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Th?s coding sysfem was developed fqr a s+udy des!gnad fo gafher data abouf

\ fhb per$Onal &haracferlsflcs and classroom behavuor of sfudenfs selected for

e
b

cod,ing system.

v - PUEN o
4 . . e

cerningnfheir af#nfudes and expecfaflons regarding their studenfs.

vfll1ed out at 3

YA .

observa?uon because fhey engenden‘predncfable afti?udes and’ expecfafnons in

?heir fEachers. This informaflon should be useful in hetping teacher's fo °

- 9 ’

»

1

@
minim!ze ‘the dbgree to uhich fhef”#orm undesira;Te"EEbecfaf|ons and affifudes

aboui sfudenfs ahd in help|ng fhem learn to deal with some of the more common

et - e~
. s &
(-1

°

"‘prnblem +ypesﬂ more. effecﬂvely.P

- " .
.

(

<, -1

o|nfs in ?gme, ear‘y, middie, and late in fhe school year
- v . ’ N
to Sée whefher t feacher s umpresS|ons of sfuden remalned corsfanf or

¥

changed llnearly wnfh time,

7 ]

J(‘“ .
on fhe ‘same scales by dnfferenf feachers._ Ihese 2 sets of feacheqsrafings

~ »~ -

v

RPN { .

-

they made on their teachérs. . Loty T e B ;

Dur1ng fhls second year of +he sfudy (19734974 school year) #hese

]
selecfed sfudenfc were observed by c!assroom observers using fheﬁpresenf

3 - .

,scales‘used by the: Teacher, and fhe feachers were |nzerv1ewed to obtain‘free

S
Analyses of these data and their

lmpticafldns for feach\ng will.be presenfed in fufure reporfs.

resqpnse commenfs abouf the children.

’

The observers a!so rafed each sfudenf on the high influence

. Meanwhileg.

Teachers in 4 elemenfary schools tiiled our l3 blpolar réting forgs ‘con= .

These were

&, .

These same, sfudenfs were rated twice the nexf vear

i

‘were Then anquzed to identify sfudenfs whq showed consfancy—ln the Impressuons

the codlng sysfem is presented. in the presenf.documenf for, fle convénience,pf'

~ )

researchers interested in this fopic. . . !
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“ QOVERVIEW < \‘
. , . «‘ . ; . r . \‘
Th2 coding sysfem, and therefore* the coding sheet, |s divided into *°

+

‘.

four secf?é;s accordnnq To Thc typ: of interaction belnq coded

Public

.

cafegortes for

ReSponse Opponfunifies, Chrld Inéfiafed Confacfs, Adult Afforded Contacts,

and Behavuor Re l'ated Lon#acfs.~ The. "Resppnsp Opborfunlfieg’ section includes

0» . . t

ndicating, whefher the interaction Was in a mall*groub or

. B . -

. o
.
1

<

general class dnscussnoh,.fhe mefhod of |n|+|a+|on of the % nferac{ton, and

/ - R ~

‘dhe feedback provided byafhe Teacher. vThe "Chlld IanlaTed Con?acfs" secflon

records The ch;ld's Wotk, Approval Seeking, Housekeeplng, Personal Taffllng,

[ LY P o, L |

cial i i ; Fe C gl .o

and Sanal |n+era¢+|ons, Fbe‘PAdulf,AffordedzCoﬁfacfs" section has divisions - 2
1 ' * .. > . 2 /,/f

for York, Housekeepnnq, Pe{sonal and Social inferacfions beTween“The teacher ;
K - A f

and The Tarqef chlld Th% "Behav:or Relafed Cbnfac#s" sbcflon records ) i
. . ‘e : p . ‘
Student Causative Behavnors, and Teachcr reacflons To Them,ggn addition - i
. «

s -~ 02 . . -

. ‘to specific target -and Jeache( crnTncaL behavnors wheh they_ dccur." . - -
2 ' 3 . . s . T 2 . )
S ¢ . . - -tk

. " : 4 ! [ N 2

-.. o - . . ., . ; ‘i
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” . STUDENT ATTRIBUTES CODING SYSTEM ... .

-

°

hd .>

.The STudenT Afrrubufes Coding Sysfem :9 desngned to- sysfemaflcally

reco d and categorize aII int, erac$1ons of seiecfed Targef children with the

I T . . P . R e ame = Ve e e e
\.

r

. O ° .

, en#ﬂy and«wifh Their pcers "Thns nafuradlsfud codunq sysfem records bofh
“»

(adulf afforded and<{%:ld |n|+ia+ed public and prlvafe ccwfacfs, as well as

NS

T

o bR § 7 i SRR e
TIDE b

’pghaVIor relafed |nctdenfs and ~er+ain critical behaviors. AIThough it is
- LS N - .

“’i noT-deS| ned to code everyfhlng Thaf qoes on in Qhe c!assrbom,'uf does

‘e .
by i N . 1

\
provide eveny dyaduc |n+erac+|dQ of a Tarqef dith +he teacher”a place in The
,'\t'.v v \ o . )2 ’

. 3 ysfem. Thisobserva#non sysfem, Therefore, wlll record both the nuanfufwyand

"a_..'_.,

- PH - 6, -
‘quality of teacher intoraction with *he indivigual Targef children. - _.

v
{ - R . r - 4 R A . . v -

AT "7 | - GENERAL PROCEDURE. ° .. oot e
- RS ‘ v P . *
“The focus of'This;toding system is on tise individual.target child. .
Y L A

n The classroom. Each- child to be studied is assigned’an identification’

- \
o

.Y

. number. Arranéemenfs can be made wufh individual cldssrcom teachers for
the children to sit in assigned seafs\for at?® least a short period of time

" -Stoha# coders can more eaﬁﬁﬂy fearn to associate:the Targef chiddren with

. Y

their, 10~ numbers. The'étfualﬂcoding proceeds with the coden.foflowﬁng the
P ‘.aTTenTion of the teacher apd Fecording eaéh interaction she has with the
T g ’ ° ‘ )
. designated children. At the same Time, he monitors other evénts in the

. “ IR Y CN

. classroom, whtching Jor the occurrenc° of cr:TLcaI behaVIors by The Targef
-~ ~. - n

chl]dren,elfhzg\tndependenfly or wn+h Thelrpeers.

* <.y . . . v
- . -

-

as we}| as,crnfncal behavnors engaged in by the Tarqefs, bOTh independ



. RESPONSE- OPPORTUNITIES 9
e N7 B . i
Response oppoh{unﬁjles nnclude public opporfun:fies To answer a R

. .
~ ~

quesfion, make a commen*bduang a discussaen, recife, read dur|ng reading

— -
$

group, ork a prcbiem on fhe'board or ofherwtse answer a question or

k-. v ] .
ggg%ond publlcly durtng a lessen. Response coporfunques are coded according

To. l) small group vs, whqle class contéxt; 2). inifiaTion of The response

.
Py

opporfunity (?our fypes) 3) ?eacher srpraJse or‘crlficism (if any) Refer

€
’

o *

fq'1h9 sample codlng sheet on page 45._‘
A

»

Small Group Vs, whole Class = - ". ‘

>
~ . . <

-

Whenever a child\\s coded for a response ophoctunity, fheqcoder checKs

either “the smal 1 group or thewh8le class cdlumn {o“indicafe whether it occurred:

& ' '
durlng "2 52211 group (a reading group or'some ofher small group{}ésson) vs.

" rd )!J "‘

" whether if occurred in dtscu5516n or Iesson presented 16 an enfire class.

-

4

Code whole class (CLASS) if all or almost ail members are, presenf (such as if
3 or 4 chlldren "had, been faken out for-some Speclal work but fhe remaining 20

fo 25 ehlldren were sflll presenf) Code small group (SMALL) when less Than

o

half fhe‘crassoare ina group with the teacher, . ‘ ,

©
[N
% .

The smaJl group vs. whole class disflncflon need be made only once for
. .

-

any continuous Ibsson, and , .a line can be draWn down from that first check

cpva ..

_ fo the la51 -pne made’ durinq the lesson. Thus, durlng a.qjvpn lesson, 1t

Y

wlll nof be necessary to repeaf the checklng“of Th1s particular distinction

: o for gach separafe response opportunity. .ot

[ N - ©

Initiation - of fhe Response Opporfun[jx .

- 0 L]
-~

* 4 . : hY
) ;>)f;ﬁs cédlng |ndJcafes whefher the .eacher-or fhe chifd initiated the

-

4

»

:esponse opporfunify and, if the child did, wiich of three posslble methods

~

4




-
v . . .
.

T ‘f'h u he could have used was used.‘ The cafegorles are non-volun'reer (N\IOD’

R ‘voinnfeel (VOL), wave (WAVE) and cali-out (CALL). T -/
18
: Code non-vo!unfeeﬂ CNJOL) in sufuaflons wheré fhe .eacher calls on

:‘

3 e g

i ?he child when he does not have his hand up and is ndT”seeklng a response
* M. b

i - . -

*ac?lvely.. The fearher may do this by namlng the chuld even before she asks

o / ©

T o fhe‘ques*ion, or she ray ask fhe question and Then call on“a/chr1d who does

v no+ have’his hand up, or she may not g.ve enough +lme for any chlld to raise "

.

; his hand buf’call on someone as soon as she finishes asking the quesflon: 'AII 4

gj ’:; of These cases are non-volunfeer, since the child d¢id not positively indicate

A; ’ [y ‘ ’ ) -, . : R | ’ \ ‘ :l
-3, destre to respond g o : ‘ ’

] Code volun ée lVOL) wEenThechild has raised his hand and is- called
- N N ~

on by fhe feacher. This category should also be coded if i+ is not clear'fhaf

s
- <

jhe child volunfeered by raising his hand,‘snnce most of the j?me fhe'feacher‘

wiil_call on children whe have raised their hands.

é " . Wave (WAVE) is coded when the child, not-only raises his‘hand sedking = -
s . . 2 AY

to respond, but waves it vugorously and/or pleads for a response opportunity

("Teacher, Teacher!™" . know, Teacher, | know'“) Thus, WAVE is coded when -

The child goes beyond Merely raising his tand and dces somefhlhg verbally or
xG ’
physlcally to draw the feacher s attention to himself and to convey special

‘~ » -

o

eagerness ta be calied on. |f there is unceftainty about whether to code volunteer

(VCl) or WAVE code volunteer (VOL) Thus, VAVE is coded only wheg, Oné is cpr-

"‘tain that iT shoul« e coded. C o

i . Q r o .
Code call-ouf(CALL) whenever the chlld calls out fhe  response- -without
the teachér's first having called on him. In this case, *he child responded
widﬁpuf waitiag for fhe téacher to give him permission. 2 If i5- unclear .7 -~

o b

whefher fhe chlld called ouf a r;sponse without permission or wheﬁher the teacheyp -
»* '
- “ ) .
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)
lndjcal'ed ﬂ‘al’ +he chl"ld shoul/f/espond in some nlnlmaL way that thg coder

: . e
. could: ses, volunfeer (voL) Js coded ra"rher ~rhan cal—l—-ouf (CALL) "Thus, call—

voul' (CALL) !s codeddonl%\en it ls obvlous ﬂ\a"r tha child has called ou*l' ~rhe °

* answer without permlsslop. : . T L .

“l Also coded,' in this sec‘hon aré chs ld-tni.“harred ques. 1ons and commen'rs S M

‘ L“l.ha“l arise |ndependen+ly- of a ques‘hon, from lhe”leacher. These mefances sfe : g
b handled in the Same way‘?as. a respon% oppor‘f'umfy‘lnlhafed by the 'feacher.: o

. < - 1 A (4 he
: lf The chiid ralsea h:s hand and’ in ‘effect volunfeers his quesﬂon or commen., .
{A » . -’

it ls codgd under VOL or WAVh, usung ~lhe same dgln“hons of these calegor:es

5 ' s described above®, - l' »~on the ofher hand he cal Is .out 'hls ques‘hon or commen{'

.ﬁ

S ) ' wH’houT being acknowiedged first, it is codea under CALL, " tn all of these cas'es,
- . . .' . ‘.. . . . . , - 1 . - i . . ~ (.0 . .
. however, .the contact is definitely child-initiated a/xnd not* mer;ely the response «.

L4

;
0

“to @ feacher Initiated response opportunity. B . L S

o - L4 . . -
ire . s N A ] . - P ¢

. - - .. . . .' . - . - hd
Teacher Pra!.se and Criticism . . « . . 5 : . :

- - . 3 hd ~

e e

. .This codlng is op'honal, and is-coded only on ~lhose ocia5|ons where it
. occurs (vhich will be a rmnorl'ry of response. opaor'runl'r,ges Ii’n~ mosl. teachers! oo
cla§srooms). Code prafse (++) if the T‘eacl.er pralses “the qual lfy.'o,f‘, ‘rhe- chM’d's‘ v
“answer or re;pc;\se and code ‘cr"hclsm (--) if sxbe{crlf.:clzes it. ¥ -
- S

' ' . Praise (++)-is coded when The);ld is pralsod verbal ly ("Good " "Fine, Ry .

">

/ .. .
: "Very good " "ngh'r on")/,/bquﬁ”ralse is n‘o‘l coded (ordlnarllyl it ~lhe ~reacher L
A \ \ v

/ . o
merely gives the.chi lc’lfeedb_ack'yndlcahng +hat He has been correct ("0.K.," ) .
"That's-~ight, "\"Yes."). Fonr consistency, eloc'k'wdrds such as M"good" and’ ) .

. "flne" should be considered and coded 2s pralse even if the ~leacher uses ~lhese

T - s

words habitual ly. ‘~Pra|s‘e (++) s clso coded whenever the “teacher gives- fecd- i
) - - .
<. . back in an éxci:led or ‘emotional way that conveys delight, pleasure, or excite-
. ¢ . . 4
- ment at the-chi!d's response. Thus, if.the teacher says "That's rightt* in a

¢ [ . > s '\1:
A A :
.. . / . -— Y. . . .




-
o
4

% . o 3

L o 4 :
warm=and éxcifed tone of voice, pralse (++) is coded even fhough the praise was not

e
1

. 'spelled ouf verbally. -Thus,‘praise‘(++) is coded whenever the teacher shows

. ¢
—~

exclfemenf dr pleasure in +he chlld’s reSponse,.regardless of the verbal NI

3, 2
2 e Y3 ’ -~

confenf of her reacflon*fo "the chlld -and It is also coded whenever»fhe feacher

.
. .
¢ IS

| ' ;
verbally expresst pranse, regardless of her emot fonal expression or voice .

o ! o M . o .. - . . . ,' " "
- */":mg' s "r Lo e . [ . .
g TPB cod?ng of crlflrlsm (==): parallels the coding of praise. it o .

-~ \ ~ .

. the™ 1eébher mereﬂ .glve§ fhe child negaflve feedback felling him, fhaf he is

< o
inqg;;ecf ("No y “Tha?'s not righf.") do ot code ‘criticism (~-), Code SR
1-

:' Cariti€ism, (ﬁ?)-.when the teacher crlficﬁzes the ch.id verbally ("Thaf'

"( ° .*" . B -

'\ Ka sfhpld’answer‘" "No , that is nof rnghf What is the matter wnfh you’"“
m‘surprised at you. You should .know better than fh .{). Alsd, code
Erlflclsm (=-) reéardless of the verbal message if fhe feacher s reaction - N . :
1 :.q:conveys<“lsgusf frusfrafuon, anger or reJecfion through voice fone, facial .

‘ -éxpressron or gesfures. Thds, code criticism (-=) if fhe’feacher'says "NOI"

. Y3 -

sharply to ?he “child wifh an expression of disgust and frustration. flke praise,

,nst

A Ty

N
g

. N,

v

e Ao
-

A7 M S

crlflclsm (--) Is codéd whenever—the feacher reacfnon conveys disgust or ofher

hd -

s'negaflve emofions fhrough gesfures, facual expressions, or voice tone, regard-

less of .The words .the’ teacher uses, and it is also coded‘\ﬁenever the teacher

-, Y

. criticizes the child personally in words, regardless of her express:on, gesfures, -

»

. . . : . /\/;‘
_of v0|ce tone. : , - . ;

;;—_Ns NOTE: -Criticism (-=) is coded here only for crlf|c15m of the quality of the

o ]
¢ -

chlld's answer. Criticizing the child, for having called out a response without -

peqmisslon (as opposed fo crnflcsz*ng his answer for belng sfupld) is coded

[E

under behavloral crtfucnsm and should not be confused wl?h criticism of fhe

qual ity of the chuld's response. ¢ \

S
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R ;§
1t 1t is not clear whefher or nof to code praise t++) Qr crnf:cnsm*(--) 3
such as in bo"derlunc cases uhcre the reaction is qomewhcre between snmpﬁo . e
o -7
feedback and pralse or cr|T|C|sm do not code pralse or cr|4§crsm. In other rﬂﬁ
. P 4 ‘ ° *;
. ¥words, code praise or criticism only whcn it is obV|ous Thaf it should be S
-, . . L, . _ ) ~‘ ‘.. ‘,,
coded. ) . . . ;
- * ! .
kY s . . A} . 4 4 o C' ’
"o CHILD IHITIATED CONTACTS (CIC) ’ -

Chiid, Initiated Contacts (CIC) include all th6$e<fnterac+ions qf.aff°

[y

N target child with the teacher which were inifiéfed'by the child.hy his.

¢ . r
1 . . ~ s - - ) i ) S
- E9I - s

approachinq'fhe‘feacher or raising his hdnd to get the teacher's ,attention.* .

.
- P

Child Inlflafed Contacts are, recorded by anferan the target's number on the -

» ’

far left side of this sua;ecfuon of The coding sheet under the Chlld ? column. -

v H

After The child!s number is recorded, the coder moves to the appropriate one U
£ of the siX subsections of child initiated contacts and places a check or p
é - Checks in the abbropriafe columns to indicate teacher response. - '

5 . - *

The six subsections of Child Initisted Contacts are: . Work- (HORK), Approval ™ @ °

;; o Seeking (APP SEEK); Hod;ekeepiég (HOGSE);'Peréonal (PCRSCHAL), Tattling (T@TL); :

: and Social (SOCIAL). It is possible in aImost all insfances to deferminéi;he. .
i: nature of the interactin, but if this cannot, be determined eHffier by the con- g '. 3
| .versafibn between the teacher and the Targe+ child or by contextual clues, such )

as the textbook the chifd is carrying’whén he approacheé the teacher, etc.,

f
i

the question mark (2) column next to the child's number column should be checked.
3

- ~

This column should be used only when Thn coder does not know The nature of the

» !
interactior, Xnof when he has heard it buf cannof make up his mind. . - ) f
3 ' :
» % w .
\ Child Initiated VWork Contacts . A
P y = a . !. ° ;
Child ihﬂfiafed work contacts are contacts initiated by the child either é
t ’ T .0 XS E
. t ) R 8
o8 , : . L
| v 14 .
R ) . . . R i
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._.' .
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) ‘,,,a

caen .
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Y v
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t

Soayh ey ad

r

K]

lLength of Interaction

‘. —
b4 - -

.

o - > a’
. .

*or to wait until later.
o, for nov.

x,

Code bFicf BPIEF)

EX

- ‘. - -

gives a substantive but

»

-

- ~

lnferacfton,and They lnvoIVe discussion pf the child'
. her 86esfnons*abou+'7+ or wnll come to e

i under chlj tiated work contacts, in add ti

When fhts cafegory is coded, lnSEdITIOﬂ'h)énTerlnq The chlld's number |n fhé

”"“ _ the.tébcher's ‘response to the child.-

if the teachér listeps to the child's

.

9

‘% 15 L

v
» <«

.ot 1 .
\

‘ . .
G%%cause he has ralsedhls hand‘fo geT fhe teacher’s affenflon or because "he

» N L]

‘has.. gone tofhe?eacher s desk or to wherevor1he Teacher-ls to Ini % aTe‘+he

¥ e
work,a55[gnment (as .«

s

/

eacher vn‘rh a book“and ask fors

“ clarlflcaflon about d|rec+|ons concern}ngfhe asstgnmenf InTerac**ons coded

—_— . *
on To being clearly [nLTiafed by

;gfﬁb child should clearly, be concerned with works, Tn short, in order to code’

—'

>‘ﬁere you should be sure that the Chl|é Hs com;ng 1o The teacher because he is

»

ﬁ?

" confused ard wanTs helpcarclarlflcaflon concerning how to do an assnonmenT

.> _ proper column, you a’so code the Iengfb of The |nTerac+10n and the nature of.,

=

~Child initiated work contacts are'coged as refuse (REF), brief (BR!EF); or
long (LOIIB). _Code refuse (BCF) if the teacher iqnores the child or tells the
N 4 . . .

child tha+ she is foo'bUSy right now to be interrupted. She may listen to the

’

. child 18ng enough to find out what Ke wants, but she fails to give him any sub-
. ' o e

N '~sfanffVQ answer to his question jand instead tells him to go back to his seat

S

,_she refuses To deaI with h:s problem at least

T ' -

F -

[question and then

brief answer (a sermfence or two at most). In these.

”

~ , ¢ B Q
brief contacts jthe teacher is simply doing things”like telling the child what

.page he is supﬁosed +b‘3e working on, telling hfq vhat problems on the page to

s
-
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do, r briﬁ!y #elling him whether or no1’ he s;on 'fhe r|gh1’ Track |f he is .
e s e Ry L Y . i P

unsure. <7 ;I.‘ N N R ~r 31 ,.‘) e ’ .‘. - - ,/ T ~., : /

. . .

i -

Codq; long (LONG) xf the An‘reracﬂon lS ore ex*rended because fhe\ ‘reacher O

¢ v
5

'i‘akes ‘Hme fo revlew es'rher the assognmen‘r or:1 processes that the chi Id
’ . -
.18’ fo use in comp’leﬁng fhe’ assignmen‘r in ﬁh/e.:e lnteracffons, fyptcal ly fhe
. @

chi'd@does not unders*t‘and fhe direcﬂons and 1'he teacher fakes ‘Hme to repeaf

fhem or elaboraa‘e- on her earlier exp!anataon 1'o 1'ry 'ko %:?b!e the chi id to

work on h!s o\wn. Thus, lnsfead of providing a brief answer to 3 slngle

- . ~ -

quesﬂon, she glves an exfended response concernj ng how to. do the asslgn- )

’
)

men1'. H it°is pot Eertain whefher 'rhe lnferacﬂon was Iong»or shorf g

o*

and fhe sH'uaﬂunv Is borderline, +he coder should code”BRIEF, This cod-

lng w!ll al Iow a conservaﬂve esﬂmafe of 'fhe leng‘rh of the fh?eracﬁon

.
rafher fhan a possible overestimate " D Lo e )
] . - y o £ -
Matufe of Teacher's Reaction to Child . Tt ’ .

o T Aa T ~ ' . ' Y o
There are three possible reactions that are optionat and should be =~ 9%

SN ~ R ¢
. 4’coded only when they -oceur, They are Praise (++), Impatience (IMP) and-

° i

B

Y, Cr"i-‘ricism (--),. Code impatient (H‘.P) if the feacher s manner in- deal:ng wn‘rh

1’he Chl id conveys smpafsence, an attempt to quickly give the child 1’he brushoff’

frgusfr“ahon a‘h 1'he Chl Id's Iack of undersfandang or at her own need to continue

.

'explanning to hsm, ‘or other c!ues 1’ha1’ the teacher does not wan‘r to take time. 1'o

et e 4

explam fhe prob,Lem to* the ch: td and wenfs 1’o gef “the. anferac‘i'ion‘*over with

“e

as quockl.y as poss;ble. This codnng is nrrdependen‘l’ of the coding of the lengfh

of the Tnferacﬂon. Thus, a teacher could rer%se ‘to deal” wH’h a child's Problem

»

. but rnf in an impatient way "4 'm.bu°5y right now, ‘dohn, go back 1'o your seat and

wait a few minutes unti 1 get a‘cnance to come and talk to you a§eu1' it."). _
. l ' . . ) .
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- A;:Co‘ri:v'erseily', A 'feacher sould be' involved ,in a long i’nfer.:acf'ion with ;1."he chi} :" }
;- ‘bu? convey Impaﬂence, dxsgusf a desire to gef ’rhe ’Tnferadion over wifh.as _' .
qulckly as possibte, etc. Thus,.vThls cod:ng invo!ves coding.fhe feacher s ;z
‘\emi'ional response #o the chi!d dursng. “f’he m't'eracﬂon, independent of "the ’ ’. . '}
l’ef\@fh of the i')ferachon. ‘ S . a. - , . . . e ‘
5, 'lihe. coding‘?f oaﬂence (IMP) is optional and shou!d be doneéonly for ;
‘s ﬂuose ”leay;-cu? and obvious cases where it ig™Clear fhaf ?hay shouM "be coded 3 R
i Where ‘the teacher’ responds :A\ah unemoﬂonal and mechanically‘rouﬂne way, or .*« ;
‘ lf‘ there is..z.mcer'ramfy about whe'fher or nof to code, do not code. Tﬁus, e, EE
% a COde impahence (er. < d.y when the' feacher gjeﬁa,rly shows sngps,ﬂoj impaﬂencg Q ) 3
[ :7' l;l:eise {(++) and Criticism (--) are ‘a 5o ophonal*‘?andi‘should be coded- ‘. ~~—‘
L. * ’ AR
\} only when the coder is sure- fhey have .occurred. uf l:e is not: sure, neifhe, “ _' .
column should be«c';hecked.. Praise and cr;hcnsm in fhese work reiated infer- . ," :
% . acfions refer to ‘pranse or ;'x:th|sm abou“l‘ f-he cg,r Id's_academic work as o
i ) \descrjbed- in the previous section concernlng feacher reac*l'/lon 1"o pubﬁ'c ‘. - . o ‘ ?:t
7 response opporfumhes.‘ Both IMP and an evaluahve feedback- (++ or -) may ‘*
* be checked or one, box may be checked w:fhouf anyfhlrlg in the ofher box. 7 'A
: C. .Ch‘i.l‘d Initiated Approval Seek'ing | A ) e ;
; ‘? : This‘ls a very parhcular fo‘rm o’f child mihafed work inferacﬂon, - ) Q\
" “which o‘ccurs when the ch: ld has finished an asslgrmenf comple'rely a'nd correctly. ,
_ {or-gt least thinks-he has)-and comes proudly up to -the teacher to show his L
“"""—‘comme'ted—work.- _The_J_mp_Lu cahon here"t_s_fﬁa“fjhe chi ld be!ievés fhaf he has. o
b Idone.a good job; ' is informlng fhe fedcher of cfh:s ande:resumegl;‘“ex;e;;ipg -"W
’ sbine praise 'or. ‘reward. A work related. |nferacﬂon shouldh be coded as approval ,
saeRlng only when it Rs obvius that this Is what ‘he chlld Js- doinq. TR 'ﬂ-
‘ . ' ¥ ' ] _ BT .

i . . , X ) ’ . » o
i; ‘ o ‘ | ’ b o~ | ‘.’. ) : - . .i,-.s,o.k .,
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4
- .
s 1n

A

?s nofwﬁlear whefher he has domplefed fhe assignment. and is taking it to the

’
D . . L -

: ( 1eacher fo show hér fhafthé Ts finnshed vs. whefher he needs help and wants .

fo‘falk to. fhe feacherﬁabouf the ass1gnmenf,ufhe !nferacflon fs coded In o o

S

P B .
S R R S 20

om
3

.

» -one of fhe preced!ng cafegorles of child Ln!f!afed work confacfs.

i W

¢ -”'»

v&}

.

-
AL b b,

; * : 'vg N ‘.. R o

o

&.

Tzacher. Reacfions . - ' . - -,
I O - - - v, e . . & ' s
- Teacher reactions to ch;ld approval seek!ng inc!ude refuse‘(REF) feed- . %
RN

back (FB)"pranse (++), and cri?icism (==3. Code rersé {REF) lf the feacher Py,

.
- . . -

;gnores the .chi ld or tells ham Thaf she is too busy“fo look at his work now.

=

“

<

v .
Code fEedback (FB) Lf ihe teacher glves routyne feedback WIlhOu préise or

Ly v °

cr!flclsm{* One of fhese two columns musf be che-kedum,An opf:onal codung of

-
4
P4
A
48

,
B S N LR Y IR L vt SRR o

o

' »

praise (++) or crlfictsm (==) is poss;ble 1\the +eacher eidhér pra:ses or .
. s 3

cruficnzes the ¢hild's work. Praise and criticism have fhe same'meanlng as g

s e Gy
PR

preeryary
.
.

*

defined above, fhey can be conveyed el?her fhrough the feacher 'S emotional é@

ey
VEEN

. U:"& ‘e

expressnon ‘of through her verbai messages to the child. There are coded only - .

~ . . - o .
~

X -, . . . ;! .
‘when they have clearly ocgurred., . - \ o L :
2 < - Lt . * ' ¥ . PS R

. -

e
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L. _Child lnlftéfed‘Housekeeping‘?nferacfions ) :

’

PR A
EN
.

Ly

; °Housekeep"fng inferacffons involyve the performing of favors or errands T

*

¥
&

. . .
-

"for the teacher or tasks which must be’ done |n_+he?interest of cdrrying on o

. . -
» e ’ - ‘ -

e i e 1

s

the daity business of therclassroom (passing out books.or supp[lés, collecf}ng .

, —~"materials, erasing fhe board or cleéning ‘the erasers; etc.). These house-

- +

Kov o f AT A S

'

£ keeping |n+erac+l0ns are to be dos+|ngu1shed from persona! needs or beneflfs

‘ A N , :

which are not errands that' fhe teacher meeds done as parf of ‘the everyday * . » ;

——— e, - -

pusnness of running the claserom. Personal“1n+eracrrons involve_maiters of e

. - .

. A .,
inferest aﬁd concern only tg the child himself; nousekeeplng Lnferacflons 3

involve maffers which the feacher wan?s or needs dope in orcer to run the class~-

N @

> d '

~ o
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. weI#her |mmed

L 8 g :1‘ ) v, . ot . ‘. . .t . . “ . . .
.nggn;Qr’perform dgtles connec?bd with he? teaching role. Housekeeping «° .°

. v e

‘ r cf;ons are coded as Chl|d |n|+:a+ed whenever a cHtId asks the Teacher o

. n w2

Jeacher 's Responses ) A ¥ — A

. . . b o
. <
o J © N . . » ”

Teacher responses to housekeepxng requesfs or. innfnaf;ons’by "Idren

Ilsfens To the ch|Id's requesf but Turns hi down, code approve (APP) if sn%‘ L
! : [AREN lé}‘ R

allows him to do what he wants to do.

¢ X
- k]

In'siTuaTionslwhere The child |s allowe to do what he wanf§ to 'do,

-

iaTer upon hss aqreemenf To doarr r IaTer after He‘has com-
— *
plefed it. Code reward (RWD) when the Teacher goes beyond mere ap rovaI
J Yy p

“("Yes, John, you may cIean the erasers.") and presents ‘the ]ob or privilege

.

£y,

& R .

as a reward that The child is being dllowed to do rfather than :as a chore or-;s

‘ .
o . . . . »

routine activity ("Yes, John,'you'ye'been a very good boy today.Yand you've:
1 ! . + &

dong good work so |'m going to let you ciean the efasers.") In the case of :
R :’ .',1 - - .

© reward, the Teacher not only gives the child permission to do whatever it
. é a /

.

he wanfs To do, she _conveys The idea that whaf he is benng allowed to do

e e T -

is a des,.able and prlzeduacflv:fy and that the fact that he is beéing a1iowed-—-

(APP) is coded for each such |n+erac+|on._ Cade; Féfuse (REF) it the Teachcr *;Z} .

Such an anferacflon is coded by recordlnq The chlld's number and '\i\\\y‘

iy =~ / . . ; Q-" ) o
are/coded as refuse, approve; thanks or reward. {Ré}use (RFF) or’approve~ P
\ - i o -

©
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‘ A\] - '
CodeL:ewarq (RWD) only when The teacher hés clearly given The‘umpres» )
| H v ‘

’fl‘éf@ﬁ%ih§+ in approving_fhe child's requeéf she is-giving him a prized privilege

. iga‘ctéf

AR

ey ;
ar IO ot Ve s

ewaFdlraTher Than heréTa aqreeinq To let,him do somefhinq;hecause hehaéked TN
" <

her ¥or permussuon. If it.is not clear whefhercn-nof to code reward (RUD), . B

T
SR - . .
O - . L

'rhls ca?egory should not be checked. e . .

P N . . - n . A : s

- 3
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s

S Child Initiated Personal Requests

. : cor (
As nofed above, personal requesfs |nvone‘ma++ers of ' st oﬁ1?”+o the ', \ lé
child hlmself and no+ ma++ers that |nvolve,ihe whole class duties that the =~ ;é
ncludedherewogfgibe requesfeAfo use'thc.ba+h~‘ ) 4- ﬁ
* . . . .
",l'rpoﬁjerigefia Qriqk, sharpen pencils, get supplies, use special.edgipmenfr P -

" gef clothing or other possessiéns go to the principal's, offuce or sor.. other

@ e ~ ‘a .
room-(fo do somefhlng Thaf the chuld nceds to do, not to Uit an_errand for
o5 ™ . s . ¢

-

“
e PO o L.
s At b anenda et W' E o A e

~

'rhe ﬁaghe‘r)*p visit ‘the schpol nurse, lie down, etc. " In shor'r,.'rhe child has

", .o < ik .
some kind of problem cr personal concern and is asking the teacher for per-

- - . v < . * C . o

N - . ’ k 4 .

“mission to-do something abouf.jf.% Ylhen a child initiated personal request

M - . S o~

isYobserved, in addition #o enterines the child's number in the CHLD # column,
: e ' ¢ ' & :

a theck should be.p]acea in the approorlafe colump(s) .in The ‘Personal subcatr- | *

‘. !'“u - .t ‘. > ) /

eqory To |nd|ca+e The *eacher s responses. _ “ ) ) %

-

Teacher ﬁe§ponses‘ : , ’

-

.Jeacher responses to Chl|d Inlflafbd personal requesfs are coded in “

flve ca*egor|ES' refuse (rchy,* approve (APP), p051+|ve emotional reac%ion ' :

(GD), negaTiVe emofional_reaéfion (GD)‘ or reward (RWD). E;Ther rcfuse (RCF) ,f
. . ‘/ . :
. or approve (APP) |s alyays coded; the ofher fhree codes are op+|onal k I

“
»

~~Coide jrefude (REF) if the teacher refuses the chil d's_redquest and approve(APP)’ -

. ”
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%{Q coding<shcer ((D) are coded when the 1eacher nesponds to fhe 9h|ld in.a clearly

A a
Y
o

e - - <

& 3
requesf buT could sTaII be coded for respondung fo hlm in an emofionally 5%

M posi?ive way (such as by puffing her arm around the ohild and telling him in R iﬁé
-a fruendly fashnon that she woqu be very happy fo.hef hl; play. wrfh‘;he .;g
vnewmasfen but the bell is qolnq fo’rlnq in two minufcs -and étero wouldn'f he ' _E
enough f;me 50 how abou; i¥ she lets him play with |+ 1omorrow) Similarly, - . _;“”\%
appr°anng§5 reqqest:does not necessar1ly ﬁmp}y_a posifive emofi0%§; re- ) .

;fj; .. sheet (@)
B P “gy

%

ey
B4

-
-
A]

v

2ok
s A M

PR .y

~

NPT
v
5

’

[ 1 "
In shorf,'code approve CAPP) only.,if the feacher approves - .
L .

code refuse (REF).

-4

Tt u o Tadn et < T o AR RS etV

f
" ’

¢he chlld' S. equesf on fhe spot. ¢ she refuses it oufr‘th or tf she delays,

(REF).-. - : &N S

N »
‘e - M - . N

£ ..

»

-v

Ki

nd negative, teachér .emotional reactions are recorded. i f and
: g .
when fhey,are og§erved but oniy whon~+he coder is cer*ain fhaf fney sh@hJ?é L

reacf:ons (annlfled hy 4 smlllng “face on‘fhe

. bPosi*Tve

. -

-

be coded’ Pos;?w

;e‘ iy

xf empttonal

“ .

e g \
-posuflve, wgrm, frnendly,‘éfc. manner. This codlng |s :ndependent of the’ cod- \\\
v on

;tng- of refue tng vs. approvung a reque ;

’

.t.

W

R
T

a- feacher could refuse the. ch|1d'

" action during the interaction: The teacher can brieflyand perfuncforjly,give’

v -

*%the child permiésjon without expréseing,any posthve emotion toward him.

» &

R R R P

Hegative teacher emotions (signified by a frowning face on the codinq - o

' PR

are coded when the feacher 'esponds tor the chlld with an attitude
']

reJecflon, aqgor, frusfraflon, hosflllfy, stel 5

of disgust, Agaln, this i

coded independeniky of whether or not fhe'child's Tequest i§ approved. " It is.

. v .
P a . )
e, .

possible‘for fhc feacher +6 approVe a request while'sfill being coded for a

negafuve.emofnonal response (such as when fhe “teacher gives fhe Chl|d permlsShon

. ’

\
to sharpen h|s pencnl but nags him for twe minutes aboufghow she's getting

> . e e e o S S ——— ’ :
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ﬂred of his alv.ays breaking offf;*is pencil poin‘l‘ ang if ‘he’ doeSn’*r start

b uslng his pendl properly she is not going *I'o allow 'Qnm ‘I'o use ‘I‘he pencil

-."
o« 0 .

. sharpener a't ali, e‘l‘c., e‘l‘c.,) €y

. .

‘,' Foslﬂve_ and risgative .*reacrjar emot i oril rea:_f.ons (@ ®) should be

. ’ ‘ \

f

coded only when *rhe descrlbed behav:or claarfy Ts present; If thé coder is°

. . +

. uncerfain, nofhlng shoulekbe coded T ca " s e

. O
" Code reward (RWD) ’i);xenever the: ‘I'eacher goesbbeyond simply approv:no the .

<

personal reques1' bu*"pr\esen*rs it to The chi ld as a reward or privn lege jha:tv ' },

A

t : :
“she is granﬂng because of his good work or behavior (simi lar to the rewérd’

.

'ca?egor( described above) Thus reward (RND) should be coded if. a cﬂnld

requested use or ‘I‘he viewmaS‘rer and ‘I‘he ‘l‘eacher responded by’ saying "Yes, .
° >
‘ John, you can use the. viewmas‘l‘er, hecause you have done at! of: your work very

- )
-

\
. nLcely ana’you deserve a réward," As elways), code rewa d (RWD) only when H’
o ey . o~ ‘ .
is %early .spelled outby the ‘l‘eacher. Af it is-a borderiine case 2nd the
& - ' :
coder is not sure, nothihg should. be coded: . Co .
" In summary, the coding for child initiated housekeeping and chlid v,
N . . v . W k FN o .,
initiated personal requests involves c_‘o‘dlng gach ﬂme.whe‘}:her the teacher
L

. . -~ e

, ,refused or app:roved' the reqliest. The remaining codes 2re op:rional oand are _

’

only u_sed:when‘rhe coder is certain that they should be coded. -These.inc!ude

&

- Vad . e L .
thapk/Ino the child for offering‘or doing some housekéeping chcre, displaying , o

‘posiﬂve or regaﬂve emo‘l‘lon during ar sn‘l‘eracfaon invo'v.gng a 'personal requesf

- -

o -

and/or presenﬂmg approva! -of a request’ in such a way as” 15 rewa’i\'d the child N e
-8 .

fdr good work or ‘behavior. s - R | .

/'h'-. o L - U . d - . ' LN o

o Taffling o . . C
. W\ P - o
- Taﬁ'ling (TATL) i's coded, whenever the' o@m comes to the, *I'eacher to

.

* .
*I'a‘l"l'le on ano‘l‘her Cht Id. Code fa*l"_l'ling (TATL) whénever this happens, regard--

i e o e~ o e e e e p—
- -~ S

‘ : 16 =, T T T T
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g . w29 . : .
‘% ‘ . ; . + . . . N




e dess:of fhe Jus'hificaﬂon for fhe tattling or fhe seriousness of “the problem.
The only criterion, 'rhen, for coding tatti n.ng’(TATL) is fhp‘r a chiid comes to
. fhe ‘l‘eacher to "tell on" another chi Id. He may or may not be Jusﬂfied

(for example, he\may have Jusf been attacked by anofher child and “this oasb v

his "f‘a‘rfling" is zepproprlafe behavxor),and the behavior involved ‘may_or may

no'r be imporfanf (bo1'h “Teacher, Johnpy dropped his pencn l, " and “Teacher, .

- 1
v

J,ohnm/ hit’ me,"ar'e éoded as’ fa‘H’lIng (TATL)), . T
\-‘ Lo addiﬂon to enfeang a child's number in the chuld's # columh on - - ™
fhb lefﬂ~ .code fhe teacher! s reacﬂon to the faﬁling by placing a check ‘in .
fhe appropriafe co'm.... - - o, * ) # ‘.
S Teacher.Reaction ' é . .o

}f . i Teacher reac‘hons to. faf‘hlnng are coded as appgfcal (ﬁPP) or reJec‘hon
(R J)

£ .
code.d_ if the teacher positivély accepts fhe ch: td's tattling by thanking him

or faking acfion in response:ro it, or if she accepts it wifhouf any negative

o .

| §
"esponse. Thus, ap&val (APP) is coded both for clear-cut and obvuous ap
proval and for munnmaT responSes. In confrasf, reJecﬂon (REJ) is coded

only when tne ‘feacher chides fhe chi Id for fafﬂnng or shows that she is.,nof

ln‘feresfed io Insfemng to wha‘l' the ciﬁ’ld has fo say ("Go back to your .chair
. Lt
and, sit down.")." Note"that fhé\eodnng ‘of approval or reJe~ tion of. ‘rhe )

”

‘l’af.ﬂi‘ng_ is independent of any action the teacher takes against .

;fhe chi I'd who has done whatever it is that the-tattier has repor‘l'ed. The

\

. C'“reacher Can be coded accep‘hng the: chi Id's faﬁlung m‘rhouf doing any‘rhing

L) Y P’

abéouf fhe problem, ana she cart bef ~oded as reJecﬂng (REJ) the child's fafﬂ- -

A

, ing: e\féim incidences when she follo I/us up by/fakmg achon to correct 'fhe ’

=5}

— - B

Th:s codang is mada every time a child tatties. Approval (APP) is, ‘-.

PR
.




YRy

TR e e

[T

- of accepfance (APP) VS. reJecfion (REJD. Eonlves ccdinq fhe feacher s reac- .

¢ new possession. In general hpwever, any oyadic,m'l'eracflon be'l'ween a single

problem or deal with tHe: chi 1d who has been Taffled upon. Thus: fheﬁcdding

. . <

~ '

f!én fo The facf ?haf the child has comé and faifled"dnd nof of ﬁgr more

03 \ £

genéral reacfion to the more general problem. . .

r o L ~
‘-.. l' . - , ] . ’.' aﬁ P4 ‘ I :’ , . - . .
o . Child Inifiafed Social Con*acfs
Social Cbnfacts |nclude The broad range of Toplcs and reasons for |nter-
- \ . . - \ . *
a&tion- which ax nof.tove?ed under work'COn*acfs, approval seekinq, house-

o e,

. - . \‘_‘

' keeping or;personal reques?s, or tattling. Thus, sotial confacts include
¢ ]

telling the faqpher about things going on'in,fhe home. brtnrays, recenf“

s : . ' A . .
: experieﬁbeae?nd events, new toys, family news; saowing off‘new clofhes or.

. °

poseessioné,cefc. The ma{?rify of socual confacfs will involve aftempfung
2 .. A

To ithlaTe a conversafion wi?h?hefeacher or to show the Teacher some
3

2

1

LY R NV ES
fargef "and’ The teacher whi;ﬂk does not fif :nfp any,of fhe of\er cafegornes
should,be coded nwfhe(SQC!AL) cafa;;>77’ ~~“ i ) .

Interaction Length' Codes ¢ ' ‘

- 19 Y
.

. Tge teacher's response to a child initia*ed social jnfe}agfjon is codad '
as fefuse (éE?) brief (BRIEF) or long (LONG). Code rafg;e (REF) if the’ ‘
Teacher ignores The child or says that she is _too busy 10 sfop and .look or'
~Jo talk rughf now. Code brief (BRIEF) if the teacher takes a quick look af
something fhe child is show;ng and makes a brief fesponse and then moves on, .*.: -~
‘or if°the Teachar pauses only long enough to listen to what the child has to .
say and then makas ad unhurried, positive response to the child's overfurea '

and does not appear to be in any hurry to finish ine interaction and move on

to something else.

-
i




. 3 .. * [
to both the tine elemenf and fQ'Ehe teacher's &pparent lnfenflons.‘ Usuat ly.

* -

. %

. - that lasfed fwo or Three mlnu?es mxghl be coded as (BRIEF) if it lasfed that °
i - RS

-

S long only because lf fook that long or'fhe chxld o gef out, what he warrted |
e _5

.4 1o say .2nd the feacher fhen qunckly made & brief: resnonse and moved away froq

]

-

age the child to say more. * In contrast p refude (REF), the coding of -BRIEF

”~

. the cﬁild‘wanféd her to see andfor llsfened'fo ?ﬁgl"lhe\chlﬂb wanted her,to

i '-‘ hear. ' lf also lmplles fhaf-she made some brief’but. aSTroprlafe response. In
L. At
? " contrast fo;LONG fhe codlng of BR EFolmplxes that th feacher, alfhough she
i: - . . " . ~N
: did take the time fo watch and llsfen fo-fhe child long enough fo flnd ou%

. ‘-- ~ g

what ne_wanfed m:?lmlzed fés length and emo#lonal lnvolvemenf of the |nfer~
%9, . acfldn by endlgg it qulckly with a concludnng response rafher fhan by faknng

>

s
‘tlme to’ quesflon the chlld° encourage him to say more; or by showlno fhrough

ber behavlor that she was wllllng’fo spend as muchllme wlfb thé Chlld as

. ri \
- he wanted. ] N . '

. LY
.- A S

.o ’ ' K] o &,
Somefimes a Chlld initiates a contact, wnfh ‘the teacher, buf the coder is,

una Ie to fell whefher lf is a work-related confacf, an approval seeklng

13

,confacf a housékeeplng confacf a personal requesf, a soelal confacf, or a

tattle. Thus, it will not be pusdible to safegorl?e fhe nature of fhe e

LY

confacf or to code the feacher s reacf:on. However, given that the chilid did
lnl.nefe an lnferacflon with the feacher, at leasf this much information

can be ‘coded by entering the chlld[s number and pufflng a check in the
‘ o ) . ‘ ’
"?" column ‘of the chlld in'Itiated contacts section,
‘ N - . [=S

-
o

4 LY LOREEN
R A L4 -
* . . , A A "h":" . ?
TN Thus, coding. (BRIEF) vs. long (LONG) in fhis\lnsféhce requires attefition

", implies th( th'e teacher did at lea}f take the, time to stop and look at what \

Q

the two wlll be cSosejy correlafed - However, occa onally a social interaction

i the cﬁllg without glVlng-any-oppqrtunjfy/fg extend the lnferacfloq\or to encour-
N . o B M . \ .'I s ., -

.




I s .

[

<

~ .

Thls column is not to be used When the coder is uncertain as fo how an

-

.

A
It is to be used only when Y chnld has initiated -
\

gorize-it any .

lnferacfion should be coded '

PN an lnferacfion wiih the' teacher but the coder is unable fo cate

4

fur*her because he cannot hear. or see what is going on,
¢ - ¢ - ’ - ¥ .

.
»
- - . »

ADULT AFFO?DED CONTACT (AAC)

The preceding confacfs all involved +he teacher and an |ndividual fargef

sfudenf and a!liwere initiated by the chnld The contacts described in the

presenf-Section also_involve mzslngle fargef student privately inferacflng .
o N .

with fhe teacher, buf tn this case the nnferac.ion is initiated by the .=

-,

teacher, not fhe,child. The teagher initiates the contact” by calling the child's

. namq and félling him to come to her or by goihg Yo his desk or place in the ‘o

. 3

room (on her own initiative, not in re?cflon to’his hav1ng raised hns hand

-~

or signaled a desnre fo speak wifh her) The various subcajegories of adult

k-]

afforded contacts closely para!lel those for child initiated confacfs. How=

.

. “ever instead of eoding fhem in the chnld inifiafed section and coding fhe

5 . feacher reactions fo the child one codes ‘adult afforded confacfs in the adﬂuf

~

N afforded secfuon and the chlld's reaction t¢ the feacher. There are four

subcafegornes of adult afforded contacts:® Work (WORK) Housekeeping (.HOUSE)~
. Personal (PERSONAL) Social (SOCIAL).. To racord any AAC wr|+e The child's

; number in the child # column, then puf a chezk or checks in a columr under

the appropriate subcategory. v X

Adult Afforded Vork Contacts »~

These contacts occur when the teacher calls the chfld to her desk or -

v
.9 .

, goes around “the room vhen the chi ldren are-worknng on assignnfepts, in ordgr *o
check the child's work. The teacher may enfher ohserve the “child's worksheet

- .or workbook or observe him while he is working-to see how he is doing (whether

Y * *1
2026




[N * T

he has unders?ood the. directions, whether he is ggﬁawng fhe right answens~/

e

and folsqwtng dlrecfi9,5,pcopqgizr.etctl\\\\\\ /// ;//,

‘; In agdifion to entering the Shjld:S number in the cofumn at the far left,
éhécﬁ appropriafe columns in the work subcafegory to show: the tength of the

.: 3 o

‘coﬁfacf‘ Teacher praise or crificism Lif any); and the child's emotional

-~ r f D

reac*ion (if any).

-

’ ’
.
-~

,3ﬁ -t >
. .

B Lengfh of Contact '™

h M ¢

" _Teacper initiated work contacts are coded as follows: observe (0BS);

‘brizf (BRIEF); leng (LONG). Observe (OBS) is coded i the teacher is going |
: e

éf&und the. room chg&iing child progress and stops to observe a child at” work

‘but does not say anything to him or give him any directions or feedback. Code

observe (0BS) whenever the.teacher has stopped to observe a chilj working. If
y e 5
there Is uncertainty about whether she actually.stopped fo observe a child

or whether she just wciked by without. clear!y observung his progress,

*

,_.cfhlng I's coded. Thus, code observe (0BS) only when it is clear the teacher

O

is fakinq fime to observe ajchild working but is nof gonng on to provide feed-

back. ' R 7
& b’
~
Code BRIEF if ‘the teacher inspects a child's work and gives a brief

<

message of encouragement or.feedback. Here the teacher confines her response

h E I ’
- to a sentence or two, perhaps encouraging the child, pointing out an ‘error
At
i ) 3

or two, cap}ioning him to work more quick)yormore slowly, telling him to

¢

réregd the d}kecfions, etc. Code LONG when the teacher goes beyond providing
; ) -
such brief feedback in order to spend time with the child reviewing directions,

.

working a"few sample prob.ems with him, quesfioning him to see that he undér-
v Yo . . o
stands, etc. As a rule of thumb, code BRIEF when the interaction lasts only

long enough for the teacher to give a sentence or two of feedback to the child
3 ) 2y - ® IR
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e
A

%o RIS prvrveney

’*(befhaps spegking to him for only 10 or I5*seconds, although she may have

spenf oonslderable time previously in sllen’/ﬁbservafnon) - 1f the coder is . A
~ N
unsure whether to_ code BRIEF or kONGg' BRIEF should ve coded. '

\d L]

NOTE: The coding of BRIEF and LONG refer e, interactions Jhich o e

occur ohly after the teacher has inttiated some verbal exchange with the

~ child. Theé teacher might spend a.long flme\éi[gnfly observing the - %" . -3
- . t4

.

chitd, but if she never says anything to hi%, fhe,codér shoyld code obiserve’ <‘ﬂ
-(0BS) rather than (ONG Code LONG 6nly ypeq;fpé,féacher engages in an extended ‘E

,QQrbé1 exchange with the child involving an attempt to go over the assign-’
. . 7 . . I - . .
‘ment with him or to help him undefstand it bette-. - '

K] N -
» .

Praise and Criticism - .- -

P Code teacher praises{++) and criticism (-~) if and when they occur. Praise - =

° r-3

1 * and criticism are defined as above, and, as always, code fﬁem only when it is

o certain that they- should ba coded. Note that the coding of pﬁaise (++)- and

- e

criticism (--) is-indépendenf of the coding of the léngfh of the interaction;

.- \ml}..‘

.. the feacﬁer couid praise or critictze the child in a very brief statement, so

*that it may often happén that an interaction would be coded BRIEF and then also.

, .
“»

; be coded for either praise (++) or criticism (--). Also, in extended feed-

A > >

22 back to a child it is possible for The teacher to both praise and criticize, .~ .
- hd ~ \

arews 4 e Atk s 4 B

-

although this is unlikely. S 4 _—
N ’ . )

e Praise (++) and criticism (=~) are coded only once per interaction. Thus,

s
<+ atrao & AL or eey

or ma nirr w8 cu

- &
in a long interaction a teacher mighf praise or criticize a child three or* °:
-» four separafe Tcmes, but’ only one Inferacflon ‘is coded and fhe pracse (or

crlfncusm) is also coded only once. g Tox ?

. %
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elies,
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; <. CHL[&15~Emofibnal.Reacfion§‘3 ot L -

N e e Ty S5O

- T, B -~
B . . .

Whéré‘?élevaﬁf éﬁd‘obggrvéble, positive and negative ghjld'reacfions
A LLE . .& . L, . , . ' .l
&p't@agheh'inlfia?ed work contacts ‘are coded. Posirive emotiomal reactions
.- (Signified by'a smiling face ‘on the coding sheet®) are coded if the child

- ©

responds tothe Teachéﬁ_in.an_obviously posf?iye‘ﬁay that conveys happiness,

e

« ’

By to share ah inferaction w?tﬁ the

L

pride, warmth, enjoyment of an opportun

Ny

P t ) ]

”Teacﬁer,:en+husiasm, grafifude,éor other'obvi0usly'and clearly positive

P

o e Eav B rs Sa o

Ny

-

fegotionai reagfions."Nega?ive emotional reaq?ions)(Signified-by a fFéwning

-
I'd - . .

” face 6n the coding sheet @) are coded whienthe child responds with behavior
. K . " e _ . T . N a = S e, £
.~ “hat conveys pnger; fear, frustration, disgust, inhitbition, ‘embarassment, :

e ° - - - L T »

“*or 'negative ahd unpleasant emotions. . As‘always, emotional responses are

coded only when they are obvious. In a borderiine case where the. coderris

.onSure, nothing should be-coded. .. . . e

=
‘
3
*
H
H
¢
3
< . .. , . - ?
2
kS
*
K

ra;;) Mo

v

' -

: - ' Adulf;ﬁffordeg Housekeepiné Intéractions

. s In +bé§e i%feracfions the teacher asks a child (either by naming him

' .
.

(G \“’TN\J,

from the beginning or by ca’lling for ¥Yolunteers and then selecting one) to . o
V. o - - .

IS -

. perform some.task that isneeded or to run an errand for her. Although-this

Am g L WB e Ey L

general category is called "housekeeping," any reques?'by,a teacher that a :

. - - N

cfi1d do her a favor or run an\erfknd is coded here, whether or not it has
} anything to do with, the everyday business Gf running tire classroom., The :

. -

only excepfion‘1o Th}é occurs. when the teacher asks the child to do ,something

-

«+ fhat is relevant to the child personally, as in the following section.

£~

Yhen a teacher initiated housekeeping interaction occurs, 'in addition
to coding the student's number in ‘the column to the far left, a check mark

is put in the approrr~iate column }é indicate the teacher's response to the o

o child.when he does the requested act. ‘ . . C
. ‘.. . . . . 23\ . ) [

“i‘\) ’ 28 * ' *

Aruitoxt provided by Eic: . .

ws
4 n
i
k%




NOTEY , There is né coding of whether or not the child performs the

. B - - S ¥ .
_ requested act, because it.is anticipated jthat. fhe chi!dnen will do what is

réquesfed all or almost all of -the time. Shouid a child refuse fo do some~

. hS

fhing fhaf the feacher asks him to do; this is coded as a criticial InC|denf

(SASSZDEFY). (See fhe Critical Behaviors section, page 33.) )

. .
v - .. el

" Teacher Reactions in Housekeeping Contacts
- ; ‘
Whenever a feacher lnifiafed housekeeping confacf occurs, its occurrence

- - &
> PR

is nofed by -chrecking .the ro.TJne (ROUT) column under feachér |n|+safed

housekeeping confacfs. ThTS hld.cafes that such a contact has occurred._ In .

~\o

.addlfion, “therfe aro. Two opfio\al\codes fhaf may be coded when relevanf. The
N .

WS
firsf is fhanks (THNKS) Code fhanks (THKS) if-the teacher fhanks fhe rh11d

N~ T Te A \

'affer he has agreed.fo do the task or affer he has completed the fask

3w
o
> &

The second optional code is reward (RWD)., Code reward (RWD)éif:in

descrlblng fhe act that she wants done the feachergives fﬁeimoression that

it is a pr[vslege or reward that she is abouf to dlspense fo some’ parflcularly

Ly
deserv:ng child _as opposed fo a favor or errand that she does not perce:Ve

-~ v -

as a sBecwai reward. "This can, be $tated dlrecfly ("John, you ve done all

your work njcely and you ve been an especially good boy today so 1'm going

4

to let you clean the erasers.")”—or*T+ can-be implled fhrough the use of
\

—
. words like "let you," "will be allowed fo;" "will get to,” ™will be fhe

.
] ’ T~
> ~

person who has the cleanest cesk,ﬁ etc. .. Agajn, fhé main poinf here’ is that

the teacher presents the opportunity as a privilege or reward'fhaf will go

-fo someone who- is parf:cularly deserv»ng, rafher fhan as a roufune“Job fgr

. which she needs help. ¥ the coder [s-unsure about whefher or nof to

code reward (RWD), it should not be coded. . ) < ‘

i
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LI

“'Adult Afforded Personal Contacts

Inffhese cohfacfg, tho teacher |n|tia+es an |n+erac+|on with a chuld

" e e
in order fo ask or tell hum fo do somefhlnq fhaf appllesxdpeciflcally fo him
(clean his desk or area, puf on or take’ of f c1o+h|ng, blow his nose, hangggd\"

¥ .. .

,” up his coaT, fake hus milk money fo the offace (: usf his, nof'eQeryone's),

o -

efc) Thns’cafegory is To be disfnngunshed from 1%acher ianuafed house—
o s __;A‘ - L . e, S ¢ :” ‘
",e oip cor?acfs which |nyolve asklngﬁfhe child o do somefhinq that is

-~
»

needed for fhe class as.‘a whole orsomefhlrg fhaf |s a favor to the feacher,,.

Up_— PO

L ‘.-A - 'y “y . ‘

'_gﬁndanf a!so must be Eéﬁ?{afed from managcmenf contacts whlch are coded under

’
» T v ~

-

behavioral coﬁ*acfs (To be descrlbed Iaferf The maJor dlfference befween

‘ted personal contacts and. managemenf confacfs IS fhaf fhe
' Vo a .
requesf or order given fo the child in a personal confaqf is essenflally for
Y .
hls own good and is somefhlng of direct relevance only to fhe child himsel f.

N

]n con#rasf, 'in a nanagemenf'confacf fhe teacher ask5'$he child to do some-

_fhiné‘nof s6 nuch for his oun qood but’ because his hehavnor is dlsrupflve or

’ e ' P .

otherwise is |n+erfer|nq W|111+he snoofh carryunq on 6% classroom busuness.

In a pérsonal confacf the’ feacher s main concern is the chuld hlmseif ina

. !

managemenf con.iactvher main concern is siopplng fhe ch|Id from doing «hatever

- I

ey

-

he is doing because it is interfering with her instrugtional or managerialagoals. )
, o . . .

- [y
- . »

< . ’

.Child Emotiond| Reactions g : .

The occurrénge_of a teacher initiated personal contact is-indicated by
+ W +

-

S AAAET e % g
.

KJL:_‘A
P

e g e e
o
7

checking the routine {ROUT) column under teochér,inifia?ed persond| contdcts.

In ﬁddffion"fo thus indicating the éxistence of thé interaction, the child's
‘ posff[ve or negative emotienal reactjon can be coded in instances where

a codable emotional rcaction is observcd. Tlositive emotional reacflons

- I N

(indlcafédby a smullnq face on fhecodlnq sheet (©)) are coded when the child'

4 *
- N




:i response ?o +Hb feacher coﬁ@eys happlness, warmfh ehfhusiasm, grafnfude, JOY

af bclng able To‘share an, lnferacflon WJTh The teacher, or some other quite

-
'L - - @

, ﬂ' obvlous!y poslfive emoflonal response. It %s anflcipafed Thaf poslfive

‘ammftonal reacffSns wlll be rare in this parf:cular Type of contact.

’

Negafive emoflonal reacflons (indicated by a frowning face on the coding

;‘sheet NC))) are coded whef the chlld's reacflon conveys disgust,’ frusfra*ion,

fear, tnhiblfaon, anger, or ofher clearly negaflve emofional states. As

a!wayé, he cod(ng of e:fher posiflve or negaflve emotional states should .be

.

R ddne nlx .when T\e coder ls cerfain that there is'a codable‘ response.

L.

f,z' _NQI{-;:~ The coding of The chlld's emotional response is Independenf of The

S ? ",
nature of The Teacher s_message or request, Thus, it iS‘ppsslbjesfhaf The

Q

P

teacher might neutrally of even somewhat positively ask the child to do some-

. .

thing, but that the child will respond with a strong négafjve emotional

. -reacf1on2 This, is.especially likely when the teacher asks the child %o do”’

;some?hlng that he does not want to do, such s clean up. his desk or put away

-.

*a desirable Toy that he Fas been .using. . ' SN
3 . : .
< i ' ~ . -
¢ Adult Afforded Social Contact” S
. Like the category "Child Initiated Social Confacfs," the gategory “Aduif

Afforded Social Confacfs," includesall teacher lnlflafed confacfs which don'f

£11'into any of +he other more clearly deflned cafegories. The more common

examples would lnclude. teacher Insflafes a chat or discussion with the child

about current evenfs, famlly affairs, efc., teacher lnqulres about the child's

famlly, blrfhday, clofhung, efc., teacher observes chlldren during free play

ﬁagttyl¥1es_and-makes some comment about their toys or games, etc.

. . . 1
.
.

Ch!ldﬁs Emoflonal Reaction _ . .

Tne existance of, a teacher initiated social contact is andlcafed by check-

>
N
i
3
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tlnd iho;routlné CROUT) column in the teacher initiated social contacts saction.

[ TN

e
.t

ln addlflon fo this codlng, ne éhlld's emofional reacfion is opfionallv ooded

S~ "~
lf and when a s#rong posl+lve or neqarlveemoflonal response is observed “The

Sr -

}‘ codlng ls ‘Indicated by a smlllng tace (@. for a. poslflve response and a frown-

3,‘,‘

%
Ing face (Cj) for 3 negaflve response._ Ihe'defnnlfions of - fheseLemoflonal
’1

responses.and +he coding rules are,  the same as‘descrlhed above\;or\?easher .

inlflafed personal con+ac+s' code only hhen a clearly negafive or clearly

posIfIVe emoflonal response on +he par+ of the child |s observeﬁ’ Also,

' . i,

remember that the coding.of the qhild's emofional response ls lndependen? of

¢

+he Teacher's behavlor, so that somefimes fhe ch Id might reSpond negaflve!y

-

-9 p

when +he feacher was behavnng neufrally or ooslflvel?‘ For example,.fhe 3

feacher mloh+ come up to +he child in an a++emp+ +o inl}iafe a discusslon wlfh

him, but he might be embarrassed by this over ure and begln +o bTush stare

.

down a+ +he floor, and rj;use to res

nd tg- the .teacher. ., .' ' ‘,

v

o - BEHAVIOR RELATED CONTACTS . N

-

The flnaI maJor cafegory of Inferacflons is behaVior related lnferacfions.

. fhese Involve positive or negative responses by +he teacher to positive or -

.,.negative child behavior. 1Tuacodlngof behavioral inferacflons Involves indicat-

© ~ 4
PO

ing who the child was by ‘azerlng his ‘number in 1'he chlld # column, indicating
) ¢
* the nafure of the behavior that- led to the Inferacfson by referrlng to +he

student causa+|v§§pehavnor ¢SCB) |ist, coding the teacher's response In

" one of six teacher response pafegorlesf(praise (++), non;verbal In+erven+lon
(NVINT)), management (MGyT): warning (WARN), threat .(THRT), criticism (--)), and
coding the chlla's response if the teacher has reacted to him in a negative

K . 2N
way fcowed vs. sullen), Thus, when a teacher praises or criicizes a child for

I3

"some good or bad behavior, coding in¢l'udes who +he~child Is, what he did that

,4
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~,,was k. negaflve one.

P ' L. - -~

-3

’ n . . , : ' a
Chlld Behavlor . *ﬁ . e

- f»\ behavlor ln'rerac'll'on 1s lnd«lca‘led first by entering 'l'he c‘\lld's

.

number ln fhe chlld ¥ column ln the behavlor qelafed lnveracllon secflonq

.~

“~fﬁi,; of 1he codlng sheef. Then, “the nafure of the child's behavlor fha# led to ?he

feacher s requnsels Indjcated by, enferlng fhe approprlafe number from the

sfudenf causaflve behavlor list in fhe nexf column labeled "BEHA," Thegchlld

benavlors idenflfled speclflcally should subsume fhe vasf majorlly of behavlors
\\4 ' a .
#hai:tead<fo negaflve teacher responses. However, occaSionally'fhe OTHER

25, \ A5 » . . [
j¢ . cafegory wlll have fo be used. Whenever this happens (for all positive

behavlors and for certaln oegaflve behavlors;,.fhe.coder descrit »s what the ’

4

chlld dld on fhe blank lines. by fhe OTHER cafegory at fhe flrsf opporfunlfy.
These data may be coded lafer in an attempt fo expand the. categories within

the OTHER codes so the descrlpflons snould be speclflc. All OTHER codes’however,'

will be lndlcafed by the number 20 in fhe BEH# column,’ .
— @

0ccaslonally a behavlor response wlll occur but fhe coder will not know .

~

%
what lnlt!afed lf. For example, the teacher may sdddenly yell_stop fhaf!"

<

to a child,” and the coder may be able o see that she_is warning or crlflclzlng

-4

] farget child, but the :::?f might have mISsed the chi'ld's behavior which

»

led fhe feacher to warn criticize. In this case, the zero {0)" "Not Observed"

.
0

Y

. ’ . .
coded,ls used to lndlcafe ‘that the teacher warned or criticized the child for-

] tsonnlblné but that the coder was .not able to see the event which-led to the
' . .~ & .

. tecchar’s response. € ) S K

’

-

Teacher Responses : ’ ' . ’ .

Teacher responses are . coded as oralSe (++), non-verbal lnfervenflon (MVINT)
28
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N managemem (MGMT), warning (WARN), thregt (THRT), _or criticism (--),

- v Y~

Pralse (nofed'as ++ on the coding sheets) ls coded whenever the teacher
<Y

S slngles ouf-an 1ndivldual chlld for pralse of hls classroom behavior {as

.

\.__

opposed to pralse of good work or good responses, whlch are coded }n response
opporfunifles or work contacts sectiop)., Good behavlors mighf lpclude
cleaning up “the desk quickly or cleanly, getfing in Iine properly, siffing up
s?ralohf sharlng, seffing a..good example, etc, Any gond behavior fhaf the

D

feachqr praises ?he child for, other than provlq%rg a good'response during a
l"esponse opportunlfy or doing good work on an. assignmenf,.ls coded here. N

As always, praise (++ ¢@°be coded elfher because ‘the feacher-communlcafes ‘

poslflve emotion fhrough expresslons, voice tone, and/or gesfures, or because

:‘~ .

fhe'feacher praises in specific verbal terms, Any teacher behavior of. this

-l

< s sort is censldered praise, and when such praise is for beiavioral rather than

Follrs work rela#ed acflvi?y 6n the part of the chilid, it is coded as behavioral

-

-

1he chifd. The ch

praise in fh.s set;i:n. The chlld reacfion is not coded lf the teacher praises .

reaction’ columns (to be dlscussed below) are used only

when jhe feacner deals negafivaly with the child in one of the other five
cafegorte of teacher response. When the feacher praises a child s -ne child's

number is enfered- number "20" for-OTHER is’ recordqy'in the‘BEH # column;

.

9 .
and a’brief anecdote descrlblng how and why the feacher praised the child is

written out, The deScriptions are kept in. érder, but the same number "20"_ _

. »

Indicates all OTHER behaviors that .occur, even if there are severai’on the

‘same page. . ‘

gbn-verbal intervention (NVINT)"S eoded Qhen the teacher responds to

4 .

1nappropriafe child bnhavlor by alaring, fruwning, gesturing {shaking hcad or

finger, efc ), or by deliberately moving close to the child and remaining -

nedr him, The teacher does not say anything to the cnild about his behavior

,
-

29




(If she does,. use one‘f the fol lowmg cafegorles) but she may Speak to

< [ 3 .

hlm abou? somefhlng else (call on him *o respond, ask how his-work Is coming,

\

-0 efc.). ‘gbde NVINT onlx when The teacher's non-vertai behavior is in reacfnon

-

fo Tne child's behavlor' It unsure, do not code. * ) T

~dee managemepf (MGMT) for dgacher Inlflafed Insfrucflons to-the

chlld whlch are glven because the chlld is engaglng in dlsrupfgve behavlor

or ofher behavlcr that the teacher wanfs him to stop because it is irrifaflng
ber eﬁggﬁferferlng «Ifh her Instructional acfivnfles. Managemenf (MGMf5 fs The

'mlldesf of fhe cafegor‘es :nvolving negaftve Teacher verbalizaflon, Implylng

L)

only That The child Is doing something undeslrable and the Teacher Tells hith

to sfop or Yo do SOmethng e1se instead, |t does nof Invoive any snplled or

,,\

expressed fhreaf or criticism such as in The followlng categories. Thus,
the cnild- mfghf be, gpfflng too. nolsy, sfarflng fo run around)~duwdl Ing 1nstead

»

of doing his work, efc., and Th ‘eacher mughf respond by making a firm requesf

-enwlssulng an order That clearly Tells the child that his behavior Is~lnappro-~

L3

brfafe buf which le not negative or hostile in its emotional tone (*John, sit

.

‘down and. gef busy now," "John, there are already six people at the”listening
- -

center; vou'll hpve to walt and get a Turn later," "John, remember to raise

1) ~

_your hand ‘before answering."). Managament messages to- the chi.ld c[early
_‘tmply that he is doing something undesirable, but they involve no evidence

. of trustrutlion, anger, exasparation, or other negative atfect on the part of

. -

" the teacher. She is merely calling tha child's Enaﬁbrobriafe behavior to his

v

attanticn’in 2 caim and qu;ef way, t#lling him to stop what he is dolng and/or
telling him to do sove?hlng ofher thar what he Is doing. -

" Management is to be. dlsfingul§hed from both the Adult Afforded PERSONAL
and Behavloral WARN categories. Management requests which are behavior related

“

Y requesf by the teacher for the purpose of running the ziass and are
' 30 : '




SRR . _' . .'?x.‘ ‘ s Lt . B
© . net intended to benefit the sfudent’personally. This may bé either a reaction
?anqsfuéenf"behév!or that is appropriafe'buf must be'changed in order to

. "‘fmakeia;fFanslfion or It may be a reaction to -an inappropriate student behavier

°

v,

. =, - e s e ey et

o T

L~fn»nhiéh The sfudenf myst be reminded that he Is misbehaving and must ch;zge
be:

\ fhaf behavlor h1order to malnfaln classroom order, In The latter case,
ST - e .
- ~consldered 2 managemen? the' reminder musf be Jusf that, dellvered without .

lrrifaflon or anger in a neutral tone of voice. Otherwise, It !s coded as | -

warning, ?hﬁeaf, crlficlsm, dependlng on the ssverlfy of volce fone and fhe o 1??

\ . _y “»

> ~ *

confenf of«?he message. P . ' RN 3

_hak'fl . Code yarning (WARN) when tﬁe Tea-her's message to the child is delivered \hr .

PN ‘ 4. "e‘d

a bl+ more sharpky with an: lmplled buf not clearly spelled ouf Threaf of
\

. pUnlshmenT or ofher unde_/rable consequences {f the child does nof comply. .

- L]

Coding warning (WARN) lmplles an observaflon of Irrlfaf!on or annoyance on

i: - the part of the Teacher which -is not presenf in The cocing managemenf (MGMT), -

+ - but is not sfrong enough to lead the teacher to threaien or ‘criticize the child

“* 2s in the 5I18wing 'ca'l'egorlés. Thus, the child is fold rather sternly that
hls behavior Is Pnapproprlafe and that he should do somefhlng else, but teis

is nof carrled‘fo tire point of .threat or punlshmenf ("John, I'm warning you

o

for the last time -*sit down and flnish your work," , "Quiet dowly John - I'm

* not going to tell. you agajn." "Johnh you be quiet when other :3uple are talking.
. ’ T ’ : ’ .
.Do you understand?") . R RN

[ . .
Lode, Threaf {THRT) when a warnlng goes past a mere vague warning

-

to the point of spelling ou+ a spec!flc fhreat descrlbing whaf Is going To

.

happen to the chlld lf he does nof comply (“John, if you can'f behave yourself

v

you are 'riot golng fo be able to stay ln the lls+en§ng cenfer.“ _“If | have to

. -~
4

\ ) < . ]
.Speak to you about this oné’more'flme, young man, there wil’l be no recess for




o

. -you foday." "f 1 ske you looklng at John's paper agaln, | will givé you a

zero on ?hls test, ") Thus,;?hrea?s go beyond vague warnings; they spel! out

-

¢

’;»ef*>; speclflcally what fhe teacher Is golng to do if the child peE?xsfs'ln his unded
' » ‘slrgble.behaylor. Threats are coded whenever they are made; you do not needn -
fo'sde whether\or not the teacher’ fol lows through with them. If the cogér Is
:ne? su}e*wheleer to code warning (WARNL,or'?hrea? (THRT), code warning (WARN),

Code criticism twe) yhen'fhe'feacﬁgr shQuts or "barks" at the cﬂ%ld,

4 . £

o .
ln\ rs s I3

“.criticlzes him werbally, disgiplines hlm physically, or becomes frustrated

o

* ahd upse? so that she lashes«awfa? ?he chlld angrlly ("S?op that this instant!"

. ”whaf do you think you are dolng?"' "Who do you think you are?"- "I've had - -
Lo . S 0o, -
enough of ?hlsl“ “How many times_do | have to tell you?" "Can't you hear™),

In such lnsfences, fhe fearher rejects the éhlld either verbally and/or in o

PR

o fhe)nfenslfy and. nega?lve quallfy -of her fbsponse. She has‘aone beyond the
,mere anﬁgyance fhaf fyplfles warnings, and has gone ‘beyond the self-control
fhaf s lmpbled in. an\lsolafed frreaf. She has lost her temper at the child,

It a s?afemenf by’ a teacher ls QCfually apunlshmen+ ("All right, go to the

> %
icorner."), record it 3s a crl?lclsm (=) regardless of how it is sald.

’ —

In some lnsfances, bofh :?(eaf (THRT) and criticism (-=~) maghf be coded,

These WOuld be cases where th fea#her gefs angry, criticizesgthe child, and ,
~o\

before she .Is fhrough with Rim she adds the threat to the effect that if he
bt 3 PR \

eye:,d%gs anyfhlng Iike fhls again 'she wlll do something even worse. In such,

- * EREN

cases, where bofh -teacher reactions occur, both should be cherked. Howeyer,

3s always, this should be coded only when there is certainty that ‘both calegorles

should be.checked. .

1
» t

‘ Child Reactlons = . g y ,

. "7 Child reactions may:be coded (opfgonally) whenever +ué teacher conveys to -
\ o - / \
P . 32 )
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~ the child that his behavior is inappropriate (i.e., whenever you code non<

ve’r{:al intervention (NVINT), management (MGMT ), warning (WARN) , threat (THRT), =~ -

or criticism (o)),

-‘S‘ ~ " . »

*heﬁever these kinds of Interactions dccur, the child's.reaction may

i

: o< _ ‘. . & > .
be coded as aither cowed (COW) or sullen (SUL). The chiid shouid be coded -

» * - : ~
* as oowsd (COW) lf. he appears sheepish, eanxlous, asnamed, embarrassed, afrald,

A

K remorseful, or otherwise general ly sorry for having misbehaved and apparenfly

-8

R upsef at belng out of the feﬁher's ‘good graces. In contrast, *the child is

?}dgg as-sullen (SUL) tf he. appears defiant, sullen, angry, resenfful, sneerlng,

. or ofherw!sh general ly unafraid and confempmms of the feacher. Occasional ly

. * e

he may show 'such a reaction in critical tehaviors such as sassing the teacher

«*
<

_or "felllng her of"f," although more typical Iy.sullenness will be con(/eyed
+hrough gesfure and expression rafher than vocal response to the feacher.
; (SUL) . is also coded if the child Is not parﬂcularly angry but ls nof
. at aH upset rand shows contempt for the teacher through such‘behavlor as

keeping a straight face wI;l_Ie she Is shouting at him but then making faces or’

Ny ?
obscene gestures at her after she 1‘urns~ her back. Grinning at friends af'i:er
the eachér has turned hér back fol Iowing an outburst would- also be classifled
here. Thus, the basic distinction in>this coding is between fhe child who is
upsef and ashamed when the feacher reacfsynegaﬂvely toward hlm vs. the child
who Is not. The coder should be certalin about which ‘of these two chi Ifl )
r.behavlors to check, otherwise he should not cede elfher.ca'hegery.
: CRITICAL BEHAVIORS . a . . )

(=4
¥ Several of the student causative behaviors are deemed imporrant and
‘ $

dlagngstjc enoug.. to be considered Critical Behaviors. T7hese behaviors, which .t
are clrcled on ‘the list of student behaviors on the coding shegt, are to be

33 . :
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P , hoted whenever they occur regardless of whether or nct the teacher notices th
These behaviors are : SASS/DEFY; BULL; VERB AGG; P. AGG; PICKED ON; DELIB TR, . «

_If ona of these behaviors occurs and Is gross enoug;\%o draw the.coder's attention

T' ~ away from the teacher and also gross enouéﬁ that fhe_geacﬁz?vshould react

?‘7: 5 immediataly, even of she does not react, code the fncident, Jt should be

Lot

t " coded by noting the child's number in the proper colﬁﬁh, marking the number of
the behavior In the BEH # column, and then drawlné a line through the rest
of the categories to indicate that it occurred, but the teacher éld not react

__to It. Instances such as these might Include a student making faces at
fhe‘feacher behind her back, so that she can't respond, or a situation arisin,
befwequpeers'fhaf the teacher does not nofiée. it might also ificlude the
case whgce Bullying (BULL) has beén\pommiffed and ?hére is no teacher reaction
to the reciplent wso is being PICKED ON, even though she might }eprlmand the

. Bully. Anothor possibliity Is a teacher who deliberafe]y Ignore; disruptive
behavior because she Is trying not to reinforce it by attending to it. In any

case, use this type of .coding conservatively and.note only viry obvious events

that SHOq{d be recorded because they are_extreme and diagnostic.

.

. | STUDENT CAUSATIVE BEHAYIORS
.: The studsnt causative behaviors which precipitate a behavior related
contact or what may .be termed a critical behavior are generally self-explanatory
with a fgu exceptions. NOT OBSERVED inzludes all behaviors which caused the
child to be dlsclpllned,‘buf which were not seen by the coder. The Independent
Typlically Inappropriate Cafegory.(lNDT§PlNAPP) Includes all non-working be-
hPVLf’S w?}cﬁ are criticlzed by the teacher which are not social in nature or
disruptive to other chitdren. This includes wasting time, working the w;OAQ
’ 'fhlng at the wrong time, caydreaming, and anything else that the child does

e 340
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’ indapendenfly fha? Is nof disruptive. Social and chatting.behavior (SOC CHAT)

1s. fhaf Inapproprlafe behavior that a farget engages in with a peer fhaf is

g ,

not dlsrupf!ve but is def!nlfely out of p!ace at the time, Dlsrupfive QQISRUPT!VE)
refegs to behavlor that a fargef engaaes in elther independently or with paers -

fhaf Is noisy or djsturbing enough to go beyogd either IND TYP INAPP or SOC

~ e

ot LT R

.- o -

GR]PING Is rather self-explanatory behavior fhaf.?ndf&desiwhin]ng or

S ofherwlse verbally annoying the teacher, SASS/DEFY occurs’ when a student ks — -
. B ". g N
T, fhe-feacher, open!y defles her, talks back to her,,makes faces behlnd her mSF

. o X

back and does any ben;vlor which can be con idered grossly disrespectful., This ,
Is more extreme fhaﬁ-compluance with a frown or a scowl, In which the studerit

demonsfrafes his dfspleasure but complies anyway. SASS/DEFY means a proacfive

» -

efforf on fhe sfudenf's parf fo respond negafivély fo a jeacher s demands or

requesfs. GHEATING refers to Independenf or cooperative: sharing of work when

such sharing is not permitted by the feacher. BOSSING means acting like the 2’ j
Teache. arid felllng anofher chlld what to do, but is not aggressive behavior

P

Intended to hurt, BULLYING oceurs when one chsld is "pickung on" arother child

. w}%houf ;he recipjenf flghfiﬂg back.: lf (s to be distinguished from Verbal
or Physlcél'Aggression'nhlch implies a mureal conflict, and from Bossing which“
Colis ;iso ene&sldedibu+ does not involve mallEWeus InfenT; Bullying is aggressive
5ehavlbr Infended_fe hurt, PICKéD ON refers~fo.fhe reclnienf of a Bully's

'

Verbal Aggresslon (VERB AGG) is an unfrlen?*y initiation involv;ng only X

-

\
0 WOrds, nof physlcal contact. The content of the message Is obvnously intended
: ) .
to. hurf .or anger the other person. 4t aggressuon involves both physiczl and--

»

varbal abuse, Physlcal Aggresslon (PHY AGE) should-be noteds
- " ‘
- ) , , > -&a 3

N * s . . x
. R -
o
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CRY/UPSET and POUT/SULK are rather obvlogs categories dealing’ wifh fhe .

-

child's Inabltity to cope w!fh school -or peer problems. They are most
easlly distinguished from one enofher by ‘the fact that CRY/UPSET deels:wi;h
an emotional overreaction and POUT/SULK is an overreacf!on that Includes not
only an upsef buf also anger or hosfilu?y

Deliberafe!y causing trouble (DELIB TR) i¢ an independent and disruptive
behavior engaqeo {n by a farget.chlld. Although it may include interacting

with-a peer or perhaps all the peers in the clase, they are rather non-specf%ic

"recipients of the target's aggression.' Examples of this fype of behavior
might include a target who is trying to trip everyone who comes gear his desk;

" a target who Is throwing spit-wads at everyone within range&ér perhaps a,

target who makes faces'at or jostles all peers he encounfers_on his way badk

to his seat from the-pencil sharpener. These are ail cases of a child

"acting out,” being aggressive in one way or another, not épecif?hatly to annoy-

ano?her chiid as much_aeosimply to draw the attention of the teacher and the
class to himself,

- > -

Leaving the class without permission (LEAV W/O PERM), sleeping (SLEEP),

vomiting (VOMIT), masturbating (MAST), and self-abuse (SELF AB) constitute -

ihe rest of the list of s+udenf causative behiaviors, Although these beheviors
wili ochr exfreﬁely rarely, if at ail, fheé are considersd exfremelé critical
behaviors ‘and can be predicted to have an nmmense Jdmpact on fhe ‘eacher's
perception of the child and , fherefore, should be noted rafher explncifly if
they occur even oncef

%he other category (OTHER) remalns 70 pick up-ady other uniqee Quf

Important student behavior. Most frequentlyinoted here will be praiseworthy

student beahviors, since they are not iisted specifically elsewhere in the

~

by
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H~N$1‘. Fol lowlng ga'ra col!ecﬂon, this list should be oxamined carefully

fo de‘femrne whether some ‘behaviors can <be comblned !n‘ro common cafegories.

P
<

2

3

£

s

R

)3

» - . '§
. : 3
I3

A

%

>

«
¢

e T | ADULT'CRITICQL INCIDENTS L e A
; ’ y The aduH' critical lnc[den'rs section oonfalns hic 'l'ypes of i'l'ems - - . ’_.
‘ \ fho/si whlch -are ’coded lndenenden'r‘y and »Those which are coded in conjuncﬂon . ;
i{ wi:tn 3 sfudenf causaﬂve behavlor and a feé‘cher reaction. Independent AduH‘ . 3
-

Crlﬂcel Inc!denfs lnciude. Appotnfs a 'rargef child fo take names ‘whife the .- ‘

A .o .
L% s, R TR
i i S el R R R oo vt

feacher ts out of fhe classroom (APPTS PON) Fla‘rfery (FLATT)- and P ical

e
e b e
Rl

. v

a—ffecﬂon (PHY AFF)._ These adul* crlﬂcal Incldenfs a’e auuly lnH‘la‘red

? LN

2 ra‘ther than reacﬂons fo a sfuden‘r causaﬂve bel.avior. They are coi:y -
h

N ‘- g
SR i eaden s
AR R

at '

en'l'erlng the target's number ln the child # column drawing a line throug

4

fhe behavlor columns and the 'reacher and child,reactions columns, and : ¢

B

-

, . enferlng the Adulf Cl number in the final column, T .‘ i | . "

5 The second fype of item lncJuded in the Adult Cr!ﬂcal lncldenfs secﬂon v :

P N i :
e VA TR LR dumde R 555 040 e

. - -~

3 S

¢ = _are those that happen in conjunction with a student causaﬂve behavior., They
Include Hlakes Good* Exampie (MAKES GOOD EX) and Makes Bad Example (MAKES BAD -

Ex). These two incidents almost tnvariably accompany a praiseworfhy or neg-

AT

r aﬂve behavior on the pprt of fhesfuden'r and either a 'reacher reaction of B P

yreaesy Y
By B e

.praise or crlﬂcism. The 'reacher,mlgh'r note that a target child is disrupﬂng

e 1y

the class by 'falk!ng wlfh a peer, crtTlctze ‘his behavior and then- say to the
. " class "If the rest of you don't pay aﬁenﬂon, yau*re going to get in trouble,
’t Just Like John." In this case,; the coder would record"m the same Iine John's
number, the sfuoen'r causative behavior number (in 'rchls lnstance, SOC CHAT),
place a check under the criticism column, and note 'rh‘s_. adult crfgﬂcal iIncldent
number In Its colunn. All of these numbers and checkmarks appear.on the same
s Iine because They are related to the same interaction. S _ ,- e

@
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y .~ BATA ANALYSES

Bacause the Sfudanf A*Hrlbu‘tes Oodtng Sysfen focuses on fhe !ndividual

Kl

child, 1’he coding can be applled fo as few or as many sfudea'l's w!fhln one

- classroom as Is neoessary for ttie purposes -of fhe study." Data collecfed in

this. way can be exaninad in several fashlons. Interactions of slngle children,
subgrpups of children who share common features, and tnferacﬂon patterns of

"the class as a whole can be’ s+udled with ease. The raw scores, produced by

a

‘ml-lylng each chnd's check marks ln each ca'hegory are In the form of fFeduencIes.

1)

These raw fmquencles may, be converfed to percenfage scores In order to compare

ﬂ\e soores of chlldrep whose raw frequencles I 1hs vartous'czrregorles were

quife different, . ' o - | .

The coding system presented here should-not be viewed as ‘a' finished
"and c(osed producf b’uf rather as a sysfem that could be m&lflea to flf
o‘ther purposes fhar%fhe collection of data for the one study for which H

‘was deslgned. Tpe\_Sfudenf Causaﬂve Behavior 1ist and the Adul't Criﬂcal ‘ ..~>

lnc!denf llsf are two secﬂons of fhe coding system fhaf might be redeslgned
for other purposes: it seems likely that the llsf of sfudenf c.ausaﬂve behaviors
should be expanded fo !nclude specifically the mos+t frequenf praiseworfhy

LY

behavlors, leavlng the "ofher" column free for gdlosyncraﬂc evenfs. The

€

lAdul'r Critica) incident section might be'redesignad 50 fhaf fhe adult critical \
incidents such as physlcal affoction and flaffery would not be double-ooded ‘
when fhey occur In conjunction with work or :sociatl confac‘rs fha\' are also
recorded in ofher sections., These suggestions are but two fhaf should be

' oons!derefd in making a’decislon to implement the ‘use of fhe Sfudewf Affrnbu'l’es
Coding Sysferf in subsequent studies., . ’ -

v
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-+ CODER TRMNING g RELIABJLITY

Bocause of the complexl?y of the system, a one= fo two- week fralnfng

vﬂﬁj.and“pracflce perlod usue!iy will be necessary bafore sufflctenf Jntercoder

re!labl!lfy can be es*abllshed. Thefol!owing procedure Is recommended-
. T.owe = .}&
s (a) coders should famlllarlze fhemselves with ?he manual and codlng sheefs,

‘o ®

dlscusslng any questions ?hey may have wl*h 1he !nvesflgafors, (b) coders - L

shouid then wrife ouf‘fhelr own examples: ¥for each of the-coding cafegories

i

'ﬂ'lscuss fhese wlfh fhe lnvesfigafor% (c) coders should ‘exchange, code,

. 1 . L
e igd a N s wen tenLvi s Fr

and d1scuss classroom trenscrlpfs and eplsode descr!pf!ons. (d) coders ;4

b .

g 1nferac on slmllar fo that expecfed lnfheresearch. o

Two-or mQre coders should work fogefher so,fpaf rg%!ablllfQ (percenf S 5a,§

,_agreenanf) can be monitored. Inlf?aily, coders should concentrate on applylng

VR L o <2 T T
TR RS T
i gt
. S %

?he codlng dlsflncfions ln the system, wifhouf attempting fo record the ldenfl-

e T
gL Y
1 i

' fication numbers of the chlldren. The fype of sesponse opporfunify can be
‘n?fed simply by entering check marks in the appropriate columns, rafher.?had
chi-td ldenflflce on ndmbersAos will be used Iafer. . Attempits *6 code chlfd
ldenflflcaflon numbers in addition to caoding all the lnfere&fjons Included ) \5
in *he system wil} hamper most coders a;r this s*rage. Lafer, when ﬂe coders o ’
"have learned to apply the system effchenfly, they can start recording Identl- ‘ | w-i
, ,

é_flcatlon.numbers wlfh relaflve ease., Coders shouid wrl?e down .in sufifclent-

-

‘de?all for iafer recovery any quesfzonable coding situation fhaf comes up.

.

Short periods of coding lnfermlxed,wlfh periods of discussion are preferable\

»

in }he beglnnlng_fo affempfs to code for an enflre morning’or affernoon. ’ \\

As the coders become more reliable ln applylng The Sysfem they can begin R

to éode for ionger flme-petiods and to begln to lden?ify the chlldren by -

numbers as they code. - A seating chart f%ating all of the children in the room _§

v . v

- 40 )

.
. . . + %

. »a

. o - » .ot

3

id ' (3]




z*by numbcr Shoﬁid .be handy for Qulck'reference at this time, There coufd

~bo froquenf omlsslons ln the early codlng profocols, slnce coders who are = .

unfamft!ar with the system, the coding. sheets, and the children's identi- ADE
~ -

L ? A flcaflon numbers might be unab!e\%o keep up with fast movlng lnférgcflon oo

. sequdnces. ‘Most of these.disagreements dueffo omlsslons will disappear

as ?he coders become more efflclenf in applylng fhe sys?em " Once effigient

Pl

appllcaflon occurs, so that there no tonger are constant differences befween

N
o>

;'coders ln the number of inferacffgns coded')fhe dafa are ready for assessmenf « 0

R

.......

,,7d'~ of lnfercoder agreemenf and- for -discovery o gonsfanf dlfferences In appl’c—
: i . ¥, LT

: af!on of the sysfem. Any canstant differences which appear should-be disd f

_cussed with the coders. slnce such differences reflect dlsagreemenf ln fhe

~

way equivalenf situations are oeing coded, meaning fhaf one or both coders ‘;

N . ot

ara nof coding properly. . . ‘ - ' 5 1

. Once cdnsfanf di fferences befween coders in fhe way they apply the

—

. system are eliminated and satisfactory intercoder agreement is achleved;
-coders c%g’begln to work lndfvldualﬁy; Determination of what constitutes .

]

"satisfactory" lnfercoder agredément wfll depend on the preferences of individ-

)

uai investigators and the degree of precision in data ?haf the problem under
study requires. As a general rule of thumb, the present inVest!gafors recom=
mend‘fhaf lnfercoder agrgzhenf of at least 80% be attained peforeacoderS‘pegin
fonqu.alone,.and that reflabllify checks be made periodically fo'cnsnre'?haf.

reifaplflfy Is.being majnfelned and to aid Indiscovery of any constant differ- .

ences between coders which may appear with time. Percent agreemenf'is.defer- . 0
mined by ?he ratio of exact agreement between coders to ?he-cogblned total

of xact agreements plus omissions (one coder coded and the Sther did not) -

-

.

_plus dlsagreemenf (both coders coded but disagreed on the coding). lnf

. ~

.
- o
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defermtnlng agreemenf en 1ype of response opporfunlfy, for lnsfance, the

denomlnafor of the raf3o weuld be‘def!ned by the sum pof all response ,oppor- - "af
funlf!es coded by coder A plus all -response opportunities whlch were coded -
by coder-B 2#? not coded by A, Thist aggregate can be dlvided into four sub- -
‘fofals. (8) cases.uhere both coders coded a response opporfunlfy and also ' ,Vé
. agreed on the codlng of the type of ore.sponse oppor*l'unlfy, (b) cases, where

both ooders coded a response opporfunlfy but disagreed, on fhe type of response
opporfunlfy rnvolved. (c) cases where only coder A ceded. (d)" cases where only
ooder B coded. Only !nsfances of the f!rsf ?ype (both coders have, coded the res- | ”_3‘;

A

. ponse opportunity ard egreed on the Type of response opporfunlfy lnvolved) are

considered to be agreemen?s. ' ' ’
"When good coding agreemenf Is eSfabllsﬁed. the percent agreemenf uslng

the formula. descrlbed above wlll exceed 80% (for most cafegorles it will be . N ;
muctf higher), an? fhe,dlscrepencles will tend to be omisslons rafher than .
*dYsagreemenfs.‘ D! sagreements (both coders code but do not agree on the cdding)

should be rare and should ocqur only in connecflon with category. boundaries

known to be arbifrary rafher than absolufe (affirmaflon VS, praﬁse, negaflon

v

vs. criflclsm, warning vs. criticism), S . ‘ .
Slnce the system: Involves objective coding of observable behavlor, its

valldlfy Is. lnsured aufomaflcally ifit ls reifably applled accordlng To

fhe lnsfrucflons h\*henmnual. The owvly real threats to vaildity occur in

connecflon wlfh unforeseen. fypesoflnferacwlons which the manual was nof prepared

to deal wlfh. Consequenfly, Investigators must impress on coders the necessity

*

" for necordlng any unusual or unforeseen event in the classroom and discussing
1t with the lnvesfigafor at fhe earllesf possible moment. . In order +o make

decisions In these slfuaflons, lnvesflgafors mus+“ﬁave a clear grasp of thelr
own concepfuallzaflon of the probfem andfhelnferences concernlng 1t that are
going to be made on fne basis of the data coljecfed. R 1 codlngaa particular .

¢
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Inferac?ion (or cod!ng it a certain way) would introduce characferisfics
U

ln?o fho da?a which would violate the implicit or oxpllclf assumpﬂone abouf

'4:7: }; ’fhe dafa which establish the basls for lnferenca from data fo fheoreftca!

?‘Issuos. the -interaction should not be coded (or it shoul¢ be coded ln a

} _«way fha* is consisfenf with the Implicit or expliclf assumpfions). lnveg?lgan

fors must also be carefu] to avola contamiiiating their data by allowlné

*

Q}? fi' relevanf blasos to atfect decisions about how to code xnforeseen situations.’

<« -

IR PN
WA el \,

T dend ly these decisions should be made "blind" = ‘without knowledge of subject

¢
ks

C W
<

characfor!sflcs relevant to the sfudy..

: Sor -

necessary to rely on advance spoclf!caflon of declsion rules and/or random- -

\‘//ﬂ~izlng procedures. Evon in an obJecfivo coding system, rellabillfy can insuré

‘valldlfy only if the data and fhelr lnferprefaflon conform to the.logical

demandsgf the ‘research design. T e

oy
o

&
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