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FOREWORD ..

This module is one of a series of 100 performance-based
teacher education (PBTE)-learning packages focusing upon
specifi€ professional competencies of vocational teachers The
competencies upon which these modules are based were iden-
tified and verified through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction The modules are suifable for
the preparation of teachers in all occupational areas.

Each module provides learning experiences that integrate
theory and application, each culminates with -criterion refer-
enced assessment of the tedcher s performance of the: spec-
ified competency. The materials are designed for use by indi-
vidual or groups of teachers it traning working under the
direction and with the assistance gf teacher educators actingas
resoyrce persons Resource pelgons should be skilled in the
teacher competency being developed and should be thor-
oughly ongnted to PBTE concepts and procedures in using

“~ these materials

The design of the materials provides considerable fiexibihity for
planning and conducting performance-based preservice and
inservica teacher preparation programs to meet a wide vajiety
ofindividual needs and interests The materials are intended for
use by universities and colleges, state departments of educa-
tron, post-secondary institutions, local education agencies, and
others responsible for the professional’ development of voca-
tional teachers Further information.about the use of the mod-
ules In teacher education programs is contained in three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materlals, Resource Person Guide to
Using Performance-pased Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher
Education. '

The PBTE curriculum packages are pro'c‘!ucts of a sustained
research and development effort by The Cénter's Program Yor
Professional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made coptributiens to the systematic gdevelop-
ment, testing, revision, and refinement of these very signifigant
training materials Qver 40 teacher educators provided input in
development of igtial versions of the modules, over 2,000
teachers and 300 resource persons.in 20 universities, colleges,
and post-secondary institutions used the materials and pro-
vided feedback to The Center for revision and refinement

Specral recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials is extended to the foliowing program staff

* James B. Ham#ton, Program Director, Robert E Norton, As-
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sociate Program Director, Glen E Fardig, Specialist, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant. Recognition 1s also extended to Kristy Ross, Technical
Assistant, Joan Jones, Technical Assistant, and Jean Wisen-
baugh, Artist for their contributions to the finafrefinement of
the materials. Contributions made by former program staff to-

-ward developmental versions of these materials are also ac-

knowledged Calvin J Cotreli directed the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972 Curtis R Finch provided leadership {or the
program from 1972-1974

Appreciation is also extended to all those outside The Center

(consultants, field site coordinators, teacher educators,

teachers, and others) who contributed sa generously in various -
phases of the total effort Early versions of the materials were

developed by The Center in cooperation with the vocational

teacher education faculties at Oregon State University and at

the University of Missouri-Columbia: Preliminary testing of the

materials was conducted at Oregon State University, Temple

University,'and University of Missouri-Columbia

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout the country

Advanced testingsof the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE |, Canada, Oklahoma State University, Rutgers Uni-
versity, State Unwversity College at Buffalo, Temple University,
University of Anizona, University of Michigan-Flint, University of
Minnesota-Twin Cities, University of Nebraska-Lincoln, Univer-
sntyr of Northern Colorado, University of Pittsburgh, University
of Tennessee, University of Vermont, and Utah State University

The Center is grateful to the National institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation is extended to the
Bureau of Occupational and Adult Education of the U S. Office
of Education for their sponsarship of training and advanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanéed testing effort is also extended to Ferris State College,
Holland College, Temple University, and the University of
Michigan-Flint

Robert E. Taylor
Director
The Center for Vocational Education

A

ER FOR VOCATIONAL EDUCATION

$1a%s Unverstt THS0 Kenne Aot Cotminn Ones 43790

The Center for Yocational Education's mission Is to
increase the ability ‘pf diverse agencies, institutions, and
organizations to soive educational problems relating to
individual career planning and preparation The Center
fuifilis its mission by

¢ Generating knowledge through research

¢ Developing educational programs and products

o Evaluating individugl program needs and outcomes

o Instaliing educational programs aqd products

¢ Operating information systems and services

¢ Conducting leadership development and training
programs: 7
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AMERICAN ASSOCIATION .
FOR VOCATIONAL

N INSTRUCTIONAL MATERIALS

Engineering Center
Athens, Georgia 30602

The American Associafion for Vocational Instructional
Materials (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
!ormatlon and teaching %;ds
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INTRODUCTION

4

.. The basic philosophy of all student vocational
organizations is to provide activities, events, learn-
thg situations, and opportunities for growth for the

"students enrolled in vocational education. Com-

petitive events, cantests, and recognition actjvities
are examples of activities that stimulate and moti-
vate student interest-in vocational and dccupa-
tional exgellence. These activities also influence a
student’s interest in his/her personal growth and
provide experiences that assist in healthy adult
development.

Skill and excellence are recognized and en-
couraged in American society, Competitive ac-
tivities angd recognition events 'a\re opportunities
for members to test their skill ‘apnd leadership
capabilities with fellow club memb (It should
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be noted that somgorganizations refer to th aT_.potentlaI and provide valuagble feedback for in- -

unit as a “chapter” and otherg as a “club”, in this
module, the terms are used Interchangeably)
These activities also provide students with asense
of accomplishment as they participate in events
that measure their progress toward specified
goals. Continued experiences in such activities
bring the student closer to achieving his, her full

structional evaluation

The student vocational organization advisor
should be prepared to guide his'her chapter in
participating in the competitive or recognition
events common to the organization. This module
is designed to assist you in understanding and
using contests to promote student growth

) )
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ABOUT THIS MODULE

Ob']ectivee o ' -

Farminal OB jective;.While.serving as an-advisor.in an
wial“schiool situation,.guide participation, in student
ogatroﬂhtdtgamzation contests. Your performance will

rformance: Assessment Form, pp 2-28. (Learmng
*Experfencedll)

Enabling Objectlves

1. After completing the required read|ng demonstrate
knowledge of the concepts, stéps. and procedures
involved In guiding participation in student voca-

“ tional organization contests (Learning Experience )

2 Gwven several case studies describing how hypothet-
ical advisors guided participationyp student voca-,
tional organization contests, critique the perfor-
mance of those advisors (Learning Experience I/)

/
Prerequisites

To complete this modute. you must have developed a
personal philosaphy concerning student vocational or-
ganizations, and you must have competency in estab-
lishing a student vocational organnzénon if you do not
already have these competencies, meet with your re-
spurce perso
gain these skiks One option is to complete the informa-
tien and practige activities 1 the folowing modules

o Develop a Rersonal Philosophy Concerning Stu-
I Organizations. Modute H-1 |

ent Vocational Organization, Mod-

Ve

A hst of thé outside resources which supplement those
contained within the module foJlows Check with your

. resourte person (1) todetermine the availability and thé

location of these resources. (2) to iocate additional ref-

By your.resource person;using the. . Teacher -

to determine what method you will use to *

erences 1h your occupational specialty, and (3) to get

assistance In setting up activities with peers or observa-
tions of skilled teacher f necessary Your resource
person may also be cont cted If you have any difficulty
with directions, or In as
time . .

Learning Experience |-
Requrred
The official handboo}g forghe student vocational or-
«ganization in your sefiyice\area o review
Contests and awards inforKaation provided by the
state and national organizatlons to review
Optional
A student vocational organizafion whose local
competition you can observe
A stubent vocational organ/zat,lon\axdwsor experi-
enced In preparing students for contests with whom
you can consult N
A sgdent vocational organization mer\per with
wh®m you can discuss contest parhcnpa(non

-

Learning Expenence " . \
Optional :
. 1-5 peers to role-play club members to whom you
are explaining contest opportunities t

Audiotape equipment for taping and self- evaluanng
your presentation

Learning Experience il

“Required

An actual school situation \n which you ¢an guide
participation in student vocatdnal organization
contests

A resource person to assess your competency n,
guiding participation in student vocational’ organu-
zation contests

N

This module covers performance element numbers 294-297 from Calvin
J Cotrelietal, Model Curricula for Vocational and Techmial Educatidn
Report No v (Columbus OH The Caenter for Vocational Education, The _
Ohio State University, 1972) The 384 elements in this document form the
research base for all The Center's PBTE module development

For information about the general arganization of each module, general
procedures for their use, and terminology which 1s common to all 100
modules, see About Using The Center's PBTE Modules on the inside
back cover “

\
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Activity

For information concerning the contests offered by the various service

0y

1

areas, yourrole in preparing students for this competition, and your role in

sheet,

competitive events beyond the tocal level, read the following information

GUIDING PARTICIPATION

As with the other activities available through the
various student vocational Qrganizations, com-
petitive events and recognition programs generate
student motivation and interest The unique fea-
ture of these particular activities s their relation-

ship to the actual occupatuonal endeavor o

Some contest activities actually test students
occupational skills. Leadership events test the
students’' readiness to work cooperatively and to
function with other personalities in a work envi-
ronment. These competitive situations place the
student in environments that in many respects re-
semble the real world Competitionexperienced in
a controlled contest environméht can assist the
studentto cope with situations which he or she will
probably face in the real working world

.
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Contest Attivities

It 1s impossible to cover here all contests and
recognitio
dent vocatibnal organizations, Some contests ar®
designed for the entire club membership, such as
“award sf merit" or “chapter of the year" awards.
Others.nvolve teams or groups of members, such
as parliamentary procedures teams or safety
award committees Still other contests involve in-
dividual contestants, such as public speaking, job
apphcation, hair styling, an irng contests Each

the specific competitive and fecognition events

- ‘

activities offered by the various stu-’

advisor needs to become thorqughly famihiar with .

»

IN STUDENT VOCATIONAL ORGANIZATION CONTESTS

common to his. her student vocational organiza-
tion by studying the official handbook and as-
sociated materials provided by the state and na
tional organizations

FFA.—The Future Farmers of America (the old-
est of the student vocafional organizations) has,
through the years, deveioped and initiated many
vocational contest activities, bath 1n the agricul-
tural field and In the area of leadership. and per-
sonal growth. Many of the FFA leadership activities
have served as Models for similar contests in the
other student vocational organizations These ac-
tivities include parliamentary procedure, pubi
speaking, job interview, secretary, treasurer, and
reporter s notebook contests, and other activities
specific to leadership in the agricuitural field

The contests reldted to vocational agricultural :

knowledge include individual demonstratiops of
proficiency in vanous farming occupations. and
team events involving the “team judging” of live-
stock, farm’ products (meat and dairy products),
agricultural mechanics, and horticulture

FHA/HERO.—The Future Homemakers of Amer-
ica and Home Economics Related Occupations
have not emphasized competition as one of their
original objectives Their philosophy suggests that
the emphasis should be on how the student feels
about his or her accomplishments, rather than on
such things as scrapbooks, written essays, con-
tests, etc.

Therefore, the activities of the FHA/HERQ have
been directe® toward recognition events that rate
students on a predetermined scale rather than
compare them with other students These pro-
ficiency activities have emerged as a principle
function of the organization Howeyer, state and
focal chapters are encouraged to initiate and carry
out activities that serve the needs of particular
situations 7

DECA.—The Distributive .Education Clubs of

-

g

,America have developed a sdries of events and .

actwmes that serve the needs of the marketing and
distribution student. Supnlar to the FFA, DECA has
bothleadership and skills contests Theleatlership
actwmes/mclude public speaking, job interview,

N
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. vide students oppottunities o test theirknowledge*

s

- v

and outstanding student recognition The skills
contests related to the field of marketing include
sales demonstrations, marketing projects (cover-
ing the various fields of distribution), and indi-
vidual studies In specific product lines such as
petroleum, foods, home furnishings, etc. . -

—

FBLA.—The Future Business Leaders of
America also offer opportunities in leadership and
skills areas. Aside from the typical leadership con-
tests (public speaking, etc.), the organization of-
fers technical and skills events in typing, short-
(hand;\bookkeepi’%.‘etc. These skilis gontests pro-

»

\

and skills in situtations that gesemble~real work '

situations.

VICA.—The Vacational Industnal Clubd of
America have, in their relatively short history, de-
veloped both leadership antd skills events that re-
late to the more than one hundred ocqupational
areas served by trade and industnal education As
in other youth groups, VICA leadership contests

>

include public speaking, job applicafion, parha- .

mentary procedure, etc The skills events directly
relate to competency. +i” specific occupational
areas, such as cosmatetology, health accupations,
machine trades, building trades, sgrvice occupa-
tions, etc!

OEA.—The Office Education Association pro-

. vides activities and events that relate to leadership

*

and occupational competencies in secretarial and
business skills, including allied skills related to
business computer operation The competitive
events are classified as-cluster or non-cluster con-
tests. The cluster contests relate directly to ac-
counting, stenography, typing, data processing,
commupication, etc The non-cluster areas cover
leadership activities such as job interview, pre-

. pared verbal communication, parliamentary pro-

cedure, chapter manual, etc.

Prepariﬁg,Stuaents for Competition

It is important to review the coptest activities of
each of the gtate organizatigns, because many of
the state level activities include areas not offered at
thg national level. DECA, for example, offers a
competition In business vocabulary at the district
and state levels, but not at the nationaklevel Each
advisor should be aware of these variations. Also,
because emphasis on competitive activities con-
tinues to increase, you need to frequently check

4

+

both state and national communications to keep
up to date on new events and contests

The scope and
variation in the
many activities of
the student voca-
tronal orgdniza-
tion give all stu-
dents a chance to
participate and be
recognized. As
mentioned, some
activities involve
the whgle club, or
a team of stu-
dents, not one in-
dividual com-
petitor. Gther ac-
tivities recognize
all participants,
not only the winners. in the VICA Safety Award *,
Progranmm, for example, each locai chapter receives
a certificate of participation In addition, gold,
siiver, and bronze awards are given to the out-
standing participants. It is, therefore, important for
you to be well informed about all competitive op:
porunitres so that you can assist students in
selecting activities appropriate to their interests
andtabilities.

Youshould discuss, at iength, the various events
and activities available to membe#s. Your en-
thusiasm for competitive activities can generate
similar enthusiasm in students who might other-
wise never think of themselves as participants.
Some techniques you can use are shde/tapés
and/or films depicting contests and contest win- "
ners, presentations by former participants, and
displays of the various plaques and medals thatare
awarded.

These experiences dﬁe members a concrete
idea of what it means to participate'in competitive
activities—the hard work, the fun, the rewards.
Students should be counseled and adéquately in-
formed so that their selections of contestareasare
based on a knowledge of what will be expected of
them in }erms of time and effort.

You are an important link in the chain of ac-
tivities and preparation necessary to ready stu-
dents for entry into the contest or recognition
areas. The Ohio OEA Handbook informs club ad-
visors that— ) -

-~
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much teaching should be donein working with
members in getting ready for tontests The con-
test 1s the teacher's golden opportunity to do
further teaching-and to guide the boys and giris to
evaluate thetr products and performance '

Quite ofien, this preparation can be accom-
plished through regular classroom Instruction.
For example, prepanq@ua student to enter a typing
contestin the FBLA or OEA organizations would fit
well within the business teacher's classroom ob-
jectives. Preparing a student to enter a job applica-
tion contest would correlate with related instruc-
tion in any vocational classroom In many cases.

preparation for contest activities involves a simple
adaptation of the normal curriculum, highlighting
cartainareas that would assist students to prepare
for competition.

Some competitive areas involve individual par-
ticipation that goes beyond regular classroom ac-
tivities. For example, ,students engaged n tndi-
vidual markeging researcCh projects in distributive
education must spend time 1§ mtensuve study and
exploration to gather information rélative to their
préjects. In these cases, the contest activities pro-
vide valuable extensions of the classroom program
and expand students knowledge of the occupa-
tional specialty.

One of the most frequently overiooked aspects
of contest and recognition activities is their value
as opportunities for local level partucnpatlon Most
. locatl contest involvement empha;azes. prepara-
tion for district, reglonal state, and national ac-
tivities. However, most of the contest and recogni-
tion events are also designed to be operated at the
local level. offering competitive experiences for all
of your studehts

1 Onio Office Education Association. Club Handbook,(Columbus OH
OOEA, nd). p v

~
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Associated with iocal competition should be a
meaningful system of local awards and recogni-
tion. Strong. well-planned local activities can pro-
vige motivational experiences for your students
who may never have the opportunity to compete or
be recognized beyond your local club [n theinter-
est of these students, your local situation may
allow the development of a “local only” contest or
recognition activity, designed specifically to serve
a special local need. N 1

Historically, local contests have been the basis
for the development of some of the widely recog-
nized state and national contests Strong local
competition i1s important See that the activjties of
your locai club include local competition with op-
portunities for all students to participate

As contests and activities are planned, it 1s im-
portant to coordinate them with local school of-
ficlals Some school policies have a direct in-
fluence on competitive activities, and early in-
vestigation of these policies may eliminate prob-
lems as the activities are developed

Involvmg local schooi authorities in the plan-
ning. administration, and éxecution of local con-
test events and preparation for district, regional,
and state events can be very beneficial to a good
working relationship between your local club and
the school hierarghy School authotities are very
often interested in such activities The potential
recognition value to the school often creates inter-
est on the part of school authbrities, and the ad-
visor should be certain to encourage administra-
tive involvement , .

" As the local efprtin competitive and recognitipn

. activities evolves, attention should be given to your

club’s participation in competitive activities at the
district, regional, state, and national levels Your
students shoulayaware of these opportunities
early in the schoal year to allow time for adequate
preparation and registration

Special emphasis must be gjven to the require-
ments for participatiory and the proficiencies
needed for success in the activities You shouid
secure the proper forms.and pre-contest rutes and
materials, and study them carefully The VICA
safety award program, for example, involves a
six-month project undértaken by a safety commit-
tee, and requires the compiling of wnitten evidence
and other matenals over_a period of time Each

- student should have access to the actual contest

sules, ttmetables, and due dates for participation
so that he/she will know and understand what 1s
expected .

-
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The ad- e
visormust be
actively in-__
volved in this
process and
constantly
checking
yvlth'each
student to
see that the
various regu-
lations of the

* ‘event are

being fol- ’
lowed As in-

dicafed.

entry info events beyond the local level Sometimes
requirts registration early in the school year You
should be certain that these requiggments and
other necessary details dre considered

Preparing students for participatiqn in contests
and recognition events beyond the local level Is, as
previously mentioned. the responsibility of the
local advisor Naturally. your enthusiasm can moti-
vate student interest in such opportunities Stu-
dent motivation is always necessary in preparing
for such events, because of the work and dedica-
tion involyed in get ting ready for competmon The
deducatuon of the local advisor 1s often the deciding
factor In the success of individual students and the
club as a whole in competitive events ’

Once the participants are prepared and regts-
tered for competition, certain details relative to the

actual competition must be reviewed As with -

other extra-school events, school policies should
be considered Trave housmg registration. fees,
financing, etc . shoyld be included in the plannin
Mast student vocational organizations have well-
deSngned planning information that shouid assi
i this effort The, following.is a list of specific

. considerations n ptanning for participation In

competiti itg.

. - Arrange for students (participants)tobeatthe
site of the competition on time (or abit early, if
- possible)

orExplainto the participants that they should be

in good physucal and mental condition topar-
, icipate effectively (e g., get a good night's
: sleep)ake time for breakfast, etc.) * =

e Describe to studentsthe appropriate dress for
the occasion and make sure they-have appro-
priate materiais for the competition. This in-
cludes writing and note-taking materials for
leadership events and appropriate toois and
clothing for occupational events associated
with their vocational program

o Provide students with all the rules and regula-

tions of the contest, and give them opportun-
* ity to study the rules and ask questions
o Be certain that students hiten to the special
instructions given at the time of the contest.
e Review expectations relating ta conduct with
the students to ensure that they understand

, what I1s expected of them as competitors and *

conférence participants

e Build withinthe studentan‘optimistic atlitude
Help him/her to understand that success is
within the reach of most individuals, partlcu-
Tarly those who areprepared for it

e Point out that participating in competition
and representing your school make the stu-
dent a special individual regardless of the
outcome.of the competition .

Competition and recognition events can be
valuable.assets in your efforts to provide success-
ful growth experiences for your students These
activittes simply add another dimension to the vo-
tational youth orgamzatuon adimension that can
give recognitton and esteem to your vocational
program )

The Local Advisor's Role in District,
Regional, State, and National
Competition .

In many cases, local advtsors who have demon-

"Strated competencies in preparing and conduct-

Ing local competition and recognition e€vents are
called upon to assist 1n designing, redesigning,
and evaluatihg events beyond the locail level Most
student vocational organizations have used the
expertise of focal advisors in these capacities

This grass-roots approach to competition de-
velopment is one of the chief reasons for the'sug-
cess of the competitive activities of the student
vocationa organizations Nearly all of the current

activities being offered by the various orgarniza-
tions were developed from local activities or were
designed in response to. local reque/ts or needs.
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Because of this appre'aém you should review

-current local competition efforts to see if they .

“téally contribute to the goals and purposes of vo-
cational educdtion lncludlng those of the student
vocatnonal organization. Regardless of how ade-
quate the rules and ¥ gulations may appear, there
is usually room for nmpr0vement As an advisor, itis
your professional responsibility to critique these
events and make your suggestions for improve-
ment. A further respornsibility of the local advisor4s
to suggest activities and competition that will en-
hance and 'expand the opportunities of his'her
particuar vocational youth program

Suth a review and critique can aid the various
organizations in detecting possibie violations of

local, state, or federal legal and safety require-*

ments. New safety laws may prohibit certain con-
test practices in existing events Some events may
violate local or state school policy |n some areas
Whatever the case, you, a5 a local advisor, shoutd
‘evaluate each event and bring any discrepancies
to the attention-of the appropnate officialsso that
corrective action can be taken

L3

As mdnéated earluer competitive activities at the
district, regibnal, state. and national levels often
|nvoIve local advisors who demonstrate com-
petencies necessary for adequate édmlmstratuon
and réview Local advisors often are key flgures In
these extra-school events Some student voca-
tional organization activities. at sub-state and. 1n

_some cases, state levels are thg complete respon-
sibility,of acommittee composed ¢f local advisors

One of the key responsnbn'ltues of these competi-
tive committees s to evaluate and review contest
activity rides ang regutations to ensure that the
events are consistent with the purposes of the sta-
dent vocdtional organization and to detect pos-
sible conflicts with safety and legal requirements
or with school regulations” Many of these observa-
tions are brought to the committeé’s attention by
local advisors questioning certain aspgcts of the
event. Obviously, the success of a program of
competitive and recognition events 1s largely de-
termined by the interest and competency of the
local advisor.

Many, local advisors also find opportunities to be
involved in-compgtitive events as -advisors-or

. - judges. Thisinvolv€mentis usually the result of the

advisor having specific competencies or expertise
. in an area of competition The'instructions for the
VICA Chapter Procedures contest; for example,
recommend that the judges be selected trom

teachers who have recen#ly trained chapter pro-

cedure teams.

o ‘_ ‘ ~
N e} )‘)}
heot
A PR A~
S, s |
N . N
xov :E‘q "o .

The opportunity to serve iInsuch a capacity isan’
. honor for the teacher and gives recognition for

his/her accomplishmepts and expertise Geéner-
atly, such an assignment is considered an oppor-
tunity to further serve vocational education and
the student vocationai organization The unselfish
work of the advisors working as contest officials is

another reason. for the outstandmg success$ of

these com petltnve events

Once you have elected to ass.st tnthe capacity of
a contest judge or advisor at the district, regional,

or state level, you assume special responsibiiities

associated. with the competition process One of
these responsibilities 1s to judge or advise contes-
tants fairly, without any biases that might be as-
3 ociated with your local vocational youth program

our pnmary concern mustbe for the operation of
a smooth and farr competitive event . .

As a contest judge or official - you mustbe cer-
tain to review the rules and content of theevent at
the district,.regional, or state level Very often,
events at the district, regional, or state levels will
be simiiar to iocai events with which you have had

'

<

expgerience. but may involve.specific duﬁerenc’

ansing from the scope and nature of upper- lev

contests For example, the equipment, tools, or
materials used atalocal competition are familigr to
the contedtant This, of course, 1s usually nof the
case at the upper-level contest events Such de-

tails are important and shouid pe given proper |

consuderatnon by the individuals asked to assigt in

" the conduct and administration of the activities
As a Judge and/or contest adwvisor, you “shdald

review the purpose of the contest to ensure that it
serves the educational purposes suggested by the
event. Many times tn the design and detaited plan-
ning of the actual event. certain parts of the con-
test may depart from the original mtent of-the
competitive event For example, building a minor

.
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repair problem into a typing contest may exceed
' the original intent of the event—to measure typing
skill.

, As a contest official, you should give special
S attention to the explanation of the event to the
contestants. The contestants should be
schooled” so that contest«criteria are compietely

clear to thém. Ample time should be allowed dur-

ing th& pre-contest orientation for contestants to.

ask questions and dISCUSS areas of concern with

the contest officials. Other advisors may also have )

questlon egarding the, judging crlterla—gwe
' the)lxl(ess/;me consideration.

/ During the contest, be.certain that the published
- rules and regulations of the event.are followed.
' Each local club has planned and developed its
competitive activities consistent with these pub-
Ilshed regulations. Similarly, the criteria for the
| judging of the contest event should be
ely scrutinized. As with the rules and regula-
tions, criteria for contestant pérformance and
Judging are often ytiuded In the published con-
test specificationg. The advisor and other contest
offigials should accept the responsibility to ensure
a fair and honest judging effort.

“fully

Competition and recognition activities have
evolved as a significant activity within the pro-»
grams of the various student vocational organiza-
tions In many cases, opportunities for competition
havebeen the basis for a student'sinitial entryinto,
or association with, a specific student vocational
organization Itis, therefore, your responsibility to
assist whenever possible to ensure high quality

competitive and recognion actlvmes within the
various organizations.

3 \'\ .

/

Obtain a copy of the official hgndbook or manual for the student vocational
organization in your service area, and study carefully any sections on
gontests and awards. You should become thoroughly familiar with the
‘leadership and skill events that are available, and with the rules and’

Activity
regulations foreach event.

R &

In addition, obtain (through your resource person, or by writing to the state
and/or national organization) and read any other materials pertaining to
contests and awards provided by the state and national organlzations.

You may wish to arrange through your resource person to observe a

contest held by a local student vocational organization chapter in a school :
near you (e g., a local club may be conducting a contest in extemporane-

ous speaking to determine the student who will represent the club in the ~
district or state contest). Or, you may be_able to observe the practice

sessions of ateam selected by a local clubto compn;ie inaregional or state

contest (e.g., pariamentary procedure).

/P

' { Optional

\\f

4

You may also wish to attend a district or state-level contest Note the role of
the advisor, judge, or other contestofﬁéuals and the waysin which theevent®
adheres to, or departs from.\lts stated purpose, rules, and procedures.

13
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You may wish to arrange through your resource person to meet witT\ an
. . experienced student vocational organization advisor to discuss his/her
./ responsibilities in preparing students for contests and/or in serving as a
I © judge. You could discuss the following questions. L
.Opticnal  _ ¢ How does this advisor incorporate preparation for contestsinto class-
Activity room-work? ' i .
\ ’ e How does he/she motivate members to participate in various con-* -
~' tests? ' & :
' « What, specifically, were his/her duties as an advisor or judge for
. upper-level contests, and how did he/she prepare for these duties? )

i - N ' ~ ) .
,—,\ You may wish to arrange through your resource person to meet with a
. \ current or former student vocational organization member to discuss
l his/her participation in contests. You could discuss the following ‘ques- -
Optional tions. ) o e

\ Activity ' « 'How did the advisor help him/her select events in which to compete?
~' ¢ What methods were_used to prepare for the competit_ion?
r ' + o What did he/she personally get out of participation in the event?

The followyng items check your comprehensi;\n of the ma{erjal in the

information sheet, Guiding Participation.in Student Vocational Organiza-
AP tion Contests, pp. 7-12, and in your official handbook and associated
/ contest materials® Each of the five items requires a short essay-type re-
| sponse. Please explain fully, but briefly, and make sure you respond to all
IAVERFZE parts of each item. ,

:. - r _ 0
~ SELF-CHECK - : , .
- 1. What purposes do competitive events in student vocational organuzéhons‘serve? . I .
. . ‘ (

] L~ . N
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3. Student vocational organization competition generally falls into two categories. What are these
categories, and what events or types of events are usually included in them?

+

“ . N s

4. Choose one contest or award available in the student vocational organizauon in yoyr service area,

' and explain— .
e the purpose of the contest or award ’ -
e theorganization of the competition (how contestants are selected, atwhat level(s) the eventis heid)
e the major rules and regulations for the competition ) 4

e the critena for judging contestants’ efforts
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xplain the key responsabnhtnes of an advisor or judge for district, regional, state, or national contests

\
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Feedback

Compare your written responses on the Self-Check with the Model An-
swers given below. Your responses need not exactly duphicate the model

responses, however, you shouid have covéred the same major points

1.

-

MODEL ANSWERS

Competitive events and awards 1n studentvoca-
tional organizations give students recognition
for their efforts m a variety of areas, and thus
serve to motivate students to develop their
abilities and to participate. Individual excei-
lence in occupationat skilis and in leadership
abitity is promoted, as well as the ability to
cooperate In a team effort For example, an
individual student may compete foran award in
public speaking, at the same time that he/she 1s
working with fellow club members toreceive an
award for chapter excellence g

in addition, students are given an opportunity
to test their skills and abities in a competitive
atmosphere similar to that which they will face
in the working world and in Iife 1n general

. Asn the case of otherjextra-school events, the

advisor must be o check with school au-
thorities to see tha{ any proposed activity 1s not
in violation of school policy TheJocal advisor
shouid review with students the options avail-
able in the area of competition His/her en-
thusiasm for, and understanding of, these
events prowde the basis for informing and ad-
vising students

The advisor should see that all materials, regis®
tration forms, and other contestinformation are
available and understood to ensure adequate
preparation. He/she is responsible for ensuring
that all registration information 1s filed ontime
with the proper district, regional, or state of-
ficials. The vocational curriculum should In-
clude instruction and practice to assist stu-
dents 1n getting ready for competition (Most of
these areas are often covered as normal class-
activities )

m
T(le advisor will need to plan and conduct the
actual contest (if a local contest) or plan the

details of the trip tc district, regional, or state

events. At' the timé of competntron students
shoyld be on time (or early) for competmon
apprépriately dressed, and e§urpped wrt the
materrals necessary for the contest |t is the

4

-

advisar's responsrbrllty to see that the rules and
conditions of the contest event and the ad-
visor's own expectation of the student's per-
formance are clearly understood by the stu-
dent.

Most contests or awards programs give recog-
nition for either occupational competence, or
leadership ability. Awards for excellence In
crop farming, or typing, or advertising, or hair
styling would fall in the first category Awards
for public speaking, or parliamentary proce-
dure, or "chapter of the year,” are rncluded in
the latter category.

Answers will vary by service area Refer to the
official handbook for your service area; and/or
to any other contest materials provided by the
state and national organizations

Serving as an advisor or judge for upper-fevel
competition requires a high level of compe-
tency and/or experience In the area to be
judged. Beyond this, however, the advisor has
certain responsibilities which, hé/she must
fulfill f the contestis to achieve its purpose, and
Is to Pe run fa|r|y and smoothly.

The advisor should review the major purpose of
the contest to ensure that the actual event
serves the educational objectives for which it
was designed Before the contest, all contes-
tants shouid be informed (or reminded) of the
rules and procedure to be followed, and of the
criteriato be used in judging their performance.
As a judge, the advisor must follow all rules and
regulations during the contest, and-apply the
specific published criteria to contestants per-
formances. .

Specific responsibilities (of judges contest ad
visors, activity chairpersons, time-keepers, and
other ‘contest officials) are outlined n the in-
structions for each contest. Whatever his/her

. role, the advisor shiould be thoroughly famihar ,,

with these instructions, and then see that they

_are carefully followed throughout the contest.
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LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points as
the model responses. If you missed some points or have questions about any additional points you
made, review the matenial in thd information sheet, Gwding Participation in Student Vocational Organi-
zation Contests, pp. 7-12, and, or snyour official handbopk orothercontestmatenals or check with your
‘ resource person if necessary 3
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: Activity zation advisors approached their responsibilities in guiding participation

provided (1 )the strengths of the advisor's approdgh, (2) the weaknesses of
the advisor's approach, and (3) how the advisor shiuld have treatd® hisher
responsnbnhtnes 2

 CASE STUDIES S

¢

1. Mr. York, an Office Education Association advisor, has never en uraged club members to partlcn—
pate in district or state contests, and holds no local competition. He does not believe that “winning’
should be stressed with students, he thinks it fosters Jealousy and cutthroat rlvalry among the
partncnpants and feelmgs of Inadequacy |n the non-winners.
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2. Ms. Rowley, a DECA advisor, believes that contests are a valuable segment of the organization'’s
program of activities. Each year she instructs members to read the handbook and other materials she
provides to familiarize themselvels with the various district, state, and national contests available, and

asks them to select the contest(s) they are interested in. Because she tries to promote student
responsibility and self-direction, shle lets them take it from there
- [~ - '
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3. . Blank, a VICA advisor, 1s one of the judges at the district hair styling contest. Although the
uglished rules call for equal weight to be given to originality, adaptability, and execution in judging N
the Bontestants, Ms Blank feels that execution is much more important than the other criteria_and
rates the contestants accordingly .
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4. Mr. Sukola, an FFA advisor, encourages individual members to compete for the Agricultural Pro-

ficiency Awards (for example, in dairy farming or ornamental horticulture), because this competl:#:“n

" has a direct relationship to the occupations for which his students are preparing, and thus contri-

butes to the purposes of the organization. He plays down the contests in public speaking, chapter
safety, etc. -

L 4




Feedback
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AY -
Compare your completed written critiques of the Case Studies with the Ty
Modei Critiques given below Your responses need not exactly duplicate
the model responses. however. you should have covered the same major

points

’

L
N
» .

MODEL CRITIQUES

1. Mr.York i1s correctin feeling that winning forits ~
own sake is not a healthy or constructive goal
far students. If his experience thus far with stu- .
dent vocational organization contests has led
him to the conclusion that they stress the yrong

=values, thisisunfortunate ButMr Yorkisignor-
ing the real purposes and value of such compe-
tition, and 1s missing the opportunity to provide
his students with valuable learning experi-
ences b

Student vocational organization contests are
designed to contribute to achieving the goals of
the organization and of vocational education

Properly prepared for and conducted, they heip
develop leadership ability and occupational
excgllence They can motivate students to try
harder and to participate, and they help develop
students pride inthemselves and n the organi-
zation. Many contests involve team compet-
tion, and thus stress teamwork and coopera-
tion. Often, all participants (individuals or
clubs) are recognized, not only the winners A
well-run program of local competition will give
all members the Oppgrtunlty to do well iIn some
activity and be recognized for their efforts

It is up to the advisor to see to 1t that students
understand the purposes oftompetition, and to
create a climate in which "winning ' 1s kept 1n
proper perspective

2. Ms Rowley has the right attitude toward the
place of contests in the student vocational or-
ganization,and having members read about the
competition activities available to them Is a

. good start Itis alsd nota bad idea to encourage
sudents to choose contests of particular inter-
est to them—motivation and willingness to
work hard are more likely to be pfesent

But Ms. Rowley's bellef that she'is promoting
“responsibility and self-direction’ by leaving
students on theirr own may be a bit of self-
deception designed to free her fromr some of
the work involved In advising and preparing
contestants It's hard to believe that she gives
students no help at all in preparing She proba-
\bly does, but in a hit-and-miss fashion which

— - -

benefits some members (the most active, ag-
gressive, and self-directed ones) but leaves the
rest looking on If she does not hold local com-
petitions to determine who will represent the
club at district and state contests (and it seems
that she does not), then how are teams and
individual contestasts selected?

Probably the most active and accomplished
students participate as a matter of course,thus
depriving the other members of the experience
+ of trying (and of learning a Iot even if they don't
make 1t) What about students who may lack
interest 1n a particular contest, or who are
hesitant to enter, but who have real ability? If
. Ms Rowley.does not give students some guid-
ance (and encouragement) in selecting cof:
tests to enter, many valuable learning expeti-
ences will be missed by all but a few members

Does Ms Rowley incorporate preparation for
contests Into her classroom activities (for ex-
ample, preparation for written examinations in
business vocabulary, or display, or advertis-
ing)? Does she encourage and supervise prac-
tice sessions (for example, in parhamentary
procedure)”?

If the method she uses tq famtlianze students
with contest opportunities isany indication, she
~sprobably does not provide this kind of help and

guidance. She ought todo more than give stu- -

dents printed information to read and hope for

the bept It 1s her responsibility to make sure,

students fully under3tand the rules and regula-
tions of each contest, and the critéria to be'used

. In judging them, and then to supervise their
preparation 8election of, preparation for, and
participation in contests can provide real learn-
Ing experiences for students If the club advisor
helps to make it so ' '

3%Ms Blank is enthusiastic, but misguided One
of her primary responsibilities 4s to follow th
published rules, regulations, and criteria é
judging contestants’ performances If the con-
test 1s to be fair, students must know what will
be required of them, and they have a rigtit to



{

éxpect that the information they have used I1n

preparing for the event is accurate

Ms. Blank should have reviewed the rating form
before the contest-(often, contest officials re-

view these forms with the judges prior to the ,

event), and then put aside her own biases
in judging contestants’ perf@fmances -If Ms
Bl'ank\thunksthatthecntenafor;udglng student
work are badly concewved, she can work
through the oyganization to revise the rules for
next year's competition

.

. Mr.Sukola s {p be commended for recognizing

the contribution of these particular contests to
ashieving one of the important purposes of the

]

organization to develop interest and compe-
tence in various farming occupations But he 1g
tncorrect tn assuming that the ather types of .
contests are leés important ih terms of occupa-
tional excellence or the goals of the student
vocational organization Becoming a leader in

agriculture (or any other field) involves mote

than developing one's occupational skills
Among other things, 1t involves the abmity to
communigate, to cooperatg, and to work forthe.
improvement of the field (and the community)
in general Mt Sukolas present approach to
competitive activities fosters narrow specializa-
tion, rather than the full deveigldment of each
member'grpotential

- . ' *

LEVEL OF PERFORMANCE. Your completed critiques should have covered the same'r"jor points as
the model responses If you missed some points or have questions about any additional points you
ma e. review the material ifMhe information sheet, Guiding Participation in Student Vocatlonal Orgam

on Contests, pp 7-12, or check with your resource person if necessary

p

’\
I Optional

\QO

To ensure that you are thoroughly familiar with the content, rules~. and
regulations of the coriipetitive gctivities offered by the student vocational
organization in your service area, and to give you practice in explaining
thege activifies to members, you may wish to role-play an.advisor meeting
with a group of club*members (perhaps peers who are also taking this
module) to discuss the yarious gontests. You could audiotape this meetmg
for purposes of sélf- evaluation ata |

r tlme
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TEACHER PERFORMANCE ASSESSMENT FORM | ,

Guide Participation 1n Student Vocational Organization Contests (H-6) - y
. . Name :
Directions: Indicate the level of the teacher's accomplishment by placing kd
an Xin the appropriate box under the LEVEL OF PERFORMANGE hgadin@ Oste
If, because of special circumstances, a performance component was not .
applicable, or impossible to execute, place an X in the N/A box. Resource Person
) &

LEVEL OF PERFO\RMANCE

\
@ A
. . . - . T & o &
: §F &

In guiding participation in contests, the teacher:
1. informed ali members of the nature and classes of compe-
tition available ........ .. ... oo e el el

2. explained competition rules to students

3. encouraged all members to participate in some phase of
competition ........ ... e e

Od 4o
O Od

. 4 O
O. OooQo O oooogo oood

4. assisted students in selecting the contests to'enter. ...

0 OO0 O DOoOog oooo

O oo O oOOgoaod

o000 0O 00080/0000 %,
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A

5. assisted students In preparing contest entriesincluding:
a. securing and submitting application and registration
forms ......... ... .. S e M e

Id
.

O

b. reviewing with students the criteria to be used In judg-
NG eNtries ........ .o e

c. checking that all rules and regulations were being fol-
lowed ........... e e e

d. incorporating contest preparation int%classroom work
;]

e. plannh'\g tn,advance arr-angements for student partici-
" pation in upper-level competition: (e.g., travel, fi-
nancing, housing, necessary materials, appropriate
dress, B1C.) ... i e
’ N )

6. conducted a strong progtam of local competition, includ-

ing:
a. conducting contests to determine representatives at
upper-leVel competition ...... ... oo

~

0
0’000 O ood

I:] .

b# providing local awards and recognition for oytstand-
ing achievement ........ ... ... e .

!

8. assisted in the review and/or developrﬁent of rules and
procedures for conductihg contests, including:
a. analyzing the purposes of the contests .............

/

7. coordinated all contest activities with school'pslicy”. . . []
11
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. ensuring that rules and procedures were in agreement

b.

what additional activities t
( area(s).

with legal and safety requirements .

ensuring that contests were designed to contribute to
student vocational organization purposes

8. served or assisted as an advisor or judge for district, state,
* regional, or national contests, including:
a.

reviewing the major purposes of the contests .. .....

informing contestants of?he criteria used to judge their
performance .... . ... . . L i
following contest rules and regulations in judging con-
testants ........... . e

. applying the specific, published criteriain judging con-

testants .. . ... Ll L

O ood od

0000 00
0 000 o

LEVEL OF PERFORMANCE: Al items must receive N/A, GOOD, or EXCELLENT responses If any item
'receive$ a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
he teacher needs to complete in order to reach competency In the weak



ABOUT USING THE CENTER S PBTE
- MODULES
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Organization . ; ’

Each module i1sdesigned to help you gain competency )

_in a particular skill area considered important to teach-

ER

ing success. Amodule is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining ;these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive in the final learning experience. Thefinal experience
in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern,
a student teacher, or an inservice teacher.

Procedures g

Modules are designed to allow you to individualize your
teachereducation progrant. You need to take only tpose
modules covering skills which you do not dlreadyos-
sess. Similarly, you need not compiete any learning ex-
perience within a module 1f you aiready-have the skill
needed to complete it. Therefore, before,taking any
module, you shouid carefully review (1) the Introduction,
(2) the Objectives listed on p. 4, {3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the foliow-
ing.decisions:
o that you do not have the compgtencies indicated,
and should cormpiete the entire module
o that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experlence(s)
e that you are aIready competent in this area, and
ready to compIete the final learning experler~n

order to “test out” © -
o that the’module 1s inappropriate to your needs at
this time

When you are ready to take'the final learring expenence
and haye access to an actual school situation, make the
necessary arrangements with your resource person. If
you do_not complete the final experience successfully
meet with your resource person. and arrange (1) to re-
peat the experience, or (2) complete (or review) previous
sections of thesmodule or other related activities
suggested by your resource pefson before attempting to
repeat the final experience.

Options for recycling are also available In each of the
learning expertences preceding the final experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach competency. This could involve (1) completing
parts of the moduie previously skipped, (2) repeating
activities, (3) reading supplementary resourtes or com-
pleting additional activities suggested by the resource

person; (4) designing your own learning experience; or -

(5) completing some other activity suggested by you or
your resource person. *
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Terminoplogy

Actual School Situatién . .. refers to a situation in
which you are actually workmg with, and responsible
for, secondary or post-secondary vocational students in
a real school. An intern, a student teacher, or an in-
service teacher would be functioning in an actual school
situation. If you do.not have access to an actual school
situation when you are taking themodule, you can com-
plete the module up to the final learning experience. You
would then do the final learning expenence later, e,
when you have access to=an actual school! situation.
Alternate Activity ot Feedback . . . refers to an tem or
feedback device which may substitute for required
items which, due to special circumstances, you are un-
able to complete. .

Occupational Specialty refers to a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industrial Education includes
occupatronal specialties such as automobile me-
chanics, welding, and eIectncrty)

Optional Actlvity or Feedback refers to an item
which is not required, but which 1s designed to supple-
ment and enrich the requrred items In a learning experi-
ence.

Resource Person . . . refers to the person in charge of
your educational program, the professor, instructor,
administrator, supervisor, or cooperating, sipervising
classroom teacher who is guiding you in taking this
module

Student.. refers to the person who Is enrolled and
receiving Instruction In a secondary or post-setondary

- educational institution

Vocational Service Area .. refersto amajor vocational
field. agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industral arts edu-
cation, technical education, or tradé and industrial edu-

You or the Teacher .. refers to the person who 1s tak-

ing the module

Levels of Performance for Final Assessment

N/A .. The criterion was not met because it was not
applicable to the situation.

None ... No attempt was made to meet the cnterlon
aIthough 1t was relevent.

Poor . .. The teachér is unable to perform this skill or
has onIy very limited ability to perform it

Fair . . . The teacher is unable to perform this sfli in an
acceptable manner, but has some ability to perform it.
Good . .. The teacher is able to perform this skill*in an
eﬁectlve manner.

Excellent. .. The teacheris ableto perform thisskillina
very eﬁectlve manner.
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Titles of The-Center’s

Performance-Based Teacher Education Modules

Category A: Program Planning, Developmant, and Evaluation

A-1
A-2
A-3
A-4
A-5
A-6
A-7
A-8
A-9
A-10
A-11

Prepare for a Community Survey

Conduct a Community Survéy

Report the Findings of a Community Survey
Organize an Occupational Advisory Committee
Maintain an Occupational Advisory Committee
Develop Program Goals and Objectives
Conduct an Occupational Analysis

Develop a Course of Study

Develop Long-Range Program Plans

Conduct a Student Follow-Up Study

Evaluate Your Vocational Program

Category B: Instructional Planning

B-1

Determine Needs and Interests of Students
Develop Student Performance Objectives
Develop a Unit of Instruction

Develop a Lesson Plan

Select Student Instructional Matenals
Prepare Teacher-Made Instructional Materials

Category C: Instructional Execution

C-1
C-2

Cc-3

C-4
C-5
C-6
\ C-7
C-8
C-9
C-10
c-1

Cc-12

c-13
, C-14
c-15
c-16
c-17
c-18
c-19
c-20
c-21
C-22

C-23
- C-24
C-25
C-26
C-27
C-28
Cc-29

Difect Field Trips N

Conduct Group Discussions, Panel Discussions, and

Symposiums  *

Employ Brainstorming, Buzz Group, and Question Box

Techniques v
Direct Students in Instructing Other Students
Employ Simulation Techniques
Guide Student Study
Direct Student Laboratory Experience

Direct Students in Applying Problem-Solving Techniques

Employ the Project Method
Introduce a Lesson

Summarnize a Lesson

Employ Oral Questioning Techniques
Employ Reinforcement Technigues

Provide Instruction for Slower and More Capable Learners

Present an lllustrated Talk
Demonstrate a Manipulative Skill
Demonstrate a Concept or Pninciple
Individualize Instruction

Employ the Team Teaching Approach

Use Subject Matter Experts to Present Information

Prepare Bulletin Boards and Exhibits

Present Information with Models, Real Objects, and Flannel

Boards

Present Information with Overhead and Opaque Materials

Present Information with Filmstrips and Slides
Present Information with Films
Present Information with Audio Recordings

Present Information with Televised and Vldeotefped Matenals -

Employ Programmed Instruction

Present Information with the Chalkboard and Fhip Chart

Category D: Instructional Evaluation

D-1
-B-2
D-3
D-4
D-5
0-6

Establish Student Performance Criterfa
Assess Student Performance Knowledge
Assess Student Performance Attitudes
Assess Student Performance Skills
Detdrmine Student Grades *

Evalugte Your Instructional Effectiveness

Category E: instructional Management

E-1
E-2
E-3
E-4

Project Instructional Resource Needs

Manage Your Budgeting and Reporting Responsibilities
Arrange for Improvement of Your Vocational Facilities

Maintain a Filing System

E-5
E-6
E-7
E-8
E-9

Y -
Provide for Studett Safety
Provide for the First Aid Needs of Students
Assist Students 1n Developing Self-Discipline
Organize the Vocational Laboratory
Manage the Vocational Laboratory

Category F Guldance

F-1
)
*ea
F-4
F-5

Gather Student Data Using Formal Data-Collection ‘Techniques

Gather Student Data Through Personal Contacts
Use Conferences to Help Meet Stydent Needs

Provide Information on Educationdl and Career Opportunities |

Assist Students in Applying for Employment or Further Educ atlon

Category G: Schook-Communlty Rélations

G-1  DevelopaSchool-Community Relations Plan for Your Vocational
. Program

G-2 Give Presentations to Promote Your Vocational Program

G-3 Develop Brochures to Promote Your Vocational Program

G-4  Prepare Displays to Promote Your Vocational Program

G-5 Prepare News Releases and Articles Concernmg Your Vocatlonal
Program

- G-6 Arrangefor Television and Radio Presentatlons Concernmg Your

Vocational Program

G-7 Conduct an Open House

G-8 Work with Members of the Community - @}

. G-9  Work with State and Local Educators

G-10 Obtain Feedback about Your Vocational Progrant

Category H: Student Vocational Organization N

H-1"  Develop a Personal Philosophy Concernmg Student Vocational
Orgamizations

H-2  Establish a Student Vocational Orgamzatlon

H-3  Prepare Student Vocational Organization Members for
Leadership Roles

H-4  Assist Student Vocational Organization Members in Developing
and Financing a Yearly Program of Activities

H<5 Supervise Activities of the fftudent Vocational Organization

H-6

Guide, Participation 1n Student Vocational Organization Contests

Category i: Professional Role and Development

TTITTIIILT
DNON BN -

Keep Up-to-Date Professionally
Serve Your Teaching Profession

Develop an Active Personal Philosophy of Education
" Serve the School and Community

Obtain a
Proyide
Plan the Student Teaching Experience
Superuse Student Teachers

utable Teathing Position

Category J: Coordination of Cooperative Education

J-1
J-2

—

(r

.
(_(_(_(_
O\IO)(JIAQ

-9
1J-10

Establish Guidelines for Your Cooperative Vocational.Program
Manage the Attendance, Tragsfers, and Terminations of Co-Op

Students
Enroll Students in Your Co-Op Program

Secure Training Stations for Your Co-Op Program

Place Co-Op Students on the Job

Develop the Training Ability of On-the-Job Instructors

Coordinate On-the~Job Instruction

Evaluate Co-Op Students’ On-the~Job Performange

Prepare for Students’ Related Instruction

Supervise an Employer-Employee Appreciation Event

RELATED PUBLICATIONS

Student Guide to Using Pedormance:Basea Teacher Education

Materials
Resource Person Guide-to Using Performance~8ased Teacher
Education Matenals

Guide to the Implementation of Performance-Based Tgacher Edqucation

-

atory Expenences for Prospective Teachers

O
~

For information regarding avallability and prices of these materials contact—'

AAVIM

. American Assoclation for Vocational Instructional Materials
120 Engineering Center e Athens, Georgia 30602 ¢ (404) 542-2586



