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adult and continuing education, current trends and issuesyimpact on

" futufe (including nontraditional programs), alternative educational
oppaertunities for adults, and resulting future issues (including,
emphasis on avocational education, space-free and time-free learning,
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continuing. education 'is an optimistic cre and that there will be more
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The Educational-Resources Ynformation Center on Careér Education
(ERIC/CE) is one of sixteen clearinghouses in a nationwide infor-
mation system that is funded by the National Instipute of Education.
The scope of work for ERIC/CE incfhdes the fields(of adult-continuing,
"career, and vocational-technical education. One of the functions

of _the ‘Clearinghouse is to interpret the literature that - is related
to each of these fields. This paner on the future of adult.and con-
tinﬁing education should be ef particular interest to teachers,
counselors, and administrators who are involi§d~in plapnihg adult

and continuing education prqgraM§. . .

.

The proféssion is indebted to Stanley Grabowski; Boston University
for his schqlarshin in the orevaration of this paper. Recognition -
is ,also due ‘Alan Knox, University of Illinois for his critical re-
7view of the manuéqr;pt prior to its final revision and publication:
"*Allen B. Mbdre, Adult Education Specialist at the ERIC Clearing-
" house on Career Education, sunervised -the publicatiion's develop-
ment. Madelon Plaisted and Jo-Ann Cherry coqrdinated ,the nroduc-
tion of the paper for oublication. ! S
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Robert E. Taylor, /
Executive Director’ »
The Center for Vocatignal Education
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ABSTRACT =

Futurism for adult and continuing education in -the next ten years is
the focus of this information analysis paper intended for“adult
educators and researchers. The paper is based on (1) literature
practices in the field, (2) discussions with colleagues, (3) per-- .
sonal observationg and experiences, (4) participation in futures
conferences about adult and continuing educatlon and (5) results
of futures conferences 1nclud1ng the serl\es of '"futures meetings"
in different regions of the country conducted by ‘the Bational
Advisory Council on Adult Education during 1 6 and .1977. Topics
discussed include the following: The field of adult and continuing
education, current trends and issues/impactson future (including
nontraditional programs), alternative educational opportunities
for adults, and resulting future issues (including emphasis on
avocational education, space-free and time-free learning, linkages,
funding, legislation, mass media and technology and related‘issues).
The conclusion emphasizes that the future of adult and continuing
education is an ontimistic one and that there will be more demand
for adult educators, who will be more like brokers, planners,
counselors, developers, and..linkers than the traditional teachers
they have principally been in th¢ past. A synthesis of several

X reg10na1 "futures meetings" is appended.. (Ta) ’
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INTRODUCTION

h ’

mystic, the’ ¢rystal- “ball gazer, and the fortune teller.

kinds ‘of approaches try to predict’the future. ‘However,

future cannot be predicted but futures can,be 1nvgﬂted" (Gabpr,
1963, p. 207).

Tools OF forecasting attempt to dlscover what the future. may ue
like based-upon what we know about past 1nterrefat10nsh1ps W~ -
ever, even sophlstlcated topls have severe. llmltdglons and are

not totally: reIlable S

Y

. . ’

v Despite the powersof "these tools (forecasting), -we are
confronted with two major difficultjes. Thé first is
that our knowledge, our understanding of the past'is
rarely thorough or accurate enough te support the §¥§te—
ments dr laws of causal relationships, amorig socigl

events and behaviors. ‘But there is a second d1ff1culty,

more crucial in studying the £uture: it is that, in

* some 1mportan€ sens€s, the future does not yet exist.

the future of human affalrs is‘not subject® to the pre—

dictive methods emplbyed quite reliably in the natural

sciences (Ziegler, 1970, pp. 14-15). - ¢

N

ThlS paper is a straightforward look at where. the field df adult
and continuing education is now and where 1t‘m1ght"be headlng
during the next ten years. What is reported is based on, various

_ sourges: . s




literature|practices in the figld,

discussions with colleagues,

personal observations and experiences, , .
participation in futures conferences:'about adult continuing edu-
cation, anc : 2 ' ' : )

Meetings" in different regions of .the country conducted by the
National Advisory €ouncil on Adult Education during 1976 and
continuing in 1977.* ] L .o ~

THE FJELD OF ADULT
AND_CONTINUING
EDUCATION .t
i \
Supposedly, -eurs is a learning society. It is not surprising that
such a society would generate the "learning force,” a concept first
developed by Bertram Gross, who defined it as the ''total number of
people devéloping their capacities through systematic education;

organized efforts to impart knowledge through instruction" {(Cohen,
1967, p. 83).- . S ‘

¢

The learning force includes everyaone who participates in educational.
activities, béth in the core--the sequential education ladder’ pro-
gressing from kindergarten through university degrees--and in ‘the
periphery--the educational activifies outside the~traditional sys-
tem.’ .

- ) :
M Ve

core has been the focus, his orically, of our educational sys-
tem. I$suing c}edentials--certiéicates, diplomas, and degrees--
has given power to educational institutions, power which. has in- L
créased as people identified education with activities represented
in the core. The core has served as the central supplier of per- -

. sonnel for the economic system~(Moses, 1970); consequently financial
resources were more readily availabie to the core. - .

-~

-
-

&

- *Several regional,meetings are still to be held at the time of this
writing. Later during 1977, the National Advisory Council on Adult
Education (NACAE) will hold a synthesizing meeting to put together
and refine the results of the regional meetings. I wish to acknowl-
edge the generous sharing of the preliminary results of some of
the regional meetings by Dr. Gary Eyre and Dr. C%rlene Tdrman of
NACAE. A full report of the futures meetings will be prepared by
NACAE later in 1977. Appendix A lists some highlights pertinent .

3 to this papef, culled from the results supplded by NACAE. -

results of futures conferences, including the series of '"Futures:’,

that is, where learning is aided by teaching and there a;e“fgrmg?%;fg .

! -
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Not so with the peribhery Th'e periphery has always suffered by ' .t
neglect,\lt received ”surplus” funds,. if any, and when the economy ’ ‘
became denressed funds were withdrawn first from the’ perlphery .

-Yet “the perlphery embraces a w1de var1ety of activities:

i A
7'€‘,They include educatlonal activities carrled.on in all
\ plates where adults -are employed--agriculture, private -
business and industry, the military and civilian govern-
ent at all levels; the entire,potpourri ,of prograims
carried on be{ze vast number of private associations;
natiohal welfare organizations, profeSsional training
'societies, dnd‘specialized programs for adults carried -
. on’in regular education institutdons. They include the . . b
+ new "educational system' sof manpower activities carried

on by government at all levels, primarily through “the :
" subsidization by the federal governmént They also in-
< clude pro s conducted by '"'proprietary" and corre-
'spond;acegﬁi 1s, and programs of organized instruc-
tion through*educatlonal felevision. - . . .
'The major criferia for 1nc1US1on is. that these activi- ’ . - )

tles 1nvolve part1c1pat10n in learning activities
thirough an- organ1zed structured ledrning situation.
‘Excluded aTe those "educational"” activities such as . s
VLSltS t0 museums, 11brarlgs, and botanical gardens;
part1c1pat10n ‘in p011t1ca1 campaigns and ;e11g1ous ser-
vices; attendance at various forms, of cultural enterta1n- . S

.~ ment and learping through the instruction of a private - \

N tutor (Moses, 1970, p. 17) . . )

%he d15t1nct10n between the core and the periphery serves to high- . )

light the social, ‘ecanomic, and polltlcal dimensions &% education,

The ”system” has evolved as a p011t1ca1 éutgrowth of social and \ S

economic needs. The séhools from grade one through college and Lo :

professional school, have been geared to the marketplace, whereas '

traditiqnal adugt edycation, in the past,. vas focused beyond that.

Today, the, field "5f adult and continuing ej::atlon includes some -

of the core and the_periphery, as well as all the other educational . N

activities besides these, such as self-instruction, visits.to 1i-

braries and museums, anggattendanccgat cultural events. s

-

[t
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2.
- 3.. education for social and civic competences, and
4.

2

. . B

\ . . A ..
Liveright (1968) aptly summed up adult education when he categorized g

it inte four’ areas: .
1. #veducation for occupational, vocational, and professidngi com-
petence, N N

education for pefsonalﬁor family comﬁetencé&

education for self-realizations (p. 4). . RS o
He did}not distinguish the methds ‘or techniques used.

’ -

Now this.distinction applies in a-different way. The relationship
between education and work is undergoing a change: . .
i 14
We are, I think, at a point of confl ence in time of extra- .
ordinary forces of technological, egonomic, social, and

‘pojdtical change, with the consequgnce that the relation- e

sHip between education and work is/undergoing such re-
visions that attention to.1t by .apd within the tradi-

+ tional in;fitutions»alohe will prove.no longer adequate
(Wirtz, 1976, p. 1). g ‘

» In an attempt to define the field,, many Tagels have been introduced,
each with a’ new dimension, but ngﬁe really satisfying or accepta- -
ble to everyone. In addition to’adult education and continuing
education, labels used,inq}uﬁejfbntinuous learning, discontinuous .
.education, recurrent education/ l'edycation permanente, career eédu-
cation, and lifelong learning, " ' )

t
N

It is the last label; lifel'ng learngnﬁ, that is receiving the most
atpention_at the moment. o be sure, .there is no agreeﬁenf on defi-

“nition of lifelong learn'lé. Perhaps-a composite may give us a sense
of what it entails.” Such a composite defipition might read this .
way: Lifelong learning®is a process covering the entire life span .
of an individual, unjfying all ,stages @f education, both formal )
and informalj and jscluding all patterns of learning, planned as - '
well as incidental. g . . _— ’

A -
‘ .

Admittgdly, "this is’ a broad definition, but it does capture the
truesflavdr of lifelong learning. Etymologically, it cannot be
"limited to learning by  adults,” but.must include learning by chil-

dren. It does not make sense to separate the two; eacthust be . _ -

seer/in the contgxt of each other and the, whole.

¢
s
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ome part of the cgre.” The most convincing ev1dence for this is

n th& trend toward what some have labeled "compulsory adult edu—
cation." o

-

2
[N - .

Adults are berng forced to return to.educational programs,’ often .
-under institutional sponsorship, by.job pressures, need for, ad- .
" vancement, or legislation., One adult educatar has catalogued a

partial list of groups already sybject to compulsory adult edu-,
cation: -
- - v -
Traff1CsoffendeTs and Judges parents of delinquents
and_ public school teachers, illiterates on welfare;
nurses; pharmagists;” physicians; optometrlsts nursing
, home administrators; firemen; polrcemen, dentlsts, . ]
) psychiatrists; dieticians; pod1atr1sts, preachers, . s -
veterinarians; many municipal, state, provincial, and //
federal civil servants; employees of all types pres-
sured into ‘taking courses, classes, or joining sensi- . )
t1v1ty training or, organlzatlonal -devetopment groups;
and, of course, the military, where most, if not all,
adult educatlon is compulsory (0h11ger 1974, p. 2).
Cont1nu1ng education in. the professlons is not .new; dedlcated pPTO--
fessionals have always felt a#aesponsibility*to stay abreast of -~
their fields. The new wrinkle is that increasingly more sgates are
legislating continuing education requirements for some professions. -
~For example, in California, public accoun;ants must complete 80
period to retain their

L]

“hours of continuing study in any twggy@ﬁr
/ licenses; in Massachusetts, mursing home adm1n1strators must com-

plete 30°‘hours-of %%nfinulq%keducatlon to retain their licenses; - &

California and New‘York veq jre formal continuing education courses

for retention of licenses by nurseg; in Minnesota, the Supreme -

Court ordered the state's lawyers o continue their education

through formal study. These are onlY beﬁinnlngs and'will undoubtedly
¢ followed by similar:laws for other professional groups 4

There are some clear trends among university continuing -education

programs. The following are five of the maJor developments and .
(trends: . : !
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1., Colleges and un1ver51t1eg are increasingly 1nvolved in efforts,
.to qurade the qua11ty of, profe551onal pract1ce in the com- ’
‘munity. . F

\ ~ a, N , -
. - . * > * . It
. *

2. They have grow&pg concern for 1ntegtat1ng‘profess1onal tech—
nical and other specialized fnowledges and talents relevant to
a g1ven professional task or f1eld )

3., They demonstrate enlarged concern for the broader soc1a1 and .
commun1ty respons1b111ty of the profess1ons

-~

Qe
" L

4. Although. this development is still an embtyonic stage; h1gher

edycational institutions are attempt1ng to systematize ‘the
- programm1ng and credentialling of profeSsional continuing edu- .

catien in terms ‘of order, sequence and cont1nu1ty

. . - " A

5. Increas1ngly prodictive cross- fert1llzat1on is occurring-‘in
continuing education for the profbss1ons between profeSS1ona1 )
schools and professionals gnd-specialists in.the processes and
methodolog1es of teach1ng and learn1hg (Ellery, 1970,'p 38).

he .

Cont1nu1ng educat1on for the profess1ons and other forms of compul-,
sory adult education account for only a portion of adult enroll-
ments at postsecondary educational institutions. Adults in general
,have a stead11y mount1ng interest 1n college ediéation.

.
.
. . ' .
b

{ .

_ The number of adults in postsecondary educat1onal 1nst1tut1ons is -

Tising. A-1972 survey by the Co ission on Nontrad1t1ona1 Stud1es

'1nd1cated that, nat1onakhu 75 -perceift of the' adult populat1on

(18 60 years of age) would.like to’be learners,
were attending already. . .

and about one- th1rd

~ N

years of age.

+ The average age of enrollees at the nat1on s. comminit

colleges has risen to 28.

With the' increased median age of the U.S.

, 9 . . T . b ‘-;
Twice as many adults over age 25 are enrolled as, those from 18 to !4 .

o

ES
-

population, the populdtion will consist primarily of oldef adults.

In 1970, the median age was 28; by 1981 it will pass 30 (Newsweek,

February 28, 1977)7 As moxe women turn from homemaking role§ .
.- careers,

the postsecondary enrol
Post- World War 11 bab1es have jug

igents will Swell, even though~the

about peaked in the collége*‘

ranks.

~

. -y

- . - - . 4

'Adult.or cont1nu1ng education, whrch used to be .the step-
¢hild of academie’ l1fe, has become the new growth sector
. in colleges and universities. R 2L - "
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_colleges and universities.

Admissions directors know the declining birth Tate is
drastically shrinking the number of 18 'to 22 year olds
\ who will be available to fill dormitories and classrooms
/ in the decades ahéad. So they are .pursuing and wooing
" adults and with advertisements that promise better jobs,
b}gger pay and happiness (McCain, 1976, p. 12).

S & . N . . - *
NONTRADITIONAL , ‘ ' )
PROGRAMS . : : : .

One of the most dramatic anhd exciting changes in postsecondary
edugation-has been the expansion of external degree programs $ince -
the 1960s. - These programs follow-no set pattern, but are flexible -
with regard to admissions_criteria, study settings (Such as inde-
pendent study, private, tutorials,.field work, on-the-jo training,
and Tregular classrooms), time schedules, self-directed study pro-
grams, the amount of credit given for life experiences, and the’ )
approach to individualized counseling. ) N A
Many colieges and universities are grantiﬁé college credits for non-
traditional learning, pwimarily through (1) course evaluation, (2)
sténdagdized tests, and (3). individual assessment for life+experi-
ence learning. ) '
The last decade brought about-a new challenge and competition to .
"Corporate education,' sponsored by -
business ang industry, has entered the college degree field. In-
dustrial leaders have¥§§§rted corporate schools because of dis-
satisfaction with the kind of training colleges and universities
have been providing scientists and engineer$ and for technological
For example: .

Three of the largest coyporations in America--Inter-

national Business Machines (IBM), General Electric .

(GE)% and American Telephone §& Telegraph (AT&T)--now

offer bachelor's degrees. - The Arthur D. Little firm
’~ has received authorization from the state of Massa-

chusetts to-give an MBA in management. In addition,

marly other corporations offer courses “Which have been .

given credit recommendations by the Office. of Educa- :

tion's Credit Project on Noncollegiate Sponsored Or- i |

ganizations. This project, a joint effort of the o,
¢ American Council on Education and the New York State

Board of Regents, is working toward establishing a

. nationwide, continuing system to facilitate the
granting d?,gredit for- training programs offered by

)
. gt e ™ . . \

.
{ -
.o 4
:
i

7

13 .
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' noncollegiate sponsors: Some of thg~37'organizations
f for which credit recommendations have been compléted -
_are the American Institute of .Banking, the Drug Abuse .
Control Commission of the State of New York, Eastman - s
<7 Kodak, the Federal Aviation Administration, General
Motors, the Life Office N@nagement, the Marine Mid- . .
land Bank, the Nassau County, New York City, and New -’
York State Police Departments, the New York State
Department of Civil Sérvice, the U.S. Department of
Agriculture Graduate School, the U.S. Internal Reve-
. nue Service, and ‘the Xerox.Corporation (Woods, 1976,.
b P 2‘7)° N '; ) ®

The continued success of nontraditional degree programs for adults
will continue unabated. The convenience of such programs is
attractive to many adults who otherwise could not pursue educa- ’
tion for a degree and the competition among colleges and universi-
ties for-scarce dollars will encourage additional experiments in*
' external degree and adult continuing education program arrange-
ments.

.

ALTERNATIVE EDUCATIONAL OPPOI'%TUNH’IES FOR ADULTS

. 7 -
[ -+ . .

y - Exactly how many adults are involved in continuing education is un-
* certain. Theefigures range from a conservative 25 million to a
generous 60 million, depending on who is counting and for what pur-
pose. At best, it can be said that a large proportion of adults
are, indeed, participating in some form of contibuing education’
each year. = - )
v ‘ o . '-‘ . (o
One thing is certain as demonstrated by surveys and verified by ob- ¢
servation: . ) .

in spite of the extensive number of programs available ,
. for adults, there are large numbers of adults who are )

oy .

e very wéll reached by the present adult educafiqn ¢ : .

efforts--generally these are less educated, lower income,
older, often unemployed, and disproportipmately from .
minority groups (Kurland, 1974, p. 6). i -
. 7 - ’
" The STatistics reporting &ducatiohal levels as measured by number
s  of years of schooling, are shocking. For example:

.

» "
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~3

, .
{ . :> According to the 1970 census of the New York State popu-
lation twenty-five years and older, 47 percent or nearly’
five million persons had less than high school comple-
tion. Of these, nearly 250,000 had no schooling.- While
many of these people are.older, jnder present secondary -
school holding rates, approx1mate1y two million people
. will Aeach 25 years of age in the next 25 years without
having completed high-school. Added to this wilT be
.whatever migrants come into the state w1th “1éss than
high school completion.... Nothing that we have seen' to
o date suggests that there will be significant redlction
' in the number of.individuals with less.than adequate
- ' levels of schooling without considerable greater efforts -
tfhan now under way. Yet in the next 25 years low levels
of educational attainment will be an even greater per-
-1 .sonal, economic and social disability than in the past
(Kurland; 1974, p. 6).

Ttere aTe some people who would like to see schooling extended ™
for everyone. They would go so far as to insist that every per-
' spn in this cdountry attain a certain level of 11teracy, even 1f : .
. tﬁls means forcing adults to do so by legislation. While these -
crusaders are small in number, they reflect an undercurrent of
thought which equates education and learning with schooling. oL
¢
Peter Drucker has addressed thls issue and p01nted out thdt over-
extended schoollng and’ cont1nu1ng education are in opp051t10n

N . .- If educators give any thought to the question, they.
. assume we should have both overextended schoollng and. .
\\\\\\ continuing education. But, the two are actually in ¢

opposition. Extended schooling assumes that ‘we will

cram more and ‘more into the preparation for life and

for work: Continuing education assumes that school

becomes integrated with life. Extended schooling :

‘ still assumes that one can only learn before one be-
‘ comes an adult. Continuing éducation assumes that
one learns certain things best as an adult. Above

all, ‘extended schoollng believes that the longer we

. . . keep the young away from work and "tife, the more they .
. will have learned. Cantinuing educatlon assumes, on. =,
- the contrary, that the more exDerlence in-life and S
o ! work people have, the more eager they will be to '

_learn and the more capable they. will be of learning.
(Drucker, 1969, p’ 323).

W . 14

30

© ]




..

~ Supporting.this view, Birenbaum says that

Cdntlnulng education is not a viable concept, if it . ‘( > -
is held to mean that there §s a time in human 11fe .
for education, and then a quite different..time in
/ which it oug t to be "continued.'" Giveh what we-
. know now, such a concept no longer adheres to when Py
/ and how humans leafn (Birenbaum, ‘1970, p._43). © . .

.

. * ~
The critics of overextended schooling are concerned that educatlon
. . is becoming, if indeed it is not already, a "handmaiden of the .
- economic machine and a critical component of economic development' ’
_(Zlegler, 1970, p. 15). Also concerned are those who look upon .
lifelong learning yith suspicion.  Of course, in theory, "lifelong . !
Jrlearnlng does not necessarily mean lifelong schooling. In prac-
tice, however, it probably translates to schools for everyone all
the time" (Gueulepte*—$§76 p- 48). ‘

3

What must be emphasized is the availability of learning opportuni-
ties for adults with many options, because adults have different v
needs, different backgrounds, prefer different learnlng styles, .
are at different stages of development and .readiness to learn, and . )
vary in their tolerance for formal instruction. "There must be
options and”alfernatives\énd, along with this, acceptance of the
fact 2hat most_adults are capable of and will make the decisions
' as to which alternatives are best'for them" (Kurland, 1974,2p. 4).
Stephen K. Bailey, Vice President, for Governmental Relations of
the American Council of Education, in the belief that "options 1n
e?ucatlon will produce educatlve options," suggested that:. ;

. Education and QPthﬂS may well be the touchstone of the
" ) *  future. I place education first, because uneducated |
: _grabs at options is one‘manlfestatlon of our current . . |
malaise. Education at its best results in a sophis- |
. o ticated understanding of the unhappy consequences of |
selecting options lightly, " selecting.mates 11ghtry, :
selecting jobs' lightly, selecting occupational and . |
matetialistic halters lightly, selectlng avocation |,
lightly, Education at its best is the creation of
high standards for-oneself and for society. It - )
challenges. people-to aspire to those activities, skills, i '
' dlsc1p11nes, and behaviors that bring lasting-rewards--
rewards in terms of ego satisfaction, rewards in terms .
of social amelioration dnd equity, rewards 1n terms of . .
what Maslow has called 'self-actualization.' (Bailey, .
1974, p. 13) . _ s

«
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.Meeting\creatiVe needs through arts and crafts, providing oppor-

. adult educators must be concerned about how to provide the most "

. ever before. An .ever-shrinking work week, earlier retirement

" dictate need for educational programs not directed toward work.

“ : | "11“' ’ {"

v «

ESULTING FUTURE ISSUES- -+ *

In kl

During the next ten years, much of adult and continuing education
wild be a continuation, expansion, and adaptation of current
trends. °“Adult and continuing education programs now.¥n existence ¢
are méeting needs--needs that will exist for a long time to come. '

tunities for the constructive use of.leisure time, preparing in-
dividuals for retirement, and arranging programs for career and
professional continuing education are among the perennial func- v
tions of-adults and continuing education. Methods, and techniques
used to-meet these needs in the next ten years may® change con-
siderably. The modes of delivery will have to be accommédafed to

the changing life styles and demands of the times. Comsequently,

effective fieans of learning.

In addition to these ongoing adult and continuing education pro-
grams, entirely new ones will bg developed to meet demands. - Al-
ready there are signs of new issues which will confront adult.
educators--vouchers, entitlement, and factory sabbaticals for

educational purp0ses. . -

In the following sections, many issues of future importance are
discussed im light of both current continuations and ‘new develop-

nts. <
me\ |

EMPHASIS ON N o
AVOCATIONAL 1 S L ] '

EDUCATION § , o >

N

A

| e
If anything is certain about the next decade, it is that increasing -
numbers of American adults will have more time free from.work than

(in some businessed and industries, it is already. in the low fifties), -
and larger numbers of older adults in their seventies and eighties

~— e —

We must "recognize that the Postservice Society of 1984 may be a
leisure society and define the social and political impblications
inherent in living in such a world" (Purcell, 1974, p. 16).

The past decade saw a surge in adult education courses, mostly in
the skill areas. An examination of adult education catalogues of
recent years shows that 'how-to" offerings--whether for acquisi-
tion of occupation skills or for 'self-ful fillment--predominate.
If many people think of adult education in terms of "arts and )
crafts' it is because these are such popular programs. ’ ‘ . »

' .17
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There will be a continuing ihcreaéeLin the demand for . -
adult education, with the emphasis on practical skills
and crafts rather th%n abstract kn %ledge Says Vin-
cent Ficcaglia, an economist at th% Cambridge-based ’
Arthur D. Little think tank: 'What Is changing is the
type of learning people want. It's much less formal:
they don't want or they already have a liberal.arts
degree. What they do want is to acquire skills to

*, satisfy their own creative urges or help them survive--

. _‘plant growing and plumbing, for instance" (Time,

February 28, 1977). ¢

SPACE-FREE, TIME-FREE (

/&LEARNING ) ) ' ’

\\cont1nu1ng education programs guring dayﬁlme hpurs, on weekends, *

Not long ago, almost all adult educat10n\act1v1t1es were held_at
night. The rationale was that adults were occlipied during the
day, eqther at home or working outside the home. The Women's
Liberation Movement and a change in lifestyles gererally have
altered the pattern ofiadult education. \Adults attend adult and

és well as at night. | '

The older populatlon prefers daytlme activities, espec1ally be-
tween ten in the morning and twe in the afternoon, when public
transportation is®most .accessible withoutl overcrowding. Many

- inner-city people do not leaye “their Shomes or apartmerits at

night for any reason. . . ‘

Among ta%.time‘and,space options adults need for learning are
these: entry at any age, ahd no time or |space boundaries.
Adults need the ''use of schools and other educational facilities
after hours, and around the clock, and around the calendar"

-(Cooper, 1977, p. 139). Adults must havelopportun1t1es to enter’

educational programs at their convenience. Some institutions al-
ready have 1n1t1ated progranms, al lowing adults to enter even a de-
gree program on any day of thelr choosing ‘

L4

In line with availability of enterlng prolramsiat any time of the
year is. the provision for adults to begin formal studies any time
in their lives. WAlready many more adults in-midlife are pursuing
degree programs4 particularly in riontraditional] programs offering
versatility in scheduling and off-campus study
1

1
But, more important, learning lacations for adults are taking dif-

"f%rent,formsn For éxample, mini centers. are being placed in de--

N
»

partment stores, churches, store-fronts, apartment complexes,
' .

¢
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- Adult and cofitinuing educatien will be forced to rely on such a
_compatible arrangement to provide adequate data bases, patrticu- -

Third World restaurants, coffee houses, Y's, and‘frgternal lodges . ’
(Blakely, 1975; Katz and Muraskin, 1976; Muraskin, 1976). . - "

Libraries and museums will become more service-oriented with re- ° .

gard. to adults, providing the kind of resources, informatton, e
and advice needed to pursue learning apart from formal institu-

tional programming. Libraries will become ever more involved in . ~
sophisticated guidance and cotunseling of adult learners, inclu- .
ding the use of computers to meet the educational inquiries of
individuals: Much can be expected in this regard from the Infor-
mation Centers provided for in the Educational Amendments of

1976 (P.L. 94-482). ' , . w
Libraries or similar resource centers will expand the amount and

range of services available to adults who want to direet their

own learning. Several studies have indicated that most adults )
are deeply involved in self-directed learning (Tough, 1971;
Johns, 1963; Denys,'1973; McCatty, 1973; Fair, 1973; Coolican,
1974; Peters § Gordon, 1974; Hiemstra, 1975). The average
adult spends an average of 700 ‘to 800 hours each year in self-,
directed learning (Tough, 1971). Even older adults, who nor-
mally sgend little time, if at all, in-formal courses, spend
about 324 hours each year in self-directed learning projects
(Hiemstra, -19%5) . .

.

-

To facilitate adults' pursuit of self-directed learning projects,
resource centers will provide a‘wider range ‘of resources, such as R
programmed instruction material$, videotape courses, comput- . ;

erized programs, and ready accessibility to data banks of edu-

cational materials. - ' : g

LINKAGES " . , -

3

All indicators point toward various linkagé arrangements to ex-

pedite learning opportunities for adults. The knowledge and

information explosion, coupled with computers, has spawned several

4nformation storage, retrieval, and dissemination systems; out-

standing ‘among these is the ERIC syétem. The various information ) -
systems,' such as ERIC, MEDLARS, NTIS and ‘computerized job banks

of the w ‘Department of Labor, will be interfaced and made
compati®¥e so that searching will be easier and more efﬁjcienf. :

larly for continuing education in theoprofessions, educational

*‘counseling, and job training match-ups.
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L1nkages between the public and private sectors will be increased.
- "Fhé 11nkages will be forged both through comprehensive content™

orientations, thereby providing greater flex1b111ty through which*
adult learners can obtain the precise kind of learning they may
require, and through new, imaginative, collaborative funding
efforts. Other linkages will provide more extensive minority
compensatory education, remedial education, community education,,
and similar creative 11nkages

Linkages would be forged between and among all seg- T -
ments of nonformal education--churches, associations,

business and all the current drganized nonformal edu-

cation activities outside the home. Creative links®

between formal and nonformal systems would be made so

that any individual would have access to formal and non-

formal education based on need rather than location or

personal finances (Blakely, 1975, -p. 45).

Such linkages will be evident at different levels--national,
regional, and local. Some serious efforts have been made on-

an internatiohal level through UNESCO. At national and régional
levels, linkages will enter primarily upon policy and procedure
issues and encompa551ng mutual efforts in areas such as sharing
resources for research and publlcatlons. L.

Local directors of adult education willl increasi gly
draw upon thé/serv1ces of several different agencies
to offer a "package deal" to individuals. For ex-
ample, courses in bookkeeping, typewriting, etc., at
an adult basic learning center might be combined with N
the free counseling and testing done by the Division-

of Employment Security (Towey, 1977 p. 1). ;e

Linkages between and among informal education segments'will accom-
pany .other community-related movements, The,coaleScence‘of com-"
nunity groups, organlzatlons agencies, and public officials
rallying around ecological, enérgy, hudgetary, and'social issues
will result in closer ties of cooperation in education. .

@
0

The linkages already prevalent among community colleges, four- | .
year colleges, and universities with community-based programs

(such as the school desegregation court-ordered phases in Boston)
will necessarily expand into multtifaceted programs. Institutions

of higher education have become fattuned to,their relevant roles N
in community. involvement so that -this dimension now stands along- .,
side the traditional functlons and purposes of a university,

namely these of expanding knowledge through research and trans-
miiting knowledge through teaching

3

* Ky . -
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One area of linkage that has received serious consideration only i
recent years, but that demands more attention, is industry:
We will need to better link éur efforts with industry.
We seem to know how to tie in with the elite profes-
sipns. Perhaps the reasons why this happens*mféht
help us chart fresh approaches to the industridl world.
Industry has awakened to the manner in witich employees
now seek more satisfaction from their jobs. It also is
expldring why workers want to be party to the Tesponsi-
bility for conducting the produltion vrocess. Industry's
search leads straighff to edugators, even iptd providing .
.education itself; and} since altering work angd nonwork
rolesonor@ally requifes financial and.emotional support,
educatorsinéed at ldast the sympathy, if not the direct
backing, of industry (Miller, 1977, p. 9).

4

4
o

4

FUNDING ‘

.Adult and continuing education--because it has been, for the most
part, in the periphery--has been neglected, #% not discriminated
against, when it comes to funding. In nonformal programs, adult
éducation has operated on shoestrimg budgets ahd relied heavily -

‘ ugon volunteers. Adult programs operating. with' the 'support of
public tax money have always felt the pinch in™ two ways: they .
received last consideration iT the preparation of municipal, - 4 -
county, state, and federal-budgets, and they were the first to be
cut back or eliminated in economic Trecessions or crises. In col-

_ leges and universities, continuing education haé traditiohally
. :Affggzi\éelf-sapporting as a condition for its existenee; in recent }
days, it has had_to réalize Substantial profits in order to pay
< for other losing Wrograms in the:institutions. Rarely has con-
tinuing education been able to use its "Profits' as seed money to
experiment’with new program$ or new approaches. ’
v ) \

"The pictdre will change Hfastically as the national consciousness
gives adult and continuing education more attention. A national
policy committing this, nation to adult education--and with the
policy increased foney--may become g re lity if phe,suggestions
made at the futures meetings bear f@uit. Those suiggestions in--
cluded the following: ' oL

-

®Block grants to states with minimum percentages for svecified 9
catggories. Coe ) -

-~ »

®Block grants for lifelong léarning.

N . .
\ . .. ’. .
. .

Ty :
-15-21




. LEGISLATION

wa#~cation.
adult education fundy. -

_; ®Vouchers and entitl

-
®Weighted formulas f
,aid) -« .

&

®Tax and education f
negative tax vouche

. ®Categorical aid for

~

, -
L] ) .
ements.’

leave, and federal

‘The funding issue wil

sures. Surprisingly,

-

/
oF ec1al;%?oblems

-

< .~

A

-
o

L1

- necessarjily require new legislative mea-
there is a great deal’of legislation under

Adult Basic Educdtion/GED.

(rural or‘gfban impact

unding,, such @ income tax refunds or rebates,
Ts, student f1nanc1al aid, GI Bill for life-
long learning, stlpenés for part- time studeﬁts

-

-

-
.

various titles that p rtains.yirectly or indirectly «to adult edu-

Eleven U.S.

New legislation must pfoQide for the folléwing:

t -
5
o4

epartménts and agencies.now have fifty-three

o

.

research, and demongtration .at all leVelsh restructuring of adult _
education delivery gystems, and expansion of -adult-education'
sppport of-volunteers. ' #

through training™an

MASS MEDIA AND{
TECHNOLQGY

[

.

-

A

. ’

O

If adult and contimuing éducafﬁah is to meet the needs of largé¥
numbers of adults acCordlng to their convenience and preference,.

paid educational
inceme tax check-off for adult education. -

staff development,

more exten51ve use of mass me

- have £o be Jimplemanted. Co

"publi¢c television, radio;

j%z and educational technol8gy Mgll
cial- television, cable television,

§nd\new§pégerb will be used more for

educational purposes within the next generation. . |

- .
.

v )
RS Il \

- ' “‘Perhaps the most use will be mdde ‘of public teleV151on, cable tele—

Al

- . .
“with audlotapif and T
Not only will individuals have.an opport\pity to Dlan and selec;
their own .learning in‘gzrost any field by weans of V1deotaaes,/
but educational instit¥tions will use them to provide less , |
' - ‘ . N Yy / :
* v, T, . t A Lo 14 . /‘q

s \
A

vision, and home videoplayers.

_Videotapes and videodiscs will |

ing about a media revolution in education. .
marketlng of v1deotane and videodisc attachments at reasonable |

prices will make avallablg educationat packages through public \

libraries as well dB*dt

- N6 22

ount denartment stores,

Mass product10n~a d

competlng
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Numerous technological delivery systems are already Eerfeéted,

T L4
L .

expensive and mogg/éeadily available programs to more éHult§}
Popularization of educatiomal,videotapes and videodiscs will ih-
crease demand for programmed instruction packages. - Even computer- -~
assisfed instructional programs will become more popular with )
adults. . ' 2

. ~ - - T e

.

awaiting mass production and‘gdapfétion for educational purposes.
The telephone gives access to various educational programs hooked
into computers and other informational data banks. By dialing
the telephone, a person at home will be able to obtain instant ™
information from systems such as ERIC to ask for a videotape to
bé played on the viewer's home television set and, by pressing a }
button, obtain a printout of anything-displayed on it. , ;3"
vVinrdually every home will have the capacity'fo become an indivi-
dualized family learning center. A learning resource center in
the home or ‘office could combine: c '
. 4;. ; . i - o
" Stereo- speakers; storage for journals and books; AW
.+ cassette recorder and tap% storage; TV monitor; x-Fay
viéw box; video cassette recorder: projector screen;
pull-out drawer for 35 mm slide projector; pull-out
writing surfaces; lighted’ tray for viewing %pd sorting
_slides and transparencies; storage for: films, slides,
tapes, books, etc.; and pull-out controls for, turn-
table or stereo systems (Simpson, 1976,_3. 4). ) y

L4
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RELATED ISSUES ;

’ A e .
.

P —

An issue which adult and-eon%inuing‘%ducators will have to résolve

within the next few years is that of the Continuing Education Unit

(CEU). The CEu has gained in popularity and acceptance during

the past ten‘yeaTs, but still fails to command the respectability -

it needs to survive. The present practice of.awarding/one CEU

for &very ten clock hours of continui’g*edUcation has ‘been , -

opposed by those*concerned with evaluation. Without any evalua- o .

tion, assesSment, or testing of participants, learning, opponents

say that CEUs are worthless. — =« L . .
S /1

The real dilemma occurs when educators try to work out g formula

for translating CEUs into academic eredits., Urtimately;, the two

concerns are the worth of the CEU.and the economic factor for edu-

cational institutions.accepting them for credit.” Many individuals |

“as well as some organizations oppose recasting CEUs for credit.

. f

~
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‘4§f‘&A related issue is .credit for life experience. There is no uni- ’
, formity.in how 1nst1tut10ns assess li¥e experiences for credlt
; or how many credits they award. Tighter budgets and a scramble for -
_new.students will dictate wider granting of credit for life ex- N
. perience by colleges and universities, especially after-accen®dnce =~ 7,
of guidelines now being.drawn up by the Council for the Advante-
ment of Experiential Learning, formally known ‘as ,the Cooperative
s Assessment of Experlentlal Learnlng (CAEL)..
’ » &, -
The most recent gfowth nhenomenon in adult and continuing educa- ' .
tion--short residential’ programs--promises to stay and spread L7
¥ ) through the next decade. .

. A -

- ”

Although they are classified by“a variety of names,’in-
o~ cluding "educational vacations,'" "wegkend colleges,"
- "seminars," "conferences," ”1nst1tutes " ”workshops ", .
""learr-ins," ''minicourses, " and "clinics," to name some
of the more popular terms, these brief educational :
happenings are the most €xciting and rewarding aspects
- of an accelerdting trend in continuing adult educatfon’
. {Cross, 1976, p. 4).
%
. These short-residential programs vary from two days to a few '
- wéeks duration-in a residential setting, away from the everyday
location. Many of these programs are held at attractive, secluded
locations, affording the participafits concentration and relaxation.
Many believe that the liyving together removes some educational - s
barriers for adults. - .- . .
» . . . .
Short residential programs are sponsored by various institutions . '
and agencies including wniversitigs, businesses, industry, churches,
private organizations, and géve)ﬁﬁght. The participants study al-
most every conceivable subjéct™> yhe cost of a short residential -_ -
program is greater than taking a similar course at a regular-in-
- stitution on a ¢ommuting basis, ‘since the cost 05132;/§hort resi- ’

r

dential program includes both tuition and’the cos living
accommodations’. . -
[N J LI | .
;

Programs for women will continue to proliferate as adult educa-
tors become more responsive to the educatiopal needs of adult ,
women. More women are turning to education to prepare for new ) N
careers or to re-enter the 1dbor market after raising families. i}
Social programs to help women obtain the direction they need will

‘continue into the next decade, when they will plateau. - By the ) '
mid-1980s., the need for such programs will diminish; middle-aged
women will have made their moves and young women will be so ‘
familiar with their options that they will generally not require
such specialized programs. ’

-, ——— PPN
* - ™
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.ing in formal as-well as nonformal arrangements throughout their

CONCLUSIONS . __— 1

N . « -

It is no longqr‘valid or desirable 'in our society for individuals:’
to limit their learning to education received through schgol atten- M |
dance. Adults must be given options and opportunities” for learh- |

lives as they see the need and desire to do so. ', :
¢ . : . ’

The fundamental principles for guidance in adplt and continuing

education have been identified by the Organization for Economic, -

Cooperation and Development's Center for Educational Research'ﬁ‘ﬁ .

Innovation (1973) as follows. ' ' ) . )

3

a. 'Theelast\years of compulsory éducation should provide a cur- 1 ° )
riculum that gives to each pupil a real choice between fur- . . '

ther study and work.' R
. . . . ) l‘ ‘ a
b. After leaving compulsory school,-access tb postsecondary ‘ .
, education should be guaranteed to the individual .at appro-, . ’
priate times over his total-life cycle. : ’ i -
L ."' ’ ’
c. Distribution-of facilities should be such as ‘to make educa- T~ -
tion as far as possible available to all individuals, wher-
ever and whenever they need it. , ' N ¢ K
d. Work and other sociaf\experience should be regarded as a - .
basic element in admission rules and curricular design. .
© 2 o . . e )
e. It should™e possible and important to pursye any cdreer in
an intermittent way, meaning an alternation between study *
o and wor#. : . ~
f. <Curricular design and content and teachinghﬁéthodology should - N

be designed in cooperation with the differentﬂgroup§ involved :
(students, teachers, administrators, etc.) apd adapted to.
the interests and motivation of different age and social - g .

groups. < - ’ .- . "
]

3
v - X

g. 'Degrees and-certificates should mot be looked upon as an "efid
result" of an educational career but rather as stgps'hnd
guides towards a process of lifelong education-and lifelong

" - career and personality developments.’ ° ’

h. On coqpletian of compulsory school, .each individual should
-be given a right to periods ofreducational, leave of absence
with necessary provisions for job and social. securityd®

' 1

. ‘
’
e . _'
1
. . . -
4 : ¢ '
4 v . ‘
-19- . ‘
B
A .




Aruitoxt provided by Eric:
~e

‘

-

) ’ o
The future ‘of -adult and cont1nu1ngweducat10n duripg th next ten

years and beyond ‘is an optimistic one. More people-will be em-
. gaged in greater varieties of learnlng endeavors. The nature and
Ievel of participation in formal programs.will changa-51gn1f1cantly,ﬁ
just as more adults will opt for more Opportunltles to engage in
norrformal programs and in self-directed learning. - ot

’ - -

Adult &and continuing educators will be in greater demand, although
their functions'will take on somewhat different direc¢tions. They .
can be expected to-become proflclent ih pPﬁnnlng, administration,
‘and community deVeiopment Teachérs in.adult and continuing edus °
cation will be more like .brokers, planners, unselors, developers,

and linkers than the tradltlbnal teachers thdy principally have been
in the past y i i e

Tt seems apparent from all the current evidence that adult
“education can’ and should play a vital role in creating a “,
learning soc1et$>for several reasons. First, adult educa-
. tion has ploneered methodologies that merge practical life
" experient® with intellectual attainment and personal growth, .
Second, adult educators have been trained tp be partici-
pants and facilitators in learning and they, therefore,
can act as role mdels for creatlng a more humanistic edu-
“Gatlon Third, adult eddcation is nonformal in character,
whi¢h can and ‘should provide opportunities and options
in creating new educational models or methods. These are.
tie reasons\why adult education cah becom¢ an important
\stlmulus in Znventing new futures for all of education
(Blakely, 1975 pr 34). T e .
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APPENDIX A -

SYNTHESIS OF SEVERAL REGIONAL NATIONAL.ADVISORY COUNCILS ON ADULT “
‘ EDUCATION "FUTURES MEETINGS: HELD DURING 1976 AND 1977*

" 1. Create an Omnlbus Adult Educatlon Act; bring together in some
format all existing leglslatlon pertaining to adult learnlngr

- ' r
-

2. Consider:

*Block grants to states wit {nimum percentages for specified
) categories. N . . ‘ .
*Block §rants for lifelong learn1ng, categorical aid for .
ABE/GED. -~ . .
7 *Vouchers and ent1t1ements ] : ’

*Weighted .formulas for snec1gl problems (rural oT urban
impact aid). ,

Develonna comprehensive taxonomy for adult education.

(2]

. . Develop a natlonal pollcy commlttlng the U.S. to adult edu-
. ™ - cation: . i

[N - v

-
E~N

Py

. > = . 5. New leglislation must make prov151ons for staff development ) ..
¢ ) research and demonstration: ) )
Y *At state, regional, and national levels a national staff ~ ¢
A —_ develdopment resource system. - .
N +~ +A national trdining academy for adult educators which would
include research, development, dissemination and diffusion e
s capabllrtles/functlons (including all clearinghouses having
-~ to do with adult learning)--not higher-education based.
b ‘Incentives to institutions and individuals for comprehensive
J teacher education programs {undergraduate and graduate).
+Some discretionary funds, (at national and regional levels)
for experrmental/demonstratlon prOJeEts .
«Incentives ‘for use dbf research f1nd1ngs ‘ : -

) ~ 4
. ‘6. Need prov1s1ons to expand the role of the private segtor for
- - dellvery of services. Allow the private sector to compete
for ‘grants and contracts.

‘ 7. New legislation should require/mandate a riational needs ' ¢ .
. - " assessment to determine, nationally, adult learning needs,
~ . "'state-of-the-art" of adult eduCation, and continued national .
' evaluation. ° . :

*Supplied by Dr..Gary Eyre and Dr. Carlene Turman of NACAE "
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8. Need to prov1de support for state commitment to; adult educa-
tion, possibly incentives- to states that have made a commit-
‘ment to adult educatioan. ‘

9. Need sypport in new legislation to restructure adult educa-
tion dqﬁlvery systems: ”

‘eMust define innovation and then make funds available to
states for exemplary/model programs to encourage innova-
tion. Pilot-testing by educatlonal level and region
should be supported.

*Need support for adult’ educatprs to reach out and use

> other disciplines and technical areas.

.10. State advisory, councils. ‘' The issue of required or optional
state councils needs further investigation, but there is
agreement on the need for a separate authorization and the:
femoval of current membership requirements (membership
selection should be left up to the states).

11.- Funds should be made.available for remddeling and transpor-
tation but with very specific criteria for use.

12 leferent types of ''learner-oriented" federal .adult education
funding systems should be tested in several regions. Commu-
nities and businesses as well as individuals must be 1n tax
as education legislation: .

*Vouchers.
*Entitlement.
«Income tax refunds or rebates.
*Negative tax vouchers.
. +GI Bill for lifelong learning.
= +Stiperids for part-time students.
Paid educational leave.
«Student financial aid for ABE/GED studénts.
'Federal income tax form check-off for adult educat1on

-

. 13. Need prov1510n for family and career/explorat1on/gu1dance/
counseling centers, which would provide anc111ary services
directly supportive of educatlonal programs. - .

14. Need funds for training and continued support of volunteers
and for possible tax deductions for the volunteers themselves.
Leglslatibn should encourage volunteer part1c1pat10n.'
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15. The National. Advigory Council should receive addltlonal funds
o to continue reglonaJ. think-tanks for continued input from the
. ‘ field and for regular information dissemination/publication to
) the field. . -
] 16. Need full advance funding.. - - . ‘
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