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Introduction

- The process by which we acguire eur language has
-long been an area of interest for lanxuvage educators
"

and developmental psychologlists., The evidence would

seem to indicate that young thildren acquire language

at a very early agze with ne sapparent effort or diff-
iculty.+ This process has secmed to be quite myster-
lous and i3 ecomplicated by th fact that small thld~‘

ren, most of whom beecome gqulte proficient in comple

trol a2 loglical and systematlical matr

of specech., Yet

while a great deal of reSeaiiE/p 8 gone into attempt-
ing to isolate key elfijggﬁ in language develovment,
ne study hasg succeeded~in 1den?ify1ng a single factor

to which we can pftribute the ﬁajerity of language

developrent s o -

;ghérefore the purpose of thls research paper will
pe’%o pr&?ide a review of some recent pertinent liter-
ature ¢oncerninx the areas of first and second languzge
sklllsgacquisipion, gspeciflically lncluding an overview
of major developmental thcorleé related to first and -

seeond lancusge learning, identification and dlécussion

of factors consldered to bLe eruvelial in the acquisition

of first and second languages, ldentification of major




implications fof the ;eachlng of .second lancsunages, and
‘%o offer some reeomme%dations of general value te other
" teachers of second languages based on the iiteratﬁre
pneéented here, ‘ : .o oo
f The 1imitations of this paper shéuld be set out st -
the beginning. This 1s not'inéended te be an exhaustive
“rcvlew of the literature, and no original research was

. conducted by tﬁe author other than the literature re-

. Niew it;éelf. ' . —

Overview of Msjor Theoriles ‘ I
. 3

Theories conecsrning the acquisition of first and
sccond lansuage ékills are nsarly ﬁs‘numerous a8 the
population po whieh they address themselves., Such a
1;ck of‘a;reement within the knowléageable conmmunity
should ;ffer some indication ofsthe eomglexity of the -
t;sklof unraveling a hupan ‘eapability. There ar;. how=

ever, sbmé broad major cotesgories into which nmost of

the more prominent theories and their variations ac- . %

. ¢epted by authoritiez as having at lezst some merit

may be grouped.
} One of the uore conprencnsive reviewsof major - - T
- | | |
‘theorles 1s provided by Butler (1974). According to T

his work, no conplete lansuage acqulsition theory

exists st the pre:ent time, but the existingefrig-

wll Toxt Provided by ERIC
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ments fall into three bro;d categories generally labeled
behavieristic, nativistie, and cognitive. podels.,
According te the beh;viorist theory, language ac~ v
qQuisition by small children is largely thropxh 1mitation.
This idea is valid for behaviorists on the basis of sci~
{' | entifie obéervation. Chlldren sequire thelr first lang-
uage without the benﬁflp of formal 1nstruét10n, and by =a
cq;téin amount of parroting rqle models, True te form,
. the Skinnerlan process of Stimulus-Response (h;reafﬁer
referred to as S-R) is upheld in the 1§arn1ngémodel of
. error/correction cerrection/approval by bareﬁgal\dnd,
other speeeh models. A&so~inh€rcnt in this model of

25

* " language acquisition is the idea of ﬂritical periods in
development which will be discussed an greatcr detall
1ater in this paper.

In recent years this theory has come under a great
deal of attack, prcbably as much in reaction to the be-
haviorist model in geners) as in 7 spense to the valid-~

«

ity of the theory itself. The s jor bases for eriticism

2

come as a result of recognizing that the task of memoriz-

Ang and ;epewting in parxotllfo form all the possible sen-
tence structures withouL benefit of a reasoning process is
very nearly, if not altowcther, 1mposéible. For example,

s
" a 15 word sentence has ten combinatorisl po sibilibies.

i




Such a rote nmenory task as internalizing all these con- !

-

-

binations of structures would indeed ,be a difficult ta2sk

T~

_ in a model devoid of all human ‘qualitics and based solely
a Bn the cencept of S-~R. In addition, criticism has been
leveled on the basis of}observations of children makingz
incorrect rcsponses to stinulae. 5Rescnrch has shown that
éhildrcn's incorrcect responses arc highly resistent to

adult alteration. Furthernore, the behaviorist model

fails to account for incorrect responses which have not

been previously modeled for 1nternaiization. ) R
The nativistic model bellieves that yt is nore asce-

urete and Gdhprchenslvﬁ-than the behaviorists. Accord-

ing to the nativist, his approach includes something -

entirely forgotten by tne behaviorist< that man is =

different creature from the other aninals, and is 1in

possession of unique charactcristldsienabling hin to

exhibit = peculiar affinity for Yanguage écqg}sition.

More dirzctly in nativiseic terns, man has not only the

" psycholoaical and hunan capaclity to produce languame,

but also pcsggss;s the nccessary snatonleal and pnysi-
ological structure to do so. In addition, man seems to
have an innate propensity toward longuase acquisition,
s 3
as is cvidenced by the fjilure to té}dﬁ verbal comruni-~
.

¥

eation to apes dnspitg/thcir high iAtellizence, Natlvists

Iy -

«




further claim that language 18 nearly unique to humans
in that it 1s almost impossible to suppress szome sort
,Jf langusge development even in scvere cases of retard;
ation.

As is typical of thsories, the sognitive model is
in partial sgreenent with‘path behaviorists and nativ-
igts. The cognitive nmedel is the nost rec;ntly devel-
oped and bullds ewmpirieally on the rgsearch of the
" other two models. The cognitive proéosttion agrees

with nativiéts that certain basic propensities for
language are conveniently u;ique to man, but the cog-
nitivist has diffleulty in agreeing as to what those
attributes 2are. The coanitivist, in addition. would
prefer to view languasme 2cquisition as a fluld, life~
long precess providing for iptelliqent capaclty to
take infermatlcn and ﬁransform it into w?rkable syst-
ecatic patterns resulting in the emerqence-and doﬁin—
ation of rules of speech; -The behaviorists and nétiv—
igts would net be willing to grantgﬁhe individuality
and freedom in speeeh promoted by the cognitivist.
8ince the current -eimphasis awong lanzuage eddc-
stors and theorlsts scers to tend toward the ceanitive
model,. a ecloser view of }ts major combénents as an

exanple of the internal structure of a theory would

o,
B
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gseem te be in order. Taylor (1974) advances for exam-
ination a framework for first and second languagze ac-
' qulisition in children and adults alike which 1s based
on five-major points, Essential to "is plan are the
existence of critical pericds, psychologlical.learning
strategles, native language influence, varlables of
cognitive naturity, and affechive psy?hological varl-
. ables, The followins is a brief diéousslon of eaeh of
thesérpointsq . -~ U,
The cdﬁcept of critical pcriods has reée1Veé much 'é
acclaim apd discredit in recent years. One popular

‘definition of critical periods’ in language development

is Epat &2 critical period is direstly related to the.
maturational grocéss*and s governed by limitations of
azge, commonlf thousht to be 2114. Tayler seems to agreé
with this definition and zdds that critical periods sre
usually assoelated with structural brain cell changes

such as increased cellular denslity and electrophysical

and chenical alterations. Hemispheric domiﬁation and
lateralization of the brain are also thousht to be in-~
fluential in lansuaze acquisition. Most o% the work
regarding loncguage gpd laterallization has bsen.pro=-

. noted by Lennebers (1967).

Accordinzg to Lenneberg, passing out of the critiecal

% , ) =~
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opnent, The work of Krsshen (1973) is supportive of the

Peried Scems te result in a loss of adaptablility and in-
ability for reorgenization of the brain., The result of
the maturational processes previously mentionad is a

ma.trix of language skills in which approximately 60 per-

-

eent of language valués are attalned by age 2 and almest

100 percent by age 14. Lcnncberggs experiments with

adult aphasic patients scem to prove the fixed natﬁfc

of language suggestad by eritical perlods., Such patients

did net liose previously acquired knowledge of language,

but had to re~learn the expressive skillé, often- with

less profitiency than before.

In support of Taylor and Lenneberg, work in th;s

area by other rescarchers seens to indicate that there

are indeed critical periods relating to language devel-

existence of eritical perlods althousmh the implications

are eonslderably different than those that can be drawn .

from Lenneberg. Krashen cites as an exception to the in- .
- i

flexibllity and finality of critical pefiods the case of

a 13 year-old girl who was forcibly deprived of language

developuent, iven though lanzuage development was stunted

past puberty, she was able to galn n~ar normal first lang-

uage proficlency and is well on the way to greater than

average proficlency in a second language. The sisnificence




of this research is the disproving of the ilmpossibility
of language acguisition dne to lateralization and fixa-
tien of language matrices. - | ’

While Krashen's work seems to destroy the carefully
lald plans of Lenneberg, it should be remembered Shst

the conclusions drawn by Lenneberg were cautious and

tentative and therelfore not as generalizable as many

o~

to second lansuaze acquisition sand is forced to admit E

that 1t is difficult to assess any learned skill ‘to =

-

particular period in the human condition. The ma jor
_ N i z o

71mplication in the work of both Krashen and Lennebere

is the faclility of sccond or even first language ac=_

quisition., Inferred is that in the eritical period

z’
|
children can learn a first or second language with no g

,/"épparent effort, whereas later a studied effort is :
7 needed, aad there may berggtive language hindrance, g

The abiiity to mcqui;é a gsecond language by a j

transfer of primary skills must then be aecepted as
possible if.the rigidity of the critical period is
deni9d. Many studles support this concept, and Chonslky
would probably asrse since he believes that natural .

languames differ little in their deepest structures.

Thus the evidence scems to indicate that a transfer of

==

have assumed t,em to be. !e makes no direct reference -




skills process would be reasonable, limited only by aze
and 1nc;easing inflexibility of ability to reorganize
fixed languagse natrices., In addition, second lanmguage ’
) acquisition would be hampered by the diserinination and -
differentiation that took place prior %o the.flx%ng of
the matri} during the eritical peried. Differentiation
and discrinmination would likely ge manifest in first

language accent and syntactical carry-over.

It would therefore be questionable to wany theorists,

*

N
'%hough they cannot agree on the limitations imposed by
o . -

critical periods, whgthcf or not an adult past the

critical period could ever becoise a co-ordinate bilingual

due to application cf primary language patterns to sécond~
ary slturtlons as opposed to the optlimumn of co-ordinate:
acquisition in early childhood,

.Seccondly, of equal impertance butb of’léss ¢mphasis 1s
the eoncept of psycholoilqal learning strategies in,Taylor's
schene, Taylor takes exception to the Behavlorlst thecory
of languare acquisition by rote imitation in that errors
made in first lansuage acquisition suggest that chlldren‘
do not solely ilmitate or repeat, but operate on a strategy
desiagned to siluplify and regularize the syntactle strgcture
(eer,o, remzular endinzs on irregular past verbs indiecate

oversiuplification of an already scquired bzsice skill).

e fl mmemm el = = =




’ i{ * )\ In thls bellief Taylor illustrates clearly the position -
o /\ _ of the cognitiv{gt that the tendency of man is to find
a rale th#t éupafsedcs the exception, and will cling ‘
te it resis?ing e on. The cognitivist thereby
-r;jects.the operant conditloning elalin of behaviorisss,
Further suppqrt of*Taylér'ﬁ 1earn1ng_stra£egy and
rule doninance 1is- offered by Dulay and Burt (1972) who
argue thgp sgcdné 106@UN§@ erfgys’afé gimlilar to first

- r

lanzuage errors. These errors typlcally include syntax .

ame

- : - ) 7
oversimplification, rule overgenerai.zation, and- re-

duction of syntactlcai redundancies inherent in non- -
Anzlo languages, - Other reséarchersihavc reported that
these tendencies ~re true for adult second lanzuage

learners as well. Thus. it would seem that Taylor's

' 1e§rninm stratesy céncept is gcneralizable to both
f;isttlan@uage acquisition in children and to aduit
second lanzuage acqulrers as well,

A third factor in Taylor's Plans is native languace }
1nf1ueéce. According to his research, first language :
1nf1uchce cannot be denied, especially for post~pubes~-
cent learners. Special euphasis‘should be ziven in this \
model to the inflexible hehawiorist point of view in this

[

‘ﬁatter. Tha varlable of native languasr~ Infiuence 1s too

complg;fté gencralize as the behavioris., would like to do.




~

_—

The e¢omplexity of the varlaglesis illustrated by the
@any people who do succeed 1in learning a second language f/
with no appreciable native languasge influence. The vg;ug

of such a concept lies not in its detrimental rai}r”ﬁg ]
the behaviorist would see 1it, bu? in its gB;Lfﬁ;‘to act 1
&s a point of reference, an aid foifgbcfggudent who can

[

work well by compar1s0ﬂsﬁinydefeioping a base of target

lanzuane spruEEﬁi;s.
The fourth factor in Taylor's modeléis cognitive
maturity. This factor appears to play a vital role in
his thinking, despite the faot that he devobes 1ittle
spaceeto its development. He uses this factor asga
. nezation of the bezhaviorist's gloony perccggion of adﬁlt
second language acquisition. Whereas the value of the
case of aoquisition‘in critical periods for children is
evident, the advantage of qualitétive cognitive capacity
for adults as opposed to nmere quantitative ability in
children i1s stressed. h
. ) Tﬁe fifth and last factor in Taylor's nmedel of second
lansuage acquisitional processes is that of affective vari-
ables. Speclal emphasis is miven here to the cencept of i

Interlancuavge. Interlanzuage refers to the transitional

nature, the motivation of communicatlve needs in first

lanzuage acquisition. As a result of a need to comrunicate,

1l

14




ghildren need no further motivation, Since this is a
basie Acéd. flrst lanmuage acquisition is a fluid and
Permanent precess, whereas second language communiestion
needs in adult learners are often vague_and ill-defined,
pesulti;g in fossilization of acquired skills. This
fossilization occur: when an adult learns only as nuch
as he nminimally needs of a second language and then
broceeds to stop learning entirely. It would then seen
1:asonable that nther motivational factor; would need
to be dAdentified as responsible for cases of successful
adult learners.

, Taylor's wmodel is representative of the cognitiyc
school of thougﬁt remarding languace acqulsiﬁion. It
does not propose to be a whole theory. He identifies

-

other factors such as a lack of s pgsitive goal for .
adults, necgative sociél attitudes .of individuals and
s;ciety, tne nelting pot syndrome, the growth of an
international coumnerce language, and socio-economic

variables- all of which play an iumportant role in

second 1énguagc acqulsitien in both children and adults,

Some ¢f these affective variables will be discussed in

e

the next section.

)




Variables Affecting First 'and Second Language Acquisition

*

L
v ,

One of the nmore complete studies involving identi-

fication of motivational and affective Tdriﬂbles in lang-

uage acquisition 1s provided by Kharmas (1977). Although |
he freely admits that not all possible factors have been ’ é
ldentified yét, he succeesds in identifyinm’lQ variables o
whicn he considers crucial to qecond lanzuage acquisition. E
The rolliW1nz section idontifiee soune of thooe varisbles é

and comments briefly.‘ In the interest-oﬁﬁspace, sone

-

compoundini of overlapping variables has been done by -

thie author of this paper.
Of first consideration in Khafma's'plan is.the age ~

of the‘learncr. The behaviorists' influence in Kharma's

e
W "

scheme should be readily evident. " In his thinking, the
maturational processes’play an important part in the
method and ease by which one learns a second 1anzuaqe.

xhe student's cultural background is a tromendouQIy
*Iinmportant «f;ectiffr;;;iablc a2 well, Many factors cuan
be bound up in this concept, quﬂh as parents' education,
parental attitudes toward school in general, or parental
att*tudce toward the tar et culture. It should ba fairly
elear that if the parent fecels a need as a result of : j

soclo-economic class or any other reason to feel con-

descension toward the target lansuage and -its speakers,

13.




the effect of these attitudes on the e¢hild would be
impediate and probably adverse in most ecases, This

-~

would seen to- be an :important factor in certain seg-

-

mﬂntsxof'American society,

Closely related to the nuclear cultural background
of the 1earqer Is his community background. fypically
persons cof like orisins sroup toszether and form commun-
“ities. It is reasonable to suzgzest thét this could
oreéte entire clusters of communities in which lancuarce
skilld ware valued or disnmissed entirely as irrelevant.
If a commupity should choose to discriminate ih somé way,
the conditions for lanzudage motivation would not be opt-
imal, ./ IR

Of some imprtance but of less wéight is the inter-
national prestige of the target language. Some languages'
do hot stand a chance or being.valued in avcaﬁmunity while

L3 N

Aothers, for various. reasons, rare heartily supvorted, 1In

the experience of the author of-this paper, situations

have been seen in which communities have refused to ‘suppert -
<.

_bartleutlar langsuages while offering to promote others.

",

This may or may not be ]1nﬁgd to the previously mentioned
cultural heritage of tune student. ' . -
. The curriculun of'the school rcflécts, alther apﬁrn-

pbriately or inappropriately, the values of the comnnunity,

’
¥
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_It i1s hizhly unlikely ,t

[ B

nph;that 1anguage~1n a conmunity
which generally derides fhéﬁuse of language other than
the native woulg occupy a vosition of majer impoertance
or value in the school. Given such a role, the school
must then become a vg;iablé affect1ngﬁ;§Q%§gge~learn%2g.

—

There are also many other facpprgfwélch are only
5 R

.

’1nd1rectlj related to the community ,which purvey attitudes

to lanzuage students. Aecording to Kharma, these factors

are generally percelved to be within the beundaries of
the sonbol{sxétqgn;tself.. Typleally included are ‘the -
student?% first lanzuage experlience, the calliber of the

1angua§é instructor, the teacher's attitudes toward his

" position; the student-teacher reletionship, texts, methods,

objectives or reasens for teashing languages, lndividual

differences and innate cufiosity levels in students.

4

Most lanecuazxe teachers would arree that the student's

first éxperience4ﬁith the lancuage is the most irportant
of the above factors. It is reasonable that the other
facéors may be automatically-controlled f;r by ﬁhe propexr
or improper functloning of the first experience.

It should be obvious that the process by which «
student meets and interacts with a foreign lansuage ex-

/
perience 1s a conplicatéed and interdependent one.
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- g

. edusators despalr of ever remedying the mass of previously'

far.

Implications for ﬂanmuagc Teaching

~—

, Given éhe present low state of the art, many .language 3

2 ‘.

poorly controlled for varlables. A poor reputation is hard -
to dsfeat., There is no doubt that many lanfuage teachers

have been more concernedgwith teaching language per sa

I TEN

phah with teaching people. Broun (1973) idcntifieéiin 8 -

1

sowevwhat cynical yet hopeful manner the trend of languaze

- teaching -ove the last 75 years and makes some suazestions

for the fuﬁurc. He secs a predicéablé revolution in lsng-
vezaze teaching every 25 years. This revolution is 1nd1détibe‘
of a lack of continuity’;r agreement ah;ng educators as toq “
the most effective wethod of instruction, yet1§t the same

tine offexrs an eseaps from the beor methods ‘devised thus \\
The turn- of this century brought the se-called direct
wethod, The 1920's brought the tfanslation method, the 1950's
5r6uéht the audio-iingual rethods, and the current trend of‘
the 1970's 1is toward an as yet undefined goal, but it appears
to havdmgemething‘to”QQ.with intefiiiscipllnary studies and

aﬁ increased enphagis on affective cognitive models. This
would seem to be borne out by earlier discussion here,

Brown sees research as essential in several areas if . -

thls decadé 15 to produce a new model for language sikill.

O
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‘Among those areas nost needing expansion are egg‘agd
identity factors.

With regard to ego factors, fig;t language ac-
qqisif;ion i3 imitative. unhibited, and free of dis-
7ab11né self~consclousness. Tﬁere 1s(na\ﬁear of wis-
takes, fnd _ho pride to be injured.* Brown believes
\rcsearch shoula concentrate on-improving the situation
for aduit languaqé 1ea;ningxby seeking out ways of re-
ducing the stressful situations involved w;th ego.

The other area recommended by Brown for research -
4aveolves identity. In-learning a second 1an§uﬁge, a- -
re-evaluation of self is required and‘a new identity
is formed. Current thought is that this could Dbe a
key Yactor in unlocking thc seecrets of motivation in
‘succcs srul pos t pubescent learners. This i1dea 1is
supported by Ausubel (1968) who declgres that a key
factor in motivation 1is exo enhanccmént. Ih other
words, the }ndividusl must see 1anguaz; aeqﬁisition
as 1ntrin§1cally and urzently valuable to nin.

“Gulora, Brannon and Dull (1972) have contributed
signif}cantly to the a;ca§<of ego and identity mentioned

by Brown. Gulora et. al., have isolated exo factors

from the variable of inhibition. Besaaréh wags done in

17
<0 -

which adult language learners participated in a test of .

e

R
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pronuneiatien in a previously unseen language. Partiq}pants.

1 . -

were divided into two groups. One group was glven swall
amounts of alcohol prior to the test, and the other zroup
- recelved né stimulus whatever. Results were a breakdown of
inhibitions with significaﬁtly better performance by the
group recelving £h¢ stimulus. One eriticism must be taken
into account, howevsr. It 1s possible that the fesgonsiglc
factor in iuproved performsnce could have been eaused by
induced muscle relaxation rather than inhibitive reduction. )
Another area identified by Brown as neéeding increas;a
research is that of soclal factors., While many other re~ -
searchers have emphasized this arex as being important,
Brown has brouzht to light factors not identif;fd by the
ethers. These are empathy, 1ntroversion~extro;ersioﬁ;
and aggression. These are undoubtedl} invoivcd in the

breviously mentioned ego-ecentrism, but they involve inter-

personal, relationships to & greater degree:' Brown eltes

recenl research by Guiora et: al., in whieb the researchers
found that o modified version of the NLcro-ﬁomentary Ex-
pression (FME) test of empathy successfully predicted

. future suthenticity of -forelgn languapge pronuncliation.

- -

Brown 21se brings a new light to the term aceression.

Usually defined in a negative sense, agsression 1is frowned

upon in most of its forms ¢f expression. Brown suggests

-

- g
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_lationship. Research canducted by Gencéseé (1976) investi-

e il e

that 1t may be poseible te find methods of enhancing

aggression which may in turn produce better pcrformance

in eral skills. A person who fipds 2 need to communlicate

in<an inhibited languase can often break through those

inhibltions when incited to forget self-conssiousness,
Aside from‘Brown, the variable ofvthe role-ef—in=—_ 3

telligience in languagp learning, is one nnich unfortunately 1

. has not recelved a great deal of attention. This is indeed

£

unfortunate since so much work has been done in the area
“of social class and languaze., It would seem logical that
intelligence and social class are bound up together, at

least if one were at all-ﬁdlling to investigate the re-

gated the factors contribugzng toe the success and fallure
of 1gnguaqe‘teaching to students*af varying intelligencg.
Por purposes of the study intelligence was defined as

pergormﬂnce on a tandﬁrdized test of intellivence. The

inutrumcnt ubrd was the Cnnadlqn Lorge= Thorndlke. In

i *

addition, tests of reading, aural comprehension, nath,

and 1ntorpcrsgnml cgmmunicétinns skills in French were ' -

administered to students in high, average, and low in-

tellisenece grcups.: The students wéfc obbained frow two ;
. . ‘ '

language proxrams. One program was a traditional French 7

a8 a second language (FSL) pregram, and the eother was an

f.
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E@hcse results were ecqually true in both FSL and Inmérgiogf*

language,

Progranms streséing academic skills would be better sulted

-

Immerslon program, Students of equal ebillity claeses
7

were matched and compnrcd in w’eross program study. )
e / ' i -
The results were not surprising in terms of achieve=~'
'__)wﬂ__’ _aw{.ﬁ- I
ment, Thosa studcnts pos%essing greater 1nte11ects

|

e B

SN s . }
B

]

seored sivnifiognt]y himher than those of lower intelli-

gence revwrdld%s of , #hich program they participated in. o

/ :
It nmust be tzken Lnto censlderation that any intelligence -

J

test is £o a certain extent a neasure of achlevement

T than ﬂ raw potnntial and the Lorge-Thorndike 1is 7 g
(¢] orception. In fact, the administration manual states /é
tﬁat:tgéftestfs valldity can be checked by its value as :
a grade predictor. However, no consistent correlaticn
w%é;found between 1nterperéonal communication and IQ.

progr#ms., This is consistent with beliefls about first

All students of children learn to cdmmunicate
for the sake of communication. The 1mplioations are that
all children regzardless of intelligence can beneflt fronm

language instruction if tausht for QOﬂaunicative purposes.

for higher intellects, ' - -

In ‘addition: to the role of‘intelllzcnce, more attention

must be given to the implications of soeclal class in 1anguage
A

learning. This factor 1s broad in scope and encompasses Si




- commynity attitudes discussed in an earler sestion of,

/
thils paper. This factor may be nmore ‘agccountable fq; N
a great deal more-of the lack of success in pos;7/

*_ppubqspenp second lancuase 1earning than 1s realized.

. Many researchers have alluded to soeial ,lass in

{\

their work, but the deserved stressyis not /evident.

Those researchers who have realized at },ast to some

‘\. . /

degree the slznificance of social clg;s on languaze
/7

learning have recoznized that disadwéntaged children
may suffer a declded disadvantaze when confronted with

post~pubescent second lanxuuge learninb. it is very
g

"diffieult to isolate cognity ve factors from affective

factoro and as a result the chief causes of language

PN
’ﬂ

deprivation in fir t And/second 1anmuage aré not clear.

/

The researeh by. Brucy and Tucker (1974)=indicates that
/

low SES children saffer an acadentc disgdvaﬁtage by
the simple ;act that in the teacher's perception they
are deficient, whether thet is the case or not. As a
eonsequence, those prosrams designed for disadvantased
youth either in first or second langusges often attacik

what are assuned to be deficiencies in languagé but are

simply eultural parallels in sptech patterns. In other

words, children are often assumed deficlent for exhiblting

-
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gqually complicapcd speech patterns but within a dialectal -
variation, Parker (1975),evéh goes so far as to state .
that there is nd such thing a&s incorreect speech-gfnly
variations upon %%her variations. -

e - - While remedial or disadvantaged provrams may often -
be worthwhile, they assume that their subjects are not 5
proficient and teach skills that are already scquired |

tﬁ%nd thus irrelevant. Brudx afid Tucker researched problen

areas which exist for -low SES children and found that
real deficiencies do exist in rememberidg‘the task, in -
paying.attention for extdpded periods of time, in dlalectal

-diffcredces, in 1es§ explicitness in description indicating

vocabulary deprivation, in difference in evaluating communi-

- cated commands. Much research indieates that low SES

oy

children oftentinmes know the information but}lack the

gxpressive skills to verbalize it. This is especially

> <

true in thought continuity as evidenced by research con-

@

ducted by the Laboratory of Human Cognition (1976).

fxperiments conducted. show that low SES children have

difficulties with abstractio ;Lparticularly-in the area ’

of functors. Functors are defixyed as conjunctions,

prepositions, and negatives, Little differencg was found-

//

othcr_than relative degree:éf sophistication iq/nouns and

verbs The implicatlon of these and other redearch findings

<~




}

4

)13 in the application te comuunicative emphasis in
flrs% and second language programs, and to not stig-

matlize children by assumption of deprivation/6n_thc

-

baslis of origin.

"

1. .hould be obvicus that the task of identifying
cruclal elements in lanmuase acquisition is a monumental
one. In suimxesting areas for further research, the

surface of unravelin: the complicated acquisitional

process has only been scratched. The implications for

foreign languaxe teaching: are far-reaching and consequential.

It should be evident from the letk of agreement among ex-

perts that much still remains to be done.

Reconmendations

The headins of this section 1$ berhaps insufficlient
to what follows here. Enconpassed in the term are the
author;s reactions in regurd to what should now be done -
on the basis of the informaticn presented. Throushout
the paper the author has attempted to resd thouchts and .
reactions into the information presented, and to draw
conclusions basaed on the research. These conclﬁsions‘
have often been inserted into the text of the paper. ’
Te;chers in general express little love for theory.
,Reactlo;s range fron dissusted exclamations to pleas

for practical mefhodolomy. All of the reactions express

e




-3 baglc mlsundcrstaédlng of the purpoese of theory. All
7practioe flpws from theory rather than all theory froﬁ
practice.'»Every teacher, remgardless of whether or not
he is into theory or not, 1ls actively 1n¥olvéé in the 3
pras&loe of theory each time he presumes to face a class,
Each time a teacher acqul?es a new bit of pedagogical
paraphernalla‘he is Infringinz upon the world of theory.
No téachcr of languages could express & bellef in cogni-~
tive or %ehavlorist models of learning without in some
T WY, how;ver simplistic, Infblving himszlf with theory.
s ‘Asré‘conééqhepge, a strong’recommgqggp}pnv?gst pc madg
that every teacher have a strong undefstandlng of why
they: teach the vay they do, for each practices a theory
no natter how unconscliously. ‘
The behaviorist model, despite itg relative ob-
sole§cencc in pure practice, holds many consequences
for the way languame 1s tauxght. Certainly every lang- .
uége teacher should realize the lmportance of eritical
periods which are the major behaviorist contributien.
to languane methodoiogy. |
The natlivistic wmodel provides us with sonmething
woefvlly leoc¥ing in behaviorism. The knéwlcdge that
man has unique éapabllitlies in lansgusge not pessessed

by the lower animals 1s indeed preclous knqwledge.




¢

The cognitive model provides us at last with the
realization that man is a rational thinking animal ’

capuble of far more than mere parroting or mechaniecal

o, " . R T

responses to contrived stinmulae, ST
In addition to a philosophy of man, we have gained

the reeégnitisn of affective variables in language !

learning. In fact, this area nmay prove to be the nost

valuatle in. terms of shaping the theory of tha future.

The sooner schools wund language teachers be%in teaeching -

lanzuage as a serious tool rather than-as a frill in
~the curriculum, the sooner phé state of the art will Ty
 inmprove., The best way to attack the lackadaisieal
we— - attitudes of administrators, parents and students is
‘to providé affective fulfillment in the areas previously
méntioned. ‘

Further research nust be don~ i§ relation to in-

tellizence and language. This could be crucisl ir terms
of clitisnm of curricular areas. The obvious implicaticn
would be to define optinum learning styles for intellectual
variations and adapt teachinm nethods accordingly.,
. Laneuage must‘be seen as valuable to all persons.

Davies (1976) sumrasts.that value be stressed on lancsuage

-

skills ‘other than"fluencx. He recomneﬁds that lanmuapge

study be & nust for students of all intellectual abllity.

25
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Students should be required to study one language at
what he calls Level 3, which 13 oral-productive,
two languages at Level 2, whiech is receptive-or
listening capability; and at least one language on
Level 1, which is readﬁnq ability.

Whether or not we follow Davies! suggpstions
or nct is immaterial. What 1§ lmportant is that we
succeedcin isolating and defining componentﬁparts of .

a whole theory of language learning in order to develop

©

a comprehensive theotry fron the parts. "When this has
been occomplished, we can begln to develop an oeptinun

methed for séudents who have passed the critical period

of development and are at our mercy.
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