided into
0

fOur secttifns accortling to the typi o interaction being coded: Publi.6

OVERVIEW

A

Response Opportunities, Child Initiated Contacts, Adult Afforded Contacts,

. . .

and Behavior Related Contacts.. The "Resppns Opportunities" section includes
'

. . .
.

. , . .. r,.

categories for indicating.whetherthp interactiOn was in a small...grouP or,

...-;
general class discussiohthe method of initiation ofthe.Infer4aCtion, and

/- ,. ,
...-,

.

.' ..the feedback provided by' the teacher. 'The 1'ChjlOnitiated 6ontacts" section.

records the,ch,ild's Won-, 4pproval Seeking, Housekeeping, Personal , Tattling,

and Sottal interactions. The !'Adult Afforded:COejacts"'%ectiOn hat divisions
1 , I .

.. .

for Work, Housekeeping;:15eksopal, and Social interactions between*the teacher
*.z.

,-

. . :

and the target cliild: TA."Behavior:Related'COntactS" so..ction records
. .

.:..,

. - .
, **.

tStudent Causative Behaviors, and teacher reactions to them, in addition 1
0.. .

_
. 0

to specific target and iteacher cri t i ca I behaviors when they
.
occur.

4'
A .

ft
.

0

t's
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4
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f,STUQENT ATTRIBUTE1 CODING SYS-TEM..

. . '

o ,
Ain

..the Student.'Attr i butes Cod i ng. System i9 des igned to:systemafi ea I I y
.4----''

siTkor.d and categorize a l l. i,nterac'ttrons of selected target chi I dren- with the

to
_

the
..... , t

. acher as well as critical behaviors - engaged i n :by targetS; both i ndepterici-
% t. v..' . ..0 .. -

,Nt,

di rt lky, and ;milt the peers. :this natural i st id cod i ng sY stem' reards both

initiated
. .

,adult afforded and \chi Id public and private' ccntacts., as we.l I as\ alt.

:-.-<1.av tor. related incidents and :pertain critical beilaylof-S. Although it. i.g
- . . . . . t .

,
, .

not desi ned to code everything that goes oq in he classroOm, it does
\ I. . ,..

N.
. '

..

,Oi-ov(ide every dyad ic i nteractio of a target with the teacher' a place in the
\ ,o

v. I , .

. e : y s t e m . This obServa-tion'system, therefore, w i l l record both the quantitykand,.

e. c

, .
es.,

gua I i :fy of teacher interact ion with the inclivi cliva I tar§et children.
. ,

. r

GENERAL PROCEDURE.
..

,

*.

The focus of th is 'co'd i ng system is on the i ndivi dua I . target -chYl

f

. . : 0

1 n the c I assr.00m. Each. c h i l d to be ,stud ied is" assigned 'an i denti f i cation
. - t .

n.umber. Arran6ements can be made with individual classroom teachers for. ,,
. , ,

the children to sit in Assigned seats% for ati> I eas:1- a short period of time

so that coder;s carp more ear1y learn to associ ate. the target c h i .ldren. with
. .

-, ! thei r, ID- numbers. Thettua I. cod i ng proceeds with the coder..fo I loWin,g the
.- , - ,.

..., .. attention of the teacher aQd -f-eco0i ng each interactio n -she has with the
..g., k

events. designated children. At the same time, he monitors other i n the...

iclassroom, witching tor the occur-rence of critical behaviors by the tai-get

children 'e lth independent I y or with the i r peer s.
i

.

.

1 4

r ..

I

. Is

:
if I

r
(

3. c.
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, RESPONSE- OPPORTUN LT I ES .

-,
:'

.

.
-- .

.. ,
. . . .

. -Response oppoqunities include public opportunities to answer a ' ,

question, Make a commentsiludn9- a discussion; recite:, read during reading

- .

'. group, work a prdblem on the;board, or otherwise answer a question or

.
.

pond publjcly during a lesson. ,Response coportunitLes are coded according
., .

. .- ,

to: I') small group vs. whole class context; 21 initiation

,

of the response

. i ; , .
opportunity ('four ,types); 3) teacher'4prajse or: criticism (if any). Refer

c''' :.- '

.

t91.4 sample coding sheet on page 45.' .

.5mall group vs. WhOle class .

-:. #'
. 0 . .7

Whenever a childis coded for a response oportunity, the coder checks
d N,

. -

C

either the vnal gi-oup or thewhElle° class column to indicate whether it occurred.

44, ..,

'during,a s all group (a reading group orgome other small group(lesson) vs.
.

, . .

whether if" occurred irn a discussior.lesson presented to an entire class.
.

Code whole cIasi (CLASS) If all or alMOt all members are,present (uch as if

3 or 4 children had.been taker oift forsome special work but the remaining 20

to 25 children were stilt present). Code small groupc(SMALt/ when less than
.. - .-

half the' crbs§. pre in a
,
group w4th the teacher.

.
,---...

. s
. .

The small group vs. vhOle class distfnctiOn need be made only once :ficir

0

4 ,-
,

4. .
4-

any continuous trson, arid fa line tan bedraWn down from that first check4

.

.

. . .+gy0
#

to the lastlpne made during the lesson. Ttrus, dtiring acOveri lesson, it
. .

. -/
..

.

, will not be necessary to repeat.the checking of this particulardistinction

' for each separate response o4ortunity,
6.

1 4 , ,
S .

InitTationof the Response Opportunity

s c6ding indIcates whether the teocheror the child the

respon'se- opportunity and, if the child did, w:Och of three possible methods

4

16

al

0.



I
4.
that he could have used was used. The categories are non-volunteer 60/06,,'

(VOL),volunteer wave (WAVE),...and cal'-out (CAU)
. l ...o 1C.

.Code non:-voluntee0,1100L) in situations where the teacher calls on,
. ,

the child when he doeg not have his hand up and is no' geeking wresponse

-actively.:"Ibe teacher may do ibis b9 naming the child even before she asks
, o n

)

the5,90estion, or she may ask file question and Then call on7a/chi:id who does
*,*

_.'nothavehis hand up, or she, may not gtve eeough-time fOr any chiid'to'raise'

his hancl'butcall on someone as soon as finishes asking the question;.
of these cases are non- volunteer, since the child d4 C1 not positively ,indicate .

a. desire to respori'iL

4

oode, vOluri:deOVOL) when the ch i I d has raised _his 'hand and is- called

on by the teacher. This

the child volunteered by

category should also be coded if it is not clear'-ttat

raising his hand, 'since mostotthe time the-teacher'

willcall'on children who h've raised their hands.

. Wave-(WAVE) is coded when thechi Id, not-only raises his'hand seeking -

to respond, but waves it vigorously and/or pleads for a response opportunity
,

. .
i -

.( "Teacher, Teacher!" "Iknow, Teacher, C know! "). Thus, WAVE is coded when.

. the child goes'beyond Merely raising his hand an does somethijig verbally or

physically to draw the teacher's attention to himself and to convey special

eagerness to be caked on. If there is uncertainty about whether to code volunteer

(VOL.) or WAVE, code %;olunteer-(VOL). Thus, WAVE is coded only whwone is cor-
-s

tain that IT ,shoul( lbe coded.

Code call-out(CALL) whenever the child calls out the response - without

040

the teacher's Tst having called on him. It this case, the child responded

witlout waiting for the teacher to give him permission. If it 15-unclear .
Q .1'o

. -

whether the child called out a response without permission or whether the teactieg

...4.

4 4



.

indjdcated

=3rd-see,

A

4.
.

4.

.

... .1 .

that the child shouldAspond in some minimal, way that the, coder

. '4
volunteer' (VOL) )/s coded rather than earl- -out (CAM.). 'Thus, &IT.:. . , -

out (CALL) IS code on 1 when it is oiriious that the ch1.10 hiss caliedout the

answer without permissiO.

Also codecCin ihis section ar6 child-ihItiated qbettions:and comments :

8
. .., 411%

that arise independently. ot.a question,:from the teacher. 'These instances are
...

'
.

_
, .

handled in the same way uas a respahso opOrfudity initlateg by the teecher.,:,
.

. .
.. . . , c

f'the child raises, his hand and ih 'effect volunteerS his question or domment,
.

.

it is coded under VOL or WAVE, usidg the same.dpiibtions ofthese categories,
.

-

as described above!. 1,^on 'the other hand, he cails.out-bis,question or dimmed
.*

.. ..

without being acknow0dged,ftrst, it.is codes under GAEL.. In 'all of these cases.,
. t.

4
.

however, _the contact is definrtely"child-initiated and normereiy the responge
/

to 'teacher initiated response opportunity. e.

! t
.

Teacher Praise and Criticism . a
.

*
. :. .

This coding is optional, and iscOded only on -those occasions where it
.... .

. --.9", . .

occurs (which will be a minority of responseopaartudit4esinMostteacherst
..,

,: .
. /

clasrooms). Code praise (++) if the teacher praises the qualitV.:ofithe-chlVdts "

. , ., ..
,

answer or.resrnse and code crfticism (--) if'sbe_criticizes it.

. Praise (++)is coded when the0i-lcris,praised verbally ( "Good', " "Fine,"

"Very 'Vod," "Right on") ,,but-R'alse is nbt coded (ordinarily) if the teachor
. .

merely gives the -child that tie has been correct ("O.K.,"

".Thaw's --ight,""Yes."). F:ciF consistency, stock words such as "goad" and

----.--''
.,!.-.

""fine' should be cddsidered and coded as praise even if the teacher uses these,
4

IN
.. ,

words habitually. 4Praise (++) is ,-Iso coded whenever the'teaChe gives feed-
:- 1

. -

back in an excited or-emotional way that conveys delight; pleasure. or excite-
'.

ment at the-chi!d's responSe.*Thus, if,the teacher says "Thefts r5g4t1-" in a

;

6

12



' t

.

, I
WarWand excited tone of voice, praise (++) is eodedeven though the praise was not
... - ..

., . .
. ..

.
.

.
spelled ouverbilly. hus,praise-(++) is coded whenever the teacher shows

,.
-..,

'exciteMent eir.pleasurein the child's response,. regardless of the verbal
.

content of her reaction-to the child .and It is also coded whenever -the teacher
.

verbally -expresses praise, regardless of her emotional expression or voice
/

tone.

.
,

\ 9 ,
/

':. 1, The coding of criticisM (--).calleli the coding of praise. if

.. . -
. ,

.-
/ .

! .,. , .

....

the'-tp4Cher mer4yigiVe'S the child negative feedback telling him,that he is
4" " , X. . .

.
,

' 41
-

rrdct ("No,P 6That's not right."), do not code criticism (--). Code
,

, ,,
.grit (.1sm,

.

(-7') .. wtlen the teacher criticizes the ch.id verbally ("That's
"..,,,...' 0 '

,

-
leAtb.154 answer!- " "No , thafis not right. What i.s the matter with you?"

. ,

4'in surprised at you. You should.know better than tW-!"). Alsb,.code, .

... ;

, .0-

etlticiSm (--) regardless athe verbal 'message if,the teacher's reaction
t

/tonVeys7c1)sgust,' frustration, anger or rejection through voice tone, facial

expresson or gestures. Thus, code criticism (--) if the teacher'says "Nb!"
. .

-,

sharply to the'child with,an expression of disgust and frustration. like praise,
. ,- , .

.,.
criticism (--} is cooled wheni6r-the teacher reaction conveys disgust or other

----

---.....,_
, .

e-

.

,

-:. negative emotions through gestures, facial expr ions, or voice tone, regard-. t- ,

. less of.the .rords,the:teacher uses, and it is also codedenever the teacher

criticizes the child personally in words, regardless of her expression, gestures,

o r vo ice tbne.
.-

Criticism (--) is coded here only,for criticism of the quality of the

child's'answer. Criticizing the child; for having called out a response without

peqmission (as opposed to-or.iticiz-Frig his answer for being stupid) is coded

under-behavioral criticism and should not be confused with criticism of the

quality of the child's response.

13
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O , , -.

.1Vit is not clear whether or not to code praise 1++) pr criticism'( - -),

:

such as in borderline cases where the reaction is sovibere between simple

;feedback and praise or criticism, do not code praise or cri-ficism. In other

4ords, code praise or criticism only when it is obvious that it should be

CHILD INITIATED CONTACTS (CIC)

Child,-Initiated Contacts (CIC) include all those interactions of. a-
:

target child with the'teacher which were initiated by the child.hy

' .

approaching the teacher or raising his hand to get the teacher's attention.'

Child Initiated Contacts are,recorded by entering the target's number, on the

far left side of this subsection of the coding sheet under the Child # column.
. .

. After the child's number is recorded, the coder moves to the appropriate one

of the six subsections of child initiated contacts and places a check or

checks in the appropriate columns to inditate teacher response.

The six subsections of Child Initiated ContaCts are:_ _Wor+,-(WORK),. Approval,

Seeking (APP SEEK); HoUsekeeping (HOUSE); Per6onal (PERSONAL), Tattling (TAIL);

and Social (SOCIAL). It is possible in almost all instances to determinethe

nature of the interaction, but if this cannot be determined effiler by the con-
1

A

versation between the teacher and the target child or by contextual clues., such

as the textbook the child is carrying'when he approaches the teacher, etc.,

c

the question

i

mark (?) column next to the chi ld's number column should be checked.

.

4

This column shout be used only when,the coder does not know the nature of the
. ;; i

,
' ---1

interbctior.,\ndt when he has heard it but cannot make up his mind. ,

k

Child Initiated /ork Contacts

Child initiated 4ork contacts are contacts initiated by the chiNall either

. ,

8

$ 14
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-.ft

-k

. : *

eCause he has raised his hand`to.get the teacher's attention or because 'he

4
t 1 4 t

has gone tothefeachdi-'S desk or to wherevdr the teacher-is to initiate the
, , ' 11- - .

.

,.. .

,---:' it.

. initeractioniand they involve discussion of the child' work.assignment (as
s , ..

1
,.

.. .-

.-, . ppposed,tp the clan-Nork types of iriter7potigris:to ,be discussed below)..ypicaily,
,,. .

A

the child,will.code.to th-e-teacher carrying a Vek book or work sheet arid

.

her restionstaboutit, or %/rill come to,the leacher with a hook sand ask for&

..

clarification about directions concernipgthe assignment. Intera*C*,fons coded
ar,

under child initiated work contacts, in addition to being clearly initiated by

4.-t6 child, should clearly,be concerned with work;; 1 in short, in order to code' '
?" '''. .. .v

.
I

.

'/-4
'I *4 .0

-here you should be sure that the child VS comiffg: eaer ecauseto the teacher b he is

Confused ard'Wants,helporclarification concerning how to do an assianment..
e.

- ,

Wh.6n-lhis category i s coded, i.n aC 'ditiOn to enteri ng the child's number in the

..!.:- proper column, you also Code the lengf:h of-the interaction, and the nature of.,

the.terecher's response to the child.-

Length of Interaction
..

Child initiated work contacts are coded as refuse (REF), brief (MU), or
. .

,

lc* (LONG). .Code ref use ( REF) if the teacher ignores the child or tells the

child that she is too busy right now to tie interrupted. She may listen to the
for

child long enough 'to find out what lie wants', but she fails to 9-ve him any sub"-
. -e

-itantivo answer to his question:and instead tells him to go back to his seat

or to wait until later. In shortshe refuses to deal with his problem at least

for now.

.,. ,-.. .

Code beief (OR)EF) if the teaclui.tc listeils to the child's question and then
t

gives a substan4ive but brief answer (a sentence or two at most). In these-
, ..

brief contacts (the teacher is simply doing things-like teq llinly the child what

. .

Abe.page he is supposed to be working on, telling him what problems on the page to

Is\ .
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do00r br y iiilling him whether or not he is on the right frock if he is .

. .

..(4 .t ,

unsure . '-''.
N °° 1 . '..,

,`
.'

dockolong la 4! 3) if the Interaction is more extended because ,theCteacher., -:

.
, ; Y

. . . .

. . .
.

-
. . ..

takes. time to review either the assignment or. processes that the child
''-

) .
..

. .

.

isf9 use in completing the assignment. I hese interactIons,typically the.'

- 1 .

. ,

.

,
,. , _

i%iici.does'noI understand the directtbhs-and the teacher'takes time to repeat
.1 . , . ,

. .
.

. them or elaborateion her earlier explanation to' try zabie the child to
.. ..-

a
-

- work on,, his own. Thus,instead of providing a brief answer rto a single
t_

:, . 21. . .

iciestion, she gives an extened'response concerninb:hoW to-do the ass i gn-

ment. If it' is not certain -Whether the interaction was longf:Or short *.

'5.

and-the,sJtuation:isiodderline, coder should coderBRIEF. This cod- ,

4'-

4 4

.6%

i ng willallow a codservaticewestImate,of the length ;of the hvharaction

9
ratheethan aspossible overestimate.

/ ,

,Mature of Teacher's Reaction to Child ,

s

There are three posbible reactions that are optiona't' and should be 110%

; ,

,`'coded only when theyoc curt They are Praise (44), impatience,(IMPY and
2 ,

.1/ Criticism (--X. Code impatient (IMP) ii the teacher's manner in-dealing with

f .. ,

the child conveys imMience, en attempt to quickly' give the child the brushoff;
, a r .

,

frmstettion'atthe'child's lack of understanding or at her own need to continue
-

explaining to him; 1Dr other clues that the teacher does not want to take tinie.to
___

.

explain the pro lupm tthe child and wantsto get the .interactionsover with

as qUick.y as possible. This coding is independent of the coding of the length .

of the interaCtran*. Thus, a teacher could refuse to deal with a chi(d's problem'
! s 0

. but rnt in an impatient way ("I'm.busy right now,'John, go back to your seat and
. .

mail. a few minutes until I get a chance to come and talk to you aRtaut 4t.").

C

IC)
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''

baiiversely, a teacher puld be'involved,in a long rnteraction with the child
.

.

'but convey imPatience, disgust, a desire to get the intdraction over with a1.
. . ,

,

4Yi.a.'1,y ap:possiblevetc. Thus,: coding involvet coding,the teacher's
, e

.. . , ;

emotional respotise to the child during the interaction, independent of the
. ,

. .
length. .of the interaction.

, %
,/.

. .

r 1.7 .

&' 'the. Codinglef iriTpatiehce (IMP) ip optional and should be'done only for

::.those clea4-cut, and obvious cases where it isClear that they shoul,Obe coded.

Where the teacher' responds iktan unemotional and mechanitally_Foutineway, or
,

. .
, -

,

,

if-there it 'uncertainty about whether or not to code, do not code. _Thus,
1

-'
'-

,, , .
0 colds impatience (1mE) ..cly when the teacher clearly_ shows signs,c5f.lmpatienca,

...!
. . .

.
' .. , .4 .1

Prise,(++) and Criticism (-!-) are a o optional--Tand-shoul-be-codedr:
. A .

P4'tf
only when the coder is sure -they have.occm-rred. If he is not sure, neither-,

,

*- ' .

column should bet-Checked. PraiPe and criticism in these work related infer-'
,-- ,

, j; .. .

'actions refer to praise or criticism about thq cla., les. academic work as

4

described. in the previous section concerning teacher' reaction to ,pubfic
,

. -.
response opportunities.' Both IMP and an evaluativefeedback-(*+or --) may

be checked, or one, box may be checked without anything in the other bog.

. . %Child initiated Approval Seeking

L '

This
t
is a very particular form of child initiated work interaction,

'which occurs when the child has finished an assignment completely and correctly

(or-at least thinks -he- has)-and comes proudly up to -the teacher to show his

V

__._--compAeted-work.,_T.he._impliCation here is that the chifdbelle±thathehas.

- - -
done agood job;.is informing the teacher' of.this and is presumably expecting.,

- .

. . 0 .

some praise. or-reward: A work ri,I=rf-ed.interaction,should be coded as approvalt

seeking only when it gS obvious that this is what 'the child isdoing. If it

.
.17
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°

Is:pot,plear'whather he hai dompleted the assignment and is taking it to the

teacher to show herthat,he is finished vs. whether he needs help and wants

to alk.-to,the teacherlbou the assignment,=the'interactiohriscoded in

=one of the preceding categories of child toftiated work contacts,;

Nt

Teedher Reactions' . 4

.
. .

.

- Teacher reactions
.

to child approval seeking'jnclude refuseIREF), feed-

;back (FB)--,'pealse (++), and cciticism ( - -). Code refUse 1REP.)if the teacher
'. . .

ignores.the,child or tells him that she is too busykto look at-his work now.

Codafeedback (F8) i,f4he teacher gives r:Obt:tne feedback wt;lic.,,i praise or

- -

)CritiCism..-. One of these two columns must be che:kedZ___An_OPtIonal coding of

praise( ++) or criticism --) is possible ilt_the teacher ei.th6r praises. or

criticizes the child's work. Praise and criticism have the same'meaning as

defined above; they On be conveyed ei4-her through the

expression of through her verbal messages

;JE

es to-the Child.

.when they have clearly occurred.

%

Child I nitieted 'HouSekeepi ng Interactions

teacher's emotional

There are coded only
7-

RoLiSekeebing interactions involye the performing of favors.or errands

for the teacher or tasks which mus-i-,be'done in the
*:
interest of, cdrrying on

O

. .

collectingthe daily business of the*classeoom (passing out books or supplies, ollecting .

--mateeials, erasing the board or cleaning the erasers; etc.). These hOuse-

keeping Interactions are to be distinguished from personal needs or benefits

which are not errands that.the teacher weeds done as part of the everyday .

,

lausiness.of running the'classroom. -Personalinteractions

. .

interest aid concern onlyto. the child himself; housekeeping.iperactions

.

Involve matters which the teacher wants or needs done in order to run the class-

12 .
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0

e.1091T:1*:perform Vies connected witb,hee teaching role. Housekeeping ." .

interactions are,c6Cied as child initiated-whe'never a'ch'ild'asks the teacher

hey can perfo sCrMe hausekeeping'serVice or errand for her; they arc
.

'coded.as teacher initiated Whence teacher, asks the child to do such a

.

char0, Such an interaction is Coded by recording thb.child's number and

theeiPlatitig a check iR"the appropriate teacher' column under the
.s.

hOUSekeigng ubtategOry.

le6Cher's Responses

0 .

- .-,,;- -P7',I

teacher responses to housekeeping requests or,inititionby ildren,

I '.. , '-' ,",' / , - .', *.
..

Ore o;coded as refuse, approve; thanks r reward: iIROuse, (REF/ or approve.-

, . s .

. 1

-!,,,' 11., J
'''

IAPPT is coded fof-. each such interaction. ,Code*fuse.(REF) if the teacher. , -----,-,,-e-

, 's - .
I.'

listens to the child's request but turnsh' down; code approve (APP) if she
,,

",-Z
allows him to do what he wants to do.

in situations where the child is allowe o what he wants' to do,

.

the cod ft thapks.(THNK5) and reward (60) may b= coded also if appropriate.

,Codo +hanks (TI-11,1KS) if the teacher thanks the :child for performing the task

. .!either immediately upon his' agreement to dooit later after Ne.has com-

. {Meted' it. Code reward (RWD) when the teacher goes beyond mere approval

.

.'("Yes, John,, you may clean the erasers.'"), and presentsfhe Job or privilege.
,.-

as a reward that the child is being 41lowed to do rather than as a Chore o

routine activity ("Yes, John,youlme been a yen/ good boy todayland you've

done good work so I'm going to let you clean 'the erasers. ") In the case of,fir

reward, the teacher not only gives the child permission to do whatever' it is

he wants to do, she conveys the ideg'that whathe is being allowed to do
_

4

Is a deslcable and prized_ activity and that the fact that he CSbeing allowed

,

13
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o

. 1

1,

e

tO,do it'..eePresentS her way' of rewarding goqd work orgood behavior on" his
, -

c . \
C,ddeedWarq (RWD) only when the teacher hhs'clearly given thesimdest

Sloyi,that in approving.the chiJd's r'equeSt she is-givin him a prized privilege

6e- reward rather than merely agreeing to let.him do something-hecaqse asked

.

..

`her lqr'permission. 'If it Is not clear whetheror not to code reward (PWD),
. -

ffhTS-tategory shourd not be checked.

75;

. -

(Wld Initiated rcrsonal, Requests

As tinted above, personal requests inyoh/e matters 64 in

'chtidhimself'and not matters that invoivethe whole'class
.y .. A

___JOCher-,needs or wants do hcludedherewould be requests-tO use, the bath-
* '

o

st only-to the

duties that the

:or'-get ,a drink, sWarpen.pencilS, get supplies, use special .equipment,

. get clothing or other possessions, go to the principal's ,office or som, other
/

,-
.n .

room ..(to do something that the child needs to.do, not to 1-uii an errand for

the"fgecher) .: visit the school nurse, lie down, etc. In shortthe child has

i

some kind'of problem or personal concern and is asking the _teacher for per-
.

,

s-
mission

.. .

mission to-do sOmething about it. When. a child 4nitiated personal request
.

,

,

F
.

.' o

isobeerved, in addition to enterinrythe child's numbdr in the CI # column,
dif cr

a theck should 6e.place'd in the appropriate column(s) In the'Personal subcatr

. I
; ,ts' e 'V....f "*.

egory Ip indicate the'Tteacher's responses.

. Teacher Responses.
.

,

. .

Teacher responses to child initiated personal requests are coded in
. . ..

five categories: refuse ("),EF),'aPprove (APP), positive emotional,r'eacition

(0), negatfte emotional .reaction (0); or reward MM. Either refuse (RCF)

or approve (APP) is always coded; the other flicee codqs are optional.

f

4

I

----Crebeerefuge (REF) if the teacher refuses the.s..h..LIcLi rzcluest and approve(APP)'

,

I's.; ,,

/ I4
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f she a

.

f

fil.

proves it If the leacher delays by toliin Ale child that he might.'
.

ao it later or that he will be abld to do it later but notew,

code ,refuse (REF) . In short, .code approve ('APP) onfy4if the teacher approves

..; - , .
.

Ille'chi-, ld's. eguest on the spbt., If she.refuses it outright or l'f she delays, e% .

.

:. .. 0 , .

=code- 're (REF). -. .

, 40;- .
.,.

.

\' :

...

,

0

,
.

_

(
Positive acd.negative.teacher.emotiorial reactions arc recoriied.if and

.

. 6 kt
,-

when.thpybare okprved, but only when-the'coder is certain that they ..sboTd , ,,..,.

. ,

.

..,,L
1!, . , . . i 1* v,iK?I'

Al .

coded: Posrtive.erkotional'reactionS (signified:by a smiling onthe
i

, - . . . ,

. .

. . .

-codingAheet (0) are coded when tAe leacher responds to the.nhild in.a clearly
, \ .47-.

'4

06:titive, w rm, friendly, 'etc. manner. This coding is independent,of the:Cod° \,
P ° --- \ . '' &.

- \ \
. 4

. ..,

. '1 in ot refus ng vs,. aPproving .a request; a.teaChercould refuse the.child's

regyest but could still be coded_for,responding to him in an emotionally

1

. .
.

.

..pO'sii:ive way (such as
/

.

by putting her arm around the child and tellrag
,

him in
.

.
. .

a friendly fashion that she would be very happy toI;et him play with the

viewmaster, but the bell is going to ring'in two minutesand here wouldn't be

.. .

,..-

. -,7

enough time so how about if she lets him play With it tomorrow). Similarly,
, ' ,

0

approving fris reqqest-does not necessarlly imply a positive emotio,a1 e--.

action during the interaction: The teacher can brief lOand perfunctorily_give
...

, .

The child permission withldt expressing any positive emotion toward him.

P
A

Negative teacher emotions (si.gmified by a frowning iLce on the coding

;1
,. sheet (0) are coded when the teacher r.esponds to: the child with an attitude

, . ...

4-
, . ,

_ . .

of disgust, rejection, anger, frustration,"hostility, 3tc: Again, this is..
. .

coded independentl of whether or not the child's 'request is approved. 'It is.
,

possible'for the teacher to approVe a request while still being coded for a

.

negative.emotional response (such as when the
e
teacher gives

1
the child perlissi,on

-";

to sharpen his:pencil but nags him for two minutes about how she's getting
4 ,

-15
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,
'

tired.of hls always breaking off" is pencil point and if ile:doesn'fcptart
;47

:7. using-his pencil properly -she is not going to'allow ?aim to use the pencil

- .

.+ 1 . . . .

. .e .

. Sharpener at aH,'tc.: etc.d.f.,! .

i-ositive and neg4tive iteacqbr emotiodNI.reations (0.0) should be
, .

coded Only when the described i'behavior clearfif Is pre.leni; if the coder. is'
"

. ..,

.
uncertain; nothing shouldtbe coded. ,

,

'.
,.... 4$4 ..

.

a

,.k

COde reward (RWO) ithenever....the:teacher.goes,beyond simply approving the . ,"
0..\

v.
..

i-.
.,

, -

personal request but presents it to the child as a reward.or privilege fhat. '

.

' "ft
she is-granting because of hig good work or behavior (similar to the reWrd

:
. I 1. . - .

'tategory'dedcribed'above). Thim,reward (RWD) should be coded Ma Tlid
.

.

, .

-0,:,
. f,-

requested use or the viewmaster and the teacher'repponded brsaying.'- Yes,
4

o

John, you can use the.viewmaster, because you have done all of: your work very. -,
nixelyana'you deserve a

./i ,

ist4 early.spelled out,by

reward,' As .e.lwaye, code reward (RWD) only when.
O . .

0

.the.teacher. If it is-a.borderline case and the

coder is not sure, nothRig should, be coded. -

In summary., the coding for child imitiatad housekeeping and child

initiated. personal requests involves *ling each time.whether the :teacher
'

.

.ref used or approved the request. The remaining codes are optional and are_

only used"whenthe coder is certain that they should be coded. These include,

o

... ,,
-

. ,

thapking the child for offefl.ng4or doing some housekeeping chore, displaying
.4 .

,

. positive or negative emotion during ad interaction involing a personal request,

.il,. 1,

pnd/or preSenting approvalof a requestih such a way-as
.
to rewa#d the child

8

for good work or"behavior. f

,.

Tattling,
'''''....

Tattling (TATL) is coded,whenever tiie'clellb comes to the. teacher to
4 ,

d 1

.

tattle on another child. Code tattling (TATL) whenever this happens, reg3rd-'
- .

_

6
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/ A
I. .

0

'4 lesS.of the jusl4fic6fidn for the tattling or the seriousness of the problem.
, . .

- The only Criterion, then,,for coding tattling'(TATIA is Apt a chi,id comes to

the teacher: to "tell can" another child.' He may or may not be justified

..
(for example, ile\Tay have.just.been attacked by another.chfld and'this6as

. 0 . ,

his "thttitrig" is ,eppropriate ehavior),and the behavior involvedmay,or may
. .

. . . `..
- .

,
. .

, . .

not be'imporfant (both "Teacher,_ Johnny droppedthis pencil, " and "Teacher,
.

A ..
.

,.

4ohrIny h.it me,!'are Coded aS' tattling (TATL) ): .

,' , .

:-. An additiOn to enterim a child's number in the child's # column on
i.

.

. _.

'thy leftlcode the teacher's reaction to the tattling by placing
(

a check in
. ,. .

.

.

the appropriate cc:0'4ra'. . .
.

..,

e ' . . f

,

,

_.
.N

Teacher.. Reaction
a ,

6 ' .
,

.
.

'Teacher reactions to,tattling are coded as app l (lAPP) or rejection

IR J). This coding is made every times child tail-Ids. Approval (OP) is.'/' r ve ' i .

coded, if the teacher, positively accepts the child's tattling by thanking him

or taking action in response to it, or if she accepts it without any negative ,. -. .

. * . , .;1",

response. Thus, p val'(APP) is coded kith for clear-Cut and obvious
.0 .

. .. - 0.-

prove', and for minimal responses. In contrast, rejection (REJ) Us coda
1, .

f
.

only when the teacher chides the child for tattling or shows that she is,aot

interested in listening to what the clild;has to say ( "Go'back to your-chair
.

i- .

and,sit down.") Note that thNoning'of approval or r-je, tion of.the ,

0
,

tattling is independent of any action the teacher takes against
.

.
:

ii ;the child wtiO has done whatever-it is that the-tattler has repiFted. The

?teacher can be coded accepting the-child's tattling withbut doing anything
t-- .

i .

n
ablutthe problem, ano she cart b...:.'-oded as reje7i1'ng.(REJ) the child's tattl-

9 . ,.,,c
,

c

. :
ing:6 in incidences when she fo'll7s up by action to correct -the.

Y

P .. '-'"
4 4. ,

I
O

$ _17 ,
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e

. ... .

.
. ,

problem or deal With the.child
:who

has been tattled upon.. Thus; thecO:ding4 -
,

.
.

../ , .

. of acceptance ,(APR) ys.'rejecfion (kt..1),involves doJillg thefeaciler's.ri!ac-

e ..
4 . s"

. . ',I:,

\ .
..tiq'fiD.the fact that the child .has, come and tattle4and not of her more

,. a .. st .c= 0
gengral reaction to the more general prOblem.

.: ) . A4.
/*. t. s

1

Child Initiated Social Contact;
. -

.

. o ' 4 4., .v. .
. , . -. .

, .

Social-dbntacts Include the broad-range of topics and reasons forinter- .
. \

/"7
.'.

l .

a&ion-whIpt arlinottoveN4 underworie.Contacts, approval seeking, house-
. ;...,-,

.

.1,4
e

.

\A.4.
4 .

.

keeping orpersOnal requests; or tattling. 'Thus, social0
contacts include"

0
.

.

telling the teacher about things going oninJile home. hi-rtn,lays, recent '

,

fir S.

1

experier6sancd events, new toys, family news; snowing off ,tiew clothes or-
is., .

., .f N e . .o .

.

possessionsetc. The
)

of 'social contacts will involve attempting .,

, - 4
.

. . . .
.

,to imitiate;a conversation with the teadher or to show the teacher Awl,
. .

n.* new possession. In general, however, any dyadic/interaction between a single
.

. 't$ ,- , . . , . /:

..'target and' the. teacher wl does not fif'int9kany of the other categories
,

--Nos A i ..

. should, be coded inthe(spcIAC) category.:

interactron Length' Codes

The teachePs respOnse to a child initialed social interaction is coded

as refuse (RED'), brief (BRIEF), or long (LONG). Code refupe (REF) if the

teacher ignores the chil&pr says that she ii too busy to. stop and .look or4.

to talk right now. Gode brief (BRIEF) if the teacher takes a quick look at

something the child is showing and makes a brief eesponse and then moves on,..".

or if'ttre teacher pauses only fong enough to listen to what the child has to

say and then makes an unhurried, positive response to the child's overtures

and does not appear to be in any hurry to finish he interaction and move on

to something else.

1B
4
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Thus, coding,(BRIEF) vs. long (LONG) in this instance requires attention

to both the time element and tq le teachers apparent intentions. Usua'tly. p
. .. .. %

. .

the two will be c(loseiy correlated. -However, occa onally a social interaction
-o, %. ta.

. . ,F.

that lasted two or three minutes might be coded as (BRIEF) if it tasted that

,. -
:,I, .. .

' b. : . .

long only because it took that long4pr-the'c hil.dto get ottt,whaf he wanted .

.----
:, '

.# to say :and the :teacher then quickly made brief'espon;e and.moved away fron).. , =s

without givingany-opportunit94§ extend the interactioq, or to encour-
, .

age the child to say more. In contrast tp reft4 (REF), the cOding.ofBRIEF
. ,

implies tW fife teacher did at least take the, tithe to stop ind look at What

the child' wanted her to see and/or listened to rjrf at-the,chipi wanted her,to

hear.' 1%t also imp4iee that she made spin* brief but.a propriate response. In
.

m.
contrast to LONG; the coding Of ENtIEFimplies that they teacher, although she

IA . . .1 f. ., 3 I
did take the time to watch and -listen torthe child long enough to find outz

k.. ' . . ....- .. l % s.what to wanted'imized t fength and emotional involvement of the inter-
:- ollaAr

%

.. 4

il.

,
.
actidn by endi g it quickly with a concluding response rather than by.taking

-
It' 4m9 to'ques ion the child; encourage him to say more; or showing through'

.r . . ,
' r . .

her bghavior that she was wi I I invto spend as much time wit() the child as
,

e he wanted.

to%
Sometimes a child initiates a contact:with the teacher, but the coder is.

unacie to tell whether'it is a work-related contact, an approval seeking

,contact, a hoAekeeping contact, a personal request, asocial contact, or a

tattle. Thus, it will not be posiible to ea tegorite the nature of the

contact or to code the teacher's ,reaction. However, given that the child did
4

inlftte an interaction with the teacher, at least this much information

canbe coded by entering the child's number and putting a check in the

"?" column'of the child initiated contacts section.

19
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This column is not to be used when the coder is uncertain as fo low an
. .

- interaction should be coded.' It :s to be used only when achild has initiated4 .

,

an interaction with fhe teacher but the coder is unable to categorize-it any .

further because he cannot hear or see what is going on.

. 4

ADULT AFFORDED CONTACT (AAC)

The preceding contacts all involved the teacher and an individual target
,

,

,student, and al 1.1were. initiated by the child. The contact described In the e

'present section also.involve .54singletargetstudent privately interacting
. \, %.

with the teacher, but in this case the interaction Is initiated by kthe ,

teacher, not fhechild. The teacher initiates the contact'by calling the 'child's'

namq.ana tolling him to come to ber or by going to desk or place- in the '-
. - - ;

room (on her own initiative, not in .re?ction,tohis having raised his hand

or signaled a desire to-speak with her).
.

The various subcategoiles of adult

afforded contacts closely parallel those-for child initiated contacts.( How-
,,

-ever, instead of Boding them in the child .initiated section and codipg the

teacher reactions to the child, one codes-adult afforded contacts in the adUit
. -

aft forded section and the child's reaction t8 the teacher. There are four
.

..

.

subcategories of adult afforded contacts:' Work (WORK), Housekeeping (HOUSE),

Personal (PERSONAL), Social (SOCIAL)., To record any AAC, write the child's

'lumber in the child # column, then put a check or checks in a columh under

the appropriate subcategory.

Adult Afforded Work Contacts :
41.

0
,These contacts occur when the reacher calls the child, to her desk or

.

goes around'the room when the children are-worki?ig on assignrikrits, in order to

check the child's work. The teacher may either observe $he child's worksheet

-.or workbook or observe him while he is worWngto see how he isdoing (whether
-1
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he has understood the, directions, whether he i s ge ting the right answers

and'fg119wingdirectto.__n_s_propl ///

In addition to entering the child's number in the column at the far left,

,
check appropriate columns in the work subcategory to show: the length of the

contact; teacher praise or criticism any and the child's emotional

reactiOn-(ft any) .

%s.

Length of Contact'',

4

' Teacher initiated work contacts are coded as follows: observe (OBS);

(BRIEF); long (LONG). Observe (OBS) is coded if -the teacher is going

around the. room ch king child progress and ,stops to observe a child at' w,ork

'but, does not say anything to him or give h't any directions or feedback. Code

observe (OBS) whenever the.teacher has stopped to observe a chili working. If

there Is uncertainty about whether she actually.stopped to observe a child

or whether she just w4lked by without clearly observing his progress,

, ricthIng is coded. Thus, code observe (OBS) only when it is clear the teacher
°

is taking time to observe adghild working but 4s not-going on to provide feed-

back.
6.> k c

Code BRIEF if the teacher inspects a child's work and gives a brief

message of encouragement or.feedback. Here the teacher confines her response

to a sentence or two, perhaps encouraging, the child, pointing out an error

or two, cautioning him to work-more guickhormore slowly, telling him to

reread the dfrections, etc. Code LONG when the teacher goes beyond providing

such brief feedback in order to spend time with the child reviewing directions,

working efeW sample prob,ems with him, questioning him to see that he under-/
stands, etc. As a rule of thumb, code BRIEF when the interaction lasts only

long enough for the teacher to give a sentence or two of feedback to the child

4
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(perhaps speaking to him for only 10 or

Spent considerable time previously in si

,

15*seconds, although she may have
e

lerj- observation) - If the &der, i

unsure whether to codeBRIEF or kONG;' BRIEF should De coiled.
,.

NOTE: The coding of BRIEF and LONG refer io.interactions ihich

occur only after the teacher has initiated some verbal exchange with the

child. The teacher might spend along time silently observing the

child, but if she never says anything to HMI, thecoder should code observe'

-(08S) rather than LONG Code LONG only when the.teacher engages in an extended

,verbig exchange with the child involving an attempt to go over the assign-

'vent with him or to help him undetstand it bette,-.

Praise and Criticism

Code teacher praisei(++) and criticism (--) if and when they occur. Praise

' and criticism are defined as above, and, as always, code them only when it is

certain that they .should ba coded. Note that the coding of praise (++) and

criticism (--) is independent of the coding of the length of the interaction;

the teacher could praise or criticize the child in a very brief statement, so

that it may often happen that an interaction would be coded BRIEF and then also

be coded for either praise (++) or criticism (--). Also, in extended -feed-

back to a child it is possible for the teacher to both praise and criticize,

although this is unlikely.

Praise (++) and criticism are coded only once pe'r interaction. Thus,\
.

4
in a long interaction a teacher might praise or criticize a child three or-

fobr separate times, but only one interactionls coded and the praise (or

criticism) is also coded only once.

O
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Chiles,EMotiOnal.Reactionsc ,
. . % :... . . T.

1

Where lidevaAt and obw-vable, positive and negative child reactions
,

''''-- '''
to'teacher:initiated wOrk,contacts'are coded. Posli-ive emotional reactions

f .-

: (signified by'a smiling faCe on the Coding sheet U) are coded if the child
.

.

reSpond§tothe teache& in.an,obviously posttive way that conveys haPpiness,
- , .

pride, warMth, enjoymen4 of an opportunit, to share ah interaction with the
t .

teacher/ enthusiasm, gratitudeq,er otherobviOusly and clearly positive

emotional reactions. 'Negative emotional reactions ,('signified -by a frOwning
.

fad) on the coding sheet CO are coded whenthe child responds with behavior
-

that conveyS ,anger, fear, frustration, disgust,: inhibition,'embarassment,

'or negative a 'hd unpleasaht emotions. -As 'always, emotional responses are

coded only when they are obvious. In a berderline case where the,coder--is
-'-. . .

.unture, nothing should be-coded. .-

Adult:Afforded Housekeeping Interactions

In these interactions the teacher asks a child (either by naming him

from the beginning or .by calling for'ifolunteers and then selecting ode) to

perform some.task that isneeded or to run an errand for her. Although'this

general category is called "housekeeping, " ,any request by a teacher that a
. .

child do her a favor or run an,erind is coded here, whether or not it has

anything to do with,the 6veryddy business df running the classrdom., The

only exception io this occurs. when the teacher asks the child to do, something

that is relevant to the child personally, as in the f011Owide section.

When a teache'r initiated housekeeping interaction occurs, 'in addition

to coding the student's number in the column to the far Left, a check mark

is but 1.n the apprcrriate colurrin to indicate the teacher's response to the

child.when he does the requested act.

c.;
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NOTE: There is no coding of whether or not the child performs the

requeSted act, because it. is anticipated :that the children.willtdo what is

requested all or almost all °fttle time. Should a child refuse to do some-

thing that the teacher asks him to do; thiS is coded as a criticial incident
o

(SASS/DEFY): (See the Critical Behaviors section, page 33.)

Teacher Reactions in Housekeeping Contacts

'Wenever a teacher initiated housekeeping contact.occurs, its occurrence

is rioted by .checking.the routine (ROUT) column under teachal" initiated

housekeeping contacts. This hid...cites that Such a contact has occurred. in

'.addition, there arl.two optietial,codes that May
1.. ''

. .1/4.

first, is thanks tTHNKS). Code ,thanks-(THKS) if
. 0

'after he has agreed. to do the task or after

The
.

second optional 'code is reward (.RWD).

be coded when releviant. The
o.

the teacher thanks the child

has completed the task.

Code reward (RW0),if:in

describing the act that she wants done the teaCher gives the impression.that

it is a privilege or reward that she is about to dispense to seme particularly

deserving child, as opposed to a favor or errand that she does not perceive

as a special reward. 'This can, be 'tated directly ("John, you've done all
t

your work nicely and you've been an especially good boy today so 'm going

to let you clean the eraserS."),-or-it can be implied throUgWthe use of

. words like, "let you," "will be allowed to,," "will, get to,"-"WEll bafti#

parson who has the cleanest Gesk,6 etc...,Again, the main point here' is that

the teaCher presents, -We opportunity as a preivilege or reward'that.will go

to someone who is particularly deserving, rather than as a routine. Job for

which she needs help. If the coJet is'unsure about whether or not to

code reward (RWD), it should not be coded.
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,
Adult Afforded Personal COntacts

.

In Apse contacts, tjte teacher iditiates an interaction with a ch.ild
. , . . .

in ordee'to ask or 'tell him to do Something that apb1Legspecifically to him
Iv,

.
.

.

"(clean his desk or area, put on or take'off'clothing, blow his nose, hangtg.,, .,..:,

. \
. ,

liti; Coat, take his milk money to the office'Cust his, noteveryone's),
., .. ,

s' category is to be distinguished from -reacher inttiated.

rooliiii-g ,coffacts which inyolve askini they child to do somethini],tliat is
., 0 * .

,. I-7-- .

needed for the class as,:a whole or'something that is a favor to the_teaAer,_,
. . -

,

.and= it a !So must be sepa ated from' management _contact's which.,are..coded under
.

"--

behAyiorai co'tacts (to be described laterl. The major diffeeente between,

-teacher initiated per'sonal contacts and.manageMentcOntacts is thatth4
s

YegueSt or, order given to:the child in a personal contact is essentiWy for

.1

1

his own good and is something of direct relevance only to the child himself.

in cor4rast, in a management'contact the teacher asksThe child to do seme7
. . . .

thin?Isnot sd much for hi.s own good but because his behavior is disruptive or
t

. . . .,
. .-

otherwise is interfering witbthe smooth carrying on of classroom business. .0
..,

In a PersOnal contact the'teacher's main concern is the child himself; in 6
I

:management coniact%her main concern is sf'opping the child from doing whatever

he is doing because it is interfering with her instructional or managerial ;goals.

.. Child Emotional rteactions
;

.
.

.-
. . ,

The occurr&nceof a teacher initiated personal contact is-indicated by
..p.

. '

llecklng the routine ('LOUT) column under teacher, i-nitialed personAl contacts.

In addition-fo thus indicating the existence of the interaction, the child's
i

positive or negative emotional reaction can he coded in instances where

a codable emotional reaction is observed. Positive emotional reactions
...0

(indicatedb)i a smiling face on Checodihn sheet (Q)) are -coded when the chil(l's
,

.
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4 . 4

response 10 the teacher conveys happiness, warmth, enthusiasm, gratitude, joy

,at:kfpg.,able to 'there an, interaction With the teacher, or some other quite
.

plOTOS1w,pCSitive emotional response. it anticipated that positive

itifitt9nal .reactr;ns will be rare in this particular type of contact.--

4 1404ative eMotfonal reactions (indicated by a frowning face on the coding

-.4,))) are coded wheii7the Childis reaction conveys disgust; frustration,

. , . .

'fear' inhibition angers or other clearly emotional states. As
,..

ge er eary negative
.

. i ...

Atway4; the cod\ 0g of either Positive or negative emotional states siould.be
. . ..,..:

.

idane O n l y when th :coder, i s 'certain that there is a codable-response.
,

'..-;, :-
WM: The coding of_the child,'s emotional response is,lndependent of the

.

nature of the teacher's message or request. Thus, it is possiblethat'.the
...

teacher might neutrally or even somewhat positively asWthe child to do some-

thihg, but that the child will, respond with a strong negative emotional

Thie, is.especially- likely when the teacher asks the child to do'

4

:something that he does not want to do, such s clean up. hig desk or put away

',42 'be desirable toy that he has been,using..

r

Adult Afforded Social Contact'

Like the category "Child Initiated SOCial Contacts, the category gAduit
,

Afforded Social Contacts;" includes°all teacher initiated contacts which don-it

fit'into any of the other more clearly defined categories. The more common

examples would include: teacher initiates a chat or discussion with the child

about current event's, family affairs, etc.; teacher inquires about the child's
,

farailyo'birttiday, clothing, etc.; teacher observes children during free play

__activities and makes'soMeicOmment about their toys or games, etc.

Child's Emotional Reaction

Act. existence of, a teacher initiated social contact is indicated by check-
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+rig the 4-outinti tROUT) column in the teacher initiated social contacts section.

t".n,a on o this coding, i1e child's emotional reaction is optionally coded
: - -

. .
. . : ,__ .

.

. .

4f.-and'swhena strong positive or negativeemotional response is oblerved. -:11;6
... - , N ,

',,_
i4drngkiS indicated by a smiling fa'Oe *),for ap4titive response and a frown-

---------._ It 1

,
frown-

.:I for a negative response. The-definitions of-theseLeinotional.
..0

y . ...
. ..-.

tesOnSes.-and the coding rules are, the same as desCrihed above for Ieacber .

% ,-.,

'Wfiated-peesonal. contacts: code only When a clearly negative or clearly

.'positive -emotional response. on the part of the child is obser.veY: .AlsOs

_
remember that the coding _of the'crirld's:emotional response Js independeai of

*iie;:teaChertsbehaViory so that someimes the ch Id might respond negatively

. when the teacher was behaving neutral ly or pot iti velf. For exardp
3

.teacher might comeup to the child in an attempt to ini+jate,a'Cliscussion,with

him,, but he might be embarrasted by thit over ure,and begin to brush, stare

down at the floor, and r'fuse to res t the .teacher..

BEHAVIOR RELATED CONTACTS
41.

1.

The final major category of Interactions is behavior related interactions.

. These involve positive or negative responses by the teacher to positive or
o

.
child'behavior. The coding of behavioral interactions inVolves indicat-

ing wtib the child Was by E fring'his 'number 0 the child # column, indiCating
4-

the nature of the behavior that led to'the Inte'ractiOn by referring to the

student caUsativApehavior ESCB) list, coding the teacher's response in

one of six teacher response categories,(praise (++), non-verbal intervention

.1
(NVINT),), management (MGMT), warning (WARN), threat.(THRT), criticism (--)), and

coding the child's response if the teacher has reacted to him in a negative

J

way (cowed vs. sullen). Thus, when a teacher praises or crkoizes a child for

some good or bad behavior, codi ,ng includes who the child is, what he did that
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"46d*tOhe-i-teacher's response, and how he if the teacher's response

iwas iiitati tie' one.

A.

child .Y.i;
.

...
, a ,., , -_,.. , , , .. e,

.

li'-behaviorinteracteon Is indicated first by ehtering the child's

.

.

44mberjnthe child i column in the behavior 'elated interaction section t...

or'the;cOdindsheet. Thensths: nature of the chi id's behavior that led to the

teacher's-xesponsoisindNated byentoi-ing 'the appropriate number from the

,student causative lehaVior list in the next column labeled "BEHL" The(cfiild
. .

.

b604ors identitied.specifiaaily should subsume the vat majority of behaviors

:that toad; to negativ

category tiOe t

4 e

e teacher responses. However, occasionally the OTHER

o be used. Whenever this happens (fOrsUpositive

behaviors and for certain negative' behatiors),.the.coder desceit3s iitiO the
P t `

did on the blank lines., )y the OTHER category at the fixtt opportunity,

These data may be coded later in an

the OTHER-codes so the detC;Iptions

will be indicated by the number 20

a

0

_

attempt to expand the_ categories-within
.

should be specific. All OTHER codes however,
-, 74-

in the BO/ column.', .

Occasionally.a behavior response will occur but the coder will not know .

.

what initiated it. For example, the teacher may suddenly tell !!Stop that!"
.

to.a child,'and the coder may be able to see that she: is warning or criticizing,

target child, but the code might have midsed the child's behavior which

led the teacher to warn criticize. In this Case, the zero (Of "Not Obierved"

.. .
f .

.

codedis used to indicate that the teacher warned or criticized the child for

something but"that the coder was.not able to see the event wivich,led to the
k

tee.ctrirl,s response.

eacher Responses
dr.

Teacher responses are.coded as eralSe (++); non-verbal intervention (NVINT);
. .

0

O
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, management nt MGMT), warning (WARN), three (THRT), or criticism (--).
-,-. - . v ...4 ...

.

Praise (noted' as ++ on the coding sheets) is coded whenever the teacherl' a
t/o

singles out-an Individual .chi Id for praise' of his classroom behavior (as
. ...4.. 11 \ .,.....-

-
-

Opposed to praise of good work or good responses, which,
s
are coded in response

^ 1

opportunities or Work contacts section). Good behaviors might i'clude

cleanin up *the desk quickly or didanly,'getting in line properly; sitting up
-

straight, sharing, setting a .good example, eta. Any good behavior that the

teacher praises the child for, other than 'providing a good' response during a

response' opportunity or doing good work on an.assignment,.is coded here.

As .alwayS,. praise (4-J- Cqn'bo coded either because '"the teacher communicates

*pos,itiVe emotion through expressions, voice tone, and/or gestures, or because
a

,th0 'teecherzpraises in specific verbal terms. Any teacher behavior of this .

sort is considered praise, and when such praise is for beiiavioral rather than

Work related activity 6n the part of the child, it is coded as behavioral
.-

praise in thi.s se tion. The child reaction Is not coded if the teacher praises

the chi td. The chi reaction columns (to be discussed below) are used wily'
, . .

when'the teacher deals negatively with the child in one of the other five,
'categor Lee of teacher response. When the teacherpraises a child,/ -ne child's

number is-entered; number "20" fOrOTHER is' records inthe^BEH. II column; °

1:1

and a'brief anecdote describing ho'w and why the teacher praised the chi Id is

written out. The debcriptioh. are kept in. Order, but the same number "20". ,

indicates all 0 HER behaviors that .occur, even if there are several'on the
e

same page.
.

.

'on-verbal intervention (NVINT) is coded when the teacher responds to
,

inappropriate child behavior 14 glaring, frcwning, gesturing (sher.ino hcad'or .

'finger, etc.), or by'deliberately moving close to the child and remaining -

near him. The teacher does not say anything to- the CM Id ebout his 'behavior

V
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zA

,

:(if: she doett,use onef the following categories), but she may speak to

.

hiM,abOutsametAing else (call on him 4o respond, ask how hiswork is coming,'

etc;)., ,ode NYINt all:when the teacher's non-veral'behayldr is in react 'on
_ -

..
to -the Child's behavior; if unsure, do not code.

0 -

.-- . .

. . 0.

=Code managemee (MGMT) forOpcher initiated ins'tructicos to-the
. .,.,z, .

,chid Which.Pre g.i.Yen because the child is engaging in disruptjve behavior
_,. ,-- ., .

,.

.
.

;
. . .

or other.behavicr, that the teacher wants him to stop because it is frritattng

er o torfering ;Pith her instructrOhal activities. 'Management (MGMT !I is thet

mildest of the'categor!es involving negative.teacheeterbalization, implying

only thai the child something undesirable and the teachertells'him

to stop or to do tomethihg else instead. It does not i.nyolve any implied or
,, 4 , ,

. 0

- expressed threat or criticism such ps in the following Categories. Thus,

the Child-Might be.getting too, noisy, stai-ting.ib run around;, -dawdling instead
4

.
, .

'teacher might respond by making a firm request .of doing his work; etc., and the
-

missuing anorder that crearly tells the Chilthat his behavior is inappro-,

priate but which is not negatIYeor hostile in its emotional tone ("John, sr-b

down andAet busy now," "John, there Ire already six people at the 'listening

. center; you'll *ve to wait and get a turn later," "John, remember to raise

your hand before answering."). Manavent messages to*thechild clearly

imply that he is doing something undesirable, but they involve no evidence

.
of frustritIon, anger, exasperation; or other neaative affect on'the part of

H.11,-,

. the teacher. She is merely calling the child's Inappropriate behavior to his

attentionin a calm and quiet way, tilling him to stop what he it doing and/or

telling,him to do scmefhing other. that. what hie is doing.

"Management is to be.distingui4hed from both the Adult Afforded PERSONAL

4.

and Behavioral WARN categories. Manaament requests which are behavior related

triclaa arty request by the teacher for the purpose of running the .:lass and are

36
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Olkt.intenjed to benfit the studerrt/personally. This may be either a reaction

vika,student behivior that ins appropriate but must be changed in order to
.

lake_a,ttansition or it may be a reaction to an inappropriate student behavior

,.

.4nWKI4h the student 'must be reminded that he is misbehaying and must ge

)1-hat:behavior inorder to maintain classroom order. In the latter case, be
g

-cOistdered a management, the' reminder must be Just that, delivered without .
_ .

D7rifiition or anger in a heutpl tone of voice. Otherwise, it is. coded as

warning, thtleat, criticism, depending, on'the severity of voice tone and the

:& rteof,qthe message. , -,

:A . '
. ' -4,k:

.code warning, (WARN) when tpe teacher's message to the chi ld is delivered
,-... , ,

. . , J
. _

.

aLW more sharply with An implied but not clearly spelled out threat of
4, i ..i.

.
0,N

punishment or Cfhe'r u,ndesirable consequences 6-4be child does not comply.
,..

.
.

f . . .

e

Coding warning (WARN)
im

plies'an observation of irritation or annoyance on
KP

the part of the teacher which -is

6;
but is not strong enough to lead

as in the ThItwng tategories.,

his behaviOr is imappropriate'and that he ,Should do something else, but this

not-preientjn the coding manapement (MGMT),

the teacher to threaien or'critisize the child

Thus, the child is told rather sternly that

is not carriedNto tWe point of ,threat 'or Aunishment ("John, I'm warning you

for the ladt time -).sit down and finish your work," "Quiet dowry John - I'm

not going to tell. you again."' "John, you be quiet when other are talking.
.
.Do you understand?") .. ..

. .

,ode .threat (IHRT) when a warning goes Oast a mere vague warning

to the point of spelling ou+ a specific th;eat.detcribrhg what is going to

. , . .

happen to the child if he does not comply 0,1ohn, i.f you can't behave yourself
. -

- ,
:

' you are not going to be able to stay in the list-bning center." "If I have to
. .

. . .I' d 6
.speak'to you about this one moretime, young man, there Will be no recess for

V
4
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.1

_you today," "If I see you looking at John's paper again, I will give: you a

-zero -on this test. ") Thus,threats go beyond yague warnings; they spell out.

spedifical ly what the teacher is going to do if the child persists*i n his undet

1.1rablebehayior. Threats are coded whenever they are made; you` do not need-.

to;scie whether or not the teacher' fol lows through with them. If the coder Is

not sure whether to code warning (WARN) or threat (THRT), code warning (WARN)`.
. -

Code criticiim) when the teacher shouts or "barks" at the clA Id,

criticizes him verbally, disciplinei him physically, or becomes frustrated

and upset so that she lashes out dt the child angrily("Stoii that this instant!"

"What do you think you are doing ?' "Who do you think you are?" "I've had
. .

. - ..f.

,enough of thiSi" "How many times. do I have to tell you?" "Can't you heari").

°In such instances, the' teacher rejects the child either verbal ly and/or in
. v

theintensitY and,negative quality-of her ebSponse. -She has Jona beyond the

mere adloyance .that typifies warnings, and has gone 'beyond the self-control

0

that is imphied in.an,sisolated threat. She has lost her temper:at the child.

If a statement by' a teacher is Vtially apunishment ("All right, go to the
--

u,s-zs, .

.Corner."), record it-as a criticism (--) regar less o how it is said.

In some instances,, both t reat (THRT) and cri icism (--) might be coded.
. ,

These would be cases where th teacher gets angry, cri ti ci zesathe child, and

before she is through with him she addi the threat' to the effect that if he

e m a r ,de s anything tike this again she will do something even worse. I n such,

cases, where both - teacher reactions occur, both should be checked. However,

.als always, this should be coded only when there is certainty that both ca'egories

ihou I d be. checked.

Child Reactions

A.

. Child reactions may-be coded (opt,onally) whenever the teacher conveys to

/
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e 4

the child that his behavior is inappropriate whenever you code non

ve rbal intervention (NVINT), management (MGMT),, warning (WARN), threat (THRT),
N.

_or criticism (e.--))..

Whelever.these kinds of in+eractions dccur,_tite child's-reaction may

tie -coded as either cowed (COW) or sullen (SUL). The child shou4d be coded

-aft oowsd (COW) if. he appears sheepish,, anxious, ashamed, embarrassed, afraid,

remorsefu l, or otherWise generally sorry for having misbehaved and apparently

upset at belng out of the teIherts-good graces. In contrast,, the child is

as-sullen (SUL) ff he-appears defiant, sullen, angry, resentful, sneering,

oiotherwlih generally unafraid and confempt.pous of the teacher. Occasibnally

he may show such a reaction in critical behaviors such as sassing the teacher

or "telling her off," although more'typically sullenness will be conveyed

through gesture and expression rather than vocal response to the teacher.

(SUL) is also coded if the child is not pirticularly angry but is not

at all upset rand shows contempt for the teacher through such behavior as

keeping a straight face while she is shouting at him butthen making 'faces or'

obscene gestures at her after she turns her back. Grinning at friends after

N'te; her has turned her back following an outburst would also be classified

here. :Thus, the basic distinctiOn in) this coding is between the child who is

upset and ashamed when the teacher reacts negatively toward him vs. the child
4

who is not. The coder should -'be certain abot't which of these two child

behaviors to check, otherwise he should not code either.caVgory.

CRITICAL BEHAVIORS 0

a
/ Several of the student causative behaviors are deemed impor:ant and

diagAstjc enougi, to be considered Critical Behaviors. These behaviors, which

are circled on -the list of student behaviors on the coding shot, are to be
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noted whenever they occur regardless of whether or not the teacher notices th

theie beha4Lors are : SASS/DEFY; BULL; VERB AGG; P. AGG; PICKED ON; DELIS TR. .

if one of these behaviors occurs and Is gross enough }o draw the.coder's atteOlon

away'from the teacher and also gross enough that theieacher-should react

6 immediately, ever of she does not react, code ffe incident. It should be

coded by noting the chi ld's number in the proper column, marking the number of

the behavior In the BEll I column, and then drawing a line through the rest

of the categories to indicate that it occurred, but the teacher did not react

to it. Instances such as these might include a student making faces at

the teacher behind her back, so that she can't respond, or a situation arisin;

between peers that the teacher does not notice. It might also ihclude the

case whom Bullying (BULL) has beLncommitted and there is no teacher reaction

to the recipient who is being PICKED ON, even though she might reprimand the

Bully. Another possibility is a teacher who deliberately ignores disruptive

behavior because she is trying not to reinforce it by attending to it. In any

case,,use this type.of.coding-conservatively and.note only v.-,ry obvious events

that should be recorded because they are extreme and diagnostic.

STUDENT CAUSATIVE BEHAVIORS

The student causative behaviors which precipitate a behavior related

contact or what maybe termed a critical behavior are generolly self-explanatory

with a few exceptions. NOT OBSERVED includes all behaviors which caused the

child to be disciplined, but which were not seen by the coder. The Independent

Typically Inappropriate Category.( IND TYP INAPP) includes all non-working be-

hav)--s which are criticized by the teacher which are not social in nature or
41.

disruptive to other children. This includes wasting time, working the wrong

thing at the wrong time, daydreaming, and anything else that the child does

34;.,

40



r.

' independent:ly that is not disruptive. Social and chatting,behavior (SOC CHAT)

-1s-that_inappropriate behavior that a target engages in with a peer that is

not disruptive is definitely out of place at the time. 'Disruptive TISRUPTIVE)

refers to behavibr that a target engages in either independently or with peers
1-

othat is noisy or Osturbing enough to go beyond either IND TYP INAPP or SOC

."CHAt.-

GRIPING is rather self-explanatory behavior that.1-palideS:-whin'ing or

. .

otherwise verbally. annoying the teacher. SASS/DEFY occurs when a student
'. .

the-teachery openly defies her, talks beck to her,,m9kes faces behind her

back and doeseny'behpvior which can be con idered grossly disrespectful. This
_ 6

13 more extreme thakcompliance with a frown or a scowl, in which the studedt

demonstrates his displeasure but complies anyway.' SASS/DEFY means a proacfive
. - .

effort on the student's partlo respond negatively to a Teacher's demands or
_

-

- . ..,. , . . .

.requests. CHEATING refers to independent or cooperative-sharing of work, when
. . .

such' sharing is not permitted by the teacher. BOSSING Means acting like the

teacher add telling another child what to do, but is not aggressive behavior
0 0

intended to hurt. BULLYING occurs when one child is "picking on" another child

without the recipient fighting back. It Is to be distingUished from Verbal
-

or Physical Aggression'which implies e mutual conflict, and from BosSing which'

is also one - sided, but does not involve malicious intent. Bullying is aggressive

behaviCr intended.to hurt. PICKED ON refers to the recip ient of a Bully's

behavior.
... , ,

Verbal Aggression (VERB AGG) is an unfrienry initiation involving only.

,
;

-

Words, not physical contact. The content of the message is obviously intended

to,hurt .or anger the other person. .-If aggression involves both physical and-
.

Verbal abuse; Physicek Aggression'(PHY AGG) shouldbe noted:

re- .
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CRY/UPSET and POUT/SULK are rather obvioys categories dealing..with the .

child's inability to cope with school.-or peer proiflems. They are most

easily distinguished from one another by the fact that CRY/UPSET deals-with

an emotional overreaction and POUT/SULK is an overreaction that includes not

only an-upset but also anger or'hostility.

Deliberately causing trouble (DELIB TR) isk an independent and disruptive

behavior engaged ip by a target. child. Although it may include interacting

latha.peer or per1haps all the,peers in the class, they are rather non-specific
.

'recipients of the taraet's aggression. Examples of this type of behavior
a

might include a target who Is tryiiiq to trip everyone who comes pear his desk;

a target who is throwing spit-wads at everyone within ranger perhaps a;

target who makeS faces'at or Jostles all peers he encounters_ on his way badk

to his seat from thepencil sharpener. These are all cases-of a.child

"acting out," being aggressive in one way or another, not Specifhatly to annoy-,

1. 0
another child as much as simply to draw the attention of the teacher and the

class to himself.

Leaving the Class without permission (LEAP W/0 PERM), sleeping (SLEEP),

vomiting (VOMIT), masturbating (MAST), and self-abuse (SELF AB) constitute

,he rest of.the list of student causative befiaviors. Although these behaviors

will occur extremely rarely, if at all, they are considered extremely critical

behaviors and can be predicted to have an immense impact on,the Naacher's

perception of the child and, therefore, should be noted rather explicitly if

they occur even once.

The other category (OTHER) remains to pick upany other unique but

important student behavior'. Most frequentlyinoted here will be praiseworthy

student beahviors, since they are not Listed specifically elsewhere in the

36
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, .
. . .

. .. ..

Jrsti, 1011owing'flata collection, this fist should be examined carefully.." .
, .

+6-det 'behaviors canjbe combined into common categories.,.. ..

... .

Y -
.

ADULT' CRITJC1L INCIDENTS

The adult critical incidents section contains to types of items -,

those which-are-2448d independent!_y and,those which are coded in ainjurction

with-a student causative behavior and a teibherreaction. Independent Adult
,-

. :
.

_., , .

ritical Incidents include:" Appoints a target child lo take names while the

(PLATT); and P ical.. liac:her is mit of the classroom (APPTFlattery__i_._ , N); Flattery
. _

-.-; illectiOn 1PHY AFF)._ These adult critical incidents 4P6 adul.' initiated
2 .

:1 Ireiher than reactions fo a siudent'causative be%avior. They are coded b

, entering the target's number in the childI column; drawing a line t rough

the behavior columns and the teacherandchi Id reactions columns, and

entering the Adult Cl number in the final column.

ThesecOnd type of item inciuded in the Adult. Critical incidents section

.aro those that happeiy in conjunction with a student causative behavior. They

include Makes Good' Example (MAKES GOOD EX)_and'Makes Bad Example (MAKES BAD

..EX). These two incidents almost invariably accompany a praiseworthy or neg-

ative behavior on the iv& of :the-student and either a teacher reaction of

,praise or criticism. The teacher:Might note that a target child is disrupting

. the class by talking with a peer, criticize 'his behaviorandthen-say to the

class "If the rest of you don't pay attention, you're going to get in trouble,

jusi Like John." In this case, the coder would record on the same line John's

numberk. the student causative behaviornumber(in this instance, SOC CHAT), .

place a check under the criticism column, and note the adult cr:ttical incident

number in its coiunn. All of these numbers and checkmarks appear-on the same

line because they are related to the same interaction.

37.
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DATA ANALYSES

Because the Student Attributes Coding System focuses on the individual

0:71
F"

child, the coding can be applied to as few or as many students within one
. 7

tiasiroom as is necessary for the purposes-of, the study. Data collected in
, .

this way
-
can be exaiained in several fashions. Interactions of single chispren,

subgroups- of children who share common features, and interaction patterns of

the class as a whole can berstudied with ease. The raw scores produced by

tallying each chi)d's cheek marks in each category are IA the form of frequencies.

These raw frequencies may,..he converted to percentage scores in order to compare

ttie_scores of child* whose raw frequencies 1,, the various-categeries.were.

quite different.

The coding system presented here should-not be viewed as a finished

, ,

and closed product, but rather as a system that could be modified to fit

other purposes than the collection of data for the one study for which,it

,

as designed. Ttle,Student Causative Behavior list and the Adult Critical

Incident list are-two sections of the coding system that might be redesigned

for other purposes; it seems likely that the list of student causative behaviors

should be expanded to include specifiCally the most frequent praiseworthy

behaviors; leaving the "other" column free for Idiosyncratic events. The

/ '"

Adult Criticej incident section might be'redesignad 50 that the adult critical '`\,

incidents such as physical iffocti.on and flattery would not be double-coded

when theY occur in conjunction with work or.SOcial contacts that are also

recorded in other sections. These suggestions are but two that should be

considered in making a decision to implement the use of the Student Attributes

Coding Syste4 insubtequent studies.
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1

,To eliminate +he laborious task Of hand tallying alt the raw data,

4C1 '

9430OpYter system hat been written to tatty data cards that can bp punched
A 41lio

direCfly,froM. the coding ihefAs. For t complete sdiscussionkof this system,

temi,drawtOrd.and Washington (1974)...

t
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-, CODER TRAINING ANd REIJABILIT'i %.
.

.''' -1000e of the ,coOpiexity of the system, a one- to two- week trainrn9

7.!.. ;
I "

\2+,

and-priCtice period 'usually Oki be necessary before sufficient,Antercoder
_

.
r. ,

Iralia011it9 can be established. The fol loriing procedure is recommended:
.

. lk ..
. . :4 -

, cali coders potild'famillarlze themselves with the manual and codibg sheets,
. .,

,*, t.

,.- . AlscUsting. any questions they may have with the invei+igators; (b) coder;
.

thoUld/then write outtheir own examples-for each of the-coAing cbtegOries
-;.

,,
....

and, Iscuis -Wise with the investigitoOt; (c) coders should'exchange, code,
,

'aTd dlacups classroomItanscrIpts and episode descriptions; (d) coders

.shoJildgln working in the classtOpm or coding video tapes of classroom
,-..,

Interac on similar to that -expected' in the research.. .--

. - . , .. 0

Twb-or'1nqre coders should wOrk'together so,tiat re ,
llabilitY (percent .; '. .

.. ...

agreement) can be monitored. Initially, coders should concentrate on applying

F

n:

-child identifica on numbers as will be used later. Attemyts to code child

thei c9ding distinctions in the system, without attempting to record the identi-

fication numbers af the children. The type of response opportunity can be

note d simply by entering check marks I the appropriate columns, rather than

identification nu ers in addition to coding all the interact ions included
.,,

. ..

.
*

in 'he system wIl hamper most coders at this stage. Later, when--tic:coders,'
. . °

have learned to apply the system efficiently, they can start recording identi-

ficatiommumbers with relative ease. Coders should write down .n sufficient-

4etall for later recovery any questionable coding situation that comes up.

Short periods,of coding intermixed,witti periods of discussion are preferable.

in the beginnIng.to attempts to code for an entire morning'or afternoon.

As the coders become more reliable in applying the System they can begin

to Bode for longer time,peciods and to begin to identliy the children by '

numbers as they code. ,A seating chart Oltating all of the children in the room
,

40

4 6

S.



1,7. .1

tlyaumbeahoUldte handy for quickirefeience,at thii time. There couid

4i-frequent omissions i'n the early coding protocols, ;ince'coders whO are

,

aUnfmtfW with the system, The coding_sheets, and the children't identi-
.

00lifon-fiObers might be unable\to keep up'v;11-; fast Aloving interaction
/-'

SeqUe600. Most 94 these disagreements duleto omissions gill disappear

iSthk,OoderS becbme more efficient in applying the system:, Once efficient

(A._

*011'C-titian occurs, so that there no longer are constant differences between

4a4 -

OOPS:in the number of interactions cdded, the data are ready for assessment

64-40+04 o4er-agreeMent and-for-discovery o fonstant dillereftes ,in Opplic-
1, ,,,.

, atiok.of the system. Any constant differences which ,appear. shoulO43d!s4 '."

,cussed With' the coders, since such differences reflect disagreement in the

. .
,

Way equivalent situations are being coded, meaning that one or both coders

, are not coding properly.
'-

.

.6,
Once constant differences between coders in the way they apply the

system are eliminated and satisfactory intercoder agreement is achieved;

coders can beg!
,

"satisfactory"
1 ,

n to work individually. Determimatim of what constitutes .

intercoder agreement will depend on the preferences of individ-

udl investigators and the degree of precision in data that the problem under

study requires. As a genera) rule of thumb, the present inestjgators recom-

mend that intercoder agrament of at least 80% be attained before coders begin

to work.alone, and that reliability checks be made periodically to ensure that .

reliability is.beinb maintained and to aid indiscovery of any constant differ-

.

ences between coders which may appear with time. Percent agreement is deter-

.

mined by the ratio of exact agreenient between coders to the-combined total

of -Jxact agreements plus omissions tone coder coded'and the Other did not)

_plus disagreement (both coders coded but disagreed on the coding). in

4 7
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1

-determining agreement on type of response opportunity, for instance, the

denominator of ,the ratio'woulde'defined by the sum of all response oppor-

..funities coded by coder" A plus all-response opportunities which were coded

by coder-8 but not copied by A. thislaggregate can be divided into four sub-

t

;tdIalti" cases;where both coders coded a response opportunity ancialso

agreed on the coding of the type of response opportunity; (b) cases. where

both coders coded a response, opportunity but disagreed, on the type of response

opportunity involved; (c) cases where only coder A coded; CO' cases where only

coder B coded. Only Instances of the .first type (both coders have, coded the res-

.ponse opportunity ardejreed on thetype of response opportunity involved.) are
6

considered to be agreements.

'When good coding'agreementis eStablished, the percent agreement using

the formuia.described above will exceed 80% (for most,aategories it will be
.

mucif higher), and d

/

the, discrepancies will tend to be omissions rather'than

:--disagreements. Disagreements (both coders code but do not agree on the coding)

should be.rare and should occur only in connection with category boundaries

known to be arbitrary rather than absolute (affirmation vs. praise, negation

vs. criticism, warning vs. criticism).

Since the systeminvolve's objective coding of observable behwilor, its

validity is insured automatically if it is reliably applied according to

-

the instructions in the manual. ,The only real threats to validity occur in

connection with unforeseen. typesot interactions which the manual was not prepared '

to'deal with. Consequently, investigators must Impress on coders- the necessity

,

for recording any unusual or unforeseen event in the classroom and discussing

it with the investigator at the earliest possible moment.'. In, order to make

decisions in these situations, investigatoremust'have a clear grasp of their

own conceptualization of the problem and the inferences concerning It that are

going to be'made on the b'asis of the data collected. If coding-a particular

42
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-
interaction for coding it a certain way) would introduce characteristics

-Nip-the:data which would violate 4he'implicit or explicit assumptions about

ltWdata which' establ.ish the basis for inference from data to theoretiCel

10440,- the interaction should not be coded for it shoul'e be coded in a
I

-,weyrthat.is consistent with the implicit or explicit assumptions): Inve*iga,

tors must also be careful to avoid contamiAting their data by allowing'

' % -

relevant biases.toaffect,decisions about how to .codenforeseen situations.

'ideally these decisions should be made "blind" .without knowledge of sybject

c6racteristics relevant to the study.. if this is nopdssible it will be.

necessary to rely on advance specificatiop of decision rules and /or random,
.

4- ,

liing procedures. Even in an.objective coding system, reliability Can insure

validity only if the data and their' ntetpretation'conform to theibgical
. -

demandsOof the research design.
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