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Thls nonoqraph focuses on 1ssues inpvolved in
dellverlng effectlve career education to minority persons. Section 1
- - reviews concerns and fears of minority leaders relatding tc career
educatlon as a concept and discusses the six/ career education -~
missions of the U.S. Office of Educaticn. Secticn 2 discusses the * -
applicability of process and progrannatzc assumgtions of career e
education to’ the needs of minorities. Section 3 analyzes reasons shy
lznorliy leaders are concerned about career education. As the central.
part of the* monograph, section 4 reports results of a study conducted
C- on attitudes, of minority leaders toward career €ducaticn in 1976. _The
' following toplcs are discussed: attitudes cf minority leaders toward
conceptual assumptions of .career educatlon' SOmE exalples of the
growth of the career educatiocn concept; attitudes of minority leadets
toward programmatic assumptions of career educatlon. scme successful 3
career education programs for students with special needs; evaluative )
data on career education projects’; and services of civic, 'sccial, and
professional’ orqanlzataons to° meet the needs of llDOIlty and .
. low-incope students. Section-5 details implications for career S t
~ education and minorities in the following areas: mincrity ‘children;”

uuelployed minority adults and- chool drog&uts; federal, regional, . >

E state, and -loca
and ptofe331ona

qovernmental agencies; business, industry, labor,

orqanlzatlons' and the educational systes. Specific -

implications:-for career education as it relatee-to minorities are. -

1

‘outllned. Appendixes contain response data from the survey.
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* been interested in and concerned about meeting the challenges, facing ™~
——us-in delivering effective career education to minority persons. During -
the period 1974-76, this office engaged in a number of special actiyities
designed to help us accumulate knowledge and insights related to these
challenges, {t"was abvious, in ,1976, that OCE needed to find a way to. .
listgn to and learn from minonty leadefs much more than we had been > }
able to do with our own fesources. This led us to seek a contract with
, one truly outstanding ieader, Dr. Robertay Jac son. This monograph .
* represeénts Dr. Jackson’s contributions ma#je in re ponse to ourrequest.
Dr. Jackson begins this monograph with\an excfepllonally fingréview of °
basic career education coricepts along with an jaccurate history related
to ways-in which those concepts have bee recélved by minority leaders
dufjng the early years of. the career educ |on/ effort. From there, she
[has written an exceptionally insightful analygis {of reasbns why minority
leaders are concernéd about career education.
Dr. Jackson carried this assignment beyona Her own scholarly reading
., and thinking by gathering information from key, national minority leaders.
* . Fhe results of this study are carefully reporteq as a central part of this L
monograph. The monograp'ﬁ closes with a set. f thoughtful implications

/
The Office of Career Education (OCE), U.S.- Ofche of Educahin, has ¢ ¢

challenges

» ‘

" September 1977 -,
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Some Concefnsand Fears - e
. _Within 6 months after Sidney P. Mariand, Jr., at that time Commissioner .
of Education In HEW, had introfuced the concept of career education,
some minority ieaders began to express ¢ cerns 3hd fears’ ngarding the
. benefits Which might accrue from stich a programi to the American citizens
.for whose best-jnterests—rightfuily in their own most sincere judgement—
they considered themselves true représentatives and spokesmen. Appre-
henslon of the kind these minority_leaders felt is_understandable since . T
sober history confirms how much and how copsfstently, during'this and .
every American century, the jobs lacking in status, the lower wages, the
less desirable working cenditions, the burdens of sexism and racism; a dis-
dained culturgl heritage, and Victimization by the *‘last to be hired and the*
.. first to be fired’’ syndrome, as well as, surgly, s_omé other deprivations and -
N unwartfanted pendlties which | have not named,ihave been the bitterly L.
unwelcomé companions of minorities in our economy. And yet, quite as =~ .
( .understandably, it can be seen that career education, properly defined\zd . '

) integrated.into the American schogl, could be a splepdid expedient for ise %
* jn-the progressive elimination of those very deprivations and unjust penal-
"ties to which we-have justreferred., - . : \
in keeping with.the above, the participants in the 1972 National Policy *
*Conference on Edusation for Blacks, cosponsored by thte Urban Leagu
and the Congresslonal Black Caucus, ¢ ... became alarmed aver the
apparent Jack of* minority involvement in the development of the career’ ) .
education concept, In light of the Office of Education’s promotions and’ .
demmonstration projects.”’ So Congressman Au‘;:tu‘s F. Hawkins of Call-
f8rnia, chalrman of this conference;(and Chairman of the House Subcém- |
mittee on Equal Opporiynities) asked Lawrence Davenport and Reginalid. '
Petty to secure sponsors-for a Career Education Conference which would
- bring togéther all raclal minoritigs. When contacted, the Office of Educa-
- tlon gave official sanction, funds, and a staff fora conference whichwould "'
* ' attempt to do what Congressman Hawkins wanted: that Is, provide for |
leaders and educators knowiedgeable about American minorities a forum \

.

; trough which fo.retine, and air, their, opinions on camaer education;
- 4y During: February of 1973, therefore, a “‘National Conference, Career
+ Eddcation:_Implications for Minorities’, was_héld In Washingfon, D.C. As
.. previously indlcated, It was funded by the Office of Education, but it was
| cosponsored by the Councli of Chief State Officers, the Natlonal Advisory "
N )} . /\' . - "
N ‘ ) T - . 1
LT S T 8 ‘¥ X ~




- Councll on Vocational Education (NACVE), and the State Higher Executive

Officers. Ce
- In the view of ene observer, the goals of the -conference could be de- -
~ , scribed as the following: . N v . .
SN o, : % E
1. .To provide minority leaders with .information.on the concept of
A career educatton as viéwed by the Office of Edcatiofy
" 2 To provide the Office of Education ‘with a minority viewpoint on
.1 . career education; -
, . 3. To d'eT' elop a gdialogue between minority leaders, NACVE, and
" matters relating to education. - .

The participants in t conference were selected by a steering ¢ommit-
. tee 21 members, 16%f whom were mlnorlty persons. The registration
y * records of the conference reveal an attendance of 332 persons withethnic -
- . group representation as follows: ‘““Puerto Rican, 7; Chicano 29; Japanese,
- - Americans, 12; Chinese Americans, 20; Black Americans, 161; Native °
.. Amercans, 20; White Amerlcans 83; Philippine Americans, 1.”"3 -
" »  Among fhe many resolutions 4dopted at the tonference, the folloinng
. . onewas, conceivably, of mostlmportance
. career education cannot be qomplete without: ’ ’
A —bilinguai.and bicultural development;
—elimination of tracking and its related fears,«:

—carger education meeting the tests on job’ placement at the-end.

This resolution, that is, m%ne‘ﬁ‘h/ave set the tone for othgr resolutions, for
‘ ifwas resolved also, ‘. . /that the exustmg laws and gufidelines be reviewed .
—<—-- to determine the causes.of failure to Bdrrect discrimination and” the |
L= absence of equat dducational opportunity; that incentives.be developéd as ) l
an instrument to e used to obtain equal educational opportunities. and. .
- ‘that one stdp toward implementing the defined goals of the conterence
: " should be'the legislating of a definition of career education to inciude the
 redefining of ‘Impli€atighs of Career Education for Minorities’. . . :
“The minority leader, ‘,s were not alone in vqicing concerns and fears related |
. to the concept (even it only=as a concept) of career education. Other
groups, as well as individuals, had asked the Office of Education to state as
— explicitly as it could what it believed career education to be. . -

L . \ - . . .' ! . _—
) * ¢ Six Career'Education Missions ofOE i

s ¢

The O'ffice of Educatlo(n did try to make the clear and unequivocal state-

ment requested It did"so, however, not,by a mere exercise in formal

- lexicography in which it would have issued a collection ‘'of words intended to

put into “authoritative’’ language what the Office meant,when it used the

Vo terms “‘career ,education.” Ratheg, It resorted instead to a series of

. actions, six in number, from a com ension of which it hoped the con-

e ceptof career educatlon could be clearly divined. These six actions may be
summarized as follows: ) .

. - ’ N - - a . 4
. s




N -

1. OE prepared a “Draft Dotument,” based on The work of national
scholars and practltleners [who were career education experts),
which was called *Ap Introduction to Career Education.” It'accom-
panied thls “Draft Document" with a Stutly Guide.

its *Draft Document™ and its Study Guide to (a) 275

~_____education "mln‘-cgnferences” sponsqred by the Office of Educa-
L - - 4lon during the_symmer of 1974; Lb) 40 State' department of educa-
* tion personnel o attended the National Conference for the
Coordinators of Career Education in April 1974 atiDdllas, Texas; and
(¢) 25 nationat leaders . who nded either the ‘Conceptualizers’

. was sponsored by the Offixe of Education during early summer
1974,
+ 3. = It compiled the responses of mdlvnduals to the ‘'Praft Document'
-~ and’ the Study Guide in qQrder to develop a condensus statement
- which would represent as nearly as possible, condeptual agree-
ments on career.education whi¢h had evolved since 1971.
4. It published An Introduction to Career Educdtion® A Policy Paper of
. . the U.S.Dffice of Education,* which described the _Office of Educa-
tion’s Interpretation of the HEW policy on career edutation..
5. It provided parttcipants attending the National Career Education
Conference in Racme Wisconsin, on October 21, 1974, with an
- opportunity to examine some of the over-promise and pnder—
delivery of career educatlon for minorjty and low-jncome students.
. 8. It conducted two career education mml-conferences for minorities
. * on the dates of November 21-22, 1975, and,March 19, 1976, in the
! Ceniter for Vocational Education ‘at the-Ohio State University in

- tion for,minorities, to react to the Office of Education’s position
paper on Career Education for Minorities, and to suggest organiza-
). tions for vafidation conferences on career education for minonties

Obviously, the Office of Education, through its series of actio hoped,

as it were, to kill at least two birds ‘with one stone. it poped, that is, ‘to

.~ develop not only a visible concept of* career educatuon but.also to see that

such~a concept took shape as‘a result of a wide, imfarmed consensus. It

hoped ‘also, as a function of this consensus—that is, as an added yet

pertiaps inseparable dividend-—tq reveal the proper constructive-relation-

ship of caree{' education to the significant rpjssnon of improving life in
- Amerlcafor America’s'minorities. © ~

Apropos of this **wide, informed consensus,” a fairly detalled account of

what was actually involved may well be helpful. In accord with the 1971°

B

" _ . using, in 1974, a definition of career education which had been’provided by
. national schivlars and practitioners who were experts in &areer educatton.
Now, iffts attempt to get ali the help it reasonably could, the Office of |

audience carefully selected for its broad dispersion and Some diversity,

. .o S P . o
: L . 3

107 ’

) - ' ks ®

Q

. 'Conferencé™ or.the “Philg€ophers’ Conference;” each of which ’

- sexpert career practitioners who had been invited to attend 20 career

. Columbus, Ohio. The participants were provided opportunities to .
- express important viewpoints, to raise issues about career educa- -

request of Sidney P. Marland, Jr., the Office.of, Educatxon was already s

Educatior: obtained data whiclf represented, as nearly as possible,'froman .

-
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- of the Office of Education’s selectetd_audience whgse lives were not

conceptual agreements on 19 dettailed items associated with career educa-
tion. This audlence was obtainéd fhrough the use of the resportses of 224
“‘mini-conference’’ participants, 40 State department of education person-
. __nel, and 17 national leaders. (Mention should be made of the fact that the
“‘Draft Document” and Study Guide were sent to 340 selected ' experts, of +
whom, however, only 281, or 82 percent, returned the Study Guide in a form) .
which could be used in the compilation of data.-The numbers of persons
from the three groups who answered “‘yes’’ or *‘no’’ to statements or ques:
tions contained in the “Draff Document” and the Study Guide are shown ih
Appendix A).
Possibly of special interest among the 19 items submitted to the Office

of Education’s selected audience was item. no. 5a, whjch askeds'In your
ofiindon, dp you find ' career education’ appropriately defined as the totality
“of educational experiences fhrough which ong learns to work? Undeniably, ~ ,
item no. 5a does segm to imply a particular emphasis on work. for career
education. A majority, or 81 percent, of the “mrnr-co’nference” partici- ,

ants, along with 80 percent of the State depattment Qf educaffpn person- -

el, agreed that they did. Individuals within these two groups were ptacti-
tioners who had worked closely with cthren teenagers, adults, and -
professionals_in-the area of career education. On the other hand*a little
more than a majority, or 59 percent of the national leaders agreed with the °
definition, while anpther two-fifths, or41 percent, of these national leaders- = .
disagreed with the statement in item no. 5a. Although, incidentally, some
of the national leaders were experts in career education and others were
highly specialized in disciplines closely rélatéd to career education, it
probably should be noted here that national leaders are often consrderabfy
removed from classrooms which contain young children-and feenagers
Such leaders do tend, however to be muqh a part of what is often called the

real world, and certainly of any wgrld in whrch work plays a prominent role.

(Data referred to in this paragraph ay be found in Table 1, page 5.) o,

It may well be an arresting*circumstance that an impressive percenfage ’

engfossed by schoqlrng asa professron cou mferprefed as possessors
ot a reluctance to equate career, education with sm)ple preparation for a_
job. This reluctance possibly becomes even more arresflng it it is” corre- :
lated with the responses from OE's sélected audience to two other of the
19 items used in its queries by the Office of Education. ,
ltem no. & {sec.,6) asked whether or not “‘Career education is for all
persons—the young and the old; the mentally hagdicapped and the
gjnfeller?uallygfffed;fhe poor,and the wealthy; males and fqgpales; students -
In elemientary schools and 'im the graduate colleges.” There was nearly
oomplete agreement upodn this item among the three groups of respond-
‘ents. Ninety-eight percgnt of both the ‘‘mini-conference’ and the tate
department of education personnel felf that career education, indeed} was
for allepersons There was 100 percent agreement with this position oh the
partof the national leaders. (Forfhese data, see Table 1, page 5.}
- Item fo. 3 asked: Do you find the folfowmg definition of ‘work’ to be
appropriate? ‘Work: defined as conscious effort aimed at producing bene-
fits for oneself and/or for others.” A large majorify, or 86 percent of the

o

P
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NUMBERS AND PERCENTS OF RESPONSES FROM VARIQUS GROUPS WHICH ANSWERED “YES" QR “NO"
. TO. THREE ITEMS CONTAINED IN THE STUDY, GUIDE ACCOMPANYING THE DRAFT,OF

TABLE |

. . . » “AN INTRODUCTION TO CAREER EDUCATION" . A
. . A . § ) . i , . )
—_— e ————— — < = ——— ‘
Mini-Conf. . State Dept. Ed. PN Nationalrl.ead.ers«
: N = 224 . N = 40" i . N=17 o
- ) ; Per-  _Per-  Per Per- “Per- ©.  Per-
,Item and Number e Yes

Do you ﬁnd the following defininbn of

, “work" fo be appropriate: “Work defined

as cdhscjous effort” aimeq" -at producing
beneﬂts for oneself and/or others"” .

5(a). o

In your opinlon, do you find “career educa-
tion"’ appropriately deﬁned as the’totality
of educational experiences through which
ongYearns towork? .
S(sec 8) Yo . .
Career edudatign is for ail perspns—the
young and the old; the’ mentally handi-
capped and the intellectually gifted; the
" poor and the wealthy; males and females:
stufents in elementary schools and Innthe
graduate colleges

P2

" 192

183

cent No cent Yes cent No cent Yes cent No vent
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. “mlnl-c0nference" partlclpanis and an even iarge\ma}orlty, or 90 percent,
. of the State department of education personnel responded affirmatively to ‘
o this item. However, among the national leaders,‘oniy 35 percent agreed, .
while anidentical percent of these leaders disagreed with the definition.
What does seem to emerge, with not-too much contrary import, from
items. 5a, 6 (sec. 6}, and 3, and sophisticated reactions 'to them, is a:
. proposition about the desirable nature of career education which argues,
first, that career education should prepare those exposed to it to cope suc-
cessfylly with-the problem of having a rewarding career in the world of
. work, but.which also .argues that career education does not, or _aj least
shouid not, mean_either that such education is only for acertain ‘class of
worlfers or “that it precludes ferms of schooling not explicitly vocational in
their intent and character. The combined implications of items 5a, 6 (sec.
6), and 3, in other words, congtitute a strong plea against any: overly simpli-
fied, unlmaginaiive concept of career education which would reduce that
education to an exercise in theé machine tooling of robots capable merely of
performing a limited functien in some designated role within the area ofiob
execuytion and of job execution only.
. Opﬁhe positive side, therefore, ah enlightened concept of career educa- .
tion takes into account the circumstances that afy person, in the totality of
a vocational career, may be employed at more than one job, or even more
than one kind of job. This could, indeed, always have-been true. It is
certainly true today, truer even than in the_tecent past, for our present
world Is one which thrives on invention, innovation, and sweeping change. -
‘Horses and'buggies have become motorcycles and cars. Balloons afe
) su&rsonicJeis and rockets to the moon. Trails are superhighways Onein .
Chicago measures 47 lanes across from side to side at'ifs widest point. The
neighiborhood grocery store is a supermarket, probably In a stiopping
center ‘where more and more the magi¢c of computers replaces;manuaf
V\hﬂﬁ.and workers trained in obsolete skills. For our present, and Gertainly . *
for the future which seems |nevnable, no career educaiion ‘which sends
boys.to shops and girls to classes ifh typing makes sense. It is s pot only that -
West Point now has female cadets. It is also now that too muc”h work has
become technologjcal or service oriented. a
During the past 4 decades the work week has become shorter and
.. shorter. By the.end of the next decade, American population will
‘possibly have at its dispogal éven more leisure time. Career education
. permits teachers to providé children with Iear.ning experiences whlch\may'

-

'“ help.them when they are grown, in this nt future with its decreased.
demands upon most aduits for hours on the Job Lowse their spacious .
lejsurein rewarding ways. . o, -

Career educaiion of course, eannot by iiself compleiely recast our views
of these’issues. Yet it can include within its vision’ of what it wisheg to
accompiish a definitipn of “careér”’ ‘Which recognizes the significance in
~ human lives of so-called noriproductive hours. And so it is that ah intelll-
gent curriculum in career education has good reason to offer trgining in
forms of play as in, for example: (1), game clubs in'which chiidre«ﬁbarn to

' *play checkers, dominoes, chess, cribbage, and bridge; (2) hobby clubs in
which children are taught to read for, fun, to do creative writing, to deVeIop
8 v
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ndto circulate a newspaper, to plant a'garden, or to start pot plants for
beautifying a rogm; (3) workshop time, fpossibly ifr’the last period of a
"~ school day, during which children .are permitted to follow their own con-
«  structive and creative'interests; (4) arrangements with . other creative
teachers for students to visit those teachers’ classrooms in order to learn
various hobbies; (5) arts and. crafts clubs or practical.arts clubs; (6) a
requirement for young children to bring something to 'school to be used
during theirteisure time,.and preferably somethinbwhich Is manipulative;

» {7) encouragement of youngsters to read and to write for the eiderly, as
well as to run errands for them; (8).a recognition of teenagers for any
constant help which they.might give to persans who are in nursing homes

or residential settings for thé aged; and (9) a teaghing to children of par-
llamentary procedure. The young must be taught to relax and to play in a

- . -constructive manner.-€areer education, aware oficontemporary reality,
must be an education which defines ‘{¢career’’ in terms relevant toour era. |
That, if nothing else, is why career education pfoperly is classless, sex-

less, and ageless. Truck drivers now—some of ‘whom, incidentally, are
women—often need as much to'be businessmen as t& be mechanigs. And
there are certalnly many truck drivers now, to use a term no longer always

Moreover, not only the young who have not entered the labor market now
go to school. Older people study everything. As'training in personal culture
‘may.be a continuing process involjing, at any stage of an individual iife,
enroliment in an academic curriculum,so may be career education.  °

. ltis clear that no effective career education can ignore what ase aften
called today. the “basics.” Peeple at work, or eldewhere, today are 1ost if

they cannot read and write and figure. The extent to which one acquires the’

“basics,” or the three R's, generally serves as the foundation for the kind
_..and the quality of education which wiil help suffice the human being for the
we kind and the quatity of gainful employment as well as the kind and the

quality of leisure and citizenship in which each will become’invoived even-

tually. Many minority children must be impressed with the fact that the
basics «are a very“importdnt necessity which will enable them. to lead

- productive lives in an ever more rapidly changing society. Children must be
_.~taught that they get from any form of wdrk exactly what they put into that
work. More.precisely, children get frgmn the effort which is put into learning
the basics, among other things: (1) some benefits which enable them to
better understand their schoof work in progressing front oné grade level'to

the next grade level; (2) the satisfaction of knowing that they have made a,

contribution to the group of which they are a part; and (3) a good foundation

for becoming self-sustaining citizens who “wiil function effectively in a

worlid of gainful employment and in"a woYrid which will permit each to partici-

pate, to a greater, and more satisfying extent, 4n the productive use aof

.unpaid work and Igjsure time. . .

But something fnore Is “‘basic” too. No person lives in a vacuum, whether'
in or out of his or her isolated self. W& are all human. We can only fultill
ourselves when we explore levels of experience beyond those of mere
brutish subsistence. We can divert ourselves, harmfully or helpfully, in our

.+ leisure, We can cultivate refinements of our sensibilities which nourishand,
. - S 9
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inting and the plastic arts, and literature. To extend our capacity
ne is an indispensable complement of our work. without such an
e'xtension, r work is meaningless, a-drudging through a lightless tunnel
on a passagendevoid of what we tend to call the finer things of Jife. It *
follows, then, t a\t’{ireer education ideally requires a humanistic com-

ponent in the training it provides. Thus it moves against the possible
vacuum within a self."At the same time, career educatndn should be as con-
cerned ‘with the world outside the seif the public world of parti¢ipation and*
décision and opinion, as it is with the world of the inner self. _Only so can it

* * be fully humane in the most promising definition of its program. And,

t

i,

therefore, only so can career education justify its hope of maklﬂg sure it
" penalizes no one whom it seeks to school.

Actually there is ‘an element of reform in career educatlon which IS con-~

nected with revolt against too blind a subservuencg to the past. Schools are
conservative and, to some degree, they probably should be. We need to
know the history of our kind, of our earth—indeed, of our cosmos. We need

to retain some learned responses which were formulated sometimes Iong .

before we were born. .But thete should be limits to our veneration of any

status quo. Shakespeare as a boy scholar in 16th-ceptury England” was —
taught Latin grarhmar. Young clerks, apprenhcés inthe only,educated class,

of a Europe just emerging from the Middle Ages, needed Latin. That was
the fanguage of the mass. Their careers depended upon théir education.,So
did their lives. The essential principle has not changed. Schools today
should prepare students fbr what is and for what probably’ will be. Some
specialists still need Latin. But even contemporary spemallsts, it almost
surely €an be maintained, can profit, at some point jfthenr schooling, from
a version of, history different from that taught to oug parents and their
.:predecessors, a version fromi which high school students, for example;
now will learn, among other things, of the.new importance of Asia and
Africa. Cargereducation addresses itself to living people in the living world.
Vyha(ts required, it asks, for an American receiving formal instruction while
yczung, ‘to be ready for the responsnbnlmes of maturity, not in a vanished
time, hut in the éra of his or her own existence?

The reform element in career @ducation is exciting, But it is’ also sensi-
ble. And it is, in a very goad and exacting sense, democratic. Minorities,
subject as they have been to persistent wrongs, are ufiderstandably well
advised to question if. There was a time, a long time, when schooling was
* larggly withheld from American Blacks. Laws forbade the teaching of black
slaves. In 1800, using the Census Bureau's definmon of illiterate as ‘‘any
person 10 years of age or over who is not able to read or write.either in
English or some other language " 44,5 percent of American Blacks were
still illiterate. By the same definition, black-illiteracy had been, iri¢ciden-
tally, 81.4 percent in 1870, the first year after slavery, and would. drop only
toa stUl high 22.9 percent in 1920, slightly mare than:a half century ago.
Figures for school expenditures in the segregated South’ of the first half of
this century tell a depressing: story. For instance, as late ag 1940 nine
Southern States spent an average of $50.14 from public revenues on every
white school child, but only $21.54 on every black counterpart. These same
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States at that time Spent about five times as much in capital outlay for

- white sch@;_ams}lafk. bought their white pupils about four times as many .
. books as thelr black, and paid white teachers usually about fwice as muygh ’

aethey pald black. ) . o
By 1974, nevertheless, school completion rates among Blacks 25 t¢ 29

9ears of age could be reported as ‘(a) less than five years of elementary -

education, only 1.8 percent; (b) four years or more of high school, 71.3 per-
cent; {c) four ygars or more of college, 11.0 percenf; and the median school
years completed, 12.5.”7 Yetas late as.June 1976, according to the Bureau
of Labor Statistics, 40.3 percent ef black teenagers, as compared with 16.1
percent of white teenagers, were jobless. Moreover, job ceilings still oper-
ate against Blacks. Conditions are improving; not nearly so many of them
as once was true must expect to spénd their entire lives in “‘Negro” jobs/
Even so, in 1974, only 710,000 Blacks were classified as professfonal and
" technical workers (11,365,000 white workers wete so classified). More t\han‘

-, “two-thirds of all black mothers Wwere classified as blue-collar, service (here

“

meaning the menial services) and, in some fashion, agricultural. The .

median income of black men as the year began’ was" $6,630; for black

. womien, $4,107. For Whites, the corresponding figures were §'10,184 and

$4,967. .

Admittedly, ueduEation is not the sole culprit respoﬁ&ibie for the ec,o-;

nomic woes of American Blacks. Sacial attitudes and actions cannot be

interpreted so simply. Yet, with full allowance for the complexity of the
tagtors ihvolved in anything so massive as racist practice in America,

. education has determined significantly ho'w\Ame_rica_ns think and what they,

do. Conceived as it has been here, career education is at least the kind of
gducation which may well address itself more effectively than any previous
philosophy of education in Amegica to the amelioration of the-attitudes and
practices that have hitherto so long and ‘380 unqonScionably-kept the Negro

“in hjsplace.” It can help Whites to accept a mtnority presgnce whete that
prefénce has traditionally peen negligible or virtually nonexjsteqt. It

muth toprepare minority persons to wir? their full share of rewards and -

resporisibilities in American life. . E
An excellent statement of thé constructive relation which career educa-
tion can bear toward American minorities may be found in Kenneth B.

"'« Hoyt's “‘Career Eglucation for Minorities and _Low:Income Students,” an’

_addresswhich Hoyt delivered to the National Career Education Conference
held in Racine, Wisconsin, on Octoher 21, 1974. In that address Hoyt keyed
his remarks to thefollowing assertion: o R L

_Career education for minority and low-income persons has, to date, been

. generally a matter of over-promise and under-delivery, . .. to build posi-
tively demands that we be willing to logk realistically at’ both{promises

_and at problems in 3hreé’catagori‘e's: : - ?%

|
(1) conceptual assumptions; \
(2) process assurptions of career education; and 3
(3) programmatic assumptiens of careéer education.

*

‘

. Hoyt’s conceptual assumptio'ns agree with those already déscribed here.

For him, that is, career edugation trains not so much for a-specific voca- |
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) 7 tiopal skill ésfor adaptabillty in the labor market; grounds all that it does on

* _famastery—of fundamental subjects; is hospitable to all people; and places a
pramtum of humanistic orlentation. For him, its process assumptions move
through §even stages, each of which subsumes all that precedes it in an \

: nic pattern of development The seven stages are, in order: career

W reness‘,{areer exbloratlon career motivation; career decisionmalsing,

prépgratioh; career entry; and career maiptenance and progression,

‘ .

& he sees it, the eifectiveness of the gareer development mode} for
. Iow—@ncome students is closely related-to three programmatlc
o sumbtions sGareer “education is a, collaborative effort; the classrqom
cher is-a- ma;or key to the success of career education; and career
: , ucati |smexpenswe * a ~ L,
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. - . AretheProcessand Programmatic Assumptions |
~ \" of Caréer Education Applicable to the Needs

of Minorities? - »

During the span of years between the kindergarten and postsecondary
schooling, cafeer education, asa process, can help immensely to serve the
needs of minority and low-income students. When the children first enter

-

school, they are provided with

®

activities which, wittingly or unwittingly,

serveas an introduction to the world of work. .
From early childhood through the sixth grade, school activities’'may eas-

ily be orchestrated around the
chiid’s future career will probabl

development of career awareness. Each
y be based upon the acquisition of certain

basic skillstinseparable from mature existence in a literate society. Empha- .
sis must be placed, then, early in elementary, education, upon the relation-
. ship of reading, writing, and arithmetic, the traditional three r's, to the wide

* 'range of possible occupations wi

thwhich the child is being acquainted. The

minority and-low-income chiidren must be helped in theif constious efforts
. to learn the basic educational skills, these traditional three r's, for, without

them, satisfying work-can-becorhe an-increasingly unlikely possibility as

-

© they move from grade to grade.

. Jhe acquisjtion of the basic educational skills is related, among other
. things, to the extent to which ch

ildren learn that they obtain from an activ-

. ity what they put into it, realize that in Hoing their work they reward them-

-8 gelves by knowing that they hav

e put forth effort which has accomplished

and‘achieved, come to understand that they'are he_lping'themselveé as well

as making a contribution to the progress of a group,;and devetop a positive -
_ . concept about them§e!ves and eveiythig‘g with whichthey are assQciated. o
The'minority child,:must be made aware of contributions to society which

. have been made by members of

his or her ethnig group. Until recent years

very little, if anything, was said in American schoois abaut exemniplary black

behavior. It would be no great problem now, in any s'ghool system in Amer-
ica, to correlate‘available fruits of teseareh and lesson planning in such a

way that, in vigtualty every discipline in the ;ystem’s curriculum, attentio

help them to realize that their

would be paid to the honorific contributions of minorities. :
___1f and when minority children, in-the elementary‘schbql, are taught the ~
basic skifls, exposed to, and encouraged to participate in, activities which

! conscious efforts are meaningful, made . -
aware of the value of their efforts to themselves and to any group of which |
they are a part, and treated in a manne? which enables thbm to believe t&g_

they aré worthwhile human b?ings, then career education will have deliv-
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.
ered the essential components /of the first step in the process of career
i devglopment. It is understanda le that positive motivation on the part of
A the teacher and the child is'a €cessity in'a ‘“‘success approach’’ during
these early years. - .
Once the indispensable foundation is laid, during the elementary years,

"o career exploration and caregr motivatiort (which are vitally important)
- should becemé pleasant and ewarding.'experiences for minority and low-

~ . - income students as they move from grade seven through grade nine. Of

‘ course, it is a categorical imperative that teachers, counselors, and others
i3 in éharge of the education of children be ever creative and objective. Other-

wise, “‘tracking’’ enters the picture, and career education beco‘mg_s pre-
. . cisely the ‘‘educational trap’ of which minorities are, as they should be,
. fearful. - .
Apparently, the junior high school should .constitute a period daring .
which career education should use the training in basie skills which its
. students have received in lower grades to begin to equip these students
. with a kind of knowledge and sets of attitudes calculated to prepare them
S for an economy rescued from massive unemployment and no longer bedev-
ited with high rates of 'qrirhe. Junior high school years admittedly are trying
years. Even S0, probably they are the very years when the humanistic orien-
tation 6f career education, with its strong impetus ‘towardtsocio'economic
reforms, should, perhaps, first appear in the career-educatign, Impact on
career-education students. \\ s
This humanistic element in career education, as a matter-of fact, cannot
be permitted to be withheld from a student’s junior high schoof years. It is
during these years that a student should blend career. exploration with =
¢ - career decisionmakirig. It is at this time that each of them should ask them-
’ selves the three vital questions: ““What is impoytant to me?‘Whatts possible
-for me? What is probable for me?’™ The teaching/learning process must
- be, congetjuently, in an enlighteneg program of career ed cation, a-proc-
. " ess designed to aid in finding, for every student, the right a'gswers to these : °
questions. The process may begin in junior high school. Obviously, it con- N
=7 . linues, probably with considerably more intensity, th,rqugh\‘ﬁigh school. In
«# "% high school, incidentally, school counselors ideatly should\play important ~ &>
iy roles in career education. There is much talk now of occupa “ianal cluster§, . ©~
If coymselors in high school ¢can do nothing else, they can S0 present these
N . cujfs_gks and relate them to academic decisions by the minbri; y sj{udents to
whom they minister professichally that mingrity students en upyfieither in
" “fracks” nor with unrealistic hopes. . A §
‘Careerentry, career maintenance, and career progression aredependent
upon school-business-labor—industry—government ommunity interrela-
tiéns. The disproportionate unemployment rates of black and white teen-
+ agers dver a 20-year period speak for then&se/b/es. In.order_for career
A education tb prové its value (and evén validity) where job placemeht for _“
‘minority and low<income students is concerned, it must advocate and
* deyise situations in which the family, the s'chgol, social agencies within
local and national communities, business, industry, and goverriment all
Collaborate in programs*to improve the mifority’s present plight. Of pars
ticwtar help in this regard certainly could.be legisiation expediting Federal
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ity and lowdincome parents %0 become aware of, among other things, the
, .organic relationship between self-concepts and work ethics for both them-
selves and ‘their children; (2) work-study programs for minority and low-
income parents;,(3) scholarships and fellowships for the fiscal support of
minprity and low-income students in colleges and .universities; (4) work
programs for unemployed minority and low-income parents and school
dropouts; (5) special programs aimed at the elimination of academic
problenis induced by socioeconomté factors which affect harmfully many
minority and low-income students (6) programs dealing with sensitivity
training i the areas of -prejudice and racism in order that administrators,
teachers counselors, other educational personnel, and students can join

in efforts to make America’s educational establishment one whichis a ‘m'yw

+democratic resource for,all children,; and (7) other programs perhaps yet to
, be conceived which promise to members of low-income families encour-
-agement and movement, for them, toward more self-sustaining and more

, selt-respectmg lives. But minority and low-income students stand smail
chance of receiving the overall benefits of career education unless HEW's
Office of Civil Rights, the U.S. Department of Justice, the U.S. Department
of Labor, and other components of the national government sensitive to
minority needs prayide help in the enforcement of the right to work for all
individuals. But the Office of Career Education has been consistent in its
efforts to eliminate conceptuaL, process, and programmatic problerns
.which have become associated with careeneducatuon for minorities. L.

'« The 20 mini-conferences which were conducted during 1974 for local

‘coordinators and practittoners from.each of the 50 States provrded con-
siderable agreement upon the concept of career educatlon but very little
agreeiment was reached on the Ner timing of specific learning-experi-
_ences jn career education. This probdem of the proper timing was |nvest|-
gated from September 8, 1975, through May 21, 1976, during which time 27
‘mini-conferences were funded as a project urfder an force of-Career Edu-
cation grant. (See Table II, page- 14). These mini-conferences, divided
lnto three, phases were organized and admunrstered by Richard Mrguel of
the Center for Vécational Education at Ohio State University in Columbys,
* Ohio, and chaired by Kenneth B. Hoyt, Director of the Office of Career’
Bducation. The partucrpapts ineluded 144 practitioners, 42 Btate co-
ordrnators of care tion, 10 conceptualtzers and 64 executive offr-
cers'of national organizations
The -ideal scope and sequence\of career education constituted a ma|or
" area of investigation throughout Xge 27 .mini-conferences. Scop®e and
" sequence were examined in the h that suggestions might thus be
formulated for the improvement of the dgpacities of educators to specify,
to,compare, and to evaluate programmali¢ strategies which weuld make ,
career education optimally productive for all students. Other areas of
career education which were investigated ncluded: (1) evaluation; (2) coun-
seling; (3) business, labor, and industry; (4) parent interaction; (5) career
education for special populations; along with (6) coordination efforts at the

- .State level as well as involvement and support of national organizations -

both within and outs‘ic;e education. , . c\
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- e, . TABLE I o o
e TWENTY-SEVEN MINI-CON;ERENCES FOR-, S
CAREER "EDUCATION, 1975-1976 -

i Phase‘l TWELV MINI-CONFERENCESFORCAREEREDUCATION o
: Co t

Ccnferences 1-4 ;
Scopé’ and sequen
_learning process - | - .
.t (1} GradesK-3, 1 teaghers : ) . '. -

for the ﬂellvery ot career education through the teaching/
¢ ‘ ) " A

Conferences 5-8 -,

Scope and sequence pro.blems assocuated with major organizational aspects of .
career education

- . » v
< (5) Evaluation, 12 é ecialists . , : "
. . (6) Counseling, 12“‘ uidance personnel )
(7) Business/Labo Industry(B/L/l), 12 representatlves . E
(B;, Parent concern \ 12 parents’ i ‘
‘ 'Conferences 9-12 ¢
. Scbpe and sequence for Yhe delivery of career education to special segments g the
population - . -

1 (9) _Handicapped, 12 presentatives ‘ 4 . . e
., {10) "Female students}2 representatives . .

~\ f (1u ~Gifted and Talentl!, 12 representatives .
. (12) Minority groun,s, representatives*

"’Phase 2: REVIEW OF PHASE ONE—STATE e e

oy COORDINATORS OF CAREER EDUCATION . , .
“ * ., (13) Thirleen'State cogifhinators- ) e ~
i (14) Thirteen State coorflinators . : :
3 (15 Thirteen State coofflinators s - ‘ X
oo (16) Thirteen State cod inators .. /

Phase 3: BE'VIEVY OFE!-I/ SE ONE—TEN SPECIAL EMPHASIS
. MINI-CONFERENCES: ?AS&OCIATIONS VIEWS

: (17) Conceptualizers |, -
(18) Review of Phase I‘ ini-conferences 1-4 on teaetﬂng/learnlng process
(19) ReView of Phase I njini-conference 5 on evalyation ..

. (20) Review of PRase Ur ini-conference 7on B/L/1 ° ‘o s
(21) Review of Phase nJ ini-Conference 6 on counselmg - .
(22) Revlew of Phase( miniTonference 110on grfted and talented ¢
(23) Rebiew of Phase| mini-eonference 9 on handicapped ?
{24) ' Review of Phase i mini-conference «12 on minority groups*

(25)" Review of Phase | mini<conference 10 o female students} - ”
(26) Review of Phase|l mini-conference 8 on parents 2 KO o
SPECIAL MINI-CONFERENCEA ) <
(27) Involvement of Comrr)mlty Organ!zatlons and Assocratrons in Career Educa-
ton - -« -~ P *
{ * *Mifl-conferences on Career Education for Minomy Groups (see Miguels Careor Education Mini-
Conferences, p 2) 3
S ~ -
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“ : ~ 1
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~ The 27 mini-conferences were dvided intothree phases. The first phase k; .

involved 144 local practitioners and_Dr. Kenneth B. Hoyt, Director of.the

Office of Career Education, in a dialogue which dealt with these topics: (1) g

teaching and Iearﬁmg processes; (2) evaluation; (3) counseling; () busi- *

ness, labor, and’ industry; (5) parent inte\ract?on; (6) the handicapped; (7) - * «

females; (8) the gifted anll the taleated; and (9) minorities. The second

. *phase of the project involved 52 ,coordinators of career edugation who. o

represented all of the 50 States, the District of Columbia, and Pugrto Rico.

Four mini-conferences permittéd the participants: (1) to share their con-

. cerm; (2) to disduss théir problems, (3) to develop plans, (4) toreport on e

» the state of cdreer education in their States, and (5) to identify strategies -~ __

for futuré progress. The third phase of the projegt permitted small groups. |

of five or six participants to discuss the proceedings of individual conter- ,

ences which had convened during the first phage of the project The partici-

pants also discussed with Dr. Hoyt.some ways in which their’organjzadionsg{~ s,

could participate more effectively in career education as well as some ways . #

in which the Office of Career Education could help them in their own career

education efforts. Among the 27 mini-cénferences, two mipi-gonferences” '

(12and 24) dealt with career education for minorities. . -

A brief review of 'career education conferences for ‘minority gréups

* reveals that the 1972 National Policy Conferences on Education for Blgcks,

cosponsored by the Urban League and th® Congressional Black Caucus,

.« prompted the idea for a National Conference on Career Edycation: Implica-

, tions for Minorities. Various ethnic gfoup I¢aders were contacted concern-
ing the idea, and theis responses were overwhelmingly'positive The con- ?
ference was held February 1-3,,1973. Then, ‘on October 21, 1974, Dr. Hoyt ~
delivered an address, “‘Career Education for’ Minofity and Low-income
Students,”’ to partiﬁipants In attendance at’the National Career E'dygatﬁg_
Conference in Racine, Wisconsin. o L ‘

On quember. 21-22, 1975, "Mini-Conferente 12, Career Education for ~
Minorities,”” convendd,in the-Center for Vocational '_Eaucatidh at Ohio State
University in Columbus, Ohio. in attendance were 12 participants who rep-

" resented minonty groups in-the District of Columbia and ifthe 10 States
which follow. (1) California, (2) Idaho, {3 Hlinois; (4) Massachusetts; (5)
Michigan; (6) Mississippi, (7) New Mexico, (8) New York; (9) Oregon; and
(10) Washington. e, ‘ )

Consensus was achieyed on the seven important insights which are

listed below. ! :

5" 1. Some of the brightest of* minority youth are, to. be found in the
. “‘dropout programs’’ because they are too smart to putup with the
. Ay

.

—— ro

. system ‘tas ist"’ - T
2. It is betler to teach “moral support” than ‘‘crutch support’’ to .« .
> minority persons. . R " ' aé
3. _The term|"‘minority" is suspect to Intlians because they seé it only N

as a ‘‘smaller melting pot.” They do not believe that what rﬁd;lvates;; ® »
nindian 15 the same thing that motivates a black pérson. * %~ LR
. Career education fages Special challenges-in mesting needss0f¥ @"‘i
_ upper-migdie-class black families. Too much'of the emphasis, has-
been only on poor minonty persons. ’ AN ;? e
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5. On indlan reservations colnmunity leadership roles are not typically

' assumed, nor assigned to, college graduates ——
- 6, With minorlty persons, it may he more necessary to deal with imme-
*° , diate need gratification than with long-run planning. L

7. While “techniques’ appropriate for minority youth |n career educa-
* tion will differ from those used with white youth, there is not simply -
., one set of techniques that apply to all. Obwousiy, each is a unique .
individual Thus, when you ask, ‘“‘What is different about career edu-
cation for minority persons?”’ yotﬂre asking essentially a:nonsense
que&mn * -

.

’

gm
\
Among the issues raised about career education for- ‘minorities, the
participants agreed upon consrderatron ot the' 13 which follow:

1,#How can tareer education assure parental mvolvement with Indian ,
. youth? - .
2. When will appropriate career education materials be developed for

" billngual studepts?-  * . .
3. Howcan appropnaterﬁdels be found for Indian youth?
4, Career educatie bilingual education share many of the same
, concerns and goals. How, can: they . be brought together in, ways -

s . that let bpth programs serve youth better”

,5: "Are there special’ career education probié'ms for various -subcul-
tures within the cgmmunity of minority persons? R

6. How can we keep the primary emphaS|s of career education on
the teacher rather than on materrals’2 ¢ s

7. How u motivafe pupils towafd career goals’when they come

*'from amulzls in whjch five, to six generatlons have been on relief
! all their livés '

‘8. How can- effective career education ‘be deilver* to minority
/personsn rural America?

9. Minority persons have been forced to zxrst on dreams because .
they have been denied facts for career decisignmaking. How can
we solve the dlial problems of (a) obtaining valid data,<and’ {b) "
transmitting-valid data to minority persons? . T

10. Federal legislatuon rules, and regulations, e.very effective in
maintaining the_status quo because they-are often not fully
explaified to minority persons. How can they be changed to bring

* more emphasusto nontraditional people and programs? =~ Y~ 4

11. How can career education and industry personnel more effectively

‘Workﬂoge’ther in providing appropriate career educatlpn oppor-

* funities for minority persons?
12. Career development theories have been largely built,using white,
- middle-class males as subjects. How c&n more appropriate career
b deveiopment dtgeones for m|nor|ty persons be built, tested, and

.. yutilized? D

13. LCurriculum revision is important. H0w for example, can all pupﬂs
.know it was a Black who invented air brakes and that aBIack

uassistéd in designing the Disttict of Columbia? :

. \\/ ?\ |
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o The reactions 6f the participants to the Office of Education's posnion
f‘ paper, ““Caréer Educatioh for Minority and Low-Income Students,”’ sug-
A gested that:. - . L '
.1. ~The paper was in general acceptable to them. - - '
. 2. Thepaper seemed to fjt Blacks better tHan Indians.
. » +3. Adefinition of the term *'minority’’ should be included. ’
' 4. “Gulturally different’ could be substituted<$or “munonty" and would

: increase acceptability to Indians.
5. %There should be a stronget emphasus on the need for |nfus|ng career
" education into the-curriculum.

8. A stronger emphasus upon counse||ng should be built into the

papu ‘12 ‘f ~ - ‘.

The thlrteen suggested organizations' for a validation conference on
. career education for minorities were: » .

. . 1. "Mational Congress of American Indians )
Association of Mexican-American Educators,
National Indian Education Assodiation .
Education Commission, NAACP ‘ o
National Urban League *
Southetn Christian Leadership Conference
Teacher Bights Division, NEA
National School Boards Association (NSBA)
- National Migrant Education-Association P
Association for Non-White Cpncerns, American Personnel fand
Guidance Association (APGA) . - Y
11, ASPIRA of America, fhc. | ‘
12. Northwest Affiliated Tribes v L
13. Mexican-American Council on Education . . ~

-k

.
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b
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Then, on March 18, 1976, four participants met in the Gramercy Inn,
Washington, D.C., for ‘‘Mini-Conference 24—Career Education for Minor-
> . Ities,” €haired by Dr. Hoyt.s{he participants discussed the proceedings
of the November 21-22, 1975, “th»Qonference 12—Career_Education
for Minorities.” They suggested ways in which their organizations could
participate more effectlvely in career education and’ ways whereby the
Office of Career Education qould help them in their own career-educa-
tion efforts. Thus, between November 21, 1975, and. March 18, 1976, the”
Office of Education and the Office of Career Education had fulfilled a -
_sixth misslon in their efforts to make career education more realistic in
fulfiling the neéds of America s less dominant segments ol - the
population.’
Career education, properly understood, cafi be a boon to each of
, America’s minority groups. American Blacks$ have, understandably, some
questIOns about |t. 1t does, for pne ﬂ"ll}}g, temind them of traditional
. accommodatienisms"as, for insta e, that ef Booker T. Washingtont His-
~toric circumstange or, o be more preclse, the dread possibility that -
history may ‘be repeating itself, Ln n have a great deal to do with the
reception of career education byA7 erica's black leaders.

‘o ‘ S 17
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Why are Minority Leaders Concerned

. . AboutCareer Education? =
o *
p - e :
./ - ,
N / 1t will 'be remembered that Blacks ‘were enslaved in America until the
’ Thirteenth Amendment freed them in 1865. For a while after that, undér °

Reconstruction, hope did .exist that Blacks would be -permitted to
become flrst-class citizens. Part of this* hope, incidentally, depende
"upon the work of agencies like the Freegmen’s Bureau and the mis- -
sionary zeal of colteges like the Fisk which young W.E.B. DuBois would
1 ' -, attend and the “‘pld”’ Atlanta University from which James Weldon John- _°
.~ son was a relatively early graduate. But Reconstruction ended without
Blacks becoming anything like first-class citizens. Instead, it was, fol-
lowed by a peried of “‘RedemptMyn’’ in which Blacks were put back, §nd
. severely kept “in their place.” Blacks stayed' esseptially in that place
", _ until the 1950s. Then came the *‘Second Emancipation” of the Supreme -
“Tourt decision of 1954, and a **‘Second Reconstruction,”” although much
) more satisfying and far reaching than the first, in the civil rights activism
of theate 1950s and all of the 1960s. If history is repeating itself, there
; could be in the 1970s a second'movement of “Redemption.”
=+ - In the first “Redemption:"’ an educationdl philosophy and progra
exdrcised a role which, no matter how kindly it is viewed, seemed to
into the hands of $he Redemptionists. That philosophy®and that program -
< had their” great exemplarg in Booker T. Washington and thq institution - .
he founded and built,” Tuskegee Institute. It should “be quickly and
empbhatically proclaimed thdt a distinct injustice is done to present-day
_ Tuskegee by any charges that i festers educational mediocrity for black
. " youth gr any retreat from the highest standards of achievement-ang the
- . widest horizons of opportunity for all Americans, irrespective of race or
™ ¢reed. Indeed, Washington is not given full due until his ultimate ends
~and' e quality of his pragmatism are closely analyzed. Even so, Tus-
- .keges in his day, with its emphasis upon “wgrkijng with the fiands,”’ Its
. trades and farming‘skills, and Washington's cautions to his people to go
slow, alded -thre cause of second-class citizenship for the American
e, Negro. o - 77 B ..
*Clearly what minority leaders may well fear in the 1970s |s that history .
could be repeating itself-too well in the 1970s. After the enthused
idealism of the 1960s, could the 1970s be to them as Washington's era
e was to Emancipation and Reconstruction? Will career education be
another expedient, however hororable the intentions of its professional
proponents, that would continue, in a. somewhat aisgu}sed ‘form, a. -
. I Y% .
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*‘tracking” af 'black students reminiscent of the’effects of the 6rig|ngl
] “Tuskegee 1dea? Couldn't this happen if the wrong people, for example,
manipulators of public polic < mmical to’ Blacks, gain control of career
* education and determine its interpretation and the way it 1s introduced
into the schools? Or will career education meet the tests on job placement

., at th&,end? Will it In fact provide a positive soc;uologucaj approach to bilin--

+ gualandbicultural development? E

— - {?uring' the past 15 years a great deal of research has gone into the
study of dialects which are associated with minonties who speak a
-~ ~'‘substandard Enghsh™ as a resuit of their ethnic backgrounds (but pos-
sibly also #heir socioeconomic experience). During this same era even
more res\earch has been conducted.'on the cultural -herntage of various
. minority groups who ‘were, and “stil are, classjfied as ‘‘culturally
deprived’* and/or “disadvafftaged.” The fact 1s, ,Booker T.-Washington

. may wgqJl have set the stage for ‘much_of this research wheh, on Sep-

‘. tember 18, 1895, in his famous **Atlanta Compromise”’ speech, he said

.

. . ...Inail things that are purely social we can be as separate as the
fingers, yet one -as the.-hand 18 all things essential to mutual :
» _ progress. ... . e T .
' .. The wisest among my race und&stand that the agitation of".
/\‘ z questions of social eguality e extremist fally, and that progress .
in the enjoyment of all the pfnleges that will come [to us must be
the result of sevete and constant @(ruggle rather. than _that of arti-
ficial forcing. . .1¢ s R . ,

~

Fo’rF an interested observer ‘can hardly fail to note thdt,-in 1896, the\ ,
Supreme Court did make the ''separate but equal’’ doctriné of Plessy vs.

* Ferguson the law of the land, and that Mr. Washington, after 1895,

‘ became the anaqinted leader of, and the spokesman for, the ‘Negro in
America. ‘His viewpolints on -the ciul hberties of -minonties ‘were, of
course, the ‘compromise. They are related to deprivation and disadvans
tage. In formal education they are related to ‘‘trackihg.”’ ’

Many minonty leaders, when Wasf\nr)gton was hving, despised the tac-
tics which* he used to reach his* goals.'jbday. many minority leaders d¢
not wih a resurrection of Mr. Washington's indirect proposal for sec-

« ond-class citizenship among minonty grougé. The *‘tracking’’ of minority.
“'students, which can lead evéntually to jobs with fow status, low wages’
and a lack of jobs in an area for which there is an “‘oversupply’’ of
“trained"’ workers,}.‘an increase the possibility ‘of minority and Iow-
income students rethaining trapped in the “‘cycle of poverty ' And so,,
two thoughts stay ever‘fresh' in the 'minds of tontemporary Negro
leaders. The figst of these is that Booker T Washington preached a
dogtrine whlgh emphasized industrial &ducation for Negroes, and which,
apparently, during the 65 years-which have followed his death, has made -
it easier for some to advocate the “‘tracking’’ of minornity and Iow-income,
_students. The second of these, which seldom leaves the minds-of Negro ,
leaders, is*that W. E. B. DuBors’ so-called ‘‘Talentgd Tenth” of any
minorityroup can become lost forever in the process of “‘tracking..” No .,

b
s

A

*. education which seeris to sponsor only fimited. horizons for those ¢ -

trained under its aegis and which also seems to ignore 'the interests of
. - 3 '
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: yodrig people who might beconie inteliécTually powerful and leaders of

“sany group isan ‘{ducation'palatable to America’s-minorities. ,
, As a concept, cateer education serves some groups rmore eftectively
than others, if only because of a congeptual gssumption in its basic
creed which may generate serious operational challenges when ways are
being sought to meet’ the ‘needs of; minority and low-income students.
This conceptual.assumption states that-*‘Career educatiorr is for all per-

sons—the young and the old; the mentally handicapped andl %tel-

[,

lectually gifted; the.poor and the wegithy; males and females™ nts
in elementary schools and in graduaté colleges.” * Career education,
that is, among othet things, emphasizes the goal of educatjon as prepa-
ration for work for all persons at Il levels of education, ‘servés as a
catalytic agent which helps bler:g'ﬁhﬁeachingllearningi)rogess with
the career development proce ahd stresses the necessity for the
*“acquisition of adaptability skills which may enable any individual to cope .
with change'in an evermore rapidly ¢hanging sogiety. Lo .
But to chénge the attitudes ‘of 10 million- poverty-strickerr children
toward work most certainly constitutes a serious challenge. During 1975,
“‘Aid to Familieg with Dependent Children (AFDG).and medical and social
Serviges—totaled $22,591,000,000 . . . (with)-average monthly caseloads
Bf 11,078,000. . ..” s The term *‘work” often, to persons within the
- cycle~SEpovery—samail toq,abstract term., And so it may well be that
* c¢areer education, if adopted, will be challenged to help perhaps a large”
percéntage of poverty-sfricken youngsters to realize both that something
which they may not really have perceived as part of their own lives can,
and will be, in their personal futures and that they must prepare them-
- selves for such an evéntuality., L .
. The term "‘work’! thus implies that each humah Meing has the need “to .
db—to achieve—to accomplish—to préduce.”’ ¥"Moreover, it thus imp‘li‘es.

; that all*human beings have the need to be wanted, to hélp themselves, o
. -~ thers, It says, in other words, that everyong is driven by the
e nat

craving ‘“‘to be somebody.”’ But here, ‘again, the concept of
: ! “‘work’ can be-meaningless to, youngsters whose fathers have never
worked, whose familles are on public-welfare, who have’ openly been

Ltold, “*You ain’t nothin’,* or have been made to feel, thrqugh inference,
* that they are, of liftle worth to themselves or to the world i general, and - “
who, therefare, have to justify, even to themselves, “why they should
work. A sense of defeat is easlly developad in such youngsters!In the .
words of Charlayne” Hunter, *‘Arguments by “some economists that job- -
lessness among black teenagers will be reduced by the normal process,’
of labor market activity is contradicted by the persistence of‘the high
jobless’ rates even in prosperous times.'' " Career éducation must. -
almost syrely‘assume that to end this special joblessness steps will have
to be taken to change, not only the psychology of Whites 'who discrimi- -
‘nate, but also of Blacks whose self-image should be made more. affirma-
tive as regards their own human worth and dignjty. 4 LT

The ,child begins to learn about work valuss before he or she is ad--
mitted to the‘elementary school, How can the youngster from a second-
or third-generation’ public welfare family, or the child of hard-laboring,

. .
o [ , -
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poorly paid parents learn to realize ‘‘the need to do—to achieve—to
accomplish—to produce"" In many instances such a youngster lives in
crowded quarters where the diet is inadequate, the wardrobe limited,
and the parents, school dropouts. The flashy cars and the gaudy wearing
apparel of the gambler, the poolroom hustier, the dope pusher, and the
° pimp often impress such an unfortunate child. To th|s child, qurte possi-

ly, the prostltute seems to earn an easy hvrng And public welfare
zeems o be “freen” Many poverty-stricken studerits, early in ,Lufe

evelop the idea that their hard- -working, poorly paid parents are “‘hus-
tling backward." ““Why work hard if you can't get ahead?”’ One answer:
-“*There. r% an easier way to make a living.”" One result: violence, crime,
and disease infest the lives of. numerous indigent chrldren who might
have made, with p0srtlve trarnrng in work values, worthwhlle contribu-
tions t6 society.

It is understandable, then, that today there is a necessity for funding
committed,to the provision” of parent’ education programs which will
enable some minority parents to learn about work values. These trained
parents can then he|p 16 instill in their children a resbect for an ethic of
work. There must be funding for work- -training programs, followed by
gainful employment_for former welfare recrprents and school dropouts.
Legislation, which assures the poor of fair employment practices, must
. be enacted. Seminars, institutes, and workshops which deal with cuitural
diversity must be provided for educational personne! in order to help
such personnel ‘to understand the differences which exist amongvarious
Mminority ethnic groups, Career education must serve as the tool”which,
helps each child to understand that work, in all forms, is a necessity for

- allhuman beings. . ~
[
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. Some Attitudes of Minority Leaders
Toward Career Education: 1976

~ . . -

[

In June of 1976, a survey was made of the attitudes toward*career
education of a selected group of 100 minority leaders, 90 97 wkom had
" attended the “‘National Conference on Career Educatian: Implications for
) MinoWgties,”” which had been held February 1-3, 1973, im Washingfon,,
d ' D.C. The ethnic background of the seiected group of leaders was repre-

sented as follows; JPuerto Rican, 4; Chicano, 12; Japanese Americans, 6
*Chinese Amencans 9; Black Americans, 40; Native Americans, 1
" White Americans, 18; and Philippine Américans, 1.
‘This gelected group,of national minogity leaders was_asked to re.spond
to 17 items, 4 of which (item nos. 9, 13, 15, and 16) weré detailed.
Sixteen ‘ltems dealt” with factors which pestained fo the conceptual,

- process, and programmatic assumptions of career education. item no. 17
- had to do with implications for carger education. In order to provide ‘each

respondent with additional information, sorfie definitions and explana-

L 4

fnore_than one- responsg was appropriate to a question; i.e., total

responses ‘exceed 49--sometimes very substantially—for all but item

fios. 2 and 9. Further, the survey did not limit the range of participant _

response through either *‘multiple-choice’” or ‘‘yes-no” formats (except

for item no. 2). Subsequent analysis, however, was able to sort this

. volume of open-framework response into a limited number of categories or
g “*Kinds of Responses’’ for pyrposesof_reportlngand discussion.

leaders, responded to the 17 items and, among this group of respond-
‘_ents, four signed their names. One-tenth of the survey forms were
returned for a tack of a forwarding address for thefiddressee or because
the addressee was unknown Forty-one, or almost exactly two-fifths of ,
. - the selected group ?f national minority leaders, did not respond to the
17 items. (The list of‘items, divided into four groups, is shdwn in Appen-
dix B. The survey form wh»ch contains the 17.items, some definitions,
and some explanations appears in Appendlx C. _Appendixes D, E, F, and
G tally up survey responses to items which dedl with the following: (1)
~ . conceptual assumptions of career ‘education; (2) process assumptions of
career education; (3) programmahc assumptions of career educatlon and

(4) implications for career education,) . .

¢ The survey was designed.to provide the participants with maximum’
freedom of response. In many instances, they clearly considered that

Y Forty-nine, or nearly one-half of the 100 selected national minority

~

tions were supplied for the sake of clarification of certain items. . -

-
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Attitudes of Minosity Leaders Toward 5onceptu'al Assumptions of Caregs,
Education / . - - , )
A} - , . . ¢
C‘areer°edu ati% means different things to differept people. The 49
national mindrity léaders gave some injeresting res;?ons\es to the five
items which dealt with the conceptual umptions of career gducation. ~
When asked about their concept of career education in terms of how-it
related to minorities {tem no. 1), 71" percent of the leaders indicated .
they felt that it prepared childre? and famity .members for work.*Fewer of
them, or 37 percent, said.that/career education provided insight into
oppbrtunities for all to Ywork, depending upon their job preparation; a
.staller number, or 24 percentidi

| g %}ed *they saw career -education as
quality etfucatioh for all. (Seg&ppenyiix D, pages 80-81.) )
All qf the leaders ag

dﬁ‘a reer education had generally been a’
matter of over-premise and .uf er-delivery for minorities (item no. 2).
One solution suggésted by ajl participants was the provi_sjon of jobs for \

the unemployed by Federa regional,” State, and lo€al government.
Anothe[\so|ution,. proposed 90 percent “of those polied, asserted the
necessify of teaching minogity children te read, to write, and to realize
the benefits of work duringthe darly yedrs of school.

When asked to furthér specify theirattitudes toward career*education
for minorities (item rof-3),. half of theff daid that career education had -

- served as a ‘‘coverup”’ e tracking of minority children, describing it -
as a farce which does not|providé jobs for minority and low-income
students. While onty 14 percent of the leaders expressed the view that
¢areer education prevefited ‘students fromtwasting:time in déciding upon
careers and that it provided_opportunities for students to prepare for
careef’s, 61 percent indicated they thought that it could help minorities, if
teachers and counselors worked objectively with minority children. .

ltem no. 4 asked: Does,exposure to career education permit minority -

group-members to be someone? The responses ran as_follows: (1) Yes,
the child’s sell-concept miust be enhanced through knowledge of coari-
ﬁutiops made by minority leaderg and through training the child to read;
to write, and-to learn the benefits of. work (50 percent); (2) Yes, if jobs
are made available at the end" of job preparation (24 percent); and (3) No,
children who do not speak English feel :‘left out” of things, and need
special programs (30 percent). '

rs also placed some responsibitity upon the shoul-

ders of minority pers erting that minority persons must.prepare '

themselves for jobs usually not previousfy available to them, which_had )
been openéd to them during the past20 years.
In order for the concept of career education to become’ more meaning-

ful to unemployed minofity and low-income persons, the leaders saw the
following major and decisive actions as necessary (item no. 5): (1) more

jobs to be provided by local, State, regional, and Federal Government
(94 pereent); (2) training programs naeded for unemployed adults and

dropouts among minority persons (73 percent); (3) minority children to be .

taught to read, to write, -and to realize that work is important (67 per- ~.

cent);\and (4) ?air hiring practices to be.enforced (55 percent). Of par-

-
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ticular note is the fact that irt their responses to item nes. 2, 4, and 5,
the leaders persistently reiterated that: (1) minority children need to be

taught to read, to write, to do arithmetic, and to realize the benefits of - .

work; and (2) jobs must be made available for unemployed minority
adults and s¢hool dropouts, and jobs must be ayailable to minority per-
sons, at the e “af job preparation. Career education, now in its 5th year
of formpal ape n, dog¢s have some p'rograms throughout the Nation
which are producing the effects which have been implied as necessities
by the-ﬂa/tnonal minority leaders. (All data.ibeferred to in this section are
shown in Appendix D, pages 80-81.) = - .
I

-

* Some Examples of the Growth 'of the Career Education Concegt

According to the Offiiyof Career Education, at least 5,000 of the
approximately 17,000, local education agencies (LEAS) in the United
States have initiated some kind of career education activity. At |east 7

. States have enacted State laws supportmg career education, and at Ieast

26 States _have used State appropriated funds in .support of careér
education activitiés. Thirty ‘States have ‘used'-Federal funds other than
Vocational Education Act funds (typxcally under title I of the Elementary
and Secondary Education Act) to support career ‘education activities, and
29 State education agencies have appointed full-time staff members in
career edudation.’ . - -

The summary* of the outcomes of an-Conference 13 for State Coor-

dinators 'of Career Education, January 5-6, 1976 Washmgton D.C.,
re\vealed that, -

The present stdtus a

education across the land, is one of optimism and encouragement. .

* * *

'{d apparent prospects for growth of career

> 4

. there appears to be a very strong “consensus that both jnteredt in ;

and enthusiasm. for career educatlon are strong and growing still
sjrdnger at the focal LEAIeveI ‘n -y

Readinhess for the lmplementatlon of career edu’ca\jon'also seems to
be hrgh in most States . .. If career education were to be enatted by

) .Congress this year, we wouId fnndmver 30 States ready to move |nto

an implementation mode

* -
* * .

'ﬁ-appears that bona fide career education efforts are taking place’ in
more ‘than _one-third of all school districts and .available for over oné-
third of the'R-12 students at this time. ' .

it seems obvious that we still have a very long way to go before we
can say that teacher education institutions, taken, as a whole, are
involved in the career education movement.". The reports indicate
that teacher educatlon mstltutnons appear to be usmg an mfus1on

* approach, rather than * ,addmgon"new courses.

N *  x ws
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‘\ . Tﬁg trend appears to be ane of moving the State Coordmator of Career
Eg.ucation out of the Drv‘tsron of Vocatronal Education.
o IR those SEAs’ m\‘whrch cgreer education is housed within the Division ~
AN ‘of Yocational, Education, the State directors of vocatignal education
‘appear t to contlnue to be grvmg strong support to make career educa-
"~ “tlon effor:tsapp]y aoross the entlre K-12 system. N N
, Wijhout the 'support of vocatidQal egucation in the beginning, carees
RE .educatlon would not be in existence today . Career education must
continue to be supportive of vocational educatlon . I terms of a
) . gegeral principle: it\can be stated in this way: AS WE MOVE BEYOND
\I . VOCATIONAL" EDUCATION, WE musTt NOT MOVE AWAY FROM
1 » voé“ARONAL EDUGATION.

N a

. Ina Iarge number of States hgth strong Ieadersﬁup, support is emerg-
N mg from the gyidance and coynseling fietd. Counselors do have &
N ' key role to play in career educatién awasmg to see them tak-
_ ingamdréactive role.. ‘ <

. . . .
S

The crura| |mportance of all, cIassroom teachers in |mplementlng the
career educatron concept must contlnue tObeemppasmed a.

‘ . - -

~ .
AW it appears that ouf biggest common problem, as of now, is btarning -
funds for ¢areer education. Many Sfate coordinators are findirfg unique
. ways of ustag oﬁwer\klnds o Federhl funds., .. The “lipe |te noe
i approach in the State budget appears to be one idea that is w g in
. many States.” , . . s
1 - * " *
The 4mplementat|on of career education will not be easy, and it will not ]
~ be quick—no matter how wuch ﬁew financial help we get. The
&« REFORM of Amemcap educatron IS gorng to take some time. !

- ’

' ‘Rﬁe second biggest problem appears to be communication. Apparen‘tly
we still have a very Iong way togoin or,der for everyone to understand
the career education concept in terms of its nature, goals, and basic

ﬁ\r’nethods . -

. The large number of workshops and other Inservice actlvmes that the
- State Qordmators have conducted in the last 2 years is impres-
sive. . . . This kind of actlvrty must surely be, and will continue to be,
rewardrng to altinvolved. I

r

L » .

Through the cooperatlve “and innovative endeavors of admrnrstf tors,
counselors, teachers parents, an¢” members of the business,’ tabor,
industry, and professronal segments of the community, some of the

neeptual agsumptlons of career edycation are becoming a.reality for

ady minority and Jow-income studedts. The child who is exposed to
career education today, to,an extent/ is being trained to eventually enjoy
Faught's® “Split-Week Living,” w

a Qday"‘Workend” and a 4-day
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weekend during the paid-for work period of his or her life. In the meantime
career education is preparing the individual for wise use of unpaid work and
lelsure-time, thus abling him or her to enjoy what Faught # has sp
uniquély described as ohes personal “Timewealth.” The humanistic
approach toward work, whlgh is taught in career education programs, can
help the student of today xto become a more productive person spouse,

¢ parent, .nelghbor, and citizen during the next generation. Accord(pd‘dor
Faught, “‘Tomorrow’s children will grdw up in an increasingly complex
world. They will need to knowmore agdd;:ore to cope withit. . . . Education
will have to become a more intensive process and it will have to coﬁiinue
_ thr life, else the true|potentials of the Timewealth Revolution will be
" sold short on many fronts.|'2? -

Project PRIME (Philadelphia Regional Introductuon for Mmormes to
Engineering) is a.careef education program which prepares minority
students for entry into the world of engineering. Some sponsors of the -
project are th/e General Electric Carporation, the National Smence
Foundation, the Sloan Foundation, and 32 community businesses and *
Industries in the Philadelphia area. More than 800 junior and seniof high

" school minofity students participate in PRIME’s actuvmes during the
summer and the winter. Work and study programs are part of the project.
Since 197 "both Temple University and Drexel University have cooper-
@ted with PRIME. The University 'of Pennsylvania provides“an engineering
ath Program for PRIME’S eighth-grade pupils. Project MIT (Migority
l roduc}ion to Engirieering) is housed on the campus’ obDrgfxel Univer-
sit .So/ne senior students live on campus and participate in h;s ptoject.
PRIME is worthy of consideration in that minority students are proyided
portunities to have learning experiences which will hélg them to

e responses of minority leadérs to. ifdxs which deal with the.
process asgumptions of career cation will furniSk_occasions for later
descnptuon of exemplary programg which are providing some solutions

of n'@orlty and low-income students.
: . \

tion. (See Appendix B.)\[he flrst of Lese items was no 6, which asked:
What is your atmude toward career education creaﬁ‘ﬁg career awareness

~

.
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ltem no. 7 asked: What is your attitude  toward career educatjon pro-
viding career exploration for minorities? Of those responding, 80 percent
pronounced it *‘A very good idea,”” while 53 percent saw it as‘good only
with the proviso that racism and dnscrnmrnatnon gto not become involved
in the process. |
ltem no. 8 asked the Qquestion. What is your attitude toward career
education motivating minorities to examine and to question themselves
about why they should work? The order in which the following views are
listed is based upon the frequency with whrch they recurred among the
49 respondents: (1) jobs for unemployed minority parents and school
dropout$ would help children to learn the vatue.of work (83 percent), (2)
raining in cultural diversity .would help teachers and counselors to
become objective and more understanding toward the needs of mnnornty
children (50 percent) and (3) 1t was a good rdea for career education to
motivate minorities to exémnne and to question themselves about why
they shouyld work (37 percent). . {P .

One-fifth of the leaders did not respond t& tem no.(9a, which’ asked:
What is your attitudg taward career educ&ron helping minorities to
answer the questnoané/hoattrs important to me? However, more than two-

thirds of them, or percent, expressed the idea that children must be

taught to examine their interests and abilities and to apply these faétors to

their career chouces A smaller number of the Ieaders or 34 percent

expressed the view that teachers and counselors shpuid be careful to

.eliminate the effective brainwashi® and steering/of m|nor|ty ch|ldren

toward menial Jobs.

Two interesting kinds ¢f responses were given to item. no. 9b, which’

. asked. What is your attitude toward tareer education heiping minorities
to answer the question: What'is possible for me? Fully 71 percent of the

aders indicated they felt(chlldren must be made aware of théir needs,

‘interests, and &bilities, and 60 percent of them said that jobs must be .

made available for minority and low-income persons., ° -

Apparently a belief in a necessity f,or minority children to learn to ged
'and to write accounted for a .portion of the responses to itemr no*8¢
‘which asked: What is your attitude toWward career education helpung
minorities to answer the question: What is probable for me? Again, fully
71 per f the leaders suggested that the self-concept of the minority
child must enhanced by the child's beingtold about contributions
which have been made to society by minonty persons. More than one-
third of them, or 35 percent, confended that children must be taught to
read, to write, arid to associate .the benefits of work with the time and
.the ¢nergy which they put into their work.

item no. 10 asked: What is your attitude toward career educatnon
préparing minorities for occupations? Of the respondents, 90 percent

. subscribed to the view that scholarships, fellpwships, and study grants .

must be made available to minorify and -low-income, college-bound
students. A very high proportion of them, or 83 percent, also indicated
that teachers and counselors must eliminate the ‘‘tracking’ of minority
students; and_half ‘expressed the view that minorities must be made
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aware of all kings- of jobs and must be given opportunities to use the'ir{
abllities and talents in the preparation for jobs in which they might excel.
. . Among the list of seventeen items,-only two did not elicit respqnses
. from all of the leaders. These twg items were nos. 93 and 11, The ques-
. tion asked in item no. 11 was: What is your attitude toward career educa-
‘i‘* tion helping members of minority groups with career entry? Onesténth,
or 5 of the 49 leaders, gave no response ta this question, but fully 90
| \percent of them said that career entry, for minority groups, must be
\\\gyaraﬁteed through the enforcement of fair hiring practices by. Federal
§g9ncies such as HEW’s Office of Civil Rights, the Civil Rights Division
of the U.S. Department of Justice, and the EEO of the U.S. Department
of Labor, as well as by respect for Executive Order 11246 (Affirma jve
* |Action). ~ ’
'+ The. Jast item which dealt with the process assumptions- of “career \
‘education was no. 12, which asked: What is your attitude toward‘career
Pducation providing’ current help to minority groups for career mainte-
nance and progreseion? The leaders, in responding, said that, career
education feeded help from governmental agencies. Of the participapts,
~80 percent suggested that the Federal Government {incfuding the U.S.
Departments ‘of ‘Labor and Justice) ‘must eliminate bias, prejudice, and
* racism in the promotion and tenure of minority persons on jobs. Of those . «
. Surveyed, 73 percent also said that Federal, regional, State, and local
« governmental agencigs must provide training apd work programs for ~ °
sunemployed minorit¥ adults and minority school dropouts, and that
. Public welfare regigients muSt be put to.work. (See Appendix E, pages
82 through 84.) The' model of carger development, based upon a progres-
* sive sequence which begins with career awareness and continues - -
throughout career maintenance and career progressioh, has posed some
problems from the standpoint of minorities. However, thereiare some
* - exemplary programs which servp the needs of minority persons. e
Mention was -made earlier fof the outstanding PRIME projeet which
provides career education for(students in grades 7-12. An'example of an
exemplary program which provides, to minority people, postsecondary
edycational opportunities with options for continu%in higher education, ~

’

it is one that also collaborates with numerous ¥#nmunity agencies. A

program of this kind, at Essex County College ift Newark,-New Jersey, .

has both a Counseling and Careér Development Center and a Careér and .
*  Cooperative Education Program. Of these the following may be noted:

Essex County -College offers degree programs leadiag to the
Assoclate in’Arts degree (A.A.), the Associate in Scieitte degree
(A.S.), and the Associate in Apptied Science degree (A.A.S.), as well as
a number of certificate programs designed to prepare students for
immediate egiployment. Programs of study cover a wide variety of ° _-‘?
subject*areas and vocational interests and are designed to provide all

( students the opportunity to succeed in college according to their’

ability and initiative.” _ . e ®
Dora M. Campbell,* cogrdinator at the Celjter at Essex ‘County Col-
lege, responded as follows in arecent intefview¥ v e
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N Question:

. ‘Response:

° i

—
What is your depnitlon of career education';/ -
Career education prepares-one to learn abgut and to explore :/\\
the many options in spécialized areas of careers in which the .
student has an interest. Career education helps, eventually,
the studpnt to find a comfortable piace for himself in jhd
world of work. .. $.
How afe the interests of students determined?
Interests are determined through individual cdunseling and™
through the use of testing in which/we use instruments- such
as the Kuder and the Strong-Campbell inventorigs. )
How are students classified in your program?
We work with undergraduate students.-
Do ou recruit students fer the program?, Lo
- Yes. The Work-Study program is used to recruit students
who are interested in the helping relations fieids. We work.
with these studentsinourarea. . * - :
.What proportion of each minority group is enrolled in"the
Counseling and Career Development Center? T .o
: Approximately 70 pefcent *Blacks, 10 percent Hispanics, and
approximately 5 percent other minority groups: o
Does the program offer courses?, : v
: Yes, among others, we offer two courses: ~ )
(1) GroupDynamics, and (2) Student Career Seminar. Dyr-
ing individual counseling'we stress saif-appraisal, long-range
career planning, and behaviorai changes which include per-
sonal and academic .achievement. In group courses we’pro-
vide students with activities in career exploratibn, writing, *
and role playing for jobintervigws. 5 i 2
Career awareness is increased through the use of audio-
visual materials and by inviting prominent guests from a. vari-
ety of fields. in our career awareness and career exploration *~
aotivities we have programs and gueststhat help to de_veloﬁ
the self-concept, especially for theminority student. ~ ’
Will you briefiy éxplain other functions of the Center? Yo
A transfer office is part of our Counsellng Center. We sgpply v
basic information,~hold transter deminars, visit classrooms,
and discuss further training for ‘caredrs in major curricula.
Fieid trips are arranged for students-to: (1) see “residential
and other community collegas’in out vicinity, and (2)Vvls1t
businesses and,industries.in order for-students to geta redl-'
istic picture of oécupations which emerge from their major
course of stydy: . s
In 1974 the Placement Ottice and Human Besource'ag’nter .

were merged. Thus, our new name, Counseling ‘and Career

Development. Thi -merger. helped dounselors to contiriue
with their ounselees through.more phases_of thg.coun
selees’ gareer developments. =+ . ’
Quring 1975 we Instituted the assignment-of a counselor
+. to each a;ﬁgemic :iepartmént. We refer to-this as our daison
» N < .
. '-SF- : ~e - 29
. 36~ — :

. f

' ‘ A
’ N . b o1t

-




Question: ,

Response:

«-
[y

Question:
Response:

»n

D

interviewed

Question:

Responsg:

-
-

.
Ar
Response:

-~

vy

r

. Question:
‘. R&sponse

Question:”
Response:

#

I3

s

role. The counselor visits his or her (other) department a.\mml-
mum‘bffhours ‘a week. He or she identifies students in
majors, offerstransfer workshops, and presents education in
whatis hoped is an innovative fashion.

Does the Center work with other programs or projects at
Essex County College? .

Yes. The Center has sponsored, or assnSted wnh annual
seminars and career fairs for Allied Health fields, Legal Aid,
Secretarial studies, and Social Services-workshgps.—We are _
in the process of'plannmg a seminar for handlcapped stu-
dents in relationsHip to their career expectations and prepa-
ration for employment. We assist other programs such as
the Labor Study Program, the Educational pportunity Fund;
and the Cpoperative Educahon Program \at Essex County
College.

How long does the student remain |n the Cemer9

The student must acquire 12 academic credits and maintain
a grade point average (GpA) of 2.3. kThe student must identify _
also acareer goal.

g

.

Upon completion of the requirements of the Counseling and Career
-Development Centér, the student may be admitted to the Cooperative
_ Education Program, which is directed by Reginald E. Gilbert.z~-When

Gilbert provided information pertaining to the Cooperative

Education Program whlch appears in the following sequence of questions
andanswers:

)

L

" What are the requirements for enrolling in the Cooperatlve

Education Program at Essex County College?

Cooperativa Education is provided for the student who has
acquired 12 academic credits and a GPA_of 2.3. This student
has identified. a caregr goal and is permitted to enroll in
Cooperative Education. The student is placed in a pos‘mon
which is related to his career interest.

Questron oes the Cooperatlve Educahon Program have other speclﬁc__

requnrements”
Yes. Specific learning objectives are set up with the student
and the employer. During-a 15-week period the student must
be involved with the™ particulaf goals which are associated
wnth his job. Evaluahon is dbne by means\of student self-
appraisal along with evaluatiof) on the part of thé employer.
What proportion of each minority group is enrolled jn Coop-
erafive Education?

Approximately 70 percent Blacks 10 percent Hlspamcs and
5 percent other minority groups.

How can minorities benefit from Cooperative Education?
Students who have disciplined themselves to acquire 12
academic credits and a GPA of 2.3 are permitted to pursue
therr career chorces

.

.
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Questlon: What is the relationship of Cooperative Education to voca-"
, tional education?
Response: No vocational education is offered in Cooperative Edﬁqahon
at Essex County College. Thus far, only paraprofessnonals
e ‘are prepared in professional areas. A .
Qudstion: How can the Cooperative Education Program be lmproved'7
Response: There is a need for more available employers in diwerse
areas, for during the next generajions new careers Will
‘ ! emerge.

The needs of minorities are given many considerations at. Essex
County Coliege. In addition to the services alréady mentioned, the
Office of Career and "Cooperative Education provides the college com- .
munity with information which pertains to: (1) career offerings at post-
secondary institutions throughout the county, Stafe, and neighboring
States; (2) employer needs (thus establishing opportunities %r the
students to link the wdrld of study with the world of work); and (3) work-

b statlons. internspips, or work-study assignments which enable students
to acquire acad@mic credits required for graduation: The Office of Carger
and Cooperative Education secures local, State, and Federal fUndmg for -
- the establishment or expansion of career offerings while acting as liaison
. between the college and busin&ss community for vocational and tech-
* nicaltraining. °

The students in attendance at Essex County College receive other

services, such as testing. The testing is Of%rjat importance. It includes .

.

“r

(1) the College Guidance and Placement an College Examination Pro-

gram examinations, and (2) a variety of vocational interest tests and

personality tests administered to students on a referral basis by the
=— school psychometrist.

Financial aid programs administered by the college include: (1) Sup-
plemental Educational Opporfunity Grants (SEOG); (2) Educational
Opportunity Fund (EQF); (3) National Defense Student Loans (NDSL); (4)
College Work-Study Program (CWSP); (5) Nursing Loans and Scholar-
ships (NSL and NSP); and (6)"Taw Enforcement Loans and Grahts (LESL
and LEPG). Theere may also be, from sourceg not as regulanzed as those .
justlisted, additional forms ofaid. -

Some finansial aid programs are administered by agencies not Wwithin
the college community. Among sonfie additi®hal forms of -aid are'the
following: (1) Basic Educational Oppomynlty Grant (BEO@); (2) State
Scholarships; and (3) special sourees aid,.;which includgs: (a) G.1. Educa-
tional Benefits; (b) Social Security Benefits; and: (c) ‘Welfare Benefits.
Scholarships a(aavallable\tg students from pnvate agenm?s associated
with business, labor,and industry. * -, Vol

Numerous special programs sind projects provide services to students
at Essex County College. Some of them are: (1) Project DEEP (Degree
Edycational Equivalency Program), which was designed to give adults an
opportunity to acquire a high ‘school equivalency diploma; (2) Special
Services Project (a specially federally funded project for.300 students
who afe educationally deprived, the services available include special
academic offerings, tutoring, counselin'g, career exploration, and place-
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ment); (3) the Bliingual Prograrf, which off?gthe Hispanigzcommunity
an edugational environment designed to be, it is hoped, educational and
culturgl; (4) the Speclal Veterans Project; (5) the Upward Boynd Pro;ect
(6) the Senlor Citizens' Program. (7) Project Trend (an acropym from
Tameting Réources for the Educational Needs of the Disadvantaged),
(&!‘ a Labor Studies Program; and (9) an International Stydies Program
hich permits students to study abroad. )

Each of the seven progressive steps (career ‘dwareness, career explo-

,,»" ration career " motivatlon, carder decisionmaking, career peaparation,

-

. 32 . R %\

career entry, and career maintenance angd progression) in career educa-
tion which are necessary in the career development model-are §dhered
to in the education of students in the Counseling and Career Develop-
ment Center as well as in the Office of Career and Cooperative. Educa- *
tion at Essex County College. Coll;boratlon of various programs at the
College with the local, State, and ederal community is commendable.
The Departments of Social Services, Juvenile Dehnquency" Police, and
Public Health work very closely with the Counseling and &areer Devel-
opment Center as well as with the Office of Career and Cooperative
Educaﬂon A nursery, school provides services to 90 children of students
and “faculty members The process of*career development at Essex

R County College serves the needs of minorities from the cradle to the

grave. The question, then, is what are. someof the remaining prOblems
which prevent minorities from benefiting fully from career education?

+

<

- Attitudes of Minorrty Leaders

-~

. Toward Programmatic Assumptlens-of Career Educatlon o >

N
» According to Hoyt three programmahc assumptrons of careér educa-
" tion which serve as operahénal deterrents to effective’ career educatron

"+ for minority persons are: (1) the assuthption that career educatioryis a

collaborative effort; (2) the assumption that the classroom teacher is the
key"to the success of career education; &hd (3) the assumption that career
education is lnexpensive * The responses of the national minority leaders
to items which dealt with programmatic assumptions of career education
verify the fact that problems do z\ist with career education and suggest

~ some solutions for the elimination/of these problems.

Item.no. 13 was detalled-ia-that it asked the leaders to explain briefly

- "how. career education could .be strengthened by eight factors, which

Included: (1) the educational system; (2) the home; (3) the family: struc-
ture; (4) the business community; (5) the Iabor community; (6) the indus-
trial community; (7) the professional community; and (8) the 90vern-,
‘mental community. Item no. 13a requested brief explanations of how the
educational system could strengthen career education for minorities.

"¢ “Seven suggestions were given. They were: (1) teach minority children to

read, to write, and to do arithmetic’(90 percent); (2) eliminate wholesale
“tracking” of minority students (80 petcent); (3) deyelop parént educa-
tion workshops which would require the active amcrpahql of minority
parents (65 percent); (4) cooperate with labar, i %’S Qqe\se. varjoys




branches of government and juvenile delranency courts (83 .percent); -
(5) conduct cultuzal diversity workshops and programs to help eliminate
bias; prejudice, and racism on the part of some teachers of minority gnd#

« low-income students (67 percent); (6) organize seminars and institutes

whrch would provide teachers with information about outstanding con-'
* tributions that have been made by minority persons (55 percent); and (7)
make provisions for, teaching brllngual children, especially those who
have difficulty in-communicating in the Enghsh language (24 percent)'
&  (These data are shown in Appendix F, pages 85 to 90.) From these indl-
cations, seemingly, an educational system could collaborate with stuo-
dents, parents and a community, as well as with teachers in an effort to

* sjrengthen career edycation for minorities. ' '
; . The ledders were asked, in no. 13b, to explain how ‘the home could
strengthen career education for minority persons. The five responses

"t recommended actions to be taken by the parents, including: (1) teachrng

» their children the benefits of godd health hapits and to take advantage of .

medical and dental clinics (91 percent); (2] reading and talking to their )
children (88 percent); (3) learning to budget their incomes and teaching
their children the value of money (83 percent); (4) encouraging their
. *children to achieve in school and to remain in schoo! {65 percent); and (5)
~whether employed or. unemployed, encouraging their children to learn to
work in ord®'to become self-sustaining citizens (53 percent). Workshops
and training programs would be necessary in order to test the value of
‘the five suggestions. However, if effective, the taxpayers woyld reallze
eventually the true benefits of monies spent.

Item no. 13c asked the Ieaders briefly to .explain how family structure
could strengthen carser education for minorities, and this is what the
leaders had .to:say: (1) parents wifthin® nuclear families should work °
cooperatively with the school and other institutions in an effott to help
their children to achieve both academically and socially (69 percent); (2)
single parents should provide children wikh positive mother or father
‘images in their nelghborhood church, recreation center, or:school (59
percent); and (3) parents should aﬁs:gn chores to their children on a daily
basis in order for their oftspring to tecome contributing members within

- the family structure (22 percent).

Apparently the leaders felt that (hé’BUsmess communrty should return
some of its profits or gains to the sources from which they had ‘come.
tem no. 13d asked for explanations of haw the business community
could strengthen career "grcatron for minorities. The responses to this
item included the tollowmg 5} coope?ate with schools by providing
laboratory training in bu%tness and summer work programs fbr minority
and Iow-mcorne QW& %ercent) (2% in cooperation with the
, schools, sponSorf ‘cafeer days for minority students (82 percent); (3)
provude tours tor schoglﬁbrldren ¢78 percent), and (4) award scholarships
to‘colleg bound mlnomy/and'low income students (39 percent). -

" Advocdcy of fair hiring practicés for minorities and of the enforcement
ef.such practices have appeared in the responses of the leaders on
several occasions. ltem no. 13e requested brief explanations of how the
fabor community could stre{tgbhen career edugatron for minorities.

)
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Almost. all of the leaders, or 96 | percenl ,saud that agencies within the
government should exert themselves to see that labor and managements
used fair hiring practices in dealing with minorities, although less than a
third of"the group, or:32 percent, ‘expressed themselves to lhé effect
that the fair hiring of minority persons should be put into bargaining
contracts and that fair hiring should be guaranteed to minorities. A large
proportion, er 82 percent, indicated they felt that labor should sponsor
career days and tours for students in cooperation with the schools.
Two-thirds of the_group said that labor should sponsop,-.work-sludy and
summer training programs for minority students. A little’less ll’;an two-
fifths of the leaders, 'or 39 percent, suggested that labor should, award
scholarships and fellowships for minority and low-income students who

enrolled in colleges and universities. N « 3

»fln item no. 13f, the leaders were asked to explain how the ipdustrial
community could strengthen career educallon for minarities. T¢"this the
responses were: (1) provide career days (82 pércent of the respondenfc),
(2) provide tours for school children (77 percent); (3) provide consultants
for schools when various units are taught, (82 percent); (4) provlde train-
ing in industry and summer work programs (83 percent); and (5) award
scholarships “to co’llege—bound sludenls within minority and_low-income

grotps (39 percent). \ *

When asked in item no 13g to explain briefly how the professional
community could strengthen career education for minorities, the follow-
ing responses were given: (1) -outstanding professlﬂ'lals from minority
groups should be- used in schools a® consultants, leclurers and/or
demonstrators 2o provide information and to serve as enhancers of the
_self-concepls of minorify and low-income students (86 percenl of those
" responding); (2) scholarships. and fellowships should be -provided for
college-bound minority persons (77 percent); (3)-training programs and
. work-study programs should be provided for minority students who are
interested in becoming, paraprofessronals (27rpercenl), (4) programs in
thé -cultural (fine) arts should be provided for minority ‘and low-income
students (12 percent); and (5) programs in health, family refations, and
counseling should be provided for minority groups'(8 percent). It is a fact
that many educahonal settings do not take advantage of the great variety
of services which are provided by civic, social, and service organizations
which are directed by professionals who are interested in the solution of
problems of.rnmorily and low-income persons. :

in response to item no. 13h, the leaders gave .several suggesl?gﬁs
which they had provided previously to other ltems When dsked to
explain briefly how the governmenlal community could strengthen career
education for minorities, the leader§’ said: (1) cooperate with”schodl
systems, industry, business, and Jabor in establishing work-study and
[Iinternships (94 percent); (2) provide programs for minority and iow-
'income students and parents (91 percent); (3) provide training and work.x.
programs for unemployed and dropouts among minority groups (88 per-,
“cent); and (4) enforce fair hiring practices for career entry, career main-
tenance, and career progression through agencies such as HEW's Office

-
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of Civil Rights, tReU.S. Department of Justice; the U.S. Depatbhent of
Labor, and others (88 percent). [ * ) \ -

ltem no. 14 asked: How can'tRe teacher use the community as d learn-
_log laboratory in which perspns within minority groups can see Jmplica-
tions of subject matter? The three responses included: (1) work closely
with parents, business, industry, labor, professional and social organiza-
tions, churches, Depaitments of Public Heaith and Social Sérvices, the
7 Juvenile Delinquency Court, and the Police Department (90 percent); (2)
use individuals from community agencies (including business, labor, and
industry) as consultants, lecturers, and demonstrators in various units
which are taught (82 percent); andb(3) arrange for training, work-study,
and summer prqgrams for students (76 percent). e

Two guestions were asked in item no. 15. The first of these ‘was no.
15a, which asked: During the teaching/learning process, based on indi-
) vidualization of instruction with members of. minority groups, how can

the teacher use a successful prgrect approach? Of the survey group, 83
' percent indicated that thiscould be accomplished by teaching minority *
children 1o read, to write, to do arithmetic, and ta help minority childrer
to understand why work is important. Almost two-thirds of the group, or
63 percent, said that the teacher of. mincrity’ chitdren should use strate-
gies and media which help students to understand their school work and
to make a worthwhile contrtbution to the group of which they found
th‘en\sel\(es a part. A smaller number, or 39 percent, said that teachers of
minority children could add to their success in teaching by relating the’
contribution of each class member—who would be, by the teacher's
design, working at his or her own rate of speed—to the overall success
of the project. . '
item no. 15t asked: During the teaching/learning process, based on
individuaﬁzation of instruction with members of minority groups, how can
the teacher use a success approach? As indicated in suryey returns, the
success approach involved making each child aware of the contribution
which each makes to itself and to the group, according to 88 percent of
the leaders. Four out of five, or 80 percent, said that each child should
bé helped to realize that he or she must work in order to become a self-~’

ual differences which exist in the interests, the needs, and the abili-
ties of each child, and then help each child to develop at its own rate of
speed, was a viewpoint indicated by 55 percent of the leaders.

Reference to the appropriation of ditional funds for the inservice
education of inner-city teq\hzr;?é\;\equcaﬁon programs, field trips
and work-experience sites, ide variety of career exploration and
decisionmaking equipment, and guaranteed access to post-high school
education supplied the substance for the six sections of item no. 16. The
first section of this Item, no. 16a, asked: In reference to the training of
minority groups, what are your attitudes toward ,the appropriation of
additiohal funds for career education which woulg involve inservice edu-
cation of inner-city teachers? Generally speaking, all of the leaders
favored appropriating additional funds for inservice training of inner-city
teachers. The responses included: (1) Very favorable (45 percent of the
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‘ respondents); (2) By all. meafis (39 percent);- and (3) Good idea (28
percent). v L

The leaders agreed that parent education programs would require an
appropriation of additional funds for special staff. ltem no#16b ask&d: In
reference to the training of minority groups, what are your attitudes
toward the appropriation of additional funds for. career education which
would involve special staff for parent education programs? Bettef than
four-fifths of the leaders, or 83 percent, said that many minority and low-
income students” will not understand the benefits of work unless their
parents are trained to' realize the meaning of work and impress this

, "Jmeaning upon their chitdren. A little more than one-third said, “A
necessity, if career education is Yo be a-success.” One-fifth of.the

< leaders simply s,%lid, *lagree."” ’ -

The leaders were in complete adreement with respect to their
respohse to item no. 16¢c, which asked: In reference to the training of

9 minorify \groups, what are your attitudes toward the appropriation of
additional
work-experience sites? The primary résp8nse was that career education
cannot be a success without additignal funding for field-trips and work--
experlence sites (91 percent), with 73 percent of those polied recording

ment “Very important.” ) "

. Again, the leaders were in complet'e agreement in their_responses.to
an item which dealt with the apprépriation of additional funds for career
education. ltem no. 16d asked: In reference to the training of *minority
gr%Jps, what are your attitudes toward-the appropriation of addlt!ona]
funds for career education which would involve a wide variety of career
exploration and decisionmaking equipment?’ Of those polled, 59 percent’
sald *“Yes” (meaning, of course, that they favored such an appropria-
tion); 43 percent said, “Very agreeable’’s and 22 percent said, *Additional
funds are necessary.” : . < .

*  ltem no. 16e stated: In reference to°the training of mlnorlty.groups,
what afe your attitudes toward the appropriation of additional funds for
career education which would guarantee access to post-high school edu-
cational programs? The respendent percentages were: 40 percent, yes;
34 percent, very agreeable; and 29 percent, very positive. : A
- The last item which dealt with the appropriation of additional funds for

. caréer education for minorities was no. 16f, whicH read: In referenge to
the training of minority groups, -what are your attitudes toward the
appropriation of additional funds for career” education which would
involve ascertaining access to bona fide employment for minority group
members? Of the leaders, 80 percent said, ‘‘Abselutely necessary.” A

» smaller 'number indicated, “*Career education cannot succeed without
this.” : ’ . .

Judging from the responses given to all sections of iterr/n(o. 16, sefv-
ing the needs of minority and low-income students will be very expensive

- in dareer education. It should not go unnoted, however, that even under.

*  ‘current funding levels, many of. the career education programs in prog-'

-

ds for career education which would involve field trips and. ~
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.ress throughout-the Natjon have succeeded in serving the needs of

‘minorities. - " . ) .
»Some éuccessfulCareerEdupation_Programs'-- " A
;. forStudents with Special Needs' s .

The respenses of the national leddrers have implied that if career*
cation is to succeed, many parents should be trained for it so that the'™
trained parents can be of help in the career development of their chil-

> dren. For parents in Akron, Ohio, who cannot participate in career activi-

ties during the day, evening minicburses have been conducted to enable

these parents to develop ways ‘whereby- they can assist in the career.

development, of their cttildeen. Among qther things, these parents are

- given opportunities’to observe vocational programs which are availdble. to

students’ Nicholas Topougis *' is Coordinator of Career- Education in’

4 Akron. Some of the viewpoints of this career education expert, who func-

tions in a highly industrialized area, were obtained in an interview which
he gave in Akron, Ohio, on March 8, 1976. * °

A brief examination of the.series of questions and answers which fol-

L

3

) low should providé some insight as to why career education is an effec-
> tiye program in Akron. * c .
¥ Question: What is your definition of caregr education? ”w

Response: Career educatien is a concept designed to provide students
with necessary information agd‘exp,eriences to prepare them
‘v for living and-working in society. ‘It combines the efforts of
home, school, and community, and reaches from preschool
L ~ toadulthood. . } : . t
* * Question: "Whatis the purpose ot the function of career education?
Résponse: Careeg education prepares.the individual for. working and
living in a society which might be completely different from -
today’s society. . .. Career,;e?:lucation provides many areas
of work opportunities from which the individual can choose _
Linterésting work opportunities. -. . ; resr~edutation "pro-
vides preparation which will’help the individual to cope with

R . possible changes in one’s future life style. s o
Question: What is the proportion of minority youngsters, involved in ’
L career education? . ° : f
Respofise: All children are involved in career education.. .. Approxi-
- ) mately 55 percent are white and 45 pefcent are black. Career .
) education programs exist it 22 schools, which include 14
- elementary, 5 junior, and 3 senior high facilities: N

.Question: How can minorities benefit froni career education? .
Response: Career education can help minorities: 1) to raise their self-
N g esteem, and (2) to raise parental aspirations. ,
- Question: How can career education be improved? .
~  Response: Each element of the career education program should be - )
integrated with the academic structure*of the school. Exam-
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ple: From K-10" approximately 25 tq 30 "percent of the
. teacher’s time is spent in fusing career education with the-
academic program. \ Lo
Stereotyping of career education should be eliminated.”

Time should be allocated for helping teachers to prepare ‘

* youngsters for decisionmaking, parenthgod, and wise use of
ieisure time. Business and industry, along with professional-
“agencies, should be tapped more vigorously for their many
resources.’ ' '
All teachers should. receive inservice education having to
. "~ do with career education. {Note: between 80 ang 85 _percent
of the teachers in Akron have recgived some, inservice train-
» ing in career education.) <. e .o
There is a/need formore involvement of higher education
4 which deals-with: - :
- —preservice training of future teachers;
—inservice training of teachers actually working with chile
dren; and
—training personnel in'higher education to change their atti-"
. tudes toward career preparation. . .
There'is need for a greater commitment from business and
industry to career preparation: A need exists for more focus
. . ‘Oon career education at the Federal level. - ’
More funding is needed over longer .periods of time.

Legislative leadership is greatly needed,

3

.

. . There is a need for parent education,

-More community involvement is a necessity.. ..

£ . . . . . A
Question: What is the relationship of career education to vocational

X education? 3 b~
Response: Vocational education constitutes only a small phase’ or
"+ segment of career education in the Akron school program.
Vocational education is blended info the' 11-12 grade

programs. i '

Career education and vocational education camplement each,i;other.
Nevertheless, many minority leaders h_nd minority pasents arevery much
concerned about the “tracking’” of minority and low-income students

]

.into vocational ‘education programs. What needs to be understood, how- -

ever, is that minority leaders are not, in this concern, simply repugliating
vocational education. They appreciate the need for vocational education,
for'they cannot forget the futility of job seeking‘by young people who lack
ocgﬁpatiorial skills. But they also appreciate the need which all workers
hayve for an-education which will suffice for léfsure and citizenship as well ag
for gainful employment. They know, too, that there are young people of mi=>

.*nority extraction who should not be “tracked’’ into anything but the kind of

training which once DuBois advocated for his “Talented Tenth.” For these,

as for the vocationally minded, however, the basics of the three R's are

acategorical imperative. And career educatitn insists on the basics. — 7, %

Frank L. Perazzoli,* a Program ‘Specialist in the Office of Education,-

V\?shlngton, D.C., was /igterviewed on March 25, 1976. A- major differ-
! !
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. ence between the function of career education and_that of vocational
> education was clearly stated at the very begmnmg of the series of ques-
. Yonsand anSWers which folows.
' Question” \ghat is the refationship of career education to vocational
! + education? .
Response: Career gducatidn involves the orientation, the awareness,
and the explorafion of the world of work. Vocational educa-
. tion is the training necessary to develop the skills to enter -
. the world of work. .

Note: The student bound for an institution of higher edu-
cation uses career education for enhancing tius (her) cogni-
tive and affectivg domatns, and the necessary competencies
for a specific profession, while vocational education 1s used

P - to help him (her) to determme whether he can develop the
v ' skills required -for a specmc o chosen trade (othér than
c . professmnaHevel) -

Question:"” What is your definition of career education? -

Résponse; Career educatlon is the infusion or blending of the academic
‘ with“the world “of work, to provide ifhyiduals of all ages with

learning experiences which will agsist them to acquire infor- .
matioh about occupati withinl our economy; to develop
preper work habits and afitudes; tb make intelligent choices
: of careers; and in general\to prepare for a useful and satis- '
: fying lifestyle within a democPati¢/society. .
Question: What is the purpose or function of career €ducation?
e Response: The purpose of career e?{mion isto: ’

—Give individuals a clegrer understanding of the relationship
between what they leakn in school and the world of work.
—Teach proper work habits and attitudes. -
? .- _ —Assist individuals to better understand themselves, their
- mterests and abilities.
o —Teacﬁ"careerdecnsnonmakmg and job-hunting skills. 1
. ’In general, career educatlon will prepare an individual with
the type learning and' expenences that will assist hlm
(her) t6’sélect a life role. )
Question: -What 1s the function of career educatlon in highly industrial-
. ized or rural areas? .
Response:+ In a highly industrialized area it is |mperat|ve that career
education actively involve the business-industry-labor-profes-
I sional communlty It will assist in policy foermulation and
provide the work- -study opportunities, worK experiences,
observational experiences, and eventually, the 1ob market for
the individuals. “
- - In the rural areas it will be necessarx‘ to brlng resource
i people in.to inform students about various. job opportunmes
o ’ . and more field trips will be reqlhred to give the students —
opportunities to observe the real world of work. .
. .; In essence the individual should"be given the opportunity
o to observe and, if possible, to experience as many *‘job

. e - w
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", * environments” as possible in order to enhance his future

T - occupational choice. v
% Question: How can minorities benefit from career education?
" Response: Career ‘education familiarizes the indlvidual with an ideal
educational concept which broadens one’s total horizon in
S + Iregard to the real world » . .
N o > ) . 2 The job horizon is broadened as well as the, posslblmy
AT of chooslng a new Hfestyle. . . . L
N . Career education serves asaa motrvatlng factor which as-

sists one'‘in doing a self—analysrs of what he (she) is and of
. - what he (she) can become. .
Career education pr vudes‘a gystem which offers the same
opportunities to minority groups, as well as to the more
) ., dominant group, regardless of.race, religion, or sex.
R estion: How can career educatiip be improved? R
%sponse Career. education must be infused in all the subject areas
" tdught in the public school system.
—It is imperative that the State_and local educahon depart-
- ments make a total commitment to career education.
—There should be a systematic approach to give ali teachers
' inservice training in the career education concept.

v - . { —Teachers can highly motivate students by explaining how
their learning experiences in the' subject area will relate to
the woridof work:==

—It must establish an effective, cooperative, and 10|nt en-
. deavor among the school, business, industry, Jabor, and .
the community at large-toward career education..
—Leadership and funds must be continued from the Federal

Lo ‘level for at least 5 more yearé. ‘
R —Parents must be informed-as to what the career education
o . concept Is all abbut.

‘—lInstitutions of . higher education must infuse the career
. education concept as preservice training for all teachers.
' . —Institutions of higher education should_offer more career -
' guidance and counsellr\gto all college students.

» . ! l i

Numerous carger education programs serve;pe-specual ‘needs oY many

minority -and low-income students. Some examples of such programs,
located throughou,-t the country, are 'described br,iefly below.”

Junior and senlor high school students in Washlngton. D.C., have for
some tlme pafficipated in a program called*‘Workshops for Careers in- -’
the Arts.”’' This program for talented students pairs each accepted appli-
cant with a performing professional for summer.and-school year (3 hour$
daily) tutelage. Students continue to receive the rest of their acallemic
instruction in thé regular.school program. A public high school for the

. arts has recently been initiated to aliow the expansion of tHls effort .

‘*Career House,’’' a special program, for gifted, un‘!g{gchievmg, post-
high school students, operates in Devon, Pennsylvania. The prograni is-a
residentlal educational effort to enable bright students with pergonal or |
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underachievement problems to prepare for college. This highly individ-
ualized program*includes career planning, work experience oppcrtunities,
vocational counseling and guidance, extensive individual and group coun-
seling, psychotherapy, and supportive services. ‘

Megting the ‘needs of students from low-income families, students
from broken homes, and other types of students with serious learning
problems are highlights of the' Cooperative Occupational Program of the
New Castle-Gunning Bedford School District (New Castle, Delaware).
Middle and high school student&in this program are given the chance to

_explore many career areas through participation in classroom activities,
field trips, and cooperative work experience.

The Urban Career Educatibn Center Program in Philadelphia (adminis-
tered by the Opportunities Industrialization Centers of America) is a
major. effort to provide career education™r minority, inner-city, pre-
dominantly black $tudents. The project has three major components: (1)
the Career Orientatioq Program, which trains teachers to offer career
éducation in K-12 programs and helps, parents learn to aid their chil-
dren’s learning and careqr developmerit; (2) the Career Intern Program,
which provides an altefnative high school experience for approximately
150 dropouts and potential dropouts through a variety of basic subjects,
work experiences, career guidance and counseling, as well as other
services; and.(3) the Career Community Program, which involves parents
ip the operation of the Intern effort and which helps them to receive
career_counseling for themselves. A variety of innovative approaches is
being utilized in this program. Associate Professionals (trained parents
and community representatives) work with parents in the home. The pro-
gram is jointly funded by the National institute of Education and the u.s.
Office -of Education. :

A career education technique being used successfully to heip all types
of students to improve their basic skils as well as tc.) gain career aware-

‘ ness is called Visual Literacy. Its application in elementary schools in
Nampa, Idaho, shows its particular effectiveness with special ’ngcatféﬁf

and migrant students. In this approach students visit local busineSses or
industry and prepare a slideitape presentation during their visit. They
take 'the pictures, write the script, record the background music and
sound tfack, and learn how to 6perate the necessary equipment. In addi- .
tlon-to the finished product, which can then be used by other students, -
they learn and enjoy math, language arts, science, and other important
skits. . .’ .

The Howa!d Educational Park career education program in Wilmington,
Delaware, is engaged in riumerous efforts to provide career education

for ,minority students. In addition to a full K-12 program, this project
provides special career education opportunities for unwed mothers, and
operafes a-Bchool-gheltered program for early school Jeavers._ In this -
progfajﬁ they are able to acquire job entry skills4Without having to
reeniter the regular building program.”Howard® Educational Park is also
-planning a center for the creative arts to expand its career offerings to
predominantly inner-city students. '

. Career education programs are being btamed to remote areas in the
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Rocky llﬂountain State's and in Appalachia through the use of an ATS-FY .

satellite launched in mid-1974. The Rocky Meuntain project is focusing
on self-assessment, career information, and decisionmaking program-
ming for, middle school students in 56 rural communities. Several of
these sites\ also have the ability to communicate with each other and
directly with the central progkamming headqu;rters in Denver. The Appa-
“lashia project is concentrating on staff development in career education
. for elementary, middle, and secondary schogl! teachers. Participants will
“view pretaped lessons, attend laboratory sesslons, and partrcmate in live
seminars transmitted via satellite. R Y
The Mesa Verde High School in @8rmichael, California, operates year-
,« round with highly flexible scheduling. Students can take courses which
~ meet anywhere from 1 period a week to 6 perlods a day Credit is based
on work accomplished rather than time spent in clas's, and work experi-
ence is encouraged as a part of the regular curriculum for all students:
The campus will truly be integrated with the community, with plans for a
., county Iibrany, a'medical center,_and governmental agencies directly on
the ssho‘olagrounds Tedchers are able 'to use craftsmen ‘and profes-

sionals from the commun|ty on a: short-term contract basis, and an -

on-sit shopplng center run by students 'salso planned for construction.

in the near future. Students will participate in the construdtion and fur-

nishing ef the stores as well as in their day-to-day operation.

The Skyline Career Development Center in_Dallas, Texas, has’a voca-
tional-academic curriculum. Students spend 3 ‘hours a day or more in ohe
of more than 26 career clusters, which include such areas as: performing
arts; horticulture; child-related professions; aeronautics; » Engdlish-
Journalism; and the world of environmental controt systems. The exten-
sive facilities at Skyline include aaalrplane hangar, a greenhouse, and a

. computer center, not to mention more traditional cosmetology, business
and construction areas. Excellent relationships with"the business-iabor:
induﬁ’-professronal community assure the latest in equrpmer*cand
course content, especrally through the use of Cluster Advisory Com-
_mittees.

"Crty-As—SchdoI " ap "alternative school in New York City, is a prog'lam
for selected jUﬂlOl’ and senior high schoo! students who have compléted
math, and science requirements. Students are allowed to pursue a variety
of learning experiences, for credit, under the mentorship of community

+

resource pefsons. Both brief and extended coyirses are offered in such.

areas as magazine pyblishing, social work, environmental improvement,
performing arts, drafting, museum exhibitions, and so on. In onge course,
for exarple, two studépts worked with a local park warden in studying
plants and their propagation. Students also planted (and later trans-
planted) seeds arid learned about soil preparation, pruning, and park
maintenance and improvement. - -

. - ~

Evaluative Data on Career Education Projécts .

_Evaluative 'data are béing made available on various career education
programs throughout the cquntry. Data trom the’ Pmellas County Career
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.'Educatlon.project In Florida reveal that significant differences were
N found in the educatlonal awareness of experimental versus control stu-
dents In grades K-1 and in the career awareness of experimental versus: :
control students in grades 2-12. . - .
Students in the .career education program in Potlatch, Idaho, ‘scored .
significantly higher on spelling and, EﬁgLsh tests than did control ~ -
. students in the same school s\/stem. Students in the program also
showed a marked improvement in the relationship between their stated
career chpice and their choice as indicated by test inventory of interests.
Seniors In high school showed a jump in the 00ngruence between stated |
~and tested choice of nearly 40 percent during the 1 year they were in the - T
roject. N .
Arterbury, Collie, Jones and Morrell ® reviewed representative studies
that were indicative of the efficacy of the ‘areer awareness.element of
career education. Although the research team rgported quantitative eval-
uations for numerous projects, only nine have been cited below

—a/k

The Pontiac Vocational Career Development Program (1971) attempted
to increase the ocgupational knowledge and self-concept of stu-
dents. . . . The three major findings were: (1) students showed signifi-
. cant gain in their level of occupational knowledge; (2) upper elemen-
" tary’children shiowed greater gain in occupational knowledge ‘than did
lower elementary children; and (3) at the end of the Program students-
selected occupations of higher-rank than they did at the beginning of .
*  the Program. - . “ ) ’ . i

. tAreport ona Research qnd Deve|opment Proj’ect in Career Educatron
(1974) from the Department of Education in Pénnsylvania presented a
study to 'determine the effects of Project activities on the children
involyed. Matched samplings of third- and fifth-grade students were
compared The cornparusms made between highly involved and mod-
erately “involved students, revealed. that the thr(,d-graders who were
highly involved could list more occupations in 1 mmute than their Iess
involved COunteiparts The highly involved fifth-graders’ were ‘superior

, to-th involved greup with respsct to self-goncept develop—~
o ‘menfand attitude’ oward schoolY : ¢ :

% - %Research and Dévelopmenrt Project in Career Edudatron in Wichita,
- anggs, ’ptiluzed the C}‘areer Knowledge Test at the primary level in th
pilot e‘te ntary sclioas. The Occupational Similarities Ssale showed a L
srgnlff t dlffereﬁee a the, .05 \%vei between pre- and pbst-tests on T
stud atﬁthe K-2 level. At thé*mt'ermedrate level (3-6) the Orienfation

of Car e@oncepts C) was ﬁrtmrsteredrand st%,gggtlcally signifi- .
cant différences were fGund on the@tocatuonal Vocapulary Scale (.01}, s
) the Workin Con;irtrons Scale (.05), and_ the Worker’s arn|n Sgla .

( BF
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The-: Career Based Curricflum Project in MOMO€ North “Carolina . %
# " (1975), evaluated two goals for their éieme?flary program relative to— -
self-awaraness and career awarenesg. Goal 1: 1) u}prease. éach child’s
o Self-awareness, encouraging a posi jve self-cgncept Statustically
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slignificant differences occurred on six of the eight scales for third-

. graders. Goal 2i.t0 increase the pupils’ awareness of the many occupa-
tions and job rolés in the community. . . . Students in the third grade .
Profect schools.listed more at the .05 Jevel than did third-graders“in the
control schools. The mean number of w?rkers listed by suxth-graderg in®
Project schools was signiflcantly higher than stxth-graders n the con-
trol schools atthe .01 level. . - ,

Unifled School District No. 250 of Pittsburg, Kansas, utilized the Self-
Observation Scales and the Career Maturjty Inventory to evaluate their
‘career education programs. Approximately 200 students randomly *

- - selected from all six of the elementary schools in Unified School

District' No. 250 were tested as the experime&al grour%parochial
school which did not have a career education Program was used as a
cont ol group. At grade three the results of ‘the Self—Obscervation
s showed that out of 18 possible comparisons (i. e. six schools X
three ecales) the schools in the Unified School District No 250 -
exceedéd the national norm of 50 and the average percentile score of
the coptrol group in 12 cases. At grade six the results showed that of * - _
a possi 30 comparisons (i.e. six’ schoois x five scales) the sixth-
graders exceeded the national average of 50 in 24 of the 30 compari-
sons. The evaluation of the ninth-graders used the Career Maturity
Inventory, and a statistically significant difference was found between

~ the expenmental and control groups on Part 2: Knowing Abo%t Jot¥s,

Behavioral Research Associates prepared the evaluatuon report of the'
Cochise County Career Education Project (1975). The results of-the
evaludtion showed significant differences on ali variables between a
high exposure to career education sample and a low exposure sample.
Cochise County also included an evaluation of self-awareness. Self-
awareness was measured by the students re$ponses to four ques-
tions. One question covered self-expectations for schoq! performance.
Another question asked the- students to compare themselves with
other students in terms of how right they were. The remaining two ,
questions dealt with the students' certainty of attaining educational <
and occupational aspiratians. The results indicated that students in the —
high exposure sample wére consistently more positive in te'r'ms of
self-awareness than' the students in the low exposure sample as .
measured by the four questions. -

thavloral Research Associates evaluated the Pima County Develop-
mental Career Guudance Project (1975). They concluded that: students
exposed to caréer education-denmonstrated a greater awareness of;the
“world.of work, On every index designed togeasure career-awareness, -
economic-awareness, and decisionmaking, the students with career

" education exposure scored higher. . Th|s finding reflects- favorably

on the Arizona Career Education Effort and highlights one major goal -
of career e‘ducation,mwhtch is to eﬁpand the students’ concePtualiza- . /\
tionof the economic marketplace. 4 .t
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Students exposed to career education (1) have knowledge of a wider ,
range of occupations both between and within occupational categories; *
(2) have more ability torevaluate the skills needed in preparation for
cértain occupational cholces;.and (3) have more self-confidence that
their goals are both realistic and achievable.

Pima County included also an evaluation of self-awareness. Their find-
_Ings suggest: one of the most promising findings #his year is related to

the area of self-awareness. Students in the high career education

group were more certain of attaining their educational and occupa-

tlonairaspirations, rated themselves favorable 'relative to other stu-
_dents in their grade level, and expected higher achievement for them-

selves compared to students in the low involvement group.

"

e~

L]

”

1

i

hr}nce George’s County Public Schools in Maryland (1975) included tée -

*fqllowlng question in evaluating their career education program. ‘*

« pupils involved in cafeer education acquire more knowledge about tHe
world of work than do controls?*’ The results of their study found that
at .each-grade level (with the exception of ninth grade) the experi-

_mental groups scored higher than the controls. Statistical significance -
was reached atlevelg 6,7, 11,and 12.

. /
Studigs relating to the effects_of career education programs on aca-
demic achievement were r,eyiewed by Bryant.* Among the many studies
repdrted, 10 have been cited below. ! °

Included in a career education program in Elkhart, Indiana, were
eighth- and ninth:grade students in an inner-city “school. Objectives
were to enable the students to increase their reading and compyehen-
*'sion levels and to increase their: career options: Participants in the pro-
gram were functioning at reading'levels 4 or'more years below their
grade level. Directed activities utilizing workbooks were provided the

students for 1 peribd per day. Fourteen learning excurslons into the”

commynity were _made by the group during the year. Scores of stu- -’

dents indichted growth gains in language and reading skilis that rangéd
from .6 to 3.3 years. The aVerage gain was 1.5 years.

In a manuscrigt entitled “Evaluation of Career Education: Implicati‘ons
for Instructioh at the Elementary School Level,” Hoyt (1975) referred
to resultﬁported by Clifton Purcell of the Santa Barbara, Californla,
career éducation program in 1974. The Cooperative Primary Reading

" Test was administered to second-grade students in & class in which
career education approaches were emphasized and in a class not
. Involved in such an approach. 'The scores for the students in tfie
. career-educatiop-oriented class were sjgnificantly higher, statistically,
than the scores of the other students tested. . .

" During the, 1974-1975 school ,year a main thrust of the elementary
scHool level career aducation program of the Ceres, California, Uniffed
School Distyict (1975) was .the determination of ‘the impact of the

program on academic aehieverpent. The overal gain made by pupils in
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grades one through‘ six-in reading was 12 percent. in math, a gain of 11
percent was indicated.

A 3:yea_r ‘occupational Informa‘tion‘project for grades 1-12 wa's imple-
mented in the schools of Henderson County, Kentucky.. The Compre-

hensive Test of Basic Skills'was used along with the Barclay Class—7 ’

room Climate Inventory and other instruments to agsess the value of
the program. No.negatlve effects on gtudents’ scholastic growth was
reported. It was concluded by the researchers that the school had
changed from a traditional subject matter -orientation to a more life-
"centered one. .

PS

The 3-year developmental career education Brogram in Cobb Courity
Georgia; by design ahd by nature, placed special emphasis on those
students who were cuiturally, economically, or otherwise handicapped

or disadvantaged. An objective of the program was to integrate a .

career dévelopment program into isting curriculum to enhance tradi-
tional academic learning. A prodlct objective to increase student
academic achievement as measured by achievement tests was partially
attained. The evaluation was based upon results of the regylar school:
administration of lowa Tests of Basic Skills to third-, fourth-, and
sixth-grade students in September 1972. Atsthe third-grade level, the
average grade equivalént score for experlmentgl and control students
was 3.35 (comparison made to grade equivalent of 34). ‘The fourth-
grade students were tested In October 1972, and the expected grade
equivalent’ score fas 4.2_ The overall mean score for the “project
schools was 4.15; the average score in the control schaols wis 3.95.
The overall grade equivalent scéres' of sixth-grade students in' the-
project schools exceeded the expected grade equivalent score by .2
while the score in the control school$ was .2 less than the expected
grade gquivalent. THe overall means for the project schools were equai
to or higher fhgn the overall means of the contro] schools at each of
the three grade levels tested. \

In a study involving 348 elementary students in North, Cehtral Texas,
Bryant (1975) found that academic achievement was increased through
the implementation of career education programg. Randomly-selected
schools in a 10-county ar#a panicipate&n the study, which was part of
a larger dissemination effort jointly spbnsored by Eduocation Service

eriter Reglon XI and Partners in Career Educatior. Teachers in the
experimental group participated in 3 days of staff development and

were given teachef-developed, career-education curriculum guides for °
"+ use in planning imstruction in language arts and sodial studies classes. .

Consuitant heip was provided teachers on a regyest basis. Statistically

< Slgnificant differences between the two groups’were found to exist on

the scores of the total achieveément battery (p < .001), Reading Test'(p
<.01), Language Test (p < .00), and Study Skills~-Test-{p-< .01). Differ-
ences that were statistically significant at the .001 leve! (p <1001) were
Indicated in the Vocabulary, Language Expression, and Referedce

Skills subtests. All differences favored the experimental -group. Carger- .
. - K i
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education cokep'ts;ﬁere mot introduced into the arithmetie: curricu-

lum, and no greater gain was made in arithmetic by the experimental

.group than was made by the control group. The findings suﬁpqrted the
conclusion, that the infusion of career-education concepts into the
ongoing program of curricular offerings can have a‘positive effect upon
.the, cognitlve growﬂi of students as evidenced by achievement test
scores. : ...

" in Philadelphia a prototype, experienced-based career edudation pro-

gram has been developed, operationalized, and teste:d by Research for,

> Better Schools, Inc. The 4 years of the career education program have

encompassed 1 year at the planning stage and 3 additional ygdrs-at the

_, operatignal stdge.+According to Kershner and Blair (1975)/the evalua-

tion activitie® during the first year of operations were lar ely formative
in nature. During the 1973-1974 school Yyear, 250 gtudents were
released Bysthe School District of Philadelphia“to parficipate in the
program. The report of the internal evaluafion staff focused.on the 38
first-year stu ent‘%’ﬁho completed all of the testing.’. .- Expéri-
ence-Based feer

activities.” First, students spent at least 1 day a week engaging in a

, Wwide variety of ‘*hands-on™ activities, conducted-3t the work sites of

oyer 80~pani5:ipating industsies, businesses, agencies, and unions.
Sécond, structured small group' guidance sessions were ‘held each

% week, in‘addition to individual counseling that was provisfed. For am

-

\

hour and’a half each day students w&re given individua{iigd learning

opportunjties In communication skills and mdthematicss"A” teacher-

" student ratio of 18.44'to 1 was reported. All students were adminis-

A

tered a pre-test-post-test series of instruments which ipctuded the
Comprehensive Tests of Basic Skills. . . © Hypothesized rowth within
groups was tested through the use of correlated t-tests. Jn all studies
_reported herein except those relating to evaluation of Experience-

- program included three types’ of instructiongf

. Based Career Education projects, a .05 of .01 levgl was established-as —°

" a level of significance. All of the tésts run“on the experimental group
demonstrated a statistically significant (p < .10).growth in reading and
math. In addition to a total reading ar\d arithmetic score, scor€s were

,’ obtained on vocabulary, comprehension, computation concepts, and

applications. Analysis of co-variance revealed no statistically. signifi-

* cant differences” between the gains of the experimental .Gomparison

_students except for a difference, favoring the experimentai group, in
. Arithmetic Applicatigpz-- - ) ) :
N . > - T

» N v s
Northwest Regional Educational Laboratory made an évaluation of stu-
dents im another Experienge-Based Career Education program. ..

-* Individual study, ingividuat tutoring, and application of ski&s in practical . -

situations were all employed to help students increase _their ability in
mathematics. Scores on the math subtest of the CTBS showed that

" . shstudents in’ the experimental group made a statistically significant
increase in their scorés in this area. EBCE students o?) the average °

ars

" increased their grade-equivalent scores .7 years. This compares to a’
. K -r ¥ . . N .

Al
. i -
. s ¥ -
, - .
. . \ -

» e 3 L .
\é‘ . yd

RIS <o <. /

S W% . | ‘ ] i
ERICKS e g .. 04 v
T

e
FulToxt Provided by ERIC
" ¢

e
a

<.

4

3

%%

! .vf




<

decrease of .1.grade equuvalent\ shown by a ‘comparison group \"A'_
positive change in writing skills was observed by more studgnts in the
experimental group (38 percent) than in the control group (14 percent).
Writing samples were collected from the experlmerltal grolp-at the_
beginning; samples were At available from a control group. Writings of

the Far West School students were collected at the end of the school
year and judged %lth respect to three characteristics: mechanics of *
writing, effectiven&ss “of communication, and maturity or logical
thoughtfulness. Four experienced tekt readers refined the draft defini-
tions of each of the three characteristics and described a fige-point
scale in each area. The distribution of the differences in fhdividual
scores on the pre-tests and post-test showed that the percent ,of
students whose written communication scores increased by more than°
one standard error of the difference was much higHer than would be
expected (16 percent) if there had been no incréase for the group as a
whole. Approximately 55 percent of the students showed a significant
‘increase in Mechanics and Effecfiveness, angd none of them showed a
significant loss in these skills. Two students showed a significant loss
in ‘thoughtfulness, and 41 percent showed a slgnlflcant increase. In
" sufnmary, a large proportion of Far West School students showed
increases in their writing skills that were both statistically and. educa- -
tionatly significant. This was the only study reviewed that included an
evaluation of students compositions. .

» - »
.

Seventy-seven percent of the teachers in the Sacramento Unifled
School District indicated that career education greatly increased pupil
‘motivation for class work. Sixty-three percent-said that puBils were
mote mterested in school projects as a resylt of career education.
slmllarsgppon was'given by teachers in- Richmond, California, as well

- as in many other Idcations. If students have good. feelings about
themselves and positive relationships with others, school achievement .
may increase. Hoyt (1975) points out that positive rélationships have .
.been established between productivity and reduction of worker aliena-
tion. He maintains that éducational productivity—increases in aca-
demic achievement—should result if worker alienation is reduced .
among students and teachers. Many of the techniques and strategies

of implementing career education programs are aimed at reduclng
worker alienation among students and teachers.

H -
’ -

Services of Civic, Social, and Professional Organlzations .

\

A very large number of organizations with civic, socnal *and ot’cfes-
sional orientation supply fidancial aid, time, and energy to meet the needs’
of minority and low-income students. S
In 1968 the Exploring Division of Boy Scouts of America started to
help’ students decide what they wanted to do with their lives. They did
away with uniforms and made it coed (about one-third girls now)=
Explorers conduct an annual survey on career choice of all students In
many high schools. They now cover 70 percent of high school stadents-

¢
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with this survey. There are 27,000 Explorer Posts involving 450,000
students between the ages of 15 and 21. Using funds from the American
Medical Association, the American Bar Association, and Coleman Cor- )
poration, BSA -established Explorer Posts for 35,000 students in health
occupations, law enforcement; and environmental education, respectively.
Junior Achieyement directs Project BUSINESS, a flexible economics
education program for junios high students. This project was made possi-
) ~ble through a grant from the Kellogg Foundation. It brings business -
~ consuitgnts into junior high classes. Seven sets of topics, prepared by
Junior Kchievement staff, are discussed once a week overan 18-week °
period. Junior Achievemgnt hopes that it will be operational in 1,500
classrooms by the end 5&76, Community volunteers do the program.

. In addition to Project BUSINESS, the‘fhave an economic awareness
program and a summer jobs program which is primarily for minorities and -
disadvantaged youth. - :

The Chamber of Commerce of the U.S.A. has had career education as

a top priority for 4 and one-half years. Eighty-five of the 100 local
Chambers are significantly involved in career education. There has been,

to date, more involvement at the local level than on the part of the State

# __. -Chambers of Commerce. The National Chamber has taken the leadership
in bringing together a.wide variety of agencies and associations, both

- within and outside of.,edﬁgation, to prepare an official Chamber of

< Commerce publication on career educatio%The National Chamber has
supported career education Jegislationin the Congress. , o .

The «NaMonal Alliance of Buginessmen (NAB) is a partnership that
involves Dbusimess, labor, and industry with education. One of their main
tasks is to find jobs for,disadvantaged, minority youth, ex-offenders, and,
others. Whereas their former efforts have been remedial, their prime
emphésis now is on a preventive/developmental approach. There are 130 ..
metropolitan NABs operating across the country. Tlgeir major obstacle is
getting coogeration from educators. They have four main programs: °

. Gareer Guidance Ipstitutes, Youth Employment, Youth Motivation Task

Force, and College Ciuster. The Youth Motivgtion Task Force has

executivBs Boing into high schools and talking with students about the’

, importance of staying in school. This 1s done mainly in Englisk classes.

The College Cluster encourages liberal arts colleges for minorities to

¢ join with other golleges naving professional specialization offerings for
minority students. ' . '

The General Electric Corporation continues te be active both in Junior

_ Achievement and in NAB. G.E. Summer Seminars for counselors invoive

_° 7 50 counselors for 6 weeks at a time. Credit is offered by sponsoring .

“ universities. They are now doing the program on.a team basis with each .
team including a counselor, a teacher, and an administrator from a given

. high school. ‘‘Career Choice for Minority Youth Program’’ is directed .
toward increasing minority ysuth in engineering. -t is operating across -
the country and. has resulted in a fourfold increase over 3 years in the
numbér of minorities enrolling in engineering. “Expo Tech” is a traveling
road show for jugior high students. The program is brought to the °

.
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schools in a large van and provides hands-on explorallon for students
interested in engineering. They have' minority engnneenng college
students workmg for this project.’

-Alpha Kappa Alpha Sorority, Incorporated, a group of predominantly
black*women,-was established at Howard—Unnversnly in 1908. The Missis-
sippi Health Project of Alpha Kappa Alpha (1934-1957) demonstrated the
effectiveness with which the direct personal services of a minority ofga-
nization coulqo minister to the needs of a minority group. ThlS project (1) .
touched lhe‘?tﬁes of 15,000 people in the heart of the Mississippi Delta
region; (2) capitalized upon the contributign of hundreds of thousands of
dollars from the Sorority and thousands of clock-hours™ of volunteer
services from the organization’s membership; and.(3) eventually received
favorable attention on the national and international levels. Artictes
concerning the contributions which the project made to the welfare of
finority persons appeared in Survey Graphic, Reader’s Digest, The
Clearing House, Notes of the National Council -of Mothers and Babies,
Jowrnal of Qbhc Health, and Magazine D:gest of the Dominien of

<

nnually, sihce March of 1965; Alpha Kappa Alpha has directed~a Job ,
rps’ Center for the career training of 565 m:nonty and low-lncome

Center, after they have acquired necessary work skills, are placed
on|jobs. In 1965 the Center was fed rally funded in the amount of
"$4,000,000. Now.the_Center's Federdi, flinding amounts to $6,000,000,
biapnually. Since the Sorority was founded, its contributions to. good
programs, in part. (and only in part) ha\le ingluded, in 1975, a $25,000
grant to Wilberforce University for reslorahon of thaf institution’s rare
bogk gollection; more than $125, 000 to the NAACP; and, in August of
1976, a $100,000 first installment paymenl of a $500,000 commitment lo
the Unlled Negro College Fund.

Delta Sigma Theta Sorority,* another predominantly black organization
for women, was established in 1913 at Howard University. This Sorority
'offl;rs a rang of career development programs to its 85,000 members,

and operat Rrghl to Read Program which provides brushup courses
in adnngﬁ? ‘young people.and adults in Washington, D.C. The Direct
Search proj in Baltimore, Maryland, cosponsored by the State ‘Office
of Education,” provides jobs and educational counseling for veterans.
Thr ugh its Arts and Letters Commission, Delta Sigma Thela recen.'tly
proﬁuced Colntdown at Kusini, a major movie. .o ~

The. Links, Incorporated, an organization of black women has made
contributions in excess of $5,000,000 to,the cause of bettering condi-
tions among minority groups during the past 20 years. Some ~ergan|za-
* \tions which have received grants-in-aid from the Links are: thé .NAACP,
the Urban League, and the United Negro College Fund. The four-faceted
prograny of activity meounted by the Links operates under the four des-
ignations of (1) Freedom and the Arts, (2) Services to Youth, (3) National
Trends and §#erwces, and (4) Inlernallonal Trends and Services. Minority
and low-income families, and espegially” the children of parenls in dis-
*agvantaged famll[és have received subslanlual ben‘eflts and training over

~
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the years from numerous programs which have beerrsponsored for them
by the Links. ’ S,
Black fraternities have created- strong alumni chapters which encour-

age scholarship, and development in minority America. “These organiza- -

tions are the major fundraisers for other black organizations.3? -
Alpha Rhi Alpha, established in 1906 at Cornell University, has cospon-
sored housing projects in several American cities. Through its Commis-
sion on Business Organization, it has established a, national program for -
business development. Kappa Alpha Psi, established in 1911 at the Uni-
versity of Indiana at Bloomington, conducts a ‘‘Guide Right Program’ 'to
stimulate scholarship among young bBlack people. In"addition, the Keppa
Al Psi Housing and Economic Devqlopment Corporation has spon-
sored. several urban housing projects. Omega Psi Phi, established In
1911 at Howard.<University, has cosponsored housing devélopments,
including. a housing project for senior citizens ifi New York City. It has an
active scholarship program and, through its National Talent Hunt Pro-
gram, it makeé cash awards to black youth interested in the visual and
the performing arts. Ve , .
Blacks, throughout their history in Amerjca, have developed a ten-
dency to_group themselves in order to suptive. Many organizations and
associations have been formed by mi ies; among those which con-
tinue to function are the following: (1) Nation&l InSurance Association
(NIA); (2) National Urban League; (3) United Mortgageﬁankérs Associa-
tion (UMBA); (4) Opportunities Industrialization Centers (QIC); (5)
National Bankers,Association (NBA); (6) The National Council of Negro
Women, Inc.; (7) the Nation of islam; (8) National Minority Purch'asing
Council: (9) Interracial Council for Business Opportunity (ICBOy; (10)

~

National Association for the Advancement of Colored. People (NAACP); * ’

(11) Congressiona] Black Caucus; (12) Southern Christian Leadership
Council (SCLC); (13) National Association of Real Estate Brokers; (14)
Operation PUSH (People United-to Save Humanity); (15) ,American Sav-
ings and Loan League; (16) Federation of Southern Cooperatives? (17)
Minorities Contractors Assistance Project (MCAP), (18) National Associa-
tion' of Black Accountants (NABA); and (19), Nationa] Association of
Minority Contractors. v
The descriptions which have been given of some confributions made
by mirfority organizations which have social, civic, and professional
orientation represent only a very few of the servjces which these, and
similar groups, render to the needs of minorities. Increased coliaborative -
efforts of organizations such as those here mentioned with the corre-
sponding effects of career education in educational systems, business,
labor, and the governmental €ommunity undoubtedly pr'omise increasing

.succass in the solution of many problems which have, in many cases for,

alongtime, affected traumatically the livel of America’s minorities.

’
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Some-Implications: Career Education and Minorities
= £
N .

It should perhap§~be noted at the outset ‘that their struggles agauns;
the economic, social, and educational inequities suffered by the minori-
ties have by no means preéluded numérous and substantial contributions
By the minority leaders to.the well-being of the general society around
them. Some of the more general implications for career education whigh..... .

"~ were listed in the leaders’ responses to item no. 17 are summarized
” below for-the following groups: (1) minority children; (2) unemployed

</ minority adults and school dropouts; (3) Federal, regional, State, and
° local governmental agencnes, {4) thé business, industrial, labor, and
- professional community;, as well as (5) the educational system. Some

specihc implications given by leaders in their responses to more than
one item have been listed under the heading Some Specific Implications

-~

~ . o«

= for Career Education and Minorities. (Data relatlng ‘to survey |tem no 17 ‘
arepresented in Appendlx G, pages 91-92.) )
.4 .
\ ° - M
Implications for Minority Children - ’ K

.
v L]

In order for career educatuon to be effective, minority chuldren and
children from low-income families must be: Py

—taught to read, to write, to.do arithmetic, to learn the value of work,
and to relate the 'work which they do in school to the contributions

i which they make to themselves 3nd to others during the early years
’1‘% " . of school. —
- —made aware of the major con{rlbutuons which bave been made to
o society by members of their particular ethnic group.
e —exposed to special programs®if they are bilingual and often feel “left

. ‘ out of things” due to: their inability _ to communicate well in lhe
-English language.
-. =—made conscious ‘of the reldtionship of the work which they . do in
N ) schooltotheklndsofworkwhlchtheywulldolaterrn life. . o
‘. . —trained to pfake conttibptions t3 themselves and to their group in
B orderforthem io become self-sustdhing citizens. :

If” - N 5

. . - lmplk{tlons for Unemployed Munorlty Adults and School Dropouts

I}l —

l
.

" in’ order for career education to be effechve, unemployed nority
adults and‘'school. dropouts must be:

’
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) —encouraged to prepare for jobs which have been opened to thém .
during the past two decades. . T
- —exposed to-training and work programs which. wrll help to decrease ,

public welfare rolls.

—trained to budget thelr incomes, and to teach their cmldren the .

. values of work and money. ' -€ -

, —made aware of the necessity of the|r talking*to and readmg to their
_ children, as well as training their children to become-responsible jor
performing certain chores within the family household.

—taught to teach_ their children the benefits derived from *practicing
good health habits and using the services of medical” and health
clinits.

—trained to work cooperatively with the schoois and {o encourage °
their children to succeed academfbally and socially:

—made aware of the need for provrq,mg fheir children with posrtwe
mother and father images .or- models within the nelghborhood
church, school, or Nation.,

—-guaranteed fair hiring practices. -

—placed on jobs and provided with assura&ce of fair practices during,

. career maintenance and career progress|on o ‘. -
Mcatiohs for Federal, Begional, . R -
State, and Local Governmental Agencies i ’ ",

« In order for career education to be effective for minorities, Federal

regional, State, and local governmental agencies must: -

—provide trainmg programs, work-experience, workasgudy, and work
programs for unemployed mmorrty addits and school dropouts, as ¢
" well as for minority and low-income students. _ *

—fund parent education programs for mmorlty and |ow-mcot~ne

parents.
S;:erate with educational systems and fuqd inservice training.

B prggrams seminars, and institutes which will help all educational

« - pefgonnel to; (1) realize the benefits derived from’ trying to igstill a
positive self-concept in all children; (2) obtain informatibn pertaining™~
to the outstanding contributions which have been made by members
of the less dominant group; and (3)° conduct ‘spacial programs for

_ bilingual children who have drfﬂgulty in cbmmunlcatlng well in the
English language.

.« —make available funding for scholarshlps fellovvshlps and study
grants for minority and low-income students.

—enforce fair hiring practices for minorities, and eliminate bias, preju-
dice, 'and ragism in the Gareer malntenance and the career progres
sion of minorities. : - . '

-

' Impllcatlo>1sforBusmess,lndustry, T e
Labor, and Professional Organizations - ,

In order for_career "education to be effective -for minotities, busmess,
tndustry, labor, and professlonal orgamzations shauld: . .

e . .,
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—spcnsoicareer‘days and tours in cooperation with the schools.

'—provlde consultants, lecturers, and demonstrators when certain units
T are taught in the schools. .

) -—%‘ponsor programs in ‘health, family relations, counsehng, ‘d the cul-
tural arts ,as well as programs which offer individuals internships
whish prepare minorities to become paraprofessro nals.

—cooperate with sctiools by providing laboratory training, work-study,
work-experience,- and summer trammg programs for minority and
low-income students. .

—award scholarships and fellowshrps to minority and low-income
students ) B .

—use fair h|r|ng prachces for minorities.

—guarantee fair practice in procedures having to do with the career
mamtenance and thecareer progresswn of minorities.

. lmpljcatrons for the Educahonal System !

If career education is to be effective for mrnorrty and Iow-mcome
students, admrnrstrators teachers, counselors, and other educational
X personnel should: .

—ehrhmate bias, prejudice, and@crsm on the part of some profes-
" sionals toward minority and” low-income students through the use of
» . sensitivily traifing: h .
\be objective when worklng with minority and low-income students.
—eliminateshe ‘‘tracking’" of minority and low-income students.
—never infer nor subtly suggest ‘‘jobs which are. for Whrtes" and
‘‘jobs which are for minority persons.” | ° S
—help chiidren to become aware of the relationship of the work which
- they do in school with the kind of work which they will perform later
" inlife. __~,
o —teach, minority childrert to read, to write, and to do ‘arithmetic dunng
the early years of schoof. .
~—take into account the fact that individual differences exist among the

LH i N

. interests, needs, and ab#ities of children, .as well as h&lp children to

"+ developattheir own rates ofspeeg
—conduct parent education programs which involve active partrcrpatron
of minority and low-income parents.
'T-make minority students aware of all kinds of'jobs.
—provide a wide variety of career exploration and decisionmaking
\ equipment. s

~—use techniques and- medla which heip each chrld to understand its-

¢ classwork and to make a contribution t3 itself as well as to the
group.
* —eliminate prejudice, bias, and" racusm during the teaching of career

awareness, caréer exploration, and career decisio aking units.
~cooperate with biisiness, industry, labor, variofs branches of the

government, and agencies such as Departmepts Publig

Social Services, the Police Department,

e Jgvenilg
other law-enforcing agents. .

. sl
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Some Speciflc lmplications for Careér Education
T aslt Relatesto Minorities - -
Carger educatlon to be effective for miriorities will be very expensive
for a 5 or 6-year period. More specifically, to-be successful in the train-
ing .of minBrities and low-income students, career education will require
the: ' .
, —appropriation of additional Federal funds which will be needed for 1)
, work-study, work-experienc‘e, and training programs for unemployed
adults, school dropouts and low-income minority students, {2) spe-
cial programs for mservnce training of educational personnel; and (3) .
special training programs for parents, unemployed aduits, and school .
- dropouts, as well as bilingual children. . . s 7 ‘
—elimination of the “‘tracking’’ of minority children. )
- —aestablishment of special programs to help bllmgual children to tom-
‘municate well in English. .
—creation of trammg and ‘work programs for unemployed adults and
. school dropouts among minorities. &
—organization of projects_ or programs which will provide educational
personnel with information about (1) the major contributions which
have been, made by minority persons (2) methods and matenals of
use in enha'ncmg the self-concepts of minority students; and *(3) (
; _some ways of helping minority and’ low-income students to under-
- tapd the relationship of their school work to the work which they
" ,ygwﬂl perform later in life. ’
. -qprowsnon for parent educatlon « programs whlch wan help

*

more self-sugtammg citizens. - .
~—slilpination of'bias, prejudice, and racism on the part of some eduqa—
tionkl personnel who work with minorities. -
—cooperatlon of the educational system with business, indystry,” la or ‘
r,ofesslonal organlzatlons, and various branches of the local, Sta\é .
. fe\gi pal, and Federal government.
-éhforc ento?’tanr hiring pra:tuces for minorities. \\

. —udt of fang procedu es in the career mamtenance‘and the career pro-,
ngss:on ot mmonfy persons. ; . ' AR
’ & : .
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. Numasas/os PERSONS FROM VARIOUS GROUPS WHO ANSWERED “YES” QR
“NO” TO QUESTIONS AND/OR STATEMENTS CONTAINED IN THE “‘STUDY !
GUIDE’ . ACCOMPANYING THE DRAFT OF “AN INTRODUCTION TO CAREER
= . » * EDUCATION”
- * ; ,\‘ . .
Note. Those members of a grolp who failed togggswer a particular item or who responded with the answer "Not
Sure™ are gotaccounted for inthese tabuldtons -
L N
T ) . ~ Key : . e e P
Mini-Conf. ~Locat career education practitioners at OEs 1974 **Mini-conferences””
State Ed. Dept. —$tate Department of Education professional staff (includes 25 State Coordinators ¢f
can N Career Education) N
Nat'lteaders —Persons aftending either OE's COnceptuahzefs Conference or OE's “Philosopher’s
b Conference” . .
L. - ~ 8 o '
.. o R . - State Nat’i ) .
o . . Mini-Conf. Ed.Dept. Leaders .
} “Question or Statement : (N=224) (N=40) (N=10) ~
£ : . Yes 'No Yes NoYes No ¢
-~ . '
. 1. In your opinion, is it appropriate to picture ’
caréer education as,"'a response to a call for . o °
educational reform’’? B 1499 5 33 1 122 1 . *
2. What is the validity of each of the following
11 conditions and appropriateness to use in ° -
specifying conditions leading to the career L= . '
education movement? . . w . ;
(1) Too many perspns leaving our educa- . " L
tidnal systﬁrsn)a}jrélclent in the basic aca- ) : L . -
demic sk required- for adaptabitity in . - s
a-— _today’ srapldlychangmgsoc}ety - L 2072 38 2 14 2
(2) Too many students fail to see meaningful : .o s
relationships between what they are being R
_ asked to tearn in school and what they will o e .
do when they leave the educational system. o . , -
This is true of both those who remain to - . .
graduate and those who drop out of the edu- o
cational system. 'L 223 —, 40 — 16 "o .
(3) Avierican education, as currently struc- o
tured,best meets the educational needs of : ]
that minority of persons who whl someday . .
"+ become college graduates, it has not given o -
equal empha3|s to meeting the educatnonal BN Y
" needs of that vast majority of students who .~ - ‘s, ‘ -
. ' wilLneverbecollege graduates. (3 -2 195 10 .34 1 .9 3
- N P p ,‘// : ’
R p ' 63 '
- O . > ’ - . )

) : ‘
ERIC - o 89 . : :
. o . {-\ Cl ' -

# . fateet ” -
- s




PN

State Nat'l @&

; \Z : Mini-Conf, Ed. Dept. -eaders
, Question or Statement (N=224) (N=40) (N=17)

R v 4 Yes NoYes NovYes No

(4) American education has not kept pace
With the rapidity of change in the postindus-
trial occupational society, As a result, both

+ overeducated and undereducated workerg

are present in "large« numbers. Both the .
. boredom of the overeducated worker and
the frustration of the undereducated have

o
.

contributed to the growing presence of
worker alienation 'in the tofal occupational
' society. ‘ 185 9 34 1 6 7
- . (5) Too mariy persons leave our educational
system at both the secondary and collegiate
levels unequipped with the vocationat skill, . .
the self-understanding and career decision- '
making skills, or the desire to work that are”
essegptial for making a successful transition y
et . fromschool towork. . . 214 — 40 — 13 3
(6) The growing need for presence of -
T women in the work force -has beéen ade-
. - quately feflected in neither the educational
: . nor the career options typically pictured for ~ .
girlsenrolled in our educational system. "~ ° 176 12 36 1 17 —
. (7 ﬂ'[‘_g!growmg needs for continuing and re- ° \ ’
: ’ current education on the part of adults are
" ——— -—not-being adequately met by our current
- systems of.public education. , - 171 18 37 3. 14 1
(8) Insufficient-attention has been given to
learning opportunitiessoutside of the struc- .
ture of forrgal education which exist and are
o increasmg!y neede by, both youth and . .
. adultsin our soc:ety? 216 2 39 — 14 1
(9), The general public, including parents and . .
e - the busmess—mdustry-labor community, has ~ «
not been given-an adeqUate role in formula- : : .
tion of education; ) policy. - 149 21 35 2 8 .
\ 110) Amgrican e ucatjon, as currently struc- }
swee “tured, does not adequ&tely meet the needs ’ '
N " of minority, nor of economlcally disadvan-. - v
taged persons in our society. 182 14 30 2 16 — .
1) Post high schoal education has given in- \ .
. »*  sufficlent emphasis to educational, pro- ‘
—_ - grams ‘at _the sub-baccalaureate degree ST
. ‘level. . - 178 14 33 3 7 5
3 Do wou find the followmg definition of . < )
“work" to be appfopriate. or are you not sure: .. ' .
“Work: defined as conscious effort aimed at ' ¢
¢ » producing benefits for onggelf and/or for ; . L
. - others?” 492 9 \_36‘ - 6 8 -
]
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State Nat'l
- . Mlm-Cylf Ed. Dept. Leaders

Quéstion or Statement (N=224) (N=40) (N = 17)

L s e
v

. - . Yes NoYes No Yes No

*»  4.1n your opinion, how defensible is the ration-
ale of career education—a feSponse to the-call ;
- for educational reform to a criticism of com- - ..
- ‘bination of criticisgs that center on rela- ’ ‘ -~
tiOnships between present education &nd ‘ .
lifestyles of individuals—as cited in “*An intro- - ° K .
ductiontoCareer Education’'? 200 6 30 — 7 6
« 5.1In your oplmgn do you find “'career” appro- . . N ’
priately défined as thé totalityof work one " '
does in his or he litetime? o183 21 32 3 11 &

. In your opininn, doyou.find “cafeer eduea- - “ - s
tion™” appropriately defined as the totality of . v b
educational expenences through ‘which one,. .
- learns about work? s 182 20 29 6 19 7

in your oplnion do you find “,educahon" ap- ‘ .
Proprlately defined as-the tofality of experi- e oL
- . ences tfirough whichonelearns? | - 202 B — 11 4 .
8. To what extent-do you agree with'each of o
<. the 10 basic,concepts listed asfollows? ™ - , .. .
(1) Since'both one'scareer and one's educa- . .
» . tion extend from the preschool through the
_ refirement yeats, kareer gducation must
- . gplsospanalmost the entir¢ life cycle. - 208 6 ¢ 40 — 16 1
(2) The concept of productitity is central to . at
. 'the definition of work and so to the ertire * " ' .
concept of career education. 67 17 28 £ 6 10,
(3)" Since “‘work’” inclpdes yﬁpald activities - . . .
as well as pa|d°employment career educa- - -7
, tion's concerns, in addition to its prime.em- - A : ~
K phasis on paid employment, extend to thew  ~«
= .. work of the student as a learrier, volunteer .
workers,.and full-time homemakers; and to . ° - Co.
work activities i in which one engages as part ’ .
of leisure and/or recreational time. 211. 73 36 1 15 1
(4) The cosmopolitan nature of today’s so- - ~
. clety demands that career ‘education em- :
.brace ,a multiplicity of ‘Work values, rather. )
than a single work,ethic, as’a means of help- " . « -
.. ing each individual answer the question . . '
st “Why should | work?" 209 3 36 ~ 16 —
(5) Both one’s career and ene's educahon
~ are best,vlewed ina Qéve|opmental rather * -
than afragmented, sense. « - 29 1 40 — 17 —
.- '(8) Career edugation Is for all persons-—,the ) ’ ., . .
.. young and tHe oId ’the mentally. handi- - . ) T
., . capped ‘and the intellectually gifted: _ the ’ . .
i pooi' and the wealthy; males and females; - oo e
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\students in elementary schools and in tire
graduate colleges.
(7 The societal objectives of career eduoa-
tion are to help all individuals a) who want to
work; b) acquire the skills’ necessary for
work fn these times; and c) engage in work
that is satisfying to the individyal and bene-
» “ficial'to society.

(8) The individualistic goals of career educa-

tion-are,to make work a) possible,- b) mean: -
ingful, and c) satistying foreach individual
’ throughout his or her lifetime.
(9) Protection, of the individual’s freedom to
choose and assistance in making and imple-
mentlng career decisions-are of central con-
CGrn to career educatlon .
* (10" The expertisdegeduired for implement-
ing career education Is to be found in many
- parts, of society and is not limited to those
employed in formal education.
7.1n your opinion,to what extentis each gf the
'following 25 progranmatic assumptnons of ca-
reer education valid? 4
(1) If students can see clear relauonshlps
between what they are Being asked to iearn
iin school and the world of work, they will be
‘motivated to learn more in'school. *
(2) There exists no single learning strategy
that can be said td be best for all students.
Some students will learn best by reading out
- of books, for example, and others-will learn
best by combining reading with other kinds
-~ offearning activities.
" (3) Basic academic skills, a personally
meaningful set of -wo_rk values, and good
. work habits represent adaptability tools
needed by all persons’who choose to work
in today’s .rapidly changing occupatlonal
society.
. (4) Increasingly, entry into today’ s.occupa‘
tional socjety demands the possession of a
. specific set of vocatlonal skills on the part
of those who seek employment. Unskilled
laborisless and less indemand.
(5) Career, development, as part of human
sdevelopment, begins in the preschool years
and continues into the retiremént years Its
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<
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13 38 1 7 6
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maturational patterns differ from indavidua| .
to individual. 217 — 37 17 16 <
(6) Work values,_a part of one’s personal .
value system, are developed, to a signifi--

cant degree, during the elementary schooi .

years and are modifiable during those years. 202 9° 36 2 12 1
(7) Specific occupational choices represent
only one of & number of kinds of choices in-
volved in career development. They can be
expected to -increase in realism as one
moveas from childhood into adulthood and,
to some degree, to be modifiable during
most of one’s adult’years. o216 1 38 — - - "
(8) Occupational dectsionmaking is accom- . - . '
plished through the’ dynam1c interaction of

limiting and enhancing factors both within .
the individual and in his present and pro- R
posed environment. It is not, in any sense, S e -
something that can be viewed as a s:mple L,
_ matching of individuals with jobs, .27 2 40 — 17— ¢ .
‘(9) Occupational stereotyping currently acts . T
to hinder full freedom of occupational
choice for both females and for minority .
persans. These restrictions can be reduced. : .
to some extent, through programmatic in- .

tervention- strategles begun in the early o . L.
childhood years. *, 20 3 40 — 16 —

(10) Parent socioeconomic status acls as a - . R o
" limitation on occupational choices consid- . . o
ered by children. This limitation can be re- .- .
duced,-to a degree, by program intervention ' . o
strategies begun inthe early years. . 199 3 40 =- 13,2
(11) A positive relationship exists between/ - - .
education and occupational competence, . . .
but the optimum amount and kind of educa- : "% yig PN
tion'required as preparation for work varies — 1
greatiy from occupation to occupation. ) 208 7 39 1 15™2
(12) The same general strategies utilized in . '
. reducing worker alenation in industry can . -, ¢
.+~ be used to reduce worker alienation among A

pupils and teachers in the classroom. 112 12 23, 1 15¢ 2
(13) While some peesons will find them- . o
selves able to meet their human needs fog ... . -t
accomplishment through work ini their ptace ™" *¥ "~ .
of pald employment, others wiil find it nec- . . .
essary to meet this need through'work.in N .
~.which they engapeduring their leisure time. 200 4 40 — 16 1, .
# : - . .

¥ - , - : o,

‘\ .« . ' .
) 7 3 ‘ i '
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Yes No Yes

No Yes -

(N=17) o
No

;., ", (14) Career decisionmaking skilis, job hunt-
lng skills, and fob getting skilis can be
. - taughtto and learned by atmost all persons. .
Such skilts, once learned, can be effectively

used by individuals'in -enhancing their ca- .

reer davelopment.
(18) Excessive deprivation in any gived as-
- pect of human growth and development can °
lead to retardation of career deyelgpment.
Such deprivation will require M varia-
tions In career development programs for
_persons suffering such deprivatlon. '
¢16) An effective means of helping individ- .
uals discover both who they are (in a self--
v .concept sense) and why they are (in a per-
- "'sonal awareness sense) is through helping
them discover their accomplishments that
can come from the work that they do.
(17) Parental attitudes toward work §nd to-
ward education act as powerful lnﬂknces
on the career development of their children.
Such parental attitudes are modifiable"
s , ° through programmatic Interventlon strate-
. gles.
o (18) The processes of occupational deci-
) sionmaking and,occupational preparation
can be,expecte(to be repeated more than”
' once for most adults in today’s society.
{19) In choosing an occupation, one is, in-ef- -
fect, chooslngalifestyle
(20 Helatlonshlps‘ vétween education and
work can be made more meaningful to stu-
dents through infusion Into subject matter
than if taught as a separate body of knowl-
edge. .

‘ (21) Education arnd work can increasingly be
expected to be interwoven at various times
in"the lives of most individuals rather than
occurring in a singlebequential pattern. -~
(22) Decisions individuals make about the

. - work that they do are considerably broader
) and more @ncompassing Ifi naturgthan are’
decisions made- -regarding. the o pations ,
_ in which they are employed. ‘-
(23) Good'work hablts and positive attijudes
. . toward work can be pffectively taught to
- most Individuals. Assimilation of. such

- 1
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knowledge is most effective if begun in the
early childhood years. 197
' (24) The basis on which work can become a

B personally meaningful part of one’s life will

vary greatly from individyal to individual. No

. ‘gingle ‘approach can be expected to meet
with universal success. 219 .

(25) While econonﬂv’bturn can be expected
“almost always to be a significant factortin
- decisions individuals make about-occupa-
tions, it may not be a significant factor in
many decisipns indi )Iduals make about their
total pa}tern of work. 201
. In your opinion, how justified is the cpnten-
/tion that while much more research'1s ‘obvi-
ously needed, it seems safe to‘say that we
know enough right now to justify the organiza-
tion and implementation of comprehensive ca-
reer education programs? 211
9. In your opinion, how justified is the asser-
tion that, to the greatest possible extent, initi-
ation of career educatign programg shoyld be
undertaken utilizing existing personnel and
existing physical facilities? ' . 203
10. (A) In your opinion how appropriate is each -,
of the tasks and how appropriate is each task -
assignmentlisted as follows?
(A-1) All classroom’ teachers W||| devise ¢ _
and/or locate methods and materials de-
signed to help pupils understand and appre-
‘clate the career imphcations of the subject
matter being' taught- Appropriateness of . N
TJask: ‘ 210
(A-1)Appropriateness of Task Assignment: 1§6
<(A-2) All classroom teachers will utilizeica~ »
reer-oriented methods materials in the in-
structional program, where appropriate, as
. one means of educational motivation. Ap-
" propriateness of Task: . 219
(A-2) Appropnateness of Task Assagnment 209
(A-3) All classroom teachers will help pupils
acquire | and wtilize good work habits. Ap-
propriatenessof task: 214
(A-3) Appropriateness of Task Assignment: 205
(A™4) All classroom teachers will help pupils
-develop, clarify, and assimilate personally
.Meaningful sets of work values Appropri-
atenessm task: ( . ; % 216
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S Question or Statement (N=224): (N=40) (N=17)
ol Yes No Yes No Yes No
, (A-4) Appropriateness of Task Assign%eht: 198 2 38~ 11 -
'3 {A-5) All clasgroom teachers will integrate,
to the fullest extent possible, the program-
' . matic assumptions of career education into
Aheir instructiona!l activities and teacher-
pupil relationships. Appropriateness of
Task: * 212, 2% 40 — 15 —
(A%) Approprlat%ss ofTask Assignment: 198 3 39 1 13 —
% B Ih addition to (A) above, some teachers + ’
will be charged with:
< (B-1) Provlding students with specific voca- .
tional competencies at a level that wilt en- )
able students to gain entry into the occupa-,
. . tional society. Appropriatehess of Task: 1220 - 40 16 —
T QB-‘I)Appropriateness of Task Assignment: 196 2 40 — 16 —
- (8-2) In..adgitlon some teachers will be ’
charged with helping students acquire job- . -
- seeking and job-getting skiils. Appropriate-
ness of Tagk: ' 221 — 40 — 17 —
(B-2) Apgropriateness of Task Assignment: . 202 1 40 — 16,1
4 (B-3) In-addition, some teachers will be -
charged With participating in the job-place- '
ment process. Appropriateness of Task: 205 1 40 — 17 —
" (B-3) Appropriateness of Task Assignment: . 158 -8 39 1 14. 2
’ (B4) 'in additioni; some teachers will be * .
) . charged with helping students acquire deci-
sionmaking skills. Appropriateness of Task: 223 1 40 — 17 —
(B-4) Appropriateness of Task Assignment: 202 38 2 14 3
(C-1) The business-labor-industry commu-
~ nity will provide observationaly work experi-
ence, and work-study opportupities for stu- -
dents dnd for those who edugu.wudents
(teachers, counselors, and school adminis- .
tratQrs). Appropriateness of Task: . 222 1 40. — . 16 1
(C-1) Appropriateness of Task Assignment: 202 . 15 1
{c-2) Thé business-labor-industry commu-
nity will serve as career development re- .
- ~ source garsonnel for teachers, counselors, "_’
and sifs. Appropriateness of Task: 21 1 40 — 16 1
. (C-2) Appropriateness of Task Assignment: 208 39 — 15 1
¥ ) The business-labor-industry commu-
pticipate in part-time and full-time “.
" job programs Approprlateness
' of Task: 216 2 40 — 47 ,—
(C-3) Appropriateness of Task Assignment: 197 ‘2 40 — 17 —
+ (C4) The business-labor-industry commu-
. nuy wiil participate actively and positively in # v
I *-
S R o b h
. 79.« . Ll
pa%s . _ ——
76 5
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programs designed to, lead to reduction in
worker alﬁnatmn Appropriateness’of Task:
(C4) Appropriateness of Task Assignment:
(C-5) The business-labor-industry commu-
nity will participate in career education pol-.
Icyformulatiqn, Appropriateness of Task: *
(C-5) Appropriateness of Task Assignment:
(D-1) Counseling and guidance personnel
will help classrogm teachers implement ca-
reer education in the classroom Appropri-
ateness of Task:

{D-1) Appropriateness of Task Assignment:
(D-2) Counseling and guidance- personnel
will serve, usually ‘'with other educationai
personnel; as liaison contacts between the
schoo! and the business-labor commurity.
Appropriatepiess of Task:

(D-2) Approfriateness-of Task Assignment:
(D-3) Counseling and guidance personnel
will serve, usually with other educational
personnel, in implementing cdreer educa-
tion concepfs within the home and -family
structure. Appropriateness of Task: -
(D-3) Appropriateness of Task Assignment:
{D-4) Counseling and guidance personnel
will help students in the total career devei-
opment process, inclyding the making and
implementation of career decisions. Appro-
priateness of Task: )

(D-4) Appropriatene#s of Task Assignment:
(D-5): Coupsellng and guidance personnei

_ will participate in part-tim&and fuil-tme-job

placement programs and in followup studies
on former, ents. Appropriateness of
Task:

(D-5) Appropr'iateness of Task Assngnmem\
(E-1) The home and family members where
puBils reside_will help pupils acquire and
practice good work .habns,, Appropriateness

o"of Task ' . . .

(E—1) Approprlateness of Task Assmpment
(E-2) The home and family members where
puph% reside will emphasize develgpment of -
positive work _values and a%ntudes toward
work. Appropriatengss of Task:
(E-2) Appropriateness of. Task Assignment:

-3) The home and family members where ™
plipils reside wiil maximize, to the fullest ex-

I . . 77‘

e

State Nat't
Mini-Conf. Ed. Dept. Leaders
(N=224) (N=40) (N=17)
Yes "No Yes No-Yes No
210 1 39 1t 14 —
190 3 36 1 14 —
214 — 39 — 15 —
‘196 — 36 1. 15'—
200 5 40 —_ 16 1
186 4 38 — 16 1

t® )

4 K
J o211 1 40 - 17 —
192 2 40 ,— 13 1
w 4

. -
19 5 37 1 13 3
67 3 .37 1 12 3
218 1 38 — 17 —
202 1 37 -— 15 1
¢ 216 — 39 ~ 17 —
MY 1 39~ 141
216 — 38 *2 14 ~
T 185 -~ 36 1 12 1
216 1 37 2 12 —
186° 5 36 1 10 1
- , 7’1
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. destionorStatement (N=224) (N=40) (N=17) .
- S . —_ - Yes No Yes No Yes No
A ) - " 4 ' + o M
,“:tent possible, career development options y 3
and opportunities for themselves and for . v
*©  dgtheir children. Appropriateness of Task: - 215 — 39 1 14—
{E-3) Appropriateness of Task'Assignment: » 186 3 38 — 12 .1 '
. (F-1) Educational administrators and school ¢ "
« boards will emphasize career educationasa . e ™ .
priority goal. Appfopriateness of Task: 220 — 39 —~ 13 —
(F-1) Appropriateness of Task Assignmient: 203 1 39 — 13 —
-4 (F-2) Educational administrators and schoal } .
. boards will provide leadership and direction . ’
to the career education program. Appropri- .
ateness of Tasku ‘ o - 219 = 40 — - 14 )
(F-2) Appropriateness of Task Assignment: 179 2 39 — 14 1
P+ ° - (F) Educational administrators and school . )
o boards will-involve the widest possible com- » k
munity participation in career education pol-~  -. .
N ficy decisionmaking. Appropriateness of . .
‘ Task: .o 216 — 39 — 17 —
-+ (P-3) Appiopriateness of Task Assignment: 200 1 39 — 15 1
(F-4) Educational administrators and school = .
. boards wilt provide the time, materials, and '
SR finapces required for implementing the ca- ” ’
reer edupation»program. Appropriateness of" .
s *Task: T > 218 1 38 1 16 —
(F-4) Appropriateness of Task Assignment: 199 1 37 1 1% —
(F-5) Educationa! administrators and school , °
boardg will initiate currjculum revigion de- h .,
_ signed to integrate dcademic, general, and . .
- " vocational education into an expanded set e f
3 of educational opportunities available ta’all oo
“- . studentsgAppropriatengss of Task: 217 . 40 — 15 1’
o “ F-8) Appropriateniess of Task Assignment: 205 2+ 40* — 14 1
11, Te “initial implementation needs’’ that A
follow are obviously crucial in mey forma ~ N
basis for requesting career ed ’, tion funds. T e, w
In your opinion, should the fojlowing cate- , -
goties have been added to the list of initial ¥m- < T
plementation needs? =1 °. ‘- * S
A. Direct subsidies to the pusiness-laboy- . T . . .
industry community. g) ? 50 98 ‘6 20°° 4 11
*. - - . .B.Direct subsidtes to persans-in the form o ) .
, ofeducational vouchers.  +  ° 63 76~ 9 19 _ 4 7
- 2. In your opinion, how should the following ' .- =
categories of need be ranked in terms of 1a) ’ ¢ -
the importance of nged for Federal, funding; }- :
» i~ and (b) the relative amount of Federal pfx’mds' _ hd
L1 .
- ‘ '. ) ‘ ’ " * N
- —
72 . - . . . .. '
(€) . . 7 8— . ' . ,
Lo &

. L : . s -
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- (N=224) :N:-40) (N=17)

Ve

s, —— Yes—NoYes—NoYes No .
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" we should be requesting? (Use *1” for-tap
rank.)
(Note: This ranK ordering did not lend itself
to presentation in this format.)
13. In your gpinion, are there other “‘initial im-
. plementation needs'’ that §%uld be added to
" the list on ““ages 16-18''? Yes, No, or not sure?
(If *“Yes," please list such needs on the back
of this sheet.)
" (Note: These listings did not lend them-
.selves o presentation in this fognat.) he
14. To what extent do you agree with the prior-
ity ehoices given as tentative examples that
follow?
< ..., . (1) Inservice education needs of currently
N employed educational personnel should
také precedence over efforts to change pre-
service personnel prog'ﬂrzs
(2) Efforts ‘at the elementary and secondary
’school ,levels should take precedence over
I * efforts at the postsecondary schaéol levels.
. (3) Efforts aimed at educational administra-
‘tors should take precedence over efforts

?u

-, aimed at instructional and guidance person-
nel. :
(4) Efforts aimed. at instructional and guid-
- . -ahce personnel shduld receive equal em-
' phasis. . -+
{5) Efforts at implerﬁenting career education
in afl $chool systems should take prece-~

" dence over supporting furtherMissive dem- °

o,nstration efforts.
- (6) Efforts aimeg,at implementing career
- education and at supporting further’ basic
research-in career education sh(ﬂ?i receive _
equal emfhasis. ,
15. fn your oplmon how appmgrlate foruge in
¢+ avaluation of career education'is each of the
learner outcomes listed below?

.
-

A

. -

16

205 " 10

95 25 5

. 178 27 31 3

181 14

-107 76 20 14 8 6 . -

» (15 Competence in the basic academic skills

s * ’ required for adaptability in our rapidly

o changing society.

(2) Equipped with good work hablts

"(3) Capable of choosing and who ha
sen a personally meaningful set of wérk
uest at lead, them td possessade e to

work

s
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4) Equipped with caréfr d'ecisior{maklng
18,

skills, job hunting skil
skills.
(5) Equipped with vocational skills at a level
that will allow them to gain entry into and at-
tain a degree of success in the occupdlional
society. Lo
~(6) Equipped with'career decisions that
have made based on the widest possible set
of data concermng themselvés and their
educational-vocational opportunities.

and job getting

(7) Aware of means available to them for ° :

continuing and recurrent education once
they have left the formal system of schoole
ing.

(8) Successful in bemg placed in2 pald oc-
cupation, in further education, or in a voca-
tion that is consistent with their current ca-
reer education. .
(9) Successful in mcorporatmg work values
int6” their total personal value strugture in
such a way that they are able to choose
what, for them, isa desirable lifestyle.

* 16. To what extent do you agree with the posi-
tion that mot all students should be equipped—

with a marketable job skill by the time they
leave the secondary school?
17. To what extent do you agree with the view-
point that the call, for educational reform can-
not be answered simply through initial imple-
‘mentation of cgreer education programs—
rather, that it will require major basic educa-
tional poilcy changes?
18. To what extent do you adree that efich of
the 14 following jnajor educational -pokicy
changes should be%hampioned by career edu-
cation? .
(1) Substantial increases in the quantity,
quality, and-variety of vocational education
offerings at the secondary level and of occu-
“ pational educationeofferings at the post-
secpndary school level.
b Aficréases in t snumber and vinety of
educational course’éptions availabl tu-
dents, with a de-emphasis on the presence
, of clearly dlfferentu*d college prephra-
tory, general education, and vocatlon edu-

/
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‘220 2

N

196 4

. 218 —

.

210 1

212 —

“

146 49

188 7

87

k3

36

36 1

*39 —

37

—_— .

o A

30 4

31

15 2
X
15 1

15 1

17

15 1
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cation curriculums. at the secondary school
—  level. =~ d
{3)‘The Installation of performance evalua-
tion, as an alternative to the strict time re:
quirements imposed by the traditional Car-
- negle Unit, a§ a means of assessing and

certifying educational accomplishrfient.
%1% (4) The installation of systenis for granting
” educational credit for learning that takes
place outside the walls of the school. &° .,
{5) Increasmg use -of qg;:emhcated per-
sonnel from the business-industry-labor
community as educational resourcg persons
in the educational system s total instruc-

, tionalprogram. *

) (6) The creat% of an open entry-open exit

educational system that allows students to
., combine schooling with work 1n ways that fit
— theirneeds and educational motivations. ‘.
(7) Substantial increases in programs of
adult and recurrent education as a responsi-
bility of the public schoot educational sys-
tem. Py
(8) Creation of the year-round publc school ,
L system that provides multiple points dunng
any 12-month period in which students will
leave the educational system
{9) Major overhaul of teacher education pro-
e grams and graduate programs in education
aimed at mcorporatlng the career education
concepts, skills, and methodologies.
(10) Substantiat increases in the gareer
guidance, counseling, placement, and fok °
lowup functions as patts of American educa-,
e tion.
(11) Substantial. increases in program and _
scheduls flexibility that allow clagsroom
teachers, at all ievels, greater aytonomy-and
freedom to choose educational.strategies
and devise methods and matenais they de-
. termine to be effective in increasing pupll
achievement. ..
(12) Increased utihzation of educatlonal
technology for gathering, processing, ana
disseminating knowledge requtred in -the
teaching-learning process -

. O / ;
. 8L

-~

Nat’|

State . |
th-Conf Ed Dept. Leaders . .
(N =224) (N=40) (N=17)
'Yes No Yes. N¥Yes No "
: b
194 11 38 — 14 1
» g*
201 2 39 — 13 1 ,
218. 1 40 — 13 2 .
[
210 — 38 —° 15 2,
: .
24 — 39 — 17 -
: ™~ ' -
197. 6 37 — 14 1
158 11+ 31 — 13 —
TR e
216 3 37 — 16 1 ~
>
. .
< N _
214 — 38 — 17 — '
&
o
185 12 /38 1 15 —. \
A ' ° h )
: )
200 1 38 — 12 —
) 75
- hd '



- . ' ’ ) -State Nat'l

”’? . , T Mini-Conf. Ed.Dept. Leaders
Question or Statement (N=224) (N=40) (N=17)

s T - T Yes No Yes .No Yes. No
(15) Increases in parﬂcipanonwn educanonal . o .

pollcymaklng on the part of stuc?ents
1eachers, parents, and members of the busn- .

- ne'ﬁ-lndustry-labor community. ¢ -’ 195 5 37 — 16 —
C s (14) Increases in participation, on the part of - ) o
T, . formal  education, in comprehensuve com- -
munity educational and human serviges ef- :
forts. 203 2 36 —,. 14 —
_‘- . . 19. To what extent do you agree with each of v
the following statements? .
) (A) initial- implementafion of clreer.educa- : -
tion will be relatively inexpensive. 137 56 20 11 13 3
{B) Long run educational reform will be very
expensive. 149 29 €5 9 g 4
(C)-Career education is dedicated to avoid- i -
ing creation of a dual school system . . 207 4 37 2 11—
(D) The days of educational iSolatiodfism are .
2 past. Collaboration Is needed. . 23 — 3T 16—
- (E) 1f the goals” of career education are at- o * ¢
tained, the term *caréer edyucation” should <
N __disappe;ar -, 181 10 26 3 12 1
B . <’ ” . .
. '\ . 3 ;
* ’ & . - Te ,
’ . =
t [, : .
{ . - . -~ \ N ) , ’
. : ) .
- ,/ .. 4 ”» ¢ & . { oﬁ‘ "‘Wi
,,:/./ * N ¢ .. N
~ &‘ Y N - . pe ° \
. R % :
1 4 {, 1%

L )
;

N )

r .
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—-SEVENTEEN ITEMS BASED UPON Tl-'lE CO’NCEPTU'AL,
e PROCESS, AND-PRUGRAMMATIC ASSUMPTIONS OF

~ .

VRN

c -

5
¥

temno. 1.

Aruitoxt provided by Eic:

,[mc

‘

“What is your concept of career education as 1t relates to.minorities?

" What is Your.Attitude Toward Career Education?

CAREER EDUCATION

{: items Based Upon the Conceptual
. Assumptions of Career Education
L4

.
4

’

Remno2. Do you feel that career education, for mtnoruty qnd low-income per- v .
sons, *has’ been genbrally a matter of over-promise and under- .
- . delivery? List solutions to this problem inthe event that your ariswer .
. isinthe affirmative. If your answer is negative, expiain briefly. 4
PN .
~ . Itemno.3.  Asfaras minonties are concerned whatis your attitude toward career
- . educatron” - -
. \ . . , . \
_* Rem n6.4. Does exposure to career education permit minonty group members to
. . he someone? Explain briefly. S
) L] ‘o P .
. Remno. 5. What major and decisive action js necessary 1n order far the concept
; of career education to become more meaningful to unemployed” {
o . mrnonty and low-incaome persons" . . J
; . a -, - - . T ' T ~

Lo INe s L
Group Ii: ltems Based Upon the Process
Assumptions of Career Education ./ .

- «

4

A Item no.6.  -“creating career awareness in persons bé"longing to m;nortty groips? '

N ) itemno. 7. - —provrdlng career exploration for minonty grou‘p members? , f'i
~, item no. 8. '—motlvatlng members of. minority- groups to examine thenr work : K
L > . values and to question themsefves about why they should work?

) ‘Item no. 9 —helping mem_bers of minorify groups to answer,the totlowmg ques- ..

b

“ tions: . . |

UWhat is important to me?
“What is possible for me?"

. ""Whatis probable tor me° —

P
~

,b.

1

.

’ =9
«

.

~

—preparing members of mnnority groups for occupatlohs”
—~helping members of mnnonty‘groups with career enW

—provrdtng current heIp to minonty groups for career maintenance
and progresslon’7 ‘,



N

ltem no. 13.
, \
N 1
<
item no. 14.
ltem no. 15.
, TV
item no. 16.
1
%
™

O

ftem no. 17

K

. - — -

Group lIl: ltems Based Upon the Programmatic i
Assumptlons of Career Educatlon

Explain brieflgrhow each of the following agencies can strengthen
career eduycation for minority groups:

~—the educational system . B
—the home

—the family structuté ,

—the busineas community - *

—the labor community J

—the industrial community X}

—the professional comniunity

—the governmental community '

How can the teacher use_the community as a learning laboratory In
which persons within minonty groups can see career implications' of
subject matter? ‘

During the teaching/learning process, based on mdlvnduahzat:on of
instruction with members of minority groups, how gan the teachgr
a. usea suctessful project approach'f'
b. emphasizg a success approach?

‘ In reference to the training of minority groups, what afe your attitudes

toward. the appropriation of additional funds for career education
which would involve:
a. inservice education of inner-city teachers?

b. special staff for parent education progrgms? -

c. feldtrips and work-experience sites? .

d. a“wide vanety of career exploration and decisionmaking equip-
ment?

.. guaranteeing access to post-high school educational pngrams?
§ ascertaining accgss to bona fide employment for minority group

o members?
3% ’ -
B % . o v
% B0, . /
v ! Group IV item Based Upon Implications -
. LS for Career Educalion . // .

Lvst lmplicagnons for careér education for members of Jm/onty groups
“in terms af the current programs which exist in our American educa-
tlonal system : . . - 2

ool

. . - -

5

F



- N 0 . s
. . . . N, e ‘ . \ . ~ . .,
T e T . AppendixC . . _
. B * / ‘
rd - ° ° . -— ~
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/} SURVEY: SOME ATTITUDES OF LEADERS.TOWARD . ’ -
e / e * .CAREER EDUCATION AND MINORITIES .
. & .,
e - Y s .
Diréctions: Several definjtions_s and other information have been provided for y'our .
_convenience. Please read this material before you provide answers to the numbered
items. Use the front and back of each sheet of paper for supplying answers: .

in the event'thq‘t your'answer 1S )’es or No, please give a brief explanation of why

" you have jjiven such ananswer. . . .
. . ‘ L e o ' .
A GENERIC DEF;'INIT[O’ OF CAREER EDUCATION R -
. ‘‘Career education'’ is the'_totality of éxperienée through which orie leafns about o
< and prepares to engage in work as part of her or his way of tiving. L ]
A DEFINITIPN OF  WORK o - . L

‘ - A3 . <* .. . L
Work is ‘conscious effort, other than activities whose prime purpose is coping or
- \rgla'xatfgn, ajmed at producing benefits for oneself and?or for oneself-and others.

. - o 4N

. TWO CONCEPTUAL ASSUMPTIONS 'OF CAREER -EDUCATION - .
(which constityte serious operational challenges' when we seek to meet the negeds
¢* «. of minority and iow-income students}: : 8 ‘
1: Career ediication s;or alt persons.~ . ) .
.. 2. Careeredlcatianis riﬁ_manisticanyorienteb.- BN
&», ’ Be Sy . . s, .

B Itemno. 1. v Wha@i,s yo”ur concept of career ed‘ucation as it relates to minorities?
- « - AY
' Itgm no.2. Do you feel that career education, for minority and low-income per-
. sons, has been generally a matter of over-promise’ and under- 4
- delivery? List solutions to this probfem in the everit that your answer
. Isin the affirmative. If your answer is negative, explain briefly.
. : . < . .
N tersno. 3.  As far as minorities are concerned, what is your attitude toward career ¥
’ education? T L . .

[}
¢ N

' - ) N
ffem no. .4' boys exposure to career education permit minority grouB members to
{ be'someone? Explain briefly. . ’
L please read carefully the folfowing statement: . e
hY . N . .

"uagmployment.among minonty youth has%een -approximately double that for

x ‘white'youth ... . unemployment rates in the inner city are higherthan those for the

" countryasawhole.” .’ : . i N
. b ‘ - ¢ -

. Y . D .
,terno.5.  What major and decisive action is necessary in order for the concept,’
- of career education to become more meaningful to* unemployed °

minority and4ow-incgme persons? -~ .
S

.- . et

N

B . - .
. )
) .
N .

.




Please road carefulluhe following lnformatlon

PROCESS ASSUMPTIONS OF CAREER Eé)UCATiON (in developmental sequence),
1. Career awareness: acqualntmg the individual wifh a broad view of the world of
work. {including both unpaidand paid work )

2. Career exploration: helpmg mdnvnduals to consndjr possible occupational "
. choices based on their inte¥ests and apmudes coupled with'an understanding of |
~ the basw natureof various occupaﬁons and thelr requirements for entry .

3, Carger metivation: helps the individual to examme hus work values and to answer.
the quesﬂon “Why should ! work"‘ .

’

- 4. Careerdecrslonrrrakmg enables lhe person to answer three questions:
a.’ “Whatis important to me?"" ,
b. “‘Whatis possible fOrS:e"‘ " L ’ ‘
c. . "'Whatis probable for me?"" e e

<
.

§, Careerpreparation: Oc'c/upatlona/preparéiion .
6 Careerentry -
¥ 7/ 5; ‘
7. Cargermamtenanceandprogress:on o ! LN
. "
WHAT IS YOUR ATTITUDE TOWARD CAREE’R EDUCATION
¢ ’ &
tem no.6.  —creating career awareness in. persons b'e!onging to mmonty groups"
) . ' ' » s, [N
LI item no. 7. --provndmgcareerexplorauon formmontygroup members?
Iteh no. 8. —motwatmg members of m’?nonty groups to examine their work
& - . . values and to question theinselves about why theyshould work?

. .

N

-itemno.9.  —helping Mmembers of mmartfy groups to answer the tollowing ques-
: tions: ’ L

- "a. “Whatis imgortant t¢ me" ' . .

N b. “What is possible for me?"’ I

C.r “"Whatis probable‘for me?'"” .,

LI , ¢

. .8 ' - .

“« item no. 10, —-breparmg members of minonty groups for occupations® - - . I'i’

item no. 11, '—helpmg members of minority graups with career entry?

) . tem no. 12. --provndmg curfent help to minonty groups for career mamtenance
: L and progressnon” .

. - - .
N . » ::,

- s P

T Pleasdreadcarefullythefollowingstatemenrs T g

' ! v v i . 4
THREE PROGRAMMATIC ASSUMPTIONS OF CAREER EDUCATION
a. Career education is a collaborative effdrt invoiving the formaL educational
system, the home and family, and the DUSmeSS-labor mdustry-profes_sional-
- government community* . .
WS ol

.’
s

—\/ _b. The classroorn teacher |s$e key to the success of career euucauoh

c. Careereducation lsméx&ns;ve % ..

y

» « .
o "o
- , - L L
. .




Explain briefly how each of the following agences can strengthen
career education formir}Qrity groups: oo .

. —the’educational system - ' - e
. 4, =théhome - 4. . L C
(A " "—the family Structure ) : " ~
T —the business community - R . - .
_o—thelabor commgnity ¥ e e T PR
—the industriat community . - . . Cn ‘
g . —the profegsional community . Tia ’ A :
& o ‘ —thé goverhrp‘ental cemmunity " - . T ]
D o TNLw

. !terp no\14. How can me.‘teacrj:er use the community as a-learning laboratory i’
\ which persons within mjnority groups can see career implications. of |
subject métfer? - ' - . . . P

: . 0y

O LA,
uring &l:\g teaching Hearning process, baséd on individgahza’tion of
truation with members of minoriggrgroups, how cdn the teacher:
. . a—t8easuccessful project apgroach? - - .o

¢ . pXcemphasizeasuccessapproach? = - . _ $ - T

. ’

Jtem no.16 . In ref rencg'td the-training of nf\ihority groups. what-are your attitudes
’ ' towardl the appropriatién ot a‘dquiopal_ﬁmas' for .career_educat:
- whichwould inyolve: . & . "o Sad -,

. ajinservice educatibn‘o(mnertcﬂ‘y teacHers? f,"‘? “ . N
, _¥.—special staff for pa?ent’et?u«bation programs?, e T *
o . ¢c.—field jrips and work-experience sites? . ' -
v L - d.—a wide variety of career exploration and Qe'cnsio'nmaking equip- " - n
t © . ment? P .. R
. e-guaganteeing access .to post-high school éducational pro- =~ 7
- y sy - - grams2. ° .. .- SECL - =TT L.
A {.—ascertaining access to bona fule em‘ployme;‘f oL minority grobp =~ ’
Toe a. - - members? . . St e N
oo : ’ 3 - e - S
ltem no. 17. * Listsmphications for.ctreer education for p\empérs of minority groups=: "~ * © |
: in terms of the clirrent proprams }vh|ch.exi§t_in:oug Ameri¢aneduc¥ . --
_— . Yonal systerp. ’ . T . o JIPEE
. . A T b L
b ’ / ; Ad - - - * ~e - - -
S AGAIN—THANK YOU!! 2 et e Tol
- ¢ N y [ - T, ~- .. .
NOTE! Statements-and definitions w[ucQ have beén added j'or yourconvenienceahd  °
'for. the sake ot clanficlion were taken from: Career Education For-Minority - :
“" . and Low-Income Studefits, a paper présented, by Dr. Kenfieth B. Hoyt to .
. participants of the, National Careei Edudation Gonference, “thé”Nationg!
.5_. - ? Urban Coalition, Racine, Wigconsin, October 1974, |~ L % = » v . oo,
. ‘s - Y « -:.—_1-'_;,‘.A.(». |- CF . e
i : P I . o
- o > - : et T
R Se T e ) * -3 P r~
.- [V N s ) e °
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" THE KINDS OF CONCEPTUAL ASSUMPTIONS HELD CONCERNING CAREER
o EDUCATION FOR MINORITIES—LEADEQ-SUFWEY OUTCOMES . ",
) BY NUMBERS OF RESPONSES AND PERCENTAGES OF RESPONDENTS "
1 - T ° . * ’ - B
' * : ! - v AR} i -
L ’ ; ' v . - "Numbecof Percentage of
Ll Item and Kind of Response Responsed Respondents
) 17 What is your oncept of career education as it re- ' .
lateg to minorities? . B
Ty, . Responses . e . * ' ) 2.
*Career Edufation: -
B 2 Prepares childreh .and fam:ly members, for work = N
i : now?r and later. 35 4 B
. b, Gives insight to.opportunities available to all in re-
fation to'adeqﬁ“é‘Cy and preparation for work. 18 37
= ¢. Is quality educationforall?,, "™ R T
S . . .. T, 4

’ £
L2 Do youJeel that career education, for minority and
IOW-lncome;persons has been generally a matter of

» over~brom|se and under-delivery? ;
Responses N . .
e ‘a Yes - , ’ .49 T 100
’ Some Solutions to the Préblem: .
. a. Federal; regiohal, Sfate and local governments . -
- must provide jobs for the unemployed . ‘99 100 v

. b Mlnomy -children must be taught o read to‘the
e to do_arithmetic, and to realize the b&nef;ts—of—'

’ ' work during the early years of school. P 44 - 90
. . . .
4 I N .- .- "
T B T ﬁA&far_as minontles are conceraed what is.) youmlti - - *-‘
S . tude toward career education” ’ . ‘ w0
’ : -
. Responses . - t. . Y
- Career Education: ' LR ¥ .
. . a. Can hélp 'minorities if teachers and counselors ‘ ,
:‘ . work objethely with mlnomy children. 1 , 30 - . 61
. @ . .
Note: the %mber of responses in some cases, is moue than 49 since some re-
—spondents gave more than one answer to the same item. L . s
. v J
‘!'._', . O M AR v o .
82 LB o .

-
R < s R . ot a
. . . 3 »

‘



" . - - ,

) - Number of Pergentage of T
Item and Kind of Response b Responses Respondents

1.b. Is a**coverup” for tracking minority thldren itis .
afarce, and does not pxovide jobs. 25 50

< ¢. Prev8hts students from wasting time in deciding -
upon career(s), and provides gbportunities to pre- K
pare for career(s). 7 147

. 4. 7 Does exposure to career education permit minont):' % !
group members ‘'to be someone’’? % .

P

‘Respoﬁses ’ . T
e . a. Yes, the Chlld s self-congcept Must be enhanced . . .
., through knowledge of tontribyfions made by mi- : ) ‘
. noruy leaders and through galmng the child to
read, to write, to do arithmetic, and to learn bene- "
.* . fits of work. - 25 + 50

h

7
b. Yes, ifjobs are made availablé at end o}job prepa~
ration. ot 17 24

c. No, cmlgi\'en whq do not speak Enghsh feel “Ieft . , .
 out’’ of things, and need §pecial programs. 15 30 ] .

5. {What major and decisive action is nécessary in order
far the conc t of career education to become more .
meanir@zlﬁunemployed minotity-and fow-Income . l

persons? -
R . . I
Responses . P ’
. a. More jobs must be provuded by local, Stale re- - ’ .
guonal and Federal governmént. 7 46 94
b Fai; mnng practices must be enforced. .27 - 55 ’ -
c. -Minority children must be taught to read. to write, . - ) . p
%% to do atithmetic, and to realize that work 1s impor- Lt . B
tant. » 387 ™ el
[IPY
d. Traﬁing programs are needed-for unemployed. .
adults and dropouts among minority’persons. 36 - 73
¢ “ . ). ’
L} , T T L A
; v ‘
t ’ g ] N 5 . h
] )~ ot
, a - . - ,
. . . L
»* F Y ) » ]
. . . “ ‘o
. » . M . N ..
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-t "« THE KINDS OF PROCESS ASSUMPTIONS HELD CONCERNING
CAREER EDUCATION FOR MINORITIES—LEADER-SURVEY OUTCOMES
RN BY NUMBERS OF RESPONSES AND 'PERCENTAGdS OF RBESPONDENTS
" Co ( ~ ¢ © A \
. N I
+ \ . Al > .
. Y, ) . Numberof Percentage of
’ « ltemandKind of Response Responses Respondents
6. What is d,youl atmude toward career educatlon ’ Y
* y creating career awareness in persons belongmg to : )
B ) minority groups? 3 . 5 *
. ! .1 o 'V LN . o Ca * ¢
* Responses / -
' . _a. Children are made aware of many different kinds N
s ) of jobs. SR . .« 28 .57
- N - . A v
b. Teachers and commselors‘should neither subtly” . h N
. . infer nor suggest **jobs which are for Whites' and =+ ¢ I
’ ‘‘jobs whlch are for mmormes ‘ 41 83
c. Children should, be made aware of the relation- v-\.,“ \
.ship of school work to work to-be done later in " s .
. ) ’ life. v 7S
& i . . - [ 4”/34 *f :«ﬂ\ﬁ‘ﬁg
. 7. What‘is your attitude toward Career edu::ation provid- )
X ing career &xploration for mmom'les? .- - P -
Responses L o0 y
( ¢ /Avery good idea. . . . - 80 .°
. . . B/ This ts good providing that racism and discrimina- . ’ * .
" tionda not become involved. Wt %, 88
- / 3 . . '
' . 8. Whatls Your attitude toward careeK education moti- . .
%, ’ . vating minorities to examine and to Wyestion them- < )
selves about why they shoutd work? , > ) ’
..Responses . ’ . ’ .
€ © a.- Agood dea. » r 18 37 .
. . ) ‘ . . . N
- . b. Jobs for unemployed minonty parents dnd drop- L
.o outs will kelp mlnority chitdren to learn the value - . * -
. _ofwork. - o A 41 . 83
T Note: the number “of [responses,..in some cases is m é than 49 ‘since some"
J L respondents gave more than one ansyver to the sam tem ° 4 .
Yy .84 " L C
4 ' y ot Lo LR <4 90 o - .

:El{lC I o C .
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- counselors will help them to beconrt;t?p(é objec-.

tive and more understanding towa e needs of
A " Wae * minorities. ’ - '
. - ~ € !, o
9a. . What is your attitude toward career” education help-
s, .mg membersof minorities to answer the question:

What |s important to me?

Respynses . . o
. a Children must be taught to examine iheir inter-
sts, and abilities. and to apply these factors to

heir caréer cbo:ces

~

N .+ b, All tteachers a.nd counselors shoutd ehmmate
brainwashlng*minont children in an efforf to
- steer them toward mewial jobs.’

- - c. Noresponse. IS :
» 1

Y , . .
- 4b. = What is your attitude toward career education help- .

d . ing minorities,to answer the question: What s possi-
. ble for me? . . .
Ftesponses 3 . ' .

a. Childrén must be made awar® of careers which
are comparable to theirr needs. interests, and
abilities. i s
, . \ , 4

‘bf Jobs must be made’ available for minority ahd
low-income persons. ;

¢

gc. What is your attitude toward career education tletp-

ing minorities to answer the question Vtg\at IS prob-
- " able for me?

€

e ~Responses -

- a. The sett-concept: of the minonty chﬁust be en-
hanced by the child’s Reing told about conttibu=
tions made to society by minonty persons

- . - . L
b. Children must be taught tdread. to writg, and to-
associate the benefits of work with-the-time and

- the energy whrch theyputrnt therrwork

.10. What is your athtude tcw‘c‘ career education’ pre-
- parmg minorities for occupations? f R
.

Responses
a. Teachers and counselors must elininate the
“tracking™” of minority students. .

ERIC . ARG

- - 4 ~,

-

-

34
17
10 .

o .

35

41

. . £
‘ ‘
. - - - >
.~ : . e [ /A; ‘ I T ’ .
NS .. umber of Percentage of
i , , ltemand Kind of Regponse - oo esponses ;gexspondents
? _c. Training in cultural diversity for teachers and

" 69

34
20 °




. »

ltem and Kind of Response

Numberof Percentage of
Responses Raspondents.

,‘_ . jo

- which they excel.

: . LA Iege’students
. -

-

* I

Responses -

-1

20 (Aftlrmattv ction), and others

b. No response. -

. - *

12.

nance and progression?

Responses

3« 7
towork N o

o (e } and tepure of Minorities on jobs.
- . : ce «

R

‘ a' Federal, regional, State, and local governmental
! agencies must provide training and_work pro-

“ ‘ . grams for unemptoyed minority adults and schoel,
: dropouts. Public welfaré recipients must be put

. . b\ The Federat government (tncludlng fhe US
-~ Departments of Labor and Justice) must elimi-
nate bias; prejudice, and racism in the promotlon :

. Minorities must be made aware of all kinds’ of
, and must be given opportumtles to use their
abilfies and talents in the-preparation for jobs in

c: Scholarships, fellowships, and stﬁdy Qrants must
Gl T be made available to minority and Iow-lncorne col-

-What is your attitude toward career education help-
. ing mgmbers of minority groups with career entry?

. . a. Career entry, for minority groups, must be guar-
. + anteed through the enfarcemeht of fair hiring

practices by Federal agencies such as HEW's
Office of Civil Rigﬁts the Civil Rights Division of
athe U.S. Departm/e t of Justice, the EEO of the
+ U.S. Department of Labor Executive Order 11246~

L

, Whatis your attitude toward career educatldn provid-
ing currenthelp 10 minor‘uty groups for gareer mainte-

s

1

. ~

&

36

39
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Appendix F
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~ "THE KINDS OF PROGRAMMATIC ASSUMPTIONS HELD CONCERNING e

* CAREER EDUCATION FOR MINORITIES—LEADER-SURVEY OUTCOMES v
8Y NUMBERS OF RESPONSES AND PETENTAG‘ES OF RESPONDENTS

2 . '

. o L
F O '
. ’ Nurgber of Percentage of
- _ Ytemand Kind of Response ) ResPonses Respondents a

13a. Explain brleﬂgy,how'the educational. system can °
+  strengthen career education for minorities. ‘ . :

Responses T ’_7[ . . _ L
‘a. Eliminate wholesale “trackmg” of minority stu- - . T .
. dents. . ‘39 ..

. b. Teach minonty ‘students to read, o wnte and to i
® - doartthmetic. . : . 4 .

k4
c. Deyelop.parent edycation programs which ifvolve
active participation of mindrity parents. ;' 32

<
N ©

d.' Cooperate with fabor, indugtry,- governmental — LT . =
Oagencies and groups sych as publlc health, s0- ° . - .
dial services and law enforcement L 41, -,

T A . X
e. Conduct cultural dnversny kshops & trammg T, T Y o

programs to Help, elitninate/bi a8, prejudice, and v - ’
racism In teachers c?!;min.ori y students. 33 L 67 -

N .0 ’ - » -
f. Help teachers, througRunservice trainin :2' to fe}I . ) .
dz6, theé benefits derived from trying mstnll a «
. - posmve sel!—conceptin all children . . 27 55

Q. Cofid uct seminars and workshops whigh provude
teachers with information pertaining to putstand- -
ing contrlbution’(which “have been "ma by mi-

nority persons. . . 29 ©o89 - -

h. Make provlsions of bmngual chjldren who com-. .
.myﬁucateveryu ¢ ihthe English nguage ¥ 27 24

X . —~
_17"6 I .
‘0‘-'

. . ’

) oases is more than 49 smce some re-
° spondents gave more than oﬁe a »her to the sa| item

-~




L4 -~

{ l L Numbetof Peréentage of
Itetrand Kind of Response . ) Responses Respondents
. . Y
Responses - ’ .o
. - a. Parents should talk to and read to their children 43‘ 88
e b. Parents should encourage their childrgn to
* achieve in school and to remain in school. 32 - 65
S - c. Parents should learn to budget thegﬁh mesand . . .
v teach their children the value of moriey. 4 - - 83
. d. Parents should teach their children the Bgnefits \
derived from good health habits and take a » ‘-
«tage of medical and dentalglinics. @ 31 .
‘ ) . Parents, employed and uneréloyed, should
. encourage their children to learn to work in order ' g
to become self-sustaining citizens. . 53 .
. . 2 ¢
’ * 1§c: Explain briefly how family structure can strengthen
career education. | :
Responses '/ e
, . a Parents within nclear families should work coop- .
- eratively wigh schoel and other institutionstin an ’ . *
effort to H8Ip their children to achieve academ- - v ‘ -
v ically and socially. _ 34 69
_* b. Single pargnts-should provide ther.children with .
r positive fMother-and-father images in their imme—, ‘
. *  diate familles, neighborhoods, churches and/or ", N
schools. ’ . ’ 29 : 59
. c. All parents should assign chores daily to children ‘
. in order to help thelr offspring to become con-
) - tributing members within the group. 1 22
- . . . ’ .
s - 138~ *xplain briefly how the_business community can *
‘ . strengthen career education. , . .
” . N . =
- Responses . < . !
. a. Spondor career daysin cooperation with schools. - 40 82
. . ’ . e |
- 4 b. Provide consultants to schqgls when certain units X
‘ aretaught. . . _. . 40 82
‘ N ¢. "Provide tours for school children. ) . .38 78-
,l, d. }\Ward scholarships to children who wish to major
’ in yarious areas of business in colleges or univer- -
sitieg,. * . " 19 39
, . . " . £ ’ N # >
— . . Provid&laboratory training and summer work pro- .
\ grams for students. . . 41 -8
ISR ‘ . . ol “ . .
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L : o * * Numberof Percentage of
— Item and Kind of Response * Responses ReSpondents

. - 4 R R —

= E— o

Y3e. Explain briefly how the labor comrﬁhmty can
>, strengthen careereducation. ’ )

Responses Lo ~ - .
‘ a. The fair hiring practices of mlnormes should be i -
. put into bargaining contracts, and these should X
- ' beguaranteed to minorities. — 16 ' 32 oo ¢
ass
. b. Governmental agencles must see to |Hhat labor O~ <
enforces fair hiring practices with respect {o . 4
. minorities. . 47 9%
, c. Careerdays and tours for students. -~ : 40 82 - <,
&
d. Sgholarships and fellbwsmps sbould be awarded i . K
- s to coﬂege—bound mingrities. s s 18 - 37
. P . . -
A o : ' . . .
" 131, Explain® briefly how the mdustnal community can . . JREE
- strengthenﬁreereducatlon N FEE e, -
E o o o of ’ . N
Respanses’ g o /
ano a. vardecareer daysn cooperataon with s¢hools. 40 82,
3 Lo °
L b. Provide consullants for schdols when, various : !
' * unitsare taught, ) T 40 T8
" c. Providetours for schiool ¢hildrén. : .38 77 .
' . . . % .
-t d. Award scho{Iarshtps and fellowships to_ minornity R .
* students.- '/ 19 - 39 »
h% .
e. Provrde laboratory training and” summer work pro-
3 . gramsformmontystudems . 41 ~ 83 . .
kY - ~—— .
. LY ~ ~
o v .
13g. xplam brleily how the professional commumty can
stropgthen career education. ¢
. 98 2 . N
* Reésponses . \
a. Use outstanding professionals from minority .
A3 groyps to serve as congultants, lecturers, and ’ ’
' demonstrators in schools to help/gnhance self- -
concept of mingrity students. - 42 86
- b. Provldg scholarships and felrowshrps for minomy\
andlo,v\lincome studénts. . . s 77 0 -8
o ¢ Sponsor programs in the cultural (fme) arts-for . ~ , °
v - mlnornyand low-income students. . .6 i2,
d. Sponsor programs in health family relattons and '
“' counseling for miffority groups '4 8 e
’ & v .
‘.




T . s .- * Numperof Percentagt of

- . o
o . ltemand Kind of Response . Responses Respondents -

N . H
.t

e. Provide training progfams and work-study *pro- -

grams for mjnority persons interested. in,becom- n S
ing.paraprotessionals. . vy 13 27

. “~ s
° -

3 . N Loy .
13h. Explain briefly hbw the,govemmentalf:ommumty can .
strengthen career educatign. > “ .
LN = . o R Nt : . :
Responses -~ s . o . .
a. Provide training arid work programs for ynem- ) . -
ployed and school dropout minoritypgrsons. Toc 43 88

.

¢ b, Coope“r’até with school systems, busj'nes§, in-
B dustry. and labor.to estabﬁsh work-study and °
imern‘ship programs for minomy‘studenf’s. 46 . 94

c. Programs tor minority and low-income students -

‘ andwparents. - ¢ e . @ . 45 91

. e ] -
. -d. Entorce "fair Hirin: Sra‘gﬁces.for.careér entry;’
¢ ' c@(ée‘r majntenance, and career progression o s
.+ through agencies such-as HEW's Office of Civil’ * -, ]
Rights, ‘the U.S. Departménts of Justice™and - N
”Labdk and others. , ¢, o . 43 ,_ . '88

“

\ L - - . -

-t

2” . . . ¥
34’, ’How can the teacrfe{use the commynity as a learn- L
by ing taboratery in which persons within minority . . ‘
. *  groups can.see career implications of subjgect mat- e, 17,

by ter? . . R
— —, " - LA ° »a

Responses e . s
. a. Work closely with: parents, business, industry, -
v Tand labor; civic, soc{al, and professionalofganiza-' . R .
: tions; churches; Departments of Ppblicvﬂe‘alth, B
1Social Services and Police, and Juvenile Delin- .
quency Courts. < 44 .- 90, *

) b. Use individuals trom business, lm!usm/, andlabor , “
" as consultants, fecturers, and demonstrators’ in - N
’ various units when taught.  , ° . 4 , '82-

.

c. Arrange for training, (woﬂystudy. and summer S ) \
woriglirograms for minority stuﬁdems. P . 37 76 e
. .

.* N S I . I 0 - .
« 15a. During, teaching/learning process, based on in- ) * f
dividu ion of, instruction with minoritieq’ how e . Y Py
can the¥acheér use a sue.:cess;ul projecttapproach? . . .
] M ; . ’ ® v
Responses . s .. - w o, .
s a. By relating the contributions of.each ciass mem- .
ber, who is worging" at his or hér own rate of “ . voe
speed, to the overall success of the project. w19 k' .39

" v G e e

‘ . ’l 1 J o ‘
- Y C o oo . ' Lo
m, - . 96 , - - ' ‘ QF
/ L ’

* 4 % * i q
: . . N 4 >




B Numberof Percentage of
Responses Respondents
re

_ ltem and Kind of Response

Responses

ERI!
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b. By using teaching strategies and miedia which
help each Individual to understand their school

* work and to make a worthwhile contribution to the .~
group. - o

_ ¢. -By teaching minority children to read, to write, to
. do arithmetic, and to understand why work is nec-
essary. ”

15b. During the teachingtlearning process, based on in-

dividualization of instruction with minority persons,
how can the (eacher use a succéss approach?

<

a. By making each child aware of the contribution
which each is making to itself and to the group.

b. “By helping each child to realize’he ok she must
work in order to become a self-sustaining citizen.

c. By taking into account the individual differences
in the needs, interests, and abilitles of each child,
and helping each of them'to develop at his or her
own rate of Speed.

16a. in reference to the tra]ning of minority groups, what

are your atfitudes toward the appropnatron of addi-
tional funds for career education which would mvolve
inservice education of inner-city teachers?

Responses

a. Very favorable. . »
b. Goodidea.

~ c. Byall means.

.

16b. In reference to the training of minority groups, what

are your attitudes toward the appropriation”of addi-
tional funds.for career education which would myolve
special staff for parent education programs? H

Responses .
a. A necessity, if career educatron is to be a'suc-
? cess.
k. lagree. I

¢. Many minority and low-mcome students wnlf not_*
understand the necessity and the benefits of
work unless thgir parenté are trained to realize
“  the meaning of work and impress this upon their
children. / . -
- / . :

.
3
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o —_— . " Numberot PerceMage of
item and Kind of Response - - Responses Respondents

v

S . 16c. In reference to the training of minority groups, what
. . . G are your attitudes tqward the appropriation of addi- ,

“ tional funds for career education which would involve
. fleld trips and work-experience sites? ~ .

~ .
Responses— - —

N ».'l c. -Career educatlon cannot be a success without *~
. R addltional funding for field trips and work-expen-
- N . ence sites. 45

v = ‘ N
N . ~
16d. In reference to the training of mindrity groups, what N
D are your attitudes toward the, appropriation of addi- \
. tlona! funds for career education which would involve
p a wide varlety of career exploration and decision-

making equipment?

Responses A .
. a. YES responses . “

A

il

\
29

o, b. Veryagreeab|e. ‘ A ' 21

¢ )
c. Additional funds necessary. ‘ ’ A
. IS -

16e. In reference to the training of minority groups, what
are your aftitudes toward the approprnation of addi- -
tional funds for-career educatlon which would involve
~ . glaranteeing access to post-hlgh sc@o] education
programs"
4
Responses

a. Very positive. °* - 14
b. Veryagreeable. o : 17
c. YESresponses 20

16f. In reference to the training of mlnonty groups, what
are your attitudes toward the approprlation of addi-
tional funds for career education which would involve

. ascertaining access to bona hde employment for mi-
nority groups?

?

Responses

n a. Absolutely necessary. 39.
b. Career education cannot succeed/without this. 18

3 . :

- \a\agree ) . ' ‘ 3 ‘

] b, Very important » 24

o
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. "~ Appendix G '
" THE“KINDS OF IMP“LICATIONS FOR CAREER EDUCATION FOR Tt

MINORITIES SEEN' IN OUR*AMERICAN EDUCATIONAL SYSTEM—
LEAUERSURVEY OUTCOMES BY NUMBERS OF RESPONSES AND
PERCENTAGES OF RESPONDENTS

L A i A
- ’ R Numberof Pergantage of
v B item and Kind of Response . Responses Respondents
17.  List igplications for career education for minority A -

groups in terms of the current programs which exist
'ifour American educational system.

Responses : ’ LY. . ..
a. Seeresponsestohems116 R + 26’ -83

.'b. The minority child must’ bg taught to read to .
. Wwrite, andtodoanthmehc . 0 T4 - 83

©, ’ c. Caréer Educatlon to be eftective for mmorify and

M low-income students, will require tremendous -
o funding for several years. . . e 88
. ’ . ¥ ¢
. d. The elimination of bias, prejudice, and‘racism on

: ¢ the part of some administrators, teachers, and * .
counselors toward mmority and low-income stu‘ . .
*  dents will require sensituvnty traiaing. . 25 51

e. Little or no progress will be made by mjpority and
lowtincome students as long af they are placed
! indiscriminately into vocatignal and industrial
tracks.

-

-study‘and wérk-experience pro- *
.. / grams for minorityand loyv-inc mestudents

g. Agencie8 within /the Federal government must

‘ supply training jand- work prJograms for unem-

H . ployed minority parents and {school dropouts if

o work is to me meaningfal to many minonty -

+ ghildren, ' 4 , . 82
. * ’ .

. . . N

¢ Note‘ the number of responses, in/some cases, is morq than .49 éince some fre-
: spondents gave more than one answerio the same item

. T .
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ltemand Kind of Response

Numberof Percentageof
Responses Respondents

. Agencies within the Federal government’ must

eliminate bias, prejudice, and racism within the
ranks of business, labor, and industry if ‘career
entry, career maintenance, and career progres-
_glon are to take place among minorities. °

. Onhe way of helping the minority child to deve!bp a

positive self-concept is to make each of them
aware of outstanding contributions which have
‘been made by ledders in his or her particular eth-
«nic group. . .

. ' The Federal g\overnment must supply scholarship

and fellowship programs for low-income college-
bound stydents and graduate students.

. The bilingual child who does not communicate

well in the English Ianguaﬁe is in need of special

: ,trai'nlng which will enable him to become-a self-
" sustaining citizen. *

42

N
-

15

76,

77
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