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READING READINESS - BEGINNING READING

INTRODUCTION

This packet is designed for use by persons conducting staff
development workshops on reading readiness,- beginning reading. The
activities, suggestions, and strategies contained in this packet suould
adequately cover the topic. However, you do rot need to implement the
activities as ou.lined. Nor do you have to deal with every activity.
You may select those activities appropriate to your particular needs
and time constraints.

This packet approaches readiness as a series of interrelated
and interdependent factors: physical, perceptual, cognitive, linguistic, ~
psychological, and experimental/environmental. Thése six factors are .
presented in relation to one another, and not as six easily identifiable
factors to be assessed or developed in isolation. It will be imperative
that you, as a consultant or workshop leader, be comfortable with this
"interrelatedness «oncept of readiness" before proceeding with the
suggestions and activities presented.

This packet is organized as sequential activities based on 13
major objectives. Each objective is accompanied by suggested strategies,
materials you will need, and additional resources and references, where
appropriate. Master copies suitable for making overhead. transparencies
are included in the packet and are arranged in runerical order -
TRAMSPARENCY 1, TRANSPARENCY 2, etc. You will definitely need an over--
head projector and screen for the activities as outllned, A chalkboard
or large chart pad with stand should also be avallable. No other audio-
visual equipment is rnécessary, unless you need it for your own added
activities. , . ,

This packet contains suggested activities and guidelines for you to
follow; it obviously does not exhaust the topic. It should be viewed as
a series of "structured creative experiences" which provide the parameters
in which you can work and feel comfortable. You are strongly encouraged
to add your own concepts, ideas, activities, and strategies in reférence
to your understandings, and especially in reference to your particular
target group. Remember, some workshop participants will be "more ready
for readiness" than others.
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Other areas T would like to see covered in the workshop.

WORKSHOP NEEDS ASSESSMENT
Dircctions: Please check those. items on the list below for which

you would like special emphasis placed during this
workshop. Add items if you wish.

—__ factors which influence readiness

<
\ i *
assessment of factors which influence readiness \
utilization and organization of assessment information
instructicnal techniques which develop readiness

the pareat's role in developing readiness

¢

approaches to beginning reading

instructional techniques for beginning reading

-

My poSition

in th« school is

%




OBJECTIVES .

.

Basically, the first nine objectives deal with what readiness is,
how it can be assessed, and how it can be developed; objectives ten and
eleven deal with beginning reading; objective twelve deals with "involve-
ment of others"; and objective thirteen consists primarily of a make-and-
take session in which the participants can make various games, gameboards,
other manipulatives, and learning activities which relate to reading readi-
ness. :

A brief informal "Workshop Needs Assessment"” form is available for
your usc.

The major goals ox objectives are:
1. To identify the major aspects -of readiness.

2. To develop the concept of individual growth patteras in all readiness
areas. .

3. To develop the concept of "Wholeness of Experience."

4. To develop the concept that the teachers' understanding of readiness
affects their expectations of the child and the ensuing actions.

5. To develop the concept that everyone is ready to learn something;

the guestion becomes "What am I ready to learn?" and "How am I to
learn it?"

6. To develop the concept of assessment and to differentiate between
formal and informal assessment.

7. To guestion the conventional wisdom concerning standardized reading
. - - PR 2
readiness tests.

s
~,_

8. To davelop the conc2pt that teacher observations of children in
everyday situations have great potential for both assessment and
follow-up instruction.

"

A

.9. To develop the concept that an activity can serve as both an instructional
and an assessment procedure. ’ A N

v
- A

10. To develop the concept that the language-experience approach can be
initiated in kindergarten.,

11. To develop the concept that theré are several approaches to beginning
reading.

| ERIC L8
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To develop the concept of "involvement of others"; including (but not

rimited to):

a. Parents - 1n the home and at school

b. Older studernts

¢. Other adults - volunteers and trained para-professionals
13. To conduct a "mgke-and-take" workshop session in which participants
can develop materials that can be used in the classroom for both

1

assessment and instruction.

In the follow1ng pages, each objectlve will be followed by a brief
"objective overview' p,whlch will explain thz nature of each objective and
will indicate how the vaxious strategies and activities prasented are
related to each objective. &
It is strongly recommended that you read through the entire packet
before you begin cr before you choose any specific objectives for presentation.
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Strategies: This is a small grouﬁ activity, Eachigroup will receive a ‘

Materials: Blank transparencies; grease pencils or transparency marking

OBJECTIVE 1 .

OBJECTLVE 1: To icentify the major aspects of readiness, /

CBJECTIVE 1 - Overview: Objective 1 is an initiating activity, designed I -
to get the participants thinking, interacting, and openly exploring
"readiness" in its many aspects. The group will react to an incompiete
sentence: "A child is ready to learn when..." The activity is open-ended;
therc are no right or wrong answers, although some channeling of responses
and grouping of comments will be necessary. A TRANSPARENCY -~ "Factors
which Influence Readiness" ~ will be used as a culmlnatlng activity leading
to Objectiwve 2. . .

blank transparency and a marking tcol. Each group should complete this

sentence "A child is ready to learn when..." E?ch group will discuss
the’ question among themselves and list their answers on the blank trans- /
parency. After approximately 20 minutes, a spokesman for each group will /

share those responses while displaying the tzansparency. As each group /
responds, make an abbreviated list of the resnonses on a chalkboard or
chart pad. You may wish_to group the responses;by major categories -
physical, perceptual, psychological, etc. This discussion should lead

to TRANSPARENCY 1: "Factors Which Influence Readiness." TRANSPARENCY 1
separates readiness into six major categories - physical, perceptual,
cognitive, linguistic, psychologlcal, experimental/environmental - and
lists specific factors under each. This diagram is presented primarily
for awareness, discussion. and comparison with a more interrelated view
of the factors of readiness, to be presented in Objective 2. Please note
that although this is a convenient way cf categorizing readiness factors,
it is®not the only way, and is not the way that is emphasized in this
packet.

pens; TRANSPARENCY 1; chalkboard or chart pad; chalk or wide marking pen.

References & kesources: None.

OBJECTIVE 2: To develop the concept of individual growth patterns in all

OBJECTIVE 2
£

readiness areas.




/ ORJECTIVE 2 - Overview: Objective.2 should evolve naturally from the
discussion and accivities conducted for Okjective 1. Its main- functions
are (1} to present and emphasize the interrelatedrzss of the various

/ aspects of readiness, and (2) to reinforce the concept of the uneven
yrowth pdtterns in children's development in relation to the six rcadiness

daspects previoasly presented. Two transparencies and an opzn discussion

will e used Please understand that there is no clear-cut ending to

bjective 1 and w0 clear-cut bejinning to Objective 2. One flows naturally
into th: other.

——

Strateyles: Display TRANSPARENCY 2: "Ms. Ginger Bready," which very
siamply displays the concept of the interrelatedness of the various aspects
of rcAdiness in cach child. This "interrelatedness concept of readiness"

15 offered as an alternative to the isolated presentation in TRANSPARENCY 1.

Wext, display TRANSEARENCY 3: "Readiness Development for Three Children."
Bridfly, discuss the individualized and varied devrlopment (displayed
siqply as HIGH or LOW for each child). Make very clear that no one child's
deyelopment is necessarily better than any other's. Each child must be
viewed as a unigue and aspiring individual, having both strengths and
wiz''nesses. Remind participants that the "average" child will be hard
to fin in any classroom situation - especially in the readin.ss situation.
This p esentation of wne indiviauality of readiness wili lead to Objective 3.

y,

«

Materials: TRANSPARENCIES 2 & 3.

References & Resources: None.

OBJECTIVE 3

OBJECTIVE 3: To develop the concept of "Wholeness of Experience.

OBJECTIVE 3 - Overview: Objective 3 is designed to reinforce the inter-
relatedress of the various aspects of readiness and to introduce, the concept
of "Wholeness of Experience" The various areas of readiness do not develop
in isolation; therefore, they do not always have to be assessed or developed
in an isolated fashion. One visual is available to emphasize chis objectuive.

H

Strategies: Display TRANSPARENCY 4, which depicts a series of jnterlocking
labeled civcles with "Experience" at the center, stressing its influence
over all the other aspects. This visual will reinfcrce the interrelatedness
concept of readiness as presented in TRANSPARENCY 2: "Ms. Ginger Bready."
Attitudes and Feelings correlate with Psychological+ Language and Thinkir.
relate to Cognitive and Linguistic. Experience is presented not only as
that which has already happened, but something havpening now. Btress the

'
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“Wholeness of Experience" concept, and indicate that the variods identi-
fiable areas of "readiness" d4 not in an isolated manner, and reemphasize
that it is not always necessary to iselate the various factors either

for assessment or development. This idea wHll be continued in future
objectives. i ) L
e .
Materials: TRANSPARENCY 4. :

References and Rescurces: None. ) Vo

-

OBJECTIVE 4

OBJLCTIVE 4: To develop the concept that the teachers' understanding of
readiness affects their expectations of the child and influcnces their
actions with children. - : ¢

- - 9

-

OBJECTIVF 4 - Overview: This objective is designed to introduce the concept
of expectations of both teacher and pupil. Expectations, coupled with the
teacher's understanding of "he concept of readiness, lead to cerctain. actions
(for both teacher and pupil),which develop into either a successful or an
unsuccessful situation.

Strategies: Display TRANSPARENCY 5, Use a cove. sheet and reveal eac’
item individu:lly, moving from top to bottom.

The ‘first item, "Understanding the Concept of Readiness," reviews
carlier workshop discussion and participant understanding. The next item,
"Expectations," deals with the influence of teacher expectations on pupil's
subsequent performance. Obviously, the child's own expectations must be
considered as a contributing factor. Thus, teacher understanding coupled
with "teacher and pupil expectations will greatly influence what course of
actions are taken (again, considering both the teacher and the pupil) .

The ultimace result of this interaction of understandings, expectations,
and actions will be a successful or unsuccessful (failure) situation for
the pupil and for the teacher.

It will not be necessary to dwell at length on this visual, but sore
input from participants as to their faelings and concerns about *his
understandinq—expectation-actidn interaction would be recommended. (Some
teachers might be willing to share p.csonal experiences concerning this
interaction concept.) This activity will lead to Objective 5, which can
be considered as the culmination of the introductory activities.

Materials: TRAN%PARENCY S

References & Resources: None




OBJECTIVE 5

OBJECTIVE 5: To develop the concept that everyone is ready to learn
something, the question becomes "What am I ready to learn?" and "How
am 1 to learn it?"

OBJECTIVE 5 - Overview: Objective 5 culminates the introductory activities.
It develops the concept that "everyone is ready to learn something" (adults
an well as small children). It attempts to have the participants experience
"readiness" at an adult level. 1In a guided discussion of some cuxcent,
popular adult-oriented activities it is informally determined which parti-
cipants might be "ready" to engaye in them, which participant@ are beyond
the readiness stage, etc. The activity concludes with a brief discussion

of three "readiness" case studies.

Strategies: TRANSPARENCY 6 displays two questions:’ "What am I ready to

learn?” and "How am I to learn it?" Reveal each sentence one at a time,

indicating to the group that these two questions result from the previous
activities and are the two key questions which teachers must consider for
cach child; i.e., the teacher will be the prime determiner of the answers
to these two questions for each child.

Then ask the participants to assess the following activities in terms

of their ownopersonal "readiness" perceptions, considering the various

- readiness aspects previously identified and considering the interaction
.f understandings-expectations-actions. The basic concern here is to focus
on who is ready, who isn't ready, who is beyond readiness, who isn't inter-
ested, etc. - that is, the "individuality of the readinass experience."
You may wish to keep an informal tally of responses - "ready," "not ready,"e
"edvanced," etc. The following activities are a few that you might consider:

crewel embroidery - needlepoint
- planting a terrerium
furniture refinisning
winemaking
- assembling Christmas tcys
+ ceramics
- candle making
- photography

Responses to the above activities should focus on the two questions:
"What am I ready to learn?" and "How am I to learn it?" In response to
the first question, some of the participants may suggest other activities
that they are ready to learn, thus further promoting the individuality of
the readin=ss experience.

Q 10 1};
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The culminating activity will be the sharing of three brief case
studies. These case studies are available in RESOURCE J. These case
studies were developed to emphasize the individvality of the various
aspects of readiness for each child, and to reinforce the understanding
of the readiness-expectation-action concepe. as presented in Objective 4,
You may know of other case studies, through reading or personal experi-
ence, which you may wish to shaﬁ% in place of or along with the three o 5
indicated here. But don't over‘o a good thing! "

It would be worthwhile to e}icit from the group some personal "case
studies" which they might share. The informal manner in which readiness P
was assessed in the case studies will be a good lead-in to a more thorough
exploration of assessment to begin in Objective 6.

Materials: TRANSPARENCY 6 .

References &EResources: RESOURCE 1 -

OBJECTIVE 6

OBJECTIVE 6: To develop the concept of assessment and to differentiate
between formal and informal assessment. -

OBJECTIVE 6 - Overview: Objective 6 distinguishes{between standardized,
criterion-referenced, and informal evaluation procedures. (This objective

is very basic and may not be necessary or appropriate given the sophisti- _ -
cation of your target audience.)

Stratégies: Display each TRANSPARENCY, 7 through 16, and briefly comment
on each. The transparencies are self-explanatory. Remember that this is
not a worksheop on testing and evaluation. Therefore, in-depth coverage

or discussion of this objdctive is neither necessary nor appropriate. s
Given the nature of your target audience, you may feel that this objective
is not really necessary at all (which' is perfectly okay). The interest
inventory (TRANSPARENCY 15) is only a model, a sample of the types of
questions which might be asked, and should be presented with thut in mind.
Workshop participants might be good sources for possible questions appro-
priate for interest inventories or for infommal evaluative procedures in
general. Specific information on standardized reading readiness tests

will be presented in Objective 7.

Materials: TRANSPARENCIES 7 through 16

ERIC
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References & Resources:

Blanton, William E., et. al. (Eds.). Measuring Reading Ferformance.
Newark, Delaware: IRA, 1974; especially: Womer, Frank B., "What
is Criterion-Referenced Measurement?"

Farr, Roger (Ed.). Measurement and Evaluation of Reading. New York:
Harcourt Brace, 1970.

McGinitie, Walter H. (Ed.). Assessment Problems in Reading. Newark, -

Delaware: IRA, 1973; especially: Otto, Wayne, "Evaluating Instru-
rnents for Assessing weeds and Growth in Reading." -

OBJCCTIVE 7

OBJECTIVE 7: To question the conventional wisdom concern;ng standardized
reading readiness tests.

OBJECTIVL 7 - Overview: This objective is specifically designed to
discuss standardized reading readiness tests ' especially tKeir pre-
dictability or lack of it. It does not sanction the elimination of
standardized readlﬁg readiness tests, nor does it promote one test over
another. Ic merely attempts to put the tests in proper perspective, dis-
cuss their values and limitations, and point out the often unstressed
value of teacher obscrvation and judgement in the overall prediction .
process. A five-question visual will be the initiator for the discussion.

Strategies: Display TRANSPARENCY 17, which contains the following five
questions:

1
-

1. Do standardized reading veadiness testq Rredlct later readlng
achievement?

-

7. Do most readiness tests measure the same factors?

¥

3. Do the scores on subtests of readiness batteries provide an
accurate profile of strengths and weaknesses? .

4. Do scores on readiness tests refiect different approaches to
reading that the child may encounter?

5. Can teacher judgemen¥ be as .eliable as a standardized test for
predictiig success in beginning reading instruction?




[y

These questions might be handled in a number of ways. You may wish
co display all five questions simultaneously or reveal them one at a time
and discuss each one in turn. You may wish to have the group react in-
formally to each question with a simple yes/no answer or a one sentence
comment. You may wish to form small groups and have them formulate brief
answers to each question which would in turn be shared with the whole '
group.

Brief answers to each question are provided here for your convenience
along with resources for more detailed information.

1. Do _standardized reading readiness tests predict later reading
achievement?

Secree on standardized readiness tests are related to scores on Later
reading achtcoemert tests, but the relationship between the two Has never
fwen demonstrated to be_a cause-effect relationship. The correlation
coefficivnts between various readingwreadiness tests and standardized
measures of reading have been reported to range from .40 to .76. Usually,
the more closely the test factors resemble the actual reading act, the
Wigher the relationship between the readiness test and reading achievement
[e Likely to le. Further, readiness tests results for low achievers on the
W st are less reliable than for children scoring high. Muny first grade
"readers" have scorcd poorly on readiness tests even chough they could
rcad, primarily because they bypassed conventional readiness activities.

2. Do most readiness tests measure the same factors?

No! There is little agreement as to the factors to be ineluded and
veasured or in the specific method for measuring the various sub-skills.
Jlerogs tre various tests,'similar subtests are often assigned to tests
that measure different abilities. In analyzing five commonly used readi-
ness tests, Barrett found little agreement in terms of test content.

(The Barreti article, "Predicting Reading Achievement through Rcadiness
Tests," found in Farr's Measurement and Evaluation of Reading, provides
an excelient table entitled "The Content of Five Standardized Readinecs.
Tesis," which lists the 'readiness factors measured" and the "nmwnler of
tests mcasuring the factor.' The table was wot reproduced as part of this
Facket lue to copyright restrictiuns. You are strongly encouragje.d, however,
o [ocate the source, and share this tabularized information; it would make
a good transparency.) '

3. Do_the scores on subtests of readinesc batteries provide an
accurate profile of strengths and weaknesses?

fiot relcoably. Typieally, composite scores, rather than subtest seores,
fave beer used to decide whether children are ready or not ready to benefit
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from reading instruction. The fact that there 18 no clear-cut qgreement

a8 Lo wral subteste should be included in an averall battery makes indi-
vidual pr.files difficult. Also, since intereo/relations between subtest
seores ure usually high, it indicates that tndependent skills are not being
measured.

1

N i

4. Do scores on readiness tests reflect different approaches to
readin¢ that the child may encounter?

1

kY
f by
1

No! Different approaches to reading probably require somewhat dszér—

ent abil ztbeo, understandings, and profiles of growth. For example, a
strony ;nu ies emphasis places dszérent demands on children than a strong
whole word appruac% Neither approach is necessarily supertor, it is a
question oI which approach best fits a given child. There are, in actual-
ity, readinessec for reading. Comversely, it is incorrect to assume certain
defieleneies will elearly make a child unable to profit from all types of
readivg inctruction. Therefore, readiness tests should be selected with
speeific instructional situations in mind. ‘

. 5. Can teacher judgement be as reliable as a standardized test for
predicring success in beginning reading instruction?

Yes! Competent teachers are good judges of a child's readiness to
prcfit from a formalized program of reading instruction. According to
Ruddell (1374, p. 319), "teacher observation of classroom prereading per-

Cformance s the most valid way of determining reading readiness." Reseanch

ver! fles this statement. (See Mattick, William E., "Predicting Suscess in
the Fipst Grade," in Farr's Measurement and Evaluation of Reading.) Teacher
le,‘nznt combined with standardized test scores would prove to be most
roccacie. (A list of ten observational factors for teachers to consider

can e found Un Ruddell's Reading-Language Instruction: Innovative
Practices. The list was not inecluded in the packet due to copyright
restriaztions. You are again encouraged to locate the source and auail
Jourself of this Tist. It would also make a good transparency.)

Aftezqazgéussing the pros and cons of standardized readiness assess-
ment and the importance of the teacher's observations, display TRANSPARENCY
18: Hints for Administerinc Readiness Tests. This is simply a list of 10
basic items to keep Ln mind when administering standardized readiness tests.
(The items ars appropriate for other standardized testing situations, as
well.) The items are self-explanatory, and will require no lengthy dis-
cussion.

A list orf 19 readiness tests, indic.‘*ing the levels and the subtests/
skills measured in each test is available in the packet. You can indicate
that this is available and that participants will receive a copy at the
workshop's conclusion. <

* 18
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Materials: TRANSPARENCIES 17 and 18

References & Resources: It may be worthwhile to have specimen or sample
copies of various readiness tests available fox the participants. &an
interesting test item to share (and one with which not many people are
familiar) is the Boehm (rhymes with "“game") Test of Basiec Concepts. This .
criteorion-referenced test, appropriate for grades K, 1, and 2, meaépres '
the Lung child's mastery of 50 basic concepts (top, through, away from,

next to, etc.) - concepts that are indispensable to understanding what
teachers and fellow puplls are saying and what the child is learning to

read. The test identifies:

1. Children whose overall level of concept mastery is low;

2. The particular corcepts not known to an individual child; and

3. The proportion of children in a class who have not mastered
any given concept.

The newly revised 1976 edition of the Metropolitan Readiness Tests,
now i1n twe levels. is alsn available and might be interesting.to share.

A comprehensive source for test evaluation is:

Hoevfner, Ralph, Stern, Carolyn, and Hummedal, Susan G. (Eds.).
CSE-ECRC Preschool/Kindergarten Test Evaluations. Los Angeles:
C nter for the Study of -aluation and the Early Childhood Research
Center, UCLA Graduate School of Education, 1971.

OBJECTIVE &

OBJECTIVE 8: To develop the concept that teacher observations of ehildren

A —————— ¢

in everyday situatiors have great potentlal for both assessment and follow-
up 1nsrructlon.

ObJECIIVE 8 ~ Overview: Objective 8 is designed to explore the potential

of teacher cbservation for both assessment and instruction. It is largely
groap-directed. Although there are certain respronse stimulators available,
the responses and answers provided by the teachers (especially those in the
early grades) will have instances in which their observations of children's
Lehavior, both formal and informal, provide insight into needed instruction-
al procedures or, at least, increase their bank of information pertaining to
the potentisl of observation. Handouts listing various activities to en-
courage development in oral language, listenin,, auditory discrimination,
and five other areas are aveilable. This is a rather long objective with
many activities, hah@outs, and visuals. It will be important to read through

0
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this objective thoroughly. Individual adjustments in the strategies may
be necessary according to your audierce, time frame, etc.

Strategies: Divide into small groups according to your choosing. Display
TRANSPARENCY 19, which is simply a one-sentence synopsis of each of the
three case studies (Doug, Janet, and Charles) presented earlier in Objective
5. this visual is provided for review purposes. Ask each group to ccnsider

the following three points in reference to Doug, Janet, ard Charles:

1. Behavior must be observable (what was actually observed about
each child).

2. Conditions in which the observation occurs must be considered.

3. Behavior should be recorded in some manner.

Ask the groups to infoxmally generate some implications of these three
poinis as they pertain to the case studies. Have the small groups report
back to the large group, It should not be necessary to make a record of
responses. This activity is mainly a starter for a further, more thorough
exploration of teacher observations to follow.

Next, provide each small group with a "student characteristics" index
card. The information for each card is provided below; four are provided,
you may add more if you wish. You will have to write out the index cards.

|
san !
male
vheraetic
does not stay with mary activities to completion
118 a motner and grandmoiher living with him but no father at home
lower middic class socioeconomic status

Haney

female

qutet, witndrawn

does not participate willingly in group activities
comes from a large family

economically disadvantaged ) ;

Baxt

male

very verbel, but rarely follows imstructions

can't tie his shoes or button his shirt Q

terrible temper tantrims
constant "runny nose'
middle soetoeconomic class

16 20

w
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Shirley

very alert

listens and follows instructions well

writes her own and her stisters' names

quiet, but s easily involved in discussions

Lives with parents and three older sigters ’ -

family travels extensivecy I

More than one groyp may use the same card. However, you may mdke up
more cards if you wish.

Ask’each group to answer these questions regarding their student:

1. What do you wish to observe about this child?

2. What situations (conditions) could you design to observe this
child? (Try to utilize a situation that is relatively easy to establish
in your teaching situation.)

3. How might you record your observations?

As each group reports its results, display the characteristics of
each child on a chart large enough for the entire group to read. Since
more than one group may be working with the same data, there should be

diverse results. This should reinforce the concept presented in a previous
objective (TRANSPARENCY 5).

Your Understanding of Readiness

-

Expectation

Actions

Success ' Failure
Be sure .0 list on chart paper suggestions for recording okservations.

when you are satisfied that these three ‘questions have been thoroughly
explor.d, move on to the next activity.

17
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This next activity will, again, be conducted in small groups. Each
group will receive a "situation sheet" - sze RESOURCE 2 for a model. You .
may hand out blank pieces of paper and have the groups make their own,
following your model, if you wish. Each group will be given a different
situation with which to react. Some sample situations are provided and
are listed below:

block corner
field trips
show and tell
homemaking centex
dictation activity
e playground
classroom pets
story reading )
s o ,
You may use these suggestions or others which you feel may be moré appropriate.
When edch group has a "situation sheet" and ‘a specific situation, have them
respond to these three questions: '
1. Wwhat areas of development are likely to be observed?
2. Vhat specific behaviors might you observe that would suggest
that a youngster may be less mature in one or more areas of development?
, 3. what might be some appropriate activities f£or a child experiencing
4 difficulties in one or more areas?

After sufficient time for the groups to respond to the "situation
sheets” and the three questions, have the groups share their answers.
Allow for reactions and input from the large group pertaining to any of
the specific situations; i.e., someone in the "show and tell" situation
may have pertinent comments about the "block corner" situation.

A series of cartoon-type visuals pertaining to eight areas of development
are available. You may wdsh to use thesé visuals to group or channel the
participants' responses. Each cartoon is labeled "How to Encourage..."
followed by a specific area of development; e.g., "How to Encourage Effective
Listerning" (TRANSPARENCIES 20 through 27). There is also a resource (3)
for each area of development which lists various activities which are appro-
priate for each area. The participants will receive these.handouts along
with the packet. However, you may wish to have some of the infqimation
copied for distribution at this point, for purposes of discussion, informa-
tion, or clarification of‘ke& items.

Before leaving this objective's strategies, it might be worthwhile to

discuss briefly : inappropriate situations which the participants may
have observed. 1 appropriate situations might be:

oo
[aW)
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. All children on the same workbook page gt the same time.
Copying lengthy work from the board.

Completing (or expecting to) four ditto sheets in one morning.
. Being drilled on isolated sounds. /|, .

. Tracing and coloring alphabet lettequday after day.

. Having no successful experiences in a week's time.

. Being told your "creative" art project coesn't really look like .
a cat in a treehousc. i

NO S W

The group might add many more. Remember, however, ¢o not dwell on
the negative or point the finger of blame, but merely point out that
these practices do exist.

Materials: TRANSPARENCIES 19 through 27

Raferences & Resources: RESOU'RCES 2 and 3

OBJECTIVE 9

OBJECTIVE 9: To dc.elop the concept that an activity can serve as both
ar instructional and an assessment procedure.

OBJECTIVE 9 - Overview: The objective of this small group activity is

to demonstrate to the group the use of any given classroom activity for
either teaching or testing, or both. The activity should further help

to distinguiszh between testing and teaching. The small groups will generate
activities or testing procedures in response to stimulus skills provided by
the consultaut, and each grpup will share its answers with the larger group.

It will be important to emphasize throughout this activity that there
is a distinction between teaching and testing. For example, if children
cannot trace a certain geometric figure, providing them with multiple
dittoes of the same geometric figure is not teaching - it's simply more
testing. Some teaching must intervene - and the distinction between .
teaching and testing must be made. ’

Strategies: This is a small group activity. As with past strategies, thela
groups may he formed at your choosing. Entry Skills — Readiness (RESQURCE 4)
provides a list of suggested pretest and teaching activities for various
readiness skills in a number of developmental areas - Language Development,
Auditory Discrimination, Eye-Hand Coordination, Listening Comprehension,
Visual Discrimination, Viewing Comprehension, and Visual Memory. You should
select four or five skills, place them on index cards, and provide one card
for each group: Select the skills from several developmental areas. A
suggested selection might be: ‘

»
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Skill: [llustrates and discusses prepositibn words (skill #4,
Langquage Development)
A .

Skili:  [Identifies own name (skill #5, Visual Diserimination)
Skill: Sequential order (skill H#2, Viewing Comprehension)

Skill: Deseribes picturc recently removed (skill #5, Visual Memory)

:

On the index cards (or a piece of paper) write the Skill, the Objective,
the Pre-Test, and one Activity, if more than one is given.

The groups' tasks are:

1. To determine if there is a clear distinction between the teaching
and the testing activity for this skill, and if not, how could the distinc-
tion be determined.

} 2. To generate any other pre-test activities which they feel might
be ‘appropriate. i

3. To generate a series of activities which might be used to teach
the skill with which they are working. -

After a reasonable period of time, have the small groups share the
skills, tests, and teaching activities that they have generated.

Aftcr ideas have een shared, and before the small groups disband,
display TRANSPARENCY 28 - How Cooking Helps Develop Readiness. The purpose
here is to indicate to the group how various classroom situations, in this
case a covoking experience, can lend themselves to a variety of skill develop-
ment activities. This brief activity will reinforce the point that skills
do not develop in isolation.

Seven skills are listed on the "Cooking" t¥ansparency. Asx "How
might a cooking experience promote development of this skill?" ‘'Then,
deal with each of the seven skills in order. Oral responses from anyone
in the group will be sufficient. )

When all seven skills have been explored, ask each group to generate
at least one way in which the skill with which they just worked might fit
in or relate to a cooking experience. Share the small group ideas with
the large group. Ihus, this activity will close with a discussion of
interrelated skill activities centered around a specific classroom experience.

¢

v

PLEASE NOTE that at this point the discussicn of and activities focused
on readiness will, for the most part, be completed. The activities which
follow will relate more to beginning reading types of activities. As such,
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/ .
. . . .
this would make a good breaking point in the workshop activities. As

you are aware, there is no clear-cut point in the classroom when readiness
ends and reading begins, and we do not imply that in this packet.

The
transition from readiness to reading will be made through a discussion of
the Language Experience Approach which lends itself to an interrelated

skills approach and which, in the classroum, would be a good culmination
to a cooking experience.

Materials: TRANSPARENCY 28

References & Resources:

RESOURCE 4

B

v UBJECTIVE 10

\

A
OBJECTIVE 10: To develop theé concept that the Language Ex
can be initiated in kindergarten.

perience Approach

OBJECTIVE 10 - Overview: The basic rationale of the Language Experience
Appro%;Et1
ration

ch lends itself to the "interrelatedness" concept of readiness.
e, in a very simplified form, is
i

The
S
"What a child: thinks, he can say -

what he can say, he can write (more realistically,
someone can %rite for him) -

What he can Write,\he can read." ;
! \ .
Almost all early elementary school\teachers will be familiar with Language
Experience in some manner, This ohjective will provide reinforcement
concerning what Language,hxperience is and what it can do, and specifically
how it can effectively bridge the gap between readiness and reading (if
such a gap actually exists). \ )
Language Experience is the most personal of all the reading approaches, X
since children are dealing with their\very own experiences, observations,
and perceptions. Language Experience stories, or charts, may range from a
five or six sentence story that is_well illustrated to one that contains
only A, B, C, 1-2-3, illustrated w

th some dabs of color here and there at
random. Both are acceptable; hoth| are shareable.

. . Lon ) .

Various possible strategies arg presented to deal with the Language
Experience Approach.

are contained in the packet.

A number of resources dealing with Language Experience

v
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e
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Strategies: There are a number of possibiliti=s for dealing with Language
Experience, and, again, small groups will facilitate the activities.

A good starter would be to have some actual Language Experience
prcducts availeble which can easily be displayed for all to see. Some
stories might be placcd on transparencies for ovechead projaction. A
range of .Lophistication should be included in the display from the A-B-C
type to the more advanced five or six sentence type.

IY et ail possible, contact some of the participants prior to the
workshiop and ask them to bring séme student Language Experience pfodug;s
with them for sharing with other participants. Encourage them not to

:lect only the "best" products, but rather a range of stories and styles.

If it i: . possible to secure actual student products, any or all
of the following strategles might be in order:
i
1. Have the part1c1pants in thelr small groups share among themselves

various methods they have utlIlZLd as vehicles for Language Experlence
activities. The two page resourcc‘entltled "Making Class Books" (RESOURCE
8) offers some starter suggestlonsq if needed. Most participants will have
similar experiences to share, much llke "Things that are Round" by Joe,

and "My Empty Plate! by Gertrude. After a series of activities, stories,
and personal anecdotes are\gqthered% each group can share its work with

the larger group. l

1
»

2. You may wish to have the participants role-play and dictate their
own stories. A scrles of unusual plktures can be made available, one to a
group. The groups' task will be to dgvelop a brief story (five cr six
simple sentences) pertaining to their\perceptions of the picturc. One
group memf:er should print the story ori large paper, and they may aven
wish to add an illustration. When the stories are finished, the groups
will trade stories. Then each group will be asked to list some follow-up
activities which would be appropriate for the story they have been given.
These stories and activities would then be shared with the entire group.

3. Another role-playina type of act1VLty would be to have pairs of
participants dictate individual stories to one another in response to a

;Statement such as "The first house T ever lived in..." or "Boy, was my

face red when... The pictures mentioned in #2 above might be possible
story starters, or the participants could simply tell about a recent exper-
ience. Some follow-up activities should be developed for each story. As
many stories as time will permit should bg shared with the entire group.

As with any instructional approach or technique, there are certain
cautions and limitations. You may wish to mention some of the cautions
concerning Language Experience. For example:
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It is difficult to control for vocabulary.
Basic sight words might not be repeated enough for mastery.
It may .« acourage memorization.

It may not provide for vicarious experience.

R P A

Clearly, these cautions could easily be avoided by a watchful teacher.

Overall, however, Language Experience has been used most effectively
for years (and not only al beginning levels), and has proved itself to be
a worthwhile beginning approach. As with any other method, it cannot be
considered the only approach, but it certainly correlates well with almost
any of the more formal or commercial methods of teaching “reading."

.f you do choose to mention the cautions concerning Language Experience
be sure not to end cn a negative note. The possible limitations of Language
Experience >re far outdistanced by the advantages, and this must be made
abundantly clear.

Materials: Chart paper or newsprlnt, series of unusual or unlque pictures;

fat felt-tip marking pens. -

A

References & Resources: RESOURCES 5 through ¢ . -

There are a number of sources concerning LanguagerExperlence, almost
all reading methods texts contain a related section. Three especially helpful
references might be:
Hall, Maryanne. Teaching Reading as a Language Experience. Columbus, Ohio:

Charles E. Merrill, 1972. -
4

Herrick, Virgil E., and Marcella Nerbovig. Using Experience Charts with
Children. cColumbus, Ohio: Charles E. Merrill, 1964.

Stauffer., Russell. "Language Experience Approach," in Kerfoot, jgges (Ed.
First Grade Reading Programs. Newark, Delaware: IRA, 1Y65.
’ﬁg

OBJECTTVE 11 o

OBJECTIVE 11: To develop the concept that there are several approaches to,
beglnnlng reading and to briefly explore the strengths agg limitationssof
each. . \\ -

i . . A\
OBJECTIVE 1] - Overview: This objective is designed to briefly survey some,
of the various approaches used in beginning reading instruction; it is not
designed to provide an in-depth analysis of any one method. |

'
1

-
kY

[y] ’ . |




e
1

This objective will deal with the basal reader approach (by far the
most widely used), the individualized approach, the programmed apbroach,
the phonics approach, the linguistic approach, and augmented alrhakct
approaches including ITA, Words in Color, and Peabody Rebus. A brief
description of each is provided in the packet {RESOURCE 10) for youxr con-
venience.

tlie materials mentioned here; nor is it necessary to include them all.
There is an obvious abundance of beginning reading materials on the market
and the types and amounts you choose to share is your decision.

\
|
|
|
\
|
\
|

Please note, however, that it is not necessary to limit yourself to ' ]

The most effective overall strategy, if it is possible, will be to

provide hands-on samples of the actual materials for the participants to

peruse and cvaluate. The most valuable informaticn source will be the

many participants who have used various methods and can consequently talk

directly of their effectiveness with varied populations. Transparencies

rvertaining to certain beginning reading approaches are available if needed

for introduction, clarification, reinforcement, etc. Activities ranging

from hands-on examination of materials (if p0551b1e) to simply hearing

about various materials are included.

|

|

|

|

Strategies: As was mentioned in the overview, the most effective strategy
for surveying various beginning reading materials would be to provide actual

‘ hands-on examination of the materials. If time and resources permit, most

' of the materials can be obtained from a local school, county, or college
materials or curriculum center. Every attempt should be made to obtain as

‘ many actual materials as possible. It may be possible to contact various

l workshop participants in advance of the workshop and have them bring

| (- materials with them for sharing. This is often a very effective method

} of providing for an abundance of materials to be readily available.

|

. -

Much o{\the focus in this strategy will center on basaly readers.
Although almost all teachers are familiar with the basal system, many
questions are typically generated, mainly concerned with whi<h basal series
ic "best."

~ &

The following activity would be appropriate if samples of the various ;
state adopted basal series are available. (Some readiness workbonks, pre-
primers, primers, and first readers, along with some teachers' manuals would
be sufficient.) \
Divide into small groups. Provide each group with a set of sample
materials from one publishing company. Ask the group to informally evaluate
% the series they have, based on their personal knowledge and their classroom
experience.. Do not use any formal evaluative forms or checklists. The
group should examine the materials based on their school situation and

|
|
\
|
‘ K experience, not on any outside criteria. You may find it more effective
' to have participants who are familiar witl. certain materials work with .
those materials, so that they can bring actual working experience to the
>
|
‘ G0 ’
20
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evaluation. Conversely, you may wish to have participants work with
unfamiliar materials, so that the effect of comparison of materials

might be utilized. Have each group make an informal list of its percep-
tions of the series which it examined. They should indicate as many
strengths and limitations of the materials and the manqals as time allows.
Each grouy will then share its observations of the series which it examined.
Allow for questions and comments from other group members concerning various
series "reports." It might also be worthwhile to allow for groups to trade
series, so that all groups can examine all materials. .

If actual basal materials are not available, the following activities
might be appropriate:

l. Group the participants on the basis of their familiarity and
experience with certain basal series. Ask each group to note its obser-
va. ‘ons, baszd on actual experiénce, concerning the strengths and limita-
tions of the series it is considering. Have each group informally share
its impressions of the series with which its members are familiar. Allow
each group to field questions from other participants in reference to any
concerns about a given series which they might have.

2. Display TRANSPARENCY 29. Have each small group (or the large group)
discuss each item under strengths and weaknesses as it pertains to their
experiences with various basal series. (Note how certain items can ke both
strengths'and weaknesses.) Other strengths and weaknesses may be added to
the 1list.

For materials other than-basal series, the activities will be much
the same, with 'some minor modifications. The various materials should be
displayed around the room so that each small group can exdmine each set
of materials. Each group should have approxiifately fifteen minutes-to.
examine each set of materials: They should write down some informal ob-
servations and comments concerning their perceptions of the strengths and
limitatiorts of each set of materials, a brief discussion of each one shouléd
follow. As each set of materials is dfscussed, it may be worthwhile to

" make a,brief list of the various groups' comments on the chalkboard or

chart pad, so that a composite list from all groups will be available for

-each participant to record.

*
[}

Do not overlook the comments from those participants who have actually
worked with the various materials. Their comments, based on real experiences
with the materials in the classroom setting, will be invaluable.

An aréa with sources of evaluative data on various materials should
also be available. Again, participants might be a good source of informa-
tion as to where evaluative information can be found. Some sources are
listed under the reference section for this objective.

25
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Materials: TRANSPARENCIES 29 through 31; Samples of various beginning
reading instructional materials.

References & Resources: RESOURCE 10 - "Brief Summaries of Various Beginning
Reading Approaches”

Most reading methods texts discuss various reading materials and
approaches, but some especially appropriate references might be:

Aukerman, Robert C. dpproaches to Begimning Reading., New York: John
Wiley & Song, 1971. An extremely honest and thorough evaluation of
over 100 aeroaches to beginning reading.

Rerfoot, James F. (Ed.). First Grade Readingy Program. Newark, Delaware:
International Reading Association, 1965. although a bit dated, this
1$ still a good source for comprehensive summaries of the major first
grade reading approaches. ) .

An EviTuution of Instructional Materials. Redwood City, Caiiforn%ﬁ: San
! Matco County Office of Education, 1974. Contains evaluations of
English, spelling, handwriting, literature, and reading materials
on state adoption in California as of June, 1974. One copy is avail- -
- able for examination in the Right to Read office.

fducational Products Information Exchange (EPIE). 463 West Street, New ~
York, N.Y. 10014. EPIE gathers and disseminates information about
the performance and effectiveness of learning materials, equipment,
and systems. EPIE has no commercial sponsorship, and is a good
source of educationally valid evaluations. )

OBJECTIVE 12

OBJECTIVE 12: To develop the concept of "involvement of others"; including
(but not limited to): (a) parents - in the home and at school; (b) older
students; (c) other adults - volunteers and trained para-professionals.

OBJECTIVE 12 - Overview: The major goal of this objective is to get the
participants interacting and sharing various tricks and tips on the concept
|

|

of the involvment of others. Volunteers in the.schools are becoming more
common, and, as in past objectives, the participants themselves will, no
doubt, be the most valuable sourc: for information on the topic.

"ERIC
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Included as resources are'copies of “wo Right to Read reports

(RESOURCES 12 and 13), published by the International Reading Asso- -
ciation; one is entitled "Volunteers in Reading," the other "Community

Involvement in Right to Read." These little documents are packed with

valuakle information on resources {most of which are available from the
Florida Department of Education Right.to Read Office). Remember, this

is not a workshop on voiunteers; consequen:ly, in-depth coverage of the
topic of volunteers is not to be expected. This session should simoly -7
focus on how volunteers may help with the readiness-beginning reading

- program.

Strategies: The activities for this objective might best be divided
into two categories - one dealing with parents and the second dealing
with other vclunteers. The activities dealing with parents will have
two emphases - "how the school can help the parents" and "how the
parents can help the school."

"How the school can help the parents" will deal with what the
school can do to make parents aware of things which they can do to
help their children "get ready to read." . &

The first activity is as follows: Divide into small groups. Pro-
vide each group with a copy of RESOURCE 11 - "How Many Experiences Does
It Take to Get Your Child Ready to Read?" Multiple copies of this ’ -
handout can be obtained from the Department of Educatlon Right™ to Read
Office. After each small group has compiled a list of activities, have ) s
a group spokesperson share the,llst with the entire group.

Also, allow. participants ﬁB share other activities which they may
have used, or which they may know of, that are specifically planned to
help parents help their children get ready to read. This may be done
as a separate activity or in conjunction witli the activity described : ]
above. Participants' ideas might be briefly 11sted so that the audience
can record the comments..

. ~ -

The néxt<activity will focus on "how parents can help the school."

Spec1fbcally, what kinds of activities can parents do in the classroom

(ox the school in general) and what kinds of things can they do at home #
that will promote readiness or beginning reading skills? As with many
other activities, tire participants themselves will be the best source

of information; there is the strong possibility that many teachers will
have had.extensive experiences with parent volunteers, and their input
will be most valuable. 1In small groups, ask the participents to list
activities that parents can engage in in the classroom (reading stories
aloud, checking seatwork, playing games, monitoring centers and work .
stations, recording stories on tape, making dittoes, etc.). The two Right
to Read reports (RESOURCES 12 and 13) offer various suggestions for parent
volunteer activities which you may want to share.

'
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Activities ccncerning, the use of other volunteers (senior citizens,
older studer' s, ecc.) should follow the same format as the preceding
activities, with small groups generating activities and reporting on
personal experiences.

Also 1included in this section is one visual - TRANSPARENCY 32 -

.| which lists the five key components for successful volunteer efforts,

You may utilize this visual to lead a discussion of the five components

‘ if you feel it would be worthwhile. You may, if you choose to use it,
plug it in at whatever puint you feel most appropriate. A brief descrip-
tion of each of the five components is provided in RESOURCE 12. Again,
participants will be a valuable information source for each of the com-
ponents.
Materials: TRANSPARENCY 32 .
References & Resources: RESOURCE 11w "How Many Experiences Does it Take
to Get Your Child Ready to Read?" (multiple copies available from Right .
to.Read Office, free of charge); RESOURCE 12 -~ "Volunteers in Reading";
RESOURCE 13 - "Community Involvement in Right to Read" (additional copies
of RESOURCES 12 and 13 may be obtained free of charge from the International
Reading Association, 800 Barksdale Road, Newark, Delaware 19711).

* "It's the little things that count!"™ A one page list of various
i grocery store words (seap, eggs, milk) Wthh chlldren can match
i with actual products.

* "Seeing is believing."

A one page pamphlet encouraging parents to
act as reading models; also contains informal parent/child readiness
- - assessment. -
* "Sharing Experiences." A nine page booklet listing various parent

involvement activities in the areas, of language development and
motor coordination.

* "Basic Education Share Fair." Contains descripticns and contacts
for various pre-school, early childhood programs imm Florida.

* "What Parents Can Do About Reading," . “'Getting Reading to Read," .and
""Adults as Reading Modelg for Children."  Three fold-out mini-pamphlets
pertaining to parents and readiness.

NOTE: All the starred items (*) are available from the Department of

Education, Right to Read Office, free of charge.

A tﬁorough list of references for "volunteer" materials is inc19ded
with RESOURCES 12 and 13 and will not be reproduced here. A ‘few other
references mlght be:

.
™
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Home Start or Reading. National Congress of ParentS and Teachers, 700
North Rush Street, Chicago, Illinois 60611.

Smith, Carl B. (Ed.}. Parents and Reading. Newark, Delaware: Inter-
national Reading Association, 1971. A collaction of thirteen

articles pertaining to parents and reading. -

Your Child - From Home to School. National Association of Elementary
School Principals and National School Public Relations Association,
"1801 North Mcore ‘Street, Arlington, V1rgln1a 22209, 1972. sStock
number 421-12575. $1.25.

Al

ORJECTIVE 13 : y .

CBJECTIVE 13: To conduct a "make and take" session in which participants
can develop materials that can be used in the classroom for both assessment
and instruction.

OBJECTIVE 13 - Overview: The main objective is to maRe available as many

game and activity books and.ideas as possible, arnd allow the participants
to make whatever they wish. This one activity could easily last an entire
day . ’

Strategies: The strategies for this objective are very basic. Provide

the ideas for 'games and activities from as many sources as possible,
Participants can be notified ahead of time and advised to bring books
with games and activity ideas for sharing. Many participants will be
willing to bring actual games they have already made and tried out, to
be used as models. The participants must also be notified in advance of
the materials they will need to bring with them for the "make and take"
session. Materials should includé:

poster board

construction paper

felt~-tip markers (wide & thln)
scissors

rulers

tape

tracing paper

The consultant should provide the ideas and the participants the tools.
There are hundreds of game and actiyfty books on the market; those

listed in the reference section for thlSyObjeCtlve are but some that are
currently available.

29
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MATERIALS: See list in Strategies above.

REFERENCES & RESOURCES:

i
101 Activities for Teaching Reading, by Marciene Mattleman, 1973. J. Weston
Walch, publisher, Partland, Maine. \
etivities for Developing Visual Perception, by Polly Behrmann, 1970.
Academic Therapy Publications, San Rafael, Califcrnia 94901 ($2.00).

Center Stuff f‘or Nooks, Cranntes, and Cornmers, by Imogene Forte, Mary Ann
Pangle, and Robbie Tupa. Incentive Publlcatlons, Inc., P.O. Box
12522, Nashville, Tennes:.ce 37212.

Change for Children, by Sandra Nina Koplan, and others. 1973. Goodyear
Publishing Co., Inc., Pacific Palisades, California.

Classroom Reading Games Activities Kit, by Jerry L. Mallett, 1975. The
Center for Applied Research in Education, West Nyack, N.¥:. 10994.

Comprehersion Joy, by Joy L. Kieth, 1974. Reading Joy, P.O. Box 404,
Naperville, Illinois 60540.

Daily Semsorimotor Training Activities, by William T. Braley, M}Ei.}
Geraldine Konicki, and Catherine Leedy, 1968. Educational Act1v1t1es v
Inc , Freeport, Long Island, N.Y. s

Energizers for Readzng Instruction, by Richard Thampson, 1973. Parker
Publishing Co., Inc,, West Nyack, N.Y. 10994 ($8.95).

Individualized Reading, by Evangeline L. Garrison. 1970. The Instructor
Pubiication, Inc., Dansville, N.Y. 14437.

Individualised Reading Instruction: Cames and Aetivities, by Framk D. Taylor,
and others. 1972. Love Publishing Company, Denver, «golorado 80222. )

I Saw a Purple Cow, by Ann Cole, Carolyn Haas, Faith Bushrell, and Betty
Weinberger. 1972. Little, Brown ard Campany, Boston & Ontario.

Xid's Stuff, by Mary Jo Collier, Imogene Forte, ard Joy MacKenzie. 1949.
Incentive Publications, Inc., Nashville, Tennessee.

Launck, by Mary E. Platts. 1972. E‘ducational: Service, Inc., P.O. Box 219,
Stevensville, Michigan 49127.

Learning Activities for Reading, by Selma E. Herr. 1970. William C. Brown
Campany, Publishers, Dubugue, Iowa.

Language Games, by Wagner, Hosier, Blackman. 1943. Teachers Publishing
Corporation, Darien, Connectlcut 06820,
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listening Aids, by David H. Russell and Elizabeth F. Russell, 1959.
Teachers College Press, Teachers College, Columbia University, N.Y.

Listéning Games, by Wagner, Hosier, Blackman. '1960.- A Grade Teacher
Publication, Teachers Publishing Corp., Darien, Conn.

Reading Aids, by David H. Russell and Etta E. Karp. 1967. Teachers
College Press, Teachers College, Columbia University.
A |
Reading Games, by Wagner and Hosier. 1966. Teachers Publishing Corp.,
Darien, Conn. 1

Reading Acuvatws for Child Involvement, by Evelyn B. Spache 2nd m 1976.
Allyn and Bacon, Inc. v Boston, Mass.

Reading Activities with the Tape Recorder, by Frank J. Sciara 'and Richard
B. Walter. 1973. The Instructor Rlbllcatlons, Inc. Dansville, N.Y.

14437, ‘ \

i

Reoding Activitics for Primary and Intermediate Grades, by Annabelle Gould
and Warren Schollaert. 1967. F. A. Owen Pubilsl'u.ng Campany, ’
Dansville, N.Y. .

Reading Gunes that Teach, Books I, II, III, IV, V. 1968. Creative ‘feaching
Press, Inc., Monterey Park, California. ‘

" Rescue, by Nancy A. Hall. 1969. Educational Service, Inc., P.O. Box 219,

"y Stevensv1lle M:Lchlgan 49127

The Bw FISKR OF Thzngs to Do and Make, by Helen Jill Fletcher. 1961.
- Rancon House, Inc., New York.

Toy Book, by Steven Caney. 1972. Workman Publishing Co., New York, N.Y.

Hord Attack Jey, by Joy L. Kieths 1974. Reading Joy,P.O. Box 4% Naperville,
Illinois, 60540, ==

Workjobs, by lary Barata—Torton. 1972. Addison-Wesley Publishing Co.,
Menlo Park,‘sCaliforpia.

Workjols for Paremts, by liary Barata-Lorton. 1972, Addison-Wesley Publishing
., Menlo Park, California.




RESOURCE 1

- - THREE READINESS CASE STUDIES

Doug. -

Doug displays many signs of being slow., He is not well coordi-
—nated and his overall phyéical movements are rather awkward. When
the teacher wrote the words Danny and dog (from a story she had read
to the children) on the chalkboard and asked if anyone had a name
that began like Darny and dog, Doug made no response. With encourage~
ment from other class members, Doug did eveatually volunteer his name,
but it is unlikely that he would have done so on his own. He appeared
to enjoy seeing his name on the board along with Danny and dog, but he
did not enter the discussion in respénse to the. following teacher-directed
guestions: "Does anyone know the name of. the letter (pointing to D),
at the beginning of *hese words? Does anyone know any other words that
begln with this letter? Can someone tell us the sound that this letter
represents .at-the beginning of all these words’"

What meaning, then, did this dlSCUSSlOD have for Doug and his
teacher? : ;

For the teacher, further indication of Doig's slowness was evidenqéd. '
Doug never did appear aware that his name and the words dog and Danny./
began the same way. It was more than likely that Doug had no real under-—
standing of the crucial concept "sound allke"—as applied to words andp

s

word parts. . /

rhe situation was fun for Doug with everyone talking about his name.
He had not remembered, however, that his name bkegan with d, although he
had previously been told. He was not aware that other words started with
d. He knew that the girl who sat behind him in ciass was named Dorothy,
but he had never realized that their names began alike.
Doug, then, received some basic readiness instruction. He learned
(or at least was expoeeﬁ to) the rame of a letter - and one in his own
name, &t that - and Hngound that other words could start with the same
letter. Doug was at the beginning of understanding that letters have names,
‘that letters represent sounds, that letters make words, and that some words
begin with the same letter. . - .

ERI
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Janet. o \

an extremely brigpt and precocious little young lady. A
In the discussion of words begihning with d, she quickly informed the
teachexr that she already knew its name, and that her pet hamster, Dimples,
started the¢ same way. She further added that she could write her pet's
name, her mother's and daduy's names, her own name, etc. During the
classroom dlscu531on, she recalled many words ng;nnlng with d, such as
dandelion, devil, dinosaur, dothm Dimples, and ,Dazzle, the new shampoo
her mother Just bought, L e . i

Obviously, the dlscu551on anq questlonlng 51tuat10 was something
quite different for Janet than it was for Doug. . It was apparent that,
Janet had already begun to read, which, after all, is probably the best
evidence of readiness. She knew the name of the letter 4 and was able to
offer many words beginning with it, fThe fact thaﬁ she. could "write" some
words and was attentive to her environment, as indicated by the words
Dimples and Dazzle, became clear. I , f .

Janet became aware that.words have a cert én beginning sound,, ‘and
that the letter d represents the/ soupd at the Zeglnnlnq of Dbug,,Danny, ’
dbg, etc. Janet, therefore, was actually recelvrhg instruction in begin-
ning readlng, spe01flcally sound/symbol relatisnshlps. ﬁ )

- . A \
Charles.’ - ‘ 7

Charles likes to join in a variety of activities. He likes manlpulatlves ’ -

(puzzles; blocks, etc.) but also enjoys quiet table games and act1v1t1es,
especially those involving letters, words, and numbers.:" Qharle has ‘a
great ability for remembering words after only. a mlnimal exposure. He can’
read all the days of the week, primarily.as a result of early morning dis- . )
"cussions involving "What day.is today?" 'He can also read Thi ménthS’of -
the year, learred in connection with the classroom calendar and discussions /
of the month of the year. Charles makes many interesting and observapt i
comments aboQit words and word parcs. One day when the teacher wrote the . /
word candy on the board, Charles commented that it looked a lot 1like his /
sister’s name, Cindy. On another <ccasion, when the teacher wrote the word
floor on the'board, Charles remarked, "That almost 1doks like flour.'™ when =
questioned concerning how he knew that, he explained that it was printed on
his mother's flour‘contalner at home. }

‘Although Charles' visual memory abilities are excellent, his auditory
discrimination abilities are not. He has difficulty indicating whether two
words begln\wlth the same sound, or which two of three words begin with the
same sound. And he coul® not think of any words that started with' tihe same !
sound heard at the beginning of dog, Danny, and Doug. (He did remark, how-
ever, that the beginning of December looked like the other woxds on the board.)
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Charles, then, in certain ways, is re dy for reading - in fact, he
has already started. In other ways, he is| still learning to be ready. ,
And it should be apparent that Charles would proYably not benefit from
a strong auditory approach to beginning rgading /~ at least, not until his

/

auditory abilities are impzroved.
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HOW TO ENCOURAGE ORAL LANGUAGE DEVELOPMENT . .

Storx Plays o i .
. LY
CIRCUS ——

Feedina ¢ ephants

-

Hal- of pupils pretend they are elephants. Elephants:and- children
face each other. Children pretend to feed peanuts to elephan*<. They ’
stoop down get a handful of.peanuts and throw to ‘elephants. kepeat: .
several rimes. Elephants form their trunks by extending a3 ard clasping
hands. As peanuts are tossed. tnh , swing trunks high ir Lo air, catch
peanuts and ca: sy them tc mouth. LI ;

Rirvrmiczer wid Horses = ; -

-

One child is chuocr ringmaste:: other children are horsés. Ringmastér i"

snap» whip. Horses gallop. As wiap is snabp°4 secord time, norses trot;
th::4 time, high step, N )

-

“rews dand

Ciridren pretend to beat drums, play fifes, and blow trombores as
they march in a circle, keeping stef with music (singinua).

Cipas "o e -
&~

All 1mitate clowr's trick, such as balénélng stick on shin, juggling
balls, walking tightrope.

MAKING A GARDEN

1. Reach to get spading fork and rake from shelf.

2. Put them over shoulder and walk to garden.

3. 3pade the earth. Turn fork over and strike i1r. hard to break .
Jp 1 rge pieces. . .

4. Rake garden. Pick ubp stones and throw them nt 4 b

5. Run to get a wheelbarrow. Wheel them to ¢ rner of jarden and
dump 1n a pile.

:

173

»




'
7

“Eront to rear on left side

o .
" 7. Sow seeds. Walk forward and scatter the seeds. ‘ -
£, Rake soil over the seeds.
¢. Stoop and put tomato seeds 1n the ground. Pack soil around them.
10. Run home.

FARM CHORES C
%

+. Run from house to barn. Pump water from well,

¢<. Feed chickens. Left a:m holds box. Right hana takes grair trom
pox .nd throws it over high fence. e

2 —Glimb ladder into hay loft.

4  Pitch hay--into stall below. With one foot forward, lift hay with
pitcntork and thrust forward-into chute.' Repeat several times. .

». Climb down ladder and skip t. house.

. &
w

PILGRIMS R

- . l. Ru to woods dragging sleds with L. nds behand as if holding rope.

-2. Chop down and trim trees. Swing axe over opposite shoulder and "
chop, stooping over.

3: Lift logs and load sled. ‘

4. Drag sled home, stcoping forward slightly wher walking, hands
held benind back.

5. Saw wood and build fire.
q. Build walls of cabin. using hammer, peg3, and saws.

7. Run to swamp and gather rushes for roof.

81 Use sickle to cut rushes.

. 9. Run home and place rushes or rc.f. ,

10.! Dig posthcles for ferce. Stoop, .traighten, and toss dirt over
shoulder. ’ '

11. Lift a post high with both hands and place in hole. Stamp dirt
in place.

INDIANS

.

i Paddle canoe to woods, kneeling on lerft knee and moving arms from

2. Walk through woods, shielding eyes and looking among shrubs as if
scouting.

3. Kneel on one kree, stretch arms and aim bow and arrow to shoot
a deer.

4. Run four or five steps forward to deer.
Stoop and pick up deer, throwing it over shoulder.
Form an Indian Council Ring, sitting with arms folded.
Pass around peace oipe and act as if smokiag ‘it.
Move arourd circle 1loing Indian dance.

X N o v




et

1. Lasso a pony. Twirl lasso over head in larye circle with right
hand about eight times. Throw lasso; lean well forward, arms stretched
out, then pull back. Repeat with left hand. -

2. Gallop ponies around the corral.

3. Throw a ball up in the air. Pull -out revolver, aim, and shoot,
saying "Bang!" as trigger is pulled.

4, Gallop and pick up handkerchief. At signal from teacher, all
séoop while still galloping, pick up handkerchief and wave it in the air.

5. Stretch, after a long day in the saddle. N

.
h

) - FIREMEN

).. Pirumen, are asleep. Heads on desksy, faces towards open windows.

2. Goug! Gong! The fige bell-rings! Pupils jump out of seats
and make motions of dressing quickly. )

3. Grasp the pole and slide down, stooping and standing several
times to imitaté many flremen. . s

4. Drive to the fire. 'Run in circle and back to place.

5. Unwind the hose, swinging arms in big circles.

6. Raise the ladder, pushing up with both hands.

7. Climb the ladder, raising an arm and a knee, first on “one side
and then on the other'.

8. Wrap valuables in sheet and throw out of window.

9. Climb down the ladder with deep knee bending and reaching with
arms, alternating from one side to the other.

Y-

~

ST

. SWIMMING

1. Jump over waves, joining hands; as the teacher .calls "Splash!”
the children jump.

2. Swim around the raft. MaKe swimming motions with amms.

3. Climb on raft. Jump to kneeling position on seat.

4., Jump noiselessly into water; jump either backward or forward.

5. Hop, skip, and jump on beach to get warm.

- N4

SKATING
Put on sweater, cap and mittens; reach up to get skates from shelf.
Get sled and run to lake, giving little brother a ride. ’
Clear snow off ice, using a shovel and broom,/ ~
Put on skates and make simple skating movements.
Remove skates. N
. Flnd some wood and build a fire; heap on wood, t¢ make it burn
faster. Warm hands. .

. .
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7. Dance and play around the fire; use a rhythmical game.
8. Skip home. *

MR. BOBO, THE TOY MAKER

1. 01d Mr. Bobn begins to nod over his work until at last his head
drops and he falls fast asleep.

2. The old grandfather clock strikes TWELVE! (Children count out
‘‘welve bongs.) : ..

3. Immediately all the toys awake and come to life. (Each child or
group may dramatize a different toy.)

@ -

Dancing Doll
Dances pretty and graceful steps about the room.
Indian Doll

Ferforms an Indian dance with war whoops, lifting and lowering of
arms, and so forth.

Raggedy Am Doll
Acts ir a limp manner.
Sailor Doll

- A J
Futs cne -hand over stomach and other hand behind back and hops first
on one foot ar4 then on the other.

Jaek-in-tne-Box . : Do -

one £hi1d puskos another on the head ‘until the second child is in a
crouched position. 'Then the jack~in-the-box jumps out intc an upright
position, only to be pushed dow: again. 'The two children may take turns
peing the jack-in-the-box. .

Bride and (room Dclls

Walk sedately arm in amm.

[y,
B

’.CZown ) : .

r - o

2

“¢ies "mama" and bends forward over and over.

‘Balls.

®
»

Sit on the floor with legs crossed, head down between crossed legs,
and hands holding ankles. 1In this position roll around in a circle without
letting go ¢f the handhold.’ ’ '

_— 5341 42




]

PRE-READING LANGUAGE ARTS SKILL - SPEAKING - ORAL.LANGUAGE SKILLS

.

1. Sshowing an object to class, explalnlng how it works, where it
came from, etc.
2, Describing clothing and personal characteristics of classmates.
3. 1Identifying pictures of c¢lothing, food, animals, etc. :
4. Conversing about favorite foods, toys, T.V. programs, family
members, hobbies, homes, etc. ;.
5. Pretending to begfamily members, service people, doctor, 4
policeman, etc: .
6. Imagining life in the future (clbthlng, vehlcles, etc. )
7. Creating storigs frcm viewing pictures. o
8. Dictating a class story about a field trip. .o
9. Reporting about weather reports and news articles. -
10. Making riddles about themselves, their classmates, or a storybook
character., it
11, Naming parts of a-parade (clowns, elephants, people, etc.)
12, Building sentencei about something that would-make them feel
hot, sleepy, etc. e -
13. Describing objects, toys, food, etc. Responding in sensory
terms to articles in'a "feel box." .
14. Analyzing feeling (how story made them feel -~ being lost, etc.)
15.° Sharing events of a weekend trlp (events may ke listed sequentlally
on board for further study).
16. Imagining what it would be like to be an Indian or an Eskimo child.
17. Completing sentences - Halloween comes in the month of . .
18. Naming all the lses for some object (egg carton, piece of string).
19. 1Imagining you are a giant, insect, spaceman, etc.-
20. Reasoning about particglar situations (what you would do if you
broke £he neighbor's window, etc.)
21. Giving directions how to reach the principal's ofﬁlce, playground,
careteria.
22. Imagining you could step onto a magic carpet which would take you
anywhere you wished.
23. Playing games emphasizing different parts of speech. Preposition:
Put the ball under, beside, below, between, above, behind, into the bag. .
Ai:erb: Walk to the door noisily, slowly, etc. Dramatize action.

«d

24, Describing experiences in sensory terms (this cookie is delicious,
appetizing, etc.). .Describe something in the room that is soft, round, hard,
prétty. ’ A

25. Telling a story with puppets or flanmel board.

26. Pretending to be speaking with someone on the telephone. Practice
omergency calls. .t .

27. Finding synonyms for tired words (said, big, thing, gcod, etc.)

28, Engaging in conversatlonAsess1on9 on particular topic, process, or
concept. - ST

29. Responding in question-answer sessions.

30. Making up story endings (teacher reads story, stops before ending).
Film may be substituted for story. -




T
31. Creating conversation in creative dramatics..:
32. Acting as host or hostess when visitors come to-school.
33. Playing "I am packing my suitcase." The chosen child says, "I am
packing my suitcase and will put in something that begins with the same -
letter as where I'm going, and I'm going to Texas." "He chooses someone
who repeats his sentence and. .adds another place. ., :° ‘
s 34. Playirg the game, "GOSSlp.", .
= 35, Repeatlng and adding to a cumulatlve story u51ng the pattern
i of The Gingerbread Boy. -
- 36. Us;ng word endings in various ways, children dramatize action
as teacher says, "I asked Billy to jump, now he is Jumplng, he jumps several
times." Later, "He has jumped very well "
§ 37. Playing a game ‘with dntonyms. Divide the class into two groups.
Whisper to each group member a word, glvtng word opposite to someone on
other team (wet-dry,«unear-far, blabkubhlte). .Teacher says two words, the
paired children repeat the words ,as ghey shake hands. ) ‘
38. Writing on the board all the words ,anyone in the group-can say. ’
39. Illustrating word charts with seasonal words (Halleween-Fall) and
telling stories using illustratlons for guide. o
40. Listing occupations of friends and relatives and telling something
of the work and physic¢al requlrements.
41, Using poetry to evoke words and feelings. Read "Swift Things are
Beautiful" by Elizabeth Coatesworth to stimulate creative verbal responses
to the question, "What other swift things do you think are beautiful?™ R
42. Listing color words and children's perceptions of color. Read
"What is Pink?" by Christina Rossetti and respond to color words in poem
. _ (pifk, rose, sky, dress, ice cream cone). . . o
43, Sharing a box or bag of objects beginning w1th the same sound, -
explaining use. B
. 44. Using Mother Goose Rhymés or other familiar verses for cheral .o
reading. . . z
45. Adding a word or a_line to part of a poem. Pretending to be a -
- cloud, a mirror, a fire, a book. Describe how they would feel under various
circumstances {cloud before storm, etc.).
46. Dictating information about ungoing science experiments, qrowlng
plants, or hatching eggs. 1
47. Suggesting labels for equipment, articles in the room, storage -
spaces for crayons, etc. o
48. Developing a daily news bulletin or chalkboard for which children T
dictate news items to be written by the teacher. .

v
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USES FOR A TAPE RECORDER*

Linda Leonard Lamme
University of Florida

Outside the classroom

1, Tape sounds outside; guess what they are.

2. Interview different people; dialects; reactions’to an issue;
different voices; different ages; different opinions, -=tc.

3. Tape animals; birds; try and identify them.

4. Tape music for the classroom - popular music, background muszc,
music to write to, to do math to; radio and TV shows which would appeal
to children. .

5. Tape field trips.

6. Tape yourself at home - a poem a day for the listening center;

instructions for the next day, etc. I
7. Tape sounds of familiar places - a supermarket (try to guess
which section of the market each sound comes from). ’ - oo

8, Tape children on the playground. “
9. Tape sounds that are heard at different tlmes of the day.
10, Tape different motor vehicles - guess which each one is.
1l. Tape sports events, musical events. )
12, Tape.sounds at the airport - people with different dialects, etc.
+ 13, Tape familiar sounds - make a response sheet with pictures of
the items on it for very young children to identify (faucet, stapler, etc.)

o~

Inside the classroom ’

l. Giving directions; 1ntere3t centers; for‘Tollow1ng directions
practice; ground rules. .

2.. Practice - oral reading, speech, intervzewihg, foreign language,
storytelling, plays, puppet shows, performances, choral reading. :

3. Tape and play back students' experiences. [

4. Self-correcting tests. )

5. Giving tests (tape spelling words - child can take it during his
free time or when he feels ready for it).

6. Background sounds for storytelling, creative writincy, math, art,
movement, drama, poetry. N

7. Create a mood - just have the tape playing when children arrive
in the morning or after returning from lunch.

8. Music to eat to, nap to, etc.

9. Pose a controversial question. Leave the tape recorder out and
have students give their opinions on tine tape. Play it back at the end of
the day to see if there is a consensus. ~ I

10. Use the same procedure for data collection -~ pose a questlon and
as students find evidence, they can put their ideas on tape.

-

* Reprinted with permission of Dr. Linda Lamme, University of Florida
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11. Create chain storizs - one child becins the story; the next child
plays the first part and then adds something, and so on until the story is
finished. . -

12. Tape story startecs - have children finish them either by tape or
by writing. — =

13. Leave the tape recorder out and let anyone contribute during the
day. ’

14. Record stories of children who cannot write well. These can be
transcribed at a later time or just listened to - begin a collection of taped
essays. '

15. Set up listening centers.

16+ --Recerd plays, puppet shows. Children can just concentrate on the *
acting out éEntomime (or moving the puppets) and let the tape do the talking
for the performance.

17, Tape-record favorite stories (and have children do this) for a
classroom collection - attach tapes to the books and have books available
to listen to and read - could be tfaken to a classroom of younger children.

18. Record different teachers and other school workers - see if chlldren
can identify these familiar people,

19. Tape-record riddles - see who .can answer then.

20. Interview various people in the school on tape - test out various
issues.

21. ‘Tape the singing of the children (in the classroom, on the schoolbus,

‘etc.) . .

22. Tape favorite songs of the school.

23. Great for show and tell - only this is just "téll "

24. Tape news that occurs durlng the day; play back at end of day.
25, Tape answerg to worksheets so cyildren can self-correct papers.

’

Spac® for YOUR IDEAS: .
/
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TECHNTQUES FOR DEVELOPING COMPREHENSTON SKILLS

IN KINDERGART{:'N AND PRIMARY GRADES

»

1. S8illy Sayings - statements that are illogical or nonsensical
in some way. Pupil identifies "problem" and corrects it or explains it.

Examples: : :
(a) There are two rpbins swimming in that tree. )
(b) I like ice cream with telephones over it.
Longer stories with nonsensical ‘conclusions can also be read to puplls*
for both pleasure and analysis. :
2. Contingency Games - pupil listens to the teacher's statements and
responds if they apply to him.

N

.

Examples:

(a) If you are five years old, raise your hand.
(b) I your eyes are blue, hold up three/f’ngers.

3. Interru Pted Sentences -~ presentation of sentences or paragraphs
with words or phrases that do not belong.

kd

" Examples:

(a) -The tiger eats popcorn meat.
(b) The. snow melted and the hungry water ran down the hill.

4. Riddles -i the cumulative riddle can be written on a transparency
and revealed one line at'a time. Pupils' guesses as each clue is revealed
should be discussed briefly as to their reasonableness.

Eremples:

(a) I have a face.
There are numbers on my face.
My hands are on my face.
I tell time.
What am I? (clock, vatch)

I am a sailor.

I figﬁt.

I smoke a pipe.

I eat spinach.

My girl friend's name is Olive.
Who am I? (Popeye)




Read and Pantonime - strips can be prepared with instructions
for some activity written on them. Classmates are to guess what the
pupil is daing. : - )

Y '

Examples:

(a) Comb your hair.
(b) Rock a baby.
(c) Blow up a balloon.

6. Noting Details - pupils must be able to identify important details
in a reading selection before they can proceed to drawing conclusions or
determining main ideas.

Exercises:
(a) Type out general descriptions of items pictured in a catalog.
Cut out the pictures and have individual pupils match each picture with its
description. . -

k3
15

. . o
(b) Provide pupils with a list of words. After“they have read

a selection, they are to choose words from the list that describe a character,
setting, or incident they have read about. : .

(ci Prepare questions or directiong like the following (could use

a pocket chart): -

as=-== (1) Put your books away now.

(2) stand up. and put your arms as high as you can.
o (d) Cereal Boxes = ac;fire as many different empty boxes as possible.
Almost everything on the box may become a topic for discussion. Pupils can be
asked to read and recount ‘the procedures for acauiring the boxtop offers;
discuss the meaning of the illustrations; research meaning of protein or
ntaein; work the puzzle, etc.

(e} Tricks and Stunts - simple tricks can be found in many magic
books, but will probably have to be rewritten and simplified for the primary
students. -

7. Picture Comprehené?on - great for stimulating the drawing of
conclusions. =

8. Main Ideas -

(a) Direct pupils to identify topics and main- ideas.
(1) Read (or listen to) this short story to supply a title.
(2) Read this paragraph and decide what word appears in it
more than any other.




. *

(3) . THe paragraph talks mostly about a. ants as workers.

the food of ants, ¢. the home of ants.%
(b)lUse articles from the pupils' newspapers. Cut headings

separate from axticles. Have pupils match headings with ax les.

(c) Telegram activity - have children delete words from a message
except most important ones (like a telegram).

=

9. Sentence Building - print words on cards that can b&: hung by

string around the pupll's\neck Have children arrange themselves into a

sentence. 2 :

10. Conclusions ~

(a) signal words - therefore, finally, etc.
. {b) Make endings to stories,

11, Cause and Effect - the fl*St player descrlbes an event, for exﬁmple,‘
"the milk spilled.” The 'second player gives a reason for the event, for,
example, "because {be glass was too full when she tried to pick it up." 2
third player then sugugsts aprobableeffect for exaﬁpie,‘fTony slipped in

the milk and fell." . e
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() TO ENCOURAGE PRE-READING LANGUAGE ARTS SKILLS - LISTENING

Listening for Comprehension of éontent

1. L1stenlhg and respondlng to directions. Give three or more
directions in sequence. \ \ ”

2. Playing such games as "Siwon Says." Vary speed of actions.

3. PFollowing instructions for cutting and folding paper, drawing
pictures, or writing according to oral instructions. '

4. Listening to and repeating directions that might be giVen to a
traveler on/a journey to a real or imaginary place. w

5. Li/stening to a group of action words, demonstratlng des1gnated

words on signal '
6. Following oral d1rectlons on a prepared .worksheet. "Mark wtth

an X," etc. :
7. Playing "Traffic Cop," place pictures of’ community b01ldln95¥ln
various ‘places around the room. Chlld designated as traffic cop giwve
d1rectlons to another child who follows the directions or loses turn’ \}
8. Drawing pictures to illustrate story or poem that was read to '
them. \ . e
/9. Dramatizing a story or poem read to, them. : by \1'
10. Recording sounds heard on a llstenlng*walk .birds s1ng1ng,'dog\
barking, etc. Dictate stories or poems abouu experience of the walk,

ey

1l1. Classifying sounds in categories of pleasant’sounds, unpleasantt

.sounds, trouble sounds, highway sounds, early Pornlng sounds, nlghttlwe_

sounds, L
12, Listing sounds they heard in recordlng or fllm -involving f1ve\’

penses (parade, stomm, circus. traffic, etc.)

13. Showing an anlmated picture and hav1ng\pblldren describe the spundb . \
. they would hear if the picture were alive. ; o

14. Sshowing the state of being happy, sad, fwlghtened, angry, tlred
by non-verbal communication, adding sounds which %ould intensify the

meanihg.

Name sounds of things mentioned.

16. Recording familiar school sounds, playground voices, tellephone,
typewriter, power mower, whirring airplanes overhead, etc. Describe in
picture words. e
# 17. Reading Let's Go Outdoorq by Harriett Huntington and llstenlng
for little creatures - grasshoppers, bees, turtles.

18. Discriminating sound of oWn name. Teacher tells a story using
names of class members. Children stand Up as names are redd. Review
story sequence, children responding again as names are mentioned.

19. Listening to rainy day sounds and describing them. Read Rain

&

Drop Splash by Alvir Tressett. 5

v

S

2 2 -
\ i . : i3
i

157 Reading and discussing "Sounds in the Mornlng" by Eleapnor Forjean.

£
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20. Acting out an animal story ile the teacher reads. Each Chlld
2l. Listening to "old MacDonal,
animals,
22, Recalllng factual information. Tape-record five minute news and
sports broadcast (or read aloud shqgrt information artlcles) Chllgren tell
what tney .remember, - , .
23. Identifying factual sequence. Read a familiar-story in correct
sequential order and in mixed ord¢r. Children identify correct sequence.’
24. Making a one-sentence vefbal summary of a story or paragraph. ’
f 25, Listening between the lilnes to interpret actions.
’ \ 26, Predicting what will happen. Teucher reads story, stops before
.t . . ending. Children make up story Jending. Compare with the original story.
) 27 Listening to find out what caused story situation and the outcome.
" 28.' Listening to two versibns of a famlllar story (folk t ) and
identifying the differences in plot.~
29. Generallang from hearing detailed deserlptlon. “Bfily went to-- 2
the store to buy toys., He got/ marbles, a top, and ' a- ball. what one word
tells about” everythlng he bought? o
30. Locating sentences that,do not fit the story. Read four to six
sentences. Ask children to tell which” sentence 1s not part of the story
31. Identifying mood of story character. Disgtribute squared paper to
children. Teacher reads short story in which events make main character.
32. Distinguishing between true and false statements. Child answers
-in complete sentences, ,

' and pretending to be different

Al
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ACTIVITIES TO DEVELOP LISTENING SKILLS AND PUPIL PERFORMANCE ,

L ' N :

1. Have students listen to three or four words and then repeat
_them in sequence. N -
2. Play a game "Going to the Grocery Store." The children sit in a
circle and the first pérson starts off by saying "I'm going to the grocery
4 store to buy ." The’next child has to, repeat " " {whatever the
first child said) and sométhing he wants. It continues around the circle
and each child has to remember in sequence the things td‘buy and if the :
item is missed, the Chlld has to go to the middle of the c1rcle. The game
is over when it has gone ‘around the circle. E
3. Read.a nursery rhyme once, then read again and leave out a word '}
let the children say the word. The same can be done with a short poem.
4, Put on a cassette or read as a poem: s
\
I see one elf, two cats, . , -
Three spiders, four pats, . . :
Five witches on brooms, . .
Six owls in a tree - ‘
You can't scare me!

‘ S. For different seasons and holidays™ you can give clues and lat them
write or draw the answer. ' . '

It haunts a house.

You teach your pets to do it.

She said, "Trick or M Co

You wear it on Halloween. ' . o

He brings toys at Christmas. ’ ’

He brings eggs on Easter.' X \

6. Give two words that rhyme; then have a child give another word that

. rhymes with the two.

-~ 7. Give each child something to do, but they niust be very qu*et while
doing this activity so- that others can ‘hear what. their activity is'’ For
example: Bring me something red. Bring me a book. Write your name on the

= board. Draw a circle on the board. Bring me two objects.

8. when preparing to go to P.E., iunch, or whenever you want the

children in a line, let them sit in a semi-g¢ircle around the teacher or at

el their desks, then have them line up when the teacher says the beginning sound
of their names. They must listen carefully and really enjoy this activity.
You may have several childrean whose name begins with the same sound, so they
would all go to the door. If they are not listening when their beginn‘ag N
sound is said, they have to get at the end of the line. Sometimes we vse
the beginning sound of their last na.e. K

"4
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HOW TC ENCOURAGE PRE-READING LANGUAGE ARTS SKILLS
AUDITORY DISCRIMINATION AND PERCEPTION

/

l. 1dentifying and'imitaﬁing mechanical sounds, cars going by,
Lells ringing, plane o' 2rhead, clock ticking. Play "What do you hear?"
2. Listening for contrasting souiads, familiar and unfamiliar sounds,

tapping wood and metal, dropping .:aser and book, whistling and whispering. «

Identify souni.

* 3. listening for rhythmic patterns, one long, four short, two long,
etc., differentiating between taps and knocks, rings and tick-tocks, claps -
and raps. .

4. identifying and descr1b1ng danger signals - screeching car brakes,
police cars, sirens, fire alarms, warning bells at railroad cros;lngs."
Play record of danger sounds - rattlesnake rattling, hurriéane biowing, etc.,
Compare danger ~ignals with friendly signals.

5. Responding automatically to signals for flre drill, dlsmlssal, etc.

¢. Having several children stand by=one classroom door or window to
ook and liste anot..er group only listening to sounds. Compare. .

7. Jlapping hands or tapping feet to records with definite rhythm *
patterns.

8. Recognizing and describing animal sounds from recordings, Play
“What Animal Am I?"

9., Playing "Listen to This,' ueacher—givés wseveral taps on tabie or
clap ™ and asks$ children to reproduce sounds. Child who imitates correctly
-8 chasen leader.

19, Supplying rhyming word of poem.

11. Making riddles with rhyming words. ("T'm thinking of a word th.+
rhymes with hat. It is a kind of pet. The word is M)

12. Clapping whken the teacher says rhyming word.

13. Discriminating consonant sounds as teacher reads words hav.ng same
initial sounds. Indicate by touching ear: box, boy, hat, bat, baby, ball.

14. Listening to taped less>ns for initial and “inal cons. hants.

15. Listen:ng to sentences read by teacher and answering with a word
veyirning with a specified scund. "I am an anmimal. I am a monkey." M.

10, h;bten'nq to-a list of woxds read by teacher, children mark down
now many times they hear a given letter.

v
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HOW TO ENCOUR@%E PRE-REAPING SKTLLS - VISUAL DISCRIMINATION AND PERCEPTION
f :
¥

gg":

1. - Recognizing likenesses and differentes in a number of objects or
pictures. : ' . ’

2%

Sc&utinizihg classmates to note clothing and general appearance.
3. Mdtching pictures and shapés.

4. G‘ouping objects accordine to shape,, size, and color.

5. Afranglnv blocks in sequential pattern. -

c. Iaentlfylng and supplying missing parts of puzzles. .

7. Identifying position of objects on a ‘shelf, top, middle, oottom.

8 bDiscriminating and tracing overlapping mixed designs. )

9. Pasting correct pattern pieces on patterns.

10. Matching name cards with name written on class list. .

11. Underlining or crossxng out 2 letter or word that is dlfferent -
Lrom otner% in a row. ,

.
| s amanads

HOW TO ENCOURAGE PRE-READING SKILLS - WRITING - .
VISUAL MOTOR SKILLS

1. Dir.wing or painting a picture of their pet (and dictating caption
zor teacher to write under picture.

2, Cutting and folu ing paper, drawing plctuxes, follow;ﬁggﬁral
directions.

3. Learning left to right progression by 1dentlﬁy1ng and pointing to
classmates standing in a row, * acing and drawing lines frcm one object to
another, etc.

4, Identifying and supplying missing parts of puzzles and toys.

# 5. Completing activities that identify sequential pattern of shapes
or letters, stringing peads and following pattern in blocks.
. Discriminating and tracing overlapping mixed designs.
. Making objects from clay, forming initiale or name.
. Reproducing template and chalkboard shapes.
Writing letters or words in air.
10. Using letter squares to find likenesses and differences in letter .
forms.
J1. Developing ‘large muscles of arm and hand with games -
a. lasso the pony (circular motion)
b. orchestra leader {(vert’ al motion to music)
c. sawing wood (hiorizontal motion to music)
d. hammering nails (one arm); birds flying (both arms)
e. bowicing balls and clapp-.ng.

‘o
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12.
13%
14.
16.
“17.

18.

19.

20.
21.
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18.
19.
20.

Making straight vertical lines (sticks) and circles (balloons).
Tracing over lette¥s on chalkboard with chalk or finger.

Making a row of one letter and marking the best one.

Analyzing own errors in spacing, marking letters badly formed.
Putting initials beside a few lines of a dictated story.
Reproducing numerals, letcers, and words.

Reproducing own name in manuscript.

Reproducing upper and lower case symbols in manuscript.

Pasting correct pattern pieces &n patterns.

Weaving a simple pattern from a given design.

JUMPING ACTIVITIES TO DEVELOP LATERALITY AND BODY IMAGE

Jump on both feet.

Jump on right foot.

Jump on left foot. .
Stand in front of child aqd hold up allotted fingers.
1-1 2-2

1-2-  2-1
3-3 3-2 .
-3 3-1°

1-3  4-4

4-3  3-4

-4 4-2

4-1 14

Jump up and down and clap hands.

Jump up and down and clap hands once in front, once in back, etc.
Jump with feet apart, then together, apart, together, etc.
Do above activity while clapping hands in front.

Do #7 while clapping hands”in front, then in back, etc.
Run in place and clap hands.

Run in place and clap hands in front and in back. 2

Run in place aad clap hands and upper 1egs.

Jump with feet -nart..

Jump with feet apart and clap hands in front.

Jump with feet apart and clap hands in front and in back.
Jump with feet apart, then together, and clap hands above head.
Jump with feet apart, then together and clap hands: up, then down
(Jumping Jack) =

Run in place, clap hands anditurn® aroqnd.

Run in place, clap hands in front and back and turn around.

Run in place, clap hands up and down to your side (jumplng jack arm
movement) and turn around.




WAYS TO TEACH LEFT AND RIGHT

1. Make two large posters, one with a big arrow pointing right, the
other with an arrow pointing left. Hang them at the front of the roam,
with the right-pointing poster at the far right and the other at the far
leZt. Distribute old magazines and workbooks and ask the children to look
for pictures of animals and people facing left and right. See if they can
paste each picture or. the appropriate poster.

2. Establ.sh a classroom rule reguiring that a child's name appear
in the upper lefthand corner of his work papers, whether you write it or
he is able :o do it himself.

3. Capitalize on your pupil's knowledge of the traffic light colors
in making experience charts that teach left-co-right. Write the first word
of each line in green (for go} and the last in red (for stop). Tell the
children that every time they get to a red word they have to stop and make
their eves find the next "go" word.

4. Place animal cutouts on the left edge of a flannelboard. On the
right, place items of food that animals like. Give each child a chance -to
feced the animals by moving them from the left to the appropriate food items.

5. Use the "winners right" technigue at game time. If the children
are tossing bean bags at a waste basket, pupils who make a basket go to the
right, and those who miss go to the left.

6. Use the classroom calendar as a left-to-right teaching tool. Poaint
out that the days are recorded from left to right.

7. Cut a supply of arrows and the letters "L" and "R" and stick two
on the corner ~ each desk. Label appr -iately with "L" or "R" if necessary.

8. Dist ite drawing paper and ¢ he chi.dren how to fold it into
a series of sguares. Have them make a pc.ato print in each square. Make
sure they work from left to right in each rew.

9. Make a pocket chart inserting in the various sections such objects
as a comb, toothbrush, soap wrapper, etc. A child removes the items from
the pockets, one at a time, working from left to right, naming each as he
does.

10. Fill pans with sand let the chlliren take turns tracing their
names in-the sand.

11. Have the children illustrate a story. Paste the dravsings in
left-to-right order on a stri, of posterboard. i
2 ’ .

* ’,

ACTIVITIES TO DEVELOP EYE-HAND COORDIMATION -

1. Ask the children to keep an inflated balloon in the air by batting
1t wich their hands.
2. ¢ Use a.ball for catching and throwing activities.

56 ®
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3. Ask the children to
a. bounce and catch the ball
b. dribble the pall with the right hand
c. dribble the ball with the left hand
d. dribble with alternating hands.
4. Ask the children to throw the ball up in the air and catch it.
See how long they can keep it up.
5. Aask the children to hit the ball with a plastic bat as it is
thrown to him. ,
6. Use the pegboard.
1. Use bean bags for throwing and catching activities.
8. Use ring toss games (throw an object in a target).
9. Use a yo-yo.
10. Use hammer, nails, drilling, etc. on lumber.
11. Have children string beads.
12. , Use lacing boards or have children sew materials with large needles
and yarn. -
13. Play hopscotch.
14. USe coordination board. i
15. Have the children sort various objects according to size. )

.
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PRE-READING LANGUAGE ARTS SKILLS - SOUND/S%MBOL RELATIONSHIPS

N
-

1. Makang alphabet books. Paste pictyres of objects beginning with
letter at the top of the page. ' . )
. 2. Singing the Alphabet Song while pointing to letters.
3. Recognizing letter shapes on boxes, 51gn?, nevspapers, etc.
4. Matching upper and lower case letters. -
5. TréElng and reproducing letters, identifying by name and séund.
Circling pictures indicating sounds heard.
) 6. 1ldentifying beginning consonant of the word which represents the
pictured object. .
7. Finding and naming things in the classroom, home, etc., that
begin with a given letter.
8. Matching pictures with letters on blocks.
9. Playing Plicture Bingo.
10. #olding up letter cards which represent sound they hear at beginning
of words read by teacher (Felix found four fat fowls at the famm),
11. Matching child's name “to day of week' (Tuesday is Tommy's day) .
12. U.derlining words that begin like word said by teacher.
13. Selecting correct letter card aftefﬂféa&her has calle@ out letter.
14. pramatizing action words beginning with given letter.




' ACTTVITIES TO DEVELOP A POSITIVE SLLF-CONCEPT

1. Write notes to your giildren periodically thanking them for some
special thing they did or shared. You must be sure that eact child receives
a note sometime during the vear. '

2. Using puppets or a flannel board, tell a story about a child who
was afraid to go the school on the first day, but who ended up thinking
school was a n1ce place to be. Let children make their own stories on this
suhiect.

3. In order to discover how children feel about school, have a discussion
time and ask questions such as, "How do you feel when you listen to a story?

. finish coloring? are coming to school?"

4, Let children trace their hands and feet.

5. Let children trace their bodies using a buddy system. Let them color
them. Put a cartoon “21loon on each mouth and let them write what they are
saying on it. '

6. Let children draw somethlng @hey like to do. Let them make a
bulletin board of these thlngs

7. Let children draw a p1cture of the a~t1v1ty they like best at school.

8. Let children sit in small circles. Allow each of them to have a.
turn giving the group & direction. You might start off by guiding them
with an idea: Tell them to do something with their hands, feet, head.

After a while, children should be able to create their own directions. This
should stimulate independent thought. -

9, Cive the class the opportunlty to choose an activity they would
l:ke to do. Perhaps this can be done every Fridav or on alternate days.

10. Let the children think about the one thing they would like to :learn
to do at school. Give them the opportunlty to learn it and put a card in
their "I can do" box. .

11. Make some simple pictures or shapes on the chalkboard. Start
colering one rather quickly. When it is finished, look at it and say, "1s
that my best coloring?" “No, it isn't," proceed two or three times until
the answer is "Yes, it is." Let the children color something, but have
them remember to dsk themselves the same questlon. Use this techniques often.
Do not evaluate the work yourself. Concentrate on the child doing his best
rather than comparing his work to someone else's.

12. Allow each child to have a turn selecting his favorite book or
story for story time.

13. Let the children draw a picture of their families.’' Let them tell
you and/or the class about it, ”

14. Let the children use the tape recorder to state their name, adgdress,
town, and something they like to do. Play the tape ‘back, so they can recognize
their own voices. Use the tape recorder often as a language tool.

15. Let the children decorate a box (a milk carton is good) and put
their name, on it. Let them keep their supplies and special items in it.
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16, In this activity, you yourself should model experiencing
rleasure fror school. Express your own interest and enjoyment in at -~
ieast one activity during each school day. This modeling should take
place na.urally at some moment when your feelings are sincere. The ° .
following will illustrate statements of teachers modeling what they
like about school:
. I like to come and be with you every day.
I love to go on excursions.
I like the things you share .with me.
1 enjoy reading stories.to you.
. It is fun to dance to the music.
. 1 like ge work with clay. I like to see what you make
with clay. Y %

moO QLo TN

g. It i3 fun to paint.
h. I like to talk to your parents.
- i. I enjoy planting things and watching thex grow.

j. I like to learn new sings.

k. I like to see you grow and learn new things, ) s
. 1. I like it when we eat lunch ‘and talk tegyether.

m. I like it when I see you thinking hard.

n. I like our classroom - it is bright and. full of colors.

0. I like to see all the things we make.

}7. This activity should provide each child with evidence that he
. can achieve in school. Give each child a box with his name on it. Explain
that . £h13 box is the child's "I Can Do Box" and that there ar+ cards that
fit into the box. Each card has a picture on it of something that can be
done; e.g., naming colors, tying shces, touching toes, counting to ten.
The ‘following are suggested: ’
I know the colors red, blue and yellow
can count to’ .
can tell you the name of my sc<laol.
can tell you where:Iflive.
can listen to a whole story.
can point to a square.
can point to the colors green, orange, and purple.
can balance on a boaxd.
can fasten my own buttons.
cah put on my shoes.
can name the animals.
can take turns.
can raise my hand when I want to spcak.
can comb my hair.
can brush my teeth.
can say my phone number.
can cut with scissors.
can tell when my birthday is.
can r it quietly each day for a week.
can listen when the teacher is talking.

+
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I can point to a circle. .
T can recognize these shapes.
I can jump rope.
1 can pump on the swing.
I can say my father's name.'
I can say my mother's name.
I can whisper.
- 1 can whistle.
I can remember to say "thank you.”
I can paint.
1 can count.
1 can write = name,
1 can sing.
I can build.
I can dance. -

Each time a child demoastrates that he can do what a card depicts, he should
be given that card to put into his "I Can Do Box." (He may color it if he

"likes.) Initially, give each child at least one opportunity to do one

activity successfully and hence beyin to receive cards, evidence of being
able to do things. Each time the child succeeds in another accomplishment
an additional card should be put into his "I Can Do Box." Throughout the
year, tihe stack of cards should grow, prividing the child with tangible
evidence that he is achieving. Be aware of each child's collection and

reinforce the fact that he'is achieveing and encourage him to earn rore.
Many additional cards should be made for specific skills certain children
may want to acquire. All, however, should be kept within the box at schoc.
throughout the year. .

It is important that you discuss your feelings with the children but
not attempt to discuss the children's feelings. At other moments when you
think a cai1ld is experiencing pleasure from school, encourage him to verbalize
his own feelings. Strongly reinforce every attempt the child may make verbally
to descrime his feelings. ’

ACTIVITIES TC DEVELOP GROUP AWARENESS AND SOCIAL SKILLS

1. Change sometfging in the raom so it is very obvious to the children.
After they arrive at school, sit down and talk about the“change. Ex:' "The
article couldn't move by itself. Who moved it?" Lead to broader concepts.

(A room must be made tidy by others, toys cannot put themselves away, etc.)

2. Attempt to carry out a project but neglect to prepare the materials.
Make an issue of what you forgot to do. Let children help sou replan the
project. Point out and help children conceptualize and verbalize the necessity
for’'planning.
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3. Let children help in planning daily projecté. You mlght say,
"Today we are going to color." Let the children help in collecting items
necessary to.follow through. ThlS type of activity will help in developing
independent planning. )

4. Make picture cards of -children paintlng, coloring, doing woodworking
projects and any other act1v1t1es chlldren are used to doing. Let a child
pick a card and give the s eps necessary and items needed to follow through
on the prnjects. This can/be reversed by having cards with the items used
to paint, ¢olor, write, "and lettlna the children pick a card. The teacher
then says, "Who has the things we need o paint?" ‘

5. Play Mr. Wrong and Mr. Right. Let the children role play a child
who does "wrong" things and then a child who does "right" things. This can
leai to a discussion of behavior -patterns and social interaction.

6. Rcad a story children can easily- remember, such as "The Three Beéars."
Re-read it, leaving out words, and let the children fill in th# words.
Emphasize that the person who was able to do this was a very good listener.

"Emphasize this concept often so children will become eager to be good
llstonufn.

7.. Show p1ctures of chlldren crying, laughing, angry, etc. Tell a
story about why the children look this way. Later, ask_chiléren to create
their own stories about why the people in thke plctures look the way they do
and feel the way they do.

8. Ask questions about social situations using an "if" clause. Example:

'Wnat would you do if your little brother was crylng?“ 'What would you do if

- N c e - oo

vyou—-hrE—someone -
9. Let children work together in three or four groups drawing and

painty g or coloring a mural. This will provide a good opp.ortunity for group

plannirng and cooperation,

10. Tell all the children to start telling each other their name, address,
age, and all about their tamilies. Have them all talk at the same time. Let .
thisz continue for a few minutes. Then stop tlhe children and ask them if they
under.tood and heard each other. Talk about this situation. Ask for suggestlons
about what to do.” Then let edch child have a turn talking by himself. Discuss
the reason for taking turns. *

11. Bring a broken toy td school. -Ask the children if they can guess
what huppened to the toy. Tell them the story of the little boy and "girl who
always guarreled over their toys. "One day they both wanted to play with the
toy. They pulled and pulled on it until it was broken. Then they felt very
bad. 'They decided they would try to think of a better way to play together."

Ask the childrern i:f they can suggest a solution so this type of accident won' t
happen again. -

12. Bring enough cookies or candies for only half of the class. Ask tne'
children if they can decide what to do with the snack. Emphasize the/pecé§§£ty

and value of sharing. -
13. Ask questions which pertain to social situations or gccurren —
Bring out how people can affect each other. Examples: "How would yo ceel
if Tormy hit you?” ‘"ijow would you feel if Mary gave yod/a piece of 1. -andy?"
o
=

-

. . -
Reprinted with permission of Fran Kochan, Prcject MARC, Wakulla County
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RESOURCE &
ENTRY SKILLS - READINESS
LANGUAGE DEVELOPMENT,

1. Skill: States nane

Objective: Civen the question, "What is your name?," the student can
say his first name. §

Pre~Test: Ask the student to state his name.

Activi“y: Puppets give the following instruction: wWhen I speak to you. . ——]
by L

I will tell you.to do something. You must then say, "My name is
and do what I have asked you to do.

Exarple: Hello, is your name Mary Jones? lary Jones, clap
youwr hards.

Answer: Yes, my name is Mary Jones (then she claps her hards) .

2. Skill: Names others

Objective: Given a description of a particular student in the group,
the student will be able to name that child.

Pre-Test: Ask the student to name 3 other children in the classroam.
Activity: Polaroid pictures mounted on heavy’ ‘cardboard of children in

the classroom performing some action. Point to a picture, have the child
tell who it is and what he is.doing. N

3. Skill: Selects ard tells about picture *'

Objective: Given _ictureé which illustrate emotions, actions, colors,
etc., the student will select and tell about the picture.

Pre-Test: Have the student select a picture and tell you as many éhihgs
as he can that picture. He must be able to tell you at least five '
different S.~

" Agtivity: Look at the following pictures. Choose one you like and would
like to tell samething about. Tell us about the picture - teacher being sure
to use open-ended questions. "What do you think is happening in this picture?"
"Why do you think the child in this picture is sad?"




4. Skill: Illustrates and discusses preposition words

Objective: The student is able to demonstrate and discuss the meaning
of preposition by placing an object in a stated relationship to the other.

Pre-Test: Have the student deronstrate the following preposition words ‘
by placing an object: over, under, behind, before, between through, bottam
of, front, back, etc. )

Activity: The student demonstrates the meaning of the words: over,
under, in , on, behind, beneath, by placing a ball in the directed position.

5. Skill: Dictates sentences

Objective: Given the opportunity, the student will dictate a sentence
: for the teacher to write down. :

Pre-Test: Ask the student to tell you a story for you to write down on
chart paper. ‘

Activity: Say, "I have been telling stories, now it's your turn. Who
can tell me a short story?" Write story on chart paper. ,
}
6. Skill: Tells a story and illustrates it

Objective: uiven the opportunity, the student will dictate a short story
and draw or paint one picture to interpret his story. .

Pre-Test: After the student has dictated a story to the teacher, ask him
to draw a picture that would go with that story. He will experience success
when he can have at least three objects fram the story illustrated in the
picture.

Activity: Have the student tell a very short story. Encourage him to
draw at least 1 thing about that story - very simple - as the student -
progresses in skill, increase the number of things he is to draw.

7. Skill: Classifies and discusses illustration

Objective: Given large containers labeled with words or pictures, ard a
group of illustrations or objects, the student is able to classify and dis-
- cuss illustrations by placing each in the proper container and tell why.

~
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Pre-Test: Give the student many objects and three containers. Ask
him to place the objects in the containers, using the pictures cn the
front of each container as a guide.

Activity: In a stack on the floor, give the student several pencils,
crayons, erasers, and shoes. Ask him to put all of the pencils together,
shoes together, etc. '




AUDITORY DISCRIMINATION

%
1', Skill: Identifies source of sowds

Objective: Given familiar sourds: (dog bark, door bell, sneeze, etc.)
the student will identify the sound produced.

Pre-Test: Have the student listen to previously taped or recordings of
familiar sounds. Ask him to pame as many sounds as possible. All cf the
sounds on a given tape or recording will be adegquate.

Activity: I will make a sound using a tape or samething in the roam.
Close your eyes and listen to it. Open your eyes. Wbat did you hear?

2. Skill: Identifies words as same or different

Objective: Given a sequence of 2 words pronounced oral‘ly, the student
identifies the words as same or not the sume.

l. ant - ant 6. wish - waist

2. came - down 7. town - clown

3. apple - apple 8. to-to

4. wet - wet 9. every - every
5. fry - frog 10. April - maple

Activity: Listen carefully. I am going to say two words at a time,
You are to tell me if these words sourid the same to you or not the same.

floor - floor came - again to - to
%
3. Skill: Identifies rhyming words

Objective: Given a word pmhounced orally, the student can supply a¥
rhyming word. .

Pre-Test: Have the student listen to the following group of words -
one group at a time and tell you which group rhymes and which group does

not rhyme. v
1. man - fan 6. cat - hat
2. lump - hamp 7. cup - dish
3. rooster — fimd 8. boy - toy
4. cake - make 9. pencil - school
5. fish - water 0. book - hook




Activity: Riddle qame The students will supply the rhyming word for
eacnh riddie. 3 '

Mix it, stir it, let it bake,
Soon we'll have a chocolate cake

Then the wind blows very hard
Leaves go blowing, round the yard

Have the child

Stand up tall, face the wall

Jump up high, reach for the sky

Spin around, tcuch the ground

Sit on the floor, point to the door

Give a loud clap, give your neighbor a tap
Stand up tall, make yourself gmail

4. Skill: Identifies words having same initial sound -
Objective: Given a series of words pronuunced orally, same of which
begin with-the same initial sound, the pupil will identify the words having
the same initial sound.

Fre-Test: Have.the student listen to the following group of words -
one group at a time -_and tell you which group has words that begin alike
and which has words t#t do not begin alike.

1. man - moon 4. want - wade
2. came - hane 5. jump - jade
3. book - ball 6. Sally - Mark

Activity: 1. While pr'nting childrea's names on a chart, the teacher
will call attention to the names of-the children in the class which begin
alike.

Mary, Michael,
Billy, Betty,
Robert, Rose,

Children will be asked to supply other names that begin like the ones already
used.

2. Using the names of objects around the roam, the teacher
will name the object. The student will name another object or person whose
name begins with the same sound. '

i




- w
Objective: Given two w.ds pronounced orally, the s'cudem. canidentify
the final sound as same or not the same. e :

et

5. Skill: Identifies words having the same final sowd

Pre-Test: Have the student ‘isten to the following group of words -
one grour at a ~ime - and tell you which group has words that\end aljka
and which has words that do mot end alike.

i

1. ball - wall 4 child - had
2. clock - want 5. mountain ‘- hill  °

3. map - pump

Activity: 1. The :eacher will direct the student to nod his head (yes)
if the firal sourd is the same, and shake his head (o) if the final sounds
of the vords dc not sound the same.

uh - g

pat - pack’

coast - toast /
bhass = bath

cat - cap >

1-F..moo
I

Az A O

2. Find the bell. I will say two words. If they end wid
the same sov.d put an X on the lLine after the bell. If they end wich a
different sound, write nothing. .

o




LISTEMING COMPREHENSION

1. skill: Follows specific directions

Ob'ecj;ivc_a_ ¢ Given: any short oral camand, the student will follow its
directions irmediatelv.

Pre-~Test: . 1t.: teacher will give the student the following directions:

1. Stand up. :
2. Walk to the door, cnen it, look oatmde close the door, came back
to your seat, sit down, clap your hands.

Activity: 1. The student listens while teacher glve.., an oral direction.
and cﬁooseg a child to respond: "Mary, walk to the window." ‘“George, walk
slowly to the doll house."

2. Follow these directions in this order: " ,

~a. Take a book fram the table.

/' b. Put the book on the shelf.
* c. Go to the window. ) N

.Vd. Stand by me. ;

2. Skill: " pecalls sequence

Objective: After listening to a given story, the student will retell
its events. in sequénce.-

‘Pre-Test: Read the Three thtle Pigs aloua to thz class. Students are
to retell its events in sequence. Responses should be consistent with the
sequence of this story. % - 2

Activity: Now You Tell It
—— . /

1. The teacher t-lls a simple story and has the children repeat the
events in the order of their occurrence. <he helps by asking/ ":What hap-
pened after that?"

2. The teacher reads or tells a story aloud for which she has prepared
a set of pictures which illustrates np.n events in the story. The student
uses the' pictures to retell the story.

~

’
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3. Skill: Recalls inform.tion

student is able to recall iiformation directly stated

Pre-Test: Read a story to the child -~ Yyou can use the Three Pigs

|
__ngectlve After llstenmg tz) a narrative or factual story, the ‘
again - ask the children to answer yes or-no to the following facts:

1. The first pig lives in a block house.

2. The wolf blew down the straw house.

3. There were four pigs. .

4. Etc. ‘Q\{
. \\l

Acti’%i:x; . i “

1. The teacher reads or tells a story. She will then say, "I am going
to say some sentences about the story. If the sentence is true, raise your
hands. If the sentence is not true, clap your hands, gnd we will let
saneone tell why it is not true. -

2. Listen to the directions and identify what part is left out when
they are repeated.
A. Take a sheet of paper and color its surface with one crayon.
Color over the paper with a different crayon.
Color the sheet again with a third crayon.
Cover the paper with a black crayon.
Take a bobby pin and scratch a design on the paper.

U1 0 N0 =

B. Repeat the instructions amitting #4.

4. Skill: States the main idea of a story :

Objective: Given a picture or story without a title, the student will
state a title or main idea which relates to the content of the illustration
or story.

Pre-Test: Show the student a scenic type picture (outdoor or indoor)
and ask him to tell you a title for that picture.

Activity:
1. The teacher will read a story to the class, a small group, or an

. individual child, and will not give main idea of the story. Ask the
/ student to tell you what the main idea of the story is.

2. State the title of this picture. Any title will be accepted that
is based on the contents of the picture. =
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VISUAL DISCRIMINATION

1. <ki’i. Idertifies objects and pictures

Obj ective: Given a picturzs or a group of objects, the student will be
able to identify things or items named by the teacher.

/Pre—Test: Show the student (fram Peabody Kit) a picture of an apple,
a coat, a chair, a dog, etc. Ask the student to name the objects. Pe
sure to use at 1east 10 cards.

Activity: Tell me three things you see in this picture.

S
e

Verbal contest may be used to see which child or team of children can
correctly touch the largest number of objects in the classroom named by
the teacher. :

2. Skill: Identifies identical objects and pictures
Objective: Given a picture with stimulus, and a set of 4 pictures,
the student is able to idertify those which are the same s the stimulus
picture. 4
Pre-Test: Give the student a stimilus picture of a cat. Show the

child a picture of a flower, a cat, a fish, and a cat. Have the student
give you the pictures that go ‘ogether.

IEREENE

Ansver: 1, 3, 5




Activity:

1. Idéntify the picture in each row that is the same as the one in
the box:

7 |Dew P g
- .

ML KT

2. Game - Just Like Me ,

) .
One set of picture cards is spread face up on a tzbie so that each card

can ne seen. The second burdle is placed in one pile, face down on the

table. The student turns up one r'ard at a time fram this pile and mates

it with an upturned card.

3. ©8kill: Identifies missi g parts

Objective: Given a picture missing an obvn.ous detail, the student
will i1dentify that detail.

Pre-Test: Have the s:tudent identify the missing parts in the following
pictures:




L

.Activitz :

1. Look at the pictures on this page and tell me what is mizsing from
each picture. :

Bl > FF

2. Ident:ifyw what is missing fram the follow .hg pictures:




4. Skill: Identifies differences in shapes

Objective A: Given a number of different 2-dimensional shapes, the
student will identify the -hape named by the teacher.

Pre-Test: Have the student name the following shapes:

— OQ/\

square eircle triangle rectangle

Activity:
1. Spread a nuwber of different shapes, on the table. 'l’he,»"student~ is
told to "pPick up the circle and dive 1t to me. ‘

2. On a tiannel boa.rd have the following patterns of shapes set up.

SRVAN

- -

Ask the student to cover the shape named by the teacher.

- 74

63




Objective B: Given a group of three~dimensional shapes different only
in siwe, the student will be able to identify the smallest and largest shape.

Show the student three round balloons the same color and shape,

Pre-Test:
varied only in size.

PO

1.
2.
3.

Have the student answer the following questions:

Which balloon is the largest?
Which balloon is not large and not ‘small?
Which balloon is the smallest?

Activity:

lQ

In your box you have same shapes. See if you can match my shapes

with yours according to size.

Place yours under mine.

'2.
sizes.

On the flannel board have two rows of pictures of objects of varying
Ask the students to color the size named by the teacher.

Identifies differences in colors

Skill:

Given nine different colors, red, blue, brown, white, black,

Objective C:
purple, orange, green, the student wili be able to identify the color named by

the teacher.
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Pre-Test: Show the student 9 different color circles made from
construction paper, and ask him to name the color you show him.

Activity:

1. ask the student to choose fram a number of different color
cards the color you name and give it to you.

2. On a flannel board have the following board arrangement of color
ready:

white green violet

yellow blue red

Ask the student to cover the color in:

a. mﬂabellmfwerthegré%n;
b, In the ubrella row cover the red...

S. Skill: Identifies own name.

Objective: Given name cards, one of which has the pupil's name on it,
the student will be able to choose his name fg:om other names on the cards.

Pre-Test: Have the student choose his name frum 3 other names printed on =
sentence strips.

Activity: //

1. Print each student's name on a cardboard strip. Before the students
sit at the table, distribute these place cards randamly about the table. "Look
at the name cards, and see if you can find yours. Then sit down at that place. ,
If you can't find your own I will help you. "

/

2. Select your own name card and place it in the card holder. ’

3. Place each student's name on the back of his lunch ticket. Spre’:;d the
lunch ticket on a table with name side up. Each student picks up the lunch
ticket with his name on it as he goes out the door to the luncir room.

7¢




VIEWING COMPREHENSION

’

1.  Skill: Answers questions about details of a picture

Objective: Given a picture to cbserve for a few minutes, the student
will describe the contents of the picture after it has been removed fram
sight.

Pre-Test: Ask the student to describe any given picture after it has
been removed fram sight. You can set 10 as the number of accurate camments
he has to make.

Jctivity:

1. Look at this picture. After it is removed, describe all the things
you remember about it. :
\

2. Explain }:‘I%is picture. Name its contents and describe the activity.
Teacher: Be sure to ask lead questions. )

2. 8kill: Sequential order

Objective: Given a group of pictures depicting a familiar series .of
events in scrambled sequence, the student will arrange the illustrations
in proper order. \

Pre-Test: Use any i story or sequenced puzzle and after reading
or telling the events have the student place the pictures in sequential
order according to the story. . ) ‘

\
Activity: Arrange these events\.n\ proper order:




3. skill: States a logical conclusion about events viewed

Objective: Given a story whose conclusion is missing, the student will
state tJiIe 1ikely ending based on the contents of the story.

Pre-Test: Ask the student to tell the logical ending to any story read.

Activity:

1. Read a story to the class. Show them the pictures as the story
proceeds. Before the story is concluded, close the book and ask the
students to tell the ending to the story.

2. Show class a picture. Ask what is happening in the picture. What
do you think happenred before? What do you think will happen next?




It |

1. skill: Names missing objects

Objective: Given a grioup of displayed objects which are then covered
while one object is removed, the student will identify the missing object
when shown the changed group.

Pre-Test: Place on a table 6 pictures. Ex: Dolch picture word cards.
Have the student look at the cards about a minute. After that minute, remove
two of the cards and have the student tell which cards you removed.

Activity:

1. Display a group of familiar objects (car, crayon, ball, book, glass,
etc.) Then cover the objects and remove the ball. Student is to identify
the missing object when shown: the group again.

2. Looking time - Have the boy manikin assembled on a metal surface.
Say, "Now let's play a game called 'what's wrong with the doll?'. You must
close your eyes. Then I will do something to the doll that makes it look
funny. When you open your eyes, look and see if you can find what is wrong
with the doll." Have the children identify the body part(s) that is or are
misplaced or removed. Then ask individual children to participate. Make
the following changes, one at a time:

1. remove cne arm
. 2. renove one leg
3. interchange the mouth and nose.

2. §8kill: Reprodures sequence of objerts fram memory

Objective: Given a sequence of 5 objects, exposed for 6 seconds, the
student will be able to reproduce from memory the sequence of those 5 objects.

Pre-Test: Place on a table 5 objects: book; pencil, clothespm, top,
toy. HavethestudentslookattheSobJectsforésmxds Cover and

. rearrange. Have the student put the ohject in the same sequential order
/ as they were at first.-

Activity: Miniature Scenes. At first establish very simple scenes for
the student to copy. An anima® between two trees, for example. Iater,
arrange a scene as on a farmm (barn, /fences,.farm animals). Start with a
few items, adding new items as the student becomes more competent. Let the
student 1ook at the scene for 6 seconds. 'When. you shut ycur eyes, I'm going
to change everything around, and then you will put things back the way they
are now. Are you ready? Llose your eyes."
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Objective: Given the appropriate letter cards, the student can construct
his name fram memory.

Pre~Test: Give the student apprcpriate letter cards at randam, N O J H,
and ask him to put those letters in order so that they spell his name J O H N,

Astivity:
1. Individual child will assemble the letters in his name fram memory.

2. Small group - "Boys and Giris, we are going to play a game. You look
at the letters I hold up and take the one that fits the letters in your nane.
See if you can camplete your name first by placing your letters in the correct
order." Encourage them to work from left ‘to right. Collect the letters in
alphabetical order by showing a letter and asking for all like this one.

3. Skill: Constructs name from memory

4, Skill: Identifies original picture within group.

Objective: Gaven a picture or pattern displayed 6 seconds and then re-
moved, the student is able to identify this original pattern within a set
of pictures or patterns.

Pre-Test: The teacher shows the student a picture for 6 seconds. Place
this picture within a group of similar pictures. Ask the student to pick out
the original picture.

Activitv:

you remember about it.

2. Poker chip pattern - use poker chips for early pattern reproduced
exercise, because there is no element of reversibility with a round shape.
Allow the unildren to look at the pattern while they duplicate it. ILater 4
afi.er allowing the children to look at the pattern, cover it with a sheet
of cardboard or table, and have the children reproduce it. The children
may take turns making patterns for each other to copy.

5. 8kill: Describes picture recently removed.

Objective: Given a picture to view, the student will describe at least

1. Look at this picture. After it is removed, describe all the things
5 elements of the picture after it has been removed from sight.




Pre~Test: Show the student a picture. Ask him to tell you 5 things he
saw in the picture.

Activity:

1. Look at this pic’ we. After it is removed, describe all the things
you remember about it. .. the child stops before he has named or descriked
5 things then the teacher must ask questions to encourage him to think ard
thus be able to describe more elements. "What was the King sitting on? Do
you remember what he had in his hand?" g

2. Display pictures showing missing parts for about 6 seconds. Remove
the pictures. Describe at least 5 parts that were missing.

6. Skill: 1Instant recall of words

Objective: Given a group of familiar words printed individualiy on flash
cards, the student will identify these words by immediate recail.

Pro-Test: Show the student the following words printed on the sentence

————

strip.
came Qo up down Jjump

After you have discussed the words with the student, show them to him once
more and have him tell you what all of the words are.

Activity:

L]

1. Identify these familiar words:

a. rv&j .
b. Bob
c. sink

2. Have the student name at least 5 children in the class. As he does
so, give him tiat child's name card. Let him hold the name cards. After
letting him observe the names and talk about them, -sk him to give you the
names. Show the student one name at a time and ask, "Whose name is this?"

e~




EYE-HAND COORDINATION

1. Skili: Draws line from left to right

. g:'lgctive: Given the opportunity, the student will be able to trace a
line 8 inches long fram left to right without deviating more than '/, inch
fram either side.

_ Pre-Test: Have the student trare a straight line fram point A to .
point B. The student cannot vary more than !/ inch on either side of this
straight line. .

&

Activity: fTrace the hee's patn to the flower.

On the chalkboard place a picture of 2 rabbit at one end of the board
and a carrot at the other end. Draw a line fram the rabbit to the carrot.
0w ask the child to trace the line you draw fram the rabbit to the’ carrot.

-
+
’ v

2. Skill: Points left to right, top to bottom

Objective: The pupil can point to the printed words in a story in the
appropriate left to right, top to bottom sequence; the teacher can read the
story correctly following ihe child's directions. The child makes accu-
rate return sweepd to the next line, and repeats the pattern until the end
of <he story. n

Pre-Test: Show the student any of the large Easy Readers. Ask him to
pretend he is reading the stovy. Wow show me by pointing, where you would
start any given psye and where ou would end that page. The child should
start at the upper left hand corner, come down the page with left to right
sweeps of the lines and erd at the bottam right corner of the page.

Activity: Have the children dictate a story to be written by teacher
or aidé, Upon completion of the story they will know each word exac® Yy
as she reads the story back to the children. Various children are then
given the opportunity to "help" the teacher read by placirg their hand under
the words as the teacher reads.

e,




3. Skill: Copics geametric shapes ' .

) Objective: The student is able to copy the following geametric figures
correctly within accepted limits.

Pre-Test: Have the student copy che following g'ecnetric figures:

/ ‘ L \/
‘ / / /fi

Activity:

1. Un the right side of your paper copy the line and the two shapes.
1ry to make your drawing the same size ds the one you see.
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2. took.at the five shapes on your paper. Copy each of them on the
bottam half of the paper. Try to make them the same size as the ones above
the line.

P

HERIN
v/
4, sSkill: <Copies numerals
Objective: Given the numerals 1 - 10, the student will-be able to copy :
correctly withir accepted limits.

Activity:

1. -The child will trace numerals made fram sandpaper which have been ‘
mounted on cardboard. After many opportunities to trace these numerals
the child will be encouraged to copy them using a c.ayon on unlined paper.

With your crayon, trace the numerals that you see on the papers.
Try to keep your crayon on the line.




)
5. &kill: Copies letters

Objective: The pupil is able to copy each upper case letter correctly
within accepted limits. (Recognizable as the letter it represents with the
parts of the letter in proportion to each other.) i

Pre-Test: Sinc= there are so many letters in the alphabet, they should
be broken into 4 groups of 6 letters with 2 groups 6f 7 letters. Have the
child copy each group separately until ne can copy all 6 groups accurately.

. Activity: ;

1. The child will be allowed to trace with his fingers each letter made
of felt or sandpaper mounted on cardboard. After tracing the letter, he will
be asked to reproduce the letter on a piece of unlined paper with a crayon.

2. Copy each of the letters you see. Write them on the bottom half of
the paper.
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RESOURCE 5
LANGUAGE-EXPERIENCE APPROACH TO
READING ¥
An Overview

Throughout the child's school experience there is opportunity and need to

heip him improve his lapguage power through listening, speaking, reading,

and writing. To do this, the child goes through a sequence of, language
exper.cnces which are designed to enrich his experiences and improve his skills.
Children in the kindergarten have already started developing many essential
language skills. These should be maintained and developed at the time that

the language experiences of each child are being extended and mztured.

Some of the most important skills which nust be developed in children who

are expected to live effectively in a democratic society are:

Language Experiences for the Kindergarten Reading Development Program

1. Sharing Ixpericences - The ability to tell or iliustrate something
on a purely personal basis.

2. Discussion Experiences - The abili  to interact with what other
people say and write.

3. Listening to Stories - The ability to hear what others have to say
and relate it to their bwn experiences.

4. Telling Stories - The ability to organize one's thinking so that
1t can be shared orally or through dictation in a clear and
interesting manner.

5. Dictating - The ability to choose fro 11 that might be said,
the most important part for someone cise to write and read.

6. Developing Speaking, Writing, Reading Relationships - The ability
to conceptualize reading as speech that has been written.

7 Making and Reading Books - The ability to organize one's idcas
1nto a form that others can use. Also, the ability to use the
ideas which others have shared through books.

3. ngeloping.Awareness of Common Vocabulary - The ability to recognize
that our language contains many common words and patterns of
expression.

9. [Expanding Vocabulary - The ability to expand ore's vocabulary
chicfly througlh Iistening and speaking.

10. Writing Independently - The ability to write their own ideas and
present . >m in a form for others to read.

1

11. Improving Style and Form - The ability to profit from listening to
- and reading well-written mate:rials. ‘




12. Using a Variety of Resources - The ability to recognize and use
many resources 1r expanding vocabulary, improving oral and
written expression, and sharing.

13. Reading Whole Books -~ The abilitv to read books for infouivation,
reécreation, and improvement of reading skllls on an individual
basis.

-

14. Reading a Variety of Symbols - The ability to read in their total
enviromment--clock, calendar, radio dial, thermometer.

15. Studying Words - The abili*y to find ‘the correct pronunciation and
meaning of words and to ell the words in writing activities.

16 Improving Comprehension -~ The ability, through oral and written
activities, to gain skill in following directions, understanding
words in the context of sentences and paragraphs, reproducin; the
thought in a passage, reading for detail, a.d reading for general
significance.

17. Outsini ing - The ab111ty to use various methods of briefly restating
ideas 1in the order in which they were written or spoken.

18, Sumarizing - The ability to get the main impression, outstanding
idea, or the details of what has been read or heard.

19. 1Integrating and Assimilating Ideas - The ability to use reading and
listening for specific purposc> 0f a personal nature.

20. Reading Critically - The ability to determine the validity and
reliability of statements.

. The gvals of broad language experience as stated above cannot be separated

in an effective, efficient instructional program. To attempt to do so is

to ask the child to do at an early age the most difficult tasks of the
scholar-- to integrate learnings into meaningful behavior. To take reading
out of its rightful place in the total language-experience program s to ask

children to do what is impossible for many of them.- Or it requires -the teacher

to use valuable time to put back together what did not need to be separated
out in the first place.

Teachers can achieve their goals of reading instruction in many ways. Some
of them require that reading be brought cut for special attention to the
neglect of the other facets of language development  Other teachers are .
able to leave redding in its natural place and work to develop skills in
all facets of language experience at the same time.
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1.

Sharmg Expenences . ) ‘

The teacher helps each c}uld to gain confidence in oral and written
expression (painting and drawing} which represents his own thinking.
Sharing experiences may or may not be related to ongoing themes and
units in the classroom. The important concept for the teacher to

hold is that every time a student takes the responsibility for sharing
his own ideas, either orally ur through painting, he may be revealing
new saterests and may be extending his feeling of responsibility as

a group member.

In every classroom there should be opportunity daily for some sharing o

experiences. These can be oral sharing and/or a combination of pamtmg
and oral sharing. . "

Discussion Experiences

As children develop skill in sharing ideas and experiences of a random
nature, the teacher should begin to develop within the classroom an
environment which suggests the interest of many children. This planned
enviromment should result in the development of a talking- listening
situation with interaction between pupils and between the teacher and
children. These situations require that a child who has made one
contribution must alter any subsequent contribution by what has
transpired in between. This requires that each participant listen

_ carefully to what others are saying as the discussion centers around

a theme

Discussion skills are more mature ones than those required when a person
shares an idea without any relation to what others have said. They

are more mature.in their requirements on the individual than ones
developed - in answering questions. They givé onportunity for the use

of wide-range vocabulary. There is.created a learning situation in
which there is a great deal of repetition of key words to express the

ideas of the theme. At the same time there is abundant opportunity

. for listening to and saying words which are of highes* frequency in

our language.

Teachers who use the language-experience approach should never let a
week pass without some planned experiences to develop and improve
‘iscussior skills.

Listening to Stories

The teacher who is using the language-experience approach provides time
for oral reading each day. The reading may be done by the teacher or

by a child who has been invited in from another classroom. The principal
night be invited to read to the children something that he likes.

As stories are read aloud, children are able to call to memory their
own everyday experiences, their imaginations are heightened, their
hepes arnd desires are stinulated, they project themselves into fuller
ranges of' thought, and their interests are broadened.




The cuality of original paintings of children is greatly influenced by the
quali.y and varjety of material selected for oral reading in the classroom.
By hearing the teacher or some other person read aloud lovely poems

and stories, there is developed in the heart and mind of children a
sympathy for ideas expressed and a desire for self-expression. Within
such an environment, every child is sure to bring out his own thoughts
througn speech or painting. This attitude and desire is a major goal

of the language-experience approach. Without it the approach is as

dull and meaningless as any other approach which fails to involve the
learner as a thinking individual with opportunitics for individual
self-expression. ¢

When listening to stories being read is a part of the planned language-
cxperience sequence, it is more than entertairment and_recreation. It
is a means of broadening interests and extending concepts. it is a
period of vocabulary enrichment and the maturing of sentence sense.

It is an essential language experience in the improvement of story
telling. ’ o

4. Telling Stories \

Telling of stories is as important as listening to them. It is a more
creative experience and develops contact' with an audience which few
language experiences can do. This contact encourages a greater output of
language embellishments, sound effects, physical movenents, and voice
inflections. .

Story telling offers real experience in expressing ideas in thought units,
in using colorful and descriptive language, in developing ideas in sequence,
and in choosing good action words. All of thess are essential experiences
for children to take to "print reading' if they are going to be able to
read with meaning and interpret what thev have read. T

Story telling in its simplest form is an essential step in moving ‘ato

the dictating of stories and then to indeperdent w: *ing. It should be

a daily experience in classrooms which are using the language-experience
approach.

5. Diutating

A child cannot be expected to make progress in the more technical
aspects of communication until such time &s he can give clear oral
expression to his own ideas. The recording of ideas can take mmerous
iorms. Some which are especially good fof class groups are painting and
dictatirg. 1In using painting to record itleas, the child continues to
employ skills learned early at school. To make the ideas protrayed in the
painting meaningful to others, oral or written language must be added.
In the kindergarten the child dictates the stories and the teacher
records the siory to accompany the painting. Some dictation is taken
individually, some within 2 small roup with children arranged so they
can observe the writing, and occasionally the teacher takes dictation
from a child while the tota) class ohserves the writing.
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As children dictate their own ideas to an "adult writer," they are developing
a fundamental concept about '"what reading is." They can see for them-

sclves that it is speech wriften down. As the child sees his own

speech taking the form of writing, he is beginning to develop 1lifelong
skills in both reading and writing. He is beginning to understand

the real basis of all reading material. At the same time most children

oegin to recognize printec symbols for words which they have produced

through speéch.. ;

Dcveloping'SpeakingJ Writing, Reading Relationships

The natural way for a child to understand "what rzading really is" is to
observe the recording of his own speech and the speech of others with

the letters of the alphabet. The sounds that are produced through speech
are reproduccd by symbols which are selected by the writer to represent
the sounds. 'n the kindergarten the teacher engages in ''chit-chat" wtich
relates to the problem of helping children understand that what they %ay
can make reading material. The purpose is not to develop specific word
recognition skills. Actually, ail that is “eing dene is to help each
child conceptualize reading in a simple framework, such as:

What he thinks about hg_can,tafi\abggg.
“

What he can talk about can be expressed in painting, story
telling, writing, or some other form.

What is writtenAcan be read.
The books we read are merely what the author would say to us.

The procedure of representing speech sounds with symbols places phonics
in its true and natural role as an aid to language development. It is

opposite in its approach from the widely used one of taking a sequence

of pre-determined symbols and matching sound symbols to thenm.

If any specific word recognition skills are developed in the kindergarten,
they must emerge as a natural lan e experience. The technical aspects
must be subjugated to a role of helping to support the major purposes.
They nust be taught when the individual is having personal language
experien_es which require their application.

L3

Sore word recognitidn skills which might emerge {r~m some children, but
not all, during the kindergarten year are: :

reccgnition of words that are alike, words that begin alike,
words that end alike ’

ability to use names of the letters of the alphabet i.. talking
about words

ability to recognize o1ie's name in print

ability to write one's name on paintings and other personal productions

o1 73




Making and Reading Books

As the teacher works with reading material which has been produced
in the classroom, there is increased interest in painting and
dictating stories with a purpose. The teacher collects children's
illustrated stories into class books for the library table. These
can be a collection of stories on many topics or a collection on one
topic. As children become productive enough, their individual
stories, or an individual story, can be copllected into a book. The
teacher should provide the necessary materials and help in making
attractive bindings. It is important that each child experi.nce
individual authorship before the end of the kindergarten)year.

Books which contain children's own stories and pictures must have cqual
status with otkzr books on the library table. The attitude of the
tecacher and her treatment of the children's books is an important

.element in developing an environment in which an individual will

contrioute to a class book or will author an individual book.

Developing Awareness of &ommpn Vocabulary

l i

From the beginning of rec¢ognizing words on dictated stories, cnildren
gain an awareness that somc words seem to be used by everybody. It

is through this interest that children begin to move from recognizing
words in their own stories to recognizing words in stories of other
children in the classroom, and eventually to recognizing the same words
in books thet are in their enviromment.

In the kindergarten therc should be no effort to control the use

of specific words or to assure repetition of words. The abundance

of language experiences assures needed repetition. In effect, it
places "control' with each pupil. Mastery of the sight vocabulary
comes at a later time in the-school life of childrzn. In-the kinder-
garten the responsibility of the teacher is to raise the level of
awarecness of « *'s that cul language coztains many comnon words and
patterns of ea, . In the process some ¢f the children may

gain a sight vocabu. , of basic words, but this development is rot the
goal for all children. It should always be a By*product of effective
instruction and a good learning environment.

lixpanding- Viocabulary

<

Children can listen to and enjoy stories that are read to them. 1In
addition to the enjoyment, teachers can use the oral reading time to
give positive illustrations of points that arise as children dictate
their own stories. The teacher points out the variety of ways authors
begin sentences, their use of more than one descriptive word at a time,
the use of acticn words, and other aspects of good language which is
likely to be duplicated in the oral speech of the children.

It is at the point that children are beginning to conceptualize thot any
word they can say ~an be written that they begin to use wide-range
vocabulary in dictating, and subsequently in writing and reading. It is
essential that children live in a classroom with wide-range vocabulary
and experience the us2 of their ''full language power'' before they come
under the iafluence of highly controlled vocabularies of ''readers."
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Yes, kindergarten children are reading their environment when they enter
school. One of the most important responsibilities of the kindergarten
program is to reccgnize this reading ability, build a program around it,
and extend it to inciude some of the firer points of reading wnich will
continue to mature as each child grows.

‘The children must not be led to believe that they are gett1ng ready to
read at some future time. To the extent that the self-concept of ‘'they
are reading" is awakened and strengthen.d, they will enter with enthusiasm L
and natural ability into the -eading of the printcd word in their environ-
- ment.

The language-experience approach is Zesigned so that kindergarten children
enter into a reading program which has continuity through the grades.
It" is not a readinéss program.

, It is an 1ntegral part of a reading program that has no A . !
ceilings for individu«l children. .

= \/""\) The range of expectanty is as'great as the mumber of
children in the class.

The involvemen: of all children is assured.

The real language of'children is tne basic in;;redient
All curriculum areas are served through the maturing of
‘language exper1ence

Reading of prmt is a natur 1 outcom¢ for most of the children.

Direct instruction in the simple skills of word recognition is
eliminated.

The description of language experiences appropriate for emphasis in the
kindergarten is presented as a framework in which all kinds of activities
can be used for language. development. It is disigned more as a guide to
thinking about the maturing of communication skills (including reading)
than it is a description of method and activities. In fa:*, the activities
of the kindergarten.using the language-experience approach may not appear
to be significantly different from those not using it. Th chief difference
is in purpose and focus. It might be summarized as the di ‘erence in focus
) on activities and purpose. On the one hand, the kindergarten program will
! so-engage -the interests and energies of cmldrén that they will not have
an opportunity to learn toiread (only to get ready). This is in contrast
to a kindergarten program with a focus which will raise the level of awareness
of each child "that $ie can read something" and that he will read more and
more as he lives and learns in the kindergarten. For some it may mean
the reading of pr1nt—~p3§&£}_, it is reading!

i ' i
t
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. MESOURCE 6 ~

THE READING DEVELOPMENT SCHEGULE

Oral Sharing --daily (every child should
have an opportunity within
/ a week)

2. Discussion (planned) --at least once a week

3. Listening to stories --daily

4. Telling stories --daily by at least one child

5. Dictating --daily by someone '

6. Developing speaking, writing, ’ --informal, as teaching oppor-
reading relationships tunities arise

, 7. Making books --as materials are produced
* 8. Developing awareness of common --informal, as teaching oppor-

vocabulary tunities arise

9. Expanding vocabulary --daily :

Content for the reading program should grow out of the i.uterests and

experiences of the children. The social studies and science emphaces will
usually influence the ''talk" of the children. This, in turn, is developed
for use in the reading program. '

When using the language-experience approach to reading/development, the
reading program must not (it cannot) be thought of as/a period during the
X day than can be identified on the schedule. Rather it might be thought of :
] as the "glue that holds the program together." It giyes depth of meaning

to art and construction activities; it is the vehicle for conveying the
meanings of social studies emphases, of science experiences, of describing
the quantitative aspects of the erviromment; it builds spirit and under-
standing into singing of songs and playing of games; it places the ''creative
thinking process' at the heart of thé instructional program,

-




RESQURCE 7

' MAKING ST «IES

Easel Painting and Dictating Stories

In a kindergarten using the language-experience approach to reading, some
children should be pairting each day with tempera paint on large sheets
of paper. They can paint at'easels}or on the floor. ;

Not more than four colors need to be provided for any one day. If the
teacher places four containers with a brush in each containrer.on the
floor, four children can paint at a time.

g o
d ¢

& ]

The painting should be free from direction-as far as ideas are concerned.
The total range of interest is being sought here.

Some place in the classroom is designated as the place for a child to put
his completed picture if he has a story dbout it to tell to the class.

Eack morning the teacher holds up the picture (one at a time) and asks the.
artist to tell the class about it. During the ''telling" she extracts two

or three sentences that will describe the story and scribbles them on the
back of the picture or on a note pad. Later she copies the story on a

story strip which can be pasted to the bottom of the picture. (Occasionally,
the teacher takes dictation of a complete story.)

The next day she shares the story (in written form) with the children before
asking for new stories. In most classrooms the teacher can expect five or
six paintings per day to be submitted for stories.

CHILD'S

H

L"-Z
PICTURE

STORY ~ STRIP ;
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RESOURCE 8
MAKING CLASS BOOKS

When all or a large number of children are painting and dictating on
the same general topic or about a common ex~erience, paper should be
provided that is not too large to bind into books as several stories
. are completed. Children may use crayons or tempera paint to illustrate
3 their ideas. The teacher then groups the children in small groups of
eight to ten to dictate their stories to her. She,arranges them so they
can observe her as she rccords the speech of the '"storyteller."

The story may be written at the bottom of the picture. W..h"this plan the
children should be encouraged to-fold a‘space at the top or bottom of the
paper where they will not print. . - ¢ .

a O

On Lilloween [ am going
to be a witch.

Peggy

Or the book may be made up of pages that are 1l.astrations on one page and
stories on the opposite page. * "
&

o | .

~

On Saturday we went to Disneyland.

. ‘\\\
.%-‘m-‘--
My favcrite ride was on che
0000> A -

submarine. I taought it was

- [ ) gﬁ real. )

) Bobby Bobby S
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After the stories and pictures are completé, they are bound into books
which the teacher reads to the’total class and then puts them on the
library table for the children to enjoy. Some classes exchange books.
Others invite first and second grade classes to their room for a story
time when the teacher reads books which have been "authored" by kinder-

garten children.-

0

ALL DRESSED -UP EE PLACES I LIKE

FOR HALLOWEEN

L& eZ

TO GO

—
A -

I

5 =

‘1

%
MAKING INDIVIDUAL BOOKS

The making of books as a kindergarten activify is culminated in the making
of individual books. Each child should have the opportunity to author

one or two books during the year. These deks need not be more than three
or four pages in length, but an individugl binding should set the story
apart as t.c work of an individual. The teacher shéuld be sensitive to
the development of stories that deserve special recognition--stories that
are complete within themselves. These books are developed at any time

> during the year and should never be an assigned activity.

0 My BMPTY PLATE

O THINGS
THAT ARE-

o B
o

) by Gertrude ’

by Jo

As each child has the experience of individual authorship, his appreciation
for other authors is deepened and his desire to read what other authors
have written is heightened. )

&
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RESOURCE 9

LANGUAGE EXPERIENCE

INTEREST INVENIORIES

In order to urderstand the children better, various types of inventories

should be used. In the first grade, the children may draw pictures of the

family, the house, pets, and friends. These may be put in booklet form. They

can prove very illuminating to the teacher. For the older children, forms
such as these included ‘may be used. dach inventory should be studied<and
interpreted in order to help the children. -

FOrRM 1
1. All About Me T
My name is
I live at - ‘ : - '
My birthday is -

Here;is a picture of what I Jook like:
2. My Family and Home
I have brothers and sisters.

Their names are

My-Daddy works at

My Moy works at
™~

At home it is fun to:

______work in the yard ______ belp in the house
______watch T,V. —___ play with other children
___ have my friends over

Here is a picture of my family and my house:
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3. My Friends

My special friends are

We like best to play

Here is a picture of my friends and me playing:

?&My School

I go to school at

I am in the grade.

The things I like best at school are

The things I like least at school are

I do do not go to Sunday School.

-5. My Hohbies and Interests

I have a pet
- I like to read about o
My favorite camic book. is R P \ ‘
I like these "funnies" best in ‘the newspapers ‘“\:‘“
I like to collect ,

7ok

1%

I
5,

I like to take trips to

’

I go to movies about

My favorite TV 'programs are

I watch TV about hours a day. £

My favorite sports are _

6. My Wishes
When I grow up I would like to be s

I would like ‘to be a because




IfIcouldhavejustthreewishe§,Imu1dwishfor:

1. - ] ‘
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RESOUREE 10
BRIEF SUMMARIES OF VARIOUS BEGINNING READING APPROACHES \

Basal reader series are highly structured and systematic programs which
utilize a series of graded readers, warkbooks, tests, and supplementary aids
for each grade or reading level. The introduction of vocabulary is generally
controlled and skills are sequenced and ordered in their presentation. -
Detailedl teacher's mamuals provide lesson plans and suggestions for supple-

" mentary activities. Different approactes (intensive phonics, whole word,
~ ~_ .. 1linguistic, etc.) are emphasized by various publishing campunies. Although
.-~ "often criticized, basal readers are utilized in 80 - 953% of today's school
’ systems. .

»

, INDIVIDUALTZED APPROACH

Thé individualized reading approach pramtes self-motivation and
self-selection. The pupils select from a wide variety of children's lit-
erature sources those books they want to read. After;reading at their own
pace, individual conferences are conducted with the teacher. At these con- s
ferences, the teacher checks progress and notes any reading problen areas. ’
The teacher then provides needed instruction either individually, or in-small ‘
groups, as appropriate. This approach can work well with many other reading :
methods, but oné major weakness is the large amount of necessary reading
materials needed for each pupil. ‘However, at least two major publishing
companies now produce individualized reading programs, with as many as |
100 books each, supplementary materials, and complete management instructiéns.

t

PROGRAMMED APPROACH ' :

The programmed approach consists mainly of a seri€s of graded workbooks
which are self-instructis and self-pacing. The workbooks consists of a
. series of small, carefilly sequenced steps, usually boxed off in "frames."
The pupil responds to the stimilus in each frame and receives immediate
) feedback (usually by moving a paper slide) as to the correctness of his
. response. Regular and constant review and testing are usually provided.
N . Supplementary readers and other materials are available. Constant repe-
' tition may prove boring to same, but programmed materials appear to be -
effective for the low-achieving student. , '

LINGUISTIC APPROACH - -

« Although the Linguistic Approach varies widely from publishing company
to publishing company, one ccmmon feature is the emphasis on presenting only
regular’ sound-symbol patterns in the very early stages. This emphasis leads
to sentences such as: "A man had'a cat.” "A cet had a fat rat." "A rat
sat on a mat." Irregqular patterns are introduced at later levels, after

. { T
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regular patterns are mastered. Same linguistic programs reject “meaning"
as an emphasis in-early reading and ban pictures as being detrimental to
decoding, while others use pictures and stress meaning along with decoding.
As a consequence, there is little agreement as to what actually constitutes
the linguistic approach. )

PHONICS APPROACH

The ph&ﬁcs approach concentrates on the relationship that exists between
letters and their sounds as a kev to unlocking new words. Most phonics pro~
grams begin with the ccnsonant sounds, since the consonants tend to be more

consistent than the vowels in their sounds. The emphasis on sourds

auditory discrimination an important factor in phonics instruction. Most
phonics approaches stress mastery of rules or "phonics generalizations," as
they are camonly termed. These "generalizations" have limited utility in
actual reading context and are one of the most often criticized features of
the phonics approach. . Although the ability to decode, converting print to \
speech, is an important beginning reading skill, it is becaming increasir jly
clear that traditional phonics approaches might not be the most efficient
or effective ways to develop it.

@

INTITIAL TEACHING ALPHABET ‘ ' ' |

ITA utilizes a 44 character alphabet, instead of owr conventional 26, |
which provides for a consistent one-to-one sound-symbol relationship. For |
example, the long "i" sound as in buy, sigh, island, kite, etc. would not "
be represented by different ietters, but by the one long "i" symbol, ie. ’ :
Capitals are duplicates of lower-case letters in shape, only larger, so ™ , |
that children do not need to learn different capital and lower—case symbols. &
Children learn to read and write with ITA similtaneously, and begin making
the transiticn to traditional orthography (TO) usually after the first year.

WORDS IN COLOR

Words in Color utilizes a special color coding of letters, using 47 dif-
ferent colors or color combinations. Each letter or letter group that re-
presents a given phoneme (sound) hus its own'color. Instruction is heavily
dependent on twenty-one wall charts containing color coded letter cambinations
and colored chaik for presentation of color-coded correspondences. Fine -
color discrimination is essential for use of the system; for example, ten
shades of -green are used. The vocabulary is strictly controlled and the
actual reading materials are printed in black and .aite. Many reading people
feel that time <pent learning the color code might just as well be spent
dealmg with regular letters and sounds. : .

PEABODY REEUS.

The Peabody Rebus Reading Program uses pictographs (rebuses) to describe
‘a picture so that a child can read a complete sentence without the words being
presented in their written form. The materials, designed primarily for kinder- .
garten and grade one, consist of three programmed texts, two readers, and sams
supplementary materials. The program seems to have merit for children with,
marginal learning abilities. By the program's end, a transfer to traditional
orthography is made, and the pupil should have a working vocabulary of 120 words.

1
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RESOLURCE 11
' HOW MANY EXPERIENCES DOES IT TAKE TO GET YOUR CHILD READY TO READ?
HERE ARE SOME THINGS WORTH TRYING

HELP YOUR CHILD PLAY A GAME
TOGETHER

LEARN HOW TO DIAL
AND USE THE TELEPHONE

ENCOURAGE YOUR CHILD TO .
CHOOSE CLOTHES HE OR SHE

WANTS TO WEAR

WHEN GO
FOR A Ril')zG : WATCH TV TOGETHER
IN THE CAR AND DISCUSS GOOD
POINT OUT AND BAD SHOWS
UNUSUAL SIGHTS
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GO TO THE

~ MOVIES TOGETHER

GO FOR WALKSTOGETHER
AND LEARN TO LOOK FOR,-
NAME, AND REMEMBER THINGS

HELP YOUR CHILD
CHOOSE WHAT TO EAT
FOR LUNCH AND SNACKS

LOOK AT PICTUF.ES TOGETHER
AND MAKE UP STORIES ABOUT THEM
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DEVELOPED BY

FLORIDA *
RIGHT 8
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READ :

' RAlph D TunlingTon,

SUGGEST YOUR CHILD MAKE
UP A NEW ENDING TO HIS
OR HER FAVORITE STORY

Departvent of Educarion
Tallahussee, Florida
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Thisis the second in a series of six bimonthi reports on the National
Right To Read Effort published by the International Reading Asso-
ciation, a nonprofit ptofessional orgrarization for teachars, adminis-,
trators. reading specalsts, and others concerned with the im-
provement of reading instruction.

A national effort to ehminate ilhteracy in the United States by 1980,

the Right Tu Read Effort works to urute all segments of society, both

publiq and private, toward this common goal.

These reports focus on promising practices in reading instruction
developed in school and community-based reacing programs
throughout the country They are aimed at stimulating 1deas and
providing practical information for those interested in preventing
and elimnating illiteracy in the Urited States.

Publiished under a contract with the U.S. Department of Health,
Education, and Wellare, these reports are mailed free to educaton
and community leaders Additional copies may be obtained from
the International Reading Association, 800 Barksdale Road.
Newark, Delaware 19711, or reports may be reproduced without
specral permission

Further information on the National Right To Rea%l:'}oms avarlable
from the Right To Read Office, Room 2131. 400 Maryland Avenue,
$:W.. Washington, D.C. 20202.

;
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A key component of the Right To Read school-based pro-
gram guidelines urges parentzl and community involve-
Tmentin schools. In fact, any school which recewves Right To
Read funds must have a planning committee, or Unit Task
Force, which includes parents and/or other interested
community members, and it must encourage community
volunteers to assist in the reading program or provide
supplemeritary actities which aid the program.

This febort focuses on the second aspect of this
invoivement—volunteers in the reading program. Whether
they tutor, type dittos, or make instructional materials, these
volunteers are helping schools to individualize instruction,
and they are sorving as impertant tinks between school and
communi;y. strengthening critical communication fies.

Although the use of volunteers to aid reading mstruction 1s
not a new concept and is certainly not unique to Right To
Read, it is a rapidly expanding movement. The National
School Volunteer Program estimates that this year more
than two niillion volunteers are working with over five million
children i the United States. Furthermore, NSVP reports
that in the last decade volunteers have given more than
$640 million in time to thair schools.
3
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. they would offer to someone iitating a program.
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In many communities, what started s a.small group of
volunteers working primanly as tutors hasgrown to become
a highly sephisticated program of volunteer services which
provides not only for in-school activities, but also organizes
at-home volunteers and even includes “inservice" for par-
entswith tips on how to help their childimprove his reading.

In response to the growing demand for more information on
the organization and impiementation of effective volunteer
programs, this report was compiled to provide some helpful
hints and some precautionary measures. The content is
based on material submitted by administrators .of well-
organized volunteer programs that hdve been in operation
from twn to seven years.! Since previous IRA reports on the
Right To Read Effort (Vol. 1, Nos. 1 and 9) highlighted the
varisty Of actvities in which volunteers afe involved, this
reportwill foc.:. an the structure of effective programs.
Administrators were asked to discuss major components of
an effective volunteer propram and also to identify ctitical
factors in successful implementation_and administration.
They were asked for a frank appraisal of probiems which
they faced, their soiutiors to thdse problems. and advice

SIAGJOR CONIPTCMENTS CF
EUCCESSFULYOLUNTEER E=F
in the IRA survey, nformation was received from programs

which range in size from 30 volunteers in a rurai schoo! to
14,500 voluntegrs in a statewide program. Five major areas

were identified by respondents as key components in con-

ducting a viable program of volunteer services:
1. Recrutment
2. Training Volunteers
3. Effective Use of Volunteers—Training Teachers
4. Overcoming Staff Reluctance -
5. Overall Program Organization

THE RECAUITMENT DRIVE

A succssstul voluntesr program begins with a ¢ore of in-
terested, dedicated. and hard-working voluntsers. Solic-
iting support from these volunteers, however, requires a
major portion of time and energy in conducting a volunteer
program.. The IRA survey indicates two basic facts about
recruitment: 1) the vast majority of respondents use a multi-

faceted approach to reach volinteers,.particularly.in prg~-

grams encompassing more than ong schobl, and 2) the

Members of the Newark. Delaware, Retred Senior Volunteer Program, a
division of the nationa ACTION program, meet weekly %o maka instructional
malenals which are mocdieled after profotypes provided by teechers

'Prog < 3 were soh NWoways through & recommancieion from & Fignt
To Read lechmcal asustant Or state COXGNAIOr &M from MiorMEson On vouNesr
rograme which waa gokcrted by 1RA
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This votunteer in the Sprngheld, Misscur, Scnools dpes much more than
tutor-shy offers encouragement, ends an urderstanding ear, and spalks
enthusiasm

length ot the recruidment drve vanes sigrihicantly and"Ge-
pends partly on the size of the program

Mast cregrams use 2 combination of techriques to solicit
vonteer suppo‘t sceeches and flyers directed at parent-
teacner organizations comrmunity and civic associations,
chuich groups, sewspaper and rad:o ads: posters dis-
mayed o pubac places elters and fiyers to parents,
an-.anfements at high schinols and coieges

Ong program director Jack Cassidy, reauing supennsor for
the Newark Delaware School Distnct. disptays in public

sbrartes tookmarkers advertising the need for vo! inteers.

He heads 1 Jisinchw. Je prugram with more than 500 volun-
teers Ancthier ol doproacn s reported by Bill Gibbons,
Jueciy of HOSTS? (Heip One Siudent to Succeed), a com-
mrilywidle program fur adults and children in Vancouver,
Wasturgton, mth 70C L olunteers For ane week eachfal, 15
ared grocery store. place special flyars in grocery bags.

In ‘\Amr‘eaputts Minnescta the WISE & GISE program
(Women in Service 12 E3ucation and (Gentlemen in S¢ rvice
10 Educauon), o gJamzed prnmarily by 18 community groups,
rengs or 'h.2se groups to conduct the recruitment dnve, with
each group responsivi2 fof recruiting & set number of volun-
teers, This program has more than 8G0 volunteers serving
the Minneapols Public Schools

Regardless of the size or sophustication of the volunteer
program, nowever, more than nalf of the respondents indi-
cate that the most effective approach to recruitrnent 1s a
personal phone calf or visit Asicle from the obwvious fact that
it1s more difficult to refuse a request for nelp when it comes
in person, the one-to-one approach gives the person mak-
ing the appeal a charce to instll confidence’and reassuse
tne prosnective volunteer that he will e making.a vaiuable
contnbutlon ,

"Our greatest preblem s helping parents to gam confi-
dence Inthemselves They feel that they are not able to co
this type of werk,” reports Hennetta Sanchez. principal of La
Luz Elementary Schoot in Albuquerque, New Mexico. which
has a program with about 50 volunteers Other respondents
also indicate that overcoming parentai reluctance Is a prob-
lem and should be onsidered not only in establishing a
recruiting approach. but in the training program as well

Most programs report a 50% turnover or more each year
There seems to be a higher turnover among high school and

1A compieta descnphon of the HOSTS program with practical SugGestins for repscaton
i$ avaiable fram Random House S08 Usafut Sources section of tus report
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college students because their invoivement in the,program
is often part of a course requirement, and, consequently,
lasts for only a quarter or a semester Most respondents
indicate that the average adult volunteer works one year.
The reasons for turnover are numerous, however, the three
explanations offered most frequently for why a volunteer
leaves are to acceptayob as apaid school ade, toreturn to
school, and to look for full-ttme, paid employment

According to 75% of the respondents, recruitment 1s con-
ducted primarily in the tate summer and fall, aithough high

‘school and college students are jecruited at the beginning

of each semester as well Several respondents, particularly.
those with larger programs, report .that informal or spot N\
recrutment 1S needed throughout the schoo! year. For
example, Cassidy explains that he would “like very much to
have one recruitment campaign in the early fall and elimi-
nate future recruitment; unfortunately, this hasneverworked
forus”*

In contrast, Dnrector of Curnculum and tnstructton Rovert
Hohman of Avon Lake City Schools, Avon'l.ake, Ohio, states
that therr recrutment effort s needed only once a year
Punng annual parent teacher confgrences,. parents are
asked if they woulg ikeTo"participaté in the volunieer pro-
grar. The names and addresses of interested persons are
given to buillding principals Avon Lake has-approximately
60 volunteers N

Borghiid Clson, principal of Jefferson Eiementary School,
LaCrosse, Wisconstn, notes that she had to refuse heip from
a local chapter of the Amencan Association of University
Womén this year because she had more than enough .
volunteers—approximately 55 -

Asked if they would change their recruitment etforts. Virgi
Baker, pnncipal of Roosevett Elementary School in Scotts-
bluff. Nebraska, responds that his orogiam made a signifi-
cant chapge this year by giving credit to coliege students
This has increased the number and attendance of the volun-
teers In his program, a single school with 30 volupteers

Rose Anni Hartman. Roane County, Kingston, Tebneséee.
notes that someone 1n addition to the volunteer services
program coordinator should assist with recruitment be-
cause of the enormity of the job. She often asks iigh schaol
students to recruit their peers

TRAINING YOLUNTZERS

Once volunteers are recrdited. it is essential that they re-
celve some onentaton or training for therr actevme= Al-
though tnis training varies among volunteer programs and
even within programs. every respondent indicates that
some type of formal onentation is conducted. USUaIIy a,
preservice workshop with several inservice sessions dunng‘
the school year. t

Respondents explain that onientation depends on the type
of task or actity that the volunteer will be involvedin and on
the numb.r of volunteers in the program. For example the,
Scottspluff, Nebraska, program operates in only one school
with approximately 30 volunteers, These voluntesrs, wt\o all
perforfn similar tasks in the reading program, are trained
on-the-job by the reading teacher. The volunteer observes
first, then later assumes his duties, whichinclude nstenmg to
children read, ¢ ecting games, and reading to chnldren
Although this approach might be cumbersome in a larger
program, it works effectively in Scottsbluff. [

in contrast, the Minneapolis WISE & GISE program, wuth
three basic activities for volunteers, provides workshops
based on the tasks to be performed. Prospective tutors
receive a two-hour onentation which includes the presenta-
tion of a manual covering the roles of volunteers andistaf},
how to provide diagnostic aid, and the use of teaching‘alds

ERIC .
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Volunteer behavior modification group leaders und>rgo a
four-f:our orientation which descnbes the program and how
. to implement vancus components. Volunteers serving as
- assistants to teache;s of children with :2arning disabilities
attend 10 hours of trdining offered by the special education
department. In addition. inservice workshops are held fre-
quently for those interested

Almost every respondent also reports that the oniertation
should include both skill training and a review of the pur-
poses and goals of the total volunteer program According
to Euzabeth A Vasil. project speciahst, Giassboro Right To .
Read. Glassboro, New Jersey. Public Schools. which has -
40 volunteers, the ideal training should cover “tutonng
techniques and human relations skills (providing success,
¢establishing rapport, and cooperating with the classroom
Eeacher), as well as an explanation of school rutes and
regulations and the role of the volunteer and the teacher.”

Glassboro’s "Volunteer Tutor Training Course ’ .covers all
these areas in 10 two-hour sessions which are conducted
byapart-hmetutortramer.y with assistance fromthe Right To 1
Read coordinator, the media center specialist, principals,
and teaching staff This same course 15 offered at night by i
the Glassborn Community/Adult School. "Although the
course 1s required tor tutors, volunteers making matenais
and monitoring learning stations do not have to particiate
_tn the entire program 1

In the Avon Lake City Schoo!s. Avon Lake, Ohio, volunteers
also participate in a comprehensive training program. Con-
ducted by reading, psychology, and speech personnel, the
program provides 15% hours of training Topics' physical
growth and develor.nent, ,pecific reading skills, gaming

[
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Locking for a new way to put a volunteer's 'me togood use?
How about an inexpensive, easy-to-make reading game j
foscon. which the volunteer can create and then play with the stu-
dents? The following suggestions are a few of the most
popular games used in the Newark, Delaware. volunteer
program Remember—making reading games is also an |
ideal project for “at home” volunteers or community groups
who meet to make instructional matenals. And. itis 2n exce!

tent activity for parents who want to help thew chiid improve -
his reading sills. N

‘MORD 8INGO

This game can be made for any grade level, using either
basic sight words from the Dolch List? or sight words intro-
duced in the school's reading program. Each player has a
“Bingo card” divided into 16 squares, each square contain-
ing a differentword Definition cards are drawn from a hat.
and each player must follow the directions.  1the card thatis
drawn. For example, if the card says, "Cover » word hz!
rgeans ‘very pretty’,” then a player would cove. (e square
that says "beautiful,” The first one to covér four squares
either horizontally, vertically, or diagonatly wins the game
Variations include: nital consonant Bingo, medial vowel
Bingo. antonym Bingo, and synonym Bingo.

YV /CRD CONCENTSATION
Two decke of cards-—one with vocabulary words and

o
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activities, amotional problems of children, dffeﬁng styles of
learning, and general onentaaon to the program and to
school regulatons.

Two addiional considerations in developing a traning

prograrn were also gieaned from the survey: o

1 Onentation should emphasize that volunteers are work-

ing to supplement and ennch the reading program- not
{0 take over for the professional staff.
Ms. Vasii explains, “You need to stnke a balance be-
tween giving confidence and making 1t clear that 20
hours of instruction dees not qualiy a voiunteer to take
over the job of the reading teacher.”

2. Training should be comprehensive, but concise. Avoid

the lemptation to make 1t all+nciusive and excessively
lengthy.
Cassidy warns that "no training 1S ever adequate, and |
viould like to exiend our initial workshop and the inser-
vice géssions, however, | know of a prograrm which ex-
tended its trairung penod to two months, and dunny that
time, haif the volunteers dropped out.™

EFFECTIVE USE OF YOLUNTZERS—
TRAIMING TEACHERS

Equaily as :mportant as training volunteers 1s tra'ning
teachers in *he effective use of volunteers. Nothing is more
discouraging to an eager volunteer than having her talents
misused or waiting while the teacher finds something for nes
to do A sure way to kill a volunteer program is to have
teachers who do not understand the roie of volunteers or
how to use them.

Interestingly, most .urvey respondents express their great-

.
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another with definiions—are piaced in front of the piayers.
Each player turns over a vocabulary card, then a detinition
card. If they match, the piayer gets to keep the cards if not,
he returns them to the piles. The piayer with the most cards
after the decks have been turned over wins the game. For
primary students, two decks of vocabulary cards are used
and players match words, rather than definitions ana words

SPIN-A-WQRD

Numerous games can be made with paper plates One
vanation uses §iilunds for primaty-age students and words
for older children. The plate is divided into wedges with a
sound or word in each wedge. A paper 6r cardboard arrow
is attached in the center of the plate. Each player spins the
arrow. and when it stops.the player must give a word that
begins with the designated sound, or in the word version, he
must pronounce the word correctly or give its definition. This
game may also be combined with word Bingo. using the
spinner as the “cailer * Vanous points are allocated to each
wedge, depending on the difficuity of the exercise The
player with the most points wins.

SPEEDWAY

A 21t x 3ft. oaK tag sheet can serve as a playing board for a
vanety of games. One popular board game has a racetrack
divided into blocks. Each player rolls a die, then picks a
vocabulary card from a deck. If he pronounces the word
cofrectly or provides the proper definition, depending on
the rules, he may advance the number of spaces indicated
ofithe die. The first pfayer to go around the racetrack wins.
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est dissatisfaction in the area uf teacrer training Recogniz-
ing that this 1s a cnucal factor in the effectiveness of thew
program many are revising and extending this component

For mE)st. «eacher ornientation consists of a presentation on
the purgose of the volunteer program by the principal, read-
ng sp2cialist, o elementary consuitant at 2 faculty meeting.
Aithough some respondents report tha this is satisfactory,
otners indicate that their teachers need training in specific
activities for volu~teers and that perhaps workshops should
he heid jointly with the olunteers.

Severai programs descnne more extensi/” training ses-
sions For example, at McKinley-Elementary School, Par-
sons. Kansas, parents and teachers are trained together
Both participate in two-day training sessions and penodic
nservice sessions heid dunng the school year Parents are
also invited to selected teacher imdelings

‘n Vancouver, Washingtor the HOSTS program holds a
five-day traning ard onentation sesston fce its reasing
~peciahsts focusing on tne use of volurteers and their
proper function 'n the reading program Following this, the
reading specialists cor.duct training sessions for all facuity
rremeers. Everyone receives a mmmum of one day’s train-
<uj.atne utikzaton of volunteers in reading instruction Bl
wilons reports that although this type of onentation 1s
saliotactory  fulure sessions may neecd to emphasize
speadi, o 1 aclivities that teacners can ask volunteers to
232wl fee 8t tents

cr e Saltmof |, Mar g and, Puoke Sunools, teachers re-
€ . L .rentabon prior o we assignment of volunteers
Traz projam cu.et s an overview of the volunteer tutoring
pograT DoLsig ways toimplement the tutnning program,
e class.. on teacher s public relation, Toleinthe prograr.,
ang the classrocm teacher's administrative or managenal
Jie In awditon, teachers dre requested to attend work-
snops conducted 10r the voiunteers

At ihe state ievel the Maryland Department of Education
SLONSOrS WOrksnops on the utihization of volunteers ¢!
- >,0ervisors prncipals, reading teachers. volunteers, and
cetegates fron community agencies and orgamzations.
Dunng the 1974.75 school year, more than 500 representa-
wvas ffom jocal Schoor systems attended four regional
Wworkonoos whsih were desigried !0 provide parucipants
- withintoratcn and strategies te ‘ncrease the effectiveness
ot vowniteer programsin therr schoots In turn, thase attend-
13 worducted workshops tor local school district
persontiel

Reilecting Maryland's emphasis on teacner orientation in a
volunteer program, the Montgomery County Public Scnoo's,
Maryland, now offer a one-credit inservice course for
teachers entitted. "How to Work Effectively with Velninteers.”

According to Jane Erb volunteer coordinator for the

Springfield. Missourt 5chools. teacher onentaton should

empnasize

«the need to make volunteers feel seif-satisfaction -

<'Ways to use the volunteer

-the i/mportance of giving the volunteer the suppcort and
heip he needs

.the necessity of giviny teedback and praise

OVERCOMING STAFF RELUCTANCE

The nost frequently cited problem in the impiementation of
a volunteer program s the reluctance of staff—
administrators as well as teachers—to support the prograim.
They fear that the program will be disruptive; that it will
increase teachers' workloads, rather than free them from
more routine tasks, that volunteers will not be dependable.
and that volunteers will take over Although at times tnese

. .
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fears are justifizd, the overail henefits of an effective volun-
teer program far outweigh an occasional problem

This reluctance 1s another important reason why training
sessions for teachers should be more extendive and
spectfic 1If sta* members understand what is being de-
veloped and know how it will help them, they will be less
reluctant to offer support.

Survey respondents who found that gaining staff support
was a problem (and more than half did) solved the.r problem
by starting with teachers who asked for volunteers and were
more receptive to the program Ms Hartrnan suggests that
a program should “start with a few teachers and a few
volunteers who are filling a specific 1dentifted need—such
as reading tutors As you have program success and
greater teacher enthusiasm, broaden the program to in-
clude more teachers and mor2 volunteers. Then go into
other areas as,clentihed by teachers and volunteers "

Ms Hartman adds thatin Roane County, ‘Allteachers utihz-
ing volunteer services have helped sell the concept to other
teachers as teachers observed the benefits of individual
help for students Some teachers, however, are still hesitant
even after 5 yedrs "

In Avon Lake and 1n Vancouyer where teacher reluctance
was also a proklem, the projec: directors started with a
cmall groun ¢f teachers on a voluntary basis In fact, in
Vanc cuver the communitywide program began in only four
schools and now operates in 19

ORGANIZING Triz OYERALL PROGRAM .

Proper organi.ation is essential to a smooth-running. effi-

cient, and effective program of volunteer services. The sur-

v€y respondents made some excellent suggestons which

shouid be considered by anyone trying toimprove or initiate

a volunteer program

1 Belore recruiting, establish specific tasks  be oer-
formed by the volunteer and have a dehnite program
outlined

« Make sure that volunteers and teachers know exactly

what 1s expected of the voluntezrs, when they report,

and how they go abo. “err duties.

In setting up tutorial sessions, one student should be

assigned to the same tutor for a specified perod of

time. tutors will take a graater interest in therr students

and be more wiling to continue

2 The program shouid not ke coordinated by the principal® *
because mostprincipals do not have the ime to scheduie
volunteers. they should act as resources and hiaisons

ideaily, there shouid be a building volunteer COOr-

dinator and a teacher represantative to serve as haison

between the facuity and the coordinator in a dis-

trictwide program, there sfould be a central office

coordinator and building coordinators

Choose coordinators carefully--they must get along

with many different types of people

3 Screen volunteers carefully.

- Not ali are suited to work with children Plan some
activities that do nct requtre contact with children, so
that the volunteer can still be useful

- Unfortunateiy, some volunteers are totally unuesirable
in aschool situation. Letters of reference and interviews,
are now used by many programs which faced this
unfortunate situation.

4 Plan follow-up or ongoing contact with volunteers.
« Itis important to keep them involved ar 4 interested in

-
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altendirg workshops.
* Penodic evaluations are essential for sclving problems
and improving the program., )
5 Plan ways to recognize volunteers through'
* end-of-the-year teas and luncheons

) & * certificates of menl. small giits, flowers presented al
parent-teacher meetings
- letters from teachers and tutees to tutors
. + ‘personal notes from the prnncipal
+ .special pins atter several years of service
$ Be realistic n your expectations of volunteers.
« They ase offering ime as it fits thewr schedules. They will
probably work only several hours each week—do not
expect a six-hour day. five-day-a-weel cemmitment.
* Some vcunteers will be lax on attendanca—intr
sessiorisemphasize the need for regular -
, * Some volunteers may become too aggr-
for warning signs:

RESOURCE PERSONS
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G Baxee Pnncipal Rousevelt E'enie-tary Scroot 1306 'h Ave  Scottsbiult Pubie
Sctodls Scottsoiutl Nebraska 69361

Jack Cassdy Reacng Supen gor Newarx Schoos Distrct, 83 East Man St Newark,
“elawire 19713 -

- Jane E1b. Cooraindor of SEhoot Voratears Spnngt @t Pudat Scnoots 34 horth Jetters
sore SpriGheld Mssoun 65802
¢ Mahe 5 Franis Reaoing Specianst or Dorotny R Ciayborne Coorgsaator of Reaong,
Baurare City Pubke Schoots. 3 East 25n St Batenore, Margang 21218
vamam € Giobons Project Director HOSTS, Vancouver Schoot Drstnct #37 5402
Z'gcAnnur Bivd . vircouver Wasningion 98661 i
ase Anng H Harman Cooranator ¢ voluniost Saevicas Voiunteer Senices Rrogram
Roana County Schoot System PO Box 630, Xingston Teanassee 37763
Robert J Hohman Director of CutnCutom & I0Stnuction Avon Laxe C.ly Schoois Lear-
wooa Junor bhgn Suhoat 340 Lear Roat Avon Lake Co o 1412 -
EteasHughes Coorknator of ownic  Semices WISE & GSE Vewnieer Sarvicos,
Mingapoks Pubsc Schoots. Arwatn Laatmng Center 256 Uston Ave S Mineaposs
‘hnnasota 55405

Safly Jackson Speciaist Vorntaers in Reading, Marytand Stare Depanment of Eguca.
hon BWI Auport Box 8717 Batwnore Marglana 21220

¥ Margaret Newbanks Prncipal, McKnigy Elementary Schoor 310 SOu:n Twenly-htth St ,
Parsons Kansas 67357

Bargndgt Qison Principal Jafferson E:ementary Schoot 901 Caledona St LaCross8
Wisconsn 54601 -

Hernetta L Sancnez Prncoal La iuz Elementary Schoot 225 Grugos Rg N W,
ASuQuerque Pubke Su 00 Albuauerque New Maxico 87107

Eszapetn A Vasu Project Speciabst, Glasstom Pubse Sc- s Carpenter and Bowe
Bivo Glassboro New Jersey 03028 .

READING
NOTEBLDK

VOLUNTEER PROGRAMS:
. A TEAM EFFORT4:

A successful program of volunteer services 1s a team efiort.
Everyone from-administrator to volunteer must ungerstand

- his role and the role of all those involved in the program to
insure prégram success. The idllowing outline hdts some
suggestions of possible'roles and responsibiliies for each
of the peaple on the voluntedrteam Althougn for thls outline

\ we descnbe a districtwid2 program of volunteer services.
many fine programs are conducted in a single school or at
the state level Adjust the following to fit your particular
needs and resources.

THE ADMINISTRATOR

The enthusiasm of the district, county, or state administrator

towards the volunteer program sparks interest in and dedi-

cation to the program at every level and provides ieadership
' critical to the effectiveness of the program. Chief respon-

stbilities for the administrator:

+If necessary. secure funds from the board of education to

*
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establish a central office for the volunteer prog: am, provid-
tng professionai and clerical staff and instructional
materials. .- .
* Select and appoint a program coordinator.

*Act as liaison between-the school board and tre
ceordinator. °

THE 3CHOOL BISTRICT COORDINATOR

Credentials for this position will, of course, viry with each
scheol system. A full-time, paid coordinator responsible *
training volunteers should hav;%jfferent credent:als from a
volunteer responsible for ad IStering a program in a
single schodl. In a systemwide pregram, it may be neces-
sary to hire a paid full or pan-time coordinator. This is.
however, a budget commitment which should yield
meacurable results. There are many ways 1o organize a
volunteer program withott a paid coordinator. The ap-
proach should depend on the fiscal and personnel re-
sources of the school district. ’ '
Suggested responsibilities:

* Act as ligison between the schoo! administration and the - .

volunteer, program. )

*Act as liaison between the volunteer program and the
distrirt schools.

* Conduct an onentation to the voiunteer program and use

\ of voluntéers for school principals-and teachers.

* Recruit and screen volunteers. .

* Provide orientatior and trairiing for volunte ors.

* Place voluntears in schools. ’

» Monitor volu, sers after placement.

* Provide foliow-up inservice training.

* Provide.recognition for volunteers.

* Conduct evaluation of the volunteer program.

* Keep informed about other voluntéer programs.

THE PRINCIPAL

In school distucts with a centeal volunteer office which pro-

vides schools with trained volunteef§: the pnncipal works

with that office on staff development irtthe use of Volunteers.

Where no central office exists, the Principal uses helping

teachers, reading teachers, and other speciafists on his

.staff to train volunteers and appoints a staff member.-or a

volunteer to act as schoot coordiator to administer the

program, * . . ' :

Suggested responsibilities: .

* Explain to the staff the concept of volunteerism and
function of a volunteer program.

* Identify teachers willing to work with the program.

* Serve as haison betwegn the schoo! distnct coordinaw
and teachars who request volunteers.

* Appoint a school coordinator lo the volunteer program.

* Assist the coordinator ir recogmzing volunteers.

* Evaluate the value of the solunteer program to the school.

THE SCHOOL COORDINATOR

The qualficatons for a schoo! coordinator -vary with his

responsibilities. in some cases a professional, for example,

the reading teacher, may oversee tha training as well as the

placement of volunteers, or one of the volunteers may as-

sume respensibility for the program, reporting to the princi-

palif problems arise. In other€i}: <1s, both a professionatand

a volunteer school cr ~~inator may cooperatively adminis-

ter the program, .

Suggested responsit * gs:

*Act a3 liaison boiween the volunteer and the school.

* Arrange for the assignment and scheduling of volunteers.

*introduce voluntaers to.teachers.

* Mest'with voluniex °s {0 discuss student nesds orarrange
time for teachers to meet with volunteers.

* Provide space for volunteers to work. o
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* Acquaint volunteers with available schodl matenals

* Onent volunteers to the school.

* Perform admun.strative tasks concerned with the program
(records, meeting noles). ¢

* Assist the school distnct coordinator in the training and
evalualion ofvolunteers

THF TEACHER
Voluntesrs can provide the extra attention, the added in-
structional aid, and the additional successful learning ex-
perierices that many stucents need For teachers who know
how to work effectively with a volunteer, the success of their
- classrooms can be greatly enhanced and mproved.
Suggested responsibiltties:
* Identify studants who need volunteer assistance.
* Designate specific areas in which the student needs help.
* Introduce the student to the volunteer. -
* Provide feedback to the school coordinator and the volun-
teer concerning the student's progress.
* Heln prowide recogmition for the volunteer
* Parucipate in the evalualion of the school volunteer
_program.

THE VOLUNTEER

Whether as a tutor, a teacher's aide, a clerk or a typist,
velunteers can provide an extra dimension in education.
Working with chiidren or freeing the teacher to work with
n 3nvidual children, they are enniching the learning process
by providing inc vidual instruction necessary for the educa-
ftienal success of many students A volunteer does not re-
place a classroom teacner, a reading teacher. or any other
professional staff member, but work§ closely with them
under their guidance and supervision
Suggested qualifications for the volunteer-
* genuine interest in chidren
* bme 1o give on a regular basis
* a fnendly, warm attitude
* aDily to work within the school system
- acceptance of ndivideal differences in crildren
. appr'ec:anon for all racial and ethnic groups
Suggested responsibiities:
*Pamicipate wholeheartedly in preservice and inservice
traning programs
.* Honor the statement of commitment tor ime and place of
volunteer activity
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* Evaluate the training program.

* Practice self-evaiuation.

* Maintain open lines of cominumication with teachers re-
garding pupils.with whom the volunteer is working.

*Keep informed of other volunteer programs and stay
abreas!t of new developments in education.

USEFUL SOURCES

Tht fotiowing are pusl 3 lew of the many sources which may b heipful 1o anyonginterested
Q. OF IMOIOVING a Prog serices

PuBbcanons

Carter. Barbara. and Dapper. Glona Organzing §chool Voluntess Programs Ciaton
Prass, SO West 441h St New York, Naw York 10036 (Paper, $3 50)

Carter, Barbara, and Dapper. Glona. School Volunteers: What They Do How Thay Do it
Citabion Press. S0 West 44th St, New York, New York 10036 (Paper. 32 85)

Chzmbars, Jawe! C., 60 ABC'S-A Hendbook 1of Eck Ve s Recruitment,

o  Leadershp, and Tramng lnsmu«o fempu Urwm»ry Admynstrative Services Byig .
Priladaiptua. Pennsyh 19122 (Cor

Gibbons. Bit HOSTS Heip One Student 10 Succeed RlMOmHouse Dept C-3.400 .
Hahn Rd.. Wesimunster, Marylan! 21157 Refer to #02944 (Ten day free sxanuna.
ton, locseleal, $24 95)

Mergentme, Ch School Volunteer Aeacing Handoock Scnool Volune |
teer Program 20 West 40 St New Yoik New York 10018 ($1 50)

Nabonal Canter for Voluntary Action Portfoko #21 Volunteers n School and Schoco
Related Programs  Cleannghouse. Nanonal Center for Voluntary Action. 1785 Mas.
sachusetts Ave . N W, washngton, D C 20036 (Fust copy comphmoﬂ!ary 00
tonal copies @ $1 00)

Project VOICE (Voluntary Opporturties for Inspinng Coarainators of Education), vocun-
tee1s n Educaton A Coordinalor s “How-10-00 " Hanabook ERIC Dogument Repro-
,duction Service, PO Box 190 Amagton Virguxa 22210 Relerto 1 ED067-731 (Hard,
84 81, mcrohche, $_94) -

Rauch, Sxiney ) 6d Handbook for thd Volunteer Tutor fntermavonal RaaNg A$30C1a:

b tion, 800 Barksdale Rd.. Newark Deiaware 19719 (Paper, $2 50)

Sruth, Cari B, and Fay Leo C Gortng Peop/ to Read Volunteer £rograms That Work
DeitaBooks 1DagHammarskokd Plaza, New York, New Yorx 10017 (Papet, $2 95)

Swanson Mary T Your Volunteer Program Orgar and Adm o of VORsnY
Frograms Des Mowties Ares Community College. Project MOTIVATE . Me0a Centsr.
2008 Ankeny Bivd , Ankeny. iowa 50021 ‘Paper $2 65)

US Ospantment of Heattn. Educaton. and Wellare, Otfice of Cuzen Paiipaten Voun-
o83 1n Bducaton Malerals lor Volunteer Programs and the volunieet ERIC Docu.
ment Reproduction Sannce. PO Box 190 Arkngton Virgima 22210 Rater to
E0339-306 (Hard. $8 58. nucrohche. $ 94)

# US Office of Educanon, Pt To Read Othce Three handbooks Zutonng Resource
Hangbook Io: Te , Tutors R + ok, and TutorTranees’ Resource
Hanob dent of Dx G Printing Cthce. Washington,
D C 20402 (Pnce nox Cetermned 3 bma s r8pon was punted }

Wilkahs, Polly Frankin APh to Ve s ERIC Documant Repro-
duchon Serace. P O Box 190, Mngton Virgima 22210 Reterto ED0ISI18 (Hara.
$5 96, mcrohche. $ 94)

Orgavzatons

Natonal Center for Votunury Acton 1785 Massacnusefis Ave . N W Wurmgton 0C
20036

Natonal Commsmm 0n Resources lof Youth. Inc {Youth Tutonng Youth ovwams) 38°
West 44th St., New York, New York 10036

Natonal Schook Volunteer Program, Inc , 450 North Grand Ave  Los Angeies, Carfoma .

(Maikng address Box 3307 L0s Angeles 90051)

T

Tha International Reading A: 10N, 3 NONDIOKE rOlessNat Orgamzaton for ax

those ir inthe img, of reating ana reading nstrucion. has 65 000
ncividual and nstutional memt s n aver 70 countnes Membdership miormation
1§ avadapiefromthe »n.at 600 Barksdale Road N 0 19711
™~
"‘w

*Available for examination in the Department of Educations Right to Read

Office.

ERIC

Aruitoxt provided by Eic:
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The Right To Read emphasis on reading as a pre-
requisite for a successful, rewarding life has created
changes visible in classrooms in both Right To Read
and gon-Right To Read schools all ever the country.

In our first issue, we described the success of one of
the most. visible changes — the appearance of volun-
teers in classrooms as tutors and teachers* aides. In this

“issue, the ninth IRA report on Right To Reed, we

present additional volunteer activities, other than class-
room tutoring, by which community volunteers are
improving school life; cnd we offer examples of spe-
cific projects successfully undertaken by volunteers
across the nation,

We invite you to reproduce this material. Additional
information about programs described may be ob-
tuined from the resource persons listed. Infoemation on
the Right To Read Effort is available at Ksom 2131,
400 Maryland Avenue, S.W., Wushington, D.C. 20202.

BREAKING BARRIERS TO WORK TOGETHER  *

In schools across the nation, administrators are work-
ing to remove invisible barriers which in the past dis-
couraged community involvement in the day-to-day
life of the schools. .

-

Parents who knew school visits only as times to receive
bad news are now entering into school life as welcomed
helpers. Many are learning, perhaps for the first time,
how much is involved in teaching children to read.
Other parents are happily putting to use a long-time
interest in the schools as they perform valid, important
volunteer duties.”

Right To Read and other programs that encourage com-
munity involvement in the schools are awakening genu-
ine interest in classroom reading efforts among individ-
uals and organized civic and fraternal associations. Peo-
ple are being invited into the schools as partners in the
effort to provide better reading instruction.

Our information indicates that the partnerships be-
tween laymen and educators are resulting in benefits
for pupils, teachers, and schools in at least three dis-
tinct arcas, other than classroom tutoring, which we
discussed in a previous ssue (No. 1, Sept.). With in-
creased community jnvolvement 1) school districts save
valuable tax doilars when volunteers raise funds for
special projects or perform in-school services, 2) teach-
ers have more time to.teach when volunteers take on
clerical responsibilities in the classrooms, and 3) volun-
teers provide additional adult models to help students
develop positive self-images.

118

COMMUNITY !NVOLVEMENT IN RIGHT TO READ

- decoration of bulletin boards to service as aides in school

VOL. 1, NO. 9,

A special report on the National Right To Read
Effort published by the International Reading

» Association for education and community leaders
interested in this important program.’

VOLUNTEERS FILL NEEDS
SCHOOLS SAVE MONEY

The Volunteer Services Coordinator of the Roane-
County School System in Kingston, Tennessee has
placed- 290 volunteers in useful posts in the district's
14 eligible schools:- School Superintendent Edward E.
Williams estimates that the 16,000 volunteer hours
donated in 1972-73 saved his school district about
$49,000, if coffiputed at the doliar value recommended
by the Office of Economic Opportunity. ’

£ ’ .
Roane County volunteers are trained to work in jobs
ranging from supervision of after-school activities and

health offices, libraries, and social service departments.
In addition, more than 100 residents are in Roane
County's Community Resource File. These people are
on call to talk about or demonstrate more than 200
special topics or skills to Roane Couhty school children.

In Westminster, South Carolina, thé%elementary school
has enlisted a local photographer 1o make free pictorial
records of school events. Another local resident, with
mechanical ability, volunteers to keep the schoot’s
equipment in repair.

On Long Island, New York, Theodore Roosevelt Ele-
mentary School pupils needed a school library. PTA
members banded together to solve the problem and
raised enough money, through chili suppers, auctions,
book fairs, and candy sales, to transform the building’s
unused and unattractive basement into a modern,
cheerful, well-stocked library. The ,ame group then
raised” another $2000 to purchase audiovisual equip-
ment to help reading teachers present special material
more effectively. '

VOLUNTEERS HELP WITH CLASSROOM TASKS

Vo unteers in the classrooms of the Sinclairville Elemen-
tary School, in Sinclairville, New York, run ditto ma-- !
chines, develop reporting systems, and help children into |
and out of troublesome winter boots. They have been
trained to administer Right To Read diagnostic tests and i
are proving invaluable in organizing and maintaining !
SILO (Sinclairville Individualized Learning Organizer), l
which stores tests and specific teacher-developed pre- !
scriptive material. Volunteers who maintain SILO mate- g
|
|

rials free busy-teachers for student contact and assure
teachers of ready access to needed materials.

In Scottsbluff, Nebraska, Roosevelt Elementaiy School
Principal Virgil Baker says, "“We use volunteers in our
programs to the n’th degree.” He notes that, in addi-
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tion to parents, many other citizens have become
active in school volunteer work. Local churches,”
VISTA workers, civic groups, and tocal lodges have
supplied people who staff the school’s Right To Read
dinic and promote both Right To Read and Reading Is
tundamental (RIF) in the community.

In Shakopec, Minnesota, the “Mrs, jaycees” work at
heme typing stencils and dittos for Right To Read
classrooms and making fearning games for scudent use.

Volunteers at the |efferson Elementary School, in
LaCrosse, Wisconsin, worked many hours both in the
schoo! and at home to catalog new books for the
library shelves.

“CLUNTEERS HELP STUCENTS IMPROVE SELF-IMAGES
S.:ccess in reading, as in life, calls for a positive image

of oneself- and-one’s abuhtues. Many +oungsters from--

minority backgrounds o students who are experi-
-encing learming d: fficulties lack a favorable seif- 1mage

Several programs have been initiated by volunteers 1o
attempt io help students improve their self-image and

to motivate them to Ie.lm §
LICTIVATING INGIvISUS] Chiidren

One project, Individually Guided Motivation (IGM),
helps volunteers and teachers motivate students who

are able to read but lack interest in reading as an

independeng pursuit. The program is also aimed at
_ helping students develop positive self-concepts and rQIe
modeis by providing adults to lead group discussion.~ *

The project was developed at the University of Wiscon-
sin by the Wisconsin Research and Development Center
for Cognitive Learning and is in use in selected schools
in 12 states from Texas to Connecticut, The ,.rogram
trains volunteers to meet for short periods each week
with individual children and to use specific techniques
to encourage independent reading, It also encourages
smail group conferences between the volunteer and
several children to discuss behavioral alternatives and
help childrén develop self-directed prosocial behavior.

A Spanish CommuLuty ACTS

The predominant tonguc in Crystal City, Texas is
Spanish., There, Spanish-speaking children can now
learn conceptual subjects in their native language as

well as in English, and teachers of reading build skitls

in both languages.

According to Suj erintender:t Ange! Gonzalez, the fong.
ume drop-out rate among these children seems to be
decreasing, and enthusiasm for school and for learning
is soaring as the students develop new feelings about
their aoilities te learn. He adds that the picture was not
very promising before ,the community took: action.
Children left school in greal numoers, frustrated by
their inability 1o keep up with instruction offered only
in English. The superintendent points out that the,
community voluntger effort extended right into the
ballot box to put Spamsh -speaking community mem-
bers on the school board, where they were able to
encourage cooperation wnth the community and_the
Rnght To Read Advisory Board to turn things around
in Crystal City. S
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<Formerlv a dismal, damp basement renovated byenthusiastic

volunteers, the Library Media Center at the Theodore Roosevelt
School, Long Island, New York, has become u favorite spot for
mservice and piunnmg meerlnys us well as for student grtivities,

providing Cultural Models

The same volunteers that raised money to build the
library in the basement of thet Theodore Roosevelt
Elementary School in Long Island, New York, also are
working to build positive self-images and a prldc in the
Afro-Americar heritage of the nearly all-black school
population. The community houses visiting African
college choral and dance groups which have come to-
the United States to perform in New York City. The
visitors live with Roaosevelt community residents, visit
the school, and perform for the students. Coordinated
«lassroom studies encourage students to learn transla.
tions of African songs, to read about the visitors’

ziGntrles, and to follow African news events. Accord-

ing to Reading Coordinator Dr, Florence V. Korn,
many Roosevelt students maintain correspondence

- with African students who have visited the school

during the past several years:- —

A SHARE iN THE FUTURE

Right To Read and other programs which encourage
commuynity involvement have tapped an important
source of support. Volunteers from a broad cross-
section of e.hnic, social, and economic backgrounds
have begun .0 provnde services for the schools and their
students which schools could never afford to buy or
even meastire in tnonetary figures, These volunteers can
and are making a difference in the educational achieve-
ments of students in countless communities..
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THE GRAB BAG -

—The following are some “'quickie” community invoive-

ment activities which might be adapted by other

schools and communities.
kc

A Place InThe Shate For the last three summers,
parents in Salisbury, Maryland have provided 12 read-

ing areas, un porches or under trees in the community,
where children can come to read books from 3 travel-

ling book collection. Parents;who provide the reading_

space also unobstrusively supervise the activities and
sometimes read to small groups. Salisbury Elementary

, School Principal Renzilo Foxwell says teachers see less

deterioration of skills and more continued interest in

reading by students who use the mini-centers. Parents

PatientsiParents Pitcchin © ©

¥
H

prefer having the youngsters closeby rather than in the
bigcity libaary. =~ — - - - - -
&

JParents At Work In Chicago A number of schools

report ‘‘parent rooms” similar to those in several Chi-
cago elementary schools. Parerts at the Mulligan
School may browse in the parent room, with or with-
out children, and examine a variety of teaching and
parent-oriented material. Many stay to become in-
volved in making toys or decorating roonis. Hughes
Elementary School’s parent room is another busy place
where alphabet letters for bulletin boards and learning
games are produced. At the lrving School, volunteer
parents take youngsters to two suburban YMCA. facili-
ties where after-school and Saturday tutoring sessions

NAANNANKAAAN AN AANAAAMMAA Y AN A

are combined with swimming, games, anﬂ\,} other

volunteer-sponsored activities. -

- ;;:rf‘j“ Vs’
Toys To Lend In New Castle, Pennsvivania, the public
library has volunteers staffing a, Toy Lending Library.

Volunteers keep track of toys.and show parents how 1o

use them to teach tots sounds and educational con-

cepts such as shapes, sizes, and cofors. The library
operates a children's story hour while mothers partici-
pate in an 8-week training program before borrowing
toys for use at home. Librarian Mrs. Laura Crawford
says that many of the toys in the program were manu-
factured By students at the nearby public vocational-
techhical school.

’

LaCrosse, Wisconsin’s lefferson Elementary School receives cammunity support in all s)npes

and sizes, Patients at the Veterans Hospital in Tomah built furniture and toys (showr above) i
for the preschool, kindergurten, and first grade classrooms. Many of the toys are used for§§‘
~misscular and motor percepiual dever.-oment, as part of the school’s reading reatfiness pragram.

FParents contrlbused by making more

an 150 bean bags which are thrown threw the slotsin

the clown (at leff). In the top photo- -ph, mothers are warking, on the bean bags and Sroopy
“shopping baqs'* which students use to carry home materials from the school's Instructional
Materials Ceinter. The bugs are large enough to transport viewers, filmstrips, and Looks,

.
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2 RESOURCE PERSONS
Additional msformation on programs described
n this insue may be oblamed from the following.
Westminster Eiementary Schoot, P.O. Box 615, Westminster,
South Carotina 2969 3. Jovce H. Mann, tel. 803-647-5533.

Rooseveit Elementary Schaol, 1306 9th Ave., Scottsbluff,

Nebraska 69361, Virgil Baker, tei. 308-632-4013.

Theodore Roosevelt School,” Underhill Ave., Rooseveit, Long

Island, New York 31375, Mrs. Florence V. Korn, tel.

516-378-7302.

Sinclarvitle Elementary Scnool, Sinclairville, New York 14782,
- Lawrence-W. Griffin, tel. 716:962.5215.

jefierson Elementary Schoot,

LaCrosse, Wisconsin 54601,

608:784-2494.

Roane County Dept. of Education, P.O. Box 690, Kingston,

Tennessee 37763. Edward E. Willilams, tel. 615-376-5592.

Hugh Shoephoerster, 633 Capitol Square, 550 Cedar St., St.

Paui, Minnesota 35101, tel. 612-296-4058.

Bank Street Right To Read Administrative Seminar Staff, Bank

Str.ct College ot Education, 610 W. 112 St., New York New

Yotk 10025. Jerome R. Shapiro, tef, 212- 663 9599.

Wiscosin Research and Development Center, 1025 West john-

son St., Madison, Wisconsin §3706. £laine McGregor, tel.
+ 608-263-3452,

Crystal City School District, 805 East Crockett St.,

City, Texas 78839, Angchonzales tel. 512. 374 3329,
Chicago Public Schools, Board ot Education, 228 North

LaSalle St., Chicago, 1hnois-60601. Donald Newburg, tel.

312 641-4565

- ~ HELP WANTED!

IRA isnterested in collecting as much information as poss:ble on
the ¢ se of volunteers and community involvement in the schools.

Mrs. Borghild Olson, tel.

Ciystal

it your school has a project that you would like to share with us,
predse send a brict descniption 1o Right To Read Project, Dopl. %,

184, international Reading Associaticn, 800 Barksdate Road,
Newark, Delaware 19711,

This publication is produced under Grant No. OEG-0-73-6294
from the Department ot Health, Education and Welfare, Office
ot Education. The opimons expressed here are not to be
vonstrued Jas reflecting those of the Office of Education.

The International Reading Assocfation is a non-profit profes. ..

sional  assoctation for teachers, administrators, libranians,
psychologists, parents and others nterested in the improve-
ment of reading and reading instructios . 4t has 55,000 mem-
bers and subscribers in over 70 countries, Membership informa-
tion ts available trom !RA at 800 Rarksdale Road, Newark,
Deliware 19711,

ERSC
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USEFUL TOOLS

The National School Volunteers Program has developed
a bibliography tc help interested parties find informa-
tion that deals with the adminstration of volunteer
programs The bibliography is available from the organi-
zation’s president, Mrs, Sarah Davis, Los Angeles Uni-
fied School District, 450 N Grand Axe., Los Angeles,
Calif. 90051, -

The National Center for Voluntary Action, in Washing-
ton, D.C., publishes a portfolio of descriptions of 20
operating proxrams. and a list of resource groups and
publications pertineat to volunteer action in the
schools. In addition, the center’s staff will answer spe-
cific queyies and attempt to provide examples of specific
types of programs from its extensive files. A single wopy
of the portfolio is free, and may be obtained by writing:

Clearing House
National Center for Voluntary Action
1785 Massachusetts Ave., N.W.
Washington, 0.C. 20036
A complete biblingraphy of information sources for
educational volunteers is listed in Your Volunteer Pro-
gram, compiled by Project MOTIVATE, Des Moines
Area Community College, Media Center, 2006 Arkeny
: Blvd., Ankeny, lowa 50021 {$2.65 per copy).
' Several publications which would be of great value to
! any educational volunteer program and could make up a
basic litsrary are:
Chambers, Jewell C. (ed.}). ABC’s A Handbook for Edu-
cational Volunteers. Washington, D.C.: w:shmg.on
] Technical ¥nstitute, 1972,
Cohen, Nathan E. (ed.). The Citizen Volunteer, The
National Councii of lewish Women. New York: Harper
and Rowe, 1960. b
Hypps, irene C. A Haohdbook for Volunteer Coordina.
+ _ors. Project VOICE. Washington, D.C.: Washinglon
. ' "technical Institute, 1971.

. Jamer, Margaret T, Schoul Voiunteers. New York: Pub-

v irQEducauon Association, 1961.

Janowitz, Gayle. Helping Hands: Volunteer Work n
, Sddtation. Chicago. University of Chiczgo Press, 1965.
Mcrgcnxlne Charlotte. School Volunteer Reading Refer.
~£nce -Hook. New York: Columbia Unlversity Teachers:
b College Press.
Rauch, Srdney. Handbook for the Volunteer Titor.
Ncwafk, Del.: International Reading Association, 1969.
United States Otfice of Education. Volunteers'in Educa
tign: Materials for Volunteer Programs and the Volun-
teer. Volunteers in Education. Washington, D.C.: U.S,
Government Printing Office, 1972,




,:_;Bame_of Test; Publisher:

Gates MacGinitie ‘Reading Tests
Readiness Skills _

Teachers College Press

¥

Hmison-.é‘tmud Recding
Re iness Profiles
bobghton Mifflin Co.

/ ’

-

Lee -G’Za k Readirg Readinees
‘Test

- California Test Rureau

" Metropclitan Readiness Tests
(1865 edition)

Mevropolitar Readiness Tests
(1976 edition) ,

. sta/Sciis:

Harcourt Brace J'ovano_@ch‘

Harcourt Brace Jwa'rmn'.‘.ch h
" .

K-1

K-1

K-1

<

Listeni
Visual Discrimination

Auditory Discrimination .
Following Directions

Letter Recognition
Visual“Motor Coordination
Auditory Blending

Vord Recogniti

Using Symbols

Making Visual Discriminations
Using the Context

Making Auditory Discriminations

Using Context and Auditory Clues
Giving Names of Letters

Letter Synhols
Concepts 4
Word - Symbols™

Word Meaning -
Listening -

Matching
Alphabet Knowledge 0.
N.mb?rs

Copying .
Draw-a-Man (optional)
Level I

AwiTtory Memory
Rhymin
Letter Recognition

Visual Matching -

'SctnolIanguageardLlStﬂma

Quantitative
Copying (optional) ‘

Listening

Quantitative Concepts (optional)
Quantitative Operations (optmxal)
Copying (optional)

e 103
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" Maturity Level for Szhool

Murphy-Durrell Reading Readiness K =1

Analysis
Harcourt Brace Jovanovich
Clymer-Barrett Prereading Battery K =1

Personnel Press

American School Reading Readiness X - 1
Test

Bchbs-Merrill -Company

Binion-Beck Reading Readzness
Test

Acorn Publishing Campany

Diagrostic Reading Tests:
Reading Readiness Booklet

Mountain Home - -—

Entrance and Reading
Readiness

" American Guidance Service
Monroe Reading Aptitude Test
Houghton Mifflin Co.

Perceptual Forms Test

Winter Haven Lions Research
Fourdation, Inc.

: 120 104

Phonemes
Letter Names
ILearning Rate

Letters

Word matching .-

Discrimination of beginning and
endingsounds”

Form Completion

Sentence Copying

Picture Vocabulaz?
Discrimination of forms

Letter form recognition
letter carbination recognition
Word matching

Following directione

Memory for designs

Picture recognition
Likenesses and Differences
Motar control .
Picture interpretation .
Coordination | B
Visual discrimination J
Sustained attention g

Eye-hand coordination

Motor coordination "
Visual discrimination

Auditory discrimination
Vocabulary

Helps to ldentlfy children mature
enough 40 enter first gradP.

Visual discrimination’ .
Auditory aiscrimination -
Motor control |

Oral speed and articulation

Language

Differentiation of letters
Difféerentiation of pairs of letters
Differentiation of ‘words
Differentiatiun of phrases
Differentiation of pictures and de31gns
Recognition of words
Recognition of patterns
Familiarity with names of abjects
Functions of objects
Interpretation of spoken sentences

t




i S

Seholastic Read'z,ng Readmess K -1 Knowledge and understanding of facts
Test Visual discrimination .
Sound-synmbol association
¥ Scholastic Testing

Service, Ine.
Steinbach Test of Readiny K-1  Letter identification
'Readiness Word identification -
B Ability to follow directions o
Scholastic Testing Ability to relate words and pictures. '~ =
Service, Inc. .
" Gesell Imstitute Readiness . K =1 visual perception
Tests Directionality 5
- Language v -
Harper and Row ] . :
Reading Aptitude Tests - K=-1 Motor coordination T
% Perceptlon of forms ‘
" Houghton Mifflin Co. Visual manory “for forms
Auhtoxy ,dlscrmmatlon
Maze tracing
BleniJ)ng of sounds
Auditory vocabulary
Articulation .
Auditory memory
. Name writing =

~i o ¢

Bochm Test of Basic Concepts ) K-2 Measures knoiwledge of 50 basic concepts
- concerning SPACE (top, inside, etc.),

Psychological Corp. o QUANTTTY (few,.every, etc.), TIME
(after, never, etc.), MISCELLANEOUS - -

(differerlt ’ Oﬂm' etC.) . v§ A;’}‘;

. . . o ""':“,,,3‘ ) k‘ i

\“é‘!;

e e
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. g S
= FACTDRS WHICH INFLUENCE READINESS i
w 1
4
-|GENERAL HEALTH VISUAL MENTAL AGE LANGUAGE ATTITUDE TOWARD HOME ENVIRONMENT |
- | DEVELOPMENT 3 \
1 ) .
VISION AUDITORY SPEECH | .. SELF | BACKGROUND OF - EXPERIENCE
HEARING| | DIRECTIONAL : LISTENING OTHERS
| DIRELTIONAL | | |
AGE SCHoOL
SEX
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Ms. Ginger BRreasy
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TRANSPARENCY 1t

“WHOLENESS OF EXPERIENCE”

ATTITUDES
o : ' AND |

FEELINGS

PERCEPTUAL

"~

- L LANGUAGE

AND
THINKING

EXPERIENCE:

*

THAT WHICH HAS ALREADY HAPPENED

*

THAT WHICH 1S HAPPENING NOW




TRANSPARENCY 5

UNDERSTANDING OF THE
"~ CONCEPT OF
READINESS

V
TEACHER'S <——— EXPECTATIONS— > puPIL's

A7

. . v
TEACHER'S&— - ACTIONS > PUPiL'S

SUCCESS . FAILURE




TRANSPARENCY 6

WHAT AM [ READY

TO LEARN?

£

How am | TO

LEARN IT? .




TRANSPARENCY 7

EVALUATING .INSTRUMENTS FOR ASSESSING NEEDS:

1. STANDARDIZED READINESS TESTS
2, CRITERIQN-REFERENCED MEASURES

3. ¥ INFORMAL PROCEDURES

- 113
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TRANSPARENCY.- 8

STANDARD ACHIEVEMENT TESTS: |

NORM REFERENCED
A GIVEN INDIVIDUAL'S PERFORMANCE

IS EXAMINED IN RELATION TO THE

PERFORMANCE OF OTHER INDIVIDUALS




—— < . 4&
2 -
t

TRANSPARENCY 9

STANDARDIZED ReADING Reapiness TesTs

PGINTS TO CONSIDER:
1. ReLIABILITY (CONSISTENT RESULTS)

2. VYALIDITY (MEASURES WHAT IT IS SUPPOSED TO
MEASURE) S -

3. Economy (cosT)

4. EASE OF ADMINISTRATION/SCORING
5. ADEQUACY OF MANUAL

6. RELEVANCE OF "{ORMS

7. APPROPRIATENESS OF CONTENT FOR GIVEN
POPULATION

8. AVAILABILITY

N

\

115"
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" TRANSPARENCY 10

CRITERION-REFERENCED MATERIALS-
. POINTS TO CONSIDER: |

e

1." CAN BE USED DIRECTLY TO ASSESS THE STRENGTHS
AN

el

AND ‘WEAKNESS OF INDIVIDUALS WITH REGARD TO
INSTRUCT IONAL OBJECTIVES,

2. CAN MEASURF\ THE EXTENT TO WHICH IN/DIVIDUALS
OR GROUPS HA\(E MASTERED INSTRUCTI})NAL OBJECTIVES,

N /o
' \\ /

\‘ . 3 /

\ .
! .- a
; . )




TRANSPARENCY 11

* CRITERION-REFERENCED MATERIALS
| LINITATEONS OF CRITERION-REFERENCED MEASURES

- 1. “OBJECT!VES lNVOLVlNG ABSTRACT- QUALIT!ES SUCH AS -

a APPRECIAT!ON OR ATTKTUDES MAY NOT BE ADEQUATELY <
 MEASURED, ’

} 2, OBJECTIVES INVOLVING RETENTION AND TRANSFER,OF WHAT
| IS LEARNED MAY BECOME SECONDARY TO THE ONE‘TIME . -
%7 DEMONSTRAT 10N OF MASTERY OF STATED OBJECTXVES.

3. GOOD TESTS WILL NOT OVERCOME THE PROBLEM OF BAD
OBJECTIVES. -

-

4, DETERMINING PROFICIENCY STANDARDS MAY BE TROUBLESOME, ~ ‘§
WANT: PERFECT OR NEAR PERFECT MASTERY IF: . >
(A) * THE CRITERION OBJECTS CALL FOR MASTERY ) - ’ é

— ——a

(B) THE SKILL IS IMPORTANT FOR FUTURE LEARNlNG
(C) WHERE GUESSING IS LIKELY

117




STANDARDIZED

TRANSPARENCY 12

STANDARDS OF PERFORMANCE

DEPENDENT UPON THE
MEASUREMENT PROCESS

- COMPARING PERFORMANCE

RANK QORDER ACHIEVEMENT

REQUIRES INDIVIDUAL TO
“RECOGNIZE" ANSWER
MULTIPLE-CHOICE FORMAT
COMMON

PROVIDES INFORMATION
ABOUT "PREDIETED
PERFORMANCE"

w,
N

i

(@3]

CRITERION-REFERENCED

STANDARDS OF - PERFORMANCE

INDEPENDENT OF THE
MEASUREMENT PROCESS

DESCRIBING PERFORMANCE

INDIVIDUAL ACHIEVEMENT

.~ REQUIRES INDIVIDUAL TO

“PRODUCE” ANSWER

FORMAT RELATED TO PRE-
DETERMINED OBJEGTIVES

N

PROVIDES INFORMATION

ABOUT "ATTAINMENT, OF
SPECIFIC OBJECTrva§"
\

\
i




INFORMAL . PROCEDURES

USED TO SEEK INFORMATION THAT IS

_NOT AVAILABLE FROM EXISTING TESTS |
OR TO SUPPLEMENT INFURMATION FROM

THEM,




“TRANSPARENCY 14A

, INFORMAL PROCEDURES
DEVICES FOR GATHERING DIAGNOSTIC INFORMATION

INFORMAL OBSERVATIQN: OBSERVING A CHILD'S PERFORMANCE

WITH A PURPOSE
~=SYSTEMATIC
~~SAMPLE PRODUCTS

- ]

ANECDOTAL RECORDS: DATED WORD SAMPLES, OBSERVATIONS,
‘ETC.;"ARE KEPT IN CHRONOLNGICAL ORDER IN Nb?EﬁOOKS,
FILE CARDS, FOLDERS, ETC. (ENABLES TEACHER\TO SEE
DEVELOPING CHARACTERISTICS OF CHILD.) . ., — -
S s
: lNEQRMAL_IESIS INFORMAL, NONSTANDARDIZED TESTS USED
TO TEST JUST-PREPARED MATERIAL OR DAILY OBSERVATION

"“TEACHER MADE

o ‘3
CHECKRLISTS AND INVENTORIES: MEANS FOR SYSTEMATIZING

OBSERVATION

—=CONTAINED IN BOOKS, WORKBOOKS; PERIODICALS, ETC.

-

~=INTEREST AND PERSONALITY INVENTORIES

~“~QUESTIONNAIRES OF WORK HABITS: INTERESTS, ACTIVITIES,
ASSOCIATES
~~LISTS OF SPECIFIC SKILLS




TRANSPARENCY 14B

5. CUMULATIVE RECORD FILES: OBTAIN PERTINENT INFORMATION -
T --HEALTH \ .
- f <
-~ ATTENDANCE ; \
--HOME BACKGROUND \ , - )
- S T N
6. INTERVIEWS: , )
-~ATTITUDES TOWARD READING o S e
B ~=TASTES AND INTERESTS IN READING
~-REVIEW MATERIAL o
) -
\
¥
k-
/ R
J
!
121
| .
137 . Y
- ¥




TRANSPARENCY 15

INTEREST INVENTORY RECORD

NAME

‘4"‘:‘|

WHAT DO YOU LIKE TO PLAY BEST OF ALL?

 WHAT OTHER GAMES DO _YOU LIKE? ] ool

WHAT DO YOU LIKE TO MAKE?
Do yvou HAVE PeTS? -—

~ WHAT THINGS DO YOU COLLECT? ’ -
WHAT ARE YOUR HOBBIES? | : . /

SUPPOSE YOU COULD HAVE ONE WISH WHICH MIGHT COME TRUE, WHAT WOULD
IT BE? _ o /

WHAT 1S YOUR FAVORITE TV PROGRAM? V ?15,;§f§,:
WHAT OTHERS DO YOU WATCH? 7 3 i
WHAT IS THE BEST BOOK YOU EVER READ? |

WHAT. OTHER BOOKS_HAVE YOU LIKED?

Do You HAVE ANY BOOKS OF YOUR OWN? How MANY? ' }
DoEs ANYONE READ TO YoUu? HoW OFTEN?

Do You GO TO THE.LIBRARY? — \
Y
- Do You READ cOMIC BOOKS? WHAT IS YOUR FAVORITE COMIC BOOK?

WHA™ MAGAZINES OR NEWSPAPERS DO YOU READ? ‘ ' ‘

WHAT KINDS OF BOOKS DO YOU LIKE BEST?
WHAT KIND OF WORK DO YOU WANT TO DO WHEN YOU FINISH scHooL? _ .
WHAT SCHOOL SUBJECT DO YOU LIKE BEST? ) : .

WHAT SCHOOL SUBJECT DO YOU LIKE LEAST?

A\
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TRANSPARENCY 16
GUIDES, TO FVALUATION STRATEGIES
THE EVALUATION SHOULD (BE):

1. CONTINUOUS RATHER THAN PERIODIC ‘

]

2. PART OF "INSTRUCTIONAL PROGRAM

w

-~

e e g

OBJECTIVE HAS BEEN ACHIEVED
4., USE BOTH FORMAL AND INFORMAL METHODS

5. USED FOR THE IMPROVEMENT OF PROGRAM AND
PROCEDURES

6. PLACE INCREASING EMPHASIS ON SELF-APPRAISAL
BY STUDENTS '

7. CARRIED ON BY A TEAM THAT INCLUDES:
--~ADMINISTRATORS
—  --READING CONSULTANTS AND OTHER SPECIALISTS
--TEACHERS B

==STUDENTS
==PARENTS

123
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~ APPROACHES TO READING THAT THE CHILD ".iY ENCOUNTER?

TRANSPARENCY 17

Do STANDARDIZED READING READINESS TESTS PREDICT
LATER READING ACHIEVEMENT?

Do MOST READINESS TESTS MEASURE THE SAME FACTORS?

Do THE SCORES ON SUBTESTS OF READINESS BATTIERIES

PROVIDE AN ACCURATE PROFILE OF STRENGTHS AND
WEAKNESSES?.

Do SCORES ON READINESS TESTS REFLECT DIFFERENT :
CAN TEACHER JUDGEMENT BE AS RELIABLE AS A STANDARD-

1ZED TEST FOR PREDICTING SUCCESS IN BEGINNING READ-
ING INSTRUCTION?

1o 124
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HINTS FOR ADMINIS'&"..\RJG READINESS TEST

I

1. Keer GROUP 0 BE TESTED SMALL. N
&
2, PERSON ADMINISTERING THE TEST SHOULD BE FAMILIAR TO _THE CHILDREN,

> < -
A
° N

PAEFERABLY THE ChiIlL'S OWe TFACHER, o

5. KCEP TESTING PERIODS SHORT. PLAN SEVERAL SHORT SITTINGS RATHER THAN ONE
LONG STTTIMG. . e

&, PoST A SIGli OUTSIDE THE DOOR TO AVOID INTERRUPTIONS. “

5. Fi mias MUCH [ IFORMATIGN, SUCH AS CHILD'S NAME, ON THE TEST BOC'KLET

Rl S

PRIOR TO TCSTIMC, ~

6. FOLLOW THE DIRECTIONS FOR ADMINISTERING THE TEST EXACTLY AS THEY ARE G IVEN
IN THE MANUAL . )

7. GIVE TEST DIRECTIONS IN A NATURAL SPEAKING VOICE.

8. STAY VITHIN THE SPECIFIED TIMC PERICDS. ‘

. Do NOT GIVE THC CHILDREN ADDITIOMAL ASSISTANCE MOT SPECIFIED IN i,i TEST
MANUAL .

10. CHECK 1HE COMFORT LEVEL OF TIE ROOM.

TRANSPARENCY 18
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TRANSPARENCY 19

<

Douc----D1D NOT REALIZE THAT HIS NAME BEGAN LTKE
>~ DANNY. AND DQG.

JANET-- KNEW BOTH THE NAME OF THE LETTER “D" AND
. * HE SOUND IT REPRESENTS. h

5

CHARLES-CAN READ SOME WORDS BY SIGHT, BUT COULD

. NOT ASSOCIATE “D" SOUND WITH THE LETTER
IID 14 .

[

u2 125




HOW TO ENCOURAGE ORAL
LANGUAGE ~ DEVELOPMENT

127

" ERIC ( 143




HOW TO  ENCOURAGE

EF_FECTIVE LISTENING




HOW TO ENCOURAGE
. DEVELOPMENT OF AUDITORY

s e T————

DISCRIMINATION SKILLS =




HOW TO  ENCOURAGE

DEVELOPMENT OF VISUAL

Dl SCRIMINATION SKILLS

/

@
2

TRANSPARENCY 23
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HOW TO ENCOURAGE DEVELOPMENT

OF VISUAL MOTOR SKILLS

TRANSPARENCY 24

147
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HOW TO ENCOURAGE DEVELOPMENT
| - ¢
OF . MOVEMENT SKILLS -

TRANSPARENCY 25

148"‘32
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"HOW TO  ENCOURAGE

SOUND/SYMBOL

RELATIONSH-IPS

TRANSPARENCY 26

132
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L. - -
HOW TO ENCOURAGE A POSITIVE.

SELF-CONCEPT,  GROUP
AWARENESS AND . SOCIAL SKILLS

TRANSPARENCY 27
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TEACHES THE CHILD TO FOLLOW DIRECTIONS

FOSTERS EYE-HAMD COORDINATIOM

pat g

DEVELOPS LAMGUAGE DEVELOPMENT
DEVELOPS MATH CONCEPTS

BUILDS PERCEPTUAL AWARENESS
ENCOURAGES INDEPENDENCE

BUILDS SELF CONFIDENCE

TRANSPARENCY 28
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TRANSPARENCY 29

!

BASAL READER APPROACH

STRENGTHS

HIGHLY STRUCTURED AND
SYSTEMATIC

" SEQUENTIAL ORDERING OF SKILLS

CONTINUITY OF SKILLS THROUGH
THE GRADES, K THROUGH 8 AND
ABOVE

. PROVIDES REPETITION OF WORDS
TO PROMOTE MASTERY

ABUNDANCE OF CARE AND
SUPPLEMENTARY MATERIALS

EXTENSIVE AND DETAILED

TEACHER'S MANUALS
-o®

152

VOCABULARY CONTROL MAY BECOME

MEAKNESSES
OFTEN USED AS THE ONLY .

READING PROGRAM IN THE
SCHOOL

DULL AND BORING AND LEND ITSELF
TO UNNATURAL LANGUAGE PATTERNS

LENDS ITSELF TO*l OCK-STEP,
THREE-GROUP, ROUND ROBIN |, N

INSTRUCTION

RACE, SEX, AND ETHNIC GROUPS
STEREOTYPED IN EARLY VERSIONS

LACK OF INDIVIDUALIZATION

DETAILED MANUALS LEAD TO
RIGID ADHERENCE AND CRAMP
CREATIVITY




~

TRANSPARENCY 30

JINDIVIDUALIZED APPROACH .

STRENGTHS WEAKNESSES .
SELF-MOTIVATING REQUIRES AN ABUNDANCE OF
SELF-SEEKING ——— BOOKS. ON @’VARIETY OF LEVELS

" SELF-PACING - AND TOPICS; A “INIMUM OF 20
SELF-SELECTING ’ 70 30° BOOKS PER PUPIL ESTI- -
7 MATED \ N
CHILD PROGRESSES AT OWN ‘ =
RATE ) | TEACHER MUST BE KNOWLEDGEABLE

. OF CHILDREN'S LITERATURE
REGULAR INDIVIDUAL PUPIL-

TEACHER CONFERENCES o TEACHER MUST BE ABLE TO TEST,
} | ANALYZE, AND PLAN PERSONALIZED
SMALL GROUPS FORMED AS NEEDED PROGRAMS FOR EACH STUDENT i
FOR SPECIFIC PURPOSES
PUTS HEAVY CLERICAL BURDEN

APPROXIMATES REAL WORLD ON TEACHERS |
SETTING; ENCOURAGES WIDE READING '

' DANGER OF INSUFFICIENT SKILL
COMPETITION AND COMPARISON  DEVELOPMENT
DIMINISHED '

o j

|
CORRELATES WELL WITH OTHER }
PROGRAMS

. 137
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t |
3 _STRENGTHS _WEAKNESSFS

|
i
}

SELF-PACING - f PROGRAMS MAY QUICKLY BECOME
MONOTONOUS

SERIES OF CAREFULLY PLANNED

STEPS; EACH STEP CONTRIBUTES PROGRAMS OFTEN NOT SUFFICIENTLY

TO EVENTUAL ACHIEVEMENT OF » CHALLENGING OR BROAD IN SCOPE
OVERALL OBJECTIVE '

MORE ABLE LEARNERS MAY BECOME

! PUPILS WORK INDEPENDENTLY BORED -
f' .
| , i
; [ EFFICIENT LEARNING; DESIGNED USES ONLY SHORT ANSWER/SHORT
L TO PROMOTE SUCCESSFULLPUPIL PARAGRAPH TYPE EXERCISES~

RESPONSES

. CORRECT RESPONSE OFTEN MADE
: COMPLETE SYSTEMS™AVAILABLE WITHOUT THOUGHT : ~

CLOSE ADHERENGE TO MANUAL . ©

. LEAVES LITTLE ROOM FOR
CREATIVITY




g TRANSPARENCY 32

THE FIVE KEY COMPONENTS OF

SUCCESSFUL. VOLUINTEER EFFORTS

1. RECRUITMENT e .

2, TRAINING VOLUNTEERS

2

3. EFFECTIVE USE OF VOLUNTEERS -
“TRAINING TEACHERS

}, OVERCOMING STAFF RELUCTANCE

5. OVERALL PROGRAM ORGANIZATION

’:"Q
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